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Giinlimiiz diinyasinda bireylerden, hizli degisimlere uyum saglayarak toplumsal gelisime
katkida bulunmalari, bilimsel ve teknolojik yeniliklere destek vermeleri ve kiiresel
sorunlarla basa ¢ikabilmeleri beklenmektedir. Bu da ancak ¢agin gereklerine uygun egitim
miifredatlar: ile saglanabilmektedir. Bu calismada 2024 Tiirkiye Yiizyilh Maarif Modeli
4.simf sosyal bilgiler dersi dgretim programinin dijital yetkinlikler agisindan incelenmesi
amaglanmistir. Yapilan ¢alismada dokuman incelemesi yontemi ile veriler toplanmistir.
Arastirma verileri, Milli Egitim Bakanlig: tarafindan 2024 yilinda hazirlanmis olan Tiirkiye
Yiizyili Maarif Modeli sosyal bilgiler dersi 4. siif &gretim programi incelenerek elde
edilmistir. Toplanan veriler igerik analizi teknigi ile ¢dzlimlenmistir. Yapilan analizler
sonucunda, Ogretim programinin 6 Ogrenme alami ve temel bdliimden olustugu
goriilmiistiir. Ogrenme alanlar icerisinde dijital yetkinlik temel kavramlarma en g¢ok
teknoloji ve sosyal bilimler temasinda yer verildigi, en sik kullanilan temel kavramim
dijital/cevrimigi/sanal ortam oldugu belirlenmistir. Programda dijital okuryazarlik
kavramlarmin yogun olarak kullanuldign goriilmiistiir. Dijital yetkinlige ait temel
kavramlara programin genelinde yer veriliyor olmasi yeni programin cagm gereklerine
uygun olarak hazirlanmis oldugu seklinde yorum yapilabilmesini saglamistir.

1. Giris

etkilerini vurgulamak kagimilmaz bir gercek olmustur
(Bacalja vd., 2022). Ozellikle dijital okuma aligkanliklarinin

I¢inde bulundugumuz yiizyilin bir getirisi olan bilimsel ve
teknolojik gelismeler, {iretken bireyler olmay1 gerekli hale
getirmis ve bireylerin sahip olmas: gereken temel becerileri
de farklilagtirmistir. Bu duruma bagl olarak teknolojik
diinya ile i¢ ige yasamak zorunda olan c¢ocuklarin,
teknolojiyi etkili ve verimli kullanabilmesi bir gereklilik
halini almistir. Teknolojiyi dogru anlamlandirabilen,
faydali kullanabilen ve etkili yonetebilen bireyler
yetistirebilmenin anahtar1 ise dijital yetkinliklerin
artirilmasidir. Diinyada Avrupa Birligi, OECD, ATCS gibi
birgok sivil toplum kurulusu 21.ytizyilda bireylerde olmasi
gereken becerileri ¢agin gereklerini de dikkate alarak
belirlemistir. Bu beceriler; elestirel diisiinme, yaratict ve
yansitict  diislinme, problem ¢dzme ve teknolojik
yeterliliklere sahip olma gibi {ist diizey beceriler olarak
belirlenmistir (Kozikoglu ve Altunova, 2018).

Giintimiiz diinyasinin dijital dontisiimle koklii bir sekilde
degistigini  gozlemlemek, dijital platformlarin  ve
teknolojilerin giinlitk yasamda ne kadar yaygin hale
geldigini ve bu teknolojilerin kullanicilar iizerindeki

geleneksel okumalardan daha baskin bir hale gelmesi
dikkat gekicidir. Ekran tizerinden okuma ve yazma, artik
insanlarin yasamlarindan c¢ikaramayacaklar1 bir pratik
haline gelmistir (Maden ve Maden, 2016).

Giiniimiiz diinyasinda bireylerden, hizli degisimlere uyum
saglayarak toplumsal gelisime katkida bulunmalari,
bilimsel ve teknolojik yeniliklere destek vermeleri ve
kiiresel sorunlarla basa ¢ikabilmeleri beklenmektedir.
Geg¢miste yalnizca bilgi sahibi olmak yeterli goriiliirken,
gliniimiizde  bilgiyi uygulamaya koyabilmek ve
davraniglarla biitiinlestirebilmek, egitim programlarmin
ana hedefi haline gelmistir. Bu kapsamda, ¢ocuklarmn erken
yaslardan itibaren beceri odakli bir yaklasim gergevesinde
egitim almalarmmi saglayan programlar gelistirilip
uygulanmaktadir (Saglam, 2018).

Tiirkiye Yiizyili Maarif Modeli; Milli Egitim Bakanlig:
tarafindan, degisen ve gelisen diinya diizenine ayak
uydurabilmek maksadiyla gelistirilen bir modeldir. Bu
model, bilgi, beceri ve degerler arasinda ¢ok yonlii bir
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denge saglamay1 hedeflemektedir. (Naml1 Altintas, 2025).
Programa gore Ogrencinin, olma, elegtirel
diisiinme, analitik diisiinme, esnek olabilme, is birligi
icinde caligsabilme, problem c¢ozebilme gibi egilim ve
becerileri gelistirmesi oldukca oOnemlidir (Milli Egitim
Bakanligi [MEB], 2024).

merakl

Sosyal Bilgiler dersinin kapsam alani oldukga genis olup,
ozellikle istendik insan davraniglarinin kazandirilmasinda
derslerin basinda Sosyal Bilgiler
gelmektedir. Ulus Devlet olma imkanina sahip olmayan

en etkili Dersi
ABD’de ortak vatandaglik bilincinin kazandirilmas igin
ozellikle olusturan bir disiplin olan Sosyal Bilgiler,
ABD’'nde dogmus ve oradan diinyaya yayilmis bir ¢calisma
alanidir (Safran, 2012). Sosyal Bilgiler dersi ilk defa 1916
yilinda Amerika Birlesik Devletleri'nde (ABD) okutulmaya
baglanmistir (Bektas, 2019; Ross, 2006). Bu ders sosyal ve
beserl bilimlerin, vatandashk egitimi amacina yonelik
olarak bir birlesimi olup insanin toplumsal ve fiziksel
gevresiyle etkilesimini konu edinmektedir (Barr vd., 2013;
Doganay, 2008). Bu ders kapsaminda sade ve anlagsilir
bilgilerle ¢ocuklara toplumsal hayata uyum saglamalari,
toplumun bir bireyi ve sosyal birer varlik olduklarinin fark
ettirilmesi amagclanir (Inan, 2014).

Tiirkiye’de egitim miifredatindan Sosyal Bilgilerin ilk yer
aldig1 program “Ogretmen Okullar1 ve Ky Enstitiileri
Program1” dir (Ciydem ve Kaymakgi, 2021). Ancak 1968
tarihi tilkemizde sosyal bilgiler egitimi i¢in milat kabul
edilmektedir (Diktas vd., 2025). Sosyal Bilgiler dersi, birden
fazla disiplinin birlesimiyle olusturulan ve ilkokul ile
ortaokul miifredatinda yer alan bir derstir (Turan vd.,
2018). Dogas1 geregi antropoloji, arkeoloji cografya,
ekonomi, hukuk, psikoloji, siyaset, sosyoloji, tarih gibi
bilim alanlarinca elde edilen bilginin kullanildig1 yapidadir
(Milli Egitim Bakanligi, 2024b). Bu durum programin
temelinde yer alan disiplinler aras1 yap1y1 gerekli kilmistir.
Ders, bireyin hem kisisel yasamini hem de gevresel ve
toplumsal iligkilerini ge¢mis, bugiin ve gelecek temelinde
ele alan; degisim ve siireklilik ilkelerine dayali bir
yaklasimla tasarlanmaistir.

Bu ¢alismada 2024 Tiirkiye Yiizyilt Maarif Modeli ilkokul
4.smuf Sosyal Bilgiler dersi 6gretim programinin, dijital
yetkinlikler agisindan incelenmesi amaglanmistir. Bu
arastirma 4. sinif Sosyal Bilgiler Dersi 6gretim programinda

dijital yetkinlik bilegenlerine yer verildigine dair
gostergeler nelerdir?  Sorusundan yola  ¢ikilarak
olusturulmustur. Bu dogrultuda su sorulara yanit
aranmaktadir:

1. 4. Smif Sosyal Bilgiler Dersi 1. Ogrenme Alani Birlikte
Yasamak Temasi'nda dijital yetkinliklere ait hangi
anahtar kavramlara yer verilmistir?

2. 4. Sinif Sosyal Bilgiler Dersi 2. Ogrenme Alani Evimiz
Diinya Temasi’'nda dijital yetkinliklere ait hangi
anahtar kavramlara yer verilmistir?

3. 4. Sinif Sosyal Bilgiler Dersi 3. Ogrenme Alani Ortak
Mirasimiz Temasi'nda dijital yetkinliklere ait hangi
anahtar kavramlara yer verilmistir?

4. 4. Sinif Sosyal Bilgiler Dersi 4. Ogrenme Alani Yasayan
Demokrasimiz Temasi'nda dijital yetkinliklere ait hangi
anahtar kavramlara yer verilmistir?

5. 4. Simuf Sosyal Bilgiler Dersi 5. Ogrenme Alam

Hayatimizdaki Ekonomi Temasi’'nda dijital
yetkinliklere ait hangi anahtar kavramlara yer
verilmistir?

6. 4. Smuf Sosyal Bilgiler Dersi 6. Ogrenme Alani Teknoloji
ve Sosyal Bilimler Temasi'nda dijjital yetkinliklere ait
hangi anahtar kavramlara yer verilmistir?

7. 2024 Tirkiye Yiizyili Maarif Modeli 4. Sinif Sosyal
Bilgiler Dersi Ogretim Programinda yer verilen dijital
yetkinlik kavramlarmin dagilimi nasildir?

2. Yontem
2.1. Desen

Calisma nitel tekniklerinden

yararlanilarak olusturulmustur. Nitel arastirma yaklasimi

aragtirma yontem ve

kullanilarak elde edilen veriler dokiiman inceleme teknigi
ile analiz edilmistir. “Dokiiman incelemesi ile aragtirilmak
istenen konu ya da konular hakkinda bilgilerin bulundugu
yazili materyallerin analiz edilmesidir” (Yildirirm ve
Simgek, 2006).

2.2. Veri Toplama Araglar

Calismada veri kaynag1 olarak, 2024 yilinda Milli Egitim
Bakanlig1 Tarafindan yayimlanan Tiirkiye Yiizyili Maarif
Modeli  Sosyal Bilgiler Ogretim  Programi
kullanilmistir.

