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Bu aragtirmada, okul 6ncesi donem ¢ocuklarinin problemli medya kullanimlarmin gesitli
degiskenler acisindan incelenmesi amaclanmustir. Arastirmanin evren ve Orneklemi
belirlenirken go¢ ve sosyo-ekonomik kriterleri dikkate alinmistir. Evrenin tespiti asamasinda
gogileilgili verilere Tiirkiye Istatistik Kurumu (TUIK) nun web sitesinden ulagiimigtir. TUIK
(2022) verilerine gore 2022 yilinda en gok gog alan ve gog veren il Istanbul olmustur. Bundan
dolay1 aragtirmanin Istanbul’da yapilmasina karar verilmistir. Aragtirmanin Srneklemini
SEGE (Sosyo-Ekonomik Gelismislik Siralamalar1 Arastirmalari) verilerine gore 2. kademede
yer alan Cekmekdy, Gaziosmanpasa, Sancaktepe ilgelerinde yasayan 4-6 yas araligindaki 415
¢ocugun ebeveyni olusturmustur. Nicel arastirma yontemlerinden tarama modelinde
tasarlanmig arastirmanin veri toplama asamasinda; genel bilgi formu ve Problemli Medya
Kullanim Olgegi (PMKO) kullarulmistir. Cahgmanin verilerini analiz etmek igin SPSS v26 ve
AMOS v24 istatistik yazilimlar1 kullanilmistir. Veriler normal dagilim gosterdigi icin
“bagimsiz drneklemler igin t-testi ve tek yonlii varyans analizi (ANOVA)” ile yapilmistir.
Arastirma sonucunda, ¢ocuklarin problemli medya kullanimlarimin cinsiyet, yas, kardes
sayisi, ekran siiresi, ekran kullanim siiresine yaklasim ve medya igeriklerinin denetimleri
acisindan anlaml diizeyde farklilastigr goriilmiistiir.

1. Giris

oyun veya sosyal etkilesim gibi kritik gelisimsel

Okul oncesi donem, ¢ocuklarin daha sonraki gelisim
donemlerini etkileyen biligsel, dil, sosyal-duygusal ve
davranis gelisiminin temelini olusturan yapilarin
sekillendigi kritik bir gelisim evresini temsil etmektedir
(Berk, 2013). Okul éncesi dénemde beynin hizli gelisimi,
¢ocugu ¢evreden gelen uyarilara kars: daha agik ve hassas
hale getirmektedir. Son yillarda ©6ne ¢ikan cevresel
etkilerden bir tanesi de ¢ocuklarin yasamlarinda giin
gectikge daha ¢ok entegre olan dijital medyadir. Bu
entegrasyon, dijital medyanin sadece varligin degil, cocuk
gelisimi tizerindeki etkilerinin de yakindan incelenmesini
zorunlu kilmistir. Bu dogrultuda, dijital medya ¢ocuklarin
hayatlaria bu kadar dahil olmusken, okul 6ncesi donemde
problemli medya kullanimini (PMK) neyin olusturdugunu
anlamak ve tanimlamak kritik 6nem tasimaktadir. PMK,
literatiirde ¢ocuklarin dijital medya ile kurdugu yikici, agir1
ve gelisimsel diizeylerine uygun olmayan etkilesim
modellerini tanimlamak i¢in kullanilmaktadir. Bu kavram,
sadece ekran basinda gegirilen siirenin niceligine
odaklanmak yerine; izlenen icerigin niteligini, yetiskin
denetiminin varligini ve dijital medya kullaniminmn uyku,

faaliyetlerin Oniine geg¢mesi durumunu kapsayan ¢ok
boyutlu bir yapiy1 ifade etmektedir (Domoff vd., 2019).
PMK, okul Oncesi donemdeki cocuklarda biligsel, dil,
sosyal-duygusal ve fiziksel gelisim dahil birden fazla
gelisim alanini olumsuz etkileyebilir (Madigan vd., 2020;
Radesky ve Christakis, 2016). Arastirmalar, yiiksek
diizeyde PMK'ya sahip kiigiik ¢ocuklarin genellikle daha
diisiik dil becerileri, bozulmus yiiriitme islevi ve diisiik
ebeveyn-cocuk
vurgulamaktadir (Madigan vd., 2020; Radesky ve
Christakis, 2016). Ayrica okul 6ncesi donemdeki ¢ocuklar
ylriitlicii islevler, calisma bellegi ve dikkati kapsayan
biligsel gelisim, 6zellikle yapilandirilmamis ve asir1 ekran
maruziyetine karst savunmasizdir. Arastirmalar, onerilen
ekran siiresini asan ¢ocuklarin gorevi devam ettirme ve
dikkati diizenleme becerilerinde daha diisiik performans
gosterdigini ortaya koymaktadir (Christakis vd., 2004;
Linebarger ve Vaala, 2010). Ek olarak, ekran siiresinin
artmasi ile biligsel esneklik ve problem ¢6zme becerilerinde
azalma arasinda iliski kuran ¢alismalar da bulunmaktadir
(Fitzpatrick vd., 2025). Bu durum o&zellikle erken yaslarda
medya ile gegirilen zamanin kalitesi kadar siiresinin de

etkilegimi kalitesi gosterdigini
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kritik oldugunu ortaya koymaktadir (Fitzpatrick vd., 2025;
Hill vd., 2016). Ozellikle okul 6ncesi dénemdeki cocuklarin
yuriitiicii islevler, ¢alisma bellegi, dikkat kontrolii ve
problem ¢6zme becerilerini kapsayan bilissel gelisim
siiregleri, asir1  ekran maruziyetine Kkarst oldukca
savunmasizdir (Christakis vd., 2004; Fitzpatrick vd., 2025;
Linebarger ve Vaala, 2010). Biligsel stireclerdeki bu
hassasiyetinin yani sira, medya kullanim biciminin
¢ocuklarin dil gelisimi {izerinde de Onemli etkileri
bulunmaktadir (Madigan vd., 2020; Radesky ve Christakis,
2016).

Dil gelisimi, 6zellikle ¢cocuklarin pasif izleyici olarak medya
tiiketiminden olumsuz etkilenmektedir. Pasif izleyici
olmak, c¢ocugun yalmizca ekrana bakip igerikleri takip
etmesi; yani konusmaya, tepki vermeye veya etkilesime
katilmadan yalnizca izlemesi anlamina gelmektedir
(Guellai vd., 2022; Linebarger ve Vaala, 2010). Bu tiir
kullanim, ¢ocuklarin kelime dagarciginin gelismesi ve dil
bilgisi edinimi i¢in kritik olan bakici-¢ocuk etkilesimlerinin
yerini alabilmektedir. Boylece cocuklarin yeni kelimeler
O0grenme, sorular sorma ve iletisim becerilerini gelistirme
firsatlar1 sinirlanmaktadir (Guellai vd., 2022; Madigan vd.,
2020). Nitekim yapilan bir meta-analiz ¢alismasinin
sonucunda, erken c¢ocuklukta artan ekran kullaniminin
alic1 ve ifade edici dil becerilerini olumsuz etkiledigi ortaya
konmustur (Madigan vd., 2020). Benzer bicimde, yalnizca
izlemeye dayali igeriklerin ¢ocuklarin 6grenme siirecine
aktif katilimini engelledigi ve kelime 6grenimini daha az
verimli hale getirdigi bildirilmistir (Guellai vd., 2022). Buna
karsilik, rehberli ve etkilesimli bigimde kullanilan medya
araglarinin  ¢ocuklarin  sézcitk Ogrenimini ve ifade
becerilerini  destekleyebilecegine bulgular da
bulunmaktadir (Neumann, 2018).

dair

PMK'nin etkiledigi bir diger gelisim alan1 sosyal-duygusal
gelisimdir. PMK, zayif duygu diizenleme, sinirlilik ve

saldirganlik gibi davranigsal problemlerle
iliskilendirilmistir (Coyne wvd., 2019). Dabhasi, dijital
cihazlarin ebeveyn-¢ocuk etkilesimlerine miidahalesi

olarak tanimlanan "teknoferans"in, bakici-¢cocuk iliskisinde
sicakligl, duyarlilig: ve ortak dikkati azalttig1 gostermistir
(McDaniel ve Radesky, 2018). Sosyal-duygusal acgidan
kritik bir diger nokta, medya araglarinin sosyal 6grenmeyi
destekleyici ya da engelleyici olabilmesidir. Ozellikle
siddet igerikli medya maruziyetinin empati diizeylerini
distirdiigli ve saldirgan davramnuglart  artirabildigi,
prososyal igeriklerin ise birligi
davraniglarini destekleyebildigi rapor edilmistir (Guellai
vd., 2022).

paylasma ve is

Son olarak, hareketsiz ekran tabanl etkinlikler nedeniyle
fiziksel gelisim olumsuz etkilenebilir. Bu durum aktif oyun
oynamay1 ve biiyiik kas motor becerilerin kazanilmasini
sinirlayabilir. Ekran basinda daha fazla zaman gegiren
¢ocuklar, genellikle gecikmis motor koordinasyon, daha
disiik fiziksel yeterlilik ve artan obezite riski ile
iliskilendirilmistir (Hinkley vd., 2010; Tremblay vd., 2017).
Ozellikle uzun siire televizyon izleyen ¢ocuklarin fiziksel

aktivite diizeylerinde belirgin diisiis oldugu ve bu
durumun okul cagina tasindiginda kalica ahskanliklar
haline gelebildigi belirtilmistir (Namazi ve Cavusoglu,
2024).

