Bartin University Journal of Faculty of Education, 7(2), 692-723
Bartin Universitesi Egitim Fakiiltesi Dergisi, 7(2), 692-723

buefad.bartin.edu.tr

Teacher Candidates' Perspectives about the Department of Art

Education

Hatice Kiibra OZALP*2, Melek GOKAY?

Article Info

Abstract

DOI: 10.14686/buefad.376593

Article History:

Received: 09.01.2018
Accepted:  31.05.2018
Published:  30.06.2018

Keywords:

Fine Arts Education
Metaphor

Art Education

Article Type:
Research Article

In this research, it is aimed to determine the perceptions (metaphors) of the
students who are studying in departments of social, science and fine arts education
about the Art Education Department. This research having used qualitative research
method was conducted with the participation of 293 teacher candidates. For the
purpose of determining the perception metaphorically, participants were asked to
complete the sentence; “Department of Art Education is similar to
.................. because................”. Participants filled the blanks according to their
knowledge and feelings. When the answers given were classified, it was seen that
there were 10 different categories. As a result of the analysis, it has been observed
that the aspects of “gaining a different point of view” and “expressionist” of the
Department of Fine Art Education was repeated the most. It has been observed that
the Department of Art Education being an easy and enjoyable department and that
it lacks importance and value in education was also emphasized the least.

Ogretmen Adaylarinin Resim-is Egitimi Anabilim Dali Hakkindaki

Makale Bilgisi

Goriisleri
Oz

DOI: 10.14686/buefad.376593

Makale Gegmisi:

Gelis: 09.01.2018
Kabul: 31.05.2018
Yayin: 30.06.2018

Anahtar Kelimeler:
Giizel Sanatlar Egitimi
Metafor

Resim-Is Egitimi

Makale Tiirii:
Arastirma Makalesi

Bu arastirmada sosyal, fen ve giizel sanatlar egitimi boliimlerinde 6grenim goéren
ogrencilerin Resim-is Egitimi Anabilim Dali1 hakkindaki algilarinin (metaforlarin)
belirlenmesi amaglanmustir. Nitel aragtirma yonteminin kullanildigi bu arastirma
toplam 293 6gretmen adaymin katilimi ile gergeklestirilmistir. “Resim-is Egitimi
Anabilim Dali hakkindaki algmin metaforik olarak belirlenmesi amaciyla
katilimcilardan “Resim-ig Egitimi Anabilim Dali.............. benzer. Cilinki,...... ”
climlesini tamamlamalari istenmistir. Katilimcilar kendi bilgi birikimleri ve hislerine
gore bos birakilan yerleri doldurmustur. Verilen cevaplar siniflandirildiginda 10 farkl
kategori olustugu goriilmiistiir. Yapilan analiz sonucunda Resim-is Egitimi Anabilim
Dali’nin kisiye farkli bakis agis1 kazandirma ve digavurumcu yoniiniin en ¢ok oranda
tekrarlandig1 gorilmiistiir. Ayrica Resim-is Egitimi Anabilim Dali’nin kolay ve
eglenceli bir bolim olmasi ve egitim alaninda 6nem ve deger bakimidan eksik
olmasinin en az oranda vurgulandig1 da gozlenmistir.

*Corresponding Author: k.ozalp_art@hotmail.com
@Assist. Professor Dr., Necmettin Erbakan University, Konya/Turkey, http://orcid.org/0000-0001-6710-3117
bProfessor Dr., Necmettin Erbakan University, Konya/Turkey, http://orcid.org/0000-0002-4788-6115



Ozalp & Gokay

Introduction

Every symbol or simulation that corresponds to an event, a person, a situation, or an event is a metaphor. While
producing metaphors may seem like a simple identification by simulation in the first place, when it comes down
to the basics of the simulations actually made, it turns out that it is a result of one's accumulation.

According to Saban (2004), metaphors have more importance in human life than everyday language
embellishment. Defining a phenomenon with another object or phenomenon that finds its counterpart in the mind
is a mental process. Factors such as experience, point of view and knowledge that the person has can affect this
process. According to Morgan (1998), "the use of metaphors generally means a form of thinking and a way of
seeing the world that allows us to understand.” In this sense the metaphor is a powerful mental instrument by
which an individual can work in understanding and explaining an abstract, complex, or theoretical phenomenon at
a high level. Metaphors enable an individual to see a certain phenomenon as another phenomenon, by enabling the
mind of the person to move from a certain form of understanding to another form of understanding (Saban, 2008).
According to Lakoff and Johnson (2005), "the essence of the metaphor is to understand and experience a kind of
thing according to another kind of thing" (cited in Saban, 2008). According to Roediger (1980), trying to relate a
phenomenon we do not understand to something we understand or at least we are familiar with is a natural impulse.
It is easier to grasp and understand a previously acquired knowledge by integrating it into a phenomenon or event
afterwards. This initiative to gain understanding by associating new information with the information we already
know, can be seen in scientific matters as well as in everyday affairs. The ability to adapt past experiences to the
events that occur afterwards and to associate them with simulations is an emotional expression. The consistency
of certain thoughts, whose expressions of emotion are uncertain, at a precise and clear point means reaching the
cognitive process.

Freud exemplifies the metaphor of the house while emphasizing the aspect of revealing thoughts that occur at
the subconscious. This example demonstrates ideas about the unconscious, pre-conscious, and conscious aspects
of the mind and explains what it is to suppress and limit them according to his system of thought. The home
metaphor here is a metaphor that is consciously produced (Roediger, 1980). According to Yob (2003), a metaphor
is regarded as a powerful mental instrument for an individual to understand and explain an abstract, complex or
theoretical phenomenon at a high level. The metaphor formed through exploration and creativity exemplifies the
connection between mind and body, which takes place strongly, especially in art (Edelman, 1995, cited in Serig,
2006). The structure of metaphoric thinking is defined as the harmony of concepts (Fauconnier & Turner, 2002;
cited in Serig, 2006). The conceptual relationship consists of a framework (Schon, 1993) limited to concept maps
(Gibbs, 1992; Lakoff, 1993; Winner, 1988) and visual schemes (Efland, 2002; cited in Lakoff & Johnson,
1987;cited in Serig, 2006). The work carried out on metaphors or using metaphors in different disciplines of social
sciences has increased considerably in recent years. The increase in studies carried out on metaphors is largely due
to the fact that this is a powerful mental mapping and modelling instrument for understanding and structuring
individuals' worlds (Arslan and Bayrakci, 2006, cited in Giilveli, ipek, Atasoy and Giiveli, 2011). A metaphor is a
thought-based process, and a conceptual approach appropriate for getting information about people's thoughts for
an event or situation.

According to Celikten (2006), metaphors used as an instrument in education can change and develop what is
in the classroom by helping teachers who are thinking of improving their teaching to understand their roles and
responsibilities. This happens in the teacher's whole conceptual role. What the educators believe about education-
training and students, their attitudes and behaviours in the classroom, their ideas about the events and what needs
to be done for them influence their thoughts about what is right and what is wrong. These beliefs are often shaped
during childhood and influence teachers in determining what they will learn about teaching. In Saban's (2004)
example, when we say 'teacher is like a compass', it seems that the features of the compass are attributed to the
teacher. In this way we have just used a metaphor. There three elements in each metaphor; primum
comparandum/tenor (teacher), secundum comparandum/vehicle (compass), common ground (directional).
However, in a metaphor, it is necessary to use a different meaning of the word, aim analogy and have a condition
that reveals the use of the word with its main meaning (Yildirim and Simsek, 2005). The use of metaphors can
also be used as an important tool in determining the attitudes and perceptions of candidate teachers regarding
various educational concepts (Aydin and Pehlivan, 2010). According to Rom (1998), "using a metaphor for
teaching should not be construed as necessarily realizing teaching as the metaphor predicts, but arguing about
teaching"”. In this context, comparing the teaching profession to other professions or comparing the roles of teachers
with those of other professionals may be a useful way to understand the teaching profession better. Besides
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examining the perceptions, attitudes and beliefs of candidate teachers is one of the main objectives of teacher
education studies, it is also important to contribute to the professional development of determining the beliefs,
tendencies and professional practices of the candidates in the pre-service training (Noyes, 2004; cited in Giilveli
etal., 2011). Investigating metaphors as one of the most important perception tools is important to reveal the roles
that teachers have in their classroom, and the underlying beliefs and assumptions about students and education
(Ben-Peretz, Mendelson and Kron, 2003, cited in Giilveli et al). As can be seen, metaphors can be produced by
conceptualizing to redefine or review the situation. The resulting concepts provide information on the mental
reflection of the situation. As Fidan (2014) states that metaphors generally allow us to explore our attitudes and
beliefs, metaphor studies are considered to be necessary in order to assess the mental reflection of the phenomenon
of teaching, education or artistic educators and to identify problems.

Similar to this idea, according to Black (1962; cited in Serig, 2006), metaphors are the overlapping of two
concepts that can correspond to each other from the source to the target; this creates a semantic shift. The linguistic
metaphorical paradigm is considered to be important for art historians, artists and art educator communities. People
in the art world regard this paradigm as an interpretation of social anthropology, not of art objects or grand
narratives (Serig, 2006). In terms of figuring out the importance of the art education within the education system,
it is important to understand the place and importance of art education in the field of education and how other
fields regard it. The Ministry of National Education's Visual Arts Course Curriculum (2017) emphasizes that the
education of visual arts is a requirement for individuals from all age groups, as it provides advantages for the
individual and societies in terms of positive acquisitions, such as self-expression and aesthetic awareness. In the
Ministry of National Education’s Visual Arts Course Program (2017), it is aimed to educate individuals who have
visual literacy, perception and aesthetic consciousness, examine the nature and origins of visual arts, question their
value, understand and value the value of cultural heritage belonging to other cultures, as well as have critical moral
values at the same time. The prominences of the institutions in which the art teachers, who are the practitioners of
these purposes, are raised emerge.

The number of metaphor studies for some concepts has recently increased. It is observed that the researches
concentrated mainly on concepts such as learning (Saban, Ko¢beker-Eid, Saban, 2014; Saban, 2008), teachers,
teaching (Saban, 2004, Haciibrahimoglu, 2016, Giinay, 2015, Tortop, 2013, Hamilton, 2016; Alger, 2008,
Ozdemir, Erol, 2015, Alacapinar, 2011), education (Akbaba Altun, Apaydin, 2013, Giiltekin, 2013, Rom, 1998,
Jensen, 2006), schools, school directors and inspectors (Cerit, 2008; Yal¢in, Erginer, 2012, Téremen, Dos, 2009).

We haven’t found any researches related to the metaphor analysis about the concept of "Department of Art
Education" which is located in Education Faculties in the field of Art Education. It is seen that metaphor studies
have been made more often on concepts such as "Teacher”, "Art", "Art Teacher"”, "Visual Arts Course". In the
study of Akhan (2013), it can be seen that the teacher candidates regarded the art as a field which is necessary,
developing, adding beauty to the life, instinctively reflecting the emotions. In the research of Kalyoncu and Liman
(2013) that investigated the opinions of teachers about the concepts of "Visual Arts Course™ and "Visual Arts
Teacher", it is emphasized that the visual arts course is a course that requires love, that is an educational and
informative, has a therapy feature and is an expression of freedom and creativity. Among the categories created
by the study of Eristi (2017), which examines the perceptions of teacher candidates in the field of visual arts on
the concept of arts teaching, it seems that the revealing role of the art teacher as the imaginative power and
creativity of the students was emphasized. The role of the painting teacher as an information source was also
emphasized. When we look at the results of Wells's (2015) study on Visual Arts Teacher Candidates' Perceptions
of Teachers and Artists in the same direction, it is observed that the role of the teacher as information source was
highlighted in the largest number. This category is followed by feature categories such as guiding, shaping,
expression of love, part of life, and leadership. When the results of Turan, Yildirim and Tikman's studies (2016)
titled "Metaphorical Perceptions of Teacher Candidates Related to Education and Some Basic Concepts" are
examined, it can be seen that the role of guiding and source of information of the teacher concept was emphasized
the most. Next, it was observed that the qualifications of teachers as “shaping”, “trainer” and “example of
compassion” were listed respectively. In the research results of Uslu's (2015) studies on the perceptions of social
studies teacher candidates’ about social studies teachers, it has been observed that metaphors related to teachers'
being a “source of information”, an “expert in the field” and being “protective and sharing” were produced.
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In this context, the main objective of the research is to determine the perceptions of the teacher candidates
about the concept of "Department of Art Education”. Within this general purpose framework, answers to the
questions such as "What are the metaphors that the candidate teachers have produced regarding the concept of
"Department of Art Education?”, "In which conceptual categories can these metaphors be included in terms of
their commonality?”, "Do these conceptual categories differ according to the departments?” were sought. In the
direction of these questions, Department of Art Education has been evaluated by candidate teachers studying in
departments supplying art education and different fields of education.

Method
Research Design

The design of the research constitutes a phenomenological approach which is one of the qualitative research
methods. This approach aims to reveal the basic structure of the phenomenon. The phenomenological approach is
suitable for studying effective, emotional and often intense human experiences (Merriam, 2015). The data obtained
by using phenomenological design is the information which is a result of the individuals’ expressing their own
experiences and perceptions. For this reason, the perceptions of the pre-service teachers studying at the Faculty of
Education about the concept of the Department of Art Education were revealed and interpreted with this method.

Participants

Participants of the research consist of teacher candidates studying in the departments of Turkish Education,
German Education, Psychological Counselling and Guidance, Physics Education, Music Education, and Art
Education at Necmettin Erbakan University, Ahmet Kelesoglu Education Faculty, in the Fall Semester of 2016-
2017 Education Year.

Table 1. Demographic Characteristics of Participants

Participant Type f (%) Demographic f (%)
Feature

Turkish Education 41 (13)9) Female 26 (63,4)
Male 15 (36,5)

German Education 29  (9,8) Female 20 (68,9)
Male 9 (31)

Psychological Counselling 47 (16) Female 40 (85,1)
and Guidance Male 7 (14,8)
Physics Education 15 (51) Female 9 (60)
Male 6 (40)
Music Education 50 a7 Female 33 (66)
Male 17 (34)

Art Education 111 (37,8) Female 83 (74,7)
Male 28 (25,2)

A total of 293 students; 82 (27.9%) male and 211 (72%) female, participated in the research. The distribution
of the students according to their departments is as follows: 41 (% 13,9) students from Turkish Education
Department, 29 (% 9,8) students from German Education Department, 47 (16%) students from Psychological
Counselling and Guidance Department, 15 (5,1%) students from Physics Education, 50 (17%) students from Music
Education Department and 111 (37,8%) students from Art Education Department. There were 26 female (63.4%)
and 15 male (36.5%), students from the Turkish Education Department, 20 female (68.9%) and 9 male (31%)
students from the German Education Department, 40 female (85.1%) and 7 male (14.8%) students from the
Psychological Counselling and Guidance Department, 9 female (60%) and 6 male (40%) students from Physics
Education Department, 33 female(66%) and 17 male (34%) students from the Music Education Department and
83 female (74,7) and 28 male (25,2%) students from the Department of Arts Education in the research.

Data Collection Tools
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A form in which the expression of “Department of Art Education is similar to ............... because............ ” takes
place was used as a data collection tool in order to reveal the perceptions of participants about the concept of the
"Department of Art Education”.

Data Collection

In order to reveal the metaphors of the participants about the concept of "Art Education Department”, each of
them was entitled to complete the "Art Education Department is similar to ....... because....... .” For this purpose,
the teacher candidates were given a blank form with the phrase written at the top of the page, and they were asked
to express their thoughts by using this phrase and concentrating only on a single metaphor. According to Botha
(2009) who suggests metaphors be used as a method in educational research, metaphors can be used as a way of
exploration in education and mediate educational understanding of the quality of a school or an institution. In this
research where metaphors are used as a research tool, the concept of "like" has been used to evoke the link between
the subject of metaphors and the source of it more clearly. Participants were asked to provide a reason or rationale
support for their own metaphors by including the concept of "because" here. The compositions, which participants
wrote in their own handwriting, were used as the primary source of the data in this study.

Data Analysis

The analysis of the data was carried out by coding and sorting the metaphors developed by the participants,
compiling the metaphor image, developing a category and analyzing these categories by means of content
analysis. In the stage of category development, the metaphorical images produced by the participants were
examined in terms of their common characteristics regarding the phenomenon of the Department of Art Education.