Dersi

2.3. Islem

Bu calismada 2024 Tiirkiye Yiizyili Maarif Modeli Tlkokul
4. Sinif Sosyal Bilgiler Dersi C)gretim Programi, dijital
yetkinlikler agisindan incelenmistir. Analiz siirecinde temel
alinan kuramsal g¢erceve, Avrupa komisyonu tarafindan
gelistirilen Dijital Yetkinlikler Cercevesi (DigComp 2.2)"dir.

DigComp, bireylerin dijital yetkinliklerini bes ana boyutta
tanimlamaktadir (European Commission, 2017):

1. Bilgi ve veri okuryazarlhigi: Dijital ortamda bilgiye
erisim, degerlendirme ve kullanma becerileri.

2. lletisim ve is birligi: Dijital teknolojiler yoluyla
iletisim kurma, is birligi yapma, ¢evrimici kimligi

yonetme.

3. Dijital igerik olusturma: Yeni djjital igerikler {iretme,
mevcut icerikleri diizenleme ve telif haklarm
gozetme.

4.  Giuvenlik: Dijital ortamlarda kisisel verilerin,

cihazlarin ve saghigin korunmasi.

5.  Problem Cozme: Dijital araglarla sorunlara ¢dziim
bulma, ihtiyaglara uygun teknoloji se¢me, yenilikgi
dijital ¢oziimler gelistirme.
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Bu ¢gergeve calismaya ti¢ agidan katk: saglamaktadir:

— Incelenen Ogretim programindaki kazanimlarin hangi
dijital yetkinlik boyutlarini igerdigini belirlemek,

— Sosyal Bilgiler Dersinin dijital doniisiimle olan iliskisini
uluslararas: standartlarla karsilastirmali olarak ortaya
koymak,

— Bulgularin, dijital okuryazarlik ve egitim politikalar
agisindan uluslararasi literatiirle bagin giiclendirmek.

Bu dogrultuda kazanimlar,
agiklamalar ve ilgili ifadeler DigComp’un bes yetkinlik

alan1

Ogretim  programindaki

esas almarak dokiiman analizi teknigiyle

¢Oztimlenmistir.

Arastirma verileri, Milli Egitim Bakanlig: tarafindan 2024
yilinda hazirlanmis olan Tiirkiye Yiizyili Maarif Modeli
Sosyal Bilgiler Dersi 4. Sif Ogretim Programi {izerine
yapilan dokiiman incelemesi ile toplanmistir. Veri kaynagi
olan program {izerinde, DigComp’un yetkinlik alanlar
temel almarak belirlenmis olan anahtar sozciikler ile
tarama yapilmis ve bu anahtar sozciiklere ait kullanim
sikliklar: belirlenmeye ¢alisilmistir. Anahtar sozciiklere ait
kullanim sikliklar frekans (f) degerleri tablolar halinde
gosterilmistir. Tarama asamasinda kullamilan anahtar
sozciikler sunlardir:

- Dijital okuryazarlik

— Dijital kaynaklar

—  Dijital/¢evrim i¢i/sanal ortam

—  Teknoloji

—  Fotograf, video, animasyon, film, belgesel

— Dijital giivenlik (dijital
zorbalik)

—  Sanal miize-Sanal pano

—  Dijital igerik (0ykii, sergi, harita, brosiir)

—  Site/site uzantisi

mahremiyet, siber

- Genel ag

- Yo6n bulma uygulamalar1 (Navigasyon, gps, dijital
haritalar, 3D uygulamalar, uydu goriintiileri)
Kodlama siirecinde olmasi gereken sgeffaflik ve
tekrarlanabilirligi saglayabilmek adina bir kod kitab:
gelistirilmistir. Bu kod kitabinda her kategori i¢in tanim, bu
kategoriye dahil olan anahtar sozciikler, dahil ve harig
kriterleri verilmistir. Kodlama siireci iki
arastirmaci tarafindan yiiriitiilmiistiir. Oncelikle 11 anahtar
sozciik {izerinde kodlamalar yapilmis ve kodlayicilar
arasinda uzlasma saglanarak kod kitab1 diizenlenmistir
(Ek-1). Kod kitab1 diizenlenmesinin ardindan tim
kazanimlar kodlayicilar tarafindan bagimsiz sekilde

kodlanmis ve kodlayicilar arasindaki uyum Olgiilmiistiir.

bagimsiz

Cohen’s K degeri K=0,82 olarak bulunmustur. Bu deger
kodlayicilar arasindaki uyumun ¢ok iyi diizeyde oldugunu
gostermektedir (Landis& Koch, 1977). Son asamada
kodlayicilarin uzlasmada bulunmadigi noktalar tartisilarak
giderilmis ve nihai kodlama olusturulmustur.

2.4. Veri Analizi

Dokiiman incelemesi yoluyla elde edilen veriler, igerik
analizi yontemiyle degerlendirilmistir. Icerik analizi,
metinlerde tanimlanan belirli 6zelliklerden sistematik ve
objektif sonuglar elde etmeyi amaglayan bir tekniktir.
(Cohen vd., 2007).

3. Bulgular

2024 Tiirkiye Y{izy1li Maarif Modeli Sosyal Bilgiler Ogretim
Programi incelendiginde programin Birlikte Yasamak,
Evimiz Diinya, Ortak Mirasimiz, Yasayan Demokrasimiz,
Hayatimizdaki Ekonomi, Teknoloji ve Sosyal Bilimler
O0grenme olustugu
goriilmektedir. Her Ogrenme alani ise tema girisi,
programlar arasi bilesenler, 6grenme-ogretme yasantilar:
ve farklilastirma olmak tizere dort temel boliimden

olmak tlzere alt1 alanindan

olusmaktadir. Calismanin bu béliimiinde her bir 6grenme
alani ve O0grenme alanma ait her bir boliim ayr1 ayr
incelenerek tablolagtirilmistir.

3.1. 4. Sunif Sosyal Bilgiler Dersi 1. Ogrenme Alan
“Birlikte Yasamak Temas1”mn Dijital Yetkinlikler
Agisindan Degerlendirilmesi

Ogretim programinda yer alan 1. 6grenme alan1 “Birlikte
Yasamak” dijital
degerlendirildiginde; dijital yetkinlik anahtar sozciiklerine
en sik yer verilen boliim farklilastirma (f = 3) olmustur.
Kullanilan anahtar sozciikler ise Dijital igerik (dykii, sergi,
harita, brosiir) ve dijital ortam olarak belirlenmistir. Bu
anahtar sozciiklerin dahil oldugu dijital yetkinlik alt
boyutlar iletisim ve is birligi ve dijital igerik olusturma
boyutlaridir. Ogretim programinda yer alan “Sosyal bilgiler
dersinin katkilarina yonelik dijital ortamda poster hazirlanabilir.
Bu posterlerden faydalanarak dijital bir sergi olusturulabilir.”
ifadesi dogrudan dijital igerik olusturma boyutuyla
iligkilidir.

temast yetkinlikler  agisindan

Ogrenme o6gretme yasantilari (f = 2), programlar arast
bilesenler(f = 1) baghklarinda da dijital yetkinlige ait
anahtar sozciiklere yer verilmistir. Tema girisi (f = 0)
boliimiinde ise herhangi bir dijital yetkinlik anahtar
sozciigiine yer verilmemistir. Ogrenme alanina ait frekans
bilgileri Tablo 1’de verilmistir.
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Tablo 1.
"“Birlikte Yasamak Temas1"na ait frekans bilgileri

Dijital okuryazarlik
Dijital kaynaklar
Dijital/gevrimigi/sanal ortam

Teknoloji

Fotograf, video, animasyon, film,
belgesel
Site/site uzantisi

Dijital giivenlik (dijital mahremiyet,
Genel ag

siber zorbalik)
(navigasyon, gps, dijital haritalar, 3d

Dijital igerik (6ykdi, sergi, harita,
uygulamalar, uydu goriintiileri)

brogtir)
Y6n bulma uygulamalar:

Sanal miize-sanal pano

Tema Girisi
Alan Becerileri — - _ _
Kavramsal Beceriler - - — _
Egilimler - - _ _

Programlar Arasi Bilesenler

Sosyal-Duygusal Ogrenme - - - -
Becerileri

Degerler - - - -
Okuryazarlik Becerileri 1 - - -
Ogrenme Ciktilar1 Ve Stireg - - - -
Bilesenleri

Icerik Cercevesi - - - -
Anahtar Kavramlar - - - -
Ogrenme Kanitlari - - - -

Ogrenme-Ogretme Yagantilart
Temel Kabuller - - - -
On Degerlendirme Siireci - - - -
Koprii Kurma - - - -
Ogrenme-Ogretme - 1 1 -
Uygulamalar1

Farklilagtirma
Zenginlestirme - - 1 -
Destekleme - - - -

3.2. 4. Sumif Sosyal Bilgiler Dersi 2. Ogrenme Alant
“Evimiz Diinya Temast”nin Dijital Yetkinlikler
Agisindan Degerlendirilmesi

Ogretim programinda yer alan 2.6grenme alani “Evimiz
temast dijital  yetkinlikler = agisindan
degerlendirildiginde; dijital yetkinlik anahtar sozciiklerine
en sik yer verilen boliim 6grenme-6gretme yasantilar: (f =
9) olmustur. En sik kullanilan anahtar sozciik ise Yon
bulma uygulamalar1 (navigasyon, gps, dijital haritalar, 3d
uygulamalar, uydu goriintiileri) olarak belirlenmistir. Bu
anahtar sozciik “problem ¢6zme” alt boyutuna aittir.
Ogretim programinda yer alan “Ogrencilerde merak
uyandirmak amactyla “Diinya’mn tamamini ya da bir kismin

Diinya”

hig¢ kiiciiltmeden, gercek biiyiikliigii ile bir kidgida aktarmak
miimkiin miidiir?” sorusu sorulur. Genis alanlarin konumunu
bulmak i¢in krokilerin yeterli olmadigi, farkli araglara ihtiyag
duyuldugu sonucuna ulasihr. Ogretmen tarafindan sirayla
harita baghiklart (sehir haritasi, Tiirkiye haritas: ve Diinya
haritas1) tahtaya yazilarak bu haritalar yoluyla hangi bilgilere
ulasilacag sorulur.Navigasyon uygulamalart, uydu goriintiileri,
3D uygulamalar, dijital haritalar veya renkli atlaslar gibi farkl:
kaynaklardan faydalanilir.” ifadesi dogrudan problem ¢6zme
boyutu ile ilgilidir. Programlar arasi bilesenler (f = 2)
boliimiinde de djjital yetkinlik anahtar kavramlarma yer
verilirken, tema girisi ve farklilastirma boliimlerinde
herhangi bir anahtar kavrama yer verilmemistir. Ogrenme
alanina ait frekans bilgileri Tablo 2’de verilmistir.
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Tablo 2.
“Evimiz Diinya Temasi”na ait frekans bilgileri