Alan yazinda PMK'nin gelisimsel boyutlarmin yani sira,
¢ocuklarin demografik 6zelliklerinin de medya kullanimini
sekillendirdigi vurgulanmaktadir. Yas, ¢ocuklarin medya
kullanimindaki en temel degiskenlerden biridir. Yas
arttikga ¢ocuklarin medya araglarina erisiminde ve
kullanim siiresinde belirgin bir artis oldugu goriilmektedir
(Radesky ve Christakis, 2016). Buna karsin kiiciik yaslarda
ekran maruziyeti, dikkat siirelerinde kisalmaya ve oyun
temelli Ogrenmeye katihm  gibi riskler
dogurmaktadir.  Cinsiyet de  ¢ocuklarin medya
tercihlerinde rol oynamaktadir. Erkek cocuklarin dijital
oyunlara, kiz ¢ocuklarin ise ¢izgi film ve video igeriklerine
daha fazla yoneldigi bildirilmistir (Paulus vd., 2024). Bu
farkliliklarimn, sosyal beklentiler ve ebeveyn tutumlari ile de
sekillenebilecegi belirtilmektedir (Livingstone vd., 2017).

daha az

Kardes sayis1 ise c¢ocuklarin medya aliskanliklarinda
farklilasmaya yol acabilmektedir. Kardesi olan ¢ocuklar
medya araglarin1 paylasmak zorunda kalabilmekte veya
birlikte kullanim pratikleri gelistirebilmektedir. Bu durum
ekran siiresini artirabilecegi gibi, kardegsler arasi sosyal
etkilesim nedeniyle belirli icerik tercihlerine yonelimi de
degistirebilir (Davies ve Gentile, 2012).

Ebeveyn oOzellikleri de ¢ocuklarm medya kullaniminda
belirleyici bir rol oynamaktadir. Daha geng ebeveynlerin
dijital araglarla daha yakin bir iliskiye sahip olmalari
nedeniyle ¢ocuklarin ekran maruziyetinde artis
goriilebilmektedir (Hinkley vd., 2012; Nikken, 2017). Daha
yliksek egitim diizeyine sahip ebeveynlerin ise ekran
stirelerini daha siki smirlandirdigr ve igerik denetimine
daha ¢ok Onem verdigi, ayrica c¢alisan annelerin
¢ocuklarmin medya araglarina daha fazla maruz
kalabildigi rapor edilmistir (Ata-Aktiirk ve Akman, 2024).
Bu noktada Amerikan Pediatri Akademisi, yalnizca
¢ocuklarn  degil konusundaki
tutumlarinin da ekran siiresi tizerinde belirleyici oldugunu
vurgulamaktadir (Hill vd., 2016).

ebeveynlerin medya

Son olarak, sosyoekonomik diizeyin medya erisimi, cihaz
gesitliligi ve ebeveynlik tutumlar tizerinde belirleyici rol
oynadig1 bircok ¢alismada ortaya konmustur (Kabali vd.,
2015; Paudel vd., 2017). Diisiik sosyoekonomik diizeyde
ekran siiresinin daha uzun oldugu, yiiksek sosyoekonomik
diizeyde ise ebeveynlerin medya denetimine daha fazla
onem verdikleri bulunmustur (Kabali vd., 2015; Xu vd.,
2015). Tiirkiye’de yapilan arastirmalarda da diisiik gelir
grubuna mensup ailelerin ¢ocuklarinin daha uzun siire
televizyon izledigi, yiiksek gelir grubunda ise tablet ve
akilli telefon gibi farkli cihazlara erisimin daha yaygin
oldugu goriilmektedir (Ata-Aktiirk ve Akman, 2024).

PMK ile iligkili kapsamli gelisimsel riskler goz oniine
alindiginda, okul 6ncesi déonemde PMK'nin yayginligini,
belirleyicilerini ve sonuglarini arastirmak kritik 6neme
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sahiptir. Zararli medya aligkanliklarinin erken tespiti,
zamaninda miidahaleleri miimkiin kilarak sosyo-duygusal
diizensizlik, dil gecikmeleri ve dikkat eksikligi gibi uzun
vadeli sonuglar1 potansiyel olarak onleyebilir (Radesky ve
Christakis, 2016). Bu dogrultuda, literatiirde c¢ocuklarin
problemli medya kullanim diizeylerini etkileyebilecegi
ongoriilen bireysel, ailesel ve medya odakli faktorler
dogrultusunda (Nikken, 2017; Paudel vd., 2017; Xu vd.,
2015); bu calismada ¢ocuklarin problemli medya
kullanimmin cinsiyet, yas, kardes sayisi, anne calisma
durumu, anne yasi, anne egitim durumu, baba yasi, baba
egitim durumu, ekran siiresi, ekran kullanim stiresine
yaklagim, medya igeriklerinin denetimine gore incelenmesi
amaclanmistir.
aragtirma; yogun gog alan bir metropol olan Istanbul’da,

Mevcut literatiirden farkli olarak bu
sosyo-ekonomik agidan dezavantajli ilgeleri odagina alarak
risk gruplarina dair 6zgiin bir ¢alismadr.

2. Yontem
2.1. Desen
Okul medya

kullanimlarmin cesitli degiskenler agisindan incelenmesi
yapilan bu ¢alismada aragtirma
yontemlerinden kesitsel tarama modeli kullanilmistir.
Tarama modeli, belirli bir popiilasyondan veri toplayarak
popiilasyonun o6zellikleri, davramglari, tutumlari veya
goriigleri hakkinda bilgi edinmek igin kullanilir. Bu
yaklasim, bir toplumun ya da grubun genel &zelliklerini
anlamak igin genellikle biiyiik 6rneklemler {izerinde
kullanilir (Hyun, 2014). Kesitsel tarama yontemi, verilerin
belirli bir zaman diliminde ve genellikle bir kez toplanarak
yuriitillen bir arastirma Bu yontem, bir
orneklemin veya popiilasyonun anlik durumu hakkinda
bilgi edinmek i¢in veri toplar (Creswell ve Creswell, 2017).

oncesi donem c¢ocuklarmin problemli

amaciyla nicel

turidiir.

2.2. Orneklem

Arastirmanin evren ve Orneklemi belirlenirken go¢ ve
sosyo-ekonomik kriterleri dikkate alinmistir (Kabali vd.,
2024).
asamasinda gog ile ilgili verilere Tiirkiye Istatistik
Kurumunun (TUIK) web sitesinden ulasilmistir. TUIK
(2022) verilerine gore 2022 yilinda en ¢ok gog alan il 385.294
kisi ile Istanbul olmustur. Ayn1 yil en ¢ok go¢ veren il
418.082 kisi ile Istanbul olmustur. Istanbul'un gog
hareketliligi yiiksek bir metropol olmasi, farkli yasam
kosullarinin ve ebeveyn tutumlarinin medya kullanimina
yanstyabilecegini diisiindiirmektedir. Nitekim literatiirde
g0¢ hareketliligi yiiksek bolgelerde ¢ocuklarin medya
kullanimmna iligkin ailevi faktorlerin (6rnegin televizyon
maruziyeti, ebeveyn yonlendirmesi) ¢ocuklarin gelisimsel
giktilar tizerinde etkili olabilecegi gosterilmistir (Valcarcel
Jiménez vd., 2024). Bu nedenle arastirmamn Istanbul’da
yuriitiilmesi tercih edilmistir. Sanayi ve Teknoloji Bakanlig1
Kalkinma Ajanslar1 Miidiirliigii flgelerin Sosyo-ekonomik
Gelismiglik Siralamasi Arastirmasi’nin (SEGE) verilerine
gore Istanbul’da 1. kademede 29 ilge, 2. kademede 10 ilce
bulunmaktadir (SEGE, 2022). Bu ¢alismada Orneklem,

2015; Valcarcel Jiménez vd., Evrenin tespiti

yalnizca 2. kademede bulunan sosyo-ekonomik agidan
dezavantajli ilgelerden secilmistir. Amag; riskli gruplardaki
¢ocuklarin problemli medya kullanim diizeylerini ortaya
koymaktir. Literatiirde diisiik sosyo-ekonomik diizeydeki
ailelerin ¢ocuklarinin medya araglarini daha sik ve daha
uzun siire kullandiklari, ¢ocuklarin medya kullaniminda
ebeveyn denetiminin ise daha oldugu
gosterilmektedir (Kabali vd., 2015). Bu nedenle sosyo-
ekonomik a¢idan dezavantajli ilgelerin segilmesi, problemli
medya risk  faktorleriyle  birlikte
degerlendirmek icin kuramsal bir gerekce sunmaktadir.

sinirl

kullanimini

Istanbul’da yasayan 4-6 yas grubu gocuk sayisina ulagmak
igin TUIK 2022) verilerinden yararlanilmigtir. TUIK (2022)
verilerine gore 2022 yilinda Istanbul’da 4 yasinda 222.768
¢ocuk, 5 yasinda 230.986, 6 yasinda 235.723 ¢ocuk olmak
iizere toplam 689.477 cocuk bulunmaktadir. Bu gercevede
calismanin evreni 689.477 c¢ocugun ebeveynleri olarak
belirlenmistir.

Arastirmanin ~ Orneklem  biyiikliglinii  belirlemede
Israel(1992)'in 6rneklem biiyiikliigii tablosu kullanilmistir
(Israel, 1992). Israel(1992)'in hazirladig tabloya gore % 5
hassasiyet ve % 95 giiven araliginda 689.477 Kkisilik
evrenden ¢ekilmesi gereken minimum 6rneklem hacmi 400
¢ocugun ebeveyni olarak tespit edilmistir. Toplanan
verilerin kontrolii ve hatalardan ayiklanmasi asamasinda
yasanabilecek kayip Ongoriilerek belirlenen 6rneklem
biiyiikliiglinden daha fazla
calistlmistir.  Nihayetinde
Istanbul ilinin sosyo-ekonomik geligsmislik siralamasinda 2.
kademede yer alan 3 ilcede bulunan 4-6 yas araliginda
bulunan 415 olusturmustur.
Ebeveynlerin siibjektif bir sekilde yamt vermelerini
minimize etmek icin su 6nlemler alinmistir: Veri toplama

ebeveyne ulasilmaya

arastirmanin  drneklemini

¢ocugun  ebeveyni

asamasinda ebeveynlere c¢alismanin amaci,
goniillic katilma dayalir oldugu ve verilerin bu ¢alisma
disinda hicbir platformda bilgisi
verilerek diiriist yanit vermeleri tesvik edilmistir.

