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Abstract

Today, neo-liberal policies are changing the higher education arena.
Students and the corporations, that are their future employers, expect
universities to operate and supply knowledge which can only be market-
relevant. The transformation of Turkey’s higher education system is parallel to
the stated global transformation of higher education systems through neoliberal
policies. When we look at Turkish higher education, we see that even though
sociology and psychology disciplines are both branches of social sciences, in
comparison to public universities, following market demand, establishing a
psychology department is preferred to establishing a sociology department by
private universities.
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_ Neoliberal Politikalar ve Yiiksekdgretim: Tiirkiye'de Devlet ve Vakif
Universiteleri, Sosyoloji ve Psikoloji Boliimleri Uzerine Bir Karsilastirma
0z

Gunumuzde neo-liberal politikalar, yuksekdgretim alanini dénustirmektedir.
Ogrenciler ve onlari ileride istihdam edecek sirketler, Universitelerin pazara
yonelik sekilde islerlik kazanmasi ve bilgi Gretmesini beklemektedir. Turkiye'de
yuksekogretimde yasanan donlisim de, dinya yuksekdgretim alaninda kuresel
anlamda yasanan donusumlerle paralellik  gostermektedir.  Turkiye
yiuksekogretimine baktigimizda, ikisi de sosyal bilimler alaninda yer alan
disiplinler olmalarina ragmen, devlet uUniversiteleri ile kiyaslandiginda, vakif
Universitelerinde pazar talebi degerlendirilerek, psikoloji bdlimi agmanin,
sosyoloji bdlima agmaya tercih edildigi gértilmektedir.
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Introduction: Neoliberal Ideology

This study is part of a PhD thesis in progress, which is concerned with
how universities are transforming through neoliberal policies and how this is
affecting the academics in the field of social sciences in Turkey. Our aim in this
study is to provide an outline for the effect of neoliberal policies on higher
education, mainly for the universities and to present a small case in which we
see one of these effects taking place in the higher education system of Turkey.
We will start by briefly introducing neoliberal policies in general and will be
moving on to the subject of the effect of these policies on higher education.
Later on, we will be looking at how these neoliberal higher education strategies
are creating a hierarchy between different university departments and will
present our case in which we compare two branches of social sciences;
sociology and psychology, trying to highlight the fact that private universities are
establishing departments according to the market demand in the higher
education arena. We take this case as a part of a broader subject of
privatization of higher education and see it as an indicator of how universities
might be transforming towards becoming corporate entities that look at
disciplines from a business perspective carefully calculating demand and
supply.

The economic crises of the 1970’s and the fall of the (working) class,
lead to the collapse of the idea of Keynesianism (Crouch, 2014: 10-28). The fall
of the idea of “real-socialism” based on Soviet Union, has also been a setback
for the left economic perspective (Bora & Erdogan, 2015: 16). After the collapse
of the idea of Keynesianism, neoliberal economic theory has taken over the
globe.

Taking into consideration the thoughts of libertarian neo-classicists,
Tilman (1976: 424) describes how individuals in society are regarded in the
neoliberal ideology: “(...) the notion of ‘economic man, endowed with a
hedonistic psyche, which makes him a ‘lightning calculator’ of pleasure and pain
and a rational maximizer of self-interest; (...)”. These rational individuals are
thought to have the capacity to take their fate in their own hands and work for a
better social position. When they succeed it is their success and when they fail,
it is their fault. This makes the capitalist system unquestionable. Everyone is
thought to enter the race in an equal position; everyone’s chances to succeed
are regarded as even.

Everyone bears the sole responsibility of their success or failure and in
this neoliberal ideology individual good is prioritized to societal good. The notion
of societal good is replaced with personal responsibility (Oulette, 2009: 225).
Neoliberal arguments state that the market is more ‘efficient’ than the state
(Kandiko, 2010: 156) so all public institutions are to be privatized (Cavdar,
2013: 25). Even when these institutions are kept public they are expected to
behave like corporate entities. Crouch (2014: 184) states that neo-liberalism
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forces all institutions like universities, hospitals, charity organizations and even
the government itself to act like corporations. This means that they will have to
enter the market competition on the basis of ‘efficiency’ principles built on profit
maximization. These institutions will be deemed inefficient since they carry
multiple missions, with outcomes which may not always be profitable.
Inefficiency is not tolerated in the market, and this is the neoliberal threat for
higher education. We will try to see how neo-liberalism affects higher education
in this regard.

