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ABSTRACT

The main objective of this study is to examine the experiences of psychological counsellors working in pre-school
education institutions with children with special needs, identify the problems they encounter, and propose
solutions to these problems. The research was designed according to the case study design of qualitative
research methods. The study group consisted of nine psychological counsellors working in kindergartens
affiliated with the Ministry of National Education. Semi-structured interviews and document review methods were
used in the data collection process. The data obtained were analysed using content analysis methods. The
findings were grouped under five main themes and presented with supporting figures. The results showed that
psychological counselors lacked sufficient theoretical knowledge and practical skills when working with children
with special needs. Participants stated that the special education courses they took during their undergraduate
education were superficial and inadequate. They also stated that they lacked sufficient training in critical areas
such as preparing individualised education programmes, early diagnosis processes, and intervention in problem
behaviours. Participants mentioned that they faced difficulties such as role uncertainties, communication
problems, and bureaucratic obstacles in their collaboration processes with families, classroom teachers, and
Guidance and Research Centres. The tendency to shift teachers' responsibilities onto psychological counsellors
and the resistance of families in accepting the diagnosis process contribute to the complexity of the process.
Participants noted that they participated in in-service training programmes, shared experiences with their
colleagues, and maintained constant communication with stakeholders in order to overcome these difficulties.
Psychological counsellors suggested recommendations such as strengthening undergraduate programmes,
reducing the number of students per counsellor, and implementing legal regulations to facilitate collaboration in
order to work more effectively with children with special needs.
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Introduction

The preschool period is a critical stage during which children lay the foundations of their
cognitive, social, emotional, and psychomotor development (Senemoglu, 2020). Educational
services provided during this period are of great importance in identifying and supporting
developmental differences in children. Particularly for children with special needs, high-quality
education and support services offered in the preschool period have a decisive impact on their
development and quality of life (Karabiyik & Ataman, 2017). In this context, numerous studies
have demonstrated that early intervention programs enhance children’s academic achievement
and social adaptation in later years (Senerman, 2019). Odom et al. (2011) stated that
educational programs implemented in early childhood significantly improve children’s cognitive
and social development. Furthermore, children who receive early intervention services are
reported to demonstrate higher academic achievement and adaptation during their primary
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school years (Guralnick, 2011). Dunst et al. (2014) revealed that supporting children with special
needs in the preschool period positively influences parents’ attitudes toward their children and
their level of involvement in educational processes. Special education practices initiated at an
early stage ensure that developmental needs are addressed in a timely manner. In this regard,
it is critically important for stakeholders such as families, teachers, school administrators, and
psychological counselors to collaborate in the educational processes of children with special
needs (Dayi et al,, 2025). In this process, stakeholders’ possession of sufficient knowledge and
skills in special education directly affects the effectiveness of the education provided.

Studies show that in many preschool education institutions, stakeholders often lack sufficient
knowledge regarding special education, which in turn limits the quality of special education
services (The Professional Counselor [TPC], 2015). In particular, the limited knowledge and skills
of School Psychological Counselors (SPCs) regarding special education hinder their ability to
contribute effectively to the process. According to the TPC (2015) report, only 5.9% of SPCs
have completed one or more courses related to special education, while 59% have received no
training in this field. This situation can negatively influence counselors’ perceptions of special
education and their intervention competencies. Biylksahin-Cevik (2017) noted that in schools
without SPCs, preschool teachers do not prepare annual guidance plans, and both parents and
teachers experience problems with children’s adjustment. In this regard, it can be stated that
SPCs play a critical role in preschool education institutions.

SPCs contribute to meeting children’s developmental needs by assisting in the preparation of
individualized intervention programs. In addition to providing individual counseling, SPCs have
roles related to whole-school consultation, teacher training, and advocacy (Bartolo, 2015). They
are also responsible for tasks such as collaborating with families, referring students to
appropriate resources, and coordinating with other specialists (Psychology School Guide [PSG]).
These roles contribute to enhancing the participation of all children in educational processes
more effectively. Particularly in early childhood, the quality of educational services plays a
decisive role in unlocking children’s developmental potential. Educational practices during this
period support children in acquiring new skills and in establishing effective communication with
their environment (Blytksahin-Cevik, 2017). In this regard, SPCs’ knowledge and skills can be
considered a key factor in improving quality in preschool education.

Preschool education institutions serve not only typically developing children but also children
with diverse developmental characteristics. In this sense, SPCs’ knowledge, skills, attitudes, and
experiences in special education contribute to enhancing educational quality. Given that
contemporary educational understanding is based on inclusive education, the role of SPCs in
special education has become increasingly important. The literature contains various studies
on the roles of SPCs in special education. Milsom (2006) stated that SPCs have important roles
in the special education process, such as establishing effective communication with families,
advocating for students’ rights, and leading teamwork. Waitoller and Artiles (2013) emphasized
that improving SPCs’ knowledge and skills in special education would increase the success of
inclusive education practices. However, many studies indicate that counselors’ professional
training in special education is insufficient, leading to various challenges in practice (Sahin &
Avcl, 2027). Research highlights the necessity for SPCs to possess sufficient knowledge and
skills to assume active roles in special education.

The effectiveness of special education and psychological counseling services is often linked to
the critical importance of multidisciplinary teamwork and collaboration among stakeholders
(Vakil et al., 2008; Hunt et al.,, 2004; Sandall et al., 2000). Studies underline that SPCs should
assume roles that contribute not only at the individual level but also to the entire school and the
inclusive structure of society (Bartolo, 2015; Center & Ward, 1989; Schalkwyk & D'’Amato, 2013;
Avramidis & Bayliss, 2010). In particular, in the context of inclusive education for children with
Autism Spectrum Disorder (ASD) and those with severe and multiple disabilities, it has been
reported that structured play, support plans, and behavior management practices implemented
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by teams comprising families, teachers, specialists, and administrators support both social and
academic development (Vakil et al., 2008; Hunt et al., 2004). Conversely, research has found that
SPCs and administrators often have low levels of recognition, referral, and perceived
competence regarding students with special needs, and that there is a need for the development
of in-service training and practice-oriented programs (Karaer, 2010; Sola Ozglc & Altin, 2021;
Aksoy, 2008; Arsit, 2019; Sutgt, 2007). Various studies point to the necessity of continuous
professional development, practice-based training, collaboration between families, schools, and
specialists, and the multidisciplinary updating of programs (Taller-Azulayi et al., 2022; Oluka &
Okorie, 2074). Notably, SPCs" self-efficacy perceptions in special education significantly
increase with experience, exposure to special education practices, and specialist support
(Aksoy, 2008).

Based on this, the primary aim of the present study is to determine, through a qualitative
approach, the experiences, knowledge, and skills of SPCs working in preschool education
institutions in relation to special education. In line with this aim, the following research questions
were addressed:

e What are SPCs’ views on their theoretical knowledge and practical competencies
regarding special education?

e What are the roles of SPCs in the preparation of Individualized Education Programs
(IEPs), early diagnosis, and referral processes, and what challenges do they encounter?

e What are SPCs’ experiences in communication, counseling, and referral processes with
families of children with special needs?

e What professional and emotional challenges do SPCs face when working with children
with special needs, and what solutions do they propose?

Method

Research design

This study was conducted as a case study, one of the qualitative research designs in which the
researcher examines one or more cases in depth within a specific context and time frame, using
multiple data sources (Creswell, 2014; Merriam, 2013). This method enables researchers to
understand complex social phenomena within their natural contexts and is effective in
uncovering context-specific themes (Yin, 2014). However, findings obtained from case studies
cannot be generalized to the entire population and can only be transferred within their specific
context (Akar, 2019). In this study, the case study design was employed to understand the
experiences of School Psychological Counselors (SPCs) working in preschool institutions
regarding special education and to identify the themes that emerged in this context.

Study group

The study group consisted of nine SPCs working in official independent preschools affiliated
with the Ministry of National Education (MoNE) in the city center of Bolu. Participation was
voluntary, and only counselors who consented to take part in the study were included.
Participants were selected using purposive sampling. Informed consent was obtained in both
written and verbal form, and ethical principles were observed throughout the study (Creswell &
Poth, 2018).

Eight participants were female and one was male. Their ages ranged from 29 to 47 years, and
their professional experience ranged from 3 to 22 years. All participants held undergraduate
degrees; one had completed a master's degree, and another was currently pursuing graduate
studies. Two participants had received various forms of training related to special education,
while the remaining participants had no such training.
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Data collection

In order to increase the credibility of the qualitative research, two different data collection tools
were used: document analysis and semi-structured interview techniques (Creswell, 2014,
Glesne, 2015; Yildinm & Simsek, 2018). The researcher examined reports prepared by the SPCs,
materials used for special education, guidance plans, and other documents they voluntarily
shared. Ethical principles were observed in the examination of documents to ensure the
protection and confidentiality of participants’ personal information. These documents provided
supplementary data to assess the counselors’ knowledge and skills in special education.

The researcher prepared semi-structured interview questions to conduct an in-depth
investigation of the phenomenon of interest. The initial questions were reviewed and refined
based on feedback from three faculty members—experts in early childhood education, guidance
and psychological counseling, and special education. The revised interview form was then re-
examined by the author and finalized. The first part of the interview form included demographic
information about the SPCs, and the second part comprised 11 semi-structured questions.
These questions were designed to explore how SPCs define their knowledge and skills in special
education, how they assess the characteristics of children with special needs, and the
difficulties they encounter in implementing special education practices. Additional questions
aimed to identify counselors’ needs regarding special education, their proposed solutions to
these challenges, and the collaborations they establish with other stakeholders.

For data collection, initial contact was made with the SPCs via telephone or text message to
determine their availability. Subsequently, face-to-face interviews were conducted on the dates
specified by the participants. The interviews were conducted by the researcher in a quiet, private
setting within the counselors’ workplaces. With participants’ consent, interviews were audio-
recorded using a mobile phone. The duration of the interviews ranged from 18 to 42 minutes.