gizliligi,
paylasilmayacagi

2.3. Islem

Veri toplama siirecine baglamadan &nce Istanbul Medipol
Universitesi Sosyal Bilimler Bilimsel Aragtirmalar Etik
Kurul Bagkanligina bagvuru yapilmigtir. 16.10.2023
tarihinde E-43037191-604.01.01-71506 sayil1 etik kurul
onay1 alindiktan sonra veri toplama siirecine baglanmistir.
Veriler Istanbul’un sosyo-ekonomik agidan 2. kademesinde
yer alan Cekmekdy, Sancaktepe ve Gaziosmanpasa
ilgelerinden toplanmustir. Belirtilen ilgelerdeki anaokullar:
ile goriisiiliip ebeveynler tarafindan formlarin yiiz yiize
Google Form araciigiyla online toplanmasi
saglanmigtir. Veri toplama asamasinda ebeveynlere
calismanin amaci, gizliligi, goniillii katilima dayal1 oldugu,

veya

calismadan istedikleri zaman ayrilabilecekleri, verilen
bilgilerin bu ¢alisma disinda herhangi bir platformda
paylasilmayacag bilgisi verilmistir.
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2.4. Veri Toplama Araglar
2.4.1. Genel bilgi formu

Arastirmacilar tarafindan gelistirilen Genel Bilgi Formu;
¢ocuklarin  problemli medya
diizeyleriyle iligkili olabilecegi ongoriilen bireysel, ailesel
ve medya odakl faktorler dogrultusunda (Nikken, 2017;
Paudel vd., 2017, Xu wvd., 2015) hazirlanmistir. Bu
dogrultuda formda; katilimalarin cinsiyet, yas, kardes
sayisl, anne-baba egitim ve yas durumlari ile ekran stiresi,
ekran kullanim siiresine yaklasim ve medya iceriklerinin

literatiirde kullanim

denetimine iligkin bilgilere yer verilmistir.
2.4.2. Problemli medya kullanim 6lgegi (PMKO)

PMKO Domoff ve digerleri (2019)
gelistirilmistir. Furuncu ve Oztiirk(2020)
PMKO'niin Tiirkge formunun gegerlik ve giivenirlik

tarafindan
tarafindan

calismasi yapilmustir. Olgegin 9 maddelik kisa formu ve 27
maddelik uzun formu vardir. Bu ¢alismada kisa form
kullanilmistir. Likert tipli olan PMK(O’de maddeler 1’den
(asla) 5e (her zaman) dogru puanlanmaktadir. Biitiin
maddelerden alinan puanlarin ortalamasin alimasiyla
PMKO toplam puani elde edilir. Olcekten alman yiiksek
puanlar problemli medya kullanimini gostermektedir. Bu
6l¢ek, anne-babanin ¢ocugun davranislarini analiz ederek,
yalnizca belirli bir medya aracinin problemli kullanimini
degil, genel olarak gorsel medya araclarinin (televizyon,
bilgisayar, tablet ve telefon gibi) problemli kullanimini,
diger bir deyisle ekran bagimliligini belirlemeye calisir.
Olgegin kisa ve uzun formu igin Cronbach’s alfa degerleri
sirasiyla .90 ve .97 olarak bulunmustur (Domoff vd., 2019;
Furuncu & Oztiirk, 2020). Mevcut calisma icin Problemli
Medya Kullanimi C)lgegi (PMKO), yliksek i¢ tutarlilik
sergilemis olup, Cronbach alfa (a = .88) ve McDonald
omega (w = .89) katsayilar1 oldukga yiiksektir.

2.5. Veri Analizi

Calismanin verilerini analiz etmek i¢in SPSS v26 ve AMOS
v24 istatistik yazilimlari kullamilmistir. Veri girisleri
kontrol edildikten sonra 415 kisinin verileri {izerinden
analizler yapilmistir. Veri setinin normallik durumu,
oncelikle  "carpiklik" ve  "basiklik"  degerleriyle
degerlendirilmis ve bu degerlerin -1.04 ile +1.70 arasinda
oldugu belirlenmistir. Carpiklik degerlerinin 2'den ve
basiklik degerlerinin 3'ten kii¢iik olmasi, verilerin normal
dagilima uygun oldugunu gostermektedir (Westfall ve
Henning, 2013). Ayrica, beklenen olasilik ve histogram
grafiklerinin normal dagilima yakin oldugu goézlemlenmis
ve bu sebeple veri setinin normal dagilim gosterdigi kabul
edilmistir. Bu sebeple, ¢alismada normal dagilima uygun
parametrik analiz yontemleri kullanilmistir (Tabachnick ve
Fidell, 2013).

Cesitli sosyodemografik degiskenlere gore okul oOncesi
dénem gocuklarinin Problemli Medya Kullanimi Olgegi
(PMKO) puan ortalamalar1 arasinda anlamli bir fark olup
olmadigmi sinamak ig¢in “Tek Yo6nlii Varyans Analizi
(ANOVA) ve bagimsiz drneklemler t-testi” yapilmastir.

3. Bulgular

Katilimcilarin ~ sosyo-demografik  degiskenlere

bilgileri Tablo 1’de verilmistir.

iligkin

Katilimailarin  cinsiyet dagilimi incelendiginde, 294
(%70.84) kadin, 121'i (%29.16) erkektir. Anne yas1 dagilimi
agisindan, 82'si (%19.76) 21-30 yas araliginda, 1511 (%36.39)
31-35 yas araliginda, 118'i (%28.43) 36-40 yas araliginda ve
64'tii (%15.42) 41 yas ve {istli grubunda yer almaktadir.
Anne egitim durumu agisindan, 32'si (%7.71) ilkogretim,
109'u (%26.27) lise ve 274"t (%66.02) tiniversite mezunu
olarak rapor edilmistir. Annelerin ¢alisma durumu
incelendiginde, 203"t (%48.92) ¢alistigini, 212'si (%51.08)
calismadigini ifade etmistir.

Baba yas1 acisindan, 26's1 (%6.27) 26-30 yas araliginda, 130'u
(%31.33) 31-35 yas araliginda, 132'si (%31.81) 36-40 yas
araliginda, 951 (%22.89) 41-45 yas araliginda ve 32'si
(%7.71) 46 yas ve iistii grubunda yer almaktadir. Baba
egitim durumu agisindan, 36's1 (%8.67) ilkogretim, 1441
(%34.70) lise ve 235'i (%56.63) tiniversite mezunu olarak
belirtilmistir. Babalarin calisma durumu incelendiginde,
409'u (%98.55) calistigini, 6's1 (%1.45) calismadigini ifade
etmistir.

Cocuklarin cinsiyet dagilimma gore, 202'si (%48.67) kiz,
213 (%51.33) erkektir. Cocuklarin yas dagilimi
incelendiginde, 1141 (%27.47) 4 yasinda, 213'ii (%51.33) 5
yasinda ve 881 (%21.20) 6 yasindadir. Kardes sayisi
agisindan, 184'tintin (%44.34) kardesi yok, 191'inin (%46.02)
bir kardesi, 40'min (%9.64) ise iki kardesi vardur.

Ekran siiresi agisindan, ¢ocuklarin 97'si (%23.37) 1 saatten
az, 230'u (%55.42) 1-2 saat, 79'u (%19.04) 3 saatten fazla
ekran karsisinda vakit gegirmektedir. Kullanim siiresine
yaklasim agisindan, ebeveynlerin 100 (%24.10) kural
koydugunu ve her zaman uyguladigmni, 252'si (%60.72)
kural koydugunu ancak bazen esnettigini, 451 (%10.84)
kural koydugunu ancak sik sik esnettigini, 18'i (%4.34) ise
kural koymadigmi ifade etmistir. Igeriklerin denetimi
agisindan, ebeveynlerin 34'ti (%8.19) bazen, 128'i (%30.84)
siklikla, 253'i (%60.96) her zaman denetim yaptigini
belirtmistir. Gorsel medya araglar1 agisindan, ¢ocuklarin
141'i (%33.98) cep telefonu, 184'ii (%44.34) televizyon, 85'i
(%20.48) ise tablet kullanmaktadir.

Katilimcilarin Problemli Medya Kullanimi Olgegi (PMKO)
puanlarma iliskin betimsel istatistik degerleri Tablo 2’de
verilmigtir.
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Tablo 1.

Sosyodemografik degiskenlere iliskin bilgiler

n %
Cinsiyet Kadmn 294 70.84
Erkek 121 29.16
Anne yas 21-30 82 19.76
31-35 151 36.39
36-40 118 28.43
41 ve tistii 64 15.42
Anne egitim [Ikdgretim 32 7.71
Lise 109 26.27
Universite 274 66.02
Anne ¢alisma durumu Evet 203 48.92
Hayir 212 51.08
Baba yas 26-30 26 6.27
31-35 130 31.33
36-40 132 31.81
41-45 95 22.89
46 ve Uisti 32 7.71
Baba egitim [kogretim 36 8.67
Lise 144 34.70
Universite 235 56.63
Baba ¢alisma durumu Evet 409 98.55
Hayir 6 1.45
Cocuk cinsiyet Kiz 202 48.67
Erkek 213 51.33
Cocuk yas 4 yas 114 27.47
5 yas 213 51.33
6 yas 88 21.20
Kardes sayisi Kardesi yok 184 4434
Bir kardesi var 191 46.02
iki kardesi var 40 9.64
Ekran stiresi 1 saatten az 97 23.37
1-2 saat 230 55.42
3 saatten fazla 79 19.04
Kullamm siiresine yaklagim Kural koyarim, kurallari her zaman uygularim 100 24.10
Kural koyarim, kurallari bazen esnetirim 252 60.72
Kural kayarim, kurallar1 sik sik esnetirim 45 10.84
Kural koymam 18 434
Igeriklerin denetimi Bazen 34 8.19
Siklikla 128 30.84
Her zaman 253 60.96
Gorsel medya araglar: Cep telefonu 141 33.98
Televizyon 184 44.34
Tablet 85 20.48
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Tablo 2.

Problemli medya kullanimi dlcegi (PMKO) puanlarina iliskin
betimsel istatistik degerleri

Ort. Ss Min Max  Skewness Kurtosis

PMKO
Not. N =415

1726 646 9.00 41.00 1.13 1.17

Tablo 2 incelendiginde, Katilimcilarin PMKO toplam
puanlarmin ortalamasi 17.26 (Ss = 6.46) olarak
bulunmugtur. Puanlar minimum 9.00 ve maksimum 41.00
arasinda degismektedir. Verilerin ¢arpiklik (Skewness) ve
basiklik (Kurtosis) degerleri ise 1.13 ve 1.17 olarak
bulunmustur.

Cesitli sosyodemografik degiskenlere gore okul Oncesi

(ANOVA) ve bagimsiz orneklemler t-testi” yapilmistir.
Analiz sonuglar1 asagida verilmistir.