Neoliberal Transformation of Universities

Taking the University as the main institution of higher education, we will
try to look at the transformation that the universities are going through with the
neoliberal policies taking effect in the higher education arena.

The idea of modern university is rooted in the philosophical
contributions of Humboldt, Fiche and Scheiermache (Charle & Verger, 2005:
86). In this standpoint, university is seen as the place where national values and
culture are transmitted to the citizens, who will be serving their country by
acquiring a scientific education and carrying on the national heritage (Tekeli,
2003: 130). The university, which is rooted in this idea, is referred to as
Humboldtian University and has been influential in the higher education arena
since the 19" century.

Humboldtian University is closely linked to the idea of nation-state and
welfare state. When societal changes occur towards decreasing national ties
and destroying the welfare state, the existence of this modern university will
become problematic (Kwiek, 2002: 135-139). Today we see the unprecedented
development of knowledge and technology in a new era called ‘knowledge
society’ (Onder Erol, 2013: 20). The commodification of knowledge, the process
of globalization that erases national borders, together with the acceptance of
neoliberal policies, which is destroying the idea of welfare state throughout the
globe, means that, universities are to be transformed and higher education is to
establish new values.

Higher education becomes a commodity to be bought and sold. The
fact that higher education should be treated as a commodity has first been
mentioned by Merrill Lynch. This institution has stated that higher education
market carried a lot of profit potential. (Lynch, 2014: 1) Global institutional
actors such as The United Nations Educational, Scientific and Cultural
Organization (UNESCO), World Bank, International Monetary Fund (IMF), The
Organization for Economic Cooperation and Development (OECD) and
European Union (EU) started forming policies for higher education and have
been carrying these policies throughout the world (Vaira, 2004: 488). World
Bank has advocated the establishment of private universities and proposed the
allocation of public funds to universities on the basis of performance (Lynch,
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2014: 2). As can be seen globally influential institutions are imposing the
neoliberal agenda.

The global higher education market has proved to be very profitable
indeed. In the year 2008-2009, the foreign students have contributed 15 billion
Dollars to the American economy (Nardali, 2011: 26). while higher education
was one of the biggest export items in Australia in the same year. Benefiting
from the student flow mainly from China, India and Asia towards the OECD
countries, UK has earned 43 billion dollars from the international university
students in 2007-2008 (Lynch, 2014: 4). Globalization has been a vehicle for
neo-liberalism enabling the smooth flow of capital- in this case capital in the
area of higher education- through borders.

While neo-liberalism means the state is downsizing, the financing of
services by the state in the time of the welfare state and accordingly the
financing of universities by the state is gradually decreasing. In many countries,
universities are expected to create their own financial resources getting into
contact with external actors (Tilak, 2012). After World War |l we see the
massification of higher education throughout the world. The rise in student
numbers has led scholars to claim that higher education has come out of its
‘elite’ status (Enders, 1999; Enders, De Boer, & Weyer, 2013; Parker & Jary,
1995). These developments- increasing student numbers and decreasing state
funds- oblige universities to form new partnerships.

Another outcome of these developments is the change in the
relationship between students and academics. Through neoliberal policies, the
students are seen more as a ‘human-capital’ or as customers (Nalbantoglu,
2003: 12). When students are treated as customers their relationship to
academics are established on business principles. They will not be citizens with
the right to education but customers with preferences (Lynch, 2014: 5). While
students’ preferences are very important in the higher education process, taking
it as the only means to operate might mean that the traditional academic values
will be renounced.

While the idea of the Humboldtian University is being abandoned, the
new ideal university is being called the ‘Excellence University’. The concept of
excellence is taken directly from the corporate world (Tekeli, 2003: 137). Kwiek
(2002: 142), tells us that this notion of excellence is actually referring to the
most useable and hence marketable and easily reachable information. This
University supplies the information that has the biggest use-value and
exchange-value both to the external (corporate) stakeholders and to the
students who are the future workers of these stakeholders.

With the effect of neoliberal policies, when business model is adopted
by higher education, notions such as efficiency, total quality management and
cost accounting take over higher educational efforts. When we apply these
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notions directly, we would see many higher education activities as inefficient.
When activities such as teaching, critical thinking and writing skills are not
quantifiable in cost accounting, it will be hard to show that these activities are
vital (Roberts & Donahue, 2000: 348). This means that the priorities in higher
education might be shifting towards quantifiable activities. These will be
assessed through performance criteria.