Data analysis

The data obtained throughout the study were analyzed using content analysis in accordance
with the case study design, and the findings were interpreted (Yildinm & Simsek, 2018). Content
analysis is defined as the systematic summarization and categorization of the main contents
and information within the data (Cohen et al., 2007). In this study, the audio recordings of the
semi-structured interviews were transcribed in written form after each session to prepare them
for content analysis. During transcription, no additions or deletions were made, and the
transcripts were subsequently reviewed for verification. Consistency between the transcripts
and audio recordings was confirmed.

All transcripts were uploaded into the MAXQDA software, and the analyses were conducted
using this program (Silver & Lewins, 2014; Woolf & Silver, 2018). During the coding process, the
researcher focused on the research questions, continuously tracking relevant elements within
the data and coding accordingly. The codes facilitated the classification of the data into
meaningful units, which were then grouped to form categories. Categories were subsequently
transformed into themes based on their commonalities and relationships. The MAXQDA
software was used to visualize the findings, enabling systematic organization and presentation
of the data.

Credibility

In case study research, obtaining participant confirmation of interview data is emphasized as
an important strategy for increasing credibility (Creswell, 2014; Glesne, 2015; Yildinm & Simsek,
2018). Erlandson et al. (1993) suggested that, to enhance credibility, the researcher may
summarize the data collected at the end of each interview and ask the participant to share their
views on the accuracy of the summary. In this study, at the end of each interview, the interviewer
provided a general summary and asked participants whether there were any additional points
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they wished to mention or any misunderstandings to clarify. This process was applied to
confirm the accuracy of the data and ensure that participants’ views were fully represented.

Validity and reliability are critical in qualitative research to ensure the trustworthiness of the
study and the accuracy of the findings (Lincoln & Guba, 1985; Merriam, 2013). Validity refers to
collecting and analyzing data in accordance with the research objectives, while reliability refers
to the consistency and replicability of the research process (Yildinm & Simsek, 2018). In this
study, several strategies were used to enhance validity and reliability. First, different data
sources—document analysis and semi-structured interviews—were employed to increase the
consistency of the findings (Denzin, 2012). Second, the interview questions were developed
based on the opinions of three faculty members who were experts in their respective fields,
ensuring alignment with the study's aims. Third, coding and theme development were
conducted systematically using MAXQDA, thus supporting the transparency and consistency of
the analysis process (Silver & Lewins, 2014). In addition, the dataset, categories, and codes were
reviewed by an independent faculty member experienced in early childhood education and
qualitative research methods. This expert confirmed the appropriateness of the research
design, analyses, and data collection techniques. Finally, member checking was conducted at
the end of each interview to confirm the accuracy of the data, thereby enhancing the validity of
the findings (Creswell & Poth, 2018). All these strategies were implemented to strengthen both
the internal and external validity and reliability of the study.

Findings

This section presents the findings obtained from the analysis of the interviews conducted with
SPCs. First, the figures generated using MAXQDA are presented. These figures illustrate the
codes, categories, and themes. Explanations and direct quotations related to each theme are
provided below the figures.

Special Education Knowledge Levels
Methodology and Experience Training and Preparation

\ \@

@ ] Inadequacy of the Faculty of Education Program

ABA and Video Model
Experience Acquired by Grades
Specialties

Figure 1 OPD knowledge levels regarding special education

The majority of participating school counselors (SPCs) reported that their theoretical knowledge
in the field of special education was limited and that they had not acquired sufficient
competencies in this area during their undergraduate education. Findings obtained from data
analysis indicated that counselors lacked knowledge about the characteristics of children with
special needs, different types of disabilities, and the fundamental principles of special education
in early childhood. Many participants stated that, during their university studies, they had only
taken a general “special education” course, which did not cover details specific to the preschool
period. In addition, some psychological counselors reported having only superficial knowledge
about common diagnoses such as Autism Spectrum Disorder (ASD), Down Syndrome (DS), and
Attention Deficit Hyperactivity Disorder (ADHD). SPCs expressed difficulties in developing a
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deep understanding of the needs of children with special needs. Most counselors noted that
they conducted their own literature searches about the children they encountered and tried to
gain additional information on special education after starting their professional careers.
Examples of OPD statements related to this theme are as follows:

P5:“In my undergraduate education, I only took an elective course on special education, and
it only provided general information.. When | encounter a child with special needs in
preschool, | do not exactly know what to do.”

P2:“I cannot say that | am very knowledgeable about special education. In my first school,
there was a child with autism, and | had to learn many things on the job.”

P8: “In my first year at school, | had great difficulty working with a child with autism in the
preschool setting. | did not know what types of activities | should implement.”

Contributions to the IEP Process

Appllcatmn and Forming Roles and Responﬂblhtles
]
Formalltles IEP Coordination Unit Coordinating
@] @]
Counseling Role Family-Child Balance

Figure 2 OPD contributions to the IEP process

SPCs stated that, in addition to theoretical knowledge gaps, they also experienced deficiencies
in practice-oriented skills when working with children with special needs. They particularly
explained that they did not feel adequately competent in skills such as developing Individualized
Education Programs (IEPs), conducting early identification and referrals, providing classroom
support, and managing problem behaviors. Document analysis revealed deficiencies in the
prepared forms and IEPs, as well as limitations in the forms prepared regarding students’ needs.
Many SPCs stated that they needed to further develop themselves in early identification and
appropriate referral practices. Participants reported that, when they suspected a developmental
concern, they typically referred children to the Guidance and Research Center (RAM), but that
they also experienced a lack of experience in communicating effectively with families and
making accurate referrals during this process. Some counselors mentioned that they worked
collaboratively with classroom teachers to adapt activities for children, yet often had to seek
advice from special education teachers or specialists on which adaptations would be effective.
Examples of OPD statements related to this theme are provided below:

P3: “We currently have a student with special needs at school. However, | did not receive
sufficient training on preparing IEPs. That is why | always consult the special education
teacher when creating one.”

P7:“When | encounter a child with special needs who exhibits behavioral problems, | do not
know exactly which methods | can apply. Usually, we proceed through trial and error or
consult specialists.”

P1: "When | observe a marked difference in a student, | sometimes have difficulty
determining whether it is a normal developmental variation or a sign of special needs. If |
had received more training on this, I could have been more effective in early intervention.”
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Opinions Regarding Special Needs Groups
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Figure 3 OPD views on special needs groups

According to the statements of participating SPCs, when a child with special needs is present
in a preschool setting, psychological counselors primarily strive to maintain ongoing
communication and collaboration with stakeholders such as classroom teachers, special
education teachers, school administrators, families, and RAM. Document analysis confirmed
this effort. Despite these efforts, participants reported encountering various challenges and role
ambiguities during the collaboration process. While counselors generally maintained a positive
attitude toward collaboration with preschool teachers, some teachers tended to assign all
responsibilities related to children with special needs to the counselor. Some participants stated
that teachers expected more support from counselors and sometimes requested them to be
more active in areas such as behavior management or classroom observation. Collaborating
and communicating with families is also a critical task for psychological counselors in the
education of children with special needs. Participants noted that, particularly during the
diagnostic and referral processes, they established close dialogue with families, yet some
families struggled to accept their child's special needs. Document analysis revealed that SPCs
provided families with information about their child’'s special needs and made relevant referrals.
Examples of OPD statements on this matter include:

P4: “Teachers sometimes say ‘you take care of this child.” Of course, | do, but there are also
adaptations that teachers can make in the classroom. | try to share these with them.”

P9: “We talk to families and suggest that their child undergo an evaluation. However, some
parents do not accept the situation and say, ‘there is nothing wrong with my child.” It is quite
difficult to explain the situation without offending them.”

P6: “We need to both explain the process to families and support them emotionally. Some
parents are very anxious, and | try to encourage them. But sometimes | have difficulty
answering their technical questions.”

P3: “The reporting process for a child we referred to RAM took almost an entire term. During
that time, we tried to support the child in the best way possible, but it was challenging until
official support arrived.”

aa
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Figure 4 OPD views on family collaboration and referral skills
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SPCs expressed various opinions regarding the difficulties they encountered while working with
children with special needs and the emotional impact of these processes on themselves. The
narratives highlighted issues such as heavy workload, role ambiguity, feelings of inadequacy,
and emotional strain. Many counselors reported that they were the only psychological counselor
in their preschool institution and had to support multiple classes or educational levels
simultaneously. Document analysis also showed that SPCs worked with children in classes with
different age groups and participated in numerous teams to provide support. Participants
candidly stated that they sometimes felt inadequate when working with children with special
needs. In particular, the thought of not being able to provide the necessary support completely
or fully meet the child’'s needs could lead to professional dissatisfaction and feelings of sadness.
Another challenge voiced during the interviews was role ambiguity and lack of institutional
support. Examples of statements related to this theme are as follows:

P9: “I am the only counselor at my school, and | try to attend to every class. Even though |
want to work one-on-one with students with special needs, my time is very limited.”

P8: ‘| do my best, but | wish | were more competent. Sometimes | feel helpless, and that
affects my morale.”

P7:"When | want to do something for a preschool child with special needs, | may not always
find sufficient materials or support.”

Challenges and Solution Suggestions
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Figure 5 OPD Views on Challenges and Solutions

The participating SPCs emphasized that, regarding the challenges they faced in special
education practices and possible solutions, they received support from the administration in
their schools, although this was not the case in all institutions. They reported differences among
schools, rehabilitation centers, and RAMs, depending entirely on communication and the
institutional knowledge base. Resistance from teachers in inclusive education practices was
also mentioned as a problem. Counselors highlighted that parents often had difficulty accepting
their child’'s special needs, and that the most important solution throughout this process was
maintaining consistent communication. Examples of OPD statements related to the final theme
of the study are as follows:

P1:“l have never had any problems in my own institution; they always support me. But it is
not the same everywhere. There are significant differences between rehabilitation centers,
RAM, and schools.”

P6: “Many teachers do not want an inclusion student in their class because the child can
disrupt the flow of the lesson and requires extra time from the teacher. Sometimes, having
two inclusion students in the same class can create major problems.”

