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ABSTRACT

In social studies courses, it is important for students to correctly understand the basic concepts of democracy
in order to acquire democratic citizenship competencies. This study aims to examine students'
misconceptions about democracy and how these concepts are addressed in social studies courses.
Conducted as a case study within the framework of qualitative research designs, the participants of the
study consisted of 7th grade students and a social studies teacher at a middle school in Eskisehir. Data were
collected through word association tests, observation, interviews, and document analysis, and evaluated
through descriptive analysis. According to the research data, some students conceptualized the concepts of
rights, equality, and choice correctly, but conceptualized the concepts of freedom and sovereignty
incorrectly. However, it was determined that students' conceptualizations of democracy, justice, law, and
participation were inadequate. Furthermore, it was determined that in social studies courses, teacher
preferred traditional methods in teaching concepts, but incorporated democratic values and behaviors in
daily classroom practices. The teacher's attitude, classroom teaching processes, teaching program, and
textbook play an important role in the formation of student perceptions and misconceptions about
democracy and related concepts. In line with the research findings, it is recommended that various teaching
methods be preferred in the teaching of basic concepts related to democracy and that the teaching program
and textbook content be reviewed and restructured.
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The number of democratic countries is increasing worldwide; moreover, in many
countries, people are strengthening their support for democracy (Inglehart, 2003).
Fukuyama (1992) considers democracy to be the final stage of human history, while
Abraham Lincoln defines it as “the last and best hope on earth” (Flanagan et al., 2005).
The global adoption of democratic principles has ensured the defense of fundamental
rights and freedoms and strengthened the principles of equality and justice in society
(Sen, 1999). However, democracy also faces new challenges posed by populism,
authoritarian tendencies, and digital transformation (Levitsky & Ziblatt, 2024; United
Nations Educational, Scientific and Cultural Organization [UNESCO], 2023).
Furthermore, democracy education today must be approached in an interdisciplinary
manner, incorporating the dimensions of gender equality, cultural pluralism, and
digital citizenship (Banks, 2020; Fraser, 2009). Indeed, according to data from the
United Nations Programme for Gender Equality and the Empowerment of Women
(UN Women, 2023), women are represented in parliaments at a global average of
26.5%, which directly affects the inclusiveness of democratic participation.
Maintaining and developing democracy will only be possible through quality
democracy education.

The political knowledge gained by individuals through education supports their
development as conscious and qualified democratic citizens. Education plays an
important role in developing individuals' skills to participate in democratic processes,
increasing their political awareness, and thus laying the groundwork for the formation
of a participatory democracy culture (McAllister, 1998). In a democratic society, the
school system should aim to instill attitudes and behaviors based on democratic values
in students (Doganay, 2008). The shaping of the future world is directly related to the
extent to which today's students are equipped with knowledge, skills, and
responsibilities related to democratic citizenship (Parker, 2005). Today, many
countries organize their education programs in a way that contributes to the
development of democratic values. UNESCO (2023) Global Citizenship Education
Standards (human rights, diversity, sustainability) and the Organisation for Economic
Co-operation and Development (OECD, 2023), Democratic Competence Framework
(democratic participation, critical analysis, cooperation) to guide the development of
individuals who are sensitive to global issues and actively participate in democratic
societies. In Tiirkiye, the Ministry of National Education (MoNE) considers the
alignment of teaching programs with these standards to be of critical importance in
terms of the universal dimension of democracy education.

Democracy education in Tiirkiye is one of the fundamental objectives of the
national education system. In 2004, the MoNE set specific goals to establish a culture
of democracy, develop an awareness of pluralism, and instill in students the habits of
voting, electing, and being elected. In this context, students are encouraged to be
raised as participatory individuals and to adopt an understanding of democratic
leadership (MoNE, 2004). Although all courses in the education program contribute
to the development of a culture of democracy, social studies is the only course directly
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related to citizenship education. The three objectives of the social studies course are
to educate students as conscious citizens, develop their critical thinking skills, and
transmit cultural values (Parker, 2005). This course teaches students basic topics
related to citizenship and democracy starting in the fourth grade of elementary school;
it contributes to individuals' awareness of social and political issues. Its purpose is to
equip students with the ability to make informed and rational decisions that benefit
society (National Council for the Social Studies [NCSS], 1994). Educators agree that
the knowledge, skills, and civic attitudes acquired in social studies classes are
effective in students' daily lives (iler & Ersoy, 2023; Texas Education Agency [TEA],
1999).

Teaching fundamental concepts is crucial for effective social studies education.
The concepts covered in social studies courses are building blocks that reflect the core
ideas of specific disciplines and contribute to the development of thinking and
communication skills. Individuals' daily decisions and social interactions are shaped
by the concepts they acquire through experience (Fancett et al., 1968). Concepts
related to democracy, such as freedom, sovereignty, participation, choice, and justice,
which are addressed in social studies courses, can have different meanings in different
disciplines. Therefore, teaching these concepts to students in an accurate and
consistent manner contributes to both the adoption of democratic values and the
development of effective citizenship awareness (NCSS, 1994; Wade, 1994). Merely
imparting theoretical knowledge is not sufficient in teaching concepts related to
democracy; this knowledge must be supported by practical applications and related to
daily life (Kogoglu, 2008). For example, in Tiirkiye, school councils and similar
practices in the democracy education process have been found to facilitate students’
understanding of the concept of democracy (Giindiiz, 2016). However, in order to
prevent possible misconceptions in concept teaching and to deepen conceptual
understanding, it is critically important to relate concepts to prior knowledge.

Concepts that form the basis of democracy, such as sovereignty, election, rights,
freedom, equality, participation, law, form of government, justice, ballot box, and
representation, are covered in social studies classes. While these concepts are not
included in the 2018 Social Studies Teaching Program, they are clearly stated in the
2005 program. One of the main problems encountered in teaching these concepts is
the formation of conceptual misconceptions among students. Research on perceptions
of democracy reveals that students struggle to accurately express democracy and
related fundamental concepts (Bal & Gok, 2011; Kaya, 2011; Kus, 2012; Yilmaz,
2013; Unal & Er, 2017; Brennan & Landemore, 2022; Tuncer, 2023; Cender, 2024).
Similar results have been observed in studies conducted in different countries.
Globally, data from the International Institute for Democracy and Electoral Assistance
(IDEA, 2023) shows that 41% of students in 16 countries associate the concept of
“sovereignty” with authoritarian regimes; this rate is 62% in Tiirkiye. This difference
highlights the importance of contextual and cultural factors in teaching concepts.
Concept teaching methods, teacher perceptions, and course materials are among the
main factors contributing to the formation of these misconceptions. Furthermore, the
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recent global wave of digital disinformation has deepened conceptual confusion
among students (Kahne & Bowyer, 2016). Therefore, in democracy education, current
dynamics such as digitalization and social change processes should be critically
examined.

Studies on concept teaching in social studies courses have determined that
traditional methods are mostly preferred. Furthermore, many studies have revealed
that social studies teachers lack sufficient methodological and technical knowledge to
recognize and correct misconceptions (Akbas, 2013; Memisoglu & Tarhan, 2016;
Pektas, 2021; Yazic1 & Osman, 2003). This situation is a significant problem that
reduces the effectiveness of concept teaching. Therefore, within the scope of social
studies, how concepts related to democracy are taught, how students perceive these
concepts, and teacher’ approaches to concept teaching emerge as important research
issues. Most studies conducted in Tiirkiye on democracy education in social studies
classes focus on the perceptions of teachers, students, or administrators on this subject
(Bal & Gok, 2011; Bayram, 1998; Cetinkaya, 1998; Fidan, 2009; Kaldirim, 2005;
Kasapoglu, 2001; Kus, 2012; Polat & Calis, 2019; Sabanci, 2008; Sener, 2019; Unal
& Er, 2017; Yilmaz, 2013), the evaluation of courses and textbooks in terms of
democracy and human rights (Akbasli, 2000; Aras, 2000; Biiyiikdemir, 2001), and a
general analysis of social studies courses (Bilge, 1997; Cikrik, 2001). Current studies
show that students struggle to express democracy and related concepts correctly and
have various misconceptions (Fidan, 2009; Kaldirim, 2005; Sabanci, 2008; Yilmaz,
2013). This situation represents a significant shortcoming in terms of democracy and
citizenship education, as the correct understanding of these concepts contributes to the
development of a democratic culture. The limited number of studies in the literature
on the teaching processes of basic concepts related to democracy in social studies
classes and the formation of misconceptions indicates a need for more comprehensive
research on this topic. This study aims to examine in depth the teaching process of
basic concepts related to democracy in social studies courses and to determine the
reasons for students’ misconceptions about these concepts. Thus, it aims to identify
the problems encountered in teaching concepts related to democracy in social studies
courses and to develop recommendations for improving this process. The study sought
answers to the following questions:

1. What are students’ perceptions and misconceptions about democracy and its
fundamental concepts?
2. What are the perceptions of the social studies teacher regarding democracy
and its fundamental concepts?
3. How are democracy and its fundamental concepts taught in social studies
courses?
4. How are democracy and concepts related to democracy addressed in the
social studies program and textbook?
This study offers a unique and comprehensive perspective on the teaching of
concepts related to democracy in social studies courses by examining student and
teacher perceptions, teaching practices in real classroom settings, and teaching
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materials together. Thus, unlike existing studies, it focuses on classroom teaching
processes and reaches conclusions about how concepts are taught and how
misconceptions arise. Consequently, it produces results that contribute to both theory
and practice in improving the quality of democratic citizenship education in social
studies courses.

Method

Research Design

This research was conducted as a descriptive case study to examine how
concepts related to democracy are taught in social studies courses and to investigate
students’ conceptual misconceptions about these concepts. A case study is a
qualitative research design in which the researcher’s intervention is limited and a
specific phenomenon is examined in detail in its natural environment. In this study,
the teaching and learning processes of democratic concepts in social studies courses
were examined within their real-life context and within defined boundaries
(Creswell, 2020; Paker, 2017; Yin, 2017). This approach is powerful in answering
“how” and “why” questions (Yin, 2017), and the study focused on the following
questions: How are concepts related to democracy taught in social studies classes, and
what are the reasons for conceptual misunderstandings? This has revealed detailed,
original, and complex structures in the context of the teaching process and teacher and
student understandings/misconceptions. The research was conducted based on the
eight-step planning model proposed by Paker (2017). This model shows, through a
flow chart, how the theoretical planning steps are transformed into data collection,
analysis, and reporting processes and how they are connected to each other (Figure

).
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Figure 1
Flow Chart of the Case Study on Teaching Concepts Related to Democracy in Social
Studies Lessons and Identifying Conceptual Misconceptions

%

Study Group

This study was conducted at a middle school in Eskisehir during the 2019-2020
academic year. A typical case sampling method was used in selecting the school
(Yildirim & Simsek, 2013). Located in the city center, this school has a parent profile
reflecting the Turkish average, with low and middle socioeconomic status. Education
is conducted in two different time slots during the day: Class 7/A takes social studies
in the morning, while class 7/B takes it in the afternoon, and both classes are taught
by the same teacher. In addition, both classes share the same physical environment.
The students participating in the study were selected using purposive sampling.
Purposive sampling is a method commonly preferred for in-depth examination of a
specific situation (Patton, 2002). Seventh-grade students were selected for this study
because this is the grade level at which concepts related to democracy are taught most
comprehensively and in greatest detail. Although the social studies course includes
democracy-themed content starting from the fourth grade, these topics are addressed
in greater depth at the seventh-grade level. Twenty-one seventh-grade students
participated in the study (Table 1).
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Demographic Characteristics of Students Participating in the Study

Student characteristics

F

Gender
Female
Male

Number of siblings
None

1

2

Mother's educational status
Elementary school

Middle school

High school

University

Father's educational status
Elementary

Middle school

High school

University

Mother's occupation
Housewife

Worker

Civil servant
Tradesman

Father's occupation
Worker

Civil servant
Tradesman

Total

21

According to Table 1, 15 of the students participating in the study are male and
6 are female. The majority of the students have one sibling, and their mothers and
fathers are generally high school graduates. The majority of the students’ mothers are
housewives, while their fathers are workers.

The teacher participating in the study was selected using a criterion sampling
method. The teacher had taught social studies in the same school and classes during
the previous academic year and was a volunteer, which were the basic criteria. The
teacher participating in the study is a 45-year-old woman who has spent 20 of her 23
years of professional experience at this middle school in the center of Eskisehir.
Looking at her educational background, she graduated from the history department of
the faculty of literature and then completed a master's degree in history.
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Data Collection

A case study requires the combined use of observation, interviews, and
document analysis to provide a deep understanding (Creswell, 2020). This approach
increases the reliability and validity of the findings. In this study, the data collection
process was planned using a multidimensional approach, and different data collection
tools were used in line with the objectives of the study. In this context, the data
collection tools used in the study are as follows:

* A demographic information form for teacher and students, designed to
determine the demographic characteristics and educational backgrounds of
the participants.

* A word association test was administered to determine students' cognitive
structures and misconceptions regarding basic concepts related to
democracy.

*  Unstructured observation was used to directly observe democracy teaching
in social studies courses and to collect data on the teaching process in a
natural setting. Observations were conducted over a total of six months,
divided into the first and second semesters.

* Semi-structured interviews were conducted at the end of the observation
process to reveal in depth the perceptions of students and teacher regarding
the concept of democracy and their experiences and opinions about the
teaching process.

* As part of the document analysis, the 2018 Social Studies Teaching Program
(SSTP) and the 7th grade Social Studies Textbook (SST) taught in the 2019-
2020 academic year were examined in terms of democracy and related
concepts.

This research was conducted over a long period of time, covering the seventh
grade units “Communication and Human Relations,” “Journey Through Turkish
History,” “Population in Our Country,” “Science Through Time,” and “Economy and
Social Life” in the 2018 SSTP. Before starting the research, ethical committee
approval and the necessary legal permits from the Eskigehir Provincial Directorate of
National Education were obtained. Data were collected and evaluated in accordance
with ethical principles.

During the case study process, the researcher took care not to disrupt the natural
flow of the educational environment; unstructured classroom observations were
conducted without interfering with courses activities (Christensen et al., 2015). The
researcher ensured that students and teachercould continue their normal behavior, did
not participate in classroom interactions, and did not interfere with the teaching
process. Semi-structured interviews were conducted outside of class time, allowing
teacher and students to express themselves comfortably; thus, both the classroom
climate was preserved and more in-depth data were obtained.
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The researcher (first author) prepared a thesis on democracy practices in social
studies courses during their master's education and took courses on qualitative
research methods during their doctoral studies.

Ethical Committee Approval

This study was carried out following the ethical approval granted by the Anadolu
University Social and Human Sciences Scientific Research and Publication Ethics
Committee on 24 June 2019 (Protocol No. 43193).

Data Analysis

The data collected in this study were analyzed using descriptive analysis.
Descriptive analysis allows data to be systematically summarized, organized, and
interpreted according to a predetermined conceptual framework or themes (Yildirim
& Simgek, 2013). This approach offers an analysis strategy directly guided by the
research questions and is suitable for integrating parts in case studies (Christensen, et
al., 2015). The analysis process was shaped around the main research question: “How
are basic concepts related to democracy taught in social studies courses, and what are
the students’ misconceptions?”

Within this scope, data from teacher and students interviews, teacher and student
interview data, student word association tests, classroom observation notes, and the
2018 SSTP and SST content were analyzed. The analysis process was carried out as
follows: First, the entire raw data set (transcripts, observation notes, documents) was
prepared for analysis, and all data were carefully read several times in sequence to
ensure semantic integrity. During the readings, the data were organized and initial
classifications were made.

Within the scope of descriptive analysis, democracy and its fundamental
concepts (democracy, freedom, equality, justice, law, rights, sovereignty, elections,
participation) were addressed as main themes. Each theme (concept) was coded as
student perceptions and misconceptions, teacher perceptions, the concept teaching
process, and the program and textbook used in the teaching process. During the coding
process, the entire data set related to each concept was examined. This allowed the
relationships between data fragments to be observed.

For example, for the concept of democracy, the word association test, student
interview data, teacher interview data, classroom observation notes, program, and
textbook were coded and analyzed together. Thus, the findings related to each theme
(concept) were presented in a comprehensive manner; teaching practices, the process
of concept misconceptions, their context, and patterns could be explained.
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In this study, the following strategies were systematically applied to meet the
four basic criteria proposed by Lincoln and Guba (1985). For credibility, data were
collected over a total of 24 weeks in the research environment, consisting of 18 weeks
in the first semester and six weeks in the second semester of the 2019-2020 academic
year. This period ensured the researcher’s inclusion in the environment and the
participants’ display of natural behaviors. In the study, data were collected using
multiple sources and methods, such as unstructured observations, teacher and student
interviews, SST, and 2018 SSTP document analysis. For transferability, the findings
were described in detail to enable transfer to similar contexts. The context was
presented in depth using observation data, SSTP analyses, and interview excerpts.