While there is deregulation in the higher education area, we see the
new control through performance criteria. In this management, which
concentrates only on the output, the key notion is ‘accountability’ (Lynch, 2014:
4-5). Governments want universities to be more accountable through their
performance output (Pedro, 2009: 423). Therefore, universities are expected to
perform better globally- attracting more international students. This is through
performance calculations and university rankings. The outcome might be an
obsession with performance where quantity will be prioritized to quality.

Since universities are expected to create their own resources, projects
which will be funded by external sources, in other words marketable projects will
be preferred by the university, causing a hierarchy between academics,
research topics and eventually disciplines. Rhoades& Slaughter (1997: 25)
state that: “What was once referred to as basic and then fundamental research
is now often referred to in reports as curiosity-driven research”. Academic
curiosity which is the driving force behind scientific growth is now seen as a
luxury. The incentives for research are not coming from the academic herself
but from the outside environment. So, research is conducted more and more to
fulfill market needs (Evans, 2007: 12-18). ‘Publish or perish’ becomes the main
principle (Tekeli, 2003: 135) causing a superficiality in academic production
(Gendron, 2008). In this regard quantity will become more important than quality
and university departments are to be evaluated on their market value, which will
bring a strict hierarchy posing a threat to certain university departments in
certain national settings.

Neoliberal Threat on University Departments

Neoliberal policies are changing the university in many respects and
one of these important changes is the way universities are establishing and
closing down departments. Evans (2007: 5) states that, the respect for knowing
and learning is renounced and any expertise that cannot be quantifiable and
used towards meeting immediate societal (corporate) needs which becomes
redundant and something to be afraid of. In the neoliberal era, as we have
stated before, knowledge should always have a use and exchange value.
Where all things are commodified, academic knowledge and departments start
to be evaluated on the basis of market principles.
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The change from the Humboldtian University to the Excellence University
revolves around the concept of relevance. Kogan & Teichler (2007: 10) explain
this as:

"Whereas the highest goal of the traditional academy was to create
fundamental knowledge, what has been described as the ‘scholarship of
discovery’, the new emphasis of the knowledge society is on useful
knowledge or the ‘scholarship of application’. This scholarship often
involves the pooling and melding of insights from several disciplines and
tends to focus on outcomes that have a direct impact on everyday life".

This tendency to see knowledge as a means to acquire immediate
outcomes and the tendency to quantify every bit of knowledge and learning on
the basis of market principles such as ‘efficiency’ is the neoliberal threat on
academic departments. Questions arise such as ‘What use does this academic
endeavor carry in this department?’ or ‘Does this department provide a good
career prospect to its graduates?’ or ‘Are these graduates valuable in the
market?” When these questions become the only means of evaluating
disciplines, we might expect a restructuring of academic departments in
universities.

The public pushes higher education to provide what is demanded by the
economy (specifically by the capitalists). Students and their parents become
more aware of the market value of the academic degrees (Vaira, 2004: 490) .
They become more conscious in their role as both consumers of higher
education and the suppliers of labor. As we have stated, neoliberal argument
regards the individual as a rational ‘economic-man’ who is able to make
decisions that will have immediate effects on her well being. The system is
unquestioned where the only one who is questioned is the individual herself,
whether to see if she has made the right choices. The right career- higher
educational degree choice is substantial in this manner.

The consumer interests in various degrees become a major factor in
determining the future of the academic department. There are many studies in
which students (and their parents) are considered as customers. For example,
Evans (2007: 3) state that when students pay for their higher education they
become customers. On the other hand, Rhoades and Slaughter (1997: 14)
argue that students are not consumers-customers, but that they are inputs of
the industry and the real consumer of the higher education service is the
‘private, corporate employers’. The student is the future employee who is
looking for a workforce training, a stable job and hence a secure future in that
sense. Choosing a degree program becomes a very ‘strategic’ selection
(Gumport, 2000: 79). Anwaruddin (2013: 371) uses three metaphors in
describing students, as: ‘consumers, managers and as a commodity’. The idea
of the student as a manager is also important in our argument. As we have
stated before, the individual is the manager of her future, determining the way to
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success or failure in the neoliberal era. Students can be seen as managers of
their lives, who are trying to make good business choices, such as their degree
selection.