P5: “In challenging situations, we make decisions during web meetings. For example, we
might decide that the child should attend school only during certain hours, or we might
initially allow the mother to stay in the class and gradually have her step out.”

P4: “Many parents postpone the reporting process by saying, ‘| do not want my child to be
labeled as disabled.”
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P9: “For each child, it is necessary to maintain constant communication with the family,
teacher, and specialists. We try every method during this process, but what we can do is
limited to communication.”

Discussion

The findings of this study reveal significant gaps in the competencies of school counselors
(SPCs) working in preschool education institutions in the field of special education. The majority
of participants reported feeling inadequate in terms of both theoretical knowledge and practical
skills related to working with children with special needs. In particular, there is a need for more
comprehensive training in understanding the developmental needs of children with disabilities,
developing Individualized Education Programs (IEPs), implementing behavior modification
techniques, and applying early intervention strategies.

The results demonstrate that counselors’ most prominent need is enhanced knowledge of
special education. A considerable number of participants indicated that courses on special
education during their undergraduate studies were either superficial or absent. This finding
points to a notable deficiency in the curricula of Guidance and Psychological Counseling (PDR)
undergraduate programs in Turkiye. Previous studies have also emphasized the limited content
in PDR programs relating to special education and early childhood education (Akalin, 2014;
Derin-Kilig & Er, 2021). Acar (2021) argues that PDR students require more field-based
experience and practical training in working with children with special needs.

According to legal regulations, the duties of SPCs include the early identification of students
with special needs, making appropriate referrals, providing consultation to teachers and
families, and planning and coordinating the intervention process (MoNE, 2018). However, the
direct implementation of interventions and the conduct of the teaching process fall under the
responsibility of classroom teachers. Johnson et al. (2023) reported that school counselors are
often insufficient in early identification, appropriate referral, and providing in-class support for
children with disabilities. Strengthening these skills is critical for ensuring that children with
special needs receive more effective support in their educational processes. Akalin (2014)
highlighted the need for training in recognizing the characteristics of young children with
disabilities, guiding teachers in the IEP process, implementing behavior modification strategies,
and providing teacher support. The results of the present study corroborate these findings,
indicating that counselors struggle to understand the needs specific to different disability
groups and to manage appropriate referral and collaboration processes in response to those
needs.

Deficiencies in SPCs’ practical skills were particularly evident in guiding classroom teachers
during the IEP process, making referrals during early identification, and providing in-class
support. Participants acknowledged feeling insufficient in these areas, which could jeopardize
the effectiveness of support plans designed for children with special needs in school settings.
According to current regulations, the preparation of IEPs is the responsibility of the classroom
teacher, whereas the OPD'’s role is to guide and collaborate with the teacher on the process,
required content, and strategies to be implemented (MoNE, 2024). Therefore, insufficient
counselor competence may reduce the quality of guidance provided to teachers and negatively
affect the overall success of the process. In this context, in-service training and workshops
emerge as key solutions to strengthen SPCs' collaboration and guidance skills. The literature
suggests that such training should not be limited to theoretical instruction but should include
case studies, simulations, and hands-on experiences in real classroom settings (Aktas &
Demirtag-Zorbaz, 2018; Yayla, 2021). Thus, training programs should be comprehensive,
practice-oriented, and supportive of teacher—counselor collaboration.

Recent developments in Turkiye's special education and school counseling fields indicate that
some steps have been taken to address these needs. For instance, within the framework of the
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“Capacity Building in Special Education Project” initiated by the Ministry of National Education
(MoNE) in the 2023-2024 academic year, in-service training programs focusing on special
education for psychological counselors have been launched (MoNE, 2024). However, the scope
and continuity of these programs are not sufficient to meet the needs of all counselors.
International examples show that in the United States and some European countries,
compulsory courses on special education have been integrated into PDR curricula (Zyromski et
al., 2018).

The results of the study also emphasize the critical importance of collaboration and teamwork
in the education of children with special needs. School counselors act as a bridge between
teachers, families, and other specialists, maintaining continuous interaction throughout the
process. However, findings indicate occasional ambiguities in role distribution between
counselors and teachers. Participants reported that in some cases, all responsibility was
assigned to them, while in others, they were not sufficiently involved in the process. This
suggests the need for clear, structured, and sustainable collaboration mechanisms at the school
level. MoNE (2024) highlights the importance of regular coordination meetings among school
counselors, psychological counselors, and other stakeholders to strengthen in-school
collaboration. The literature supports that teacher—counselor collaboration plays a key role in
the academic success, social integration, and emotional development of students with
disabilities (Beesley, 2004; Totan, 2018; UNESCO, 2024). In this regard, providing guidance to
teachers on differentiated instructional strategies and behavior management techniques can
enhance the effectiveness of classroom interventions (Burnham et al., 2024). Yayla (2021) notes
that structured collaboration models involving regular meetings, case-based discussions, and
joint planning sessions between psychological counselors and teachers have a positive impact
on the educational outcomes of students with special needs. Team-based intervention models
also allow counselors to work with teachers to develop student-centered plans, thereby
increasing success rates (Zyromski et al., 2018).

The 2024 UNESCO report emphasizes that strengthening the family—counselor—teacher triad
in special needs education supports students’ social and academic skills. The findings of this
study also indicate that counselors sometimes face difficulties in communicating with families
and require further training in this area. Participants stated that communicating with families
can be challenging, especially when faced with resistance during the diagnostic process. This
highlights the need for additional training and supervision to enhance counselors’ expertise in
family counseling (Boyaci, 2018; Keskin, 2022). The literature emphasizes that increasing
families” awareness of their children’s special needs and ensuring their active participation in
the educational process play a critical role in the effectiveness of special education, particularly
in early childhood (Turnbull et al., 2015). Counselors guide families through special education
procedures, legal rights, and supportive strategies that can be implemented at home (Friend &
Cook, 2017). Moreover, structured guidance materials, parent seminars, and interactive
workshops have been shown to be effective in increasing family engagement (Epstein, 2018;
Hornby & Lafaele, 2011).

The study's findings also reveal that the emotional burden and feelings of professional
inadequacy experienced by counselors working with children with special needs may
significantly increase the risk of burnout. Similar to previous research findings (Maslach & Leiter,
2016; Acar, 2021), this study found that counselors experience intense stress, emotional
exhaustion, and progressive burnout while trying to meet the needs of students with disabilities.
This situation not only negatively affects individual job satisfaction but can also reduce the
quality of counseling services in the long term (Skaalvik & Skaalvik, 2020). The literature
highlights the need for structured interventions to strengthen counselors’ emotional resilience
and support their professional self-efficacy (Yayla, 2021). Similarly, a UNESCO (2024) report
provides evidence for the effectiveness of school-based support groups and peer mentoring
programs in enhancing the professional resilience of school counselors.
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Conclusion and recommendations

This study reveals the need to strengthen the knowledge, skills, and attitudes of school
counselors working in preschool education institutions. Counselors report feeling inadequate in
working with children with special needs due to gaps in undergraduate and in-service training
but express willingness to improve themselves. Despite challenges such as heavy workload, role
ambiguity, and communication difficulties, these deficiencies can be addressed with
appropriate educational policies and resources. Reducing the student-to-counselor ratio and
ensuring that every preschool institution has at least one counselor would enable more effective
support for children with special needs.

e Based on the study findings, the following recommendations are proposed for practice
and future research:

e Incorporate courses on early childhood education, special education, inclusive
education, play therapy, and child assessment into PDR undergraduate programs.

e Organize in-service training programs, in collaboration with MoNE, RAM, or universities,
focusing on IEP preparation, behavior management, family counseling, and inclusive
practices for current counselors.

e Develop collaboration protocols in meetings to clarify role distribution.

e Create educational and support programs for parents of children with special needs.

Expand the provision of parent seminars, group guidance, and individual counseling

services in schools.

Ensure sustainable appointment of psychological counselors to preschool institutions.

Reduce the student-to-counselor ratio to alleviate workload.

Revise legislation to ensure that counselors take an active role in the IEP process.

Conduct large-scale quantitative studies examining counselors’ self-efficacy

perceptions and attitudes toward special education.

e Implement long-term, comprehensive projects to enhance SPCs' knowledge and skills in
special education.

e Carry out comprehensive studies that incorporate the perspectives of preschool
teachers, administrators, and families.
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Arastirma Makalesi Acik Erisim

Okul psikolojik danigmanlarinin ozel gereksinimli gocuklarin egitim
siireglerine iligkin bilgi ve deneyimlerinin belirlenmesi

Mehmet ince'
1 Abant izzet Baysal Universitesi, Egitim Fakiiltesi, Ozel Egitim Bolimii, Bolu, Tiirkiye.