Tablo 3.

PMKO puan ortalamalarmin ¢ocugun cinsiyetine gore
farklhilasmasina iliskin t-testi sonuclari

Kiz (n=202) Erkek (n=213)
Ort. Ss. Ort. Ss. t p d
PMKO 1642 600 1805 6.79 -2.58 .01 .25

Not. d: Cohen’s d

Tablo 3 incelendiginde, PMKO puan ortalamalari ¢ocugun
cinsiyetine gore anlamli diizeyde farklilasmaktadur [#u413) = -
2.58, p=.01, d=.25]. Erkek ¢ocuklarin PMKO puan ortalamast
(Ort.=18.05, Ss 6.79), kiz cocuklarin ortalamasindan

dénen.l. cocuklarmin Problemli Medya Kullanimi Olgegi (Ort=1642, Ss=6.00) anlamli diizeyde daha yiiksek
(PMKO) puan ortalamalar1 arasinda anlaml bir fark olup bulunmustur.
olmadigini smnamak igin “Tek YoOnlii Varyans Analizi
Tablo 4.
PMKO puan ortalamalarmin cocugun yasina gore farklilasmasma iliskin ANOVA sonuglart
Yas n Ort. Ss F p np2 Fark
4 yag? 114 15.68 522
PMKO 5 yagb 213 17.77 6.77 4.80 .009 .02 a<b,c
6 yas® 88 18.06 6.85

Tablo 4 incelendiginde, gocugun yagina gére PMKO puan
ortalamalari arasinda anlamli bir fark bulunmustur [F, 412)
=4.80, p=.009, n?>=0.02]. Farkin hangi yas gruplari arasinda
oldugunu tespit etmek icin yapilan Bonferroni c¢oklu
karsilastirma testi sonucunda, 4 yas grubundaki ¢ocuklarmn

PMKO puan ortalamas: (Ort. = 15.68, Ss = 5.22), 5 yas
grubundaki (Ort. = 17.77, Ss = 6.77) ve 6 yas grubundaki
¢ocuklardan (Ort. = 18.06, Ss = 6.85) anlamli diizeyde daha
disiik bulunmustur.

Tablo 5.
PMKO puan ortalamalarinin kardes sayisina gore farklilasmasia iliskin ANOVA sonuglart
Kardes sayis1 n Ort. Ss F P p2 Fark
Kardesi yok» 184 16.05 5.81
PMKO Bir kardesi var® 191 18.36 6.92 6.19 .002 .03 a<b
iki kardesi vare 40 17.52 6.21

Tablo 5 incelendiginde, kardes sayisima gére PMKO puan
ortalamalari arasinda anlamli bir fark bulunmustur [F(2,
412) = 6.19, p = .002, n? = 0.03]. Yapilan Bonferroni ¢oklu
kargilagtirma testi sonucunda, bir kardesi olan ¢ocuklarin

PMKO puan ortalamasi (Ort. = 18.36, Ss = 6.92), hi¢ kardesi
olmayan ¢ocuklarin puan ortalamasindan (Ort. = 16.05, Ss
= 5.81) anlamli diizeyde daha yiiksek bulunmustur.
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Tablo 6.

PMKO puan ortalamalarinin anne caligma durumuna gore farkhilasmasina iliskin t-testi sonuglar

Evet (n=203)

Hayir (n=212)

PMKO

Ss. Ort. Ss. t p d
6.22 17.66 6.67 -1.29 19 13

Tablo 6’ya gore, annesi calisan ile annesi calismayan
cocuklarin PMKO puan ortalamalari arasinda anlamli

diizeyde fark bulunmamuistir (p > .05)

Tablo 7 incelendiginde, annenin yasma gore ¢ocuklarin
PMKO puan ortalamalari arasinda anlaml diizeyde fark
bulunmamustir (p > .05).

Tablo 7.
PMKO puan ortalamalarimn anne yasina gore farkhilasmasina iliskin ANOVA sonuglar:
Anne yas n Ort. Ss F p p2 Fark
PMKO 21-30 82 16.35 6.23 211 .09 .02 -
31-35 151 16.71 643
36-40 118 17.90 5.73
41 ve st 64 18.52 7.78
Tablo 8.
PMKO puan ortalamalarinin anne egitimine gore farklilasmasina iliskin ANOVA sonuglart
Anne egitim n Ort. Ss F [4 1p2 Fark
flkégretim 32 18.69 7.98
PMKO Lise 109 17.46 6.45 1.04 .35 .01 -
Universite 274 17.01 6.27

Tablo 8’e gore, annenin egitim durumuna gore ¢ocuklarin
PMKO puan ortalamalari arasinda anlamli diizeyde fark

bulunmamustir (p > .05).

diizeyde fark bulunmamustir (p > .05).

Tablo 9'da goriildiigii {izere, babanin yasina gore
cocuklarm PMKO puan ortalamalari arasinda anlamh

Tablo 9.
PMKO puan ortalamalarinin baba yasina gore farklilasmasina iliskin ANOVA sonuglart
Baba yas n Ort. Ss F [4 N2 Fark
26-30 26 16.50 7.19
31-35 130 16.61 6.53
PMKO 36-40 132 17.31 5.88 0.86 49 .01 -
41-45 95 18.01 6.68
46 ve iistii 32 18.03 7.24
Tablo 10.
PMKO puan ortalamalarimin baba egitimine gore farklilasmasina iliskin ANOVA sonuglart
Baba egitim n Ort. Ss F [4 np2 Fark
[lkogretim 36 18.67 7.43
PMKO Lise 144 17.31 5.99 1.04 .35 .01 -
Universite 235 17.01 6.58
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Tablo 10 incelendiginde babanin egitim durumuna gore
cocuklarin PMKO puan ortalamalari arasinda anlamlt
diizeyde fark bulunmamustir (p >.05).

Tablo 11 incelendiginde, ekran siiresine gore ¢ocuklarin
PMKO puan ortalamalar1 arasinda anlamli bir fark

Bonferroni ¢oklu karsilastirma testi sonucunda, giinliik 3
saatten fazla ekran siiresine sahip ¢ocuklarm PMKO puan
ortalamasi (Ort. = 22.80, Ss = 7.81), 1 saatten az ekran
siiresine sahip olan (Ort. =14.96, Ss = 4.60) ve 1-2 saat ekran
siiresine sahip olan gocuklarm (Ort. = 16.48, Ss = 5.60) puan

bulunmustur [F(2, 403) = 44.30, p <.001, 17 = 0.18]. Yapilan E:ﬂiﬁf;ﬁjda“ anlamly - diizeyde daha  yiksek
Tablo 11.
PMKO puan ortalamalarinin ekran siiresine gore farkhilagmasina iliskin ANOVA sonuglar
Ekran siiresi n Ort. Ss F [4 p2 Fark
1 saatten Az?2 97 14.96 4.60
PMKO 1-2 saatb 230 16.48 5.60 44.30 <.001 .18 a,b<c
3 saatten fazlac 79 22.80 7.81
Tablo 12.
PMKO puan ortalamalarinin ekran kullanim siiresine yaklagima gore farklilagmasina iliskin ANOVA sonuglar:
Yaklasim n Ort. Ss F [4 1p2 Fark
Kurallar1 her zaman uygularim 2 100 14.00 430
PMKO Kurallar1 bazen esnetirim ® 252 17.43 5.92 40.48 <.001 17 c>b>a
Kurallar sik sik esnetirim ¢ 45 23.53 8.51
Tablo 12 incelendiginde, ekran kullanim siiresine  kurallar1 her zaman uygulayan ebeveynlerin ¢ocuklarinin

yaklagima gore c¢ocuklarm PMKO puan ortalamalar
arasinda anlamli bir fark bulunmustur [Fe, 304 = 40.48, p <
.001, n2=0.17]. Yapilan Bonferroni ¢oklu karsilastirma testi

(Ort. = 14.00, Ss = 4.30) ortalamalarndan anlamli diizeyde
daha yiiksek bulunmustur. Ayrica, kurallar1 bazen esneten
ebeveynlerin ¢ocuklarmin PMKO puan ortalamasi,

sonucunda, kurallari stk stk esneten ebeveynlerin  kurallari her zaman uygulayanlarin ¢ocuklarmin

¢ocuklarinin PMKO puan ortalamasi (Ort. = 23.53, Ss = ortalamasindan  anlamli  diizeyde daha  yiiksek

8.51), kurallar1 bazen esneten (Ort. = 17.43, Ss = 5.92) ve  bulunmustur.

Tablo 13.

PMKO puan ortalamalarimin iceriklerin denetimine gore farklilasmasina iliskin ANOVA sonuglar
Igeriklerin denetimi n Ort. Ss F [4 N2 Fark
Bazen? 34 22.85 8.35

PMKO Siklikla b 128 19.01 6.54 29.09 <.001 12 a>b; b>c

Her zaman ¢ 253 15.62 5.42
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Tablo 13 incelendiginde, iceriklerin denetimine gore
cocuklarin PMKQO puan ortalamalari arasinda anlamli bir
fark bulunmustur [F(2, 412) = 29.09, p < .001, n? = 0.12].
Yapilan Bonferroni ¢oklu karsilastirma testi sonucunda,
izledigi icerikleri bazen denetlenen ¢ocuklarin PMKO puan
ortalamasi (Ort. = 22.85, Ss = 8.35), siklikla denetlenen
cocuklarin ortalamasindan (Ort. = 19.01, Ss = 6.54) ve her
zaman denetlenen ¢ocuklarin ortalamasindan (Ort. = 15.62,
Ss = 5.42) anlamli diizeyde daha yiiksek bulunmustur.
Ayrica, siklikla denetlenen ¢ocuklarin PMKO puan

ortalamasi, her zaman denetlenen ¢ocuklarin
ortalamasindan  anlamli  diizeyde daha  yiiksek
bulunmustur.
4. Tartisma

Bu ¢alismada okul 6ncesi dénem cocuklarinin problemli
medya  kullamimlarmin(PMKO)  cesitli
acisindan incelenmesi amacglanmistir. Okul 6ncesi donem
PMKO degiskeni
incelendiginde erkek ¢ocuklarin kiz ¢ocuklara kiyasla daha
yliksek puanlar aldigr goriilmiistiir. Bu durum, erkek

degiskenler

¢ocuklarmin cinsiyet agisindan

¢ocuklarin asir1 veya sorunlu medya kullanimma daha
yatkin olabilecegini One siiren Onceki arastirmalarla
uyumludur (Akca ve Bayrakgi, 2024; Rideout, 2021).
Ayrica, oyun oynamaya daha fazla maruz kalma veya
erkekler i¢in daha az kisitlayici ebeveyn arabuluculugu gibi
faktorler de bu esitsizlige katkida bulunabilir (Livingstone
vd., 2017). Benzer sekilde Kroshus ve digerleri (2022) erkek
¢ocuklarin pandemi doéneminde daha yiiksek sorunlu
medya gosterdigini  bulmustur.
Bununla birlikte, Swit ve digerleri (2023) yiiriittiikleri
¢alismada okul 6ncesi donemde anlaml bir cinsiyet fark:
olmadigmi rapor etmiglerdir. Bu farkli bulgular, kiiltiirel
farkliliklar, medya
tercihlerindeki gesitlilikten kaynaklanabilir. Rega ve
digerleri (2023) tarafindan yapilan sistematik derleme de
cinsiyetin bazi ¢alismalarda belirleyici, bazilarinda ise
etkisiz bulundugunu ortaya koymustur. Dolayisiyla erkek

kullamim  belirtileri

ebeveynlik bicgimleri ve igerik

¢ocuklarda daha yiiksek risk egilimi goriilse de, bu farkin
baglama ve Olgiim araglarma gore degiskenlik
gosterebildigi sdylenebilir.