As an outcome of neoliberal policies, when universities become part of
the corporate world, they are obliged to act as corporate entities taking a
‘customer-centered approach’ (Anwaruddin, 2013: 364; Lynch, 2014: 135). We
see the restructuring of academic departments in this sense.

In 1994 UCLA closed down or merged 8 departments due to financial
difficulties. California State University suggested closing down the Department
of Sociology while in 1997 University of Chicago closed down the Graduate
School of Education (Torres & Daniel, 2002: 440). Centre for Contemporary
Cultural Studies and Department of Sociology has been closed down by
University of Birmingham in 2002 (Anwaruddin, 2013: 366). The statement
released by the University explaining the rationale behind their decision was
‘the search for excellence’ (Erdogan, 2003: 43). University of Sussex’s vice
chancellor announced to lay off more than 100 employees and to close down
less profitable departments (Anwaruddin, 2013: 366). All these examples show
us a glimpse of the future in which the degree programs are swiftly and
strategically altered according to immediate market needs.

Universities in Turkey

The first higher education institution of Republic of Turkey, Istanbul
University, was transformed from Dar-0l fnun as a result of the ‘New University
Reform’ and was established in 1933 (Oklem, 1973: 44). A Humboldtian
University was aimed to be achieved with this transformation (Tekeli, 2003).
From the establishment of Istanbul University until the establishment of Council
of Higher Education (YOK), higher education has been a public service,
developing through the public universities which were being established all
around Turkey.

Neoliberal policies have taken effect after 1980’s in Turkey. Turgut Ozal
is epitomized as the practitioner of neoliberal agenda in the country (Cavdar,
2013: 16). Establishment of Council of Ministry of Higher Education (YOK) in
1981 is also a development that could be linked to the institutionalization of neo-
liberalism in Turkey. The restructuring of higher education in the country cannot
be separated from the structural adjustment efforts imposed on developing
nations by international agencies such as the World Bank and IMF (Hiz, 2010:
69). These efforts may be carried by state authorities themselves, just as we
can see in the example of Turkey. Cosar & Ergiin (2015: 106) argue that YOK is
the institution which enabled the enactment of neo-liberalism in higher
education through authoritarianism and their argument is as follows: “In the
larger picture, it can be argued that YOK was designed to work in line with the
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coup spirit: instituting the structural prerequisites for the smooth working of
neoliberal transformation in Turkey".

Torres & Schugurensky (2002: 445), see a similar vehicle when
analyzing the transformation of higher education in Latin America. They claim
that the university restructuring is occurring through the “interesting combination
of privatization and government control”. We can see a common process of
institutionalization of neoliberal policies.

Following the establishment of YOK, we see the change in law which permits
the establishment of foundation universities and the first foundation University-
Bilkent University- is founded in 1984 (Erguvan, 2013: 138). The second private
'university is Kog University which was established in 1992 (Nardali, 2011: 34).
Afterwards, we can say that the higher education in Turkey expanded with the
establishment of private universities (Sargin, 2007: 114). Private universities
increase in number, while as we will see higher education is still mostly a public
service in Turkey.

Analysis and Concluding Thoughts: Comparison between Sociology and
Psychology Departments in Turkey

Here we will try to present a case from Turkey which indicates that
neoliberal policies transform universities into acting as corporate entities. These
entities will try to assess the market demand and supply degree programs to the
market according to this demand. While the transformation in public universities,
with their big bureaucratic institutional structures is slow, the main product of the
privatization of the higher education arena, which is private universities, are
expected to act in total accordance with the neoliberal higher education market.
We will now look at some descriptive higher education data. Our main concern
is undergraduate formal education since other types of degree programs (such
as Open University, PhD programs...) may be part of other discussions.