For consistency, data collection tools (observation forms, interview protocols)
and codes and categories created during the data analysis process were presented to
subject matter experts and revised based on their feedback (e.g., codes were merged,
simplified, and new categories were created).

For verifiability, emphasis was placed on recording raw data independently of
the researcher's interpretation; detailed observation notes were kept for each course,
and efforts were made to prevent data loss. Teacher and student interviews were audio
recorded (21 recordings in total) and transcribed. During the analysis process, the
audio recordings and transcripts were reviewed by an independent expert, the entire
research process (data collection, analysis, decisions) was reported in detail, and
participant confirmation and peer review were obtained in the data analysis.

Results

The findings of the research were presented within the framework of concepts
related to democracy, such as freedom, rights, justice, equality, law, sovereignty,
elections, and participation. Table 2 provides a summary of the research findings,
including students’ and the teacher’s perceptions of the concepts addressed in the
study, the teacher’s classroom practices, and the representation of these concepts in
the curriculum and textbook.

While the concepts are generally addressed in their various dimensions, some
concepts, such as sovereignty and law, are not directly acquired at the seventh-grade
level. Student perceptions focus more on concrete and basic meanings, while teacher
perceptions define the concepts in a broader and more inclusive manner. Classroom
practices generally make effective use of concepts such as choice and participation,
while the program and textbook address the concepts within a historical and
theoretical framework.
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Table 2
Summary of Research Findings
Concept Student Teacher Classroom Program Textbook
Perception Perception Practices
Democracy  Voting Governmen  Equal right to The historical Form of
t system- speak, student development of government
way of life opinions, class democracy, its
president meaning today,
election problems
encountered in its
implementation,
and Atatiirk's
contributions
Freedom Independen  Balance Ensuring Right to settleand ~ Addressed
ce national between freedom of travel, under the
sovereignty  individual thought, equal contribution of headings of
rights and participation, free thought to freedom of
social order  physical science, freedom thought,
flexibility, of communication  press,
controlled and media, and settlement,
freedom, balance between and travel,
democratic rights and but without a
attitude responsibilities clear
definition
Right Political Authorities ~ The balance Individual and Comprehensi
rights, granted to between rights human rights, the ve but
children's individuals and balance between abstract
rights, and by law responsibilities rights and treatment of
concepts responsibilities, legal
related to fundamental definitions
law freedoms and various
types of rights
Equality Justice, Everyoneis  Treating Indirectly through  Incorporated
rights, equal students fairly themes of justice, with
democracy,  before the and consistently  rights, and examples in a
and law without democracy, historical and
children's discrimination, without direct cultural
rights granting equal acquisition context, but
voice to without a
different clear
students definition
(continued)
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Table 2 (continued)

Justice Equality, Justice is Demonstrating  Inclusion Inclusion
democracy, notonlya a fair and among within a
rights, legal equitable general historical and
freedom concept but  approach to values institutional

also avalue  rules; treating  without context
based on students achievement without a
fairness that  equitably clear
ensures according to definition
social the situation,

balance and  even in cases

regulates of the same

relationships  violation

between

individuals

Law Laws, The set of No in-class Emphasis is  Not defined
justice, legal rules application placed on as laws that
rights, that govern legal rules regulate
equality society and that regulate  society and

include the society, determine the

state's legal state's power

power of science, and  of

enforcement legal enforcement;
literacy; historical and
however, conceptual
there is no content

direct gain

presented in
the context of
Ottoman law,
madrasas, and
the rule of
law
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Table 2 (continued)

Sovereignty ~ Concepts The people Due to the Defined as The concept of
related to having asay  absence of the the power to  sovereignty is
political in concept of govern the not directly
values, governance sovereignty in country addressed at the
national the seventh- belongs to seventh-grade
holidays, grade the people; level
independence, curriculum, concretized
leader- there is no with the
manager direct in-class historical

implementation ~ example of

or activity. the abolition
of the
monarchy.

Election Vote, The people's  Class president ~ Related to Comprehensively
majority, participation  elections individual addressed in a
freedom, in preferences political context
democracy governance and career as a fundamental

and their choices, mechanism of
influence on political democratic
decision- elections are  governance
making not directly

processes addressed

Participation ~ Voting, Individual Encouraging Decision- Participation in
elections, involvement  political and making political parties
governance, in decision-  social processes in  and social
the public, the  making participation their institutions
president, processes through class political and  explained with
political president social examples from
parties, and elections dimensions
civil society and
organizations participation

in
fundamental
rights

1. The Concept of Democracy

Students associated the concept of democracy with concepts such as “justice,
equality, rights, and freedom,” and in interviews, democracy was mostly defined as
“the people being able to vote in a country” or “leaders being determined by election.”
These statements show that students perceive democracy primarily as a form of
government and an election. It is understood that students associate democracy only
with governance and do not mention its connection to social life. However, there are
differences in the level of conceptual depth among students, and it is seen that some
students have learned the concept at a superficial level. Classroom observations also
support these findings. It was observed that students adopted the understanding that
“the majority rules” in classroom discussions and that their awareness of individual
and minority rights was low.
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Unlike the students, the teacher defined democracy in the interview as both “a
system of government based on the sovereignty of the people” and “a way of life based
on respect for the rights of others.” The teacher stated that they “frequently brought
up democracy in the natural flow of the lesson, without limiting it to a specific topic
or unit.” This understanding is also confirmed by classroom observations. The
teacher’s practices, such as class president elections, efforts to ensure the participation
of all students through the question-and-answer technique, granting equal speaking
rights, and valuing student opinions, show that they aim to transfer democratic values
to classroom life. Furthermore, determining classroom rules with student participation
and allowing a certain level of student autonomy (e.g., leaving the classroom without
permission) demonstrates that the teacher's understanding of democracy is put into
practice in the classroom.

According to the 2018 SSTP analysis, the concept of democracy is addressed in
seventh grade within the framework of a total of three learning outcomes. The subject
content of these learning outcomes is defined as “the historical development of
democracy, its meaning today, problems encountered in its implementation, and
Atatiirk's contributions.” The textbook content reflects these learning outcomes and
generally defines democracy as “a form of government in which the people participate
in governance through elections.” However, the textbook has included the social and
cultural dimensions of democracy to a limited extent; the importance of individuals’
commitment to democratic values in daily life has been conveyed superficially.
Furthermore, the textbook mentions the importance of embracing a culture of
democracy and the decisive role of democratic practices in the family, school, and
social life.

As a result, student perceptions largely coincide with the conceptualizations in
the textbook and teaching program and reflect an understanding of democracy reduced
to its administrative dimension. The teacher, on the other hand, adopt the concept of
democracy as both an administrative and a life value, demonstrating a teaching
approach that goes beyond the program. The textbook and program emphasize the
historical and formal aspects of democracy, leaving its reflections in social, cultural,
and individual life in the background. In this context, although the teacher's
democratic practices in the classroom partially compensate for the conceptual
deficiencies in the teaching materials, they are insufficient in shaping students'
perceptions of the concept of democracy.

2. The Concept of Freedom

Students associated the concept of freedom with the words “independence, legal
rights, and individual rights.” In the interviews, two trends emerged in the definition
of the concept of freedom. Some students explained freedom using expressions such
as “flag, homeland, land, nation,” evaluating the concept more in the context of
“independence and national sovereignty.” Such definitions point to a conceptual
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misconception; they show that students approach “freedom,” an abstract social
concept, in a historical-political context. In contrast, the majority of students defined
freedom as “a person being able to do what they want without restricting the rights of
others.” This approach shows that students have developed a basic awareness that
freedom must be exercised within individual limits and with a sense of social
responsibility. These definitions are parallel to the teacher's perception of freedom and
classroom practices.

The social studies teacher defined freedom in the interview as “people being able
to do what they want within the framework of the law without harming others.” This
definition largely coincides with the definitions offered by the students and reflects an
understanding of balancing the limits of individual freedom with social
responsibilities. Classroom observations show that the teacher also reflects this
conceptual understanding in pedagogical practices. It was observed that students were
able to freely express their opinions in class, participated equally in the processes of
asking and answering questions, and were granted a certain degree of flexibility in
their behavior outside of class (e.g., moving freely within the classroom, changing
seats, leaving the classroom without permission but under supervision). Furthermore,
the teacher's attitude based on freedom of expression, respect for different opinions,
and tolerance enabled students to internalize the concept of freedom not only
theoretically but also experientially. These findings directly correspond to the
definitions provided by the students in the interviews and show that the teacher
contributes to conceptual learning through daily practices in the classroom.

In the 2018 SSTP, the concept of freedom is addressed in different learning areas
in the seventh grade. In the “People, Places, and Environments” learning area, the
negative consequences of restricting freedom of settlement and travel are explained
with examples, while in the “Science, Technology, and Society” learning area, the
contribution of free thought to scientific developments is evaluated. In the “Individual
and Society” learning area, attention is drawn to rights and responsibilities when using
communication tools; the relationship between privacy, freedom of expression, the
right to access accurate information, and freedom of mass communication is
discussed. Furthermore, freedom is one of the eighteen values included in the 2018
SSTP. In the textbook, freedom is examined under the headings of thought, press,
settlement, and travel; however, no clear definition is provided.

As a result, students’ definitions of freedom largely coincide with the teacher’s
conceptual approach and classroom practices. The teacher’s democratic and
participatory classroom atmosphere and daily practices play an important role in
developing students’ perception of freedom based on “respect for the rights of others.”
The conceptual misunderstandings observed in some students (confusing freedom
with independence) can be attributed to the lack of a clear definition of the concept in
the textbook and the limited contextual presentation of the concept. The teacher’s
teaching approach, on the other hand, concretizes the abstract learning outcomes in
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the program and contributes to students’ correct understanding of the concept. The
teacher’s definition and classroom practices have played a compensatory role in the
correct learning of the concept, making up for the shortcomings in the teaching
materials. However, the lack of definition in the teaching materials has led to
misconceptions in some students. This situation indicates that textbook need to be
supported with more explanatory and structured content.

3. The Concept of Rights

Students associated the concept of rights with “political rights, children's rights,
and concepts related to law”’; in the interviews, they provided different definitions of
the concept of rights. While some students defined the concept of rights in a general
and vague way as “things that people have,” other students took a more conceptual
approach and defined it as “rights granted to us within a legal framework.” This
situation shows that some students had difficulty understanding the concept of rights
at an abstract level, while others recognized the relationship between rights and law.
The frequent use of the term “children’s rights” among students in particular reveals
that the concept of rights is generally defined based on their own experiences and that
rights are interpreted in a limited way based on life examples. This finding is
important in terms of understanding how the concept is structured in an individual and
social context.

The teacher also defined the concept of rights in a similar way to the students, as
“the powers granted to individuals by law.” This definition coincides with the
students’ more conceptual explanations and is based on a legal perspective. However,
the teacher’s approach to the concept of rights is not limited to the definitional level
but is also actively reflected in classroom practices. While explaining rights to
students during class, the teacher also emphasizes their responsibilities. Furthermore,
the teacher asks students to clearly express their thoughts when they believe their
rights have been violated. Indeed, during an observation in the classroom, the teacher
used the following statements to the students: “You remained silent in the face of
injustice, thinking something bad would happen to you. That injustice will find you
one day, it will definitely find you. Don’t forget that. If you cannot speak up against
injustice that day, this injustice will inevitably affect the rest of society.”

The teacher’s encouraging approach, which prompts students to express
situations they perceive as rights violations, demonstrates an effort to build a
participatory, sensitive, and justice-based classroom culture with messages such as
“do not remain silent in the face of injustice.” These practices enable students to
experience the concept of rights not only at the level of knowledge but also at the level
of attitudes and behaviors.

In the SSTP, the concept of rights is structured with various achievements within
both an individual and human rights framework. At the seventh-grade level, it is
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noteworthy that the exercise of rights is addressed alongside responsibilities, with a
focus on fundamental rights such as freedom of movement and residence. This
approach aims to teach students not only that they are rights holders but also how to
exercise these rights consciously. In the textbook, the concept of rights is defined as
“the powers granted to individuals by the legal system”; various types of rights
(education, health, private life, right to vote and be elected, consumer rights, etc.) are
explained in detail within the framework of the Universal Declaration of Human
Rights and the current Constitution of the Republic of Tiirkiye. The textbook content
aims to provide students with comprehensive information; however, it has been
observed that the texts may be conceptually abstract for the age group of the students.
The students’ definitions largely parallel the definition provided by the teacher; in
particular, the emphasis on “legal authority” is expressed by both groups. This shows
that the teacher’s instructional influence directly contributes to the students’
conceptual development. Students’ definitions, limited to real-life examples, remain
more superficial compared to the detailed and formal definitions of rights presented
in the textbook. However, the teacher’s classroom practices (e.g., emphasizing
speaking up against rights violations) significantly compensate for this gap. The
content at the program and textbook level is concretized in the classroom through the
teacher’s pedagogical approach; the teacher successfully translates the abstract
learning outcomes of the program into students’ daily life experiences. This shows
that the teacher plays a decisive role in students’ understanding of the concept of
rights, while teaching materials provide content that supports this process. When
addressing the concept of rights in their lessons, teacher not only impart knowledge
but also incorporate practices that foster students' sensitivity to rights violations.
Students’ definition of the concept of rights as “legal authority” is consistent with the
content of the textbook and teaching program; however, the teacher’s pedagogical
approaches have been decisive in terms of students translating this concept into
behavior.

4. The Concept of Equality

It is observed that students generally associate the concept of equality with other
social concepts such as “justice, rights, democracy, and children’s rights.” These
associations show that students think about equality not only at a formal level but also
in a social context. In the interviews, some students defined equality as “two people
having the same things,” while others gave a more abstract and normative definition,
such as “people being equal before the law.” This shows that the concept is perceived
in different dimensions (formal, legal, social) among students.

The teacher, on the other hand, defined the concept of equality as “everyone
being equal before the law regardless of religion, belief, economic status, gender, or
race.” This definition coincides with the students’ definitions of legal equality.
Furthermore, it was observed that the teacher supported the principle of equality not
only at a theoretical level but also through classroom practices. It was determined that
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the teacher displayed a consistent and fair attitude towards students without
discrimination in the classroom; students with different socioeconomic, achievement,
or behavioral levels were given equal speaking rights. These practices contribute to
students internalizing equality not only at the knowledge level but also experientially.
Although equality is among the general values in the SSTP, there is no direct
achievement specific to this value. The concept of equality is addressed indirectly in
various learning areas, particularly within the themes of “justice, rights, and
democracy.” Although the program does not offer a holistic approach to the concept
of equality, it conveys the concept indirectly through other values. In the textbook, the
concept of equality is addressed within themes such as “Journey Through Turkish
History,” “Living Democracy,” and “Bridges Between Countries.” The historical and
cultural context of social inequalities is presented to students, particularly through
examples such as the “caste system”; thus, the concept is opened up for discussion not
only in a national but also in a universal context. However, a notable omission is the
lack of a clear and explicit definition of equality in the textbook.

Ultimately, both students and teacher defined equality as “everyone being equal
before the law without discrimination.” The teacher adopted a teaching approach in
the social studies class that was consistent with this understanding. Although the
concept of equality is included in the curriculum, there is no direct learning outcome
related to it. Upon examination of the textbook, it is seen that the concept of equality
is addressed in two different dimensions, namely equality before the law and social
equality, but there is no clear definition. While the student and teacher evaluate
equality more in terms of its legal dimension, the textbook also presents a social
perspective on this concept.

5. The Concept of Justice

Students largely associated the concept of justice with values such as “equality,
democracy, rights, and freedoms,” as well as terms such as “court, judge, lawyer, and
judiciary.” They generally defined justice as “distinguishing between right and
wrong,” “treating everyone equally,” and “being judged equally.” These definitions
show that students evaluate the concept of justice on the basis of legal equality and
that they largely understand the concept correctly. However, it was also observed that
some students had difficulty defining the concept of justice and that their thoughts on

this concept remained superficial.

Unlike the students, the teacher approaches justice not only as a legal category
but also as a value that ensures social balance and regulates interpersonal
relationships. Justice is defined by the teacher as “everyone getting what they deserve
in accordance with the principle of social justice,” and this understanding is also
demonstrated concretely in classroom practices. For example, the teacher emphasizes
that treating two students who violate the same rule differently is “unfair,” stressing
that justice requires not only equal treatment but also a fair approach.
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The 2018 SSTP does not include any direct learning outcomes related to the
concept of justice. The textbook, however, addresses topics such as fair governance,
just behavior, and leader-public relations, particularly in the units “Journey Through
Turkish History” and “Living Democracy.” Furthermore, examples from history are
provided in these units to concretize the concept. However, no clear and systematic
definition of the concept of justice is presented. While justice is presented with
contextual examples within the content, the normative framework of the concept is
not clearly established.