Cinsiyet farkhiliklarinin yamn1 sira,
degiskeninin de 6nemli bir belirleyici oldugu goriilmiistiir.

¢alismamizda yas

Cocuklarin yasgi arttikga PMKO puanlarinin da yiikseldigi,
4 yag grubunun 5 ve 6 yas gruplarina kiyasla daha diisiik
puan aldigr bulunmustur. Bu bulgu, daha biiyiik
¢ocuklarin daha fazla ozerklige ve medya cihazlara
erisimin yani sira etkilesimli medyayla etkilesim kurmak
i¢in daha gelismis biligsel becerilere sahip oldugunu 6ne
siiren gelisim teorileriyle tutarlidir (Radesky ve Christakis,
2016). Benzer sekilde Domoff ve digerleri (2019), yasin
ilerlemesiyle birlikte medya cihazlarma daha bagimsiz
erisimin arttigini ve bunun problemli kullanim riskini
ylikselttigini rapor etmistir. Ayrica, Radesky ve digerleri
(2020) tarafindan yapilan genis 6lgekli bir arastirmada da
okul oncesi ¢ocuklarda yas biiyiiditkge ekran siiresinin

arttig1 saptanmistir. Bununla birlikte, baz1 ¢alismalar yasin
tek bagina belirleyici olmadigini gostermektedir. Ornegin,
Nansen ve Jayemanne (2016) yas farklarmin medya
erisimini etkiledigini, ancak ebeveynlerin denetim diizeyi
ve ev ortammin daha kritik rol oynayabilecegini
vurgulamistir. Benzer sekilde Lauricella, Wartella ve
Rideout (2015) da ekran siiresinin yalnizca yas faktoriiyle
degil, ebeveyn tutumlar1 ve
ozellikleriyle birlikte degerlendirilmesi gerektigini ortaya
koymustur. Bu sonuglar, yasin PMKO deki varyansin
yalnizca smirli bir kismini agikladigini gostermekte ve
ebeveynlik uygulamalar1 veya medya erisimi gibi diger
faktorlerin  daha oynayabilecegini
distindiirmektedir.

¢ocuklarm  bireysel

onemli bir rol

Yasin yani sira, aile yapis1 da ¢ocuklarin medya kullanim
oriintiilerinde belirleyici olabilmektedir. Kardes sayis1
degiskeni bakimindan incelendiginde bir kardesi olan
¢ocuklarm, tek cocuklara kiyasla daha yiiksek PMKO
puanlarina Bu durum,
kardesler arasmnda medya kullaniminin paylasilmasina

sahip oldugu bulunmustur.

veya ebeveynlerin, birden fazla ¢ocukla ilgilenirken medya
kullanimmi denetlemeye yonelik ¢abalarinin azalmasma
isaret ediyor olabilir (Coyne vd., 2019). Nathanson ve
digerleri (2014) da kardeslerin birlikte ekran karsisinda
daha fazla zaman gecirmesinin medya maruziyetini
artirabildigini gostermistir. Benzer sekilde Lee ve Chae
(2007), ailede birden fazla ¢ocuk bulunmasinin ebeveyn
daha
bagimsiz medya kullanimi gelistirebildigini belirtmistir.

denetimini  zorlastirabilecegini ve ¢ocuklarin
Buna karsin, bazi arastirmalar kardes sayisinin dogrudan
belirleyici olmadigini vurgulamaktadir. Ornegin, Beyens,
Valkenburg ve Piotrowski (2018) medya kullanimindaki
farklarin kardes sayisindan ¢ok ebeveyn gozetimi ve aile igi
iletisimle acgiklandigmi bildirmistir. Padilla-Walker ve
Coyne (2011) da ebeveynlerin medya kontroliindeki
etkinliginin, kardes sayisindan bagimsiz olarak ¢ocuklarin
medya kullaniminda koruyucu bir rol oynayabilecegini
ileri slirmiistiir. Bu farkliliklar, ailelerin sosyoekonomik
kosullari, ebeveynlik tarzlar1 ve ¢ocuklarin dogum sirasi
gibi etkenlerle agiklanabilir (Lauricella vd., 2015; Rega vd.,
2023). Dolayisiyla kardes sayis1 tek basma belirleyici
olmamakla Dbirlikte, ozellikle kiigiik yas gruplarinda
kardeslerin birbirini modellemesi ve ebeveyn kontrol
kapasitesinin azalmasi problemli medya kullanimin
artirici bir etki gosterebilir.

Calismamizda annelerin ¢alisip ¢alismamasinin ¢ocuklarin
PMKO puanlar iizerinde anlamli bir etkisi olmadig1
bulunmustur. Cillero ve Jago (2010) da annelerin istthdam
durumunun tek bagina belirleyici olmadigini, asil farkin
ebeveynin medya denetim bigiminden kaynaklandigini
bildirmistir. Buna karsilik, Vanderloo (2014) ¢ocuk bakim
kurumlarinda ¢aligan annelerin ¢ocuklarinin daha uzun
ekran siiresine maruz kalabildigini rapor etmistir. Ayrica,
Carson ve Janssen (2012) de annelerin ¢alisma kosullarinin
¢ocuklarin ekran siiresini dogrudan etkilemekten ¢ok
evdeki medya ortamiyla iligkili oldugunu 6ne stirmiistiir.

828



A. Kiigiikkelepge ve H. Demircioglu

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 2, 2026

Bu nedenle, annelerin ¢alisma durumunun tek basina etkili
olmadig1, bunun ebeveynlik tarzi ve ev ici diizenle birlikte
degerlendirilmesi gerektigi sdylenebilir.

Bulgularimiz anne ve baba yasmin PMKO iizerinde anlamli
bir etkisi olmadigini gostermektedir. Carson ve Janssen
(2012) ebeveyn yasimin ¢ocuklarin ekran siiresi iizerinde
sinirh bir etkiye sahip oldugunu rapor ederek bu sonucu
desteklemektedir. Ote yandan, Hinkley ve digerleri (2012)
daha geng ebeveynlerin ¢ocuklarinin fiziksel aktivite yerine
ekran karsisinda daha fazla vakit gecirdigini belirtmistir.
Benzer sekilde, Nikken (2017) geng ebeveynlerin medyay1
glinliik yasamin dogal bir parcasi olarak gorme egiliminde
olduklarini, bu nedenle kiiciik ¢ocuklarda
kullanimma daha fazla izin verdiklerini bulmustur. Bu
geligkili sonuglar, ebeveyn yasmmin tek basina degil,

ekran

teknolojiye ve ebeveynlik rollerine dair tutumlarla birlikte
ele alinmasinin daha anlaml oldugunu gostermektedir.

Calismamizda ebeveyn egitim diizeyinin ¢ocuklarm
PMKO  puanlarmi sekilde etkilemedigi
goriilmiistiir. Maattd ve digerleri (2017) ebeveyn egitim

anlaml

diizeyinin tek basina ¢ocuklarin ekran siiresini agiklamada
sinirll bir degisken oldugunu gostermistir. Buna karsin,
Paudel ve digerleri (2017) daha diisiik egitim diizeyine
sahip ebeveynlerin ¢ocuklarinda ekran maruziyetinin daha
yliksek oldugunu belirtmistir. Xu ve digerleri (2015) ise
yiiksek egitim diizeyine sahip ebeveynlerin ekran siiresine
yonelik daha siki simurlar koyduklarimi bulmustur. Bu
farkhiliklar kiiltiirel baglam, ebeveynlik yaklagimlar1 ve
toplumlarin medya politikalariyla agiklanabilir.