In the year 2014-2015, there are 193 universities in Turkey, of which
109 are public, 76 are private and 8 are private vocational schools
(Universitelerimiz, 2015). In total, there are 6.062.886 students enrolled in the
higher education system including, public, private institutions, in vocational
training, undergraduate, masters and PhD programs and formal, secondary,
distance and open education. When we look at the total number of students in
undergraduate formal education, we see that there are a total number of
1.473.867 students of which 275.353 are enrolled in private higher education

' We will refer to these universities as private universities due to various reasons which may
be addressed in a further argument. As part of the argument please see: VATANSEVER,
A., & YALCIN, M. G. (2015). "Ne Ders Olsa Veririz" Akademisyenin Vasifsiz Isgiye
Déniigiimil. Istanbul: lletisim Yayinlari.
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institutions (Ogrenci Sayilari Ozet Tablosu, 2015). We can say that 18.68% of
all undergraduate formal education students are enrolled in private institutions.

In 2014-2015, there is a total of 148.903 teaching staff employed in
higher education. The total number of teaching staff in undergraduate formal
education is 126.240 of which 18.074 teaching staff is employed in private
institutions (Ogretim Elemanlari Sayilari Ozet Tablosu, 2015). This shows us
that 14.32% of all undergraduate formal education teaching staff is employed in
private universities.

These descriptive data show us that even though there are 76 private
universities in Turkey, the number of students enrolled and the number of
teaching staff employed is fairly low when compared to the public higher
education in Turkey. We can say that Turkey’s higher education service is still,
mostly a public service.

Selecting sociology as our standing ground we have tried to find a
degree which is usually compared to the field we are working in Turkey.
Accordingly, we have selected Psychology as our comparison unit. When we
compare two branches of social science- sociology and psychology- we see
that psychology degree in Turkey is more in demand. We can say that the
university entrance exam is a good indicator of the demand for degrees. It is a
system in which everyone who wants to enter the higher education system is
centrally evaluated, in which the student scores determine which universities
and the degrees these students can choose hence making it possible to see the
demand for specific degrees.

The scores are grouped according to the area. Sociology and
Psychology are both in the TM-3 (Turkish-Math 3) area, making their scores
comparable. The highest base score in the 2014 university entrance exam
(LYS) for psychology in public university formal education system (in Bogazigi
University) is 472 while the highest base score in sociology (also in Bogazigi
University) is 454. In the same year, the lowest base score in public university
formal education system for psychology is 395 (Bingdl University) and the
lowest base score for sociology is 269 (Karamanoglu Mehmet Bey University-
Karaman) (En Kigik ve En Biylk Puanlar (OSYM TABLO-4), 2014). Looking
at the differences between highest and lowest base scores, we can say that a
psychology degree is preferred to a sociology degree.

When we look at some of the web forums and blogs in which people are
asking the question whether ‘to study sociology or psychology’ and questioning
the career prospects for the graduates, we see from the answers? that sociology

2 Please see: http://forum.donanimhaber.com/m_97328727/tm.htm,
http.://sorucevap.turkstudent.net/soru/1430/sosyoloji-mi-psikoloji-mi,
https://eksisozluk.com/sosyoloji-okumak--1181635, http://www.kizlarsoruyor.com/egitim-
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is regarded as a field which does not offer many job opportunities whereas after
completing a psychology degree, psychologists are even able to open their own
clinics when they complete a clinical psychology masters degree.

We see the hierarchy of departments according to job opportunities.
The attitude towards sociology is that it should be regarded as a ‘curiosity’ field
whereas psychology is regarded more as a ‘career’ field. For example the
member ‘Frostorm’ states that sociology should be regarded as a hobby, not as
a degree a person would finish and get a career after s/he graduates. Bayoglu*
states that currently, while evaluating degrees to choose from, it is thought that
Psychology is better than Psychological Guidance and Counseling, which is
better than Sociology, which is better than Philosophy.

It is also mentioned that in order to get a job after graduating from the
department of sociology, you should be studying sociology in one of the best
universities in Turkey. For Example, member ‘JilberProduct”® states that s/he is
interested in studying sociology but also thinks that s/he would study it in a
‘good’ University. While referring to a ‘good’ university this member may be
talking about many indicators such as location, cost and ranking of the
university in university entrance exam. Looking at the strategic decision making
process regarding the decision as to where to study in Turkey, Cokgezen (2014:
30) concludes his study by saying “...students prefer universities that have a
good academic reputation, are located in bigger cities, and in which the
education language is in English. They also want to receive these services
without paying too much”. A department selection cannot be isolated from the
university selection process.