OZET

Bu c¢alismanin temel amaci, okul oncesi egitim kurumlarinda gorev yapan psikolojik danismanlarin 6zel
gereksinimli ¢cocuklarla ¢alisma deneyimlerini incelemek, karsilastiklari sorunlari tespit etmek ve bu sorunlara
yonelik ¢ozUm oOnerilerini ortaya koymaktir. Arastirma, nitel arastirma yontemlerinden durum c¢alismasi desenine
gore tasarlanmistir. Arastirmanin galisma grubunu, Milll EGitim Bakanh@i'na bagli resmi anaokullarinda gorev
yapan dokuz psikolojik danisman olusturmustur. Veri toplama surecinde yari yapilandirimis gortismeler ve
dokiman incelemesi yontemleri kullaniimistir. Elde edilen veriler icerik analizi yontemiyle analiz edilmistir.
Bulgular, bes ana tema altinda toplanmis ve sekillerle desteklenerek sunulmustur. Arastirma sonugclari, psikolojik
danismanlarin 6zel gereksinimli gocuklarla ¢alisirken teorik bilgi ve pratik uygulama becerileri acisindan énemli
eksiklikler yasadigini gostermistir. Katilimcilar, lisans egitimleri sirasinda aldiklari 6zel egitim derslerinin ytzeysel
ve yetersiz oldugunu belirtmislerdir. Ayrica ozellikle bireysellestirilmis egitim programi hazirlama, erken tanilama
slregleri ve problem davranislara midahale gibi kritik alanlarda yeterli donanima sahip olmadiklarini ifade
etmislerdir. Katilimcilar aileler, sinif 6gretmenleri ve Rehberlik ve Arastirma Merkezleriile olan is birligi sireglerinde
rol belirsizlikleri, iletisim sorunlarn ve burokratik engeller gibi zorluklarla karsilastiklarini dile getirmislerdir.
Ogretmenlerin sorumluluklari psikolojik danismanlara yiikleme egilimi ve ailelerin tani stirecini kabullenmekte
yasadigi direng, surecin karmasiklasmasina neden olmaktadir. Katiimeilar, bu zorluklarin tGstesinden gelmek icin
hizmet ici egitim programlarina katildiklarini, meslektaslariyla deneyim paylasiminda bulunduklarini ve paydaslarla
sUrekli iletisim halinde olduklarini belirtmislerdir. Psikolojik danismanlar, 6zel gereksinimli gocuklarla daha etkili
calisabilmeleriigin lisans programlarinin giclendirilmesi, danisman basina diisen 6grenci sayisinin azaltilmasi ve
is birligini kolaylastiracak yasal diizenlemelerin yapilmasi gibi dnerilerde bulunmuslardir.

ANAHTAR KELIMELER

Psikolojik danisman, okul 6ncesi, 6zel gereksinimli gocuklar, durum galismasi, 6zel egitim.
Giris

Okul 6ncesi donem, gocuklarin biligsel, sosyal, duygusal ve psiko-motor gelisimlerinin temelini
attigr kritik bir evredir (Senemoglu, 2020). Bu donemde sunulan egitim hizmetleri gocuklarin
gelisimsel farkliliklarinin belirlenmesi ve desteklenmesi agisindan buyuk onem tasimaktadir.
Ozellikle 6zel gereksinimli cocuklar icin okul 6ncesi donemde saglanan kaliteli egitim ve destek
hizmetleri, gelisimleri ve yasam Kkaliteleri tzerinde belirleyici bir etkiye sahiptir (Karabiyik &
Ataman, 2017). Bu bagdlamda, erken mudahale programlarinin gocuklarin ilerleyen yillardaki
akademik basarilarini ve sosyal uyumlarini artirdigi pek cok arastirma tarafindan ortaya
konmustur (Senerman, 2019). Odom ve digerleri (2011), erken gocukluk déneminde uygulanan
egitim programlarinin gocuklarin biligsel ve sosyal gelisimlerinde anlamli artis sagladigini
belirtmislerdir. Ayrica, erken mudahale hizmetleri alan cocuklarin ilkokul yillarinda daha yuksek
akademik basari ve uyum gosterdikleri belirtiimektedir (Guralnick, 2011). Dunst ve digerleri
(2014) 6zel gereksinimli gcocuklarin okul dncesi donemde desteklenmesinin, ailelerin gocuklarina
yonelik tutumlarini ve egitim sureglerine katiim duzeylerini olumlu yonde etkiledigini ortaya
koymustur. Erken donemde baslayan ©zel egitim uygulamalari ¢ocuklarin  gelisimsel
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ihtiyaclarina zamaninda cevap verilmesini saglamaktadir. Bu kapsamda ozel gereksinimli
gocuklarin egitim sureclerinde ailelerin, ogretmenlerin, okul yonetiminin ve psikolojik
danismanlar gibi paydaslarin is birligi icinde hareket etmesi kritik bir gerekliliktir (Dayi vd., 2025).
Bu sUrecte paydaslarin, 6zel egitim konusunda yeterli bilgi ve beceriye sahip olmalari egitimin
etkinligini dogrudan etkilemektedir.

Yapilan galismalar incelendiginde ise pek ¢ok okul oncesi egitim kurumunda paydaslarin 6zel
egitimle ilgili bilgi eksiklikleri bulundugunu ve bu durumun 6zel egitim hizmetlerinin kalitesini
sinirladigini gostermektedir (The Professional Counselor [TPC], 2015). Ozellikle paydaslardan
Okul Psikolojik Danismanlarinin (OPD) 6zel editim konusunda bilgi birikimlerinin ve becerilerinin
sinirl olmasi, stirece etkili bir sekilde katki sunmalarini zorlastirmaktadir. TPC (2015) raporuna
gore, OPD'lerin sadece %5,9'u 6zel egitimle ilgili bir veya daha fazla kurs tamamlamisken, %59'u
bu konuda higbir egitim almamuistir. Bu durum, danigsmanlarin 6zel egitimle ilgili algilarini ve
mudahale yeterliliklerini olumsuz yonde etkileyebilmektedir. Blyiiksahin-Cevik (2017) ise OPD
bulunmayan okullarda okul oncesi ogretmenlerinin yillik rehberlik plani hazirlamadiklar,
ebeveynlerin ve ogretmenlerin ¢cocuklarinin uyum sorunlariyla karsilastiklar belirtilmistir. Bu
baglamda OPD'lerin okul oncesi egitim kurumlarinda kritik bir role sahip oldugunu soylenebilir.

OPD'ler, gocuklarin gelisimsel gereksinimlerinin karsilanmasinda onemli bir rol oynayarak
bireysel mudahale programlarinin hazirlanmasina katkida bulunurlar. OPD yalnizca bireysel
danismanlik degil ayni zamanda tum okul sistemine yonelik danigsmanlik, 6gretmen egitimi ve
savunuculuk rolleri de bulunmaktadir (Bartolo, 2015). Ayrica ailelerle is birligi kurma, 6grencileri
uygun kaynaklara yonlendirme ve diger uzmanlarla koordinasyon saglama gibi pek ¢ok galisma
yapmalari gerekmektedir (Psychology School Guide [PSG]). Bu roller tim ¢ocuklarin egitim
sureglerinin daha etkin bir sekilde katimasina katki saglamaktadir. Ozellikle erken gocukluk
doneminde egitim hizmetlerinin niteligi, ¢ocuklarin gelisim potansiyellerini ortaya ¢ikarmada
belirleyici olmaktadir. Erken ¢ocukluk donemindeki egitim uygulamalarinin, ¢ocuklarin yeni
beceriler edinmelerini ve gevreleriyle etkili iletisim kurmalarini desteklemektedir (Blyuksahin-
Cevik, 2017). Bu baglamda OPD’lerin bilgileri ve becerileri, okul 6ncesi egitimde kalitenin
artinlmasinda anahtar bir faktor olarak degerlendirilebilir.

Okul oncesi egitim kurumlarinda sadece tipik gelisim gosteren cocuklar degil ayni zamanda
farkl gelisimsel ozelliklere sahip ¢ocuklarda egitim gormektedirler. Bu anlamda OPD'nin ozel
egitim konusunda da bilgi, beceri, tutum ve deneyimleri egitimdeki kalitenin artmasina katki
saglayacaktir. Gunimuzde kapsayici egitimi temel alan bir egitim anlayisinin hakim oldugu
disunuldiginde OPD'nin 6zel egitimdeki roll daha fazla dnem kazanmaktadir. OPD'nin ozel
egitimdeki rollerine iliskin literatirde gesitli arastirmalara rastlanmaktadir. Milsom (2006), OPD
0zel egitim surecinde ailelerle etkili iletisim kurma, ogrenci haklarini savunma ve ekip
galismasina liderlik etme gibi onemli rolleri bulundugunu belirtmektedir. Waitoller ve Artiles
(2013) OPD'nin Ozel egitim alanindaki bilgi ve becerilerinin gelistiriimesinin kapsayici egitim
uygulamalarinin  basarisini artiracagini vurgulamiglardir.  Ancak pek c¢ok arastirmada,
danismanlarin 6zel egitim alanina yonelik mesleki egitimlerinin yetersiz oldugu ve bu durumun
uygulamada gesitli glglikler yarattigi ifade edilmektedir (Sahin & Avci, 2021). Arastirmalar
OPD'lerin 0zel egitimde etkin roller Ustlenebilmeleri icin bu alanda yeterli bilgi ve beceriye sahip
olmalarinin gerekliligine isaret etmektedir.

Ozel egitim ve psikolojik danismanlik hizmetlerinin etkiliginde, multidisipliner ekip ¢alismasinin
ve paydaslar arasi is birliginin kritik oldugu siklikla vurgulanmaktadir (Vakil vd., 2008; Hunt vd.,
2004; Sandall vd., 2000). Arastirmalar, OPD'nin yalnizca bireysel diizeyde degil, okulun bitintne
ve toplumun kapsayici yapisina katki saglayacak sekilde rol Ustlenmeleri gerektiginin altini
cizmektedir (Bartolo, 2015; Center & Ward, 1989; Schalkwyk & D’Amato, 2013; Avramidis &
Bayliss, 2010). Ozellikle OSB ve agir ve coklu yetersizligi olan gocuklarin kapsayici egitim
baglaminda egitim gormelerinde, aile, 6gretmen, uzman ve yoneticilerden olusan ekipler
araciligiyla yapilandirilmis oyun, destek planlari ve davranis yonetimi uygulamalarinin sosyal ve
akademik gelisimi destekledigi raporlanmistir (Vakil vd., 2008; Hunt vd., 2004). Buna karsin
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arastirmalar OPD ve yoneticilerin 6zel gereksinimli 6grencilerin taninmasi, yonlendirilmesi ve
yeterlilik algilarinin genellikle dusuk oldugu, hizmet ici egitim ve uygulama agirlikli programlarin
gelistirimesine ihtiyag duyuldugu tespit edilmistir (Karaer, 2010; Sola Ozgii¢ & Altin, 2021; Aksoy,
2008; Arsit, 2019; Sutcl, 2007). Cesitli arastirmalar, mesleki gelisimin surekliligi, uygulama
temelli egitim, aile-okul-uzman is birligi ve programlarin ¢ok disiplinli sekilde gtincellenmesinin
gerekliligine isaret etmektedir (Taller-Azulayi vd., 2022; Oluka & Okorie, 2014). Ozellikle OPD’lerin
Ozel egitimde 0z yeterlik algisi, deneyim, 6zel egitim alanindaki deneyim ve uzman destegi ile
anlamli olarak artmaktadir (Aksoy, 2008). Bu durumdan hareketle aragtirmanin temel amaci,
okul oncesi egitim kurumlarinda gorev yapan OPD'nin 6zel egitim alanina iligskin deneyim, bilgi
ve becerilerini nitel bir yontemle belirlemektir. Bu amag¢ dogrultusunda su sorulara yanit
aranmistir:

e OPD'nin ozel egitime iliskin teorik bilgi ve uygulamaya yonelik yeterliliklerine iliskin
gorusleri nelerdir?

e OPD'lerin Bireysellestiriimis Egitim Programi (BEP) hazirlama, erken tanilama ve
yonlendirme sureclerindeki rolunu ve karsilastiklar zorluklar nelerdir?

o Ozel gereksinimli cocuklarin aileleriyle iletisim, danismanlik ve yonlendirme siireclerinde
OPD'lerin deneyimleri nasildir?

e OPD'lerin 6zel gereksinimli cocuklarla galisirken yasadiklari mesleki ve duygusal zorluklar
ve ¢ozdm onerileri nelerdir?