Kardes sayist  ve
ozelliklerinin yani sira, cocuklarin medya kullaniminda en
belirgin faktorlerden biri ekran siiresidir. Calismamizda
giinde {i¢ saatten fazla ekran siiresi gegiren ¢ocuklarimn, bir
saatten az ekran siiresi gecirenlere kiyasla daha yiiksek
PMKO puanlarina sahip oldugu bulunmustur. Bu bulgu,
Amerikan Pediatri Akademisi'nin (2016) okul Oncesi
¢ocuklar igin giinde en fazla bir saat yiiksek kaliteli igerik

ebeveynin  sosyo-demografik

Onerisiyle paraleldir. Deles ve Kaytez (2022) de ekran siiresi
arttikca problemli kullanim belirtilerinin yiikseldigini
rapor etmistir. Benzer sekilde Hinkley ve digerleri (2018),
uzun ekran siiresinin c¢ocuklarin sosyal ve duygusal
gelisimleri iizerinde olumsuz etkiler yarattigini ortaya
koymustur. Bununla birlikte, ekran siiresinin ¢ocuklarin
gelisimi tizerindeki etkileri her zaman dogrudan ve tek
yonlii olmayabilir. Przybylski ve Weinstein (2017), diisiik
ve orta diizeyde ekran kullaniminin ¢ocuklarin ruh saghg:
tizerinde belirgin olumsuz etkiler yaratmadigini, yalnizca
asir1 kullanimin riskli oldugunu ileri stirmiistiir. Niiranen
ve digerleri (2024) ise ekran siiresi ile psikososyal
semptomlar arasindaki iliskinin 6zellikle ebeveyn ruh
sagligi kosullarina bagl olarak degisebildigini gostermistir.
Dolayisiyla ekran siiresi niceliginin yaninda niteligi de
dikkate alinmaly; riskini
artirirken, icerik kalitesi ve aile baglami bu iligkinin yon{iinii
belirleyici kilmaktadir.

asiriigl  sorunlu  kullanim

Bu noktada ebeveyn denetimi kritik bir rol iistlenmektedir.
Calismamizda ekran siiresi kurallarini siklikla esneten
ebeveynlerin ¢ocuklariin daha yiiksek PMKO puanlaria
sahip oldugu, icerikleri diizenli denetlenen ¢ocuklarin ise
daha diisiik puanlar aldigr gortilmiistiir. Bu bulgu,
ebeveynin medya kullaniminda aktif rol almasmin
koruyucu etkisini vurgulayan Nikken ve Schols (2015) ile
Gentile ve digerleri (2014)’iin sonuglariyla tutarlidir. Ayrica
Valkenburg ve digerleri (2013) da ebeveynin aktif
arabuluculugunun g¢ocuklarm olumsuz medya etkilerine
karsi tampon islevi gordigiinii gostermistir. Bununla
birlikte, literatiirde ebeveyn denetiminin her durumda ayni
diizeyde etkili olmadigma isaret eden bulgular da
bulunmaktadir. Bleakley ve digerleri (2013), yalmzca
kurallar koymanin ¢ocuklarin toplam ekran siiresinde
sinirli bir azalma sagladigini belirtmistir. Livingstone ve
Helsper (2008) de denetimin etkinliginin kiiltiirel baglam
ve ¢ocugun yasma gore degisebildigini vurgulamistir.
Bununla birlikte, Sonck ve digerleri (2013) igerik temelli
denetim stratejilerinin, yalnizca siire sinirlamasina kiyasla

cocuklarin daha givenli medya kullanimim
gelistirmelerinde daha etkili oldugunu ortaya koymustur.
Bu c¢alismanin sonuglarna dayanarak, okul oOncesi

¢ocuklarda sorunlu medya kullanimini azaltmak i¢in su
oneriler verilebilir: ik olarak, erkek cocuklarn kiz
¢ocuklarina kiyasla 6nemli olgiide daha yiiksek sorunlu
medya kullanim puanlar1 gosterdiginden, miidahaleler
tasarlanirken cinsiyeti dikkate almak yararli olabilir.
Yaglari ilerledikge daha yiiksek puanlar gosteren 4 yas ve
iizeri ¢ocuklar i¢in, medyaya daha fazla maruz kaldik¢a
ekran siiresini yonetmeye 6zel dikkat gosterilmelidir. Ek
olarak, bir kardesi olan ¢ocuklar, tek ¢ocuklara kiyasla daha
yiiksek sorunlu medya kullanim puanlarina sahipti. Bu,
kardes iliskilerinin dinamiklerinin ¢ocuklarin medyayla
nasil etkilesime girdiginde rol oynayabilecegini ve
gelecekteki arastirmalarin  bu daha fazla
inceleyebilecegini gostermektedir. Ebeveyn yasi, istihdam

yonii

ve egitim gibi faktorler 6nemli bir etki gostermese de ev
ortamini etkileyen diger degiskenleri kontrol etmek yine de
onemli olabilir. Calisma ayrica daha uzun ekran siiresi ile
daha yiiksek sorunlu medya kullanim1 arasinda giiglii bir
baglant1 buldu. Bu nedenle, giinliikk ekran siiresini bir
saatten azla smurlamak, medya ile ilgili sorunlarin
olasiligini azaltmaya yardimar olabilir. Buna ek olarak,
ekran siiresi kurallarini tutarli bir sekilde uygulayan ve
¢ocuklarin medya igeriklerini denetleyen ebeveynlerin
¢ocuklarinda, sorunlu medya kullanim: diizeylerinin
derecede daha diisiik oldugu saptanmistir.
Ebeveynleri net sirlar koymaya ve cocuklarmin ne
izledigini aktif olarak izlemeye tesvik etmek, sorunlu
medya kullanimimi 6nlemede ¢ok 6nemli olabilir. Sonug
olarak, ekran siiresini azaltmaya ve medya denetimine
ebeveyn katilimin odaklanan hedefli
miidahaleler, erken ¢ocukluk déneminde sorunlu medya
kullanimini ele almada etkili stratejiler olabilir.

anlaml
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Sunulan pratik Onerilerle birlikte, sonuglar
degerlendirilirken ¢alismanin bazi smirliliklar1 da goz
oniinde bulundurulmalidir. Bu c¢alismanin temel
sirliliklar;  Orneklemin  Istanbul’un sosyo-ekonomik
agidan dezavantajli bolgeleriyle (Cekmekdy, Sancaktepe,
Gaziosmanpasa) smirli olmasi, kesitsel tarama modelinin
nedensellik iligkisi kurmaya imkan tanimamasi ve verilerin
ebeveyn beyanina dayali toplanmasidir. S6z konusu
sinirhiliklar, gelecekteki arastirmalar igin yol gosterici
niteliktedir. Bu baglamda, verilerin ebeveyn beyanina
dayali olmasi simrliigina alternatif olarak; gelecek
arastirmalarda Ogretmen goriisleri, ¢ocuklarla yapilan
goriismeler veya objektif zaman takibi yapan dijital
araglarin  kullanilmasi Onerilebilir. Ayrica bulgularmn
genellenebilirligini artirmak adina, yalnizca belirli ilgelerle
sinirh kalmayan; farkli sehirleri ve cesitlendirilmis sosyo-
ekonomik katmanlar1 (alt, orta ve {ist gelir gruplari)
kapsayan daha genis Orneklemli karsilastirmali
¢alismalarin yapilmasi onerilebilir. Metodolojik zenginlik
agisindan ise, sayisal verilerin tesine gegerek ebeveynlerin
ekran yonetimi stratejilerini ve gocuklarin medya kullanim
aligkanliklarnin  nedenlerini derinlemesine inceleyen
karma yontemli (nicel+nitel) arastirmalara ve siireg icindeki
degisimi izleyen boylamsal arastirmalara odaklanilmasi
Onerilebilir.

Etik bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmas belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykiri  Eylemler” bashg1 altinda belirtilen
eylemlerden hicbiri gerceklestirilmemistir. Etik
degerlendirmeyi yapan kurul adi, Etik degerlendirme
kararmin tarihi, Etik degerlendirme belgesi say1 numarasi
bu béliimde yer almahdir. Istanbul Medipol Universitesi
Sosyal Bilimler Bilimsel Arastirmalar Etik Kurul
Bagkanligi'na bagvuru yapilmigtir. 16.10.2023 tarihinde E-
43037191-604.01.01-71506 say1li etik kurul onay1 alindiktan
sonra veri toplama siirecine baglanmustir.

Yazar Notu: Bu calisma sozel bildiri olarak 8. Uluslararasi
Katilimli  Ulusal Disiplinlerarast Erken Cocuklukta
Miidahale Kongresi'nde sunulmustur. Calismanin &zeti
ozet bildiri kitabinda yayimnlanmistir. Ek olarak intihal
kriterlerinde bir kaynaktan %1’in {izerinde olmamasina
dikkat edilmesi belirtilmektedir. Iki tane kaynagim %1’in
lizerinde goriinmektedir. Bunun nedeni raporda da
goriilecegi tizere kullandigim olgek ile ilgili bilgileri ve
tablo isimlerini degistirememden kaynaklanmaktadir.
Yazar Katkilar:: ilk yazar; arastirmanin planlanmasi,
modelin belirlenmesi, veri toplama, verilerin analizi,
tartigma. Ikinci yazar; aragtirmanin planlanmasi, modelin
belirlenmesi, verilerin analizi, tartigma.

Finansman: Bu ¢alismada finansal bir destek alinmamustir.

Cikar Catismasi: Bu calismada herhangi bir kurum ve
kurulusla veya yazarlar arasinda bir ¢ikar ¢atismasi yoktur.

Veri Erisilebilirligi: Talep edildigi takdirde veriler

paylasilacaktir.
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ARTICLE INFO ABSTRACT

In this study, it was aimed to examine the problematic media use of preschool children in
DOI: 10.29299/kefad.1718736 terms of various variables. While determining the population and sample of the study,
migration and socio-economic criteria were taken into consideration. According to Turkish
Statistical Institute(TurkStat) data, Istanbul was the province that received and gave the most
migration in 2022. Therefore, it was decided to conduct the research in Istanbul. The sample
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Revised: 23.01.2026 of the study consisted of 415 parents with children between the ages of 4-6 living in
Accepted:  25.01.2026 Cekmekdy, Gaziosmanpasa, Sancaktepe districts, which are in the 2nd tier according to

SEGE (Socio-Economic Development Rankings Research) data. In the data collection phase
Keywords: of the study, which was designed in the survey model, one of the quantitative research

methods; general information form and Problematic Media Use Scale (PMUS) were used.
SPSS v26 and AMOS v24 statistical software were used to analyze the data. Since the data
Child and Media, were normally distributed, “t-test for independent samples and one-way analysis of variance
Problematic Media Use (ANOVA)” were used. As a result of the study, it was found that children's problematic
media use differed significantly in terms of gender, age, number of siblings, screen time,
approach to screen time and control of content.