As we have seen in the base scores, while there was little difference
between the highest base scores which was between Bogazigi University
sociology and psychology departments, the difference in minimum base scores,
between Bingdl University psychology and Karamanoglu MehmetBey University
sociology is bigger. This does mean that university ranking is also an important
factor in department selection. Bogazi¢i University has been founded in 1971
while Bingél and Karamanoglu MehmetBey University have both been founded
in 2007 (YOK, 2017). The universities founded in 2007 are both provincial
universities, showing us that university and department selection making

kariyer/q1444732-hukuk-mu-pdr-mi-psikoloji-mi-sosyoloji-mi, http.://ferhatbayoglu.com.tr/psikoloji-
mi-pdr-mi/

3 Frostorm. (2014, 01 16). sosyoloji okumak. Retrieved 26 09, 2015, from eksisozlik:
https://eksisozluk.com/sosyoloji-okumak--1181635

4 Bayoglu, F. (2014, 09 22). PSIKOLOJI mi PDR mi? Retrieved 09 26, 2015, from Ferhat Bayoglu:
http://ferhatbayoglu.com.tr/psikoloji-mi-pdr-mi/

5 JilberProduct. (2014, 09 16). Psikoloji mi Sosyoloji mi . Retrieved 09 26, 2015, from Donanim
Haber: http://forum.donanimhaber.com/m_97328727/tm.htm
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involves a 'strategic' degree selection by looking at the status of the university
which offers the related degree. While Bogazigi University may be regarded as
a prestigious university, looking at these two newly established provincial
universities, the hierarchy of departments become more evident.

We have stated that today, the basic urges which promote scientific
endeavors - basically ‘to see and to understand the world’- are seen as a luxury.
Neoliberal policies expect people to be managers of their own futures and of the
ways in which a secure future is thought to be possible. This managing process
involves a good degree selection. A good degree is evaluated on the basis of
market value. Also the fact that students are seen as consumers of higher
education urges them to be more careful in their degree selection, making them
conscious consumers who can evaluate their options on the strategic
calculation of effort and outcomes, not on a simple urge to pursue their interest
and curiosities.

Looking at the public and private universities separately to compare the
preferences towards offering sociology and psychology degrees, we clearly see
that private universities’ tendency is towards establishing psychology
departments rather than sociology departments.

TABLE-1
Number of Sociology and Psychology Departments in Public and
Private Universities in Turkey- 2015

Public Private

Universities Universities

Number of Psychology Departments 64 52
Number of Sociology Departments 86 28
Total Number of Universities 109 76

Source: Data has been collected from YOK website

We can say that in general, private universities are more open to
market demand and in this respect even though more public universities in
Turkey have sociology departments; private universities prefer psychology
departments since there seems to be a conviction that a psychology degree
offers more job opportunities hence creating a demand for a psychology
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education. This is a small case in which we can see that the market demand is
a determining factor in higher education.

The case we have presented involves private universities and it seems
like the tendency to establish or close down departments on the basis of their
market value has not affected Turkish public education in the same way.

However, we can expect this trend to prevail in public education since
neoliberal policies involve public institutions to act as corporate entities in the
end. There is clearly a case involving a different pattern for newly founded and
more established public universities. This topic on the operation of the provincial
universities in Turkey and universities which are newly established in neoliberal
era requires further research.

While we have limited ourselves to the comparison between sociology
and psychology departments, we need further research on the state of basic
sciences in Turkey. The question regarding many departments such as
mathematics, biology, chemistry... is unanswered at the moment. While this
trend towards neoliberal reorganization of departments seems to pose a threat
towards basic sciences, we cannot make a legitimate scientific claim on the
situation of these departments in Turkey.

In this neoliberal era, we can see societal actors trying to make
strategic choices since they bear the sole responsibility of their actions. When it
concerns the future job opportunities, choosing a field to study is not a simple
choice to make. Performance criteria, quantifiable educational activities,
rankings all serve to create a volatile higher education market in which students
are expected to strategically ‘choose’ their future. While the market changes,
every actor present ranging from the academic to the students’ parents, need to
change their position.

Comparison of sociology and psychology departments in Turkish higher
education indicates that in this neoliberal higher education system, departments
are evaluated in terms of their market value. This means that, in this system,
while the capitalist market changes rapidly, universities have to constantly
reorganize their departmental structures, making it hard to offer stable higher
education and to build on scientific knowledge. While we are leaving the idea of
the Humboldtian University behind, it seems that it is important to understand
the threats that this ‘Neoliberal University’ impose on the legacy of the
University as an institution of higher education.