Dijital okuryazarlik
Dijital kaynaklar
Dijital/¢evrimigi/sanal ortam

Teknoloji

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Yon bulma uygulamalari (navigasyon, gps, dijital

Fotograf, video, animasyon, film, belgesel
Sanal miize-sanal pano

Dijital igerik (6ykdi, sergi, brostir)

Site/site uzantisi

Genel ag
haritalar, 3d uygulamalar, uydu goriintiileri)

Tema Girisi
Alan Becerileri - - _ _
Kavramsal Beceriler - — — _
Egilimler -

Programlar Arasi Bilesenler
Sosyal-Duygusal Ogrenme
Becerileri
Degerler - - - -
Okuryazarlik Becerileri 1 - - -
Ogrenme Ciktilar1 Ve Stireg
Bilesenleri
icerik Cercevesi - - - -
Anahtar Kavramlar - - - -
Ogrenme Kanitlari - - - -

Ogrenme-Ogretme Yagantilari
Temel Kabuller - - - -
On Degerlendirme Siireci - - - -
Koprii Kurma - - - -
Ogrenme-Ogretme
Uygulamalar1

Farklilagtirma

3.3. 4. Sunif Sosyal Bilgiler Dersi 3. Ogrenme Alan
“Ortak Mirasimiz Temast”nin Dijital Yetkinlikler
Agisindan Degerlendirilmesi

Ogretim programinda yer alan 3.5grenme alam “Ortak
dijital  yetkinlikler  agisindan
degerlendirildiginde; dijital yetkinlik anahtar sozciiklerine
en sik yer verilen boliim 6grenme-6gretme yasantilar: (f =
3) olmustur. Bu anahtar sozciikler
okuryazarlig1” ve “dijital igerik olusturma” alt boyutlarina

Mirasimiz”  temasi

“bilgi ve veri

aittir. Ogretim programinda yer alan “Uygun gdoriilen
durumlarda 6grencilerin dikkatini cekecek bir sanal miize gezisi
de yapilabilir.” ifadesi dijital icerik olusturma boyutu ile
ilgilidir.

Programlar arasi bilesenler (f = 1) ve farklilagtirma (f = 1)
boéliimlerinde de dijital yetkinlik anahtar kavramlarina yer
verilirken, tema girisi boliimiinde herhangi bir anahtar
kavrama yer verilmemistir. Ogrenme alanina ait frekans
bilgileri Tablo 3’te verilmistir.
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Tablo 3.

“Ortak Mirasimiz Temasi”na ait frekans bilgileri

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Y6n bulma uygulamalar (navigasyon, gps, dijital

- T
2 = =
=
k- g E
% ¢ £
N Q He)
£ g 5
g = g =
8 g < 5
- =, o— ;_(\
‘ : : ¥ 3
R = g g, @ g
'E =~ < % = 3 —_ =
g S S S 2 > @ %
3 ~ g 3 < ° c >
e g ‘g 2 ) 4 5 s
o] > > o > N = 5 el
4 < ] = N 5 9] 80 (%)
© ~4 < = ks g Ry 9 « o
= s = 2 5o - = 3 3 =
2 2 £ £ % s £ = 3 E
e - & a & 0O E
Tema Girisi
Alan Becerileri - - - - - - - _ - — - 0
Kavramsal Beceriler - - - - - - - — - _
Egilimler - - - - - - - - — _ —
Programlar Arasi Bilesenler
Sosyal-Duygusal Ogrenme
Becerileri
Degerler - - - - - - - — _ _ _
Okuryazarlik Becerileri 1 - - - - - - - - - - 1
Ogrenme Ciktilar1 Ve
Stirec Bilesenleri
Icerik Cercevesi - - - - - - - — — _ _
Anahtar Kavramlar - - - - - - - - - - _
Ogrenme Karutlari - - - - - - - - - - _
Ogrenme-Ogretme Yagantilari
Temel Kabuller - - - - - - - — — _ _
On Degerlendirme Siireci - - - - - — _ _ _ _ _ 3
Koprii Kurma - - - - - - - - — — _
Ogrenme—ég’retme 1 1 1
Uygulamalar1
Farklilagtirma
Zenginlestirme - - - - - - - 1 — — _ 1
Destekleme - - - - - - - — _ _ _
3.4. 4. Sunif Sosyal Bilgiler Dersi 4. Ogrenme Alant “Atatiirk’iin  bir vatandasin dilekgesini incelerken, orman

“Yasayan Demokrasimiz Temast”nin Dijital
Yetkinlikler A¢isindan Degerlendirilmesi

Ogretim programinda yer alan 4. §grenme alan “Yasayan
Demokrasimiz” temas1 dijital yetkinlikler agisindan
degerlendirildiginde; dijital yetkinlik anahtar sdzciiklerine
en sik yer verilen boliim 6grenme-6gretme yasantilar: (f =
5) olmustur. Anahtar sozciikler “dijital icerik olusturma”
alt boyutuna aittir. Ogretim prgraminda yer alan

ciftliginde, mecliste konusma yaparken, harf inkilabimanlatirken,
sapkay: tanitirken cekilen fotograflar: kullanlarak dijital ortamda
bir kolaj c¢alismas: yiiriitiilebilir.” ifadesi dijital igerik
olusturma boyutu ile iligkilidir.

Tema girisi, programlar arasi bilesenler ve farklilagtirma
boliimlerinde ise herhangi bir anahtar sozciige yer
verilmedigi goriilmiistiir. Temaya ait frekans bilgileri
Tablo 4’te verilmistir.
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Tablo 4.

“Yagsayan Demokrasimiz Temas1”na ait frekans bilgileri

Dijital okuryazarlik
Dijital kaynaklar

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Yon bulma uygulamalari (navigasyon, gps, dijital

Fotograf, video, animasyon, film, belgesel
Dijital igerik (6ykii, sergi, harita, brosir)

Dijital/¢evrimigi/sanal ortam
Sanal miize-sanal pano
Site/site uzantist

Teknoloji

Genel ag
haritalar, 3d uygulamalar, uydu goriintiileri)

Tema Girisi

Alan Becerileri - -

Kavramsal Beceriler - -

Egilimler - -
Programlar Arasi Bilesenler

Sosyal-Duygusal Ogrenme Becerileri - -

Degerler - -

Okuryazarlik Becerileri - -

Ogrenme Ciktilar Ve Siireg Bilegenleri - —

Icerik Cercevesi - -

Anahtar Kavramlar - -

Ogrenme Kamtlari - -
Ogrenme-Ogretme Yagantilari

Temel Kabuller - -

On Degerlendirme Stireci - -

Koprii Kurma - —

Ogrenme—ogretme Uygulamalari - 1

Farklilagtirma

Zenginlestirme - _

Destekleme - -

3.5. 4. Sunif Sosyal Bilgiler Dersi 5. Ogrenme Alant
“Hayatimizdaki Ekonomi Temas1”min Dijital
Yetkinlikler A¢isindan Degerlendirilmesi

Ogretim programinda yer alan 5. &grenme alam
“Hayatimizdaki Ekonomi” temas: dijital yetkinlikler
agisindan degerlendirildiginde; dijital yetkinlik anahtar
sozciiklerine en sik yer verilen boliim farklilastirma (f = 3)
olmustur. Anahtar sozciikler “dijital igerik olusturma” alt
boyutuna aittir. Ogretim programinda yer alan “Bir iiriiniin

iiretim, dagitim ve tiiketim asamalarin gosteren kisa bir video
cekmeleri istenebilir.” ifadesi bu alt boyut ile dogrudan
ilgilidir.

Ogrenme-6gretme yasantilari (f = 1) boliimiinde de dijital
yetkinlik anahtar kavramlarina yer verilirken, tema girisi
ve programlar arasi bilesenler boliimlerinde herhangi bir
anahtar kavrama yer verilmemistir. Ogrenme alanina ait
frekans bilgileri Tablo 5'te verilmistir.
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Tablo 5.
“Hayatimizdaki Ekonomi Temas1 "na ait frekans bilgileri

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Y6n bulma uygulamalar (navigasyon, gps, dijital
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kmkTema Girisi 0
Alan Becerileri - - - - - _ — _ _ _
Kavramsal Beceriler - - - - - - - - — _
Egilimler - - - - - - - — - _ _
Programlar Arasi Bilesenler 0
Sosyal-Duygusal Ogrenme Becerileri - - - - - - - - - — -
Degerler - - - - - - - - _ — _
Okuryazarlik Becerileri - - - - - - - - - _ —
Ogrenme Ciktilar1 Ve Siireg Bilesenleri - - - - - - - _ — _ _
icerik Cercevesi - - - - - - — — — _ _
Anahtar Kavramlar - - - - - - — _ — _ _
Ogrenme Karutlari - - - - - - - - - — _
Ogrenme—égretme Yasantilar1 1
Temel Kabuller - - - - - - _ _ — _ _
On Degerlendirme Siireci - - - - - - — _ — _ _
Koprii Kurma - - - - - - - — — _ _
Ogrenme-Ogretme Uygulamalar - 1 - - - - - - - _ —
Farklilastirma 3
Zenginlestirme - - - - 1 - - - - — -
Destekleme - - - - 1 - — 1 _ _ _

3.6. 4. Sunif Sosyal Bilgiler Dersi 6. Ogrenme Alant
“Teknoloji ve Sosyal Bilimler Temasi”nin Dijital
Yetkinlikler A¢isindan Degerlendirilmesi

Ogretim programinda yer alan 6. 6grenme alani “Teknoloji
ve Sosyal Bilimler” temas: dijital yetkinlikler agisindan
degerlendirildiginde; dijital yetkinlik anahtar sdzciiklerine
en sik yer verilen boliim 6grenme-6gretme yasantilar: (f =
16) olmustur. Bu anahtar sozciik “iletisim ve is birligi” alt
boyutuna aittir. Programlar aras1 bilesenler (f = 9) ve
farklilastirma (f = 5) bdliimlerinde de dijital yetkinlik

anahtar kavramlarma yer verilirken, tema girisi
boliimiinde herhangi bir anahtar kavrama yer
verilmemistir. Ogrenme alanina ait frekans bilgileri Tablo
6’da verilmistir.
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Tablo 6.
“Teknoloji ve Sosyal Bilimler Temas1"na ait frekans bilgileri