Yontem

Aragtirmanin deseni

Bu galisma, arastirmacinin belirli bir baglamda, sinirli bir zaman dilimi i¢inde bir veya birkag
durumu, goklu veri kaynaklarini kullanarak derinlemesine inceledigi bir arastirma yontemi olarak
tanimlanan nitel arastirma desenlerinden durum calismasi seklinde gerceklestiriimistir.
(Creswell, 2014; Merriam, 2013). Bu yontem, arastirmacilarin karmasik sosyal olgulari kendi
baglamlari icinde anlamalarina olanak tanir ve baglama 6zgu temalarin ortaya ¢ikariimasinda
etkilidir (Yin, 2014). Ancak durum calismasindan elde edilen bulgular evrene genellenemez,
yalnizca kendi baglami iginde aktarilabilir (Akar, 2019). Bu galisma, okul oncesi kurumlarda
calisan OPD'nin ozel egitime iliskin deneyimlerini anlamak ve bu baglamda ortaya ¢ikan temalari
belirlemek amaciyla durum galismasi olarak desenlenmistir.

Calisma grubu

Bu calismanin galisma grubunu, Bolu il merkezinde yer alan ve Milli Egitim Bakanligi (MEB)'e
bagl resmi bagimsiz anaokullarinda gorev yapan 9 OPD olusturmustur. GCalismaya gonullu
olarak katilan psikolojik danismanlar dahil edilmistir. Katiimcilarin secimi, amagl ornekleme
yontemiyle gerceklestiriimistir. Katiimcilarin onamlari yazili ve sozlu olarak alinmis, etik ilkelere
uyulmustur (Creswell & Poth, 2018).

Katilimeilarin  sekizi kadin bir tanesi ise erkektir. Katilimcilanin yaslari 29-47 arasinda
degismektedir. Katilimcr OPDlerin mesleki deneyimleri ise 3 ile 22 yil arasinda degismektedir.
Tamami lisans mezunu olan katilimcilardan biri yuksek lisansini tamamlamis ve biri ise
egitimine devam etmektedir. Katiimcilardan ikisi 0zel egitimle ilgili ¢esitli egitimler almis diger
katihmcilar ise 6zel egitimle ilgili herhangi bir egitim almamislardir.

Verilerin toplanmasi

Veri toplama oncesinde Bolu Abant izzet Baysal Universitesi Sosyal Bilimlerde insan
Arastirmalarn Etik Kurulu'ndan 04.11.2024 tarih ve 2024/357 Sayili Etik Kurul izni alinmstir.
Gerekli izinler alindiktan sonra ¢alismada, nitel arastirma yonteminin inandiricihgini artirmak
amaclyla dokiman incelemesi ve yari yapilandiriimis gorisme teknikleri olmak Uzere iki farkli
veri toplama aracina yer verilmistir (Creswell, 2014; Glesne, 2015; Yildinm & Simsek, 2018).
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Arastirmaci, ODP'lerin hazirladiklar raporlar, ozel egitime yonelik kullandiklari materyaller,
rehberlik planlari ve kendi istekleri dogrultusunda paylastiklari belgeleri incelenmistir. Belgelerin
incelenmesinde etik ilkeler dikkate alinarak katilimcilarin kisisel bilgilerinin korunmasina ve
gizliligin korunmasina 6zen gosterilmistir. Bu belgeler, psikolojik danismanlarin ozel egitime
iliskin bilgi ve beceri dlzeylerini belirlemede destekleyici ek veri saglamistir.

Arastirmaci, odaklanilan olgu Uzerinde derinlemesine bir inceleme yapabilmek igin vyari
yapilandiriimis goridsme sorularini hazirlamistir. Daha sonra hazirlanan sorulara iliskin, okul
oncesi egitimi, PDR ve 0zel egitim alaninda bir uzman olmak Uzere ¢ 6gretim Uyesinden alinan
goruslerle duzeltilmis ve gelistiriimistir. Olusturulan yari yapilandinlmis gorisme sorulari yazar
tarafindan tekrar incelenmis ve gorisme formuna son sekli verilmistir. Gortisme formunun ilk
bolimunde okul psikolojik danismanlarinin demografik bilgilerine, ikinci bolimde ise 11 adet yari
yapilandiriimis soruya yer verilmistir. Bu sorular, okul psikolojik danismanlarinin ozel egitime
iliskin bilgi ve beceri duzeylerini nasil tanimladiklarini, 0zel gereksinimli cocuklarin 6zelliklerini
nasil de@erlendirdiklerini ve ozel egitim uygulamalarinda karsilastiklar guclukleri belirlemeye
yonelik tasarlanmistir. Ayrica, danismanlarin 6zel egitime yonelik gereksinimlerine, bu guglukleri
cozmeye yonelik onerilerine ve diger paydaslarla kurduklar is birliklerini belirlemeye yonelik
sorulara yer verilmistir.

Verilerin toplanmasi amaciyla ilk olarak okul psikolojik danismanlariyla telefon veya mesaj
yoluyla iletisime gecilmis ve musait olduklari gin ve saatler belirlenmistir. ikinci olarak,
danismanlarin  belirttigi tarihlerde yuz ylze gortsmeler gerceklestirilmistir. Gordsmeler,
arastirmaci tarafindan danismanlarin gorev yaptiklari okullarda, sessiz bir ortamda bire bir
sekilde yapilmistir. Gortsmeler, katiimcilarin  onamlari alinarak cep telefonu yoluyla
kaydedilmistir. Gorismelerin suresi 18 ile 42 dakika arasinda degismektedir.

Verilerin analizi

Calisma boyunca elde edilen veriler, durum ¢alismasi desenine uygun olarak igerik analizi
yontemiyle analiz edilmis ve bulgular yorumlanmistir (Yildinm & Simsek, 2018). igerik analizi,
verilerin temel igeriklerinin ve kapsadigi bilgilerin sistematik bir sekilde 6zetlenmesi ve kategorize
edilmesi olarak tanimlanmaktadir (Cohen vd., 2007). Bu baglamda, veri toplama asamasinda
kaydedilen yari yapilandiriimis gortismelerin gorisme kayitlar her gorisme sonrasi yazili hale
getirilmis ve igerik analizi i¢in hazirlanmistir. Her bir katilimcr igin ayri ayri gergeklestirilen bu
dokum isleminde herhangi bir ekleme ya da ¢ikartma yapilmamasina 0zen gosterilmis ve
dokumler daha sonra dogrulama amagl incelenmistir. Transkriptler ile ses kayitlari arasindaki
tutarhlik dogrulanmistir. Tum dokumler MAXQDA yazilimina yuklenmis ve analizler yazilim
Uzerinden gergeklestiriimistir (Silver & Lewins, 2014; Woolf & Silver, 2018). Kodlama strecinde,
calisma sorularina odaklanilarak verilerin iginde aranan unsurlar surekli olarak takip edilmis ve
bu sorulara uygun bir sekilde kodlama yapiimistir. Kodlar, verilerin anlamli birimler halinde
siniflandinimasini saglamis ve ardindan kategorilerin belirlenmesi igin bir araya getirilmistir.
Kategoriler, ortak yonleri ve iliskileri dikkate alinarak temalara dondsttrdlmustiar. MAXQDA
yaziimi ile bulgular gorsellestirilmistir. Yazilim, verilerin sistematik bir sekilde organize
edilmesine ve gorsellestiriimesine olanak tanimistir.