Findings

According to the general findings obtained in this research, teacher candidates from different departments in
the Faculty of Education produced a total of 190 valid metaphors related to the concept of the Art Education
Department. In this section, each metaphor image produced by the participants was analyzed as the relationship
between the subject of the metaphor and the source of it. In this context, metaphors enable an individual to see a
certain phenomenon as another phenomenon, by enabling the mind of the individual to move from a certain form
of understanding to another form of understanding. Accordingly, the presence of at least three basic items must be
mentioned in the context of any of the metaphors, (Forceville, 2002): (1) the subject of the metaphor (for example,
the term "school™ in the sentence; "The school is like a purification facility™), (2) the source of the metaphor (for
example, the "purification facility" in the sentence; "The school is like a purification facility") (3) the feature that
is considered to be attributed to the subject of the metaphor from the source of it (cited in Saban, 2008). A total of
10 different conceptual categories were created here by associating each metaphor image with a certain theme in
terms of the perspective that the concept of the Art Education Department possesses. Table 2 shows the features
compiled during the category development phase and used to aggregate 190 metaphors into a certain category.

Table 2: Properties Used in Classifying Generated Metaphors
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Art Education Department as a supplier of emotional
expression

- It is the way people can express their feelings of peace,
sadness, frustration, joy, happiness.

- Introduce yourself by recognizing, discovering, and
producing something.

Art Education Department as a relaxation — therapy
tool

-1t is a field where the person who produces art provides
his inner comfort and peace of mind.

-Anyone overwhelmed by life can relax as an art viewer in
this field.

Art Education Department as a field requiring labour
and love

-Being able to present beautiful things fondly affects both
the self and the society in positive ways.

- Presenting love and works coming out with love to the
society in this way.

- Continuous work and labour required, otherwise it
becomes cold and unpleasant, it becomes unbearable.

Art Education Department as an easy and comfortable
field

- Education and training is easy and comfortable.

- Everybody is free except for the general rules.

Art Education Department as an obligatory education
and unnecessary field

-Making art in this section is difficult and well disciplined.
- The necessity of such a division is not clear.

-Fine arts are not appreciated enough in our country.

Art Education Department as a field of art.
-Deducing meaning and an idea from a work of art,
perception of it as unique

- There is art in every sense of life. There is art in your
life if you can realize it.

Art Education Department as a developing and
teaching field

- It is a home shaped by education and educators.

- This department ensures an environment to develop
self-awareness and improve your ability at any moment.

Art Education Department as a field of vital
importance

-1t allows people to think differently and create solutions
to problems.

- Makes life funny and colourful.

- It is vitally important.

Art Education Department as a field presenting a
different point of view and freedom

- Technically, everything belongs to the user in terms of
material to be used.

- Allows different meanings to be uploaded to life and
enables the development of different perspectives.

Other

- The physical appearance of the students of the
department and the impressions of the pictures hanging
on the walls of the faculty building.

General Findings

When the phenomena that the 293 students who participated in the research performed in their minds of the
Department of Art Education are examined, as a result of a total of 190 valid metaphors produced by teacher
candidates studying in different departments of the Education Faculty in relation to the concept of Art Education
Department, they are categorized as emphasizing emotional expression, a field of art, a relieving and therapy tool,
education and success, labour and love, vital importance, easy and comfortable section, gaining a different point
of view, providing freedom, obligatory and unnecessary field. Metaphors included in the generated categories are
presented in the following tables according to student numbers. By examining the most obvious examples
according to the data from the students, the contents of the metaphors and their mental responses were evaluated.

Table 3: Distribution of Generated Metaphors in Categories
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Categories n=10

(%)

Metaphors n=190

f (%)

Metaphors that emphasize the emotional
expression feature of the Art Education
Department

(37.8)

Best friend 1, Hero 1, Writer 1, Human 1,
Expression 22, Transfer of the imagination 17,
Discover the self 2, The world of ideas 1, Soul
1, The brain of people 1, Utopia 1, Part of the
personality 1, Creativity 1, Book 1, Nursery
school 1, Emotion 1, Music 1, Life 4, Cloud 1,
Education complement 1, Tale 1, Being free 2,
One foot of a tent 1, Intertwined with art 1,
Behaviour 1, Poem 1, Empty table 1, Master 1,
Fantastic film 1, Transfer the nature to a
canvas 1.

30
(15,7)

Metaphors that emphasize the Art Education
Department as a field of art

24
(12,6)

Artist 1, Life 4, Phenomenon bringing person
to art 1, Hobby 1, Concrete state of aesthetics
1, Any kind of artistic expression 6, Tree root
1, Double sided jacket 1, Vein 1, Combination
of art and imagination 1, Kiirdili hicazkar
(music) style 1, Water 1, Enjoyable learning 1,
Patchwork 1, Transposing of notes to colours
1, A timid swan 1.

16 (8,4)

Metaphors that emphasize the Art Education
Department as a relaxing and therapy
instrument

28
(14,7)

Effecting the mood 7, Meditation 1,
Entertainment 3, Unique 1, Based on visuals 1,
Relaxing 1, Song lyrics 1, Breath 2,
Vocational education course 1, Cartoon 1,
Hobby 1, Light 1, The colour and the creativity
of our school, 1, Poem 1, Matching colours in
a harmonious way 1, Rain 1, Unattainable
beauties, Heaven 2, Stress ball 1.

18 (9.4)

Metaphors that emphasize the education and
success aspects of the Art Education
Department

36
(18,9)

Tree 3, Research 1, Candle 1, Stone bridge 1,
Blacksmith of painting art 1, Music Education
Department 1, Liberation of imagination 2,
Success 1, Development 5, University
Entrance Exams 1, A difficult department 2,
Reflection of Life 1, Thinking, inquiry 1, life-
strengthening foundation 1, Target 2, Cow 1,
Well 1, Mirror reflecting the society 1,
Watering flowers 1, Baby 1, Happiness 2,
Instrument 1, Examining work 1, Nature 1,
Sun 1, Giving dough a shape 1.

26
(13,6)

Metaphors that emphasize the labour and love
feature of the Art Education Department

20
(10,5)

Baby 2, Love 3, Life 2, Flower 1, Coffee 1,
Painting 1, Turtle 1, Eyes 1, Anthill 1, Seeds
1, Hobby 1, Tree 1, Writing nicely 1, Knitting
1, Company 1, Skyscraper 1.

16(8,4)

Metaphors that emphasize the bearing vital
importance feature of the Art Education
Department

18
(9.4)

Rescuer 1, Time 2, Medicine good for the
spirit 1, Awareness of the life 1, Part of my life
1, A turning point 1, A living thing 1, Basic
need; water, air, breath 3, Colour 1, the Moon
and stars 1, Other important courses 1, Gold 1,
Silver 1, Losing yourself 1, An empty field 1.

15(7.8)

Metaphors that emphasize the Art Education
Department as an easy and comfortable field

Table 3 Continuation

9 (4,7)

Agent 1, Game 1, Holiday resort 1,
Unregulated and unlimited world 1,
Entertainment ~ venues 1, Enjoyable
department 2, Wonderland 1, Amusement park
1.

9(4,7)
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Metaphors that emphasize presenting a different 61 Freedom 4, The meaning a poet adds to a poem 36
view point and freedom feature of the Art (32,1) 1, Vast treasure 1, Infinite blankl, Philosophy  (18,9)
Education Department 1, Dreams 1, Imagination 9, Nature 2, Life 1,

Painting 1, Material 1, Crayons 1, Make up 1,
Frame 1, Window 1, Colour 1, Mirror 1, A
colourful world 1, Creative art workshop 1,
Sunflower field 1, A natural garden 1, Earth 1,
Aquarium 2, Oak tree 1, Social microcosm 1,
Rainbow 9, Clouds 1, Sky 4, Planet 1, Space
1, Drawing apples, pears 1, Living in the same
season 1, Seeing different things 1, Looking at
the stars at nights 1, Impromptu 2, Graffiti 1.
Metaphors that emphasize the obligation — 7(3,6) Obligatory 1, Torment 1, Ornament 1, North  7(3,6)

necessity feature of the Art Education Pole 1, Nightmare 1, Space 1, Turtle speed 1.
Department
Other 20 Oznur 1, Builder 2, Cake 1, Photo shot 1, 17(8,9)

(10,5) Picture on the wall 2, A peacock 1, A
nightingale 1, Mysterious equipmentl, Fine
Arts high school 2, Exhibition 1, Street child
finding home 1, Make up 1, To watch 1, To see
everything through the eyes of the pictures 1,
Hand 1, Book 1, Pleasing 1.

Looking at Table 3, most of the participants emphasized the expressive feature of the Department of Art
Education 72 (37.8%). In this category, the expression (22) and the transfer of the world of imagination (19)
phrases, which can be seen in Table 2, are mostly used. It is observed that presenting different viewpoints and
freedom 61 (32.1%) qualities are the second most emphasized category of the Department of Art Education. For
this category, the words of freedom (4), dreams (9), rainbow (9) and sky (4) were repeated the most. Looking at
Table 3, it can be seen that teaching - success aspect 20 (10,5%) of the Art Education Department is emphasized.
The most repeated words in this category are development (5), tree (3), liberation of imagination (2), a difficult
department (2), target (2) and happiness (2).1t is observed that the Department of Art Education is accepted as a
relaxation - therapy element 28 (14,7%) at a large rate. In this category, the words shown in Table 2, effecting the
soul (7), entertainment (3) and breathing (2) are the most repeated words. It is also seen that the feature of being
an art realization area 24 (12.6%) of the Art Education Department is emphasized. The most repeated words in
this category according to Table 2 are all kinds of art narration (6) and life (4). According to Table 1, it can be
seen that the feature of being a labour requiring and love aspect 20 (10,5%) of the Art Education Department is
also emphasized. In Table 2, the words of Baby (2), Love (3) and Life (2) are the most repeated words for this
category. In Table 1, it is seen that the bearing a vital importance 18 (9.4%) aspect of the Art Education Department
is emphasized. In Table 2, the words of the basic needs - water, air, breath (3) and time (2) are the most repeated
words in this category. The feature of being easy and comfortable aspect of the Art Education Department is
thought to be at a low rate 9 (4.7%). In this category, expressions such as agent (1), game (1), holiday resort (1),
unregulated and unlimited world (1), entertainment venues (1), being enjoyable department (1) can be seen. It is
observed that metaphors emphasizing the aspect of being obligatory and unnecessary feature of the Art Education
Department were produced in the least number 7 (3.6%). In this category, expressions such as necessity (1),
torment (1), ornament (1), North Pole (1), nightmare (1), blank (1) and turtle speed (1) are available.

Table 4: Most Repeated Metaphors

Metaphor Images f %
Expression 22 7,4
Transfer of the imagination 19 6,4
Life 10 3,3
Effecting the Soul 7 2,3
All kinds of art expression 10 3,3
Entertainment 3 3,3
Table 4 Continuation

To be a breath 2 0,6
Unattainable beauties, heaven 2 0,6
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Tree 3 3,3
Development 5 1,6
A difficult department 2 0,6
Target 2 0,6
Happiness 2 0,6
Baby 2 0,6
Love 3 3,3
Time 2 0,6
Basic need - water, air, breath 3 3,3
Freedom 4 1,3
Dreams 9 3

Rainbow 9 3

Sky 4 1,3
Impromptu 2 0,6
Builder 2 0,6

Conceptual Categories
Category 1: Department of Art Education as an Expression Field

72 metaphors were produced to emphasize the expression of emotions feature of the Art Education Department.
In Table 1 it is seen that metaphors such as “"expression”, "transfer of imagination™, "life", "cloud", "soul" and
"fairy tale" are produced to emphasize the emotional expression of the Department of Art Education. The metaphor
of "expressionist” was produced by 22 students in the largest number to describe emotional reflection. The
metaphor of "transfer of the imagination” close to the metaphor of expressionism has been repeated by 17 students
in order to define emotional reflection. The main features of this category of metaphors and the most obvious of

the student expressions are listed as follows:
1- Introduce yourself by recognizing, discovering and producing something: For example,

S4 (PCG) — The hero who discovers the world of the person (the person shows what is in him by figures or
objects on paper.), S13 (Art) Discovering yourself (knowing yourself and producing something that will remain
from you, introducing yourself, you would not die as if you did not exist.), S33 (Art) Soul (when we paint, we
reflect our whole ego on our works.), S203 (Music) Music (both of them enable us to perform our emotions and
thoughts in different ways with our abilities.)

2- It is the way in which people can express their feelings such as peace, sadness, disappointment, joy,
happiness: For example,

S5 (Art) - Writer (because we can express our feelings and thoughts freely.), S216 (Music) -The person (it
reflects the person who made the picture.), S7 (Art) - It is like expressionism (even the colours reflect the inner
world of the person.), P11 (Art) - Transfer of the world of dreams (the person expresses his feelings and thoughts
via his behaviours and works.), S15 (Art) - The best expression of the self (I feel | can fully describe and express
myself when I paint.), S22 (Art) The world of ideas (The person reflects his own inner world out.), S247 (Physics)
- Life (we reflect what we do in our daily lives on our works.), S114 (Art) - Cloud (It is a department where you
can express all feelings such as peace, sadness, disappointment, joy, happiness is the part in the best way.)

Category 2: Department of Art Education as a Field of Art Realization

Twenty-four metaphors have been produced that emphasize the artistic feature of the Department of Art
Education. It can be seen that metaphors such as "art”, "life", "vein", "hobby", "water" in Table 2 are produced to
emphasize the artistic feature of the Department of Art Education. The metaphor of "any kind of art narrative™ has
been produced by 6 students in the most numerous to emphasize the artistic quality. The "life" metaphor was
repeated by 4 students in close proximity to the art narrative metaphor, and it was emphasized that the Art
Education Department is the artistic field that emerges from inside of the life. The main features of this category

of metaphors and the most obvious of the student expressions are listed as follows:

1- Assuming meaning or an artistic vision from the art work, perceiving that art is unique: For example,
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S34 (Art) Life lesson (we can extract meaning or make a sense of art from each picture.), S228 (Music) The
concrete form of aesthetics (it appeals to the eyes.), S188 (Music) All kinds of art narration. S81 (Art) If we think
of society as a tree, it is the root of the tree (an artless society is like a barren land, the individuals in society need
to be developed in their own way of art, which is in charge of painting educators.), S208 (Music) The combination
of being an artist and imagination (Painting is the combination of thought, art, aesthetics with imagination.), S224
(Music) Visual concrete art (it appeals to the eye, improves our aesthetic vision.), S289 (Turkish) Art (the person
who made the picture or another person cannot make it again, it is unique.), S255 (Turkish) A timid swan (special
works takes place there, it is the place where elegant arts are made.)

2- There is art in every sense of life. There is art in your life if you can realize it; For example,

S46 (Art) Hobby (It is painting as we feel. It is a hobby for me like cooking, sports or arts.), S67 (Art) Life
(because there is art in every sense of life. If you can notice it, art is life and life is art for you.), S99 (Art) Double-
sided jacket (you can be both a teacher and an artist.), S206 (Music) Vein (if we consider art as a body, it is the
blood absolutely flowing in the vein).

Category 3: Department of Art Education as a Relaxation - Therapy Tool

According to Table 3, metaphors such as "affecting the soul”, "entertainment"”, "rain", "hobby", "light" seem
to be produced to emphasize the feature of being a relaxation and therapy tool of the Department of Art Education.
The metaphor of "influencing the spirit" was produced in the largest number of students (7) to emphasize the
relaxing feature of it. Metaphors such as "meditation”, "entertainment”, "unattainable beauties, and heaven" are
among the most repeated metaphors that emphasize the comfort and therapy aspect of the Department of Art
Education. The main features of this category of metaphors and the most obvious of the student expressions are

listed as follows:

1-It is a field in which the person who produces art psychologically provides his inner comfort and peace, for
example:

S19 (Art) Entering the world of the person (painting is realized by drawing our personal psychology in our
subconscious by colours. Painting can also give people relaxation effect.), S41 (Art) Meditation (I have used
painting to resolve every emotion | feel or live it at a higher level. It is the source of relief for me.), S54 (PCG)
Salt for the plum and ice for the wound (you can have fun in this profession, it is not boring. Be caught up in
painting when you are overwhelmed.) S58 (PCG) The therapy touching our soul (It is one of the most natural
consequences of self-expression.), The place where people find themselves (people sometimes reflect their feelings
and thoughts that they suppress in painting because cannot express their feelings and thoughts sometimes, it reflects
the art of painting, which gives happiness to people and comforts them.), S164 (German) Deep feeling that works
in the soul of the person (when you start drawing a picture, it takes you away to deep feelings. It recovers the heart
of troubles.), S243 (Physics) Stress ball (the artist of a picture may get away from the stress, so it is a department
that I value as a stress ball).

2- Anyone overwhelmed by life can relax in this field as an artistic observer, for example:

S155 (PCG) Making an enjoyable activity (both fun and mind fatigue) S45 (Art) School's breath (when students
are tired of exams and classes, they can take a breath with the exhibitions organised by the Department of Art
Education. Seeing colours everywhere is breathing spiritually with satisfaction.)