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Yon bulma uygulamalari (navigasyon, gps, dijital
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Tema Girisi
Alan Becerileri - - - - — _ -
Kavramsal Beceriler - - - - - - - - _ _ 0
Egilimler _ _ _ _ _ _ _ _ _ _ _
Programlar Arasi Bilesenler
Sosyal-Duygusal Ogrenme Becerileri - - - - - - - - - - -
Degerler - - - - - - - - - - —
Okuryazarlik Becerileri 1 - - - - - - - - — —
Ogrenme Ciktilar1 Ve Siireg Bilegenleri - - 4 - - - - - - — — 9
Icerik Cercevesi - - 1 - - — — — — _ _
Anahtar Kavramlar - - - - - 3 - _ _ _ _
Ogrenme Kanutlari _ _ B _ _ _ B _ B _
Ogrenme-Ogretme Yagantilari
Temel Kabuller - - 2 - — — — _ _ _ _
On Degerlendirme Siireci — - 2 — _ _ _ _ _ _ _ 16
Koprii Kurma - - - - - - - - — 1 _
Ogrenme-Ogretme Uygulamalar _ 1 5 1 ) 1 _ B 1 B B
Farklilagtirma
Zenginlegtirme - - 1 - - — 1 1 _ _ _ 5
Destekleme — - 1 — 1 — _ _ _ _ _
3.7. Dijital Yetkinlikle Ilgili Kavramlarin Toplam sergi, harita, brosiir) anahtar kavramlari birer kez

Frekans Dagilim

Dijital yetkinlikle ilgili anahtar kavramalarin 6grenme
alanlarma gore dagilimlari incelendiginde 1. 6grenme
alaninda stk kullanulan
Dijital/cevrimici/sanal ortam ve Dijital igerik (6ykii, sergi,
harita, brosiir) olmustur. 2. 6grenme alaninda en sik
kullanilan anahtar kavram Yo6n bulma uygulamalar
(navigasyon, gps, djjital haritalar, 3d uygulamalar, uydu

en anahtar kavramlar

goriintiileri) olmustur. 3. 6grenme alaninda ise dijital
okuryazarlik, dijital kaynaklar, Fotograf, video, animasyon,
film, belgesel, Sanal miize-sanal pano, Dijital icerik (6ykii,

kullanilmistir. 4. ve 5. Ogrenme alanlarinda en sik
kullanilan anahtar kavram Fotograf, video, animasyon,
film, belgesel olurken; 6. 6grenme alaninda ve genel olarak
Ogretim programinda en sik kullanilan anahtar kavram
Dijital/cevrimigi/sanal ortam olarak belirlenmistir. Bu
dogrultuda bakildiginda 2024 Tiirkiye Yiizyili Maarif
Modeli ilkokul 4. Siuf Sosyal Bilgiler Dersi Ogretim
programinda dijital yetkinligin alt boyutlarindan “iletisim

ve igbirligi” alt boyutuna siklikla deginilmistir.

Dijital yetkinlige ait anahtar kavramlarin 6grenme

alanlarina gore dagilimlari Tablo 7’de verilmistir.
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Tablo 7.

Dijital yetkinlige ait anahtar kavramlarin 6grenme alanlarma gore dagilimlar:

Fotograf, video, animasyon, film, belgesel

Dijital giivenlik (dijital mahremiyet, siber zorbalik)
Dijital igerik (Oykii, sergi, harita, brosir)

Y6n bulma uygulamalar1 (navigasyon, gps, dijital
haritalar, 3d uygulamalar, uydu goriintiileri)
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[a) @) A = 55} 93 O}
1.0grenme Alan: Birlikte Yasamak 1 1 2 - - - 2 - - -
2.0grenme Alani: Evimiz Diinya 1 1 1 - - - - - - - 8
3.0grenme Alani: Ortak Mirasimiz 1 1 - - 1 - 1 1 - - -
4.0grenme Alan1: Yasayan Demokrasimiz - 1 1 - 2 - 1 - - - -
5.0grenme Alan1: Hayatimizdaki Ekonomi - 1 - - 2 - - 1 - - -
6.0grenme Alani: Teknoloji ve Sosyal Bilimler 1 1 16 1 3 4 1 1 1 1 -

Dijital yetkinlige ait anahtar kavramlarin frekans dagilimi Grafik 1’de verilmistir.

Yon bulma uygulamalari (navigasyon, gps, dijital haritalar,...
Genel ag
Site/site uzantis
Dijital icerik (6ykd, sergi, harita, brosir)
Sanal muze-sanal pano
Dijital gtivenlik (dijital mahremiyet, siber zorbalik)
Fotograf, video, animasyon, film, belgesel
Teknoloji
Dijital/gevrimigi/sanal ortam
Dijital kaynaklar

Dijital okuryazarlik

Grafik 1. Dijital yetkinlige ait anahtar kavramlarin frekans dagilim

4. Tartisma

Ogrencilerin toplumsal olaylari anlamalari, olaylar1 dogru
okumalari, elegtirel diisiinme becerisi kazanmalari,
istendik vatandas bilinci kazanabilmeleri, gelisen bilisim ve

iletisim teknolojileri baglantili dijital yetkinlik kazanmalar1
icin en onemli ve etkin disiplin tereddiitsiiz Sosyal
Bilgilerdir. Basta tarih, cografya, ekonomi, siyaset ve kiiltiir
gibi cesitli alanlar1 kapsayan multidisipliner bir nitelige
sahip olan bu ders, 6grencilere hem ge¢misi anlamada hem
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de giiniimiiz ve gelecekteki toplumsal sorunlara ¢6ziim
tiretmede 6nemli bir ara¢ sunmaktadir (Sahin, 2021).

Sosyal bilgiler dersinin 6nemi, 6grencilerin etik degerlerin
yaninda, bireysel hak ve 6zgiirliikler, demokratik kural ve
uygulamalar konusunda bilingli olmalarini ve bu degerleri
yasamina tatbik etmelerini saglamakla sinirh degildir. Ayn1
zamanda onlarin aktif vatandaglar olarak topluma katkida
bulunmalarina da olanak tanimaktadir (Cirak, 2019).

TYMM; milli ve manevi degerleri biitiinlestiren, ge¢misten
gliniimiize koprii gorevi inga eden 6gretim programlarinda
temel yaklasimi, O6grenci profili, Erdem-Deger-Eylem
Cercevesi, beceriler cercevesi bilesenlerini iceren biitiinctil
bir modeldir (MEB, 2023). TYMM cagin dinamikleri ile
medeniyet ve bulusturacak sekilde
yorumlamak ve hayata gegirmek gereklidir (Karatas, 2024).

kiilttiiriimuza

TYMM 6gretim programlarinda “kazanim” kavrami yerine
“0grenme ¢iktisi” (ve siire¢ bilegenleri)
kullanilmistir. 2024 SBDOP’nda 6grenme ciktisi, “6grenme
yasantilar1 sonunda 6grenciye kazandirilmasi amaglanan
bilgi, beceri ve becerilerin siireg bilesenleri” (MEB, 2024b, s.
12) seklinde tanimlanmigtir (Turan vd., 2025).

kavrami

Tiirkiye Yiizyih Maarif Modeli Sosyal Bilgiler Dersi
Ogretim Programinda degisiklikleriyle en cok dikkat ceken
bagliklardan birisi program temel yaklasimidir. Tiirkiye
Yiizyili Maarif Modeli 2024 Sosyal Bilgiler Dersi Ogretim
Programinda programin “temel felsefesi” giincellenerek
“temel yaklasim1” olmustur (Aktay, 2024).

2024 Tiirkiye Yiizy1li Maarif Modeli flkokul 4. Sinuf Sosyal
Bilgiler Dersi Ogretim Programimin dijital yetkinlikler
agisindan
bulgularindan hareketle su sonuglara ulasilmistir:

incelenmesinin  amaclandigi  arastirmanin

“1. Ogrenme Alant: Birlikte Yasamak” temasi dijital
yetkinlikler agisindan degerlendirildiginde; dijital yetkinlik
sozciiklerine en sk yer verilen bdoliimiin
farklilastirma oldugu ve en sik kullanilan anahtar
kavramun dijital igerik (6ykii, sergi, harita, brosiir) ve dijital
ortam oldugu sonucuna ulasilmistir. Dijital yetkinligin alt

anahtar

boyutlarina bakildiginda bu iki anahtar kavram “djjital
alt boyutlarinda

RV

igerik olusturma” ve “iletisim ve igbirligi
degerlendirilmektedir.

“2. Ogrenme Alani: Evimiz Diinya” temasi incelendiginde
dijital yetkinlik anahtar kavramlarma en sik yer verilen
bolim Ogrenme-dgretme yasantilar: olmustur. En sik
kullanilan anahtar sozciik ise yon bulma uygulamalar
(navigasyon, gps, dijital haritalar, 3d uygulamalar, uydu
goriintiileri) olarak belirlenmistir. Bu anahtar sozciik djjital

yetkinlige ait alt boyutlardan “problem ¢6zme”
boyutundadir.
“3.  Ogrenme Alani: Ortak Mirasimiz” temasi

incelendiginde; dijital yetkinlik anahtar sozciiklerine en stk
yer verilen boliimiin 6grenme-6gretme yasantilar1 oldugu
ve dijital okuryazarlik, dijital kaynaklar, fotograf, video,
animasyon, film, belgesel, sanal miize-sanal pano, dijital

icerik (6ykii, sergi, harita, brosiir) anahtar kavramlarmin
her birinin birer kez kullanildig1 sonucuna ulasilmistir. Bu
anahtar kavramlar “bilgi ve veri okuryazarligi” ve “dijital
igerik olusturma alt” boyutlarina aittir.