inandiricilik

Durum galismasi arastirmalarinda inandiriciligr artirmak igin gortsmelere iliskin katilimci
teyidinin alinmasinin 6nemi vurgulanmaktadir (Creswell, 2014; Glesne, 2015; Yildinm & Simsek,
2018). Erlandson ve digerleri (1993), inandiriciid artirmak icin veri toplama strecinde
gorismenin hemen sonunda arastirmacinin topladigi verileri 6zetleyecegini ve katilimcidan
bunlarin dogruluguna iligskin dustncelerini belirtmesini isteyebilecegini ifade etmistir. Bu
baglamda, gorlismeci her gorusmenin sonunda gorusmeyi genel olarak Ozetlemis ve
katiimcilardan eklemek istedikleri bir konu veya yanlis anlasilmalarin olup olmadigini ifade
etmeleri istenmistir. Bu sureg, verilerin dogrulugunu ve katilimcilarin gorutslerinin tam olarak
yansitildigini teyit etmek i¢in uygulanmistir.
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Nitel arastirmalarda gecerlik ve guvenirlik, calismanin guvenilirligini ve bulgularin dogrulugunu
sa@lama agisindan kritik éneme sahiptir (Lincoln & Guba, 1985; Merriam, 2013). Gegerlik,
arastirmanin amacina uygun verilerin toplanmasini ve analiz edilmesini, gvenirlik ise arastirma
slrecinin tutarll ve tekrarlanabilir olmasini ifade eder (Yildinm & Simsek, 2018). Bu galismada
gecerlik ve guvenirligi artirmak icin birden fazla strateji kullaniimistir. ik olarak dokiman
incelemesi ve yari yapilandinlmis gorusmeler gibi farkli veri kaynaklari bir arada kullanilarak
bulgularin tutarlih@r artinlmistir (Denzin, 2012). ikinci olarak, goriisme sorular, alanlarinda uzman
dc ogretim Uyesinin gorusleriyle gelistiriimis ve bu sdre¢ sorularin arastirma amacina
uygunlugunu saglamistir. Uctincl olarak, veri analizi siirecinde MAXQDA yazilimi kullanilarak
kodlama ve tema olusturma islemleri sistematik bir sekilde gergeklestirilmistir. Boylece analiz
slrecinin seffafligl ve tutarliigi desteklenmistir (Silver & Lewins, 2014). Ayrica, veri seti,
kategoriler ve kodlar, okul oncesi egitim ve nitel arastirma yontemleri konusunda deneyimi olan
bir 6gretim Uyesine sunularak bagimsiz inceleme gergeklestirilmistir. Uzman tarafindan ¢alisma
deseninin, analizlerin ve veri toplama tekniklerinin uygun oldugu teyit edilmistir. Son olarak,
katiimci teyidi yontemiyle gordsmelerin sonunda verilerin dogrulugu katilimcilarla kontrol
edilmis, boylece bulgularin gegerligi artinimistir (Creswell & Poth, 2018). TUm stratejiler,
cgalismanin hem i¢ hem de dis gegerligini ve guvenirligini guglendirmek amaciyla
gerceklestirilmigtir.

Bulgular

Bu bolimde OPD ile yapilan gorismelerden elde edilen verilerin analizi ile ulasilan bulgular
sunulmustur. Bulgularin sunulmasinda ilk olarak MAXQDA yazilimi ile olusturulan sekiller
verilmistir. Sekiller kod, kategori ve temalar gostermektedir. Sekillerin altlarinda ise o temaya
iliskin agiklamalar ve dogrudan alintilara yer verilmistir.

Ozel Egitim Bilgi Diizeyleri

a a
Yéntem Bilgisi ve Deneyim Egitimve Hazlr[ﬂ(\‘
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Kademelere Gore Edinien Deneyim Uzmanlk

Gorsel 1 OPD 6zel egitime iligkin bilgi duizeyleri

Katiimci OPD buyuk cogunlugu, 6zel egitim alanindaki teorik bilgilerinin sinirlroldugunu ve lisans
egitiminde bu konuda yeterli donanim edinemediklerini belirtmislerdir. Verilerin analizi sonucu
elde edilen bulgular, danismanlarin 6zel gereksinimli gocuklarin 6zellikleri, farkli engel turleri ve
erken ¢ocukluk doneminde ozel egitimin temel ilkeleri konusunda bilgi eksiklikleri yasadigini
gostermistir. Birgok katilimel, Universite egitimleri sirasinda yalnizca genel bir “0zel egitim” dersi
aldiklarini ancak bunun da okul oncesi doneme 6zgu ayrintilari kapsamadigini ifade etmistir.
Ayrica bazi psikolojik danismanlar OSB, Down Sendromu (DS), Dikkat Eksikligi ve Hiperaktivite
Bozuklugu (DEHB) gibi yaygin tanilar hakkinda ancak ylizeysel bilgiye sahip olduklarini
belirtmislerdir. OPD'ler 6zel gocuklarin ihtiyaglarini derinlemesine anlamakta zorlandiklarini ifade
etmiglerdir. Cogu danisman, karsilastiklari 6zel gereksinimli gocuklarla ilgili literatlrd sonradan
kendi cabalariyla arastirdiklarini, meslege basladiktan sonra ozel egitim hakkinda ek bilgi
edinmeye calistiklarini ifade etmistir. Bu temaya iliskin bazi OPD gorUsleri su sekildedir:

K5 "Lisans egitimimde ozel egitimle ilgili sadece se¢meli bir ders almistim o da genel bilgiler
veriyordu... Okul oncesinde 6zel gereksinimli bir cocukla karsilastigimda ne yapacagimi tam
olarak bilemiyorum."

K2 "Ozel egitim konusunda cok bilgili oldugumu sdyleyemem. ilk gorev yaptigim okulda
otizmli bir cocuk vardi ve bircok seyi isbasinda 6grenmek zorunda kaldim."
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K8 "Otizmli bir cocukla okul oncesinde nasil galisilir agikgasi okuldaki ilk yiimda bu konuda
¢ok zorlandim. Ne tur etkinlikler yapmam gerektigini bilmiyordum.”

BEP Siirecine Katlilari
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Gorsel 2 OPD BEP stirecine katkilari

OPD ozel gereksinimli gocuklarla ¢alisirken teorik bilgi eksikliginin yani sira uygulamaya yonelik
beceriler konusunda da yetersizlikler yasadiklarini belirtmislerdir. Ozellikle BEP hazirlama, erken
tanilama ve yonlendirme, sinif ici destek saglama ve problem davranislarla bas etme gibi
becerilerde kendilerini yeterince yetkin hissetmediklerine dikkat cekmislerdir. Yapilan doktiiman
incelemelerinde hazirlanan formlar ve BEP'lerde eksiklerin oldugu gorilmustur. Ayrica
ogrencilerin gereksinimleri ile ilgili hazirlanan formlarin sinirl oldugu gozlemlenmistir. Birgok
OPD erken tanilama ve uygun yonlendirme konusunda da kendini gelistirmeye ihtiyac
duydugunu belirtmistir. Katiimcilar, genellikle suphelendikleri durumlarda RAM'a yonlendirme
yaptiklarini fakat bu surecte ailelerle iletisim kurma ve dogru yonlendirme yapma noktasinda da
deneyim eksiklikleri oldugunu aktarmislardir. Veri toplama strecinde bazi danismanlar, sinif
ogretmenleri ile is birligi iginde galisarak gocuk igin uygun etkinlik uyarlamalar yapmaya
calistiklarini belirtmislerdir. Buna karsin ne tur uyarlamalarin etkili olacagi konusunda ¢ogunlukla
Ozel egitim ogretmenlerinden veya uzmanlardan tavsiye almak zorunda kaldiklarini ifade
etmiglerdir. Bu temaya iliskin bazi OPD gorUsleri asagida verilmistir:

K3 "Su an okulda ozel gereksinimli bir 6grencimiz var. Ancak BEP hazirlama konusunda
yeterli eg@itim almadim. Bu yuzden BEP olustururken hep ozel egitim ogretmenine
danisiyorum.”

K7 ‘"Davranis problemi gosteren 0Ozel gereksinimli bir c¢ocukla karsilastigimda
uygulayabilecegim yontemleri tam bilmiyorum. Genelde deneme-yanilmaile ilerliyoruz ya da
uzmanlara danisryorum.”

K1 "Bir 6grencide belirgin bir farkllik gozlemledigimde bunun normal bir gelisim varyasyonu
mu yoksa 0Ozel bir gereksinim belirtisi mi oldugunu anlamakta bazen zorlaniyorum. Bu
konuda daha fazla egitim almis olsaydim erken mtdahalede daha etkin olabilirdim."

0Ozel Gereksinim Gruplarina Yonelik Goriigler
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Gorsel 3 OPD 6zel gereksinim gruplarina iligkin gortsleri
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Katiimci OPD'nin ifadelerine gore, okul oncesi kurumlarda ozel gereksinimli bir ¢ocuk
bulundugunda psikolojik danismanlar oncelikle sinif 6gretmeni, ozel editim ogretmeni, okul
idaresi, aile ve RAM gibi paydaslarla surekli iletisim ve is birligi icinde olmaya ¢alismaktadirlar.
Yapilan dokiman incelemelerinde bu ¢aba gozlemlenmistir. Bu gabalara karsin katilimcilar is
birligi streclerinde ¢esitli zorluklar ve rol karmasalari yasadiklarini dile getirmislerdir. Psikolojik
danismanlar, okul oncesi ogretmenleriyle is birligi konusunda genellikle olumlu bir tutum
sergilemekle birlikte bazi 6gretmenlerin 0zel gereksinimli ¢ocuklarla ilgili tum sorumlulugu
danismana birakma egiliminde olduklarini belirtmislerdir. Bazi katilimcilar ise 6gretmenlerin
danismanlardan daha fazla destek bekledigini, davranis yonetimi ya da sinif igi gozlem gibi
konularda danismanin daha aktif olmasini talep edebildiklerini aktarmislardir. Ozel gereksinimli
gocuklarin egitimi surecinde ailelerle is birligi ve iletisim de psikolojik danismanlarin kritik
gorevlerinden biridir. Katiimcilar, ozellikle tanilama ve yonlendirme sureclerinde ailelerle yakin
diyalog kurduklarini ancak ailelerin gocuklarinin 6zel gereksinimi oldugunu kabul etmede
zorlanabildigini belirtmislerdir. Yapilan dokiman incelemelerinde OPD’lerin ailelerle cocuklarinin
0zel gereksinimi ile ilgili bilgi sagladiklari ve yonlendirmelerde bulunduklar gozlemlenmistir. Bu
duruma iligskin OPD goruslerinden bazilar su sekildedir:

K4 "Ogretmenler genelde 'bu cocukla sen ilgilen’ diyebiliyorlar. Tabii ben ilgileniyorum ama
ogretmenlerin de sinif icinde yapabilecekleri uyarlamalar var. Onlarla bunu paylagsmaya
galisiyorum"

K9 "Aileyle konusup ¢cocugun bir degerlendirmeden gegmesini oneriyoruz. Fakat bazi veliler
durumu kabul etmiyor, 'benim cocugumda problem yok' diyebiliyor. Bu durumda onlara
durumu kirmadan anlatmaya galismak epey zor oluyor”

K6 7 "Ailelere hem sureci anlatmak hem de onlari desteklemek gerekiyor. Bazi aileler ¢cok
kaygil oluyor, onlara moral vermeye galisiyorum. Ama bazen onlarin sordugu teknik sorulara
cevap verirken ben de zorlaniyorum."