Preschool Period,

1. Introduction a screen, but also the quality of the content viewed, the

The preschool period represents a critical stage of presence of adult supervision, and situations where digital

development during which the foundations of cognitive,
language, social-emotional, and behavioral development
are formed, profoundly impacting children's subsequent
developmental stages (Berk, 2013). Rapid brain
development during the preschool period makes children
more receptive and vulnerable to stimuli from their
environment. One of the environmental influences that has

media use takes precedence over critical developmental
activities such as sleep, play, or social interaction (Domoff
et al, 2019). PMU can negatively affect multiple
developmental areas in preschool children, including
cognitive, language, social-emotional, and physical
development (Madigan et al., 2020; Radesky & Christakis,
2016). Research highlights that young children with high
levels of PMU typically exhibit lower language skills,
impaired executive function, and poor quality parent-child
interaction (Madigan et al., 2020; Radesky & Christakis,
2016). Furthermore, preschool-aged children exhibit
vulnerabilities in cognitive development, particularly

emerged prominently recent years is digital media, which
is becoming increasingly integrated into children's lives.
This integration has necessitated a close examination not
only of the existence of digital media but also of its effects
on child development. In this regard, with digital media
being so involved in children's lives, it is critically
important to understand and define what constitutes
problematic media use (PMU) in the preschool period.
PMU is used in the literature to describe destructive,
excessive, and developmentally inappropriate interaction
patterns that children establish with digital media. This
concept refers to a multidimensional structure that
encompasses not only the quantity of time spent in front of

executive functions, working memory, and attention, when
exposed to unstructured and excessive screen time.
Research shows that children who exceed the
recommended screen time perform worse in task
persistence and attention regulation skills (Christakis et al.,
2004; Linebarger & Vaala, 2010). Additionally, studies have
found a link between increased screen time and decreased
cognitive flexibility and problem-solving skills (Fitzpatrick
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et al., 2025). This highlights that the duration of time spent
with media in early childhood is as critical as its quality
(Fitzpatrick et al., 2025, Hill et al, 2016). Cognitive
development processes in preschool children, including
executive functions, working memory, attention control,
and problem-solving skills, are particularly vulnerable to
excessive screen exposure (Christakis et al, 2004;
Fitzpatrick et al., 2025; Linebarger & Vaala, 2010). In
addition to this sensitivity in cognitive processes, the form
of media use also has significant effects on children's
language development (Madigan et al., 2020; Radesky &
Christakis, 2016).

Language development is adversely impacted, particularly
by children's passive consumption of media. Being a
passive viewer means that the child only looks at the screen
and follows the content; that is, they only watch without
speaking, responding, or interacting (Guellai et al., 2022;
Linebarger & Vaala, 2010). This type of use can replace
caregiver-child interactions, which are critical for the
development of children's vocabulary and language
acquisition. Thus, children's opportunities to learn new
words, ask questions, and develop communication skills
are limited (Guellai et al., 2022; Madigan et al.,, 2020).
Indeed, a meta-analysis study found that increased screen
use in early childhood negatively affects receptive and
expressive language skills (Madigan et al., 2020). Similarly,
it has been reported that content based solely on watching
hinders children's active participation in the learning
process and makes word learning less efficient (Guellai et
al., 2022). In contrast, there are also findings that guided
and interactive use of media tools can support children's
word learning and expressive skills (Neumann, 2018).

Another area of development affected by PMU is social-
emotional development. PMU has been associated with
behavioral problems such as poor emotional regulation,
irritability, aggression (Coyne et al, 2019).
Furthermore, “technoference,” defined as the interference

and

of digital devices in parent-child interactions, has been
shown to reduce warmth, responsiveness, and joint
attention in caregiver-child relationships (McDaniel &
Radesky, 2018). Another critical point from a social-
emotional perspective is that media tools can either support
or hinder social learning. Specifically, exposure to violent
media has been reported to lower empathy levels and
increase aggressive behaviors, while prosocial content can
support sharing and cooperative behaviors (Guellai et al.,
2022).

Finally, physical development may be negatively affected
due to sedentary screen-based activities. This situation may
limit active play and the acquisition of gross motor skills.
Children who spend more time in front of screens are often
associated with delayed motor coordination,
physical fitness, and an increased risk of obesity (Hinkley
et al., 2010; Tremblay et al., 2017). It has been noted that
children who watch television for long periods of time
experience a significant decline in physical activity levels,

lower

and that this situation can become a permanent habit when
they reach school age (Namazi & Cavusoglu, 2024).

The literature emphasizes that, in addition to the
developmental PMU,
demographic characteristics also shape their media use.
Age is one of the most fundamental variables in children's
media use. As age increases, there is a marked increase in
children's access to media tools and duration of use
(Radesky & Christakis, 2016). However, screen exposure at
a young age poses risks such as shorter attention spans and

dimensions  of children's

less participation in play-based learning. Gender also plays
a role in children's media preferences. It has been reported
that boys are more inclined towards digital games, while
girls are more inclined towards cartoons and video content
(Paulus et al., 2024). It is noted that these differences may
also be shaped by social expectations and parental attitudes
(Livingstone et al., 2017).

The number of siblings can also lead to differences in
children's media habits. Children with siblings may have to
share media devices or develop practices for shared use.
This situation can increase screen time and, due to social
interaction between siblings, can also change preferences
for certain content (Davies & Gentile, 2012).

Parental characteristics also play a decisive role in
children's media use. Younger parents tend to have a closer
relationship with digital tools, which may lead to an
increase in children's screen exposure (Hinkley et al., 2012;
Nikken, 2017). It has been reported that parents with higher
levels of education tend to limit screen time more strictly
and place greater importance on content control, while
working mothers' children may be exposed to media tools
more frequently (Ata-Aktiirk & Akman, 2024). At this
point, the American Academy of Pediatrics emphasizes
that not only children's but also parents' attitudes toward
media are decisive in determining screen time (Hill et al.,
2016).

Finally, numerous studies have demonstrated that
socioeconomic status plays a decisive role in media access,
device diversity, and parenting attitudes (Kabali et al., 2015;
Paudel et al., 2017). It has been found that screen time is
longer in low socioeconomic status groups, while parents
in high socioeconomic status groups place greater
importance on media control (Kabali et al., 2015; Xu et al.,
2015). Research conducted in Turkey has also shown that
children from low-income families watch television for
longer periods, while access to different devices such as
tablets and smartphones is more common among high-

income families (Ata-Aktiirk & Akman, 2024).

Given the comprehensive developmental risks associated
with PMU, it is critically important to investigate the
prevalence, determinants, and consequences of PMU in the
preschool period. Early detection of harmful media habits
can potentially prevent long-term consequences such as
socio-emotional instability, language delays, and attention
deficits by enabling timely interventions (Radesky &
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Christakis, 2016). In this regard, based on individual,
family, and media-focused factors predicted to influence
children's levels of problematic media use in the literature
(Nikken, 2017; Paudel et al., 2017; Xu et al., 2015); this study
aims to examine children's problematic media use
according to gender, age, number of siblings, mother's
employment status, mother's age, mother's educational
status, father's age, father's educational status, screen time,
approach to screen time, and control of media content.
Unlike the existing literature, this research is a unique
study on risk groups, focusing on socio-economically
disadvantaged districts in Istanbul, a metropolis
characterized by high immigration rates.

2. Method
2.1. Design

This study, which examines the problematic media use of
preschool-aged children in terms of various variables,
employed the
quantitative research methods. The survey model is used to
gather data from a specific population to obtain
about the population's
behaviors, attitudes, or opinions. This approach is
generally used on large samples to understand the general
characteristics of a society or group (Hyun, 2014). The
cross-sectional survey method is a type of research
conducted by collecting data within a specific time frame
and usually only once. This method collects data to obtain
information about the current state of a sample or
population (Creswell & Creswell, 2017).

cross-sectional survey model from

information characteristics,

2.2. Sample

The population and sample of the study were determined
by considering migration and socio-economic criteria
(Kabali et al., 2015; Valcarcel Jiménez et al., 2024). Data
related to migration were obtained from the website of the
Turkish Statistical (TurkStat)
population identification phase. According to Turkstat
(2022) data, Istanbul was the province with the highest
migration in 2022, with 385,294 people. In the same year,
Istanbul was the province with the highest migration, with
418,082 people. Istanbul's high migration mobility as a
metropolis suggests that different living conditions and
parental attitudes may be reflected in media use. Indeed,
the literature shows that in regions with high migration
mobility, family factors related to children's media use (e.g.,
television exposure, parental guidance) may affect
children's developmental outcomes (Valcarcel Jiménez et
al., 2024). For this reason, it was decided to conduct the
research in Istanbul. According to data from the Ministry of
Industry and Technology's Development Agencies
Directorate's  Research on  the  Socio-Economic
Development Ranking of Districts (SEGE), there are 29
districts in the first tier and 10 districts in the second tier in
Istanbul (SEGE, 2022). In this study, the sample was
selected only from socioeconomically disadvantaged
districts at the second level. The aim is to reveal the levels

Institute during the

of problematic media use among children in at-risk groups.
The literature shows that children from families with low
socioeconomic status use media tools more frequently and
for longer periods of time, while parental control over
children's media use is more limited (Kabali et al., 2015).
Therefore, the selection  of  socio-economically
disadvantaged districts provides a theoretical rationale for
evaluating problematic media use in conjunction with risk
factors.

TurkStat (2022) data was used to determine the number of
children aged 4-6 living in Istanbul. According to TurkStat
(2022) data, in 2022, there were 222,768 children aged 4,
230,986 children aged 5, and 235,723 children aged 6 in
Istanbul, for a total of 689,477 children. Within this
framework, the study population was defined as the
parents of 689,477 children.

Israel (1992)'s sample size table was used to determine the
sample size for the study (Israel, 1992). According to the
table prepared by Israel (1992), the minimum sample size
required from a population of 689,477 people with 5%
precision and a 95% confidence interval was determined to
be 400 parents of children. Anticipating potential loss
during the data verification and error removal phase,
efforts were made to reach more parents than the
determined sample size. Ultimately, the sample for the
study consisted of 415 parents of children aged 4-6 living in
three districts ranked second in terms of socioeconomic
development in Istanbul province. The following measures
were taken to minimize subjective responses from parents:
During data collection, parents were informed about the
purpose of the study, its confidentiality, its voluntary
nature, and that the data would not be shared on any
platform other than this study, encouraging them to
provide honest answers.

2.3. Procedure

Before commencing the data collection process, an
application was submitted to the Scientific Research Ethics
Committee of Istanbul Medipol University. After receiving
the ethics committee approval numbered E-43037191-
604.01.01-71506 on October 16, 2023, the data collection
process was initiated. Data was collected from the districts
of Cekmekdy, Sancaktepe, and Gaziosmanpasa, which are
in the second socio-economic tier of Istanbul. The
kindergartens in the specified districts were contacted, and
the forms were collected in person or online via Google
Forms from the parents. During the data collection phase,
parents were informed about the purpose of the study, its
confidentiality, their right to
withdraw from the study at any time, and that the
information provided would not be shared on any platform
other than this study.

its voluntary nature,

836
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2.4. Measures
2.4.1. General information form

The General Information Form developed by researchers
was prepared in line with individual, family, and media-
focused factors predicted in the literature to be associated
with children's problematic media use levels (Nikken, 2017;
Paudel et al., 2017; Xu et al., 2015). Accordingly, the form
includes information on participants' gender, age, number
of siblings, parents' education and age, screen time,
approach to screen time, and control over media content.