56 Sosyoloji Dergisi Sayi: 35 Yil: 2017



Neoliberal Policies and Higher Education: A Comparison Between Sociology and
Psychology Departments in Public and Private Universities in Turkey

References

ANWARUDDIN, S. M. 2013, Neoliberal Universities and the Education of Art, Humanities
and Social Sciences in Bangladesh. Policy Futures in Education, 11(4), 364-374.

BORA, T., & Erdogan, N. 2015, Cuppenin, Kilicin ve Kalemin Mahcup Yoksullari, Yeni
Kapitalizm, Yeni igsizlik ve Beyaz Yakalilar. In T. Bora, A. Bora, N. Erdogan, & I.
Ustiin, Bosuna mi Okuduk? Tiirkiye'de Beyaz Yakal igsizligi (pp. 13-44). Istanbul:
iletisim Yayinlari.

CHARLE, C., & Verger, J. 2005, Universitelerin Tarihi. (I. Yerguz, Trans.) Ankara: Dost
Kitabevi Yayinlari.

COSAR, S., & Ergin, H. 2015, Free-Marketization of Academia through
Authoritarianism: The Bologna Process in Turkey. Alternate Routes, 101-124.

CROUCH, C. 2014, Neoliberalizmin Garip Olimsiizligi. (U. Gezen, Trans.) istanbul:
Acilim Kitap.

CAVDAR, T. 2013, Neoliberalizmin Tiirkiye Seyir Defteri. istanbul: Yazilama Yayinevi.

COKGEZEN, M. 2014, Determinants of University Choice: A Study on Economics
Departments In Turkey. Yiiksek6gretim Dergisi, 4(1), 23-31.

ENDERS, J. 1999, Crisis? What chrisis? The academic profession in the ‘knowledge
society. Higher Education, 38, 71-81.

ENDERS, J., De Boer, H., & Weyer, E. 2013, Regulatory Autonomy and performance:
the reform of higher education re-visited. Higher Education, 65, 5-23.

ERDOGAN, N. 2003, Giiz. Kiiltiirel Calismalar, (Kendiliginden) ideoloji(si) ve Akademya.
Toplum ve Bilim(97), pp. 43-64.

ERGUVAN, D. 2011, Vakif Universitelerinin Tirkiye Yiiksekdgretim Sistemi Uzerindeki
Etkilerine Donlk Akademisyen Algilari. Kuram ve Uygulamada Egitim Bilimleri,
13(1), 137-160.

EVANS, G. R. 2007, Akademisyenler ve Gergek Diinya. istanbul: Istanbul Bilgi
Universitesi Yayinlari.

GENDRON, Y. 2008, Constituting the Academic Performer: The Spectre of Superficiality
and Stagnation in Academia. European Accounting Review, 17(1), 97-127.

GUMPORT, P. J. 2000, Academic Restructuring: Organizational Change and
Institutional Imperatives. Higher Education(39), 67-91.

HIZ, G. 2010, 1980 Sonrasi Turkiye'de Yiksekogretimde Piyasalastirmada ve
Ozellestirmede Gelismeler. Mugla Universitesi Sosyal Bilimler Enstitiisii Dergisi(25),
55-80.

KANDIKO, C. B. 2010, Neoliberalism in Higher Education: A Comparative Approach.
International Journal of Arts and Sciences, 3(14), 153-175.

Sosyoloji Dergisi Sayi: 35 Yil: 2017 57



Selin Atalay

KOGAN, M., & Teichler, U. 2007, Key Challanges to the Academic Profession and lIts
Interface with Management: Some Introductory Thoughts. In M. Kogan, & U. Teichler
(Eds.), Key Challanges to the Academic Profession (pp. 9-15). Paris and Kassel:
UNESCO Forum on Higher Education.

KWIEK, M. 2002, Y[]ksek_(")gretimi Yeniden Dusunurken Yeni Bir Paradigma Olarak
Kuresellesme:Gelecek Igin Gostergeler. Kuram ve Uygulamada Egitim Bilimleri, 2(1),
133-154.

LYNCH, K. 2014, Aug 18. Control By Numbers: New Managerialism and Ranking In
Higher Education. Critical Studies in Education, pp. 1-18.