K3 "RAM’a yonlendirdigimiz bir gocuk icin rapor sureci neredeyse bir donemi buldu. Bu stre
zarfinda ¢ocukla en iyi sekilde ilgilenmeye calistik ama resmi destek gelene kadar zorlandik."

Aile i Birligi ve Yonlendirme Becerileri
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Gorsel 4 OPD aile is birligi ve yonlendirme becerilerine iliskin gorisleri

OPD'nin ozel gereksinimli gcocuklarla ¢alisma surecinde karsilastiklari glgltkler ve bu sureglerin
kendilerinde vyarattigi duygusal etkilere iliskin olarak cesitli gortsler dile getirmislerdir.
Katiimcilarin anlatimlarinda yogun is yukd, rol belirsizligi, yetersizlik hissi ve duygusal zorlanma
gibi konular on plana ¢ikmistir. Bircok danigsman, okul dncesi kurumlarda tek psikolojik danisman
olarak gorev yaptiklarini ve ayni anda birden fazla sinif ya da okul kademesine birden destek
vermek durumunda kaldiklarini ifade etmistir. Bu anlamda yapilan dokiman incelemelerinde de
OPD'lerin farkli yas gruplarinin oldugu siniflardaki gocuklara destek saglamak icin ¢alismalar
yapmakla birlikte birgok ekipte yer aldiklari gordlmustur. Katilimcilar, 6zel gereksinimli cocuklarla
calisirken zaman zaman yetersizlik hissine kapildiklarini samimiyetle dile getirmislerdir. Ozellikle
gereken destegi eksiksiz verememe ya da gcocugun ihtiyacina tam karsilik gelememe dusuncesi,
danismanlarda mesleki tatminsizlik ve udzuntd kaynagr olabilmektedir. Gorusmelerde dile
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getirilen bir diger gucluk, rol belirsizligi ve kurumsal destek eksikligidir. Bu temaya iliskin bazi
gorusler su sekilde dile getirilmistir:

K9 "Okulumda tek danismanim ve her sinifa kosturmaya calisiyorum. Ozel gereksinimli
ogrencilerle birebir ilgilenmek istesem de zamanim ¢ok kisith oluyor."

K8 "Elimden geleni yapiyorum ama keske daha donanimli olsam diyorum. Bazen caresiz
hissettigim oluyor. Bu da moralimi bozuyor."

K7 "Ozel gereksinimli okul 6ncesi cocuk icin bir sey yapmak istedigimde yeterli materyal veya
destek bulamayabiliyorum.”
a

Karsilagilan Zorluklar ve Géziim Onerileri
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BEP Surecinde Ogretmen-Danisman Is Birligi
Gorsel 5 OPD karsilasilan zorluklar ve gozimlerine iliskin gorusleri

Arastirmanin katilimci OPDleri 6zel egitim uygulamalarinda karsilastiklari gtglukler ve ¢ozim
Onerilerine iliskin olarak gorev yaptiklarn okullarda yonetimden destek aldiklarini ancak bu
durumun tum kurumlarda gecerli olmadiginin altini gizmisglerdir. Okul yonetimi, rehabilitasyon
merkezleri ve RAM gibi kurumlar arasinda tamamen iletisime ve kurumun bilgi birikimine bagl
farkliliklar yasandigini belirtmiglerdir. Kaynastirma uygulamalarinda ise ogretmenlerin kars
cikmalari bir sorun olarak aktariimistir. Danigmanlar, ailelerin de gocuklarinin 6zel gereksinimini
kabullenmede zorlandigini ve tim bu surecte en onemli ¢cozimun iletisimde sureklilik oldugu
vurgulanmiglardir. Arastirmanin son temasina iliskin bazi OPD gorUsler su sekildedir:

K1 “Calistigim kuruma 6zelde higbir sorun yasamadim, her zaman destek oluyorlar. Ama her
yer ayni dedil. Rehabilitasyon merkezleri, RAM ve okullar arasinda btiyuk fark var.”

K6 “Birgok 6dretmen sinifinda kaynastirma ogrencisi olmasini istemiyor. Giinkld gocuk ders
akisini bozabiliyor, 6gretmenin ona ekstra zaman ayirmasi gerekiyor. Bazen bir sinifta iki
kaynastirma ogrencisi olabiliyor ki bu budytk problem yaratiyor.”

K5 “Zorlanilan durumlarda “web toplantilarinda karar aliyoruz. O ¢ocuk sadece belli saatlerde
okula gelsin diyoruz veya annesini sinifa alip yavas yavas aileyi disari ¢ikariyoruz.”

K4 “Bircok veli, ‘ben gocugumun engelli oldugu belirlensin istemiyorum’ diyerek rapor
surecini erteliyor.”

K9 “Her cocuk igin aile, 6gretmen ve uzmanlarla surekli iletisimde kalmak gerek. Bu stregte
her yontemi deniyoruz ama yapabileceklerimiz iletisimle sinirli.”

Tartigma

Bu arastirmada ulasilan sonuglar, okul oncesi egitim kurumlarinda gorev yapan psikolojik
danismanlarnin  6zel egitim alanindaki yeterliklerinde onemli eksiklikler oldugunu ortaya
koymaktadir. Katilimeilarin cogunlugu, 6zel gereksinimli cocuklarla calismaya yonelik teorik bilgi
ve pratik beceriler agisindan kendilerini yetersiz hissettiklerini ifade etmistir. Ozellikle, 6zel
gereksinimli gocuklarin gelisimsel ihtiyaclarini anlama, BEP hazirlama sureci, davranis
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degistirme teknikleri ve erken mudahale yontemleri gibi konularda daha kapsamli bir egitime
ihtiyac duyulmaktadir.

Arastirma sonuglari, danismanlarin en belirgin ihtiyacinin 6zel egitim bilgisi oldugunu ortaya
koymaktadir. Katilimcilarin buytk bir kismi, lisans egitiminde 6zel egitimle ilgili derslerin ya
yuzeysel kaldigini ya da hi¢ yer almadigini belirtmistir. Bu durum, TUrkiye'deki Rehberlik ve
Psikolojik Danismanlik (PDR) lisans programlarinin mifredatina iliskin nemli bir eksikligi isaret
etmektedir. Daha onceki ¢calismalarda da PDR programlarinda 6zel egitim ve okul dncesi egitime
yonelik igeriklerin sinirli oldugu vurgulanmistir (Akalin, 2014; Derin-Kilig & Er, 2021). Acar (2021),
PDR ogrencilerinin 6zel gereksinimli gocuklarla ¢alisma konusunda daha fazla saha deneyimi ve
uygulamali egitim almasi gerektigini one sturmektedir. Yasal duzenlemelere gore OPD’lerin
gorevleri, ozel gereksinimli 6grencilerin erken tanilanmasi, uygun yonlendirme yapiimasi,
ogretmene ve aileye danismanlik saglanmasi, muddahale surecinin  planlanmasi  ve
koordinasyonunun yurttilmesi seklinde tanimlanmistir (MEB, 2018). Ancak midahalenin
dogrudan uygulanmasi ve 6gretim surecinin yurtttlmesi sinif 6gretmeninin sorumlulugundadir.
Johnson ve digerleri (2023) psikolojik danismanlarin 6zel gereksinimli gocuklarla galigirken
erken tanilama, uygun yonlendirme ve sinif i¢i destek saglama gibi gorevlerde yetersiz kaldigini
belirtmigstir. Bu becerilerin gelistiriimesi, 0zel gereksinimli ¢cocuklarin egitim sureclerinde daha
etkin destek alabilmeleri agisindan kritik Gnem tasimaktadir. Akalin (2014) arastirmasinda ozel
gereksinimli kucuk cocuklarin ozelliklerini tanima, BEP surecinde ogretmeni yonlendirme,
davranis degistirme teknikleri ve 6gretmenlere destek saglama konularinda egitim ihtiyacini one
clkarmistir. Bu calismanin sonuglar da bu gorisu desteklemekte olup danismanlarin ozel
gereksinimli gocuklarin farkli engel gruplarina 6zgu ihtiyaglarini anlamada ve bu ihtiyaglara
yonelik uygun yonlendirme ve is birligi streglerini ytrttmede zorlandigini gostermektedir.

Danismanlarin uygulama becerilerindeki eksiklikler ozellikle BEP surecinde sinif 6gretmenine
rehberlik etme, erken tanilama surecinde yonlendirme yapma ve sinif i¢i destek saglama gibi
gorevlerde kendini gostermektedir. Katihmci OPD'ler bu alanlarda kendilerini yetersiz
hissettiklerini ifade etmislerdir. Bu durum, 6zel gereksinimli gocuklarin okul ortaminda ihtiyag
duyduklar destek planlarinin etkinligini riske atabilir. Mevzuata gore BEP'in hazirlanmasi sinif
ogretmeninin sorumlulugundadir. OPD'lerin rolu ise surecin isleyisi, igerikte bulunmasi gereken
unsurlar ve uygulanacak stratejiler konusunda 6gretmeni yonlendirmek ve is birligi icinde destek
sa@lamaktir (MEB, 2024). Dolayisiyla OPD'lerin yeterli donanima sahip olmamasi, sinif
ogretmenine saglanan rehberligin niteligini azaltarak surecin basarisini olumsuz yonde
etkileyebilir. Bu baglamda, hizmet i¢i egitimler ve atdlye calismalari, OPD'lerin is birligi ve
yonlendirme becerilerini glclendirmek igin dnemli bir ¢ozim olarak one ¢ikmaktadir. Literaturde,
bu tur egitimlerin yalnizca teorik bilgiyle sinirli kalmamasi, vaka calismalari, simulasyonlar ve
gergek sinif ortamlarinda uygulamali deneyimler icermesi gerektigi belirtiimektedir (Aktas &
Demirtas-Zorbaz, 2018; Yayla, 2021). Bu anlamda hazirlanacak egitim igeriklerinin kapsaml,
uygulamaya dayali ve 0ogretmen-OPD is birligini destekleyici nitelikte olmasi gerektigi
soylenebilir.