“4. Ogrenme Alan:: Yasayan Demokrasimiz” temasina
bakildiginda dijital yetkinlige ait anahtar kavramlarmn en
stk Kkargilagildigr  bolim olarak Ogrenme Ogretme
yasantilar1 karsimiza ¢ikarken; “5. Ogrenme Alant:
Hayatimizdaki Ekonomi” temasi incelendiginde anahtar
kavramlarmn en sik kullanildig1 boliimiin farklilagtirma
boéliimii oldugu gozlenmistir. Her iki 6grenme alaninda da
en sik kullanilan anahtar kavramin fotograf, video,
animasyon, film, belgesel oldugu goriilmiis ve bu anahtar
“dijital igerik olusturma” alt boyutunda
degerlendirilmistir.

sozciik

“6. Ogrenme Alant: Teknoloji ve Sosyal Bilimler” temasi
incelendiginde anahtar kavramlarin en sik kullanildig:
boliim 6grenme-6gretme yasantilari olmustur. Ogrenme
alaninda ve genel olarak Ogretim programinda en sik
kullanilan anahtar kavram djijital/cevrimici/sanal ortam
olarak belirlenmistir. Bu anahtar sozciik “iletisim ve is
birligi” alt boyutuna aittir.

Tim Ogrenme alanlarina bakildiginda hicbir 6grenme
alaninin tema girisi boliimiinde djjital yetkinlige ait anahtar
kavramlardan
gozlenmistir.

herhangi  birine yer  verilmedigi

Alan yazin incelendiginde 2024 Tiirkiye Yiizyili Maarif
Modeli 4. Smif Sosyal Bilgiler Dersi Ogretim Programinin
dijital yetkinlikler incelendigi herhangi bir c¢alismaya
ulasilamamustir. Ancak literatiirde Tiirkiye Yiizyili Maarif
Modeli 6gretim programinin degisik derslerde Ogretim
programlarmin farkli degiskenler agisindan incelendigi
caligmalara rastlanilmistir. Bu ¢alismalardan birisi Yildirim
ve Caligskan tarafindan hazirlanan ** Tiirkiye Yiizyili Maarif
Modeli'nin ~ 21. Profili
Degerlendirilmesi” baslikli ¢alismadir. Bu c¢alismada
detayli bir hazirlik yapilmasinin beceri egitimi ve 21.

Yiizyil Insan Agisindan

ylizyila 6grenci hazirlama agisindan ¢ok kiymetli oldugu,
fakat ayn1 onemin degerlere verilmemesinin bir eksiklik
olarak degerlendirildigi sonucuna ulasilmistir (Yildirim ve
Caligkan, 2024).

Akpmar ve digerlerinin yaptigi ¢alismada TYMM nin
program  gelistirme ve
perspektifinden analiz edildigi arastirmada Ogretim
programlarinin gelistirilmesinde dayanilan
felsefe/felsefelere agikca atif sonucuna
ulagilmistir. Bu durum, modeldeki 6gretim programlarinin
bilimselligi ile dayandig1 temeller (6zellikle tarihi ve sosyal
temel) bakimindan bir zayiflik olarak degerlendirilmistir.
TYMM'nin en ¢ok elestirildigi eksen olan felsefi durusuna
bakildiginda, literatiirde bilinen hemen her egitim
felsefesine atifta bulunulmus oldugu dikkat ¢ekmektedir.
Ayrica bu atiflarin, ahlak ve egitim ile birlestirilme cabalar1
da dikkat ¢ekicidir (Akpinar vd., 2024).

ozellikle felsefi ~ diizlem

yapimadig:
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Ulgay’m “Tirkiye Yiizyil Maarif Modeli
Degerlendirmesi” baglikli ¢alismasinda egitim modelinin
Tiirkiye egitim sisteminde 6nemli bir déniisiimii temsil
ettigini, egitimdeki gelecek perspektifini sekillendirmede
kritik bir rol oynadiginin altmi cizerek; modelin, 6grenci
merkezli bir egitim anlayisiyla, elestirel diisiinme ve
problem ¢o6zme becerilerinin gelistirilmesiyle, teknoloji
entegrasyonuyla ve kiiresel rekabetgilikle ©ne ¢ikan
kapsamli bir vizyona sahip oldugunu vurgulamistir
(Ulgay, 2024).

Diktas ve arkadaslarinin yaptigr “Tiirkiye yiizyili maarif
modeli sosyal bilgiler dersi 6gretim programinin solo
taksonomisine gore analizi” bashkli calismada TYMM
sosyal bilgiler Ogretim programi Ozelinde egitiminin
etkinligini artirarak, Ogrencilerin toplumsal olaylar1
anlama ve yorumlama becerilerini gelistirmeye katkida
bulunacag1 sonucuna ulasilmistir (Diktas vd., 2025). Banaz
(2024) tarafindan yapilan ¢alismada 2024 Tiirkiye Yiizyil
Maarif Modeli Ortaokul Tiirkge Dersi Ogretim Programi
dijital okuryazarlik agisindan incelenmis ve en sik
kullanilan kavramlar olarak dijital, goklu ortam ve teknoloji
ifadeleri belirlenmisgtir. Turan ve Karasu Avc (2018), 2018
sosyal bilgiler 6gretim programini dijital vatandaslik
acisindan analiz etmiglerdir. Arastirmalari sonucunda,
programdaki 27 beceriden 16'sinin dijital vatandaslikla
baglantili oldugunu belirlemis ve bu durumu 6nemli bir
bulgu olarak yorumlamiglardir.

Sonug olarak 2024 ilkokul 4.Siuf Sosyal Bilgiler Dersi
Ogretim Programi basliklar halinde ele almarak yetkinlik
agisindan  incelenmis ve yeni programda dijital
okuryazarlik kavramlarinin yogun olarak kullanildig:
goriilmiistiir. Dijital yetkinlige ait temel kavramlara
programin genelinde yer veriliyor olmasi yeni programin
¢agin gereklerine uygun olarak hazirlanmis oldugu
seklinde yorum yapilabilmesini saglamistir.

Etik Bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmast belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayimn Etigine Aykir1 Eylemler” bashg: altinda belirtilen
eylemlerden hicbiri gergeklestirilmemistir. TR Dizin Etik
flkeleri Akis Semasi uyarinca bu calisma, dokiiman
incelemesi niteliginde olup herhangi bir katiima
icermediginden etik kurul izni gerektirmemektedir.

Yazar Katkilar1 : Giris: Birinci yazar. Yontem: Tkinci
yazar. Bulgular: Birinci yazar, ikinci yazar. Tartisma Birinci
yazar, Ikinci yazar.

Finansman : Bu ¢alisma icin herhangi bir
finansal destek alinmamustir.

Cikar Catismasi :Bu calismada ¢ikar ¢catigsmasi olarak
nitelendirilebilecek herhangi bir durum bulunmamaktadir.

Veri Erisilebilirligi  : Bu calismanin verilerine T.C. Milli
Egitim Bakanlig1 internet sayfasindan ulasilmaktadir.
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goriintiileri)

Ek-1
Kod kitab1
Anahtar Kod/Kategori Tanim Dahil Kriterleri Harig Kriterleri Ornek ifade
Sozciikler
Dijital Bilgi ve Veri Dijital Ogrencinin Dijital Ornek olaylarin sunumunda
okuryazarhk  Okuryazarlig ortamlarda bilgi  bilgiye dijital ortamlardan degil  senaryolu cizgi romanlar ve
arama, bulma, ortamlarda basili hikayeler gibi yazili, gbrsel veya
Dijital degerlendirme, erigsmesi, analiz kaynaklardan dijital kaynaklar kullanilabilir.
kaynaklar organize etme ve  etmesi ve bilgi edinmeye
kullanma dogrulamasini yonlendiren
Teknoloji becerisi saglayan ifadeler ifadeler
Dijital/cevrim  [letisim ve Dijital Sanal ve ¢evrim Sadece iletisimin Cevrim ici ortamdaki
igi/sanal Isbirligi teknolojilerle ici paylagim, yliz ylize oldugu  deneyimleri giivenlik kurallar:
ortam iletisim kurma, grup ¢alismast ve  etkinlikleri gercevesinde gdzden gegirir.
Site/Site ortak calisma dijital belirten ifadeler
uzantisi yapma ve ¢evrim  vatandaghk
Genel a i¢i vatandaghk ifadeleri
Fotograf Dijital Icerik Yeni dijital igerik  Dijital metin, Mevcutta var Ulagim ve iletisim araglarimin
Video Olugturma iiretme, mevcut gorsel, sunum, olan iceriklerin kiiltiirel degisime etkileri
Animasyon igerikleri video vb. titkketimi, animasyonlar, filmler, egitici
Film diizenleme, telif tiretmeye yonelik  tiretmeden videolar gibi dijital igeriklerle
Belgesel hakk: gozetme ifadeler bilgiye erisme incelenebilir.
Sanal miize-
Sanal pano
Dijital igerik
(Oykii, sergi,
harita,
brostir)
Dijital Giivenlik Kigisel verilerin,  Kisisel verilerin Dijital olmayan Ornek olaylar; gevrim ici
Guvenlik dijital kimligin, gizliligi, cevrim giivenlik ortamlarda kisisel bilgilerinin
Dijital cihazlarin ve ici glivenlik, durumlar: gizliliginin korunmasi, siber
Mahremiyet saghgin siber giivenlik, zorbalik ile dogru ve giivenilir
Zorbalik korunmast dijital saglik ve bilgiye ulasmay1 igermelidir.
parola kullanimi
gibi ifadeler
Yo6n Bulma Problem C6zme Dijital araclarla Problem ¢6zme Dijital araglardan ~ Y6n bulma teknolojilerinin
Uygulamalar1 sorunlara ¢oziim  ve siiregleri yararlanmadan degisim ve stirekliligine (GPS,
(Navigasyon, bulma, uygun iyilestirmeye problem ¢6zme navigasyon uygulamalar1 vb.)
gps, dijital teknolojiyi yonelik olarak siireclerini iceren  deginilerek giinliik yasamla
haritalar, 3D se¢me, yeni dijital araglarin ifadeler cografi bilgi arasinda bag
uygulamalar, yollar gelistirme  kullanimim kurulur.
uydu igeren ifadeler
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In today's world, individuals are expected to adapt to rapid changes, contribute to societal
development, support scientific and technological innovations, and address global
challenges. Achieving these objectives is possible only through educational curricula aligned
with the demands of the era. This study aims to examine the 2024 Turkey Century Education
Model 4th Grade Social Studies Curriculum in terms of digital competencies. The research
employed a document analysis method for data collection. The data were obtained by
analyzing the 4th Grade Social Studies Curriculum prepared by the Ministry of National
Education in 2024 as part of the Turkey Century Education Model. The collected data were
analyzed using content analysis techniques. The analysis revealed that the curriculum
comprises six learning domains and a core section. Among the learning domains, the
concepts related to digital competencies were most frequently observed within the themes
of technology and social sciences, with the terms "digital/online/virtual environment" being
the most commonly used. It was noted that the curriculum emphasizes digital literacy
concepts extensively. The inclusion of fundamental digital competency concepts throughout
the curriculum suggests that the new program has been designed in alignment with the

demands of the modern era.