As a result, students have conceptualized the concept of justice correctly within
the framework of law and legislation,but have not addressed the dimension of social
justice. The teacher approaches the concept from the perspective of social balance and
the principle of social justice. In particular, using classroom examples, it is
emphasized that justice is not only equality, but sometimes also acting fairly according
to differences. No specific learning outcome has been defined for justice, which is
among the fundamental values in the curriculum, and the concept is not clearly defined
in the textbook either; it is mostly addressed in the context of historical events and
official institutions.

6. The Concept of Law

The vast majority of students associated the concept of law with political and
social values such as rules that govern society, laws, justice, rights, and equality.
When asked to define law, most students correctly defined it as “the set of laws that
govern society.” However, some students explained law with superficial and partial
definitions such as “law is the same as justice” or “being tried when you commit a
crime.” This shows that some students evaluated the concept of law with limited
experience and abstract thinking skills and could not fully internalize the scope of the
concept. Furthermore, students have mostly associated law with its criminal
dimension; they have not touched upon its more abstract and structural aspects such
as the rule of law, rights and obligations, the universality of law, or the rule of law.

The teacher defined the concept of law as “the set of legal rules that regulate
society and define the coercive power of the state.” This definition is similar to the
students' conceptual framework and reflects a perspective based on a positive
understanding of law. However, it was determined that the teacher did not conduct an
applied teaching process for this concept; the lesson content did not include activities
or structured discussions related to law.

In the 2018 SSTP, the concept of law is addressed in the context of “specific
objectives, implementation principles, and skills to be acquired,” emphasizing sub-
concepts such as “legal rules,” “legal science,” and “legal literacy.” However, the
program does not include any learning outcomes related to law. In the social studies
textbook, law is defined as “the entirety of laws that regulate society and determine
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the coercive power of the state.” This concept is covered in the units “Journey Through
Turkish History,” “Economy and Social Life,” and “Living Democracy.” In the first
unit, law is addressed in the context of the Ottoman national system, Islamic law, and
private law, while the second unit emphasizes that madrasas were institutions that
provided legal education. In the last unit, the rule of law is presented as one of the
fundamental characteristics of the Republic.

As a result, although the concept of law is correctly defined by both the vast
majority of students and the teacher, classroom activities related to this concept are
not included. Law is addressed in the curriculum within the scope of basic
achievements and skills; in the textbook, it is defined with comprehensive
subheadings and presented to students. This situation shows that the concept of law is
sufficiently covered at a theoretical level but is not supported by practical classroom
activities.

7. The Concept of Sovereignty

Students associated the concept of sovereignty with words such as “concepts
related to political values, national holidays, independence, and leader/manager.” In
the interviews, a significant portion of the students correctly defined the concept of
sovereignty as “the principle that enables the nation to govern the country.” This
shows that students have largely adopted the basic conceptual knowledge. However,
some students equated the concept of sovereignty with independence and defined the
concept as “the state of living without being under the sovereignty of another state.”
The teacher defined sovereignty as “the people having a say in governance,” which is
consistent with the perception of the majority of students. The teacher also stated that
this concept is not included in the 7th grade social studies curriculum and that the
concept of sovereignty is taught at the 8th grade level.

There is no direct learning outcome related to the concept of sovereignty at the
seventh-grade level in the SSTP. This indicates that students have limited
opportunities to learn the concept in depth at this grade level. In the textbook,
sovereignty is defined as “the power to govern the country belonging to the people”
and is supported by examples such as the abolition of the monarchy in a historical
context. While this historical approach is important in terms of concretizing the
concept, different dimensions such as independence must also be clearly emphasized
so that students do not experience conceptual confusion.

As a result, students largely defined the concept of sovereignty correctly, but
some confused it with independence. The teacher explained sovereignty as the
participation of the people in governance and also noted that the concept was not
included in the seventh-grade curriculum. In the SSTP, the concept of sovereignty is
only included in the fifth-grade learning outcomes; it is not included in the fourth,
sixth, and seventh grades. This supports the teacher's view that sovereignty is not a
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seventh-grade topic. In the fifth grade “Active Citizenship” learning area, the concepts
of sovereignty and independence are addressed together within the scope of the
learning outcome of valuing the “Flag and the National Anthem.” In the textbook, the
concept of sovereignty is defined in the “Living Democracy” unit as “the power to
govern the country belonging to the nation”; Atatiirk’s words on the relationship
between national sovereignty, freedom, and justice, as well as the importance of
abolishing the monarchy, are also emphasized.

8. The Concept of Elections

Students associated the concept of election with concepts such as “vote,
majority, freedom, and democracy” and generally defined it as “voting to determine
who will govern.” The teacher defined election in a way that supported the students’
understanding, in the context of “the people’s participation in the country’s
governance and being able to influence the decisions made.” Classroom activities are
carried out concretely through class president elections, thus enabling students to
experience the concept in practice. This approach demonstrates that the teacher’s
definition of the concept establishes a consistent bridge between the theoretical
framework and classroom activities.

In the teaching program, the concept of election is generally associated with
individual decision-making processes such as making choices and choosing a
profession; however, it does not directly address political elections and the right to
vote and be elected. The textbook, on the other hand, addresses the concept of election
in a more comprehensive and political context, emphasizing that elections are a
fundamental mechanism of democratic governance. Furthermore, democratic
principles such as the protection of minority rights alongside the use of legislative and
executive powers by parties supported by the majority are also highlighted. This
content aims to raise awareness of the importance of democratic values and rights.

As aresult, it is evident that the concept of elections is conceptualized correctly
and consistently by both students and teacher in general terms. Teacher both define
the concept and concretize it through in-class election practices. However, since the
curriculum does not directly address political elections and the right to vote and be
elected, there is a lack of learning in these areas. The textbook, on the other hand, adds
theoretical richness to the concept by detailing the functioning of democratic
elections.

9. The Concept of Participation

It is observed that students generally associate the concept of participation with
concepts such as “voting, elections, government, the people, the president, political
parties, and civil society organizations.” The vast majority of students defined
participation as “participating in elections”; some interpreted participation in a more
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general framework as “being part of any organization.” However, it was observed that
students had insufficient understanding of the more comprehensive dimensions of
political participation, such as membership in political parties, candidacy,
participation in campaigns, and involvement in social movements. This situation
shows that students internalized participation within a partial and limited framework
and had a lack of knowledge about the diversity of political participation.

The teacher’s definition of participation is broader and more inclusive than the
students' perceptions. The teacher defines participation as “the inclusion of individuals
in decision-making processes” and addresses this concept in both political and civil
society contexts. In classroom practices, the teacher's regular monthly election of a
class president encourages students' active participation in class management.
Furthermore, by allowing students to freely express their opinions, it enables them to
experience different dimensions of both political and social participation in practice.
These practices demonstrate that the teacher consistently implements the concept
between definition and implementation.

In the SSTP and SST, the concept of participation is addressed in the context of
political participation as participation in decision-making processes and participation
in fundamental rights. The program targets a total of 27 skills, one of which is “social
participation.” In the textbook, participation is defined in the political dimension as
participation in elections and political parties, while in the social dimension it is
explained with examples of participation in institutions and organizations related to
economic and social life. Furthermore, by referring to the Ottoman waqf system and
today’s civil society organizations from a historical perspective, it is shown that
participation has taken different forms over time.

As a result, it is seen that students generally understand the concept of
participation in the correct context, particularly in relation to elections and
organization. However, it is understood that their conceptual depth regarding the
broader elements of political participation is limited. The teacher defines participation
as involvement in decision-making processes and supports this with in-class elections
and activities. While the curriculum and textbook comprehensively address
participation in both its political and social dimensions, certain gaps in the program
may limit students' understanding. This points to the need for a more holistic and
detailed approach to the concept of participation in both its theoretical and practical
dimensions.

Discussion, Conclusion and Suggestions

The research results reveal that students have an incomplete understanding of
democracy and some related concepts, confuse certain concepts, and therefore have
misconceptions. Accordingly, the majority of students define democracy as voting
and a form of government. This situation shows that students perceive democracy only
as a political form of government and overlook the fact that democracy is also a social
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way of life. Similarly, various studies have determined that students generally
associate democracy with the concepts of form of government and elections; they do
not sufficiently emphasize multidimensional elements such as justice, freedom,
national sovereignty, the rule of law, separation of powers, and fundamental rights
and freedoms (Demir, 2010). Studies conducted abroad also support this trend. For
example, Carr (2006) stated that students under the age of 22 in the United States
largely associated democracy with political elections. Moodie et al. (1995) stated that
adults generally evaluated democracy in the context of voting and elections.
Furthermore, findings by Flanagan et al. (2005) and Avery (2012) show that students
can define democracy in its different dimensions, but these dimensions are not
sufficiently emphasized in the local context. In this study, it is noteworthy that
although the teacher defined democracy as a way of life based on popular sovereignty
and tried to reflect this understanding in daily practices in the classroom environment,
and although the curriculum and textbook addressed democracy as something that
should be experienced in the family, school, and society, the students did not
sufficiently perceive democracy in terms of its social life dimension. This situation
may be a result of students lacking a democratic socio-cultural environment that
supports democracy. Studies conducted in Tiirkiye reveal that environmental factors
are influential in the development of students' perceptions of democracy and that they
are unable to sufficiently relate democracy to social life (Balbag, 2018; Ersoy &
Oztiirk, 2015; Kaldirim, 2005; Kus, 2012). The fact that democracy in Tiirkiye is
mostly limited to voting and election processes (Goriicii, 2021) and that educational
content does not sufficiently reflect the participatory and social dimensions of
democracy (Education Reform Initiative [ERG], 2019) can be counted among the
important factors affecting this situation. All these factors make it difficult for students
to understand democracy as a way of life and can prevent democracy from taking root
at the social level.

According to the research results, one of the concepts that students conceptualize
inadequately is participation. Students can define this concept in general terms in its
political and social aspects. However, they mostly limit political participation to
voting in elections and largely ignore other dimensions such as joining political
parties, running for office, participating in election campaigns, or taking part in social
movements. This situation is thought to be related to the fact that the program and
textbook do not sufficiently address the multidimensional nature of the concept of
participation. Indeed, some studies support this view. Tiirkyilmaz and Kus (2014)
noted that the concept of participation was given limited attention in the content
analysis of ten books examined from among the 100 basic works recommended by
the MoNE. Similarly, Bugday and Kii¢iikoglu (2017) emphasized that increasing the
time students spend with textbooks affects their ability to learn and use the concept of
participation and that textbooks play an important role in this context. These findings
show that the place given to the concept of participation in teaching materials can
affect students’ understanding of democratic participation. Considering that
participation is one of the fundamental elements of democracy, it can be argued that

295



Yusuf Aydin ve Ezgi Kaya Filik, Coktan Se¢cmeli ve Bosluk Doldurma Testlerinin Okudugunu
Anlama ve Okur Diizeyleri Agisindan Karsilastirilmas:

this concept should be addressed in a more inclusive manner.

The study shows that students confuse certain concepts. One of these is the
concept of freedom. Many students often perceive freedom as synonymous with
independence. However, freedom is the ability of individuals to freely express their
thoughts and behaviors within the framework of rights and responsibilities in society.
Independence, on the other hand, means that a state can maintain its sovereignty
without being subject to external intervention. This conceptual confusion has also
been highlighted in previous studies (Giinay, 2013; Kaldirim, 2005; Kilig, 2015). The
teacher defines the concept of freedom as “being able to do what one wants within the
framework of the law and without harming others” and includes practices that support
freedom of thought and expression in her lessons. However, it can be said that this
misconception is related to the fact that the concepts of freedom and independence are
not addressed clearly and distinctively enough in educational materials, and that these
two concepts are often used together and interchangeably in historical narratives.
Furthermore, it is thought that the interchangeable use of these concepts in social
discourse and the insufficient emphasis on this distinction in the educational process
also contribute to conceptual confusion.

The study revealed that another concept that students confuse with independence
is sovereignty. Students generally perceive sovereignty as synonymous with
independence. However, sovereignty is a fundamental concept that expresses that a
state’s authority to govern derives from the nation. Nevertheless, some students
defined sovereignty as independence. Similar results are also seen in the literature
(Akmoglu & Arslan, 2007; Bal & Akis, 2010; Yazic1 & Samanci, 2003). The research
results suggest that even though the teacher correctly understood and conveyed the
concept, textbook may have contributed to students’ confusion of these concepts. This
is because the textbook address the concepts of sovereignty and independence
together with the phrase “national sovereignty and independence.”

Although students’ assessments of the concepts of justice and law generally
contained correct conceptualizations, some misconceptions were also observed.
While students explained the concept of justice as the act of “being fair,” some
misinterpreted the concept of law as “law is the same as justice” or “being judged
when we behave badly.” Findings reported by Inel et al. (2018) show that students'
perception of justice is shaped more as a punishment mechanism. Furthermore,
various studies have found that the concepts of rights, equality, choice, and
participation are correctly understood; however, the definitions of these concepts in
teaching materials are found to be lacking or insufficient (Kilig, 2015; Dogrukok,
2004; Yilmaz, 2013; Erdogan, 2003). However, despite the teacher's emphasis on
social justice, students' perception of this concept solely within the framework of laws
and justice may hinder the development of their perception of social justice.

The study found that teacher’s perceptions and practices are effective in
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students’ correct perception of democracy and democracy-related concepts. Social
studies teachers generally address democracy-related concepts in her lessons using
traditional teaching methods; the teacher only defines these concepts and provides
examples. Similar results are found in the literature. The studies by Gomcii (2006)
and Memisoglu and Tarhan (2016) emphasize that teachers tend to use direct narration
and question-answer methods, and that these methods may cause students to remain
passive and may be insufficient for learning abstract concepts. However, in this study,
the teacher attempts to apply concepts related to democracy, particularly elements
such as equality, justice, election, freedom, and participation, in daily classroom
practices. On the other hand, it has been determined that concepts such as sovereignty,
independence, and law cannot be used in classroom implementations. The teacher's
classroom applications have a positive effect on student learning. Furthermore,
despite the different definitions of concepts in the program and textbook, it was
observed that student perceptions of some concepts were shaped by teacher
perceptions and classroom practices. For example, while the definition of freedom in
the textbook was mostly addressed in the context of freedom of travel and thought,
both students and teacher provided similar definitions. This situation shows that
teacher perceptions and classroom practices are more effective in teaching the concept
of freedom.

According to the research results, the textbook has been found to be effective in
the formation of students’ misconceptions about some concepts related to democracy.
For example, the textbook’s presentation of the concepts of independence and
freedom and independence and national sovereignty together may cause students to
confuse these concepts. Furthermore, addressing the concept of participation solely in
the political sense of elections and not including other forms of political participation
in the textbook may lead to shortcomings in the correct perception of the concept of
participation. In addition, it has been determined that the SSTP and the textbook do
not sufficiently include definitions of concepts such as freedom, equality, justice,
elections, and participation. These findings are supported by the studies of Kalin
(2011), Ciritgi (2012), Tiirkyi1lmaz and Kus (2014), Bugday and Kiigiikoglu (2017),
and Berkant and Atmaca (2013).

Based on the research results, it is recommended that more comprehensive and
in-depth studies be conducted on the teaching of democracy and related concepts in
social studies education. Comparative studies conducted among different age groups
and social environments, in particular, can contribute to a better understanding of the
factors that shape students’ perceptions of citizenship and democracy. Furthermore,
SSTP and textbooks should be updated to accurately reflect democracy and related
concepts; textbooks should be enriched with content that supports students' conceptual
development and be visualized. In addition, it is recommended that teachers adopt
different methods in teaching these concepts in class. It is also important for teachers
to assess students’ conceptual perceptions of democracy, identify and address
deficiencies and conceptual confusion, and develop educational strategies
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accordingly. In particular, after identifying concepts that are closely related and
confused by students, it would be beneficial for teachers to provide the basic meanings
of the concepts and explain the relationships and distinctions between them. This
approach can help students reduce conceptual confusion. The teacher’s emphasis on
democracy and related concepts in terms of their political and social dimensions and
their implementation in the classroom environment will enable students to achieve a
more comprehensive understanding of democracy.
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Sosyal bilgiler dersinde 6grencilerin demokratik vatandaslik yeterliliklerini kazanmalari i¢in demokrasinin
temel kavramlarini dogru anlamalar1 6nem tasimaktadir. Bu arastirma, grencilerin demokrasiyle ilgili
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Diinya genelinde demokratik {ilke sayis1 artmakta; ayrica bir¢ok tilkede halklar
demokrasiye olan destegini giiglendirmektedir (Inglehart, 2003). Fukuyama (1992),
demokrasiyi insanlik tarihinin son agamasi olarak degerlendirirken Abraham Lincoln
ise onu “diinyadaki son ve en iyi umut” seklinde tanimlamistir (Flanagan ve dig.,
2005). Demokratik ilkelerin kiiresel olgekte benimsenmesi, temel hak ve
Ozgiirliklerin savunulmasini, esitlik ve adalet ilkelerinin toplumda giiclenmesini
saglamigtir (Sen, 1999). Ancak demokrasi, popiilizm, otoriterlesme egilimleri ve
dijital doniistimiin yaratt1g1 yeni meydan okumalarla da kars1 karsiyadir (Levitsky ve
Ziblatt, 2024; United Nations Educational, Scientific and Cultural Organization
[UNESCO], 2023). Ayrica giiniimiizde demokrasi egitiminin; toplumsal cinsiyet
esitligi, kiiltiirel gogulculuk ve dijital vatandaslik boyutlarini igeren disiplinlerarasi bir
sekilde ele alinmasi1 gerekmektedir (Banks, 2020; Fraser, 2009). Nitekim, The United
Nations Programme for Gender Equality and the Empowerment of Women (UN
Women, 2023) verilerine gore kadinlar parlamentolarda kiiresel ortalamada %26,5
oraninda temsil edilmekte ve bu durum demokratik katilimin kapsayiciligini dogrudan
etkilemektedir. Demokrasinin siirdiiriilmesi ve gelistirilmesi ise ancak nitelikli bir
demokrasi egitimiyle miimkiin olacaktir.