Category 4: Department of Art Education as a Developing and Teaching Field

Metaphors such as "development", "tree”, "success" and "happiness” have been produced to emphasize the
teaching and success feature of the Department of Art Education. The metaphor of "development” has been
produced by 5 students in the most number of times in order to emphasize teaching and success. The "tree"
metaphor has been produced by 3 students. Metaphors of "liberation of imagination”, "target" and "happiness" are
the second most repeated metaphors that emphasize the feature of teaching and success of the Department of Art

Education. Metaphors produced in this area and the most obvious of student expressions are listed as follows:
1-The place where the education and educators are shaped, for example:

S210 (Music) Tree (it takes time to improve yourself in this field, but when you have done it, you can get very
good results.), S110 (Art) The blacksmith of painting art (we can call it the nest where the educator is shaped.),
S189 (Music) Department of Music Education (it is a department for teaching art. Although it looks quite
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comfortable from outside, it is very difficult.), S186 (German) Liberation of the imagination (your creativity power
must be developed to achieve in this category.), S133 (Art) Growing and developing tree (Department of Art
Education trains artists and art teachers for the next generations by graduating artist individuals just like a tree
giving fruit every year.

2-This department provides an environment to develop self-awareness, self-discovery at any moment, for
example:

S129 (Art) Success (It consists of different teaching techniques for our future life.), S130 (Art) The
development of our interest, ability and sense of painting (it helps us develop ourselves in the direction of desire,
interest, and ability and helps us to develop our perceptions.), S131 (Art) A four-year development program (this
section provides an opportunity to improve self-awareness, in short, self-discovery at any moment every year.),
S132 (PCG) YGS/LYS (However you study, you can reflect how much you have in the mind. Creative thinking
wins not working hard.), S134 (Art) A rugged terrain race (we must continue our path with determination and
effort without giving up against the difficulties that will come out in this adventure and we should aim at seeing
the finish line at the end.), S200 (Music) A difficult department (I do not have a talent so it's a hard section for me
because I do not have any interest.)

Category 5: Department of Art Education as a Field Requiring Labour and Love

In Table 3, metaphors such as "baby", "love™ and "life” were produced to emphasize the labour and love feature
of the Department of Art Education. The metaphor of "love™ was recreated by 3 students, "baby" metaphor was
created by 2 students, "life" metaphor was created by 2 students and other metaphors were created by 1 student
each to emphasize the labour and love aspect. Metaphors produced in this section and the most obvious of student
expressions are listed as follows:

1 - Being able to bring out good things fondly affects both self and society in positive ways, for example:

S83 (Art) Baby (It requires care, labour, continuity, and if you lack of interest or if you do not keep on doing
that, your talent will disappear because of being indifference.) S88 (Art) Baby (a baby needs attention.), S8 (Art)
- Love (If you love it, you can bring out beautiful things, and this affects both yourself and the society in a positive
way so you can provide the society with love or something brought out by love.)

2- Presenting love and beautiful thing emerged with love to the society, for example:

S20 (Art) - Life (It is not constant, just like life. New things are added with love every day.), S23 (Art) The
love a mother gives to her child (the more labour you give it, the more you get in return. Your child's reaction
comes back in the way you approach him. So does the art. It is realized with love and labour.), S47 (Art) Love (No
one can be forced to do anything. You cannot reach success at any field without love.)

3- It is necessary to work continuously and it requires labour or it becomes cold and unpleasant, it becomes
unbearable, for example: S72 (Art) Flower (It requires sun, water, love and labour.), S94 (Art) Coffee (You should
not neglect it. It is necessary to work continuously and requires labour or it becomes cold and unpleasant, it
becomes unbearable.)

Category 6: Department of Art Education as a Vital Field

Metaphors such as "time", "rescuer”, "basic need" were produced to emphasize the vital aspect of the
Department of Art Education. The metaphor "time" was produced by 2 students "basic need, water, air, breath"
metaphors were produced by 3 students each to emphasize the vital aspect of the Department of Art Education.

Metaphors of "silver"”, "gold", "colour", "part of my life", "moon and stars", "turning point" were produced by 1
student each. Metaphors produced in this area and the most obvious of student expressions are listed as follows:

1-This department allows people to think differently and create solutions to problems, for example: S10 (Art)
- Medicine for the soul (it allows people to think differently and produce solutions.) P39 (Art) Rescuer (I think the
Department of Art Education should be given more attention. | think only artists can save a country, so it is a
rescuer in my opinion. S24 (Art) The awareness of life (everybody is not the same. Individuals are special and
different from each other. It is a field where we have to look for the difference in an individual. It is a branch that
extends our horizon, which we can use in every aspect of life, not outside of life. S139 (Art) Other important
lessons (It enables us to look at works of art from different perspectives to understand the nature and environment,
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etc. It is an important lesson in terms of noticing the beauty and developing the sight of critical and aesthetic
aspects. However, people do not appreciate the value of it, they underestimate it.

2- This section makes life entertaining and adds colour to it, for example: S76 (Art) Itis a living thing (It lives
as long as it is cherished.) S97 (Art) Human beings need to eat to survive. For me, there is the painting among my
basic needs. | cannot live without art, | would die. S128 (PCG) Moon with stars (It reflects beauties on our lives.)
S9 (Art) Time (It is the department which is always available both in my life and everywhere in the world. S167
(German) Colour (I think it adds colour to life.) S135 (Art) The water required for the continuity of life (the reason
for the art of painting is the human need, and our department teaches us how to meet this need.)

3- Itis vital, for example: S27 (Art) It is a part of my life (I am constantly engaged in art and | am pleased with
this situation. Art is like a perfume | always carry with. As | am interested in art, the taste, smell and dust of it
attract me further. S28 (Art) Painting is the turning point (my life has just started) S211 (Music) This department
is water, air, breath for art (painting is a very important element for art. It is just like water and air for people.) S92
(Art) Gold (It is a valuable mine for someone who knows the value of it and just a stone for someone who doesn’t
appreciate.) S77 (Art) It is Silver (It is expensive when you buy and cheap when you sell it. It is very relevant
when you consider it as a special talent in our society, but when it comes to performance; they do not pay much
attention to art teachers or their work.

Category 7: Department of Art Education as a Comfortable and Easy Field to Study

In Table 3, the Department of Art Education is considered to be an easy and comfortable section to study
according to the metaphors produced by students. Metaphors such as "agent”, "game", "holiday resort",

"unregulated and unlimited world", "enjoyable division", "wonderland”, "amusement park" were produced by 1
student each. Metaphors produced in this area and the most obvious of student expressions are listed as follows:

1- This department is easy and comfortable in education and training, for example: S106 (PCG) It is a vacation
place (it is easy and comfortable) S185 (German) Amusement park (It is enjoyable like an amusement park because
it relieves the stress.) S268 (Turkish) it is an enjoyable department (making pictures and similar activities seem
more entertaining than the lessons of other sections. My opinion is in this was as | study in a different section.)
S104 (Art) An entertaining section (thanks to the teaching styles of our instructors, we have a good time even
when we are working. We are doing this job fondly. S111 (Art) Wonderland (It is a colourful and entertaining
world and a utopia without the limits of your imagination.)

2-Everyone is free except for the general rules, for example: S56 (PCG) It is an unlimited world without rules
(everyone is free except for the general rules) S3 (PCG) Agent (everyone knows that there is a department called
Art Education, but no one knows what job it does, who it serves to or where it is in the faculty S227 (Music) Game
(you make or break it, it requires patience but it is enjoyable.)

Category 8: Department of Art Education as a Field of Freedom and a Different Point of View

From the metaphors produced by students in Table 3, it is understood that the Department of Art Education

provides a different point of view and freedom. Metaphors such as "dreams”, "freedom" and "rainbow" are the
most frequently repeated metaphors by students about the topic.

1-Everything belongs to the user in terms of the material to be used technically, for example: S29 (Art) This
department is a freely flying bird (what you want to do, until where you will go with the material in hand and how
hard you will push your limits all depend on you. It is freedom. S118 (PCG) Rainbow (it is very colourful and full
of dreams.)

2 - This department provides life with different meanings and develops a different point of view, for example:
S52 (PCG) It is like philosophy. (It helps us to attribute different meanings to life and improve different aspects
of perspective.) S55 (PCG) It is like birds flying freely (Individuals in the Department of Art Education behave as
they feel. They use their imagination unrestrictedly.) S57 (PCG) Dreams (It is a branch creating a new world with
colours and images.) S64 (PCG) The entrance gate of the fantasy world (you have to enter that world to make or
create something.) S87 (Art) Nature (it contains everything in it and is like a mirror between nature and us.) S234
(Music) Life (It is our encounter with beauties of nature and harmonies of colours.)

Category 9: The Department of Art Education as an Obligatory and Unnecessary Field
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Metaphors produced by students and emphasize that the Department of Art Education is obligatory and
unnecessary can be seen in Table 3. Metaphors of "necessity", "torment", "ornament", "north pole", "nightmare",
"blank" and "turtle speed" were produced by 1 student each. Metaphors produced in this area and the most obvious

of student expressions are listed as follows:

1- Making art is difficult and disciplined in this section, for example: S49 (Art) It is a torment in our school
(each student in or outside the field is expected to work at the same potential and evaluated by comparison. S14
(Art) - Obligation (Making art and picture in our faculty is felt like an obligation, rather than a hobby and happiness
because we do it under a lot of pressure.

2-The necessity of such a department is not clear enough, for example: S102 (PCG) It is like an ornament (I
do not know if it is necessary or unnecessary.) S257 (Turkish) Blank (no use) S202 (Music) The North Pole (I do
not know what they do, | seems they do not have activities and | do not know anyone from the Art Education
Department, it is like a ghost department.)

3- Department of Fine arts in our country is not appreciated enough, for example: S264 (Turkish) It is like
going somewhere at the speed of a turtle (fine arts in our country are not valued enough).

Category 10: Other

The last part of the table consists of metaphors about the Department of Art Education, produced by students
and could not be included in any of the previous groups. Metaphors such as "exhibition™, "cake"”, "builder”, *hand",

"make up"”, "peacock” and "book™ were produced by 1 student each. Metaphors produced in this area and the most
obvious of student expressions are listed as follows:

1- Remarkable impressions of the physical appearance of the students studying in the department of Art
Education and the pictures on the wall, for example: S197 (Music) Builder (Students always walk about in overalls
covered in paint.) S93 (Art) Pastry (when you put something in it, the cake is more delicious, otherwise it is plain
and ordinary.) S95 (Art) Photo shot (when you look at it from outside, it is beautiful and entertaining but it is only
momentarily.) S100 (PCG) It is a picture on the wall (because | always see students with pictures they have done
in the hands, this is what comes on my mind when the Art Education is mentioned.) S101 (PCG) A peacock
(peacocks have coloured feathers. When | go to the Department of Art Education, the pictures remind me of it.)
S126 (PCG) A nightingale (the nightingale announces his astonishment and love of animals for plants. In the same
way, this field attracts attention to everything that is created. However, there is a condition; the expression must
be "how beautifully it was created" not "how beautiful it is".) S214 (Music) Picture (I see pictures wherever |
look.)

Discussion and Conclusion

The findings of the study are better understood when the reasons students presented while producing metaphors
are examined according to the categories created. A good understanding of the reasons why participants created
metaphors provides an understanding of the exact nature of the concept in their minds. For this reason, they should
be evaluated together with the metaphors. The necessity of this situation is evidenced by the fact that the same
metaphors are included in different categories in the research. According to Moser (2000), it is necessary to
consider the metaphors favoured by specific habits on an individual basis, taking into account the different aspects
of the self-concepts such as ideal truth, negative situations, social self, change of self, or gender factors.

The answers that reflect students' thoughts in the research reveal that students generally perceive the
Department of Art Education as a making art or painting as well as a department or an institution. Those who
participated in the study also define the concept of the Art Education Department as a vital variable as well as
assessing it emotionally. The metaphor "The section where the expression of emotions is provided most
comfortably" was the most repeated metaphor together with the expression of "expression™ both by the students
of the Department of Art Education and students studying at departments of German Education, Psychological and
Counselling Guidance, Music Education and Physics Education. In addition, the most repeated metaphor by
students to emphasize the feature of expressionism is the statement of "expression of the world of dreams". It is
observed that the departments that express the fact that the imagination power is actively used in the Department
of Art Education are Art Education, Music Education and German Education. When the findings of the research
carried out by Akhan (2013) and Kalyoncu and Liman (2013) related to visual arts lessons were considered as
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expression of emotions and expressionism is emphasized most often, these findings obtained in the research are
similar to the opinions obtained regarding the Department of Art Education.

Students studying at the Departments of Psychological Counselling and Guidance and Art Education believe
that the Department of Art Education is the basic field for acquiring a "different point of view". Based on this
characteristic, the Department of Art Education is expressed as a teaching and developing section by departments
of German Education, Psychological Counselling and Guidance, Music Education and Art Education. This result
supports the result of "a visual arts teacher is an instructor and a guide™ being the most repeated metaphor in the
study of Kalyoncu (2012) titled "Metaphors of Candidate Visual Arts Teachers About the Concept of Teaching"
with the finding related to the informing and success aspect of Department of Art Education. In addition, obtained
findings are similar to the findings of Eristi emphasizing that "the art teacher reveals the imagination and creativity
of students™ among the categories he created in his research (2017) and "the role of information source and
guiding" in the researches of Wells (2015), Turan, Yildirim and Tikman (2016) and Uslu (2015) about the
Department of Art Education.

Departments of Art Education, Music Education and German Education think that the Art Education is a
department requiring "labour and patience". Especially, according to the students who study in social areas,
Department of Art Education cannot be considered as a section to succeed without love. According to the research
of Turan, Y1ldirim and Tikman (2016), the most emphasized findings are that they are informative, self-sacrificing,
difficult occupation according to the metaphor related to the concept of teaching profession and the research
findings are similar to those obtained from the Department of Art Education. According to the metaphors related
to the concept of teaching profession created in the research of Turan, Yildirim and Tikman (2016), findings
emphasizing being informative, self-sacrificing and a difficult profession are similar to the opinions obtained from
the research findings about the Department of Art Education.

The departments of Art Education, Music Education, Turkish Education, Psychological Counselling and
Guidance and Physics Education consider the Department of Art Education as a place of relaxation by emphasizing
the "therapy" aspect. Similarly, students studying in the Department of Art Education describe their section as
"enjoyable" substantially. However, Departments of German Education, Turkish Education, Psychological
Counselling and Guidance, and Music Education think that the Department of Art Education is an entertaining.
The Departments of Psychological Counselling and Guidance, Turkish Education and Art Education think that the
Department of Art Education is a "liberating" department, which means that the students are able to see different
things related to expression of emotions, develop their creativity and transform their thoughts into concrete
equipments. Students studying in the field of Fine Arts emphasize that continuous and time-based development
will be achieved in areas such as painting and music. On the other hand, some of the students studying in social
areas describe the Art Education Department as easier than their own field and they call it as the department of
"holiday resort”. In fact, some of the students in Turkish Education and Art Education Department regard this
department as an "unnecessary and obligatory”. Particularly, the statements of students studying at the Department
of Art Education about this topic; S14 (Art) - Obligation (Making art and drawing in our faculty is felt as an
obligation, rather than a hobby and happiness because we do it under a lot of pressure.) and S49 (Art) It is a torment
in our school (each student in or outside the field is expected to work at the same potential and evaluated by
comparison.) are remarkable. Along with these manifestations, it is observed that all departments participating in
the research emphasize very little in the aspect of "art" or "producing artwork" of the Department of Art Education.