1. Introduction

Scientific and technological advancements, which are a
hallmark of the current century, have necessitated the
cultivation of productive individuals and, accordingly,
have transformed the core competencies that individuals
are expected to possess. In this context, it has become
essential for children—who are inevitably immersed in a
technology-driven world—to use technology effectively
and efficiently. The key to raising individuals who can
accurately interpret, beneficially utilize, and effectively
manage technology lies in the enhancement of digital
competencies. Globally, various organizations such as the
European Union, OECD, and ATCS have identified the
essential skills individuals should possess in the 21st
century by taking into account the demands of the era.
These skills have been defined as higher-order
competencies, including critical thinking, creative and
reflective thinking, problem-solving, and technological
proficiency (Kozikoglu & Altunova, 2018).

Observing the profound transformation of today’s world
driven by digitalization has become inevitable, as has

emphasizing the widespread presence of digital platforms
and technologies in daily life and their impact on users
(Bacalja et al., 2022). In particular, the increasing dominance
of digital reading habits over traditional forms of reading is
noteworthy. Reading and writing on screens have now
become practices that individuals can no longer exclude
from their daily lives (Maden & Maden, 2016).

In today’s world, individuals are expected to adapt to rapid
changes, contribute to societal development, support
scientific and technological innovations, and cope with
global challenges. While possessing knowledge alone was
considered sufficient in the past, the ability to apply
knowledge and integrate it into behavior has now become
a primary objective of educational programs. Within this
framework, educational programs are being developed and
implemented to ensure that children receive skill-oriented
education from an early age (Saglam, 2018).

The Turkey Century Education Model is a framework
developed by the Ministry of National Education with the
aim of adapting to the changing and evolving global order.
This model seeks to establish a multidimensional balance
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among knowledge, skills, and values (Namli Altintas,
2025). According to the curriculum, it is of great importance
for students to develop dispositions and skills such as
curiosity, critical thinking, analytical thinking, flexibility,
collaboration, and problem-solving (Ministry of National
Education [MoNE], 2024).

The scope of the Social Studies course is quite broad, and it
is considered one of the most effective subjects in fostering
desirable human behaviors. Social Studies, as a discipline,
was originally developed in the United States—where the
concept of a nation-state was historically distinct —in order
to promote a shared sense of citizenship, and it later spread
worldwide (Safran, 2012). The course was first introduced
in 1916 in the United States (Bektas, 2019; Ross, 2006). It
represents an integration of the social sciences and
humanities aimed at citizenship education and focuses on
the interaction between individuals and their social and
physical environments (Barr et al., 2013; Doganay, 2008).
Within this context, the course aims to help children adapt
to social life through clear and comprehensible knowledge
and to develop their awareness of being both members of
society and social beings (Inan, 2014).

In Tiirkiye, the first curriculum in which Social Studies was
included is the “Teacher Training Schools and Village
Institutes Program” (Ciydem & Kaymakgi, 2021). However,
the year 1968 is regarded as a milestone for Social Studies
education in the country (Diktas et al., 2025). Social Studies
is a subject included in primary and lower secondary school
curricula and is constructed through the integration of
multiple disciplines (Turan et al., 2018). By its nature, it
draws upon knowledge derived from fields such as
anthropology, archaeology, geography, economics, law,
psychology, political science, sociology, and history
(Ministry of National Education, 2024b). This characteristic
necessitates the interdisciplinary structure that lies at the
core of the curriculum. The course is designed with an
approach grounded in the principles of change and
continuity, addressing the individual’s personal life as well
as their environmental and social relationships within the
framework of past, present, and future.

This study aims to examine the 2024 Turkey Century
Education Model 4th Grade Social Studies Curriculum in
terms of digital competencies. The research is based on the
following question: What are the indicators demonstrating
the inclusion of digital competency components in the 4th
grade Social Studies curriculum? In line with this, the study
seeks to answer the following questions:

1. Which key concepts related to digital competencies
are included in the theme “Living Together” within the
1st learning domain of the 4th Grade Social Studies
course?

2. Which key concepts related to digital competencies
are included in the theme “Our Home: The World”
within the 2nd learning domain of the 4th Grade
Social Studies course?

3. Which key concepts related to digital competencies
are included in the theme “Our Shared Heritage”
within the 3rd learning domain of the 4th Grade Social
Studies course?

4. Which key concepts related to digital competencies
are included in the theme “Our Living Democracy”
within the 4th learning domain of the 4th Grade Social
Studies course?

5. Which key concepts related to digital competencies
are included in the theme “Economy in Our Lives”
within the 5th learning domain of the 4th Grade Social
Studies course?

6.  Which key concepts related to digital competencies
are included in the theme “Technology and Social
Sciences” within the 6th learning domain of the 4th
Grade Social Studies course?

7. What is the distribution of digital competency
concepts included in the 2024 Turkey Century
Education Model 4th Grade Studies

Curriculum?

Social

2. Method
2.1. Design

This study was conducted using qualitative research
methods and techniques. The data obtained through the
qualitative research approach were analyzed using the
document analysis technique. Document analysis refers to
the systematic examination of written materials that
contain information about the phenomena or topics
intended to be investigated (Yildirim & Simsek, 2006).

2.2. Procedure

In this study, the 2024 Turkey Century Education Model
Primary School 4th Grade Social Studies Curriculum was
examined in terms of digital competencies. The theoretical
framework underpinning the analysis is the Digital
Competence Framework (DigComp 2.2) developed by the
European Commission.

DigComp defines individuals’ digital competencies across
five main dimensions (European Commission, 2017):

1. Information and data literacy: Skills related to
accessing, evaluating, and using information in digital
environments.

2. Communication and collaboration: The ability to
and collaborate through digital
technologies and manage online identity.

communicate

3. Digital content creation: Producing new digital content,
editing existing content, and respecting copyright
principles.

4. Safety: Protecting personal data, devices, and well-
being in digital environments.
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5. Problem solving: Identifying solutions to problems
using digital tools, selecting appropriate technologies,
and developing innovative digital solutions.

This framework contributes to the study in three ways:

— Identifying which dimensions of digital competence are
reflected in the learning outcomes of the examined
curriculum,

— Presenting the relationship between the Social Studies
course and digital transformation in comparison with
international standards,

— Strengthening the connection of the findings with the
international literature in terms of digital literacy and
educational policies.

In line with this framework, the learning outcomes,
explanations, and relevant statements in the curriculum
were analyzed through document analysis based on the
five competence areas of DigComp.

The research data were collected through a document
analysis of the 2024 Turkey Century Education Model 4th
Grade Social Studies Curriculum prepared by the Ministry
of National Education. The curriculum, serving as the
primary data source, was examined using keywords
determined in accordance with DigComp’s competence
areas, and the frequency of these keywords was identified.
The frequencies of the keywords were presented in tables
using frequency (f) values. The keywords used during the
analysis process are as follows:

— Digital literacy

— Digital resources

— Digital/online/virtual environment

— Technology

— Photograph, video, animation, film, documentary

— Digital safety (digital privacy, cyberbullying)

— Virtual museum - virtual board

— Digital content (story, exhibition, map, brochure)

— Website / domain extension

— Network (internet)

— Navigation applications (navigation systems, GPS,
digital maps, 3D applications, satellite imagery)

In order to ensure transparency and replicability in the
coding process, a codebook was developed. This codebook
included definitions for each category, the keywords
associated with each category, as well as inclusion and
exclusion criteria. The coding process was conducted by
independent researchers. Initially,
performed based on 11 keywords, and the codebook was
refined through consensus between the coders (Appendix
1).

two coding was

Following the development of the codebook, all learning
outcomes were independently coded by the researchers,
and inter-coder reliability was calculated. Cohen’s Kappa
coefficient was found to be K = 0.82, indicating a very high

level of agreement between the coders (Landis & Koch,
1977). In the final stage, discrepancies between the coders
were discussed and resolved, and the final coding scheme
was established.

2.3. Measures

The data source of this study is the 2024 Tiirkiye Century
Education Model Social Studies Curriculum published by
the Ministry of National Education.

2.4. Data Analysis

The data obtained through document analysis were
evaluated using the content analysis method. Content
analysis is a technique that aims to derive systematic and
objective  conclusions from  specific
identified within texts (Cohen et al., 2007).

characteristics

3. Results

An examination of the 2024 Turkey Century Education
Model Social Studies Curriculum reveals that the program
consists of six learning domains: Living Together, Our Home:
The World, Our Shared Heritage, Our Living Democracy,
Economy in Our Lives, and Technology and Social Sciences.
Each learning domain is structured into four main
components: introduction, interdisciplinary
components, teaching-learning processes, and
differentiation. In this section of the study, each learning
domain and its respective components were examined
separately and presented in tabular form.

theme

3.1. Evaluation of the 1st Learning Domain “Living
Together” in the 4th Grade Social Studies Curriculum
in Terms of Digital Competencies

When the 1st learning domain, “Living Together,” included
in the curriculum is evaluated in terms of digital
competencies, it is observed that digital competency-
related keywords are most frequently included in the
differentiation component (f = 3). The identified keywords
are digital content (e.g., story, exhibition, map, brochure)
and digital environment. These keywords correspond to the
digital competence sub-dimensions of communication and
collaboration and digital content creation.

The statement in the curriculum, “A poster related to the
contributions of the Social Studies course can be prepared in a
digital environment. A digital exhibition can be created by
utilizing these posters,” is directly associated with the digital
content creation dimension.

Digital competency-related keywords are also present in
the teaching-learning processes (f =2) and interdisciplinary
components (f = 1). However, no digital competency-
related keywords were identified in the theme introduction
component (f = 0). The frequency data related to this
learning domain are presented in Table 1.