Egitim yoluyla bireye kazandirilan siyasal bilgi, bireyin bilingli ve nitelikli bir
demokratik vatandas olarak yetismesini desteklemektedir. Egitim; bireylerin
demokratik siireclere katilim becerilerini gelistirmesi, siyasal farkindaliklarini
artirmast ve bdylece katilimci bir demokrasi kiiltiiriiniin  olugsmasina zemin
hazirlamasi agisindan dnemli bir islev gérmektedir (McAllister, 1998). Demokratik
bir toplumda okul sistemi, Ogrencilere demokratik degerlere dayali tutum ve
davranislar kazandirmayi hedeflemelidir (Doganay, 2008). Gelecek diinyasinin
sekillenmesi, bugiiniin 6grencilerine demokratik vatandasliga iliskin bilgi, beceri ve
sorumluluklarin ne o6l¢iide kazandirildigiyla dogrudan iliskilidir (Parker, 2005).
Giiniimiizde birgok iilke, egitim programlarin1 demokratik degerlerin gelisimine katk1
saglayacak bigimde diizenlemektedir. UNESCO (2023) Kiiresel Vatandaslik Egitimi
Normlar1 (insan haklari, ¢esitlilik, siirdiiriilebilirlik) ve Organisation for Economic
Co-operation and Development (OECD, 2023), Demokratik Yeterlilik Cercevesi
(demokratik katilim, elestirel analiz, isbirligi) gibi standartlar araciligiyla, kiiresel
sorunlara duyarli ve demokratik toplumlara etkin katilim saglayan bireyler yetistirme
konusunda kilavuzluk etmektedir. Tiirkiye’de Milli Egitim Bakanligi (MEB), 6gretim
programlarinin bu standartlarla uyumu, demokrasi egitiminin evrensel boyutu
acisindan kritik dneme sahiptir.

Tirkiye’de demokrasi egitimi, Milll Egitim sisteminin temel amaclarindan
biridir. MEB, 2004 yilinda demokrasi kiiltiiriiniin yerlesmesini saglamak, cogulculuk
bilincini gelistirmek ve 6grencilere se¢me, secilme, oy kullanma aligkanliklarini
kazandirmak amaciyla belirli hedefler koymustur. Bu kapsamda, ogrencilerin
katilimc1 bireyler olarak yetistirilmeleri ve demokratik liderlik anlayigini
benimsemeleri tesvik edilmektedir (MEB, 2004). Egitim programindaki tiim dersler
demokrasi kiiltliriniin gelisimine katkida bulunsa da sosyal bilgiler dersi, dogrudan
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vatandaslik egitimiyle iligkilendirilen yegane derstir. Sosyal bilgiler dersinin {i¢
amact; Ogrencileri bilingli vatandaglar olarak yetistirmek, elestirel diisiinme
becerilerini gelistirmek ve kiiltiirel degerleri aktarmaktir (Parker, 2005). Bu ders,
ilkokul dordiincii siniftan itibaren 6grencilere vatandaslik ve demokrasiyle ilgili temel
konular 6gretir; bireylerin sosyal ve politik konularda bilinglenmesine katki saglar.
Amaci, dgrencilere toplum yararini gozeterek bilingli ve akilci kararlar verebilme
becerisi kazandirmaktir (National Council for the Social Studies [NCSS], 1994).
Egitimciler, sosyal bilgiler dersinde edinilen bilgi, beceri ve vatandaslik tutumlarinin
ogrencilerin giinliik yasamlarinda etkili oldugu konusunda hemfikirdir (iler ve Ersoy,
2023; Texas Education Agency [TEA], 1999).

Sosyal bilgiler egitiminin etkili olabilmesi i¢in temel kavramlarin 6gretimi nem
tagir. Sosyal bilgiler dersinde yer alan kavramlar, belirli disiplinlerin temel
diisiincelerini yansitan ve diisiinme ile iletisim becerilerinin gelisimine katki saglayan
yapitaslaridir. Bireylerin giinliikk kararlar1 ve sosyal etkilesimleri, deneyim yoluyla
edindikleri kavramlar dogrultusunda sekillenir (Fancett ve dig., 1968). Sosyal bilgiler
dersinde ele alinan 6zgiirliik, egemenlik, katilim, se¢im, adalet vb. demokrasi ile ilgili
kavramlar farkli disiplinlerde degisen anlamlar tasiyabildiginden, bu kavramlarin
ogrencilere dogru ve tutarli bi¢imde kazandirilmasi hem demokratik degerlerin
benimsenmesine hem de etkin vatandaglik bilincinin gelismesine katki saglar (NCSS,
1994; Wade, 1994). Demokrasi ile ilgili kavramlarm 6gretiminde yalnizca teorik
bilgilerin aktarilmasi1 yeterli degildir; bu bilgilerin uygulamalarla desteklenmesi ve
giinliik yasamla iligkilendirilmesi gerekir (Kogoglu, 2008). Ornegin, Tiirkiye’de
demokrasi egitimi siirecinde okul meclisleri ve benzeri uygulamalarin, 6grencilerin
demokrasi kavramini anlamalarini kolaylagtirdigi goriilmektedir (Glindiiz, 2016).
Bununla birlikte, kavram &gretiminde olasi kavram yanilgilarmin 6nlenmesi ve
kavramsal anlayisin  derinlestirilmesi icin kavramlarin  onceki  bilgilerle
iliskilendirilmesi kritik 6neme sahiptir.

Demokrasinin temelini olusturan egemenlik, se¢im, hak, Ozgirlik, esitlik,
katilim, hukuk, yonetim bigimi, adalet, sandik ve temsil gibi kavramlar sosyal bilgiler
dersinde islenmektedir. 2018 Sosyal Bilgiler Dersi Ogretim Programi’nda bu
kavramlar yer almazken 2005 programinda agik sekilde belirtilmektedir. Bu
kavramlarin 6gretiminde karsilasilan temel sorunlardan biri, 6grencilerde kavramsal
yanilgilarin  olugmasidir. Demokrasi algilarina yonelik yapilan arastirmalar,
ogrencilerin demokrasiyi ve ilgili temel kavramlar1 dogru ifade etmekte zorlandigini
ortaya koymaktadir (Bal ve Gok, 2011; Kaya, 2011; Kus, 2012; Y1lmaz, 2013; Unal
ve Er, 2017; Brennan ve Landemore, 2022; Tuncer, 2023; Cender, 2024). Benzer
sonugclar, farkli iilkelerde yiiriitiilen arastirmalarda da goriilmektedir. Kiiresel dlgekte
International Institute for Democracy and Electoral Assistance (IDEA, 2023) verileri,
16 iilkede oOgrencilerin %41’inin “egemenlik” kavramimi otoriter rejimlerle
iliskilendirdigini; bu oranin Tiirtkiye'de %62 oldugunu goéstermektedir. Bu fark,
kavram &gretiminde baglamsal ve kiiltiirel faktorlerin 6nemini ortaya koymaktadir.
Bu yanilgilarin olusumunda kavram 6gretim yontemleri, 6gretmen algilar1 ve ders
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materyalleri baslica etkenler arasinda yer almaktadir. Ayrica, son donemde kiiresel
Olgekte yasanan dijital dezenformasyon, Ogrencilerde kavramsal karmasay1
derinlestirmektedir (Kahne ve Bowyer, 2016). Bu nedenle demokrasi egitiminde,
ozellikle dijitallesme ve toplumsal degisim siiregleri gibi giincel dinamikler elestirel
bir bakisla irdelenmelidir.

Sosyal bilgiler dersinde kavram oOgretimiyle ilgili ¢alismalarda, ¢ogunlukla
geleneksel yontemlerin tercih edildigi belirlenmistir. Ayrica birgok arastirma, sosyal
bilgiler 6gretmenlerinin kavram yanilgilarini tanima ve diizeltme konusunda yeterli
yontem ve teknik bilgiye sahip olmadigini ortaya koymustur (Akbas, 2013;
Memisoglu ve Tarhan, 2016; Pektas, 2021; Yazict ve Osman, 2003). Bu durum,
kavram Ggretiminin etkililigini azaltan énemli bir sorun olarak dikkat ¢ekmektedir.
Dolayisiyla sosyal bilgiler dersi kapsaminda, demokrasiye iliskin kavramlarin nasil
ogretildigi, 6grencilerin bu kavramlari nasil algilladigi ve Ogretmenlerin kavram
Ogretimine yonelik yaklagimlari 6nemli bir aragtirma sorunu olarak ortaya
¢ikmaktadir. Tiirkiye’de sosyal bilgiler dersinde demokrasi egitimine iliskin yapilan
aragtirmalarin ¢ogu; O6gretmenlerin, Ogrencilerin veya yoneticilerin bu konudaki
algilarini (Bal ve Gok, 2011; Bayram, 1998; Cetinkaya, 1998; Fidan, 2009; Kaldirim,
2005; Kasapoglu, 2001; Kus, 2012; Polat ve Calig, 2019; Sabanci, 2008; Sener, 2019;
Unal ve Er, 2017; Yilmaz, 2013), derslerin ve ders kitaplarinin demokrasi ile insan
haklari agisindan degerlendirilmesini (Akbasli, 2000; Aras, 2000; Biiyiikdemir, 2001)
ve sosyal bilgiler dersinin genel bir analizini (Bilge, 1997; Cikrik, 2001)
kapsamaktadir. Mevcut ¢aligmalarda ise dgrencilerin demokrasi ve ilgili kavramlart
dogru bigimde ifade etmekte zorlandiklar1 ve ¢esitli kavram yanilgilarina sahip
olduklar1 gériilmektedir (Fidan, 2009; Kaldirim, 2005; Sabanci, 2008; Yilmaz, 2013).
Bu durum, demokrasi ve vatandaslik egitimi agisindan 6nemli bir eksikliktir; ¢linkii
bu kavramlarin dogru anlasilmasi, demokratik kiiltiiriin gelisimine katki saglar. Alan
yazinda, sosyal bilgiler dersinde demokrasi ile iliskili temel kavramlarin 6gretim
siiregleri ve kavram yanilgilarmin olusumuna dair ¢aligmalarin sinirli olmasi, bu
konuda daha kapsamli arastirmalara gereksinim oldugunu gostermektedir. Bu
calisma, sosyal bilgiler dersinde demokrasiyle ilgili temel kavramlarin &gretim
siirecini derinlemesine incelemeyi ve 6grencilerin bu kavramlara yonelik kavram
yanilgilarinin nedenlerini belirlemeyi amaglamaktadir. Bdylece, sosyal bilgiler
dersinde demokrasi ile ilgili kavramlarin 6gretiminde karsilagilan sorunlarin
belirlenmesi ve bu siirecin iyilestirilmesine yonelik Oneriler gelistirilmesi
hedeflenmektedir. Aragtirmada su sorulara yanit aranmistir:

1. Ogrencilerin demokrasi ve demokrasinin temel kavramlarma iligkin algilari
ve kavram yanilgilari nelerdir?

2. Sosyal bilgiler 6gretmeninin demokrasi ve demokrasinin temel kavramlarina
iliskin algilar1 nelerdir?

3. Sosyal bilgiler dersinde, demokrasi ve temel kavramlarin &gretimi nasil
gerceklestirilmektedir?

4. Ogretim programi ve ders kitaplarinda, demokrasi ve demokrasi ile ilgili
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kavramlar nasil yer almaktadir?

Bu c¢alisma, 6grenci ve dgretmen algilarini, gergek sinif ortamindaki 6gretim
uygulamalarint ve Ogretim materyallerini bir arada inceleyerek, sosyal bilgiler
dersinde demokrasiye iligkin kavramlarin 6gretimine yonelik 6zgilin ve biitiinciil bir
bakis acist sunmaktadir. Béylece, mevcut ¢aligmalardan farkli olarak sinif i¢i 6gretim
siireclerine odaklanmakta; kavramlarin nasil 6gretildigi ve kavram yanilgilarinin nasil
olustuguna iliskin sonuglara ulasmaktadir. Dolayisiyla sosyal bilgiler dersinde
demokratik vatandaslik egitiminin niteligini artirmaya yonelik olarak hem kurama
hem uygulamaya katki saglayacak sonuglar tiretmektedir.

Yontem

Arastirma Deseni

Bu aragtirma, demokrasiye iliskin kavramlarin sosyal bilgiler dersinde nasil
ogretildigini ve 6grencilerin bu kavramlara yonelik kavramsal yanilgilarini incelemek
amactyla betimleyici bir durum c¢alismasi olarak gergeklestirilmistir. Durum
calismasi; arastirmacinin miidahalesinin smirlt oldugu, belirli bir olgunun dogal
ortaminda ayrintili bicimde incelendigi nitel bir arastirma desenidir. Arastirmada,
sosyal bilgiler dersinde demokrasi kavramlarinin 6gretim ve 6grenim siiregleri, kendi
gercek yagam baglaminda ve belirlenen sinirlar i¢inde incelenmistir (Creswell, 2020;
Paker, 2017; Yin, 2017). Bu yaklagim, “nasil” ve “neden” sorularini yanitlamada
giiclidiir (Yin, 2017) ve calismada su sorulara odaklanilmigtir: Sosyal bilgiler
dersinde demokrasiyle ilgili kavramlar nasil 6gretilmektedir ve kavram yanilgilarinin
nedenleri nelerdir? Bu sayede Ogretim siireci ile Ogretmen ve Ogrenci
anlayislari/yanilgilart baglaminda ayrintili, 6zgiin ve karmasik yapilar ortaya
konmustur. Aragtirma, Paker’in (2017) 6nerdigi sekiz asamali planlama modeli temel
almarak yiiritilmiistiir. Bu model, teorik planlama adimlarinin veri toplama, analiz
ve raporlama siireclerine nasil doniistiigiinii ve birbirleriyle nasil baglant1 kurdugunu
akis semasiyla Sekil 1’de gostermektedir.
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Sekil 1

Demokrasiyle Ilgili Kavramlarin Sosyal Bilgiler Dersinde Oésretilmesi ve Kavram
Yanilgilarinin Belirlenmesine Iliskin Durum Calismasi Akig Semasi

[ % - Toyhma %

{} Ogretmen ve Orencilere
Kigisel Bilgi Formunun Verlerin Raporlagtnimass
Durumun Belidenmesi Uyzulanmast

@ Kelme Mighilendime Testinn
Uygulanmass

Sosyal Bilgiler Dersinde
| Gozlemlerin Yapimass

{

Ogretmen ve Ogrencilede
Goriigmelenn Yapidmass

i

Sosyal Bilgiler Ders Kitabt
Dokuman Incelemesi

{

Sosyal Bilgiler Dersi Ofretim
Programs Dokiiman Incelemesi

Ven Toplama Aralanmn
Haznrlanmas

Desene Karar Verme —_

Calisma Grubu

Bu ¢aligma, 2019-2020 egitim-6gretim doneminde Eskisehir’deki bir ortaokulda
gerceklestirilmistir.  Okulun secilmesinde tipik durum Orneklemesi yontemi
kullanilmistir (Yildirrm ve Simsek, 2013). Tiirkiye ortalamasini yansitan diisiik ve
orta sosyo-ckonomik diizeydeki veli profiline sahip bu okul, sehir merkezinde yer
almaktadir. Egitim, giin i¢inde iki farkli zaman diliminde yiiriitdlmektedir: Sabah 7/A
sinifi, 6gleden sonra ise 7/B simifi sosyal bilgiler dersini almakta ve her iki simif da
ayn1 dgretmen tarafindan ders gormektedir. Ayrica, her iki siif aym fiziksel ortami
paylasmaktadir.