Department of Art Education is thought to be different by university students in terms of both the physical
structure and the content of the courses. In general terms, the Department of Art Education is considered to be a
department, which provides the expression of emotions, has artistic contents, is a relaxing and therapy instrument.
It is also teaching and developing from the aspects of artistic skills and creativity. It is a field that is developed
with labour and love and it is vital for some students in order to enable vocational and emotional development for
the future. It is considered as comfortable and easy to study while being a department of freedom for the possibility
of carrying out different applications. It is also thought to be an unnecessary or obligatory department because
some students have no other choice to study, so it is an obligation for them. The metaphors produced in the research
on this subject together with the explanations brought about related to these metaphors and the views of the
students participated in this research overlap with the general view of the society about the Department of Art
Education or the course of visual arts. Related to this result, Ayaydin (2009) emphasizes that the interest of the
society for Arts course is reduced because it is regarded as a course of only making paintings and painting is a
course of a skill. According to the findings of Fidan's (2016) study called "Metaphorical Perceptions of Secondary
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School Students about the Concept of Visual Arts Course", it is seen that most of the participants described the
visual arts course as "an expression of negative emotions”. Students produced metaphors such as "boredom”,
"torture", "empty work" and "garbage”. Related to this research, we can say that secondary education students
have negative perceptions towards this course. From another point of view, significant results have been achieved
in terms of understanding the perspective of the students studying in other teacher training departments on art and
art education. Gokay and Ozdemir (2010), pointed out in their study called "The Factors Affecting the Motivation
of Visual Arts (Art) Teachers: The Case of Konya" that 35.1% of the visual arts teachers who participated in the
research stressed that their work isn't appreciated by their manager, and that negatively affects their motivation.
Furthermore, they stated that the attitudes of the students' parents towards the Art Course affected the motivation
level of the visual arts teacher as 26.7%.Yalcin and Erginer (2012) also found that the motivational nature of the
concept of "school principal” was repeated at the least number in the study of the "Metaphorical Perceptions related
to the School Principal in Elementary Schools" and it was expressed by the teachers working in those institutions
in particular. Since the pre-school period in education, the required value for the art lessons is not given by the
administrators and the families has caused the perception that art course is an unnecessary subject. Artut (2001)
emphasizes the fact that student parents have negative prejudices and attitudes towards art education when dealing
with problems related to the art education. It is observed that the students who participated in the research of
Ozdemir and Erol (2015) on "Perceptions of Teacher Candidates who have Pedagogical Formation Education
about Concepts of School, Teaching and Student” mentioned that the teaching profession was devalued in the
society. Considering that the teaching profession is devalued can negatively affect the job motivations of the
teacher candidates and may reduce their job satisfaction. In order to prevent this situation, students who graduate
from the Department Art Education will be responsible for correcting this misunderstanding when they are
employed in different units of the institutions. The Department of Art Education must be purified from some of
the prejudices in the society and educational environments, and it should not be forgotten that these departments,
where individuals who produce art and emotion are raised, are an indispensable part of education.

It should be accepted that there is not only a dominant curriculum related to arts but also an intensive curriculum
with educational sciences courses at the Department of Art Education. In universities, it is necessary to arrange
the physical environments that provide the facilities which are suitable for the course contents of the Department
of Art Education, functional, offering different possibilities for the students to improve their creativity. Orientation
programs about Fine Arts of Art Education Departments can be organized and interdisciplinary studies can be
created, in order to inform the students studying in departments excluding the art education department in the
education faculties within the university. In order to create different projects for the purpose of learning, teaching
and preserving cultural heritage, students of Department of Art Education should be supported by universities.
Elective courses related to vocational education and promotion during university education can be presented to
eliminate the negative thoughts that arise as a result of prejudices about the Art Education and to acquire vocational
value awareness of students of the Department of Art Education. People should be provided with aesthetic
awareness via art centres, festivals and organizing art fairs for the public and administrators to be aware of this
issue.
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Ogretmen Adaylarimin Resim-is Egitimi Anabilim Dalh Hakkindaki
Goriisleri

Giris
Bir olay, kisi, durum veya olguya karsilik gelen her simge veya benzetim birer metafordur. Metafor iiretmek

ilk etapta benzetim yoluyla basit bir tanimlama gibi goriinse de aslinda yapilan benzetimlerin temeline inildiginde
kisinin birikimlerinin bir sonucu oldugu ortaya ¢ikmaktadir.

Saban’a (2004) gore metaforlar; insan yasaminda giindelik dili siislemekten daha fazla bir 6neme sahiptir. Bir
olgunun kisinin zihninde karsiligin1 bulan baska bir nesne veya olgu ile tanimlanmasi zihinsel bir siirectir. Bu
stireci kisinin sahip oldugu deneyimler, bakis agisi, bilgi gibi faktorler etkileyebilir. Morgan’a (1998) gore
“metafor kullanimi, genel olarak diinyay1 kavramamizi saglayan bir diisiince bigimi ve bir gérme bi¢imi anlamina
gelir.” Bu yoniiyle metafor, bir bireyin yiiksek diizeyde soyut, karmagik veya kuramsal bir olguyu anlamada ve
aciklamada ige kosabilecegi giiclii bir zihinsel aragtir. Metaforlar, bir bireyin zihninin belli bir anlayis (kavrayis)
bigiminden bagka bir anlayis (kavrayis) bigimine hareket etmesini saglayarak, o bireyin belli bir olguyu baska bir
olgu olarak gérmesine olanak tanirlar (Saban, 2008). Lakoff ve Johnson’a (2005) gore, “metaforun 6zii bir tiir seyi
bagka bir tiir seye gbre anlamak ve tecribbe etmektir.” (Akt: Saban, 2008). Roediger’e (1980) goére de
anlamadigimiz bir olguyu, anladigimiz ya da en azindan asina oldugumuz seylerle iliskilendirmeye ¢alismak dogal
bir diirtiidiir. Daha 6ncesinde edinilen bir bilginin sonrasinda bir olgu ya da olayla biitiinlestirilerek kavranmasi ve
anlasilmas1 daha kolay olmaktadir. Yeni bilgileri, simdiye kadar bildigimiz bilgilerle iligkilendirerek anlayis
kazanmaya yonelik bu girisim, giindelik meselelerde oldugu gibi bilimsel konularda da goriilebilmektedir. Gegmis
deneyimleri, sonrasinda olusan olaylara uyarlayabilmek, benzetimlerle iliskilendirebilmek duyussal bir
disavurumdur. Duygularin disavurumu belirsiz olan bazi diisiincelerin kesin ve net bir noktada bagdagmasi, bilissel
stirece ulagsma anlamini tagir.

Freud, metaforun bilingaltinda gergeklesen diisiincelerin aciga ¢ikarilmasi yoniinii vurgularken, ev metaforunu
ornek gostermektedir. Bu 6rnegi, zihnin bilingdisi, biling dncesi ve bilince bagli yonleri hakkindaki fikirlerini ve
onun diisiince sistemine gore bastirma ve sinirlandirmanin ne oldugunu agiklamak igin ortaya koymaktadir. Burada
ev metaforu bilingli {iretilen bir metafordur (Roediger, 1980). Yob’a (2003) gore de metafor, bir bireyin yiiksek
diizeyde soyut, karmagik veya kuramsal bir olguyu anlamada ve agiklamada gii¢lii bir zihinsel ara¢ olarak
degerlendirilmektedir. Kesif ve yaraticilik yoluyla olusan metafor, 6zellikle sanatta gii¢lii bir sekilde gerceklesen
zihin ile bedenin arasindaki baglantiy1 6rneklendirmektedir (Edelman, 1995, Akt: Serig, 2006). Metaforik
diisiinmenin yapist kavramlarin birbiri ile olan uyumu olarak tanimlanmaktadir (Fauconnier & Turner, 2002; Akt:
Serig, 2006). Kavramsal iligki, kavram haritalar1 (Gibbs, 1992; Lakoff, 1993; Winner, 1988) ve gorsel semalar
(Efland, 2002; Akt: Lakoff & Johnson, 1987) ile sinirlandirilmis bir ¢er¢eveden (Schon, 1993) olugmaktadir (Akt:
Serig, 2006). Sosyal bilimlerin farkli disiplinlerinde metaforlar {izerine veya metaforlari kullanarak yapilan
¢aligmalar son yillarda oldukga artmustir. Metaforlar {izerinde yapilan ¢alismalardaki artigta bu olgunun, bireylerin
diinyalarmi anlamlandirma ve yapilandirmalarina yonelik giiclii bir zihinsel haritalama ve modelleme aract
olmasinin etkisi biiyiiktiir (Arslan ve Bayrake1, 2006, Akt: Giilveli, ipek, Atasoy ve Giiveli, 2011). Metafor,
diistinmeye dayali bir siirectir ve pek ¢ok alanda insanlarin bir olay veya durum karsisindaki diisiinceleri hakkinda
bilgi elde etmek i¢in uygun bir kavramsal yaklagimdir.

Egitimde bir arag olarak kullanilan metaforlar Celikten’ e (2006) gore; sinifta degistirilmesi veya gelistirilmesi
gereken durumlarin ortaya ¢ikarilmasina yardimeci olmakta ve bdylece 6gretmenlerin rol ve sorumluluklarini
¢oziimleyerek etkili bir 6gretim gerceklestirilmesini saglamaktadir. Bu, 6gretmenin kavramlagtirilmig roller
biitiinli igerisinde meydana gelmektedir. Egitimcilerin egitim-6gretim ve dgrenciler ile ilgili inandiklar1 seyler,
onlarin siniftaki davranis ve tutumlari, olaylar karsisindaki diistinceleri ve ne yapilmasi gerektigi ile ilgili fikirleri,
neyin dogru neyin yanlis oldugu ile ilgili diisiincelerini etkiler. Bu inanglar ¢ogunlukla ¢ocukluk caginda
bicimlenir ve 6gretmenlerin 6gretmenlikle ilgili neler 6greneceklerini belirlemede etkendir. Saban’in (2004)
verdigi Ornekte ‘Ogretmen pusula gibidir’ dedigimizde pusulanin oOzelliklerinin 6gretmene yliklendigi
goriilmektedir. Boylece, bir metafor kullanmis oluruz. Her metaforda {i¢ unsur, benzeyen (6gretmen), benzetilen
(pusula) ve benzetilene ait Ozelliktir (yon bulduruculuk). Bunun yaninda bir metaforda, kelimenin gercek
manasindan farkli kullanilmasi, benzetme amaglanmasi ve kelimenin asil manasinda kullanilmasini ortaya ¢ikaran
bir halin bulunmasi1 gerekmektedir (Yildirim ve Simsek, 2005). Metaforlarin kullanimi, 6gretmen adaylarinin
¢esitli egitim kavramlariyla ilgili tutumlarini ve algilamalarini belirlemede 6nemli bir arag olarak da kullanilabilir
(Aydin ve Pehlivan, 2010). Rom’a (1998) gore, “6gretim hakkinda bir metafor kullanmak, mutlaka 6gretimi o
metaforun Ongordiigli sekilde gergeklestirmek olarak degil, fakat ogretim hakkinda tartismak olarak
diisiiniilmelidir”. Bu baglamda, 6gretmenlik meslegini baska mesleklerle karsilagtirmak veya Ogretmenlerin
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rollerini diger profesyonellerin rolleriyle kiyaslamak, 6gretmenlik meslegini daha iyi anlamak i¢in faydali bir yol
olabilir. Ogretmen adaylarinin algi, tutum ve inanglarmin incelenmesi dgretmen egitimi ¢alismalarmin temel
amaglarindan biri olmakla birlikte hizmet 6ncesi donemdeki adaylarin inang, egilim ve mesleki uygulamalarini
belirlemek profesyonel gelisimlerine katki saglamak agisindan da 6nemlidir. (Noyes, 2004; Akt: Giilveli vd. 2011).
En 6nemli algi araclarindan biri olarak metaforlari aragtirmak, 6gretmenlerin sinifta sahip oldugu roller, 6grenciler
ve egitimle ilgili inang ve varsayimlarinin altinda yatanlari ortaya ¢ikarmak igin 6nemlidir (Ben-Peretz, Mendelson
ve Kron, 2003; Akt: Giilveli ve vd. 2011). Goriildiigii gibi metaforlar, durumu yeniden tanimlamak veya gbzden
gecirmek icin kavramsallastirma yoluyla iretilebilir. Ortaya ¢ikan kavramlar durumun zihinsel yansimasi
hakkinda bilgi vermektedir. Fidan’in (2014) metaforlarin genel olarak tutumlarimizi ve inanglarimizi kesfetmeyi
sagladigini ifade etmesine bagl olarak metafor ¢aligmalar1; 6gretmenlik, egitim ya da sanat egitimcisi olgularinin
zihinsel yansimasini degerlendirmek ve problemleri belirlemek anlaminda gerekli goriilmektedir.

Bu diigiincenin benzeri olarak Black’in (1962; Akt: Serig, 2006) goriisiine gére metaforlar, kaynaktan hedefe
dogru birbirlerine karsilik gelebilen iki kavramin birbiri ile ortiismesidir; bu da anlam kaymasi olusturmaktadir.
Dilbilimsel metaforik paradigma, sanat tarihgileri, sanat¢ilar ve sanat egitimcileri topluluklar1 i¢in 6nemli
goriilmektedir. Bu paradigmay1 sanat diinyasinin iginde yer alan kisiler sanat nesnelerinin veya biiyiik anlatilarin
degil, toplumsal antropolojilerin yorumlanmasi olarak gérmektedir (Serig, 2006). Resim-ig egitiminin egitim
alanindaki yeri, 6nemi ve diger alanlarin goziiyle nasil bir konumda oldugunun anlasilmasini saglamak, egitim
sistemi igerisinde sanat egitiminin dneminin anlasilmasi bakimindan dnemlidir. Milli Egitim Bakanligi’nin Gorsel
Sanatlar Dersi Ogretim Programm (2017), gérsel sanatlar egitiminin, bireyin kendini ifade edebilme, estetik biling
kazanma gibi kisisel yagantisina katacagi olumlu edinimler ve toplumlar agisindan avantajlar sagladigindan her
diizeydeki yas grubundan bireyler i¢in bir gereksinim oldugunu vurgulamaktadir. Yine Milli Egitim Bakanlig
Gorsel Sanatlar Dersi Ogretim Programi’nda (2017) Gorsel okuryazarlik, algi ve estetik bilincine sahip, gorsel
sanatlarin dogas1 ve kokenini inceleyen, degerini sorgulayan, kendi kiltiirii ile diger kiiltiirlere ait kiiltiirel mirasin
degerini anlayan ve onlar1 koruyan, elestirel diisiinebilen, ayn1 zamanda elestiri ahlakina sahip bireyler yetistirmek
amaglanmaktadir. Bu amaglarin uygulayicilari olan Resim-is Ogretmenlerinin yetistirildigi kurumlarin 6nemi de
ortaya ¢ikmaktadir.

Bazi kavramlara iligkin metafor ¢aligmalarinin sayisi son dénemlerde artmistir. Yapilan arastirmalarin daha
¢ok ogrenme, (Saban, Kogbeker-Eid, Saban, 2014; Saban, 2008), Ogretmen, Ogretim (Saban, 2004;
Haciibrahimoglu, 2016; Giinay, 2015; Tortop, 2013; Hamilton, 2016; Uslu, 2015; Alger, 2008; Ozdemir, Erol,
2015; Alacapinar, 2011), egitim, (Akbaba Altun, Apaydin, 2013; Giiltekin, 2013; Rom, 1998; Jensen, 2006), okul,
, okul mudiirii, miifettis (Cerit, 2008; Yalgmn, Erginer, 2012; Téremen, Dos, 2009) gibi kavramlar {izerine
yogunlastig1 gériilmektedir.

Sanat Egitimi alaminda Egitim Fakiiltelerinde yer alan “Resim-Is Egitimi Anabilim Dali” kavramma iliskin
yapilmis olan metafor analizleri ile ilgili herhangi bir arastirmaya rastlanmamustir. Daha ok “Ogretmen”, “Sanat”,
“Resim Ogretmeni”, “Gorsel Sanatlar Dersi” gibi kavramlar iizerine metafor ¢aligmalar1 yapildigi goriilmektedir.
Akhan (2013) ¢alismasinda 6gretmen adaylarinin sanati gerekli, gelisim gosteren, hayata giizellik katan, iggiidiisel
olarak duygular1 yansitan bir alan olarak degerlendirdigi goriilmektedir. Kalyoncu ve Liman’in (2013)
Ogretmenlerin “Gérsel Sanatlar Dersi” ve “Gérsel Sanatlar Ogretmeni” kavramlarina iliskin goriislerini inceledigi
arastirmasinda gorsel sanatlar dersinin sevgi gerektiren bir ders oldugu, egitici-ogretici oldugu, terapi 6zelligi,
Ozglirliigiin ve yaraticiligin bir ifadesi oldugu vurgulanmaktadir. Gorsel sanatlar alanindaki 6gretmen adaylarinin
Resim-is Ogretmenligi kavrami {izerindeki algilarina iliskin inceleme yapan Eristi (2017) arastirmasinda
olugturdugu kategoriler arasinda Resim-is 6gretmeninin 6grencilerin hayal giiciinii ve yaraticiliklarini ortaya
¢ikarict roliiniin vurgulandig1 goriilmektedir. Ayrica Resim-is Ogretmeninin bilgi kaynagi olarak rolii de
vurgulanmistir. Yine ayni dogrultuda Gérsel Sanatlar Ogretmeni Adaylarinin Ogretmen ve Sanatg1 Algisi {izerine
aragtirmasinda Wells’in (2015), ulastig1 sonuglara bakildiginda 6gretmenin bilgi kaynagi olarak roliiniin en ¢ok
sayida vurgulandig1 goriilmektedir. Bu kategoriyi 6gretmenin yol gosterici, sekillendirici, sevgi ifadesi, yagamin
pargasi, lider 6zelligi gibi kategoriler izlemektedir. Turan, Yildirim ve Tikman (2016) “Ogretmen Adaylarinin
Egitim ve Bazi Temel Kavramlara iliskin Metaforik Algilar” adli galismalarinin sonuglar1 incelendiginde
o0gretmen kavraminin en ¢ok, yol gosterici ve bilgi kaynagi roliiniin vurgulandigi gériilmiistiir. Daha sonra sirasiyla
sekillendirici, yetistirici ve sefkat 6rnegi olarak dgretmen niteliklerinin siralandigi gozlenmistir. Uslu’nun (2015)
sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler 6gretmeni hakkindaki algilari {izerine yapti§1 aragtirma
sonuclarinda 6gretmenin bilgi kaynagi olmasi, alaninda uzman olmasi, rehber olmasi, koruyucu ve paylasimci
olmasina yonelik metaforlarin tiretildigi gozlenmistir.