600
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Table 8.
Frequency data for the theme “Living Together”

Digital Content (Story, Exhibition, Map, Brochure)
Navigation Applications (Navigation Systems, GPS,

Photograph, Video, Animation, Film, Documentary
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Theme Introduction
Field Skills - - - - - _ - — _ _ _ 0
Conceptual Skills - - - - - - - - - - -
Dispositions - - - - - - - - — - —
Interdisciplinary Components
Social-Emotional Learning Skills - - - - - - - - - - -
Values - - - - - - - — - — -
Literacy Skills 1 - - - - - - - _ _ _
Learning Outcomes and Process 1
Components
Content Framework - - - - - - — - — _ _
Key Concepts - - - - - - — - — _ _
Learning Evidence - - - - - - — - — _ _
Teaching-Learning Processes
Core Assumptions - - - - - - - _ — _ _
Pre-Assessment Process - - - - - - - - _ _ _ 2
Activation of Prior Knowledge - - - - - - - _ — _ _
Teaching-Learning Practices - 1 1 - - - - - - - -
Differentiation
Enrichment - - 1 - - - - 2 _ _ _ 3
Support - - - - - - - _ — _ _

3.2. Evaluation of the 2nd Learning Domain “Our
Home: The World” in the 4th Grade Social Studies
Curriculum in Terms of Digital Competencies

When the 2nd learning domain, “Our Home: The World,”
included in the curriculum is evaluated in terms of digital
competencies, it is observed that digital competency-
related keywords are most frequently included in the
teaching-learning processes component (f = 9). The most
frequently used keyword is identified as navigation
applications (e.g., navigation systems, GPS, digital maps,
3D applications, satellite imagery). This keyword
corresponds to the problem-solving sub-dimension.

The statement in the curriculum, “In order to arouse students’
curiosity, the question ‘Is it possible to transfer the whole or a part
of the Earth onto a piece of paper at its real size without any

reduction?’ is posed. It is concluded that sketches are not
sufficient to determine the location of large areas and that
different tools are needed. The teacher writes map titles (city map,
map of Tiirkiye, and world map) on the board in sequence and
asks what kind of information can be obtained through these
maps. Various sources such as navigation applications, satellite
images, 3D applications, digital maps, or colored atlases are
utilized,” is directly related to the problem-solving
dimension.

While digital competency-related keywords are also
included in the interdisciplinary components section (f=2),
no such keywords are identified in the theme introduction
and differentiation sections. The frequency data related to
this learning domain are presented in Table 2.
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Table 9.
Frequency Data for the Theme “Our Home: The World”

Digital/Online/Virtual Environment

Digital resources

Digital literacy
Technology

Website / Domain Extension

Internet (Network)
Navigation Applications (Navigation Systems, GPS,

Photograph, Video, Animation, Film, Documentary
Digital Content (Story, Exhibition, Map, Brochure)
Digital Maps, 3D Applications, Satellite Imagery)

Digital Safety (Digital Privacy, Cyberbullying)

IVirtual Museum - Virtual Board

Theme Introduction
Field Skills - - - -
Conceptual Skills - - - -
Dispositions - - - -
Interdiciplinary Components
Social-Emotional Learning
Skills Becerileri
Values - - - -
Literacy Skills 1 - - -
Learning Outcomes and
Process Components
Content Framework - - - -
Key Concepts - - - -
Learning Evidence - -
Teaching-Learning Processes
Core Assumptions - - - -
Pre-Assessment Process - - - -
Activation of Prior
Knowledge
Teaching-Learning
Practices
Differentiation

3.3. Evaluation of the 3rd Learning Domain “Our
Shared Heritage” in the 4th Grade Social Studies
Curriculum in Terms of Digital Competencies

When the 3rd learning domain, “Our Shared Heritage,”
included in the curriculum is evaluated in terms of digital
competencies, it is observed that digital competency-
related keywords are most frequently included in the
teaching-learning processes component (f = 3). These
keywords correspond to the sub-dimensions of information
and data literacy and digital content creation.

The statement in the curriculum, “When deemed appropriate,
a virtual museum tour that attracts students’ attention can also
be conducted,” is related to the digital content creation
dimension.

While digital competency-related keywords are also
included in the interdisciplinary components (f = 1) and

differentiation (f = 1) sections, no such keywords are
identified in the theme introduction section. The frequency
data related to this learning domain are presented in Table
3.
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Table 10.
Frequency Data for the Theme “Our Shared Heritage”

Digital literacy
Digital resources

Digital/Online/Virtual Environment

Website / Domain Extension
Internet (Network)

Technology
Navigation Applications (Navigation Systems, GPS,

Photograph, Video, Animation, Film, Documentary
Digital Content (Story, Exhibition, Map, Brochure)
Digital Maps, 3D Applications, Satellite Imagery)

Digital Safety (Digital Privacy, Cyberbullying)

Virtual Museum - Virtual Board

Theme Introduction
Field Skills

Conceptual Skills

Dispositions

Interdiciplinary Components
Social-Emotional Learning Skills Becerileri

Values

Literacy Skills

Learning Outcomes and Process
Components

Content Framework

Key Concepts

Learning Evidence

Teaching-Learning Processes
Core Assumptions

Pre-Assessment Process

Activation of Prior Knowledge

Teaching-Learning Practices

Differentiation

Enrichment

Support

3.4. Evaluation of the 4th Learning Domain “Our
Living Democracy” in the 4th Grade Social Studies
Curriculum in Terms of Digital Competencies

When the 4th learning domain, “Our Living Democracy,”
included in the curriculum is evaluated in terms of digital
competencies, it is observed that digital competency-
related keywords are most frequently included in the
teaching-learning processes component (f 5). The
identified keywords correspond to the digital content
creation sub-dimension.

The statement in the curriculum, “A digital collage activity
can be conducted using photographs of Atatiirk while examining
a citizen’s petition, at the Forest Farm, delivering a speech in the
parliament, explaining the alphabet reform, and introducing the
hat,” is directly related to the digital content creation
dimension.

No digital competency-related keywords were identified in
the theme introduction, interdisciplinary components, and
differentiation sections. The frequency data related to this
theme are presented in Table 4.
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Table 11.
Frequency Data for the Theme “Our Living Democracy”

Digital literacy
Digital resources

Digital/Online/Virtual Environment

Website / Domain Extension
Internet (Network)

Technology
Navigation Applications (Navigation Systems, GPS,

Digital Content (Story, Exhibition, Map, Brochure)
Digital Maps, 3D Applications, Satellite Imagery)

Photograph, Video, Animation, Film, Documentary
Digital Safety (Digital Privacy, Cyberbullying)

Virtual Museum - Virtual Board

Theme Introduction
Field Skills — -

Conceptual Skills - -

Dispositions - -

Interdiciplinary Components
Social-Emotional Learning Skills Becerileri - -

Values - -

Literacy Skills - -

Learning Outcomes and Process
Components

Content Framework - -

Key Concepts - -

Learning Evidence - -

Teaching-Learning Processes
Core Assumptions - -

Pre-Assessment Process - -

Activation of Prior Knowledge - -

Teaching-Learning Practices — 1

Differentiation

Enrichment - -

Support - -

3.5. Evaluation of the 5th Learning Domain “Economy
in Our Lives” in the 4th Grade Social Studies
Curriculum in Terms of Digital Competencies

When the 5th learning domain, “Economy in Our Lives,”
included in the curriculum is evaluated in terms of digital
competencies, it is observed that digital competency-
related keywords are most frequently included in the
differentiation component (f = 3). The identified keywords
correspond to the digital content creation sub-dimension.

The statement in the curriculum, “Students may be asked to
record a short video demonstrating the production, distribution,
and consumption stages of a product,” is directly related to this
sub-dimension.

While digital competency-related keywords are also
included in the teaching—learning processes section (f = 1),
no such keywords are identified in the theme introduction
and interdisciplinary components sections. The frequency
data related to this learning domain are presented in Table
5.
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Table 12.
Frequency Data for the Theme “Economy in Our Lives”

Digital/Online/Virtual Environment

Digital resources

Digital literacy
Technology

Photograph, Video, Animation, Film, Documentary
Digital Content (Story, Exhibition, Map, Brochure)

Virtual Museum - Virtual Board
Website / Domain Extension

Internet (Network)
Navigation Applications (Navigation Systems, GPS,

Digital Safety (Digital Privacy, Cyberbullying)
Digital Maps, 3D Applications, Satellite Imagery)

Theme Introduction
Field Skills - _ _
Conceptual Skills - - - _
Dispositions - - - _

Interdiciplinary Components
Social-Emotional
Learning Skills Becerileri
Values - - - -
Literacy Skills - - - -
Learning Outcomes and
Process Components
Content Framework - - - -
Key Concepts - - - -
Learning Evidence - - - -

Teaching-Learning Processes
Core Assumptions - - - -
Pre-Assessment Process - - - -
Activation of Prior
Knowledge
Teaching-Learning
Practices

Differentiation
Enrichment - - - -
Support - - - -

3.6. Evaluation of the 6th Learning Domain
“Technology and Social Sciences” in the 4th Grade
Social Studies Curriculum in Terms of Digital
Competencies

When the 6th learning domain, “Technology and Social
Sciences,” included in the curriculum is evaluated in terms
of digital competencies, it is observed that digital
competency-related keywords are most frequently

included in the teaching-learning processes component (f =
16). These keywords correspond to the communication and
collaboration sub-dimension.

Digital competency-related keywords are also identified in
the interdisciplinary components (f = 9) and differentiation
(f = 5) sections, while no such keywords are found in the
theme introduction section. The frequency data related to
this learning domain are presented in Table 6.
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Table 13.
Frequency Data for the Theme “Technology and Social Sciences
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Theme Introduction 0
Field Skills - - - - - - _ - _ _ _
Conceptual Skills - - - - - - - - - - -
Dispositions - - - - - - _ _ _ — _
Interdiciplinary Components 9
Social-Emotional
Learning Skills Becerileri
Values - - - - — - - — _ _ _
Literacy Skills 1 - - - - - - - _ _ _
Learning Outcomes and 4
Process Components
Content Framework - - 1 - - - - — _ _ _
Key Concepts - - - - - 3 - - - - -
Learning Evidence - - - - - — — _ _ _
Teaching-Learning Processes 16
Core Assumptions - - 2 - - - — — _ _ _
Pre-Assessment Process - - 2 - - - — — — _ _
Activation of Prior 1
Knowledge
Teaching—Learnin
g 8 -1 5 1 2 1 - 1 -
Practices
Differentiation 5
Enrichment - - 1 - - - 1 1 — _ _
Support - - 1 - 1 - — _ _ _ _
3.7. Overall Frequency Distribution of Digital documentary, whereas in the 6th learning domain—and

Competency-Related Concepts

When the distribution of digital competency-related
keywords across learning domains is examined, it is
observed that in the 1st learning domain, the most
frequently used keywords are digital/online/virtual
environment and digital content (e.g., story, exhibition,
map, brochure). In the 2nd learning domain, the most
frequently used keyword is navigation applications (e.g.,
navigation systems, GPS, digital maps, 3D applications,
satellite imagery). In the 3rd learning domain, the
keywords digital literacy, digital resources, photograph,
video, animation, film, documentary, virtual museum-
virtual board, and digital content (e.g., story, exhibition,
map, brochure) are each used once.