Arastirmaya katilan Ogrenciler, amacli Ornekleme yontemi kullanilarak
belirlenmistir. Amagli 6rnekleme, belirli bir durumu derinlemesine incelemek
amactyla yaygin olarak tercih edilen bir yontemdir (Patton, 2002). Bu kapsamda
yedinci smif &grencileri secilmistir; ¢linkii demokrasiye iliskin kavramlarmn en
kapsamli ve ayrintili olarak ogretildigi diizey bu smftir. Sosyal bilgiler dersi,

304



AUEBFD; 2026; 59(1), 273-334

dordiincti smiftan itibaren demokrasi temali igerikler bulundursa da bu konular
yedinci sinif diizeyinde daha derinlemesine ele alinmaktadir. Arastirmaya yedinci
siniftan 21 dgrenci katilmigtir (Tablo 1).

Tablo 1
Arastirmaya Katilan Ogrencilerin Kigisel Ozellikleri
Ogrenci Ozellikleri F
Cinsiyet
Kiz
Erkek 15
Kardes say1st
Yok
1 15
2 3
Annenin egitim durumu
Tlkokul 1
Ortaokul
Lise 13
Universite
Babanin egitim durumu
Tlkokul 1
Ortaokul
Lise 13
Universite
Annenin meslegi
Ev hanimu 1
Isci 1
Memur 3
Esnaf 4
Babanin meslegi
Isci 10
Memur
Esnaf 5
Toplam 21

Tablo 1’e gore, arastirmaya katilan Ogrencilerin 15’1 erkek, 6’s1 kizdir.
Ogrecilerin ¢ogunlugunun 1 kardesi vardir, anneleri ve babalari genellikle lise
mezunudur. Ogrencilerin cogunlugunun annesi ev hanimi, babast ise iscidir.

Arastirmaya katilan 6gretmen ise 0l¢iit drnekleme yontemiyle belirlenmistir.
Ogretmen, bir dnceki egitim-6gretim yilinda ayni okul ve simiflarda sosyal bilgiler
dersini yliriitmiis ve goniillii olmas1 temel Olgiitler olmustur. Arastirmaya katilan
Ogretmen 45 yasinda bir kadin olup, 23 yillik mesleki deneyiminin 20 yilin1 Eskisehir
il merkezindeki bu ortaokulda gecirmistir. Egitim ge¢misine bakildiginda, edebiyat
fakiiltesinin tarih boliimiinden mezun oldugu ve ardindan tarih anabilim dalinda
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yiiksek lisans derecesi tamamladig1 gérillmektedir.

Verilerin Toplanmasi

Durum ¢aligmasi, derin bir anlayis saglamak i¢in gézlem, goriisme ve dokiiman
analizinin birlikte kullanilmasini gerektirir (Creswell, 2020). Bu yaklasim, bulgularin
giivenilirligini ve gecerliligini artirir. Bu aragtirmada da veri toplama siireci ¢ok
boyutlu bir yaklagimla planlanmig ve arastirmanin amaglart dogrultusunda farkli veri
toplama araglarindan yararlanilmistir. Bu kapsamda, arastirmada kullanilan veri
toplama araglar1 sunlardir:

+ Ogretmen ve Ogrencilere yonelik kisisel bilgi formu, katilimcilarin
demografik oOzelliklerini ve egitim gec¢mislerini belirlemek amaciyla
hazirlanmistir.

* Kelime iliskilendirme testi, Ogrencilerin demokrasiyle ilgili temel
kavramlara yonelik biligsel yapilarini ve kavram yanilgilarini belirlemek i¢in
uygulanmustir.

*  Yapilandirilmamig gozlem, sosyal bilgiler derslerinde yiiriitiilen demokrasi
6gretiminin dogrudan goézlemlenmesi ve 6gretim siirecine iligkin verilerin
dogal ortamda toplanmasi amaciyla kullanilmistir. Goézlemler birinci ve
ikinci donem olmak iizere toplam alt1 ay boyunca gergeklestirilmistir.

* Yart-yapilandirilmis goriisme; Ogrenci ve Ogretmenlerin  demokrasi
kavramina iliskin algilarini, 6gretim siirecine yonelik deneyim ve goriislerini
derinlemesine ortaya koymak amaciyla, gozlem silireci sonunda
gerceklestirilmistir.

+ Dokiiman analizi kapsaminda 2018 Sosyal Bilgiler Dersi Ogretim Programi
(SBDOP) ile 2019-2020 egitim ve dgretim yilinda okutulan yedinci simf
Sosyal Bilgiler Ders Kitab1 (SBDK), demokrasi ve ilgili kavramlar agisindan
incelenmistir.

Bu arastirma, 2018 SBDOP’deki “iletisim ve Insan liskileri”, “Tiirk Tarihinde
Yolculuk”, “Ulkemizde Niifus”, “Zaman I¢inde Bilim” ve “Ekonomi ve Sosyal
Hayat” yedinci sinif iinitelerini kapsayacak sekilde uzun siireli olarak yiirGtiilmiistiir.
Aragtirmaya baslamadan o6nce etik kurul izni ve Eskisehir 11 Milli Egitim
Miidiirligi’nden gerekli yasal izinler alinmistir. Veriler, etik ilkelere uygun sekilde
toplanmis ve degerlendirilmistir.

Arastrmaci, durum ¢alismast siirecinde egitim ortamimin dogal akigini
bozmamaya Ozen gostermis; sinif i¢i yapilandirilmamis goézlemlerini ders
etkinliklerine miidahale etmeden gerceklestirmistir (Christensen ve dig., 2015).
Ogrenci ve 6gretmenin olagan davranislarini siirdiirebilmesine dikkat etmis, simif igi
etkilesimlere katilmamig ve Ogretim siirecine miidahil olmamigtir. Yari-
yapilandirilmis goriismeler ise, dgretmen ve dgrencilerin kendilerini rahatca ifade
edebilecekleri ders dis1 zamanlarda gerceklestirilmis; boylece hem siif iklimi
korunmus hem de daha derinlemesine veriler elde edilmistir.
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Arastirmaci (birinci yazar), yiiksek lisans egitiminde sosyal bilgiler dersinde
demokrasi uygulamalart {izerine bir tez hazirlamis ve doktora siirecinde nitel arastirma
yontemlerine iligkin dersler almistir.

Etik Kurul Karar

Bu aragtirma, 24.06.2019 tarihinde Anadolu Universitesi Sosyal ve Beseri
Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu’ndan 43193 protokol numarasi ile
alinan etik izin ile yiirtitilmustiir.

Verilerin Analizi

Bu aragtirmada toplanan veriler, betimsel analiz yontemi ile ¢6ziimlenmistir.
Betimsel analiz, verilerin dnceden belirlenmis bir kavramsal ¢er¢eve veya temalar
dogrultusunda sistematik olarak 6zetlenmesi, diizenlenmesi ve yorumlanmasini saglar
(Yiddirim ve Simsek, 2013). Bu yaklasim, arastirma sorularinin dogrudan
yonlendirdigi bir analiz stratejisi sunar ve durum c¢aligmalarinda parcalarin
biitiinlestirilmesine uygundur (Christensen ve dig., 2015). Analiz siireci, arastirmanin
temel sorusu olan “sosyal bilgiler dersinde demokrasiye iliskin temel kavramlarin
nasil ogretildigi ve Ogrenci kavram yanilgilarinin neler oldugu” ekseninde
sekillendirilmistir.

Bu kapsamda, Ogretmen ve Ogrenci goriisme verileri, Ogrenci kelime
iliskilendirme testi, sinif ici gézlem notlari, 2018 SBDOP ve SBDK icerigi analiz
edilmistir. Analiz siireci su sekilde gerceklestirilmistir: Oncelikle, tiim ham veri seti
(transkriptler, gdzlem notlari, dokiimanlar) analize hazirlanmis ve verilerin tamami
anlamsal bitiinligiinii saglamak amaciyla ardisik olarak birka¢ kez dikkatlice
okunmustur. Okumalar sirasinda veriler diizenlenmis ve ilk siniflandirmalar
yapilmistir.

Betimsel analiz kapsaminda demokrasi ve demokrasinin temel kavramlar

(demokrasi, ozgirliik, esitlik, adalet, hukuk, hak, egemenlik, se¢im, katilim) ana
temalar olarak ele alinmistir. Her bir tema (kavram), 6grenci algi ve kavram
yanilgilari, 6gretmen algilari, kavram 6gretim siireci ve 6gretim siirecinde kullanilan
ders programi ile ders kitaplar1 olarak kodlanmistir. Kodlama siirecinde her bir
kavrama iliskin tiim veri seti incelenmistir. Boylece veri pargalart arasindaki iligkiler
de gozlemlenebilmistir.
Omegin, demokrasi kavrami i¢in kelime iliskilendirme testi, dgrenci goriisme verileri,
Ogretmen goriisme verileri, sinif gézlem notlari, ders programi ve ders kitabi birlikte
kodlanarak analiz edilmistir. Boylece her bir temaya (kavrama) iliskin bulgular derli
toplu bir sekilde ortaya konmus; 6gretim uygulamalari, kavram yanilgilarinin olugma
siireci, baglami ve oriintiileri agiklanabilmistir.

Bu arastirmada, Lincoln ve Guba’nin (1985) onerdigi dort temel Olciitii
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kargilamak amaciyla asagidaki stratejiler sistematik olarak uygulanmustir.
Inandiricilik igin veriler, 2019-2020 egitim-6gretim yilnin birinci déneminde 18
hafta, ikinci déneminde alt1 hafta olmak iizere toplam 24 hafta boyunca arastirma
ortaminda bulunarak toplanmigtir. Bu siire, aragtirmacinin ortama dahil olmasini ve
katilimcilarin  dogal davraniglar sergilemesini saglamistir. Arastirmada veriler,
yapilandirilmamis gozlemler, 6gretmen ve 6grenci goriismeleri, SBDK ve 2018
SBDOP dokiiman analizi gibi ¢oklu kaynak ve ydéntem kullanilarak toplanmuistir.
Aktarilabilirlik i¢in bulgular, benzer baglamlara aktarimi miimkiin kilmak amacryla
detayli olarak betimlenmistir. Gozlem verileri, SBDOP analizleri ve gériisme alitilart
kullanilarak baglam derinlemesine sunulmustur.

Tutarlilik i¢in veri toplama araglar1 (gbzlem formlari, gériigsme protokolleri) ve
veri analizi stirecinde olusturulan kodlar ile kategoriler, alan uzmanlarinin goriisiine
sunulmus ve aliman doniitler dogrultusunda diizeltilmistir (6rnegin, kodlar
birlestirilmis, sadelestirilmis ve yeni kategoriler olusturulmustur).

Dogrulanabilirlik igin ise arastirmacinin yorumundan bagimsiz olarak ham
verilerin kaydedilmesine dnem verilmis; her derse ait detayli gézlem notlari tutulmus
ve veri kayb1 6nlenmeye galisiimistir. Ogretmen ve 6grenci goriismeleri ses kaydina
alinmis (toplam 21 kayit) ve dokiimleri yapilmistir. Analiz siirecinde ses kayitlart ve
transkriptler bagimsiz bir uzman tarafindan incelenmis, tiim arastirma siireci (veri
toplama, analiz, kararlar) detayli bir sekilde raporlastirilmis ve veri analizinde
katilimci teyidi ile uzman goriigii alinmistir.

Bulgular

Aragtirmanin bulgulari, demokrasi ile ilgili 6zgiirlikk, hak, adalet, esitlik, hukuk,
egemenlik, secim ve katilim kavramlarn cercevesinde sunulmustur. Arastirma
bulgularinin 6zetinin yer aldig1 Tablo 2’de, aragtirmada ele alinan kavramlarin 6grenci
ve Ogretmen algilarmni, siif i¢i uygulamalart ile ders programi ve ders kitabindaki
yerini §zetlenmektedir. Kavramlar genellikle farkli boyutlariyla ele alinmakla birlikte,
egemenlik ve hukuk gibi bazi kavramlarin yedinci sinif diizeyinde dogrudan kazanimi
bulunmamaktadir. Ogrenci algis1 daha ¢ok somut ve temel anlamlara odaklanirken,
Ogretmen algisi kavramlari daha genis ve kapsayici bir sekilde tanimlamaktadir. Sinif
ici uygulamalar genellikle se¢cim ve katilim gibi kavramlarda etkin sekilde
kullanilmakta; ders programi ve kitabi ise kavramlari tarihsel ve teorik gercevede
islemektedir.
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Kavram Ogrenci Ogretmen Sinif Igi Ders Programi Ders Kitab1
Algist Algist Uygulamalar
Demokrasi Oy kullanma Yonetim Esit s6z hakki, Demokrasinin Yonetim bigimi
sistemi- ogrenci tarihsel
yasam gorisleri, sinif gelisimi,
bigimi baskanlig giiniimiizdeki
se¢imi anlami,
uygulanmasinda
karsilagilan
sorunlar ve
Atatiirk’iin
katkilart
Ozgiirlitk Bagimsizlik, Bireysel Fikir 6zgiirligii Yerlesme- Diisiince, basin,
milli haklar ile saglama, Esit seyahat hakki, yerlesme ve
egemenlik toplumsal katilim, Ozgiir seyahat
diizen Fiziksel diislincenin ozgiirliikleri
arasinda esneklik, bilime katkisi, basliklariyla
denge Kontrollii iletisim ve islenmis, ancak
ozgiirlik, medya acik tanim
Demokratik ozgirligi ile verilmemis
tutum hak-sorumluluk
dengesi
Hak Siyasi haklar, Hukukun Hak- Bireysel ve Hukuki tanim
¢ocuk haklart bireylere sorumluluk insan haklari, ve gesitli hak
ve hukukla tanidig1 dengesi, hak-sorumluluk tiirleriyle
ilgili yetkiler dengesi, temel kapsamli ama
kavramlar ozgiirliikler soyut sekilde
ele alinmis
Esitlik Adalet, hak, Herkesin Ogrencilere Dogrudan Tarihsel ve
demokrasi ve yasalar ayrim kazanim kiiltiirel
¢ocuk haklar1 o6niinde esit yapmadan adil ~ olmadan, adalet, baglamda
olmasi ve tutarll hak ve orneklerle
davranma, demokrasi islenmis, ancak
farkli temalartyla acik tanimi
ogrencilere esit dolayl1 olarak yapilmamis
56z hakk1
tanima
Adalet Esitlik, Adalet, Kurallara Kazanim Agik tanim
demokrasi, sadece hakkaniyetli ve olmadan genel yapilmadan
hak, 6zgiirliik  hukuki degil adil yaklagim degerler tarihsel ve
toplumsal sergileme; ayni arasinda yer kurumsal
dengeyi ihlal verilmesi baglamda yer
saglayan ve  durumunda bile verilmesi
bireyler 6grenciler
arasi arasinda esit
iliskileri degil, duruma
diizenleyen gore
hakkaniyet hakkaniyetli
temelli bir muamele
deger yapma
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Tablo 2 (devami)

Hukuk Yasalar, Toplumu Sinif i¢i Toplumu Toplumu
adalet, hak, diizenleyen uygulama yok diizenleyen diizenleyen ve
esitlik ve devletin yasal kurallar, devletin
yaptirim hukuk bilimi ve  yaptirim giiciinii
gliclinii hukuk belirleyen
iceren yasal okuryazarligina yasalar olarak
kurallar vurgu yapilmig;  tanimlanmamus,
biitiini ancak dogrudan Osmanl
kazanim hukuku,
bulunmamakta medreseler ve
hukuk devleti
baglaminda
tarihsel ve
kavramsal
icerik sunulmusg
Egemenlik Siyasi Halkin Egemenlik Ulkeyi yonetme 7. smif
degerlerle yonetimde kavraminin giiciinlin millete diizeyinde
ilgili s0z sahibi yedinci smif ait olmas1” egemenlik
kavramlar, olmast programinda seklinde kavramina
milli yer almamasi tanimlanmus; dogrudan yer
bayramlar, nedeniyle sinif tarihsel olarak verilmemis
bagimsizlik, ici dogrudan saltanatin
lider-yonetici uygulama ya da kaldirilmasi
etkinlik Ornegiyle
yapmamasl. somutlagtirma
Se¢im Oy, Halkin Sinif bagkanligt Bireysel tercih Demokratik
¢ogunluk, yonetime segimleri ve meslek yonetimin temel
ozgiirliik, katilimi ve secimiyle mekanizmasit
demokrasi karar iliskilendirilmis, olarak siyasal
stireglerine siyasal baglamda
etkisi segimlere kapsamli
dogrudan sekilde ele
deginilmemis alinmig
Katilim Oy kullanma, Karar alma Sinif bagkani Siyasal ve Siyasi partiler
secimler, stireglerine secimleriyle sosyal ve toplumsal
yOnetim, bireyin siyasal ve boyutlariyla kurumlara
halk, dahil olma sosyal katilim1 karar verme katilim
cumhurbagka tesvik etme stiregleri ve ornekleriyle
ni, siyasi temel haklara acgiklanmig

partiler ve
sivil toplum
kuruluslari

katilim olarak
yer almis

1. Demokrasi Kavrami

Ogrenciler demokrasi kavramimi “adalet, esitlik, hak ve ozgiirlik” gibi
kavramlarla iligkilendirmis ve goriismelerde demokrasi ¢ogunlukla “bir iilkede halkin

oy kullanabilmesi” ya

da “yoneticilerin

secimle

belirlenmesi”  seklinde

tanimlanmistir. Bu ifadeler, 6grencilerin demokrasiyi temel olarak bir yonetim bigimi
ve se¢im olarak algiladiklarmi gostermektedir. Ogrencilerin demokrasiyi sadece
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yonetimle iligkilendirdigi ve toplumsal yasamla olan baglantisindan s6z etmedikleri
anlasilmaktadir. Bununla birlikte, 6grenciler arasinda kavramsal derinlik diizeylerinde
farkliliklar oldugu ve bazi Ogrencilerin kavrami yilizeysel diizeyde 0Ogrendigi
goriilmektedir. Smif igi gdzlemler de bu bulgular1 destekler niteliktedir. Ogrencilerin
sinif i¢i tartigmalarda “cogunlugun dedigi olur” anlayigini benimsedikleri ve bireysel
ile azinlik haklarma iligkin farkindaliklarinin diigiik oldugu gézlemlenmistir.