Bu baglamda aragtirmanin temel amaci 6gretmen adaylarmin “Resim-is Egitimi Anabilim Dali” kavramina
iligkin algilarini belirlemektir. Bu genel amag gercevesinde dgretmen adaylarimin “Resim-is Egitimi Anabilim
Dali” kavramina iliskin tirettikleri metaforlar nelerdir, bu metaforlar ortak 6zellikleri bakimindan hangi kavramsal

708



Ozalp ve Gokay

kategorilere dahil edilebilir, bu kavramsal kategoriler boliimlere gore farklilik gostermekte midir? gibi sorulara
cevap aranmigtir. Bu sorular dogrultusunda Resim-ig Egitimi Anabilim Dali sanat egitimi veren boliimler ve farkl
Anabilim Dallarinda egitim goren 6gretmen adaylari tarafindan degerlendirilmistir.

Yontem
Arastirma Modeli

Arastirmanin desenini nitel arastirma yontemlerinden olgubilimsel (fenomenoloji) yaklagim olusturmaktadir.
Bu yaklasim olgunun temel yapisini ortaya koymay1 amaglamaktadir. Fenomenolojik yaklasim, etkili, duygusal
ve siklikla yogun insan deneyimlerini ¢alismak i¢in uygundur (Merriam, 2015). Olgubilim deseni kullanilarak elde
edilen veriler bireylerin kendi deneyimlerini ve algilarini ifade etmesi sonucu ortaya ¢ikan bilgilerdir. Bu nedenle
egitim fakiiltesi 6gretmen adaylarinin Resim-ig Egitimi Anabilim Dali kavramina iligkin algilar1 bu yontemle
ortaya cikarilarak yorumlanmistir.

Katilimcilar

Arastirmanin katilimeilar1 2016-2017 Egitim-Ogretim yili Giiz Yartyih Necmettin Erbakan Universitesi
Ahmet Kelesoglu Egitim Fakiiltesi’nden Tiirk¢e Egitimi, Almanca Egitimi, Rehberlik ve Psikolojik Danigsmanlik,
Fizik Egitimi, Miizik Egitimi ve Resim-is Egitimi Anabilim Dallarinda egitim goren 6gretmen adaylarindan
olusmaktadir.

Tablo1. Katilimcilarin Demografik Ozellikleri

Katihma Tiirii f (%) Demografik Ozellik f (%)
Tiirk¢e Egitimi 41 (13,9) Kiz 26  (63,4)
Erkek 15 (36,5
Almanca Egitimi 29 (9,8) Kz 20  (68,9)
Erkek 9 (31)
PDR 47 (16) Kz 40 (85,1)
Erkek 7 (149)
Fizik Egitimi 15 (5,1) Kz 9 (60)
Erkek 6 (40)
Miizik Egitimi 50 (17) Kz 33 (66)
Erkek 17 (34)
Resim-Is Egitimi 111 (37.8) Kiz 83 (74,7)
Erkek 28 (25,2)

Aragtirmaya 82 (%27,9)’si erkek ve 211 (% 72)’i kiz olmak iizere toplam 293 6grenci katilmistir. Ogrencilerin
bolimlere gore dagilimi soyledir: 41 (%13,9) 6grenci Tiirkge Egitimi, 29 (%9,8) 6grenci Almanca Egitimi, 47
(%16) 6grenci Rehberlik ve Psikolojik Danigmanlik, 15 (%5,1) 6grenci Fizik Egitimi, 50 (%17) 6grenci Miizik
Egitimi ve 111 (%37,8) 6grenci Resim-is Egitimi Anabilim Dallarindan katilmugtir. Tiirkce Egitimi Anabilim
Dali’ndan arastirmaya katilan 26 kiz dgrenci (%63,4), 15 erkek &grenci (%36,5), Almanca Egitimi Anabilim
Dal’ndan 20 kiz dgrenci (%68,9), 9 erkek 6grenci (%31), Rehberlik ve Psikolojik Danismanlik Anabilim
Dali’ndan 40 kiz 6grenci (%85,1), 7 erkek 6grenci (%14,8), Fizik Egitimi Anabilim Dali’ndan 9 kiz 6grenci (%60),
6 erkek dgrenci (%40), Miizik Egitimi Anabilim Dali’ndan 33 kiz 6grenci (%66), 17 erkek 6grenci (%34), Resim-
is Egitimi Anabilim Dali’ndan 83 kiz 6grenci (74,7), 28 erkek dgrenci (%25,2) bulunmaktadir.

Veri Toplama Araclan

Katilimcilarin “Resim-is Egitimi Anabilim Dali” kavramina iligkin algilarimi ortaya ¢ikarmak amaciyla
“Resim-ig Egitimi Anabilim Dali ....... benzer, ¢iinki ........ ” ifadesinin yer aldig1 bir form veri toplama araci
olarak kullanilmigtir.

Verilerin Toplanmasi

Katilimcilarin “Resim-is Egitimi Anabilim Dali” kavramina iliskin sahip olduklar1 metaforlar1 ortaya ¢ikarmak
amaciyla onlarin her birinden “Resim-ig Egitimi Anabilim Dali ....... benzer, ¢iinkii .....” climlesini tamamlamasi
istenmistir. Bu amag i¢in Ogretmen adaylarina sayfanin en iistiinde bu ibarenin yazili oldugu bos bir form
verilmistir ve onlardan bu ibareyi kullanarak ve sadece tek bir metafor iizerinde yogunlasarak diisiincelerini dile
getirmeleri istenmistir. Metaforun egitim arastirmalarinda bir yontem olarak kullanildig1 ifade eden Botha’ya gore
(2009) metaforlar, egitimde kesfetme yolu olarak kullanilabilmekte ve okulun ya da kurumun niteliginin egitsel
olarak anlasilmasina aracilik etmektedir. Metaforun bir arasgtirma aract olarak kullanildig1 bu aragtirmada “gibi”
kavrami metaforun konusu ile metaforun kaynagi arasindaki bagi daha net bir sekilde g¢agristirmak igin
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kullanilmistir. Burada “¢iinkii” kavramina da yer verilerek, katilimcilarin kendi metaforlari i¢in bir gerekge veya
mantiksal dayanak sunmalari istenmistir. Katilimcilarin kendi el yazilariyla kaleme aldiklari bu kompozisyonlar,
bu aragtirmada temel veri kaynag1 olarak kullanilmistir.

Verilerin Analizi

Verilerin analiz edilmesi, katilimcilarin gelistirdikleri metaforlari kodlama ve ayiklama, metafor imgesi
derleme, kategori gelistirme ve bu kategorileri igerik analizi yontemiyle anlamlandirma seklinde yapilmistir.
Kategori gelistirme agamasinda ise, temel olarak katilimcilar tarafindan {iretilen metafor imgeleri Resim-ig Egitimi
Anabilim Dali olgusuna iliskin sahip olduklari ortak &zellikler bakimindan irdelenmistir.

Bulgular

Bu arastirmada elde edilen genel bulgulara gore, Egitim Fakiiltesinde farkli Anabilim Dallarindan 6gretmen
adaylar1 Resim-is Egitimi Anabilim Dali kavramina iliskin olarak toplam 190 adet gecerli metafor tiretmistir. Bu
boliimde katilimcilar tarafindan tiretilen her metafor imgesi, metaforun konusu ve metaforun konusu ile kaynagi
arasindaki iligki seklinde analiz edilmistir. Bu baglamda metaforlar, bir bireyin zihninin belli bir anlay1s (kavrayis)
biciminden bagka bir anlayis (kavrayis) bigimine hareket etmesini saglayarak, o bireyin belli bir olguyu bagka bir
olgu olarak gdérmesine olanak tanirlar. Buna gore, herhangi bir metafor iliskisinde, en az ii¢ temel 6genin
varligindan s6z edilmesi gerekir (Forceville, 2002): (1) metaforun konusu (6rnegin, “Okul bir aritma tesisi gibidir.”
cliimlesindeki “okul” sbzciigii), (2) metaforun kaynagi (6rnegin, “Okul bir aritma tesisi gibidir.” ciimlesindeki
“aritma tesisi” kavrami) ve (3) metaforun kaynagindan metaforun konusuna atfedilmesi diisiiniilen 6zellikler (Akt:
Saban, 2008). Burada her metafor imgesi Resim-is Egitimi Anabilim Dali kavraminin sahip oldugu perspektif
bakimindan belli bir tema ile iligkilendirilerek toplam 10 farkli kavramsal kategori olusturulmustur. Tablo 2,
kategori gelistirme agamasinda derlenen ve 190 adet metaforun belli bir kategori altinda toplanmasinda kullanilan
ozellikleri gostermektedir.

Tablo 2: Uretilen Metaforlarin Smiflandiriimasinda Kullanilan Ozellikler

Duygularin disavurumunu saglayan Resim-is
Egitimi ABD

- Insanin huzur, iiziintii, hayal kirikhigi, seving,
mutluluk gibi duygularini ifade edebilme seklidir.

- Kendini tanimak, kesfetmek ve bir seyler tiretmek
yoluyla kendini tanitmak.

Rahatlatma-terapi araci olan Resim- is Egitimi
ABD

-Sanat {ireten kisinin psikolojik anlamda kendi i¢
rahatligini ve huzurunu sagladigi bir alandir.
-Hayattan bunalan kisi sanat izleyicisi olarak bu
alanda rahatlayabilir.

Emek ve Sevgiye ihtiya¢ duyan Resim-is Egitimi
ABD

-Severek giizel seyler ortaya koymak hem kendini
hem de toplumu olumlu yonlerde etkiler.

-Topluma bu ydnde sevgiyi ve sevgiyle ortaya ¢ikan
giizel isler sunmak.

-Siirekli calismak ve emek gerekir yoksa sogur ve
tatsizlasir, gekilmez bir hale gelir.

Ogrenim acgisindan rahat ve kolay kabul edilen
Resim-is Egitimi ABD

-Egitim ve dgretimde kolay ve rahattir.

-Genel kurallarin disinda herkes 6zgiirdiir.

Bir sanat alani olan Resim-is Egitimi ABD

- Eserden bir anlam, sanat goriisii ¢ikarabilme,
sanat eserinin tek oldugunu algilama.

- Yasamin her anlaminda sanat vardir. Bunu fark
edebilen i¢in hayatin iginde sanat vardir.

Gelistiren ve 6greten Resim-is Egitimi ABD
-Egitimin ve egitimcinin sekillendirildigi yuvadir.
-Bu bolim her an kendini tanima yetenegini
gelistirme, kendini kesfetmeye ortam saglar.

Hayati Onem Tasiyan Resim-is Egitimi ABD
-Insanin farkli diisiinmesini, problemlere ¢dziimler
iiretmeyi saglar.

-Hayati eglenceli hale getirir, hayata renk katar.
-Hayati 6nem tasir.

(")zgiirliik ve Farklhh Bakis Acis1 Sunma alam
olarak Resim Is Egitimi ABD

-Teknik anlamda kullanilacak malzeme
bakimindan her sey kullaniciya aittir.

-Hayata farkli anlamlar yiiklenmesini ve farkli
bakis agilarinin gelistirilmesini saglar.

Tablo 2 Devamm
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Zorunluluktan 6grenim goriilen ve Gereksiz bir
boliim olma niteligindeki Resim-is Egitimi ABD

-Sanat yapmak bu boélimde zor ve disiplinli bir
durum.

-Boyle bir boliimiin gerekliligi tam olarak net degil.
-Ulkemizde giizel sanatlara yeterince deger
verilmemektedir.

Diger

-Boliim Ogrencilerindeki fiziksel goriinim ve
fakdilte binas1 duvarlarinda asili resimlerden dolay1

akilda kalan izlenimler.

Genel Bulgular

Aragtirmaya katilan 293 6grencinin Resim-is Egitimi Anabilim Dali’nin zihinlerinde canlandirdigi olgular
incelendiginde Egitim Fakiiltesinde farkli Anabilim Dallarindan 6gretmen adaylar tarafindan Resim-ig Egitimi
Anabilim Dali kavramina iliskin olarak {iretilen toplam 190 adet gegerli metafor siniflandirilmasi1 sonucunda
duygular1 disavurma &zelligini vurgulayan, sanat olma 6zelligini vurgulayan, rahatlama-terapi olma, 6gretim-
basar1 yoniinii, emek-sevgi niteligini, yasamsal deger tagima niteligini, kolay ve rahat bolim olma, farkli bakis
acist kazandirma, 6zgirliik sunma ve zorunluluk-gereksiz bir boliim olma niteligini vurgulayan kategorilere
ayrilmistir.  Olusturulan kategorilere dahil olan metaforlar, Ggrenci sayilarina gore asagidaki tablolarda
sunulmustur. Ogrencilerden alman verilere gore en belirgin drnekler incelenerek metaforlarin igerikleri ve zihinsel

karsiliklar1 degerlendirilmistir.

Tablo 3. Uretilen Metaforlarin Kategorilere Gére Dagilimi

Kategoriler
n=10

f (%)

Metaforlar n=190

(%)

Resim-ig Egitimi ABD’nin duygulari 72
disavurma 6zelligini vurgulayan metaforlar

(37,9)

En yakin arkadas 1, Kahraman 1, Yazar
1, Insan 1, Disavurum 22, Hayal
diinyasinin aktarilmas1 17, Benligini
kesfetmek 2, Idealar diinyas1 1, Ruh 1,
Insanlarin beyni 1, Utopya 1, Kisiligin
pargast 1, Yaraticilik 1, Kitap 1, Kres
(anaokulu) 1, Duygu 1, Miizik 1, Hayat
4, Bulut 1, Egitim tamamlayic1 1, Masal
1, Ozgiir olmak 2, Bir gadirin tek ayag
1, Sanat ile i¢ ige 1, Davranis 1, Siir 1,
Bos tablo 1, Usta 1, Fantastik film 1,
Dogayi tuale aktarmak 1.

30
(15,7)

Resim-ig Egitimi ABD’nin sanat alan1 olma 24
ozelligini vurgulayan metaforlar

(12,6)

Sanatct 1, Yasam 4, Insani sanata
kazandiran olgu 1, Hobi 1, Estetikligin
somut hali 1, Her tiirlii sanat anlatimi 6,
Agag koki 1, Cift tarafli ceket 1, Damar
1, Sanat¢ilikla hayalin birlesimi 1,
Kiirdili hicazkar makami 1, Su 1,
Eglenceli ders 6grenme 1, Kirkyama 1,
Notalarin renklerle transpozesi 1, Urkek
bir kugu 1.

16
(84)

Resim-is Egitimi ABD’nin rahatlama-terapi 28
olma 6zelligini vurgulayan metaforlar

(14,7)

Ruhu etkileme 7, Meditasyon 1,
Eglence 3, Egsiz 1, Gorsele dayali 1,
Dinlendirici 1, Sarki sozii 1, Nefes
olmak 2, Ts egitimi dersi 1, Cizgi film 1,
Hobi 1, Isik 1, Okulumuzun rengi,
yaraticiligr 1, Siir 1, Renklerin ahenkli
sekilde bulugmast 1, Yagmur 1,
Ulasamadigimiz giizellikler, Cennet 2,
Stres topu 1.

18
(9.4)
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Tablo 3 Devamm

Resim-is Egitimi ABD’nin §gretim-basari
yoniinii vurgulayan metaforlar

36
(18,9)

Agag 3, Arastirma 1, Mum 1, Tas koprii
1, Resim sanatinin demirci ocagi 1,
Miizik egitimi ABD 1, Hayal giiciiniin
Ozgiirlestirilmesi 2, Basari 1, Gelisim 5,
YGS-LYS 1, Zor bir boliim 2, Hayatin
yansimasi 1, Diistinmek, sorgulamak 1,
Hayat1 saglamlastiran temel 1, Hedef 2,
Inek 1, Kuyu 1, Toplumu yansitan ayna
1, Cigek sulamak 1, Bebek 1, Mutluluk
2, Arag 1, Eser incelemek 1, Doga 1,
Giines 1, Hamura sekil vermek 1.

26
(13,6)

Resim-is  Egitimi ABD’nin  emek-sevgi
niteligini vurgulayan metaforlar

20
(10,5)

Bebek 2, Sevgi 3, Hayat 2, Cigek 1,
Kahve 1, Tablo 1, Kaplumbaga 1, Goz
1, Karinca yuvast 1, Tohum 1, Hobi 1,
Agac 1, Giizel yazmak 1, Orgii 1, Sirket
1, G6kdelen 1.