In the 4th and 5th learning domains, the most frequently
used keyword is photograph, video, animation, film,

across the overall curriculum—the most frequently used
keyword is digital/online/virtual environment. From this
perspective, it can be concluded that the communication
and collaboration sub-dimension of digital competence is
emphasized most frequently in the 2024 Turkey Century
Education Model 4th Grade Social Studies Curriculum.

The distribution of digital competency-related keywords
across learning domains is presented in Table 7.
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Table 14.

Distribution of Digital Competency Key Concepts Across Learning Domains

Photograph, Video, Animation, Film, Documentary
Digital Content (Story, Exhibition, Map, Brochure)
Navigation Applications (Navigation Systems,

Digital Safety (Digital Privacy, Cyberbullying)
GPS, Digital Maps, 3D Applications, Satellite

Digital/Online/Virtual Environment
Virtual Museum - Virtual Board
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1st Learning Domain: Living Together 1 1 - - - 2 - - -
2nd Learning Domain: Our Home: The World 1 1 1 - - - - - - - 8
3rd Learning Domain: Our Shared Heritage 1 1 - - 1 - 1 1 - - -
4th Learning Domain: Our Living Democracy - 1 1 - 2 - 1 - - - -
5th Learning Domain: Economy in Our Lives - 1 - - 2 - - 1 - - -
6th Learning Domain: Technology and Social Sciences 1 1 16 1 3 4 1 1 1 1 -

The frequency distribution of digital competency-related keywords is presented in Figure 1.

5 10 15 20 25

Navigation Applications (Navigation Systems, GPS, Digital...
Internet (Network)
Website / Domain Extension
Digital Content (Story, Exhibition, Map, Brochure)
Virtual Museum — Virtual Board

Digital Safety (Digital Privacy, Cyberbullying)

Photograph, Video, Animation, Film, Documentary

Technology

Digital/Online/Virtual Environment
Digital Literacy

Digital Resources

Figure 1. Frequency Distribution of Digital Competency-Related Key Concepts

4. Discussion

Social Studies is undoubtedly one of the most essential and
effective disciplines in enabling students to understand
social phenomena, interpret events accurately, develop
critical thinking skills, acquire a sense of responsible
citizenship, and gain digital competencies associated with
evolving information and communication technologies. As

a multidisciplinary field encompassing areas such as
history, geography, economics, politics, and culture, this
course provides students with a significant framework for
both understanding the past and generating solutions to
contemporary and future societal issues (Sahin, 2021).

The importance of Social Studies is not limited to fostering
awareness of ethical values, individual rights and
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freedoms, and democratic principles and practices; it also
enables students to internalize and apply these values in
their daily lives. Moreover, it supports their development
as active citizens who can contribute meaningfully to
society (Cirak, 2019).

The Turkey Century Education Model (TCEM) is a holistic
framework that integrates national and moral values and
serves as a bridge between past and present. It
encompasses key components such as the student profile,
the Virtue—Value-Action Framework, and the skills
framework within its curriculum design (Ministry of
National Education [MoNE], 2023). It is essential to
interpret and implement TCEM in a way that harmonizes
the dynamics of the modern era with the values of our
civilization and culture (Karatas, 2024).

In the curricula developed under the Turkey Century
Education Model (TCEM), the concept of “learning
outcomes” (along with process components) has replaced
the traditional concept of “objectives.” In the 2024 Social
Studies Curriculum, a learning outcome is defined as “the
knowledge, skills, and process components intended to be
acquired by students as a result of learning experiences”
(MoNE, 2024b, p. 12; Turan et al., 2025).

One of the most notable aspects of the revisions in the
Turkey Century Education Model Studies
Curriculum is the program’s foundational orientation. In
the 2024 curriculum, the program’s
philosophy” has been updated and reconceptualized as its
“fundamental approach” (Aktay, 2024).

Social

“fundamental

Based on the findings of this study, which aimed to
examine the 2024 Turkey Century Education Model
Primary School 4th Grade Social Studies Curriculum in
terms of digital competencies, the following conclusions
have been reached:

When the “Ist Learning Domain: Living Together” is
evaluated in terms of digital competencies, it is concluded
that the differentiation component includes the highest
frequency of digital competency-related keywords, and the
most frequently used keywords are digital content (e.g.,
story, exhibition, map, brochure) and digital environment.
These keywords correspond to the sub-dimensions of
digital and communication and

content creation

collaboration.

In the “2nd Learning Domain: Our Home: The World,” the
teaching-learning processes component is identified as the
section in which digital competency-related keywords are
most frequently included. The most frequently used
keyword is navigation applications (e.g., navigation
systems, GPS, digital maps, 3D applications, satellite
imagery), which corresponds to the problem-solving sub-
dimension of digital competence.

In the “3rd Learning Domain: Our Shared Heritage,” it is
found that digital competency-related keywords are most
frequently included in the teaching-learning processes

component, and that the keywords digital literacy, digital
photograph,  video, animation, film,
documentary, virtual museum-virtual board, and digital
content (e.g., story, exhibition, map, brochure) are each
used once. These keywords correspond to the information
and data literacy and digital content creation sub-

resources,

dimensions.

When the theme “4th Learning Area: Our Living
Democracy” is examined, the teaching-learning
experiences section emerges as the part in which key
concepts related to digital competence are encountered
most frequently, whereas in the theme “5th Learning Area:
Economy in Our Lives,” the section in which these key
concepts are used most frequently is observed to be the
differentiation section. In both learning domains, the most
frequently used keyword is photograph, video, animation,
film, documentary, which corresponds to the digital
content creation sub-dimension.

In the “6th Learning Domain: Technology and Social
Sciences,” the teaching-learning processes component is
the section in which digital competency-related keywords
are most frequently included. Both within this learning
domain and across the overall curriculum, the most
frequently used keyword is digital/online/virtual
environment, which corresponds to the communication
and collaboration sub-dimension.

Across all learning domains, it is observed that no digital
competency-related keywords are included in the theme
introduction sections.

A review of the literature indicates that there are no studies
specifically examining the 2024 Turkey Century Education
Model 4th Grade Social Studies Curriculum in terms of
digital competencies. However, studies investigating the
Turkey Century Education Model curricula in different
subject areas and with respect to various variables have
been identified. One of these studies is the work titled
“Evaluation of the Century of Tiirkiye Education Model in
Terms of the 21st Century Human Profile” prepared by
Yildirim and Caligskan. In this study, it was concluded that
making detailed preparations is highly valuable in terms of
skills education and preparing students for the 21st
century; however, the lack of equal emphasis on values was
considered a shortcoming (Yildirim & Caligskan, 2024).

In the study conducted by Akpinar et al. (2024), in which
the Turkey Century Education Model (TCEM) was
analyzed particularly from the perspectives of curriculum
development and philosophical foundations, it was
concluded that the curricula do not explicitly reference the
philosophical framework(s) upon which they are based.
This situation has been interpreted as a weakness in terms
of the scientific grounding of the model and its underlying
foundations, particularly its historical and social bases.
When examining the philosophical stance of TCEM —one
of the most frequently criticized aspects —it is noteworthy
that references are made to nearly all major educational
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philosophies recognized in the literature. Moreover, the
effort to integrate these philosophical references with
morality and education is also particularly striking.

In the study titled “An Evaluation of the Turkey Century
Education Model” by Ulcay (2024), it is emphasized that the
model represents a significant transformation in the
Turkish education system and plays a critical role in
shaping the future perspective of education. The study
highlights that the model presents a comprehensive vision
student-centered approach, the
development of critical thinking and problem-solving
skills, the integration of technology, and a focus on global
competitiveness.

characterized by a

In the study conducted by Diktas et al. (2025), titled
“Analysis of the Turkey Century Education Model Social
Studies Curriculum According to the SOLO Taxonomy,” it
was concluded that, specifically within the context of the
Social Studies curriculum,
enhancing the effectiveness of education and supports the
development of students’ abilities to understand and

the model contributes to

interpret social phenomena. Similarly, Banaz (2024), in a
study examining the 2024 TCEM Secondary School Turkish
Language Curriculum in terms of digital literacy, identified
digital, multimedia, and technology as the most frequently
used concepts. Turan and Karasu Avci (2018) analyzed the
2018 social studies curriculum in terms of digital
citizenship. As a result of their research, they determined
that 16 out of the 27 skills included in the curriculum were
associated with digital citizenship and interpreted this as a
significant finding.

In conclusion, the 2024 Primary School 4th Grade Social
Studies Curriculum was terms of
competencies across its main components, and it was found
that digital literacy-related concepts are extensively
included in the new curriculum. The widespread inclusion
of core digital competency concepts throughout the
curriculum suggests that the program has been designed in

examined in

alignment with the demands of the contemporary era.
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Appendix 1
Codebook
Keyword Code/Category Definition Inclusion Criteria Exclusion Criteria Example
Digital literacy / Information and Ability to Statements Statements directing ~ Written, visual, or
Digital resources / Data Literacy search, find, enabling students students to obtain digital resources
Technology evaluate, to access, analyze, information from such as scripted
organize, and and verify printed sources comics and stories
use information  information in rather than digital can be used in
in digital digital environments presenting case
environments environments examples.
Digital/online/virtual ~Communication Communicating, Statements Statements referring ~ Reviews
environment / and Collaboration  collaborating, including online only to face-to-face experiences in
Website / Internet and engaging in  sharing, group communication online
online work, and digital environments
citizenship citizenship within the
through digital framework of safety
technologies rules.
Photo / Video / Digital Content Producing new Statements related ~ Accessing The effects of
Animation / Film / Creation digital content, to producing information without  transportation and
Documentary / editing existing digital texts, producing content communication
Virtual museum / content, and visuals, tools on cultural
Digital content respecting presentations, or change can be
copyright videos examined through
digital content such
as animations, films,
and educational
videos.
Digital safety / Safety Protection of Statements Non-digital safety Case examples
Digital privacy / personal data, including privacy, situations should include
Cyberbullying digital identity, cybersecurity, protecting personal
devices, and digital health, and information in
well-being password use online
environments and
addressing
cyberbullying.
Navigation Problem Solving Solving Statements Problem solving Connections are
applications (GPS, problems using involving the use without digital tools  established between
digital maps, 3D, digital tools, of digital tools to daily life and
satellite images) selecting solve problems or geographical
appropriate improve processes knowledge through
technologies, navigation
and developing technologies.

new solutions
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