NALBANTOGLU, H. U. 2003, Giiz. Universite A.S.'De Bir 'Homo Academicus": Ersatz
Yuppie Akademisyen. Toplum ve Bilim(97), 7-42.

NARDALI, S. 2011, Yiiksekdgretimde (Universitelerde) Markalasma. Ankara: Detay
Yayincilik.

OULETTE, L. 2009, Take Responsibility for Yourself: Judge Judy and the Neoliberal
Citizen. In S. Murray, & L. Oullette (Eds.), Reality TV: Remaking Television Culture
(pp. 223-242). New York & London: New York University Press.

OGRENCI SAYILARI OZET TABLOSU. 2015, Retrieved 09 24, 2015, from 2014-2015
Ogretim Y1l Yiiksekdgretim istatistikleri: https://istatistik.yok.gov.tr/

OGRETIM ELEMANLARI SAYILARI OZET TABLOSU. 2015, Retrieved 09 24, 2015,
from 2014-2015 Ogretim Yili Yiiksekogretim Istatistikleri: https:/istatistik.yok.gov.tr/

OKLEM, N. 1973, Atatiirk Déneminde Dariilfunun Reformu. izmir: Ege Universitesi
Rektorlik Yayinlari.

ONDER EROL, P. 2013, izmir'deki Universitelerin Kentin Sosyoekonomik Yapisi Uzerine
Etkileri. In R. Akpinar, & C. Arikbay (Eds.), Bilim, Sanayi ve Teknoloji Politikalarinin
Yerele Yansimasi: Izmir Ornedi (pp. 19-32). Bursa: Dora Yayinevi.

OSYM T.C. Olcme ve Yerlestirme Merkezi. 2014, Retrieved 09 29, 2015, from 2015-
Osys: Ogrenci Segme ve Yerlestirme Sistemi:
http://dokuman.osym.gov.tr/pdfdokuman/2015/0SYS/OSYS2015YerlestirmeMinMax
Tablo-423072015.pdf

PARKER, M., & Jary, D. 1995, The McUniversity: Organization, Management and
Academic Subjectivity. Organization, 2(2), 319-338.

PEDRO, F. 2009, Continuity and Change in the Academic Profession in European
Countries. Higher Education in Europe, 34(3-4), 411-429.

RHOADES, G., & Slaughter, S. 1997, Academic Capitalism, Managed Professionals,
and Supply-Side Higher Education. Social Text, 15(2), 9-38.

ROBERTS, K. A., & Donahue, K. A. 2000, Professing Professionalism: Bureaucratization
and Deprofessionalization In The Academy. Sociological Focus, 33(4), 365-383.

SARGIN, 8. 2007, Turkiye'de Universitelerin Geligim Sireci ve Bolgesel Dagil.
Stileyman Demirel Universitesi Sosyal Bilimler Enstitlisti Dergisi, 3(5), 133-150.

TEKELLI, I. 2003, Diinya'da ve Tirkiye'de Universite Uzerine Konusmanin Degisik Yollari.
Toplum ve Bilim(97), 123-143.

58 Sosyoloji Dergisi Sayi: 35 Yil: 2017



Neoliberal Policies and Higher Education: A Comparison Between Sociology and
Psychology Departments in Public and Private Universities in Turkey

TILAK, J. B. 2012, Financing Of Higher Education: Traditional Versus Modern
Approaches. Yiksekdgretim Dergisi, 2(1), 28-37.

TILMAN, R. 1976, Ideology & Utopia in the Political Economy of Milton Friedman. Polity,
8(3), pp. 422-442.

TORRES, C. A., & Daniel, S. 2002, The Political Economy of Higher Education in the Era
of Neoliberal Globalization: Latin America in Comparative Perspective. Higher
Education, 43(4), 429-455.

UNIVERSITELERIMIZ. 2015, Retrieved 09 24, 2015, from Yuksekdgretim Kurulu:
http://www.yok.gov.tr/web/guest/universitelerimiz

VAIRA, M. 2004, Globalization and higher education organizational change: A framework
for analysis. Higher Education(48), 483-510.

YOK. 2017, 01 21. Yiiksekégretim Bilgi Yénetim Sistemi. Retrieved from Universiteler
Hakkinda Genel Bilgiler: https://istatistik.yok.gov.tr/

Sosyoloji Dergisi Sayi: 35 Yil: 2017 59