16(8,4)

Resim-is Egitimi ABD’nin yasamsal deger
tasima niteligini vurgulayan metaforlar

18
(9.4)

Kurtaric1 1, Zaman 2, Ruha iyi gelen
ilac 1, Hayatin farkindaligr 1,
Hayatimin pargasi 1, Doniim noktasi 1,
Canli bir nesne 1, Temel ihtiyag-su,
hava, nefes 3, Renk 1, Ay ve yildizlar 1,
Diger 6nemli dersler 1, Altin 1, Glimis
1, Kendini kaybetme 1, Bos bir tarla 1.

15(7,8)

Resim-is Egitimi ABD’nin kolay ve rahat
boliim olma niteligini vurgulayan metaforlar

9(4,7)

Ajan 1, Oyun 1, Tatil yeri 1, Kuralsiz ve
smirsiz diinya 1, Eglence mekanlart 1,
Eglenceli boliim 2, Harikalar diyar 1,
Lunapark 1.

9(4,7)

Resim-ig Egitimi ABD’nin Farkli Bakis Agilart
ve Ogzgirlik sunma niteligini vurgulayan
metaforlar

61
(32,1)

Ozgiirliik 4, Sairin siire kattig1 anlam 1,
Ugsuz bucaksiz hazine 1, Sonsuz bosluk
1, Felsefe 1, Riiyalar 1, Hayaller 9,
Doga 2, Yasam 1, Tablo 1, Malzeme 1,
Pastel boya 1, Makyaj 1, Cerceve 1,
Pencere 1, Renk 1, Ayna 1, Renkli bir
diinya 1, Yaratict sanat atolyesi 1,
Aygicegi tarlast 1, Dogal bir bahge 1,
Yeryiizii 1, Akvaryum 2, Mese agaci 1,
Sosyal mikrokozmos 1, Gokkusagi 9,
Bulutlar 1, Gokyiizii 4, 8.gezegen 1,
Uzay 1, Elma, armut ¢izmek 1, Aym
mevsimde yasamak 1, Farkli seyler
gormek 1, Gece yildizlara bakmak 1,
Dogaglama 2, Grafiti 1.

36
(18,9)

Resim-is  Egitimi ABD’nin  zorunluluk-
gereksizlik niteligini vurgulayan metaforlar

7(3.,6)

Zorunluluk 1, Eziyet 1, Siis esyast 1,
Kuzey kutbu 1, Kabus 1, Bosluk 1,
Kaplumbaga hiz1 1.

7(3,6)

Diger

20
(10,5)

Oznur 1, Insaatc1 2, Pasta 1, Fotograf
karesi 1, Duvardaki tablo 2, Tavus kusu
1, Bilbil kusu 1, Gizemli techizat 1,
Gilizel sanatlar lisesi 2, Sergi 1,
Sokaktaki ¢ocugun ev bulmasi 1,
Makyaj yapmak 1, Seyretmek 1, Her
seye resim goziiyle bakmak 1, El 1,
Kitap 1, Hosa gitmek 1.

17(8.9)
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Tablo’3 ¢ bakildiginda katilimcilarin ¢ogu Resim-ig Egitimi Anabilim Dali’nin disavurumcu 6zelligini 72
(%37,8) daha ¢ok vurgulamistir. Bu kategoride Tablo 2 de goriilen disavurum (22), hayal diinyasinin aktarilmasi
(19) kelimeleri en ok kullamlmistir. Resim-is Egitimi Anabilim Dali’nin Farkl Bakis Agilari ve Ozgiirliik sunma
niteliginin 61 (%32,1), en ¢ok vurgulanan ikinci kategori oldugu goriilmektedir. Bu kategori i¢in ise en ¢ok
Ozgiirliik (4), hayaller (9), Gokkusagi (9), Gokytizii (4) kelimeleri tekrarlanmistir. Tablo3’e bakildiginda Resim-is
Egitimi Anabilim Dali’nin 6gretim-basar1 yoniiniin 20 (%10,5) vurgulandig: goriilmektedir. Bu kategoride en ¢ok
tekrar edilen kelimeler gelisim (5), agac (3), hayal giiciiniin 6zgiirlestirilmesi (2), zor bir bolim (2), hedef (2),
mutluluk (2)’tur. Resim-ig Egitimi Anabilim Dali’nin biiyiik oranda rahatlama-terapi unsuru olarak kabul edildigi
28 (%14,7) goriilmektedir. Bu kategoride Tablo 2’de goriilen ruhu etkileme (7), eglence (3), nefes olmak (2)
kelimeleri en ¢ok sayida tekrar edilen kelimeler olmustur. Resim-is Egitimi Anabilim Dali’nin sanati
gerceklestirme alani olma 24 (%12,6) 6zelliginin de vurgulandigi goriilmektedir. Bu kategoride Tablo 2’ye gore
en ¢ok tekrar edilen kelimeler her tiirlii sanat anlatimi (6), yasam (4) olmustur. Tablo1’e gore Resim-ig Egitimi
Anabilim Dali’nin emek harcanmasi ve sevgi ile yapilacak bir is olma niteliginin 20 (%10,5) vurgulandig: da
goriilmektedir. Tablo 2°de bu kategori igin Bebek (2), Sevgi (3), Hayat (2) kelimeleri en ¢ok sayida tekrar edilen
kelimeler olmustur. Tablo 1’de Resim-is Egitimi Anabilim Dali’nin yagsamsal deger tasima niteliginin 18 (%9,4)
vurgulandigi goriilmektedir. Tablo 2’de bu kategoride temel ihtiyag-su, hava, nefes (3), zaman (2) kelimeleri en
cok sayida tekrar edilen kelimeler olmustur. Resim-is Egitimi Anabilim Dali’nin kolay ve rahat boliim oldugu az
oranda 9 (%4,7) disiiniilmektedir. Bu kategori igerisinde ajan (1), oyun (1), tatil yeri (1), kuralsiz ve sinirsiz diinya
(1), eglence mekanlari (1), eglenceli boliim (1) gibi ifadeler goriilmektedir. Resim-is Egitimi Anabilim Dali’nin
zorunluluktan devam edilen veya gereksiz bir boliim oldugunu vurgulayan 7 (%3,6) metaforlarin en az sayida
tiretildigi goriilmektedir. Bu kategori igerisinde de zorunluluk (1), eziyet (1), siis esyasi (1), kuzey kutbu (1), kabus
(1), bosluk (1), kaplumbaga hiz1 (1) gibi ifadeler goriilmektedir.

Tablo 4: En Cok Tekrar Edilen Metaforlar

Metafor imgeleri f %
Disavurum 22 7,4
Hayal diinyasinin aktarilmasi 19 6,4
Hayat 10 3,3
Ruhu etkileme 7 2,3
Her tiirlii sanat anlatimi 10 3,3
Eglence 3 3,3
Nefes olmak 2 0,6
Ulasamadigimiz giizellikler, cennet 2 0,6
Agag 3 3,3
Gelisim 5 1,6
Zor bir bolim 2 0,6
Hedef 2 0,6
Mutluluk 2 0,6
Bebek 2 0,6
Sevgi 3 3,3
Zaman 2 0,6
Temel ihtiyag-su, hava, nefes 3 3,3
Ozgﬁrliik 4 1,3
Hayaller 9 3

Gokkusagi 9 3

Gokylizt 4 1,3
Dogaglama 2 0,6
Insaatci 2 0,6

Kavramsal Kategoriler
Kategori 1: Disavurum Alani Olarak Resim-is Egitimi ABD

Resim-ig Egitimi Anabilim Dali’nin duygulari disavurma 6zelligini vurgulayan 72 adet metafor tiretilmistir.
Tablo 1°de, “Disavurum”, “hayal diinyasinin aktarilmasi”, “hayat”, “bulut”, “ruh”, “masal”, gibi metaforlarin
Resim-ig Egitimi Anabilim Dalinin duygulari disa vurma niteligini vurgulamak i¢in iretildigi goriilmektedir.
“Disavurum” metaforu 22 dgrenci tarafindan duygu yansitimini tanimlamak amaciyla en ¢ok sayida tiretilmistir.
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Disavurum metaforuna yakin olarak “hayal diinyasinin aktarilmasi” metaforu duygu yansitimini tanimlamak
amaciyla 17 6grenci tarafindan tekrarlanmigtir. Bu kategoriyi olusturan metaforlarin temel 6zellikleri ve 6grenci
ifadelerinden en belirgin olanlar1 su sekilde siralanmistir:

1- Kendini tanimak, kesfetmek ve bir seyler iiretmek yoluyla kendini tanitmak: Ornegin,

04 (PDR)- Insamin Diinyasim Kesfeden Kahraman (Insan icindekileri kdgida sekil veya nesnelerle gésterir.)
O13 (RESIM)- Benligini kesfetmek (kendini tanimak ve senden geriye kalacak bir seyler iiretmek kendini tanitmak
var olmamus gibi 6lmemek) 033 (RESIM) Bir ruh (bizler resim yaparken tiim benligimizi islerimize yansitiriz.)
0203 (MUZIK) Miizik (ikisi de duygu ve diisiincelerimizi yeteneklerimizle farkl metotlarla icra etmemizi saglar.)

2- Insanin huzur, iiziintii, hayal kiriklig1, seving, mutluluk gibi duygularim ifade edebilme seklidir: Ornegin,

OS5 (RESIM)- Yazar (Duygu ve diisiincelerimizi ézgiirce ifade ettigimiz icin). 0216 (MUZIK)-Insan (resmi
yapan kisiyi yansitir.) O7 (RESIM)- Disavurum gibidir (renkler bile kisinin i¢ diinyasini yansitir.) O11 (RESIM)-
Hayal diinyasimin aktariimas: (kisi duygu ve diisiincelerini yaptigi davramislarla, islerle ortaya koyar. O15
(RESIM)- Icin en giizel disavurumu (kendimi resim yaptigimda tam betimleyebilmis ve ifade edebilmis
hissediyorum. O22 (RESIM) Idealar diinyas: (Kisi kendi i¢ diinyasim disa yansitiyor.) 0247 (FIZIK)- Hayat
(giinliik yasantimizda yasadiklarimizi yaptigimiz iiriinlere yansitiriz.) O114 (RESIM)-Bulut (Huzur, iiziintii, hayal
karikhigy, seving, mutluluk biitiin duygular: en iyi sekilde ifade edebilmenin boliimiidiir.)

Kategori 2: Sanati Gergeklestirme Alani Olarak Resim-ig Egitimi ABD

Resim-is Egitimi Anabilim Dali’nin sanat alan1 olma 6zelligini vurgulayan 24 adet metafor iiretilmistir. Tablo
2’de, “sanat”, “yasam”, “damar”, “hobi”, “su” gibi metaforlarin Resim-is Egitimi Anabilim Dali’nin sanat alam
olma o6zelligini vurgulamak icin iiretildigi goriilmektedir. “Her tiirlii sanat anlatim1” metaforu 6 dgrenci tarafindan
sanatsal niteligi vurgulamak amaciyla en ¢ok sayida iiretilmistir. Sanat anlatim1 metaforuna yakin olarak “yasam”
metaforu 4 6grenci tarafindan tekrarlanarak Resim-ig Egitimi Anabilim Dali’nin yagamin i¢inden ortaya ¢ikan
sanat alan1 oldugu vurgulanmistir. Bu kategoriyi olusturan metaforlarin temel 6zellikleri ve 6grenci ifadelerinden

en belirgin olanlari su sekilde siralanmistir:
1-Eserden bir anlam, sanat goriisii ¢cikarabilme, sanat eserinin tek oldugunu algilama: Ornegin,

034 (RESIM) Hayat dersi (her resimden bir anlam, sanat goriisii ¢ikarabiliriz.). 0228 (MUZIK) Estetikligin
somut hali (goze hitap eder.) O188 (MUZIK) Her tiirlii sanat anlatimi. O81 (RESIM) Toplumu bir agac olarak
diistiniirsek bu agacin kokii (sanatsiz bir toplum ¢orak bir arazi gibidir. Toplumdaki bireylerin kendi sanat
yoniinden gelistirilmesi gerekir. Bu da resim is egitimcilerine gorev diiser.) 0208 (MUZIK) Sanat¢ilikla hayalin
birlesimi (resim, diisiince, sanat, estetik gibi yapilarin hayal giiciiyle birlesimidir.) 0224 (MUZIK) Gérsel somut
sanat (goze hitap eder, estetik goriigiimiizii iyilestirir.) 0289 (TURKCE) Sanat (yapilan resmin aynisini baska
birisi veya resmi yapan kisi tekrar yapamaz biriciktir.) 0255 (TURKCE) Urkek bir kugu (zarif sanatlarin yapildig:
ozel ¢calismalara yer verilir.)

2- Yasann her anlaminda sanat vardir. Bunu fark edebilen icin hayatin icinde sanat vardir: Ornegin,

046 (RESIM) Hobi (igimizden geldigi gibi severek resim yapmaktir. Yemek, spor ve sanat yapmak bir hobi
gibidir benim i¢in.) 067 (RESIM) Yasam (¢iinkii yasamin her anlaminda sanat vardir. Bunu fark edene resim
yasam, yasamsa resimdir.) 099 (RESIM) Cift tarafli ceket (hem &gretmen olunabilirken hem de sanatc
olunabilir.) 0206 (MUZIK) Damar (sanat bir insan viicuduna benzetirsek icinde mutlaka olan kan akisimizdir.)

Kategori 3: Rahatlatma-terapi Aract Olarak Resim-is Egitimi ABD

CEINT3 EEINT3

Tablo 3’e gore, “ruhu etkileme”, “eglence”, “yagmur”, “hobi”, “1s1k” gibi metaforlarin Resim-ig Egitimi
Anabilim Dali’nin rahatlama-terapi olma 6zelligini vurgulamak igin tiretildigi gériilmektedir. “Ruhu etkileme”
metaforu 7 6grenci tarafindan rahatlama niteligini vurgulamak amaciyla en ¢ok sayida iiretilmistir. “meditasyon”,
“eglence”, “ulagilmayan giizellikler, cennet” gibi metaforlar Resim-is Egitimi Anabilim Dali’nin rahatlatict ve
terapi olma oOzelligini vurgulayan ve en ¢ok tekrar edilen metaforlar arasindadir. Bu kategoriyi olusturan

metaforlarin temel 6zellikleri ve 6grenci ifadelerinden en belirgin olanlari su sekilde siralanmugtir:

1-Sanat iireten kisinin psikolojik anlamda kendi i¢ rahatligin1 ve huzurunu sagladig bir alandir, 6rnegin:
714
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019 (RESIM) Kisinin diinyasina girmek (resim, bilincaltimizda olan kisisel psikolojimizi renklerle cizimlerle
gerceklestirmektedir. Resim kisilerde rahatlama etkisi de verebilir.) O41 (RESIM) Meditasyon (kiiciik yastan beri
icimdeki her duyguyu gidermek igin ya da daha iist seviyede yasamak igin resmi kullandim. Benim i¢gin rahatlama
kaynagi.) O54 (PDR) Erige tuz yaraya buz (insan bu meslekte eglenir sikict degildir. Hayattan bunaldiginizda
kendinizi resme verin.) 058 (PDR) Ruhumuza dokunan terapi (bireylerin kendini ifade etmesinin en dogal
sonuglarindan birisidir.) O112 (RESIM) Insanlarin kendini buldugu yer (insanlar duygu ve diisiincelerini bazen
disavurmadigi icin icinde bastirdigi duygu ve diistinceleri resme yani sanata yansitir. Bu da insanlara mutluluk
verir ki insanlart rahatlatir) O164 (ALMANCA) Insamin ruhuna isleyen derin duygu (insan resim cizmeye
basladiginda derin duygulara gétiiriir. Insanin yiireginin sikintistni alir.) 0243 (FIZIK) Stres topu (resmi yapan
kisi stresinden uzaklagsmak igin resim yapabilir. Bu yiizden stres topuna benzettigim bir boliimdiir.)

2-Hayattan bunalan kisi sanat izleyicisi olarak bu alanda rahatlayabilir, 6rnegin:

0155 (PDR) Eglenceli bir aktivite yapmak (hem eglenip hem kafa yorgunlugu olur.) O45 (RESIM) Okulun
nefesi (6grenciler derslerden sinavlardan bunaldiginda resim is ogretmenligi boliimiiniin yaptigi sergiler ile bir
nefes alabilirler. Her yerde renk gérmek gozii doyurmak ruhsal agidan bir nefes almaktir.)