Ogrencilerden farkli olarak, dgretmen goriismede demokrasiyi hem “halkin
egemenligine dayali bir yonetim sistemi” hem de “baskalarinin haklarina saygiy1 esas
alan bir yasam bicimi” olarak tanimlamstir. Ogretmen, “demokrasiyi sadece belirli
bir konu ya da iiniteyle sinirl tutmaksizin, dersin dogal akisi i¢erisinde sik¢a giindeme
getirdigini” belirtmistir. Bu anlayig, siif ici gozlemlerle de dogrulanmaktadir.
Ogretmenin simf baskanligi secimleri, soru-cevap teknigiyle tim ogrencilerin
katilimin1 saglamaya yonelik ¢abalari, esit s6z hakk: tanimasi ve dgrenci goriislerine
deger vermesi gibi uygulamalari, demokratik degerlerin sinif i¢i yasantiya aktarimini
hedefledigini gostermektedir. Ayrica, smif kurallarinin  6grenci  katilimiyla
belirlenmesi ve belirli diizeyde 6grenci 6zerkligine (6rnegin, siniftan izin almadan
¢ikabilme gibi) izin verilmesi, 6gretmenin demokrasi anlayisinin siif i¢i giincel
yasamda pratige doniistiigiinii gostermektedir.

2018 SBDOP analizine gore demokrasi kavrami yedinci simiflarda toplam iig
kazanim gergevesinde ele alinmaktadir. Bu kazanimlarin konu igerigi “demokrasinin
tarihsel gelisimi, giiniimiizdeki anlami, uygulanmasinda karsilagilan sorunlar ve
Atatiirk’lin katkilar1” olarak belirlenmistir. Ders kitab1 icerigi de bu kazanimlari
yansttir nitelikte olup, demokrasiyi genellikle “halkin se¢imle yonetime katildigi bir
yonetim big¢imi” olarak tanimlamaktadir. Ancak ders kitabi, demokrasinin toplumsal
ve kiiltiirel boyutlarina smurlt diizeyde de olsa yer vermis; bireylerin gilindelik
yasamda demokratik degerlere bagliliklarinin énemi yiizeysel bicimde aktarilmistir.
Ayrica, ders kitabinda demokrasi kiiltiiriinii benimsemenin 6nemi ile ailede, okulda
ve toplumsal yasamda siirdiiriilen demokratik uygulamalarin belirleyici roliine de
deginilmistir.

Sonu¢ olarak Ogrenci algilari ders kitabi ve &gretim programindaki
kavramsallastirmalarla biiyiik olgiide oOrtiismekte ve demokrasinin ydnetimsel
boyutuna indirgenmis bir anlayis1 yansitmaktadir. Ogretmen ise demokrasi kavramini
hem yonetsel hem de yasamsal bir deger olarak benimseyerek programin 6tesine
gecen bir Ogretim yaklasimi sergilemektedir. Ders kitabi ve Ogretim programu,
demokrasinin tarihsel ve bigimsel yonlerini 6ne ¢ikarirken, toplumsal, kiiltiirel ve
bireysel yasamdaki yansimalari arka planda birakmaktadir. Bu kapsamda, 6gretmenin
sinif i¢i demokratik uygulamalari, 6gretim materyallerindeki kavramsal eksiklikleri
kismen dengeleyici bir rol listlenmesine ragmen, 6grencilerin demokrasi kavramina
iliskin algisin1 sekillendirmede yetersiz kalmaktadir.
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2. Ozgiirliik Kavrami

Ogrenciler 6zgiirliik kavramim “bagimsizlik, hukuki haklar ve bireysel haklar”
kelimeleriyle iliskilendirmigtir. ~ Goriismelerde  ise  Ozgiirlik  kavramimin
tanimlanmasinda iki egilim 6ne ¢ikmigtir. Bazi 6grenciler 6zgiirliigli “bayrak, vatan,
toprak, millet” gibi ifadelerle agiklayarak, kavrami daha ¢ok “bagimsizlik ve milli
egemenlik” baglaminda degerlendirmistir. Bu tiir tanimlamalar kavramsal bir
yanilgiya isaret etmekte; 6grencilerin soyut bir toplumsal kavram olan “6zgiirligi”
tarihsel-politik baglamda ele aldiklarint géstermektedir. Buna karsilik, dgrencilerin
cogunlugu oOzgirligii “bir kisinin bagkalarmin haklarini kisitlamadan istedigini
yapabilmesi” geklinde tanimlamistir. Bu yaklagim, 6grencilerin 6zgiirliigli bireysel
sinirlar i¢inde, toplumsal sorumluluk bilinciyle uygulanmasi gerektigine dair temel
bir farkindalik gelistirdigini gostermektedir. Bu tanimlamalar, 6gretmenin 6zgtirliik
algis1 ve sinif i¢i uygulamalariyla paralellik gostermektedir.

Sosyal bilgiler 6gretmeni goriismede Ozgiirligi “kisilerin baskalarma zarar
vermeden, kanunlar ¢ergevesinde istediklerini yapabilmeleri” olarak tanimlamistir.
Bu tanim, &grencilerin sundugu tanimlarla biiylik 6l¢iide ortiismekte ve bireysel
Ozgirliiglin ~ smirlarint toplumsal ~ sorumluluklarla ~ dengeleme  anlayigim
yansitmaktadir. Sinif i¢i gdzlemler, dgretmenin bu kavramsal anlayis1 pedagojik
uygulamalara da yansittigini gostermektedir. Ogrencilerin derste dzgiirce fikir beyan
edebildikleri, soru sorma ve yanit verme siireglerinde esit katilim sagladiklari, ders
dis1 davraniglarda (6rnegin, sinif iginde 6zgiir hareket etme, yer degistirme, izinsiz
ancak kontrollii ¢ikiglar gibi) belli bir esneklik tanindigi gézlemlenmistir. Ayrica
Ogretmenin ifade Ozgiirligii, farkli goriislere saygi ve hosgoriiye dayali tutumu,
ogrencilerin 6zgiirliik kavramini sadece kuramsal olarak degil, deneyimsel olarak da
icsellestirmelerine olanak saglamistir. Bu bulgular, 6grencilerin goriigmelerde
sunduklar1 tanimlarla dogrudan Ortiismekte ve Ogretmenin smiftaki giinlik
uygulamalari araciligiyla kavramsal 6grenmeye katki sundugunu gostermektedir.

2018 SBDOP’de &zgiirliik kavrami, yedinci simifta farkli 6grenme alanlarinda
ele almmaktadir. “Insanlar, Yerler ve Cevreler” 6grenme alaninda yerlesme ve
seyahat Ozgilrliigiiniin kisitlanmasinin olumsuz sonuglari drneklerle agiklanirken,
“Bilim, Teknoloji ve Toplum” &grenme alaninda ozgiir diislincenin bilimsel
gelismelere katkist degerlendirilmektedir. “Birey ve Toplum” dgrenme alaninda ise
iletisim araglarini kullanirken hak ve sorumluluklara dikkat ¢ekilmekte; 6zel hayatin
gizliligi, diisiinceyi ifade ozgiirliigli, dogru bilgiye ulasma hakki ve kitle iletisim
ozgiirliigii arasindaki iliski ele alinmaktadir. Ayrica 2018 SBDOP’de yer alan on sekiz
degerden biri de 6zgiirliikktiir. Ders kitabinda ise 6zgiirliik, diislince, basin, yerlesme
ve seyahat basliklar altinda incelenmis; ancak agik bir tanima yer verilmemistir.

Sonug olarak, 6grencilerin 6zgiirliik tanimlar1 6gretmenin kavramsal yaklasimi

ve sinif ici uygulamalaryla biiyiik dlciide drtiismektedir. Ogretmenin demokratik ve
katilimer sinif atmosferi ile giinliik uygulamalari, 6grencilerin “bagkalarinin haklarina
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saygl” temelinde Ozgirlik algisi gelistirmesinde 6nemli rol oynamaktadir. Bazi
ogrencilerde gozlemlenen kavram yanilgilar (6zgiirligii bagimsizlikla karistirma),
ders kitabinda kavramin agik bi¢imde tanimlanmamis olmasi ve kavramin baglamsal
sunumunun sinirh olmasiyla iliskilendirilebilir. Ogretmenin dgretim yaklasimi ise
programdaki soyut kazanimlart somutlastirmakta ve ogrencilerin kavrami dogru
bicimde anlamalarina katki saglamaktadir. Kavramin dogru &grenilmesinde
Ogretmenin tanmimi ve siif i¢i uygulamalari, 6gretim materyallerindeki eksiklikleri
telafi edici bir rol istlenmistir. Bununla birlikte, 6gretim materyallerindeki tanim
eksikligi bazi 6grencilerde kavram yanilgilarina neden olmustur. Bu durum, ders
kitaplarinin daha agiklayici ve yapilandirilmig igeriklerle desteklenmesi gerektigini
gostermektedir.

3. Hak Kavramm

Ogrenciler hak kavrammi “siyasi haklar, ¢ocuk haklar1 ve hukukla ilgili
kavramlar” ile iliskilendirmis; goriismelerde ise hak kavramina iliskin farkli tanimlar
yapmislardir. Bazi 6grenciler hak kavramini “insanlarin sahip oldugu seyler” seklinde
genel ve muglak bir bi¢imde tanimlarken, diger 6grenciler daha kavramsal bir
yaklasim sergileyerek “hukuki ¢ercevede bize taninan haklar” bigiminde
tanimlamalarda bulunmustur. Bu durum, bazi 6grencilerin hak kavramimi soyut
diizeyde kavramakta zorlandigini; ancak bir kisminin haklarin hukukla olan iligkisini
fark ettigini gostermektedir. Ozellikle dgrenciler arasinda “gocuk haklar1” ifadesinin
sikca kullanilmasi, hak kavramimin genellikle kendi yasantilarindan hareketle
tanimlandigimi ve haklarin yasanti temelli 6rneklerle sinirli yorumlandigini ortaya
koymaktadir. Bu durum, kavramin bireysel ve toplumsal baglamda nasil yapilandigini
anlamak ac¢isindan 6nemli bir bulgudur.

Ogretmen de &grencilere benzer bicimde hak kavramini “hukukun bireylere
tanidig1 yetkiler” olarak tanimlamigtir. Bu tanim, &grencilerin daha kavramsal
aciklamalariyla ortismekte ve hukuki bir perspektife dayanmaktadir. Ancak
ogretmenin hak kavramina yaklasimi yalnizca tanimsal diizeyde kalmayip, siif igi
uygulamalarda da aktif sekilde yer bulmaktadir. Ogretmen, ders sirasinda
Ogrencilerine haklarin1 anlatirken ayni zamanda onlara diisen sorumluluklar da
vurgulamaktadir. Ayrica, Ogrencilerden hak ihlali yasadiklarin1 diigiindiikleri
durumlarda diisiincelerini agik¢a ifade etmelerini istemektedir. Nitekim, simifta
yapilan bir gézlem sirasinda dgretmen 6grencilere su ifadeleri kullanmistir: “Bir
haksizlik karsisinda sustunuz, basima bir is gelecek diye. O haksizlik bir giin gelip
sizi bulur, illaki bulur. Bunu sakin unutmayin. Haksizliga kars1 o giin orada eger sesini
cikaramazsaniz, bu haksizlik mutlaka toplumun geri kalanini da etkiler.”

Ogretmenin, 6grencilerin hak ihlali yasadigini diisiindiikleri durumlar1 ifade
etmelerine yonelik tesvik edici yaklasimi, “haksizlik karsisinda sessiz kalmayin”
mesajlartyla katilime1, duyarli ve adalet temelli bir sinif kiiltiirii insa etmeye calistigini
gostermektedir. Bu uygulamalar, 6grencilerin hak kavramini yalnizca bilgi diizeyinde
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degil, tutum ve davranis diizeyinde de deneyimlemelerine olanak saglamaktadir.

SBDOP’de hak kavrami, hem bireysel hem de insan haklar1 gercevesinde cesitli
kazanimlarla yapilandirtlmigtir. yedinci sinif diizeyinde, haklarin kullanimimnin
sorumluluklarla birlikte ele alinmasi ile seyahat ve yerlesme 6zgiirliigii gibi temel
haklara odaklanilmasi dikkat ¢ekicidir. Bu yaklasim, 6grencilere yalnizca hak sahibi
olduklarini degil, bu haklarin bilingli kullanimini da 6gretmeyi amaglamaktadir. Ders
kitabinda hak kavrami, “hukuk diizeninin kisilere tanidig1 yetkiler” olarak
tamimlanmakta; Insan Haklar1 Evrensel Bildirgesi ve mevcut Tiirkiye Cumhuriyeti
Anayasasi ¢ergevesinde ¢esitli hak tiirleri (egitim, saglik, 6zel hayat, se¢me-se¢ilme,
tiiketici haklar1 vb.) detayli bicimde agiklanmaktadir. Ders kitabi icerikleri 6grencilere
kapsamli bilgi saglamay1 hedeflemekte; ancak metinlerin 6grenci yas grubuna gore
kavramsal acidan soyut kalabilecegi gozlemlenmistir.

Ogrencilerin tanimlari, gretmenin sundugu tanimla biiyiik oranda paralellik
gostermekte; ozellikle “hukuki yetki” vurgusu her iki grup tarafindan ortaklasa dile
getirilmektedir. Bu durum, 6gretmenin 6gretimsel etkisinin 6grencilerin kavramsal
gelisimine dogrudan katki sagladigmi gostermektedir. Ogrencilerin yasantisal
orneklerle sinirli tanimlari, ders kitabinda sunulan ayrintili ve resmi hak tanimlaria
kiyasla daha yiizeysel kalmaktadir. Ancak 6gretmenin sinif i¢i uygulamalar (6rnegin,
hak ihlali karsisinda ses ¢ikarma vurgusu) bu boslugu 6nemli 6l¢iide telafi etmektedir.
Program ve ders kitab1 diizeyindeki igerik, 6gretmenin pedagojik yaklasimiyla derste
somutlagtirilmakta; 6gretmen programin soyut kazanimlarini 6grencilerin giinliik
yasam deneyimlerine basaril bir sekilde indirgemektedir. Bu durum, dgrencilerin hak
kavramini anlamlandirmasinda 6gretmenin roliiniin belirleyici oldugunu, 6gretim
materyallerinin ise bu silireci destekleyici icerik sagladifini gostermektedir.
Ogretmen, derslerinde hak kavramim islerken yalmzca bilgi aktarimi yapmakla
kalmayip, ayni zamanda Ogrencilerin hak ihlalleri karsisinda duyarli bireyler
olmalarin1 saglayacak uygulamalara da yer vermistir. Ogrencilerin hak kavramini
“hukuki yetki” olarak tanimlamalari, ders kitab1 ve 6gretim programindaki igerikle
uyumludur; ancak Ogretmenin pedagojik yaklagimlari, 6grencilerin bu kavrami
davranisa doniistiirmeleri agisindan belirleyici olmustur.