Son yillarda Turkiye'de 6zel egitim ve psikolojik danismanlik alanindaki gelismeler, bu ihtiyaglara
yonelik bazi adimlann atildigini gostermektedir. MEB'in 2023-2024 egitim-0gretim yilinda
baslattigi “Ozel Egitimde Kapasite Gelistirme Projesi” kapsaminda, psikolojik danismanlara
yonelik 6zel egitim odakli hizmet igi egitim programlari dizenlenmeye baslamistir (MEB, 2024).
Bununla birlikte, bu programlarin kapsami ve surekliligi, tim danismanlarin ihtiyaclarini
karsilayacak duzeyde degildir. Uluslararasi ornekler incelendiginde, ABD ve Avrupa'daki bazi
ulkelerde PDR mufredatlarina ozel egitimle ilgili zorunlu derslerin dahil edildigi gortlmektedir
(Zyromski vd., 2018).

Arastirma sonuglari, 6zel gereksinimli cocuklarin egitim surecinde is birligi ve ekip ¢calismasinin
kritik bir 6neme sahip oldugunu ortaya koymustur. Psikolojik danismanlar, bu surecte
ogretmenler, aileler ve diger uzmanlarla surekli etkilesim halinde olup, adeta bir kdpri gorevi
gormektedir. Buna karsin arastirma sonuglarina gore danismanlar ile 6gretmenler arasinda
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gorev paylasimi konusunda zaman zaman belirsizlikler yasanmaktadir. Katilimcilar, bazi
durumlarda tum sorumlulugun kendilerine ytklendiginden ya da tam tersi, sureclere yeterince
dahil olamadiklarinin altini ¢izmislerdir. Bu durum, okul bazinda net, yapilandinimis ve
surdurtlebilir bir is birligi mekanizmasinin gelistiriimesi gerektigini gostermektedir. MEB okul igi
is birliginin guclendirilmesi igin rehber 6gretmenler, psikolojik danigsmanlar ve diger paydaslar
arasinda dizenli koordinasyon toplantilarinin énemine vurgu yapmaktadir (MEB, 2024).
Literatur, ogretmen-danisman is birliginin 6zel gereksinimli 6grencilerin akademik basarisi,
sosyal uyumu ve duygusal gelisimi icin kilit bir rol oynadigini desteklemektedir (Beesley, 2004;
Totan, 2018; UNESCO, 2024). Bu anlamda danigsmanlarin ogretmenlere ozel gereksinimli
cocuklara yonelik farklilastinlmis 6gretim stratejileri ve davranis degistirme teknikleri konusunda
rehberlik etmesi, sinif ortaminda daha etkili sonuglar alinmasina katki saglayabilir (Burnham vd.,
2024). Yayla (2021) psikolojik danismanlarin ve 6gretmenlerin diizenli olarak bir araya geldigi,
vaka temelli tartismalar ve ortak planlama oturumlarrigeren yapilandiriimig is birligi modellerinin,
0zel gereksinimli 6grencilerin egitim ¢iktilarinda olumlu etkiler yarattigini belirtmistir. Ayrica ekip
temelli mudahale modelleri, psikolojik danismanlarin 6gretmenlerle birlikte ogrenci merkezli
planlar gelistirmesine olanak saglayarak basariy artirmaktadir (Zyromski vd., 2018).

UNESCO’nun 2024 raporunda, 6zel gereksinimli gocuklarin egitiminde aile-danisman-6gretmen
dcgeninin - guglendirilmesinin, ogrencilerin  sosyal ve akademik becerilerini destekledigi
vurgulanmaktadir. Arastirma sonuglar ise danismanlarin ailelerle iletisimde zaman zaman
zorlandidi ve bu konuda daha fazla egitim ihtiyaci duydugu belirtiimistir. Danismanlar, ailelerle
iletisim kurarken zaman zaman zorlandiklarini, ozellikle tani strecinde karsilasilan direncle bas
etmenin gu¢ oldugunu belirtmiglerdir. Bu durum, psikolojik danismanlarin aile danismanliginda
uzmanlik becerilerini artirmak icin ek egitim ve supervizyon destegine ihtiyac duyduklarina isaret
etmektedir (Boyaci, 2018; Keskin, 2022). Literatirde, ailelerin gocuklarinin 6zel gereksinimlerine
iliskin farkindaliklarinin artinimasinin ve egitim surecine aktif katilimlarinin saglanmasinin,
ozellikle erken cocukluk doneminde ozel egitimin etkililigi agisindan kritik bir rol oynadig
vurgulanmaktadir (Turnbull vd., 2015). Psikolojik danigsmanlar, bu strecte ailelere rehberlik
ederek oOzel egitim surecleri, yasal haklar ve evde uygulanabilecek destekleyici stratejiler
konusunda bilgilendirme yapmaktadir (Friend & Cook, 2017). Ayrica, yapilandiriimis rehberlik
materyalleri, aile seminerleri ve interaktif atolye calismalari gibi yontemlerin, aile katilimini
artirmada etkili oldugu cesitli calismalarda desteklenmektedir (Epstein, 2018; Hornby & Lafaele,
2017).

Arastirma sonuclari psikolojik danismanlarin 6zel gereksinimli cocuklarla calisirken yasadiklari
duygusal yuk ve mesleki yetersizlik hissinin, tikenmislik riskini onemli dlctde artirabilecegini
ortaya koymaktadir. Literatiirde yer alan arastirma sonuclarinda oldugu gibi (Maslach & Leiter,
2016; Acar, 2021) bu arastirmada da psikolojik danismanlarin, 6zel gereksinimli 6grencilerin
ihtiyaclarina cevap verme surecinde yogun stres, duygusal yorgunluk ve zamanla artan bir
mesleki tukenmislik yasadiklari sonucuna ulasiimistir. Bu durum, yalnizca bireysel mesleki
doyumu olumsuz etkilemekle kalmamaktadir. Uzun vadede verilen danismanlik hizmetlerinin
kalitesini de dusUrebilmektedir (Skaalvik & Skaalvik, 2020). Literatlrde, bu tir zorluklarin
ustesinden gelebilmek icin psikolojik danismanlarin duygusal dayanikliligini artiracak ve mesleki
0z-yeterliklerini destekleyecek yapilandirlmis mudahalelere ihtiyag oldugu vurgulanmaktadir
(Yayla, 2021). Benzer sekilde, UNESCO (2024) tarafindan yayinlanan bir raporda, psikolojik
danismanlarin mesleki dayanikhligini giclendirmek icin okul temelli destek gruplarinin ve akran
mentorlugu programlarinin etkililigi kanitlanmustir.

Sonug ve oneriler

Bu arastirma, okul oncesi egitim kurumlarinda calisan psikolojik danismanlarin bilgi, beceri ve
tutum acgisindan desteklenmesi gerektigini ortaya koymaktadir. Danismanlar, 6zel gereksinimli
cocuklarla ¢alismada lisans ve hizmet ici egitim eksiklikleri nedeniyle yetersizlik hissetmekte
fakat kendilerini gelistirmeye istekli olduklarini belirtmektedir. Yogun is yukd, rol belirsizlikleri ve
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iletisim guglukleri gibi zorluklarla karsilagsalar da uygun egitim politikalari ve kaynaklarla bu
eksikliklerin giderilebilecegi dusunulmektedir. Okul yoneticileri ve politika yapicilarin, rehberlik
hizmetlerine yatinm yaparak danisman basina dusen ogrenci sayisini azaltmasi ve her
anaokulunda en az bir danigsman bulunmasini saglamasi, 6zel gereksinimli gocuklara daha etkin
destek sunulmasini saglayacaktir. Arastirmanin sonuglarinda uygulama ve arastirmaya yonelik
olarak su oneriler siralanabilir:

e Rehberlik ve Psikolojik Danismanlik lisans programlarina erken ¢ocukluk, dzel egitim,
kaynastirma, oyun terapisi ve ¢ocuk degerlendirmesi konularinda dersler eklenebilir.

e Halihazirda gorev yapan psikolojik danismanlar icin MEB, RAM veya Universitelerle is
birligi icinde BEP hazirlama, davranis yonetimi, aile danismanliyi ve kaynastirma
uygulamalarina odaklanan hizmet ici egitim programlari diizenlenebilir.

e Rol dagiimlarinin netlestirilmesi igin toplantilarda is birligi protokolleri olusturulabilir.

e Ozel gereksinimli cocuklarin ebeveynlerine yonelik egitim ve destek programlari
gelistirilebilir.

e Okullarda ebeveyn seminerleri, grup rehberligi ve bireysel danismanlik hizmetleri

yayginlastirilabilir.

Okul 6ncesi kurumlara psikolojik danigsman atamalari surdurulebilir hale getirilebilir.

Danisman basina disen 6grenci sayisi azaltilarak is ytku hafifletilebilir.

BEP'de psikolojik danismanlarin aktif rol almasi igin mevzuatta dizenlemeler yapilabilir.

Daha genis orneklemli nicel galismalarla psikolojik danismanlarin 6zel egitim alanindaki

oz yeterlik algilari ve tutumlarr incelenebilir.

e OPD'lerin 0zel egitim konusundaki bilgi ve becerilerini kapsamli ve uzun soluklu
desteklemeye yonelik proje galismalari gerceklestirilebilir.

e Okul oncesi ogretmenleri, yoneticileri ve ailelerin bakis acilarini igceren kapsamli
calismalar yapilabilir.

Cikar catismasi beyani

“Okul Psikolojik Danismanlarinin Ozel Gereksinimli Cocuklarin Egitim Streglerine iliskin Bilgi ve
Deneyimlerinin Belirlenmesi” baslikli makale ile herhangi bir kurum, kurulus veya kisi arasinda
herhangi bir maddi ¢ikar gatismasi bulunmamaktadir.
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