Kategori 4: Gelistiren ve Ogreten Bir Alan Olarak Resim-is Egitimi ABD

EEENT3 9 <

Resim-is Egitimi Anabilim Dali’nin 6gretim ve basari yoniinii vurgulayan “gelisim”, “aga¢”, “basar1”,
“mutluluk”, gibi metaforlar tretilmistir. “Geligim” metaforu 5 6grenci tarafindan 6gretim-basari niteligini
vurgulamak amaciyla en ¢ok sayida iretilmistir. “Agac¢” metaforu 3 6grenci tarafindan iiretilmistir. “hayal
giicliniin 6zgtirlesmesi”, “hedef”, “mutluluk” metaforlari resim is egitimi anabilim dalinin dgretim basart yoniinii
vurgulayan ve en ¢ok tekrar edilen ikinci metafor olmustur. Bu alanda iiretilen metaforlar ve 6grenci ifadelerinden
en belirgin olanlari su sekilde siralanmistir:

1-Egitimin ve egitimcinin sekillendirildigi yuvadir, éregin: 0210 (MUZIK) Aga¢ (kendini bu béliimde
gelistirmek zaman ister fakat gelistirdikten sonra ¢ok giizel sonuglar ortaya ¢ikar.) O110 (RESIM) Resim sanatinin
demirci ocagi (egitimin ve egitimcinin sekillendirildigi ocak, yuva diyebiliriz.) 0189 (MUZIK) Miizik Egitimi
Anabilim Dali (sanatin 6gretilmesine yénelik bir bolimdiir. Disaridan rahat gériinse de oldukca zordur.) O186
(ALMANCA) Hayal giiciiniin ézgiirlestirilmesi (bu dalda basari saglamak i¢in yaraticilik giiciiniin geligmis olmasi
gerekir.) O133 (RESIM) Yiikselen ve gelisen agag (resim is egitimi égretmenligi agacin meyve verdigi gibi her
sene deneyimli, tecriibeli, sanat¢i bireyler mezun ederek gelecek kusaktaki sanatgilar ve resim égretmenlerini ve
hocalar yetistiriyor.)

2-Bu béliim her an kendini tanima yetenegini gelistirme, kendini kesfetmeye ortam saglar, drnegin: 0129
(RESIM) Basari (ilerleyen yasantimizda farkl 6gretim teknigini barindirir.) O130 (RESIM) Ilgi, yetenek ve resim
algimizin - gelismesi (istek, ilgi ve yeteneklerimiz dogrultusunda kendimizi geligtirmemize yardimcidir.
Algilarimizin gelismesine yardimct olmaktadir.) O131 (RESIM) Dort yillik gelisim programi (bu béliim her an her
yil kendini tamima yetenegini gelistirme, kisacast kendini kesfetmeye ortam saglamaktadir.) O132 (PDR) YGS/LYS
(Calissa da kisi zihnindekileri ne kadar ise o kadar yansitir. Cok ¢alisan degil ¢ok yaratict bakan kazanir.) O134
(RESIM) Engebeli bir arazi yarisi (bu seriivende karsimiza ¢ikacak zorluklara pes etmeden azim ve ¢abayla
yolumuza devam etmeli ve sonunda finish ¢izgisini gorebilmeyi hedeflemeliyiz.) 0200 (MUZIK) Zor bir béliim (bir
yetenegim yok, ilgim de olmadigi icin zor gelen bir béliim.)

Kategori 5: Emek ve Sevgiye Ihtiyac Duyan Bir Alan Olarak Resim-is Egitimi ABD

Tablo 3’te, Resim-ig Egitimi Anabilim Dali’nin emek-sevgi niteligini vurgulayan “bebek”, “sevgi”, “hayat”,
gibi metaforlar tiretilmistir. “Sevgi” metaforu 3 6grenci, “bebek” metaforu 2 d6grenci, “hayat” metaforu 2 dgrenci
ve diger metaforlar 1’er 6grenci tarafindan emek-sevgi niteligini vurgulamak amaciyla tekrarlanmistir. Bu alanda
iiretilen metaforlar ve 6grenci ifadelerinden en belirgin olanlart su sekilde siralanmustir:

1-Severek giizel seyler ortaya koymak hem kendini hem de toplumu olumlu yonlerde etkiler, rnegin: 083
(RESIM) Bebek (bakim ister, emek ister, siireklilik ister onu devam ettirmezsen ilgisizlikten yetenek kaybolur.) O88
(RESIM) Bebek (ilgi ister.) O8 (RESIM)- Sevgi (seversen giizel seyler ortaya koyarsin bu da hem kendini hem de
toplumu olumlu yénlerde etkiler. Topluma bu yonde sevgiyi ve sevgiyle ortaya ¢ikan giizel isler sunarsin.)
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2-Topluma bu yonde sevgiyi ve sevgiyle ortaya cikan giizel isler sunmak, 6rnegin: 020 (RESIM)- Hayat (hayat
gibi sabit kalmaz. Her giin iizerine sevgiyle yeni seyler eklenir. 023 (RESIM) Annenin ¢ocuguna verdigi sevgi
(ona ne kadar ¢cok emek verirseniz karsiliginda o kadar alirsiniz. Cocugunuza nasil yaklasirsaniz tepkisi de 6yle
olur. Resimde éyledir. Sevgi ve emek karsiliginda gerceklesir. O47 (RESIM) Sevmek (Highir insana zorla bir sey
yaptirilamaz. Herhangi bir dali sevmeden basariya ulasilamaz.)

3- Siirekli calismak ve emek gerekir yoksa sogur ve tatsizlasir, cekilmez bir hale gelir, drnegin: 072 (RESIM)
Cicek (giines ister, su iter, sevgi ister, emek ister. Durum béyle olunca bakarsan bag bakmazsan dag olur.) 094
(RESIM) Kahve (aray: sogutmamak gerekir. Siirekli calismak ve emek gerekir yoksa sogur ve tatsizlasir, ¢ekilmez
bir hale gelir.)

Kategori 6: Hayati Onem Tasiyan Bir Alan Olarak Resim-is Egitimi ABD

9 G,

Resim-is Egitimi Anabilim Dali’nin yagamsal deger tagima niteligini vurgulayan “zaman”, “kurtarici”, “temel
ihtiyag”, gibi metaforlar iiretilmistir. “Zaman” metaforu 2 6grenci, “temel ihtiyag, su, hava, nefes” metaforu 3
Ogrenci tarafindan Resim-is Egitimi Anabilim Dali’nin yasamsal deger tasima niteligini vurgulamak amaciyla
dretilmigtir. “Giimiis”, “altin”, “renk”, “hayatimin pargasi”, “ay ve yildizlar”, “doniim noktasi” seklindeki
metaforlar 1’er 6grenci tarafindan iiretilmistir. Bu alanda iiretilen metaforlar ve 6grenci ifadelerinden en belirgin

olanlar1 su sekilde siralanmistir:

1-Insanin farkli diisiinmesini, problemlere ¢dziimler iiretmeyi saglar, drnegin: O10 (RESIM)- Ruha iyi gelen
ilag (insamn farkl diisiinmesini, ¢oziimler iiretmeyi saglar.) O39 (RESIM) Kurtarici (resim dalimin daha fazla
onem verilmesi gerektigini diigiiniiyorum. Bir tilkeyi ancak sanatlar insanlarin kurtarabilecegini diisiiniiyorum. O
yiizden benim goziimde kurtaricidir. O24 (RESIM) Hayatin farkindaligi (her birey aym degildir. Bireyler
birbirinden farkli ve ozeldir. Bu farkliligi bireyde sormamizi saglayan bir anabilim dalidir. Hayatin disinda degil
hayatin icinde yasamimizin her alaminda kullanabilecegimiz bakis a¢imizi ufkumuzu genisleten bir daldir. 0139
(RESIM) Diger énemli dersler (sanat eserlerini anlamamiz, dogaya, ¢evreye farkli bakis acilariyla bakmamizi
saglar. Giizeli gormemizi elestirel ve estetik acisindan gelismemiz agisindan onemli bir derstir. Ancak onemi
bilinmemekte ve basite alinmaktadir.)

2-Hayat1 eglenceli hale getirir, hayata renk katar, drnegin: 076 (RESIM) Canli bir nesne (vasatildig: siirece
yasar.) 097 (RESIM) Insan yasamini siirdiirebilmek icin yemek yemege ihtiyact vardir. Benim icin de temel
ihtivaglarimin arasinda resim vardir. Resim olmazsa hayatim olmaz, éliiriim.) O128 (PDR) Ayla yildizlar
(hayatimiza giizellikler yansitir.) O9 (RESIM) Zaman (hem kendi hayatimda hem de diinyada her an her zaman
var olan bir anabilim dalidir.) 0167 (ALMANCA) Renk (hayata renk kattigini diisiiniiyorum.) O135 (RESIM)
Yasam devamliligi icin gerekli su (resim sanatinin ¢ikis sebebi de insan ihtiyacidir. Béliimiimiiz ise bu ihtiyaci
nasil karsilayacagimizi 6greten bir unsurdur.)

3-Hayati onem tasima, ornegin: 027 (RESIM) Hayatimin bir parcast (siirekli sanat ile ugrasiyorum. Bu
durumdan memnunum. Sanat yamimdan ayirmadigim bir parfiim gibi. Sanat ile ilgilendikge tadi, kokusu, tozu beni
daha da icine ¢ekiyor. ligilendikge ilgilenmek istiyorum. O28 (RESIM) Déniim noktast (hayat bu saatten sonra
baslady) 0211 (MUZIK) Sanat i¢in su, hava, nefes (resim sanat i¢in ¢ok énemli bir unsurdur. Insanlarin havaya
suya ihtivact oldugu gibidir.) 092 (RESIM) Altin (anlamim bilen icin degerli bir maden, bilmeyen icin tas
parcasindan ibarettir.) O77 (RESIM) Giimiis (alirken pahali satarken ucuz. Bizim de toplumumuzda ézel yetenek
goziiyle baktiklarinda ¢cok ilgili farkli icraata gelince almak istediklerinde eserleri ya da resim ogretmenlerine pek
ilgi yok, onemsiz goriiyorlar.

Kategori 7: Ogrenim Acisindan Rahat ve Kolay Bir Béliim Olarak Kabul Edilen Resim-is Egitimi ABD

Tablo 3’te, 6grencilerin trettikleri metaforlardan Resim-ig Egitimi Anabilim Dali’nin kolay ve rahat bir bolim
oldugu fikri anlasiimaktadir. “Ajan”, “oyun”, “tatil yeri”, “kuralsiz ve sinirsiz diinya” “eglenceli boliim” “harikalar
diyar1”, “lunapark™ gibi metaforlar 1’er d6grenci tarafindan iiretilmistir. Bu alanda iiretilen metaforlar ve 6grenci

ifadelerinden en belirgin olanlari su sekilde siralanmigtir:

1-Egitim ve dgretimde kolay ve rahattir, 5rnegin: O106 (PDR) Tatil yeri (kolay ve rahattir.) O185 (ALMANCA)
Lunapark (cok eglenceli resim yapmak stres atan bir sey oldugu icin lunapark gibi eglenceli.) 0268 (TURKCE)
Eglenceli bir boliim (resim yapmak ve bu tiir faaliyetler diger boliimlerin derslerinden daha eglenceli gibi
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goriiniiyor. Tabi bu béliimiinde kendine has zorlulart vardir. Disaridan bakan biri olarak gériisiim bu sekildedir.)
0103 (PDR) Eglence mekanlar: (belirli bir amact olmayanlarin gidecegi bir bolimdiir.) O104 (RESIM) Eglenceli
bir béliim.(hocalarimizin ders isleyisi sayesinde ¢alisirken bile egleniyoruz. Bu isi severek yapiyoruz.) O111
(RESIM) Harikalar diyari. (renkli eglenceli bir diinya ve hayal giiciiniin sinirlarinin olmadigi bir iitopyadir.)

2-Genel kurallarin disinda herkes 6zgiirdiir, 5rnegin: 056 (PDR) Kuralsiz sinirsiz bir diinya (Genel kurallarin
disinda herkes ozgiirdiir.) O3 (PDR)-Ajan (herkes resim is egitimi diye bir anabilim dali oldugunu bilir ancak
kimse ne is yaptigini, neye hizmet ettigini, fakiilteler icinde nerede oldugunu bilmez. 0227 (MUZIK) Oyun
(vaparsin, bozarswin. Sabir isidir, eglencelidir.)

Kategori 8: Ozgiirlitk ve Farkl Bakis Acist Sunma Alant Olarak Resim-is Egitimi ABD

Tablo 3’te, 6grencilerin iirettikleri metaforlardan Resim-ig Egitimi Anabilim Dali’nin farkli bakis agis1 ve
Ozgiirliik sundugu fikri oldugu anlagilmaktadir. “Hayaller”, “6zgiirliik”, “gokkusagi” gibi metaforlar bu durumun
anlasildig1 6grenciler tarafindan en ¢ok tekrar edilen metaforlardir.

1-Teknik anlamda kullanilacak malzeme bakimindan her sey kullaniciya aittir, drnegin: 029 (RESIM)
Ozgiirce ucan bir kus (ne yapmak istedigin elindeki malzemeyle nereye kadar gidecegin simrim ne kadar
zorlayacagin sana aittir. Ozgiirliiktiir. O118 (PDR) Gékkusagt (¢ok renkli ve hayallerle doludur.)

2- Hayata farkl anlamlar yiiklenmesini ve farkli bakis agilarinin gelistirilmesini saglar, 6rnegin: 052 (PDR)
Felsefe gibidir. (hayata farkli anlamlar yiiklememize ve farkli bakis agilart gelistirmemize yardim eder.) 055
(PDR) Kuslarin ozgiirce u¢mast (Resim-is Egitimi alamindaki bireyler i¢inden geldigi gibi davranwrlar. Hayal
giiclerini stmirlandirmadan kullanirlar.) O57 (PDR) Riiyalar (renklerle ve goriintiilerle yeni bir diinya olusturan
bir daldir.) O61 (PDR) Ozgiirliigiin resmi (bir kural, simrt yoktur. Kimsenin bilmedigi hayalini arzularini
resmedebilirsin.) O64 (PDR) Hayaller dleminin giris kapisi (bir seyler yaratmak veya olusturmak icin o evrene
girmek gerekir.) O87 (RESIM) Doga (i¢inde her seyi barindiriyor ve dogayla bizim aramizda ayna gorevi
yapmaktadir.) 0234 (MUZIK) Yasam (hayattaki var olan ve karsimiza ¢ikan doga giizellikleri ve renklerin
ahenkleriyle karsilasmamizdir.)

Kategori 9: Zorunluluktan Ogrenim Gériilen ve Gereksiz Bir Boliim Olma Niteligindeki Resim-is Egitimi
ABD

Tablo 3’te, 6grencilerin Resim-is Egitimi Anabilim Dali’nin zorunluluk ve gereksizlik 6zelligini vurgulayan
metaforlar iirettikleri goriilmektedir. “Zorunluluk”, “eziyet”, “siis esyasi”, “kuzey kutbu”, “kabus”, “bosluk”,
“kaplumbaga hiz1” metaforlart 1’er 6grenci tarafindan iiretilmistir. Bu alanda firetilen metaforlar ve 6grenci

ifadelerinden en belirgin olanlari su sekilde siralanmistir:

1-Sanat yapmak bu boliimde zor ve disiplinli bir durum, érnegin: 049 (RESIM) Bizim okulda eziyet (alan ici
alan digt her 6grenciden ayni potansiyelde ¢alisma beklenir ve karsilastirma, kiyas yaparak degerlendirilir. O14
(RESIM)- Zorunluluk (sanati, resmi kendi fakiiltemizde bir hobi, mutluluk gibi yapmaktan ¢ok baskilarla
yaptigimiz i¢in bir zorunluluk hissediliyor.

2-Boyle bir boliimiin gerekliligi tam olarak net degil, drnegin: 0102 (PDR) Siis esyast (gerekli mi degil mi ne
ise yarar tam olarak bilmiyorum.) 0257 (TURKCE) Bosluk (bir faydast yok). 0202 (MUZIK) Kuzey kutbu (ne
yaptiklarini bilmiyorum. Aktiviteleri yok gibi ve tamdigim 1 kisi yok béliimden hayalet boliim gibi.)

3-Ulkemizde giizel sanatlara yeterince deger verilmemektedir, drnegin: 0264 (TURKCE) Kaplumbaga hiziyla
bir yere gitmek (iilkemizde giizel sanatlara yeterince deger verilmiyor.)