4. Esitlik Kavramm

Ogrencilerin esitlik kavramini genellikle “adalet, hak, demokrasi ve ¢ocuk
haklar” gibi diger toplumsal kavramlarla iliskilendirdigi goriilmektedir. Bu
iliskilendirmeler, dgrencilerin esitligi yalnizca bicimsel diizeyde degil, toplumsal
baglamda da diistindiiklerini gostermektedir. Goriismelerde ise baz1 6grenciler esitligi
“iki insanin ayn1 seylere sahip olmas1” seklinde tanimlarken, bazilari ise “insanlarin
kanunlar 6niinde esit olmas1” biciminde daha soyut ve normatif bir tanim yapmustir.
Bu durum, 6grenciler arasinda kavramin farkli boyutlarda (bicimsel, yasal, toplumsal)
algilandigini gostermektedir.
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Ogretmen ise esitlik kavramini “dine, inanca, ekonomik duruma, cinsiyete veya
irka bakilmaksizin herkesin yasalar oniinde esit olmasi” seklinde tanimlamaktadir. Bu
tanim, Ogrencilerin yasal esitlik yoniindeki tanimlariyla ortiismektedir. Ayrica
ogretmenin esitlik ilkesini yalnizca kuramsal diizeyde degil, sinif i¢i uygulamalarla
da destekledigi gozlemlenmistir. Simifta &gretmenin Ogrencilere karsi ayrim
gozetmeksizin tutarli ve adil bir tutum sergiledigi; farkli sosyoekonomik, basari ya da
davranis diizeylerindeki Ogrencilere esit s6z hakki tanindigi belirlenmistir. Bu
uygulamalar, 6grencilerin esitligi sadece bilgi diizeyinde degil, deneyimsel olarak da
i¢sellestirmelerine katki saglamaktadir.

SBDOP’de esitlik, genel degerler arasinda yer almakla birlikte, bu degere 6zgii
dogrudan bir kazanim bulunmamaktadir. Esitlik kavrami gesitli 6grenme alanlarinda
dolayli olarak ele alinmakta; 6zellikle “adalet, hak ve demokrasi” temalari iginde yer
bulmaktadir. Program, esitlik kavramina biitlinciil bir yaklasim sunmamakla birlikte,
kavrami bagka degerler araciligiyla dolayli bicimde aktarmaktadir. Ders kitabinda ise
esitlik kavranu; “Tiirk Tarihine Yolculuk”, “Yasayan Demokrasi” ve “Ulkeler Aras1
Kopriiler” gibi temalar kapsaminda ele almmaktadir. Ozellikle “kast sistemi” gibi
orneklerle toplumsal esitsizliklerin tarihsel ve kiiltiirel baglami 6grencilere
sunulmakta; bdylece kavram yalnizca ulusal degil, evrensel bir baglamda da
tartismaya agilmaktadir. Ancak dikkat ¢eken bir eksiklik, ders kitabinda esitlige dair
acik ve net bir tanimin yer almamasidir.

Sonugta hem 6grenciler hem de 6gretmen, esitligi “herkesin yasalar oniinde
ayrim yapilmaksizin esit olmas1” seklinde tanimlamustir. Ogretmen, sosyal bilgiler
dersinde bu anlayisa uygun bir Ogretim yaklasimi benimsemistir. Ogretim
programinda esitlik kavramina yer verilmekle birlikte, buna iliskin dogrudan bir
kazanim bulunmamaktadir. Ders kitab1 incelendiginde, esitlik kavraminin hem kanun
ontinde esitlik hem de toplumsal esitlik olmak {izere iki farkli boyutta ele alindigy,
ancak acik bir tanimmmn yer almadig1 goriilmektedir. Ogrenci ve dgretmen esitligi
daha ¢ok yasal boyutuyla degerlendirirken, ders kitab1 bu kavrama toplumsal bir bakis
agis1 da sunmaktadir.

5. Adalet Kavram

Ogrenciler, adalet kavramini biiyiik oranda “esitlik, demokrasi, hak ve 6zgiirliik”
gibi degerlerle; ayrica “mahkeme, hakim, avukat ve yargl” gibi terimlerle
iliskilendirmislerdir. Adaleti genellikle “hakliy1 ve haksiz1 ayirt etme”, “herkese esit
davranma” ve “esit sekilde yargilanma” seklinde tanimlamislardir. Bu tanimlar,
ogrencilerin adalet kavramini yasal esitlik ekseninde degerlendirdiklerini ve kavrami
biiyiik 6l¢tide dogru kavradiklarini gostermektedir. Bununla birlikte, bazi 6grencilerin
adalet kavramini tanimlamakta giicliik ¢cektikleri ve bu kavrama iliskin diisiincelerinin
yiizeysel kaldig1 da gozlemlenmistir.

Ogretmen, 6grencilerden farkli olarak adaleti yalmizca hukuki bir kategori olarak
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degil, ayn1 zamanda toplumsal dengeyi saglayan ve bireyler arasi iliskileri diizenleyen
bir deger olarak ele almaktadir. Adalet, 6gretmen tarafindan ‘sosyal adalet ilkesi
dogrultusunda herkesin hak ettigini almas1’ olarak tanimlanmakta ve bu anlayis sinif
i¢i uygulamalarda da somut olarak gdsterilmektedir. Ornegin; 6gretmen, aym kurali
ihlal eden iki 6grenciye farkli sekilde yaklagsmanin “adaletsizlik” oldugunu ifade
ederek, Ogrencilere adaletin yalnizca esit muamele degil, hakkaniyetli yaklagim
gerektirdigini vurgulamaktadir.

2018 SBDOP’de adalet kavramina iliskin dogrudan bir kazanimin yer almadig1
goriilmektedir. Ders kitabinda ise 6zellikle “Tiirk Tarihinde Yolculuk” ve “Yasayan
Demokrasi” iinitelerinde adil yonetim, adaletli davranis ve yonetici-halk iliskileri gibi
konular islenmektedir. Ayrica, bu iinitelerde tarihten ornekler verilerek kavram
somutlagtirilmaktadir. Ancak adalet kavramina iliskin agik ve sistematik bir tanim
sunulmamaktadir. Adalet, icerik icinde baglamsal orneklerle verilirken kavramin
normatif ger¢evesi net olarak ortaya konmamaktadir.

Sonug olarak 6grenciler adalet kavramint hukuk ve yasalar ¢er¢evesinde dogru
bicimde kavramsallastirmis, ancak sosyal adalet boyutuna deginmemislerdir.
Ogretmen ise kavrama toplumsal denge ve sosyal adalet ilkesi perspektifinden
yaklasmaktadir. Ozellikle smif i¢i drneklerle, adaletin yalnizca esitlik degil, bazen de
farkliliklara gore adil davranmak oldugu vurgulanmaktadir. Ogretim programinda
temel degerler arasinda yer alan adalet igin 6zel bir kazanim belirlenmemis olup, ders
kitabinda da kavram acik sekilde tanimlanmamakta, ¢ogunlukla tarihsel olaylar ve
resmi kurumlar baglaminda ele alinmaktadir.

6. Hukuk Kavramm

Ogrencilerin biiyiik ¢ogunlugu hukuk kavramini, toplumu diizenleyen kurallar

biitiinii, yasalar, adalet, hak ve esitlik gibi siyasi ve toplumsal degerlerle
iliskilendirmistir. Hukukun tanimina yonelik soruda, 6grencilerin ¢gogunlugu hukuku
“toplumu diizenleyen yasalarin biitiinii” olarak dogru tanimlamigtir. Bununla birlikte,
bazi dgrenciler hukuku “hukuk, adalet ile aynidir” ya da “sug isleyince yargilanmak”
gibi yiizeysel ve kismi tamimlarla agiklamistir. Bu durum, bazi dgrencilerin hukuk
kavramin sinirlt deneyim ve soyut diisiinme becerisiyle degerlendirdigini, kavramin
kapsamini tam olarak i¢sellestiremedigini gostermektedir. Ayrica 6grenciler, hukuku
cogunlukla cezai boyutuyla iligkilendirmis; hukukun stiinliigi, hak ve
yiikiimliiliikler, hukukun evrenselligi ya da hukuk devleti gibi daha soyut ve yapisal
yonlerine deginmemistir.
Ogretmen, hukuk kavrammi “toplumu diizenleyen ve devletin yaptiim giiciinii
tanimlayan yasal kurallar biitiinii” seklinde tanimlamistir. Bu tanim, 6grencilerin
kavramsal gercevesiyle benzerlik gostermekte olup, 6zellikle pozitif hukuk anlayisina
dayali bir bakis acisini yansitmaktadir. Ancak 6gretmenin bu kavrama yonelik
uygulamali bir 6gretim siireci yiiriitmedigi; ders igeriginde hukuka iliskin etkinliklere
veya yapilandirilmis tartigmalara yer vermedigi belirlenmistir.
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2018 SBDOP’de hukuk kavrami; “6zel amaglar, uygulama esaslar1 ve
kazandirilmasi gereken beceriler” baglaminda ele alinmakta ve bu dogrultuda “hukuk
kurallar”, “hukuk bilimi” ile “hukuk okuryazarlig1” gibi alt kavramlara vurgu
yapilmaktadir. Ancak programda hukukla ilgili herhangi bir kazanim
bulunmamaktadir. Sosyal bilgiler ders kitabinda hukuk, “toplumu diizenleyen ve
devletin yaptirnm giiclinii belirleyen yasalarin biitiinii” olarak tanmimlanmistir. Bu
kavram, “Tirk Tarihine Yolculuk”, “Ekonomi ve Sosyal Hayat” ile “Yasayan
Demokrasi” tinitelerinde islenmektedir. 1k iinitede hukuk, Osmanl millet sistemi,
Islam hukuku ve &zel hukuk baglaminda ele alinirken, ikinci iinitede medreselerin
hukuk egitimi veren kurumlar oldugu vurgulanmaktadir. Son iinitede ise hukuk
devleti, Cumhuriyet’in temel niteliklerinden biri olarak sunulmustur.

Sonu¢ olarak hukuk kavrami hem O&grencilerin biiyilk ¢ogunlugu hem de
6gretmen tarafindan dogru tanimlanmasina karsin sinif igi uygulamalarda bu kavrama
yonelik etkinliklere yer verilmemistir. Hukuk, 6gretim programinda temel kazanimlar
ve beceriler kapsaminda ele alinmakta; ders kitabinda ise kapsamli alt basliklarla
tanimlanarak 6grencilere sunulmaktadir. Bu durum, hukuk kavraminin teorik diizeyde
yeterince islendigini, ancak smif i¢i uygulamali etkinliklerle desteklenmedigini
gostermektedir.

7. Egemenlik Kavrami

Ogrenciler egemenlik kavramimi “siyasi degerlerle ilgili kavramlar, milli
bayramlar, bagimsizlik ve lider/yonetici” gibi kelimelerle iliskilendirmiglerdir.
Goriigmelerde ise 6grencilerin dnemli bir kismi egemenlik kavramini “iilkeyi milletin
yonetmesini saglayan ilke” olarak dogru bicimde tanimlamistir. Bu durum,
ogrencilerin kavramsal anlamda temel bilgiyi biiylik o6l¢iide benimsedigini
gostermektedir. Ancak bazi dgrenciler egemenlik kavramini bagimsizlik ile esdeger
tutmus ve kavrami “devletin baska bir devletin egemenligi altinda olmadan yasamas1”
seklinde tanimlamiglardir.

Ogretmen ise egemenligi, dgrencilerin gogunlugunun algistyla uyumlu olarak
“halkin yonetimde s6z sahibi olmas1” seklinde tanimlamaktadir. Ayrica 6gretmen, bu
kavramin 7. siif sosyal bilgiler programinda yer almadigini, egemenlik kavraminin
8. smif diizeyinde islendigini belirtmisti. SBDOP’de yedinci siif diizeyinde
egemenlik kavramina yonelik dogrudan bir kazanim bulunmamaktadir. Bu durum,
ogrencilerin bu sinifta kavrami derinlemesine 6grenme firsatlarinin sinirli oldugunu
gostermektedir. Ders kitabinda egemenlik, “ililkeyi yonetme giicliniin millete ait
olmas1” seklinde tanimlanmakta ve tarihsel baglamda saltanatin kaldirilmasi gibi
orneklerle desteklenmektedir. Bu tarihsel yaklasim kavramin somutlastirilmasi
acisindan 6nem tasimakla birlikte, 6grencilerin kavramsal karigiklik yagamamasi igin
bagimsizlik gibi farkli boyutlarin da acikc¢a vurgulanmasi gerekmektedir.
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Sonug olarak 6grenciler egemenlik kavramini biiylik 6l¢iide dogru tanimlamus,
ancak bazilar1 bu kavrami bagimsizlik ile karistirmistir. Ogretmen ise egemenligi
halkin y6netime katilimi olarak aciklamisg; ayrica kavramin yedinci sinif 6gretim
programinda yer almadigini belirtmistir. SBDOP’de egemenlik kavrami yalmzca
besinci siif kazanimlarinda yer almakta, doérdiincii, altincit ve yedinci siniflarda ise
bu kavrama yer verilmemektedir. Bu durum, 6gretmenin egemenligin yedinci sinif
konusu olmadigina dair goriisiinii desteklemektedir. Besinci sinif “Etkin Vatandaglik”
ogrenme alaninda egemenlik ve bagimsizlik kavramlari, Bayrak ve Istiklal Marsi’na
deger verme kazanimi kapsaminda birlikte ele alinmaktadir. Ders kitabinda ise
egemenlik kavrami “Yasayan Demokrasi” iinitesinde, “lilkeyi yonetme giiciiniin
millete ait olmas1” seklinde tanimlanmakta; Atatiirk’iin milli egemenlik, 6zgtirlik ve
adalet iliskisine dair szl ile saltanatin kaldirilmasinin 6nemi de vurgulanmaktadir.

8. Secim Kavrami

Ogrenciler secim kavramimi “oy, ¢ogunluk, Ozgiirlik ve demokrasi” gibi
kavramlarla iliskilendirmis ve genellikle “yonetecek kisiyi belirlemek igin oy
kullanma” seklinde tanimlamuglardir. Ogretmen ise se¢imi, dgrencilerin kavrayisini
destekler nitelikte, “halkin iilke ydnetimine katilimi ve alman kararlarda etkili
olabilme” baglaminda tanimlamigtir. Sinif i¢i uygulamalar ise somut olarak siif
baskanlig1 secimleri iizerinden gergeklestirilmekte; boylece Ogrencilerin kavrami
pratikte deneyimlemeleri saglanmaktadir. Bu yaklagim, 6gretmenin kavrama yonelik
taniminin teorik c¢ergeve ile siif i¢i etkinlikler arasinda tutarlt bir koprii kurdugunu
gostermektedir.

Ogretim programinda secim kavrami, genel olarak tercih yapma ve meslek
secimi gibi bireysel karar siirecleriyle iliskilendirilmig; ancak siyasal secimler ve
segme-secilme hakki baglaminda dogrudan bir kazanima yer verilmemistir. Ders
kitabr ise se¢im kavramini daha kapsamli ve siyasal baglamda ele almakta; se¢imlerin
demokratik yonetim bigiminin temel mekanizmasi oldugu vurgulanmaktadir. Ayrica,
¢ogunlugun destegini alan partilerin yasama ve yiiriitme yetkisini kullanmasiyla
birlikte azinlik haklarinin korunmasi gibi demokratik ilkeler de 6ne ¢ikarilmaktadir.
Bu igerik, demokratik degerlerin ve haklarin dnemine dair farkindaligi artirmay1
amaclamaktadir.

Sonug olarak se¢im kavraminin &grenciler ve Ogretmen tarafindan genel
anlamda dogru ve tutarl bigimde kavramsallagtirildig1 ortaya gikmaktadir. Ogretmen,
kavrami hem tamimlamakta hem de smif i¢i se¢im uygulamalariyla
somutlagtirmaktadir. Buna karsin, 6gretim programinda siyasal se¢imler ve se¢cme-
secilme hakkina dogrudan yer verilmedigi i¢in bu alanlarda kazanim eksikligi
bulunmaktadir. Ders kitab1 ise demokratik segimlerin isleyigini detaylandirarak
kavrama teorik zenginlik katmaktadir.

318



AUEBFD; 2026; 59(1), 273-334

9. Katihm Kavram

Ogrencilerin katilim kavramini genel olarak “oy kullanma, segimler, yonetim,
halk, cumhurbagkani, siyasi partiler ve sivil toplum kuruluglar” gibi kavramlarla
iliskilendirdikleri goriilmektedir. Ogrencilerin biiyiik ¢ogunlugu katilim1 “segimlere
katilmak” bi¢iminde tanimlamis; bazilari ise katilimi daha genel bir gercevede
“herhangi bir kurulusa dahil olmak” olarak yorumlamistir. Ancak 6grencilerin siyasal
katilmin daha kapsamli boyutlar1 -0rnegin siyasi partilere {iiyelik, adaylik,
kampanyalara katilim ve toplumsal hareketlere dahil olma- konusunda yetersiz
kavrayisa sahip olduklari gézlemlenmektedir. Bu durum, 6grencilerin katilimi kismi
ve sinirlt bir gergevede igsellestirdiklerini ve siyasal katilimin ¢esitliligi konusunda
bilgi eksikligi bulundugunu gostermektedir.

Ogretmenin katilim tanmimi, &grencilerin algilarina gore daha genis ve
kapsayicidir. Ogretmen, katilimi “karar alma siireglerine bireyin dahil olmas1”
seklinde tanimlamakta ve bu kavrami hem siyasal hem de sivil toplum baglaminda ele
almaktadir. Sinif i¢i uygulamalarda, 6gretmenin her ay diizenli olarak simif baskani
se¢imi yapmasi, 0grencilerin simif yonetimine etkin katilimini tesvik etmektedir.
Ayrica, dgrencilerin goriislerini 6zgiirce ifade etmelerine olanak saglayarak hem
siyasal hem sosyal katilimin farkli boyutlarimi pratikte deneyimlemelerini
saglamaktadir. Bu uygulamalar, 6gretmenin kavrami tanim ile uygulama arasinda
tutarl bigimde hayata gecirdigini gostermektedir.

Ogretim programi ve ders kitabinda katilim kavramu, siyasal katilim baglaminda
karar verme siire¢lerine katilim ve temel haklara katilim bigiminde ele alinmaktadir.
Programda toplam 27 beceri hedeflenmekte olup, bunlardan biri “sosyal katilim” dir.
Ders kitabinda ise katilim, siyasal boyutta se¢imler ve siyasi partilere katilim olarak
tanimlanirken, sosyal boyutta ekonomik ve toplumsal yasama yonelik kurum ve
kuruluglara katilim Ornekleriyle agiklanmaktadir. Ayrica tarihsel perspektiften
Osmanli vakif sistemi ile giiniimiiz sivil toplum kuruluslarina atifta bulunularak,
katilimin zaman iginde farkli sekillerde gergeklestigi gosterilmektedir.

Sonug olarak, 6grencilerin katilim kavramini genel olarak dogru baglamda,
ozellikle segimler ve orgiitlenme ile iliskilendirdigi goriilmektedir. Ancak siyasal
katilimin daha genis kapsamli unsurlarina dair kavramsal derinliklerinin sinirli oldugu
anlasilmaktadir. Ogretmen, katilmi karar alma siireclerine dahil olma olarak
tamimlamakta ve bunu smif i¢i secimler ve etkinliklerle desteklemektedir. Ogretim
programi ve ders kitabi, katilimi hem siyasal hem de sosyal boyutlariyla kapsamli
bicimde ele alirken, programdaki bazi kazanim eksiklikleri 6grencilerin kavrayiginda
sinirlamalara yol agabilmektedir. Bu durum, katilim kavramimin hem teorik hem
uygulamali boyutlarda daha biitlinciil ve ayrintili ele alinmasimin gerekliligine isaret
etmektedir.
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Tartisma, Sonuc ve Oneriler

Aragtirma sonuglari, &grencilerin demokrasi ve demokrasiyle ilgili bazi
kavramlar1 eksik kavradiklarini, bazi kavramlan ise karistirdiklarini; bu nedenle
kavram yanilgilarina sahip olduklarini ortaya koymustur. Buna gore, 6grencilerin
¢ogunlugu demokrasiyi se¢im yapma ve bir yonetim bigimi olarak tanimlamigtir. Bu
durum, oOgrencilerin demokrasiyi yalnizca siyasal bir yonetim bigimi olarak
algiladiklarini; demokrasinin ayni zamanda toplumsal bir yasam tarzi oldugunu ise
goz ardi ettiklerini gostermektedir. Benzer sekilde cesitli arastirmalarda da
Ogrencilerin demokrasiyi genellikle yonetim bi¢cimi ve se¢im kavramlariyla
iliskilendirdikleri; adalet, 6zgiirliik, milli egemenlik, hukukun dstiinligii, kuvvetler
ayrihigr ile temel hak ve oOzgirlikler gibi ¢ok boyutlu unsurlart yeterince
vurgulamadiklart belirlenmigtir (Demir, 2010). Yurt disinda yapilan ¢aligmalar da bu
egilimi desteklemektedir. Ornegin; Carr (2006), Amerika Birlesik Devletleri’nde 22
yas altindaki Ogrencilerin demokrasiyi biiylik Olclide siyasal segimlerle
iliskilendirdigini belirtmistir. Moodie ve dig. (1995) ise yetiskin bireylerin
demokrasiyi genellikle oy verme ve se¢im yapma baglaminda degerlendirdiklerini
ifade etmistir. Ayrica Flanagan ve dig. (2005) ile Avery (2012) tarafindan elde edilen
bulgular, 6grencilerin demokrasiyi farkli boyutlariyla tanimlayabildiklerini ancak bu
boyutlarin yerel baglamda yeterince vurgulanmadigini  gostermektedir. Bu
arastirmada ise 6gretmenin demokrasiyi halk egemenligine dayanan bir yasam bigimi
olarak tanimlamas1 ve sinif ortaminda bu anlayis1 giinlilk uygulamalarla yansitmaya
calismasina; ders Ogretim programi ve ders kitaplarinda ise demokrasinin ailede,
okulda ve toplumda yasanmasi gerektigi biciminde ele alinmasma ragmen,
ogrencilerin demokrasiyi toplumsal yasam boyutuyla yeterince algilayamamis
olmalar1 dikkat c¢ekicidir. Bu durum, ogrencilerin demokrasiyi destekleyen
demokratik bir sosyo-kiiltiirel ¢evreden yoksun olmalarinin bir sonucu olabilir.
Tiirkiye’de yapilan arastirmalar, 6grencilerin demokrasi algilarimin geligiminde
cevresel unsurlarin etkili oldugunu ve demokrasiyi sosyal yasamla yeterince
iliskilendiremediklerini ortaya koymaktadir (Balbag, 2018; Ersoy ve Oztiirk, 2015;
Kaldirim, 2005; Kus, 2012). Tiirkiye’de demokrasinin ¢ogunlukla oy verme ve se¢im
sirecleriyle simirli bigimde ele alinmasi (Goriicii, 2021) ve egitim igeriklerinin
demokrasinin katilimci ve toplumsal boyutlarini yeterince yansitamamasi (Egitim
Reformu Girisimi [ERG], 2019), bu durumu etkileyen 6nemli etkenler arasinda
sayilabilir. Tiim bu etkenler, 6grencilerin demokrasiyi bir yasam bi¢imi olarak
kavramalari1 zorlastirmakta ve demokrasinin toplumsal diizeyde yerlesmesini
engelleyebilmektedir.

Arastirma sonucuna gore dgrencilerin eksik kavramsallagtirdigi kavramlardan
biri de katilimdir. Ogrenciler bu kavrami genel hatlariyla siyasal ve sosyal yonleriyle
tanimlayabilmektedir. Ancak siyasal katilimi ¢ogunlukla yalnizca segimlere
katilmakla sinirlandirmakta; siyasi partilere iiye olma, aday olma, secim
kampanyalarina katilma ya da toplumsal hareketlerde yer alma gibi diger boyutlar1
biiyiik 6l¢tide goz ardi etmektedirler. Bu durumun, 6gretim programi ve ders kitabinda
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katilim kavraminin ¢ok boyutlu yapisina yeterince yer verilmemesiyle iliskili oldugu
disiiniilmektedir. Nitekim bazi1 arastirmalar da bu durumu desteklemektedir.
Tiirkyllmaz ve Kus (2014), MEB tarafindan Onerilen yiiz temel eser arasindan
incelenen on kitabin igerik analizinde katilim kavramina sinirh bigimde yer verildigini
belirtmigtir. Benzer sekilde Bugday ve Kiigiikoglu (2017), Ogrencilerin ders
kitaplariyla gegirdikleri siirenin artmasinin katilim kavramini 6grenme ve kullanma
yeterliklerini etkiledigini ve bu baglamda ders kitaplarinin dnemli bir rol oynadigim
vurgulamistir. Bu bulgular, ders materyallerinde katilim kavramina verilen yerin
ogrencilerin demokratik katilim anlayigin1 etkileyebilecegini gdstermektedir.
Katilimin  demokrasinin  temel unsurlarindan biri  oldugu g6z Oniinde
bulunduruldugunda, bu kavramin daha kapsayici bigimde ele alinmasi gerektigi
soylenebilir.

Arastirmada, 6grencilerin bazi kavramlari karigtirdig goriilmektedir. Bunlardan
biri de 6zgiirlik kavramidir. Birgok 6grenci, 6zgiirliigii siklikla bagimsizlikla es
anlamli olarak algilamaktadir. Oysa ozgiirlikk, bireylerin toplum iginde hak ve
sorumluluklar ¢ergevesinde diisiince ve davranislarini serbestge ifade edebilmesidir.
Bagimsizlik ise bir devletin dis miidahaleye maruz kalmadan egemenligini
siirdiirebilmesi anlamina gelir. Bu kavramsal karigiklik, daha onceki aragtirmalarda
da vurgulanmistir (Giinay, 2013; Kaldirim, 2005; Kilig, 2015). Ogretmen ise 6zgiirliik
kavramini “kanunlar ¢ergevesinde, baskalarina zarar vermeden istedigini yapabilme”
olarak tanimlamakta ve derslerinde ozellikle diisiince ve ifade oOzgirliiglinii
destekleyici uygulamalara yer vermektedir. Ancak bu yanlis kavramsallagtirmanin,
egitim materyallerinde 6zgiirliik ve bagimsizlik kavramlarinin yeterince acik ve ayirt
edici bigimde ele alinmamastyla; ayrica tarihsel anlatimlarda bu iki kavramin siklikla
birlikte ve birbirinin yerine kullanilmasiyla iligkili oldugu sdylenebilir. Bunun
yaninda, toplumsal sdylemde bu kavramlarin birbirinin yerine kullanilmasinin ve
egitim stirecinde bu ayrimin yeterince vurgulanmamasinin da kavram yanilgisina
neden oldugu disiiniilmektedir.

Aragtirmada, 6grencilerin bagimsizlik kavramiyla karistirdigi diger bir kavramin
egemenlik oldugu ortaya ¢ikmistir. Ogrenciler egemenligi genellikle bagimsizlikla es
anlamli olarak algilamaktadir. Oysa egemenlik, bir devletin yonetim yetkisinin
ulustan kaynaklandigini ifade eden temel bir kavramdir. Ancak bazi dgrenciler
egemenligi bagimsizlik olarak tamimlamistir. Benzer sonuglar alan yazinda da
goriilmektedir (Akinoglu ve Arslan, 2007; Bal ve Akis, 2010; Yazicit ve Samanct,
2003). Arastirma sonuglari, 6gretmenin kavrami dogru algilayip aktarmasina ragmen,
ogrencilerin bu kavramlarnt karistirmasinda ders kitaplarinin etkili olabilecegini
diistindiirmiistiir. Cilinkii ders kitaplarinda egemenlik ve bagimsizlik kavramlari,
“Milli egemenlik ve bagimsizlik” ifadesiyle birlikte ele alinmaktadir.

Ogrencilerin adalet ve hukuk kavramlarina yonelik degerlendirmeleri genellikle
dogru kavramsallagtirmalar icermekle birlikte, bazi yanilgilar da gdézlemlenmistir.
Ogrenciler adalet kavramini “adil olma” eylemiyle agiklarken, bazilart hukuk
kavramini “hukuk, adalet ile aynmidir” ya da “kotii bir davranista bulundugumuzda
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yargilanmak” seklinde yanlis yorumlamistir. Inel ve dig. (2018) arastirma bulgular,
Ogrencilerin adalet algisinin  daha ¢ok cezalandirma mekanizmast olarak
sekillendigini gostermektedir. Ayrica gesitli arastirmalarda hak, esitlik, secim ve
katillim kavramlarinin dogru anlasildig; ancak Ogretim materyallerinde bu
kavramlarin tanimlarmin eksik veya yetersiz islendigi tespit edilmistir (Dogrukdok,
2004; Kilig, 2015; Yilmaz, 2013; Erdogan, 2003). Bununla birlikte, 6gretmenin sosyal
adaleti vurgulamasma karsin 6grencilerin bu kavrami yalnizca yasalar ve hukuk
cercevesinde algilamasi, sosyal adalet algisinin gelisimini engelleyebilir.

Arastirmada, 6grencilerin demokrasi ve demokrasiyle ilgili kavramlar1 dogru
algilamasinda 6gretmenin alg1 ve uygulamalarinin etkili oldugu goriilmiistiir. Sosyal
bilgiler 6gretmeni, derslerinde demokrasiyle ilgili kavramlar1 genellikle geleneksel
Ogretim yoOntemleriyle ele almakta; bu kavramlarin yalnizca tanimini yaparak
orneklendirmektedir. Alan yazinda da benzer sonuglar bulunmaktadir. Gémcii (2006)
ile Memisoglu ve Tarhan (2016) galismalarinda, 6gretmenlerin diiz anlatim ve soru-
cevap yontemlerini kullanma egiliminde olduklari ve bu yontemlerin 6grencilerin
pasif kalmasina, soyut kavramlarin dgrenilmesinde ise yetersizlige yol agabilecegi
vurgulanmistir. Ancak bu arastirmada 6gretmen, demokrasiyle ilgili kavramlardan
ozellikle esitlik, adalet, secim, 6zgiirliik ve katilim gibi unsurlart smif i¢i giinliik
pratiklerde uygulamaya ¢alismaktadir. Buna karsin, egemenlik, bagimsizlik ve hukuk
gibi kavramlari sinif igi uygulamalarda kullanamadig1 belirlenmistir. Ogretmenin sinif
i¢i uygulamalar1 6grencilerin 6grenmesi lizerinde olumlu etki yaratmaktadir. Ayrica,
Ogretim programi ve ders kitabinda kavramlarin farkli tanimlanmasina ragmen, bazi
kavramlarda 6grenci algilarinin 6gretmen algisi ve sinif i¢i uygulamalarla sekillendigi
goriilmiistiir. Ornegin ders kitabinda 6zgiirliik tanimi daha cok seyahat ve diisiince
Ozglirligii baglaminda islenirken, hem 6grenciler hem de dgretmen benzer tanimlar
yapmustir. Bu durum, 6zgiirliik kavraminin 6gretiminde 6gretmen algisi ve sinif ici
uygulamalarin daha etkili oldugunu gostermektedir.

Arastirma sonucuna gore Ogrencilerin demokrasiyle ilgili bazi kavramlarda
yanilgilarinin olusmasinda ders kitabmin etkili oldugu gériilmektedir. Ornegin, ders
kitabinda bagimsizlik ile 6zgiirliik ve bagimsizlik ile milli egemenlik kavramlarinin
birlikte verilmesi, 6grencilerin bu kavramlar1 karigtirmasina neden olabilmektedir.
Ayrica katilim kavraminin yalnizca siyasal anlamda se¢imle ele alinmasi ve diger
siyasal katilim bi¢imlerine ders kitabinda yer verilmemesi, katilim kavraminin dogru
algilanmasinda eksikliklere yol agabilmektedir. Ek olarak SBDOP ve ders kitabimin;
ozgiirliik, esitlik, adalet, se¢im ve katilim gibi kavramlarin tanimlarini yeterince
icermedigi belirlenmistir. Bu bulgular, Kalin (2011), Cirit¢i (2012), Tiirkyilmaz ve
Kus (2014), Bugday ve Kiiciikoglu (2017) ile Berkant ve Atmaca’nin (2013)
aragtirmalartyla da ortiismektedir.

Arastirma sonuglarma dayanarak sosyal bilgiler egitiminde demokrasi ve ilgili
kavramlarin 6gretimine yonelik daha kapsamli ve derinlemesine ¢aligmalar yapilmast
onerilmektedir. Ozellikle farkli yas gruplari ve sosyal cevrelerde yiiriitiilecek
kargilagtirmali  galismalar, Ogrencilerin vatandaslik ve demokrasi algilarinin
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sekillenmesinde etkili olan unsurlarin daha iyi anlasilmasina katki saglayabilir. Ayrica
SBDOP ile ders kitaplarinin demokrasi ve ilgili kavramlar1 dogru yansitacak sekilde
yenilenmesi; ders kitaplarinin ise 6grencilerin kavramsal gelisimlerini destekleyecek
igeriklerle zenginlestirilmesi ve gorsellestirilmesi gerekmektedir. Bununla birlikte
ogretmenlerin derste bu kavramlarin 6gretiminde farkli yontemler benimsemeleri
Onerilmektedir. Ayrica 6gretmenlerin, 6grencilerin demokrasi ile ilgili kavramsal
algilarin1 degerlendirmeleri, eksiklikleri ve kavram karmasalarini belirleyip giderecek
onlemler almalari ve buna gore egitim stratejileri gelistirmeleri dnemlidir. Ozellikle
Ogretmenlerin 6grencilerin karigtirdigi birbirine yakin kavramlari tespit ettikten sonra,
kavramlarin temel anlamlarini verip aralarindaki iligki ve ayrimi agiklamalart faydali
olacaktir. Bu yaklagim, Ogrencilerin kavramsal karmasay: azaltmalarina destek
saglayabilir. Ogretmenin demokrasi ve ilgili kavramlar1 siyasal-sosyal yasam
boyutlariyla vurgulayarak islemesi ve sinif ortaminda yagama gegirmesi, 6grencilerin
daha biitiinciil bir demokrasi anlayisina ulagmalarini saglayacaktir
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