Kategori 10: Diger

Tablonun son bdliimiinde 6grencilerin, Resim-is Egitimi Anabilim Dal1 ile ilgili iirettikleri 6nceki gruplardan
herhangi birine dahil edilememis metaforlardan olugsmaktadir. “sergi”, “pasta”, “insaat¢1”, “el”, “makyaj yapmak”,
“tavus kusu”, “kitap” gibi metaforlar 1’er 6grenci tarafindan iiretilmistir. Bu alanda iiretilen metaforlar ve 6grenci

ifadelerinden en belirgin olanlari su sekilde siralanmigtir:

1- Boliim 6grencilerindeki fiziksel goriiniim ve duvardaki resimlerden dolay1 akilda kalan izlenimler, 6rnegin:
0197 (MUZIK) Insaat¢i (her zaman tulumla dolasiyorlar her taraflart boya oldugu i¢in.) 0201 (MUZIK) Insaatc
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(iistleri baslart boya icinde ve tulumlarla dolasiyorlar.) 093 (RESIM) Pasta (i¢ine koydugunda yemesi daha
lezzetli, koymadiginda i¢i siradan, sade.) 095 (RESIM) Fotograf karesi (disaridan bir kisi baktiginda giizel ve
eglenceli ama bu sadece bir anlik bir sey.) O100 (PDR) Duvardaki bir tablo (resim is o6grencilerinin ellerinde
yapmus olduklart tablolar siirekli gordiigiim icin resim is egitimi denilince aklima direkt bu geliyor.) 0101 (PDR)
Tavus kusu (tavus kusunun renkli renkli tiiyleri vardwr. Resim béliimiine gittigim zaman aradaki resimler de bana
onu hatirlatiyor.) O126 (PDR) Biilbiil kusu (nasil ki biilbiil hayvanatin bitkilere olan hayret ve muhabbetlerini
ilan ediyor. Oyle de bu alan insanlart yaratilan her seye nazari dikkati celbediyor. Fakat bu sartla ki, “ne kadar
giizel” degil “ne kadar giizel yaratilmig” demeli ve baktirabilmelidir.) 0214 (MUZIK) Tablo (nereye baksam tablo
goriiyorum.).

Tartiyma ve Sonu¢

Arastirmanin bulgular1, yapilan kategorilere gore Ogrencilerin metafor iiretirken sunduklar1 gerekgeler
incelendiginde daha iyi anlasilmaktadir. Katilimcilarin metaforu iiretme nedenlerinin iyi anlasilmasi onlarin
zihinlerinde kavramin tam karsiliginin anlasilmasini saglamaktadir. Bu nedenle metaforlarla birlikte bunlarin da
degerlendirilmesi gerekmektedir. Bu durumun gerekliligi, arastirmada ayn1 metaforun farkli kategorilerde yer
almasindan anlasilmaktadir. Moser’e (2000) gore bireysel bazda kendine 6zgii belli aligkanliklarla tercih edilen
metaforlari ideal gergek, negatif durumlar, sosyal benlik, benlik degisimi ya da cinsiyet faktorleri gibi farkli benlik
kavrami yonlerini gz oniinde bulundurarak degerlendirmek gereklidir.

Arastirmada 6grencilerin diigiincelerini yansitan cevaplardan dgrencilerin genel anlamda Resim-is Egitimi
Anabilim Dalr’n1 boliim ya da kurum olarak diislinmenin disinda resim sanatt ya da resim yapmak olarak
algiladiklar fark edilmektedir. Arastirmaya katilan Resim-is Egitimi Anabilim Dali kavramini duygusal agidan
degerlendirdikleri gibi yasamsal deger tasiyan bir degisken olarak da tanimlamaktadir. Duygularin disavurumunun
en rahat saglandigi alan, hem Resim-is Egitimi Anabilim Dali 6grencileri hem de Tiirk¢e Egitimi, Almanca
Egitimi, Rehberlik ve Psikolojik Danigmanlik, Miizik Egitimi, Fizik Egitimi Anabilim Dali’nda 6grenim goéren
ogrenciler tarafindan “disavurum” ifadesiyle en ¢ok tekrar edilen metafor olmustur. Ayrica disavurum niteligini
vurgulamak i¢in 6grenciler tarafindan en ¢ok tekrarlanan metafor “hayal diinyasinin disavurumu” ifadesidir.
Resim-is Egitimi Anabilim Dali’nda hayal giicliniin aktif olarak kullanildigimi ifade eden bdliimler Resim-ig
Egitimi, Miizik Egitimi ve Almanca Egitimi Anabilim Dali oldugu gézlenmektedir. Akhan (2013) ve Kalyoncu ve
Liman’in (2013) yaptiklar1 calismalarda gorsel sanatlar dersine iliskin bulgular duygularin ifadesi olarak
diistintildiiglinde ve disavurumcu yoniiniin en ¢ok oranda vurgulandig dikkate alindiginda aragtirmada elde edilen
bu bulgular Resim ig Egitimi Anabilim Dali’na iliskin elde edilen goriislerle benzerlik gostermektedir.

Rehberlik ve Psikolojik Danismanlik ve Resim-ig Egitimi Anabilim Dali’nda 6grenim goren 6grenciler Resim-
is Egitimi Anabilim Dal’nin “farkli bakis ag¢is1” kazandirma oOzelligi bakimindan temel alan oldugu
inancindadirlar. Bu 6zellige bagl olarak Resim-ig Egitimi Anabilim Dali’nin gelistiren ve 6greten bir alan oldugu
Almanca Egitimi, Rehberlik ve Psikolojik Danigmanlik, Miizik Egitimi, Resim-ig Egitimi boliimlerince ifade
edilmistir. Bu sonug Kalyoncu’nun (2012) “Gérsel Sanatlar Ogretmeni Adaylarinin “Ogretmenlik” Kavramina
Iliskin Metaforlari” adli galismasinda gorsel sanatlar gretmeninin egitici, dgretici ve yol gdsterici olmasi
niteliginin en ¢ok vurgulandigi sonucu, Resim-ig Egitimi Anabilim Dali’nin &gretici ve basar1 yoni ile ilgili
bulgusunu desteklemektedir. Ayrica Eristi’nin (2017) arastirmasinda olusturdugu kategoriler arasinda Resim-is
Ogretmeninin dgrencilerin hayal giiciinii ve yaraticiliklarini ortaya ¢ikarict ve Wells (2015), Turan, Yildirim ve
Tikman (2016) ve Uslu’nun (2015) arastirmalarinda bilgi kaynagi ve yol gosterici roliiniin vurgulandigi bulgular
ile Resim-ig Egitimi Anabilim Dali’na iligkin elde ettigimiz bulgularin benzerlik gosterdigi soylenebilir.

Resim-ig Egitimi, Miizik Egitimi ve Almanca Egitimi Anabilim Dali, Resim-is Egitimi Anabilim Dali’nin
“emek ve sabir” gerektiren boliim oldugunu diisiinmektedirler. Ozellikle sosyal alanlarda &grenim goéren
ogrencilere gore Resim-ig Egitimi Anabilim Dali sevilmeden basari saglanacak bir boliim olarak goriilmemektedir.
Turan, Yildirim ve Tikman’in (2016) arastirmasinda 6 gretmenlik meslegi kavrami ile ilgili olusturulan metaforlara
gore bilgilendirici, fedakar, zor bir meslek oldugu en ¢ok vurgulanan bulgular ile aragtirma bulgumuzdan Resim-
is Egitimi Anabilim Dali’na iligskin elde edilen goriislerle benzerlik gdstermektedir.

Resim-ig Egitimi, Miizik Egitimi, Tiirkge Egitimi, Rehberlik ve Psikolojik Damigmanlik, Fizik Egitimi ve
Resim-ig Egitimi Anabilim Dallart Resim-is Egitimi ABD’min “terapi” yoniinli vurgulayarak bu bdlimleri
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egitimde rahatlama alani olarak kabul etmektedir. Bununla benzer sekilde Resim-ig Egitimi Anabilim Dali’nda
6grenim goren 6grenciler kendi boliimlerini biiyiik oranda “eglenceli” olarak nitelendirmektedir. Bununla beraber
Almanca Egitimi, Tiirkce Egitimi, Rehberlik ve Psikolojik Danismanlik, Miizik Egitimi Anabilim Dallar1 da
Resim-is Egitimi Anabilim Dali’nin eglenceli bir bdlim oldugunu diigiinmektedirler. Rehberlik ve Psikolojik
Danigmanlik, Tiirkge Egitimi ve Resim-igs Egitimi Anabilim Dallar1 duygularin disavurumuna bagli olarak
ogrencilerin farkli seyler gérme, yaraticiliklarini geligtirme ve diisiindiiklerini somut birer gerece doniistiirme
olanagi bulma anlaminda Resim-is Egitimi Anabilim Dali’nin “6zgiirlikler sunan” bir bolim oldugunu
diistinmektedir. Giizel Sanatlar alanlarinda 6grenim goren dgrenciler ise resim-miizik gibi alanlarda siirekli ve
zamana dayal1 gelisme saglanacagini vurgulamaktadir. Buna karsilik sosyal alanlarda 6grenim goren d6grencilerden
bir kism1 Resim-is Egitimi Anabilim Dali’n1 kendi alanlarina gore daha rahat, kolay gérmekte ve bu boliimleri
“tatil yeri” olarak nitelendirmektedir. Hatta Tiirkce Egitimi ve Resim-ig Egitimi Anabilim Dallarindaki
ogrencilerden bazilar1 bu boliimii “gereksiz ve zorunluluktan yapilan bir is” olarak kabul etmektedir. Ozellikle
Resim-is Egitimi Anabilim Dali 6grencisinin bu konuda “OI14 (RESIM)- Zorunluluk (sanati, resmi kendi
fakiiltemizde bir hobi, mutluluk gibi yapmaktan ¢ok baskilarla yaptigimiz icin bir zorunluluk hissediliyor.) O49
(RESIM) Bizim okulda eziyet (alan ici alan disi her égrenciden aymi potansiyelde calisma beklenir ve
karsilastirma, kiyas yaparak degerlendirilir.)” seklindeki ifadeleri dikkat cekicidir. Bu ifadelerle birlikte,
arastirmaya katilan tiim boliimlerin Resim-is Egitimi Anabilim Dali’nin “sanat” veya “sanat eseri liretme” yoniinii
cok az sayida vurguladiklari goriilmektedir.

Resim-ig Egitimi Anabilim Dali hem fiziki yap1 hem de derslerin igerigi anlaminda {iniversite 6grencileri
tarafindan farkliliklarin oldugu diisiiniilen bir boliimdiir. Genel anlamda bakildiginda Resim-is Egitimi Anabilim
Dali, duygularin disavurumunu saglayan, sanatsal igerige sahip, rahatlatma-terapi araci olan, sanatsal beceri ve
yaraticilik bakimindan gelistiren ve 6greten, emek ve sevgi ile gelistirilen, bazi 6grenciler i¢in gelecekte mesleki
ve duygusal gelisimi saglamaya olanak vermesi bakimindan hayati 6nem tasiyan, 6 grenim agisindan rahat ve kolay
olarak kabul edilen, farkli uygulamalari yapma olanagi bakimindan 6zgiir ayn1 zamanda bazi &grencilerin
zorunluluktan bu béliimleri tercih edip okudugu gereksiz bir boliim olarak diisiiniilmektedir. Bu konu ile ilgili
arastirmada {liretilen metaforlar ile bu metaforlara iliskin olarak getirilen agiklamalar, arastirmaya katilan
ogrencilerin goriisleri Resim is Egitimi Anabilim Dali ya da gorsel sanatlar dersi hakkinda toplumda yer alan
yaygin genel goriisle ortiismektedir. Bu sonugla ilgili Ayaydin (2009), Resim-is dersinin sadece bir resim yapma
dersi olarak goriilmesi ve resim yapmanin bir yetenek dersi oldugunun diisiiniilmesinden dolayi toplumun bu derse
olan ilgisinin azaldigim vurgulamaktadir. Fidan ve Fidan’mn (2016) “Ortaokul Ogrencilerinin Gérsel Sanatlar Dersi
Kavramina Iliskin Metaforik Algilar1” adli calismasinda elde ettigi sonuglara gore katilimcilarin cogunlugunun
gorsel sanatlar dersini “olumsuz duygularin bir ifadesi” olarak tammladiklar1 goriilmektedir. Ogrenciler “sikilma”,
“iskence”, “bos is”, “¢Op” gibi metaforlar liretmislerdir. Bu arastirma ile ilgili ortadgretim 6grencilerinin derse
yonelik olumsuz algilart oldugu sdylenebilir. Bir diger agidan bakildiginda 6gretmen yetistiren diger boliimlerdeki
ogrencilerin egitim ¢ergevesinde sanat ve sanat egitimine bakis agisini anlagilmasi bakimindan 6nemli sonuglar
elde edilmistir. Gokay ve Ozdemir (2010), “Gorsel Sanatlar (Resim-is) Ogretmenlerinin Motivasyonlarini
Etkileyen Faktorler: Konya Ornegi” adli galismasinda arastirmaya katilan gorsel sanatlar dgretmenlerinin % 35,17
yapilan igin yoneticiler tarafindan takdir edilmemesinin motivasyonlarini olumsuz etkiledigini vurgulamiglardir.
Ayrica resim dersine karst 6grenci velilerinin tutumlarinin gorsel sanatlar 6gretmeninin motivasyon diizeyini %
26,7 olarak etkiledigini ifade etmistir. Yalgin ve Erginer (2012) de “Ilkdgretim Okullarinda Okul Miidiiriine {liskin
Metaforik Algilar1” inceledigi ¢caligmasinda “okul miidiirii” kavrami ig¢in motive edici olma niteliginin en az oranda
tekrarlandigin1 ve bunu ozellikle kurumlarda galisan Ogretmenlerin ifade ettigini tespit etmistir. Egitimde
okuldncesi donemden itibaren resim dersine gereken dnemin idareciler ve aileler tarafindan verilmemesi resim
dersinin gereksiz bir ders oldugu yoniinde bir algiya neden olmaktadir. Artut (2001) sanat egitimi ile ilgili sorunlari
ele alirken Ogrenci velilerinin sanat egitimine iligkin olumsuz 6n yargi ve tutumlarimin gergekligini
vurgulamaktadir. Ozdemir ve Erol’un (2015) “Pedagojik Formasyon Egitimi Alan Ogretmen Adaylariin Okul,
Ogretmenlik ve Ogrenci Kavramlarina iliskin Algilar1” {izerine yaptiklari aragtirmaya katilan dgrencilerin
dgretmenlik mesleginin toplum nezdinde degersizlestirildigine degindikleri goriilmiistiir. Ogretmenlik mesleginin
degersizlestirildiginin diisiiniilmesi 6gretmen adaylarinin meslek motivasyonlarini olumsuz etkileyebilir ve is
doyumlarini diigiirebilir. Bunun 6nlenmesinde Resim-is Egitimi Anabilim Dallarindan mezun olacak dgrencilerin
kurumlarin farkli birimlerinde gorev aldiklarinda bu yanlis alginin diizeltilmesi yoniinde sorumluluk tagimaktadir.
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Toplumda ve egitim ¢evresinde Resim-is Egitimi Anabilim Dal1 baz1 dnyargilardan arinmali, sanat ve duygu
iireten bireylerin yetistirildigi bu boliimlerin egitimin vazgecilmez bir pargasi oldugu unutulmamalidir.

Resim-ig Egitimi Anabilim Dallarinda sadece sanat ile ilgili baskin bir 6gretim programinin bulunmadigi ayni
zamanda egitim bilimleri dersleri ile yogun icerikli bir program oldugu da kabul edilmelidir. Universitelerde
Resim-is Egitimi Anabilim Dallarmin ders igeriklerine uygun, islevsel, Ogrencilerin yaraticiliklarini
gelistirebilecedi farkli imkanlar sunan, kolayliklar saglayan fiziksel ortamlarin diizenlenmesi gereklidir. Universite
icerisinde etkinlikler kapsaminda egitim fakiiltelerindeki sanat egitimi bdliimleri disindaki boliimlerde dgrenim
goren Ogrencilere bilgilendirme amaciyla sanat egitimi bolimleri veya Resim-is Egitimi Anabilim Dallar
hakkinda oryantasyon programlar1 diizenlenebilir, disiplinler arasi ¢alismalar olusturulabilir. Kiiltiirel mirasi
O0grenme, Ofretme ve koruma amactyla farkli projeler olusturmak iizere Resim-ig Egitimi Anabilim Dali
ogrencileri iiniversitelerce desteklenmelidir. Resim-is Egitimi hakkinda dnyargilar sonucu ortaya ¢ikan olumsuz
diistincelerin yok edilmesi ve Resim-is Egitimi Anabilim Dali 6grencilerinin mesleki deger bilinci kazanmasi
amaciyla iiniversite egitimi siiresince mesleki egitim ve onemi ile ilgili segmeli dersler sunulabilir. Halkin ve
idarecilerin bu konuda bilinglendirilmesi sanat merkezleri, festivaller, sanat fuarlarinin diizenlenmesi ile halkin
estetik bilince ulagmasi saglanmalidir.

Tesekkiir ve Bilgilendirme

Bu arastirma 29-30 Aralik 2016 tarihinde Dubai’de diizenlenen “International Conference on Social Science,
Literature, Economic and Education” kongresinde sunulan bildiriden genisletilerek hazirlanmistir.
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