2.4.2. Problematic media use scale (PMUS)

The PMUS was developed by Domoff et al. (2019). Furuncu
and Oztiirk (2020) conducted validity and reliability
studies on the Turkish version of the PMUS. The scale has
a short form with 9 items and a long form with 27 items.
The short form was used in this study. The PMUS is a
Likert-type scale, with items scored from 1 (never) to 5
(always). The PMUS total score is obtained by taking the
average of the scores obtained from all items. High scores
on the scale indicate problematic media use. This scale
attempts to determine not only the problematic use of a
specific media device but also the problematic use of visual
media devices (such as television, computers, tablets, and
phones) in general, in other words, screen addiction, by
analyzing the child's behavior. Cronbach's alpha values for
the short and long forms of the scale were found to be .90
and .97, respectively (Domoff et al., 2019; Furuncu &
Oztiirk, 2020). For the current study, the Problematic Media
Use Scale (PMUS) demonstrated high internal consistency,
with Cronbach's alpha (a = .88) and McDonald's omega (w
=.89) coefficients being quite high.

2.5. Data Analysis

SPSS v26 and AMOS v24 statistical software were used to
analyze the study data. After checking the data entries,
analyses were performed on the data of 415 individuals.
The normality of the data set was first assessed using
“skewness” and “kurtosis” values, which were found to be
between -1.04 and +1.70. Skewness values less than 2 and
kurtosis values less than 3 indicate that the data are
normally distributed (Westfall 2013).
Furthermore, the probability plots and histogram graphs
were observed to be close to normal distribution, and
therefore, the data set was considered to be normally
distributed. Therefore, parametric analysis methods
suitable for normal distribution were used in the study
(Tabachnick & Fidell, 2013).

& Henning,

To test whether there was a significant difference in the
mean scores of the Problematic Media Use Scale (PMUS)
among preschool children according to
sociodemographic variables, a “One-Way Analysis of

various

Variance (ANOVA) and independent samples t-test” was
performed.

3. Results

Information regarding participants' socio-demographic
variables is provided in Table 1.

hen examining the gender distribution of participants, 294
(70.84%) were female and 121 (29.16%) were male. In terms
of maternal age distribution, 82 (19.76%) were in the 21-30
age range, 151 (36.39%) were in the 31-35 age range, 118
(28.43%) were in the 36-40 age range, and 64 (15.42%) were
in the 41 and above age group. In terms of the mothers'
educational status, 32 (7.71%) were primary school
graduates, 109 (26.27%) were high school graduates, and
274 (66.02%) were university graduates. When examining
the mothers' employment status, 203 (48.92%) stated that
they were employed, while 212 (51.08%) stated that they
were not employed.

In terms of the father's age, 26 (6.27%) are in the 26-30 age
range, 130 (31.33%) are in the 31-35 age range, 132 (31.81%)
are in the 36-40 age range, 95 (22.89%) in the 41-45 age
range, and 32 (7.71%) in the 46 and above age group. In
terms of the fathers' educational status, 36 (8.67%) had
primary education, 144 (34.70%) had high
education, and 235 (56.63%) were university graduates.
When examining the fathers' employment status, 409
(98.55%) stated that they were employed, while 6 (1.45%)
stated that they were not employed.

school

According to the gender distribution of the children, 202
(48.67%) are girls and 213 (51.33%) are boys. When
examining the age distribution of the children, 114 (27.47%)
are 4 years old, 213 (51.33%) are 5 years old, and 88 (21.20%)
are 6 years old. In terms of the number of siblings, 184
(44.34%) have no siblings, 191 (46.02%) have one sibling,
and 40 (9.64%) have two siblings.

In terms of screen time, 97 children (23.37%) spend less than
1 hour, 230 children (55.42%) spend 1-2 hours, and 79
children (19.04%) spend more than 3 hours in front of a
screen. In terms of approach to usage time, 100 parents
(24.10%) stated that they set rules and always enforced
them, 252 (60.72%) stated that they set rules but sometimes
relaxed them, 45 (10.84%) stated that they set rules but
frequently relaxed them, and 18 (4.34%) stated that they do
not set rules. In terms of content control, 34 parents (8.19%)
stated that they sometimes monitor content, 128 (30.84%)
stated that they frequently monitor content, and 253
(60.96%) stated that they always monitor content. In terms
of visual media tools, 141 children (33.98%) use cell phones,
184 (44.34%) use television, and 85 (20.48%) use tablets.
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Table 1.

Information regarding sociodemographic variables

n %
Gender Female 294 70.84
Male 121 29.16
Mother's Age 21-30 82 19.76
31-35 151 36.39
36-40 118 28.43
41 and above 64 15.42
Mother's Education Primary Education 32 7.71
High School 109 26.27
University 274 66.02
Mother's Employment Yes 203 48.92
No 212 51.08
Father's Age 26-30 26 6.27
31-35 130 31.33
36-40 132 31.81
41-45 95 22.89
46 and above 32 7.71
Father's Education Primary Education 36 8.67
High School 144 34.70
University 235 56.63
Father's Employment Yes 409 98.55
No 6 145
Child's Gender Female 202 48.67
Male 213 51.33
Child's Age 4 years 114 27.47
5 years 213 51.33
6 years 88 21.20
Number of Siblings None 184 44.34
One sibling 191 46.02
Two siblings 40 9.64
Screen Time Less than 1 hour 97 23.37
1-2 hours 230 55.42
More than 3 hours 79 19.04
Approach to Screen Usage Time I set rules and always enforce them 100 24.10
I set rules but sometimes relax them 252 60.72
I set rules but frequently relax them 45 10.84
I do not set rules 18 4.34
Content Supervision Sometimes 34 8.19
Often 128 30.84
Always 253 60.96
Visual Media Tools Mobile Phone 141 33.98
Television 184 44.34

838
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Tablet

85 20.48

Descriptive statistics for participants’ Problematic Media
Use Scale (PMUS) scores are presented in Table 2.

Table 2.

Descriptive statistics for problematic media use scale (PMUS)
scores

M Ss Min Max  Skewness Kurtosis

PMUS
Note. N =415

1726 646 9.00 41.00 1.13 1.17

Table 2 shows that the average total PMUS score of the
participants was 17.26 (Ss = 6.46). Scores ranged from a
minimum of 9.00 to a maximum of 41.00. The skewness and
kurtosis values of the data were found to be 1.13 and 1.17,
respectively.

To test whether there was a significant difference in the
mean scores of the Problematic Media Use Scale (PMUS)
among preschool children according to
sociodemographic variables, a “One-Way Analysis of

various

Variance (ANOVA) and independent samples t-test” was
performed. The analysis results are presented below.

Table 3.
T-test results regarding the differentiation of PMUS mean
scores by child’s gender

Female Male

(n=202) (n=213)

M SD M SD t ) d
PMUS 1642 6.00 1805 6.79 258 .01 .25

Note. d: Cohen’s d

Table 3 shows that PMUS mean scores differ significantly
according to the child's gender [tui3 =-2.58, p = .01, d = .25].
The mean PMUS score for boys (Mean = 18.05, SD = 6.79)
was found to be significantly higher than the mean for girls
(Mean = 16.42, SD = 6.00).

Table 4.
ANOVA results regarding the differentiation of PMUS mean scores by child’s age
Child’s Age n M SD F % p2 Difference
4 years? 114 15.68 5.22
PMUS 5 yearsP 213 17.77 6.77 4.80 .009 0.02 a<b,c
6 years* 88 18.06 6.85

Table 4 shows that there was a significant difference in the
mean PMUS scores according to the child's age [Fe, 412) =
480, p = .009, n* = 0.02]. The Bonferroni multiple
comparison test conducted to determine which age groups
showed this difference revealed that the mean PMUS scores

for children in the 4-year-old group (Mean = 15.68, SD =
5.22), was found to be significantly lower than that of
children in the 5-year-old group (Mean = 17.77, SD = 6.77)
and the 6-year-old group (Mean = 18.06, SD = 6.85).

Table 5.
ANOVA results regarding the differentiation of PMUS mean scores by number of siblings
Number of Siblings n M SD F P p2 Difference
None2 184 16.05 5.81
PMUS One sibling? 191 18.36 6.92 6.19 .002 .03 a<b
Two siblings¢ 40 17.52 6.21

Table 5 shows that there was a significant difference in the
mean PMUS scores according to the number of siblings
[Feaz) = 6.19, p = .002, n2? = .03]. The Bonferroni multiple
comparison test revealed that the mean PMUS score of

children with one sibling (Mean = 18.36, SD = 6.92) was
significantly higher than the mean score of children with no
siblings (Mean = 16.05, SD = 5.81).
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Table 6.

T-test results regarding the differentiation of PMUS mean scores by mother’s employment status

Yes (n=203) No (n=212)
M SD M SD t [4 d
PMUS 16.84 6.22 17.66 6.67 -1.29 .19 13

Table 6 shows that there was no significant difference inthe =~ Table 7 shows that there was no significant difference in the
average PMUS scores between children whose mothers  mean PMUS scores of children according to their mothers'
worked and those whose mothers did not work (p > .05). ages (p > .05).

Table 7.
ANOVA results regarding the differentiation of PMIUS mean scores by mother's age

Mother’s Age n M SD F p Mp2 Difference
21-30 82 16.35 6.23
31-35 151 16.71 6.43
PMUS 2.11 .09 .02 -
36-40 118 17.90 573
41 and above 64 18.52 778

Table 8.
ANOVA results regarding the differentiation of PMUS mean scores by mother's education
Mother’s Education n M SD F P p2 Difference
Primary Education 32 18.69 7.98
PMUS High School 109 17.46 6.45 1.04 .35 .01 -
University 274 17.01 6.27

Table 8 shows that there was no significant difference in  Table 9 shows that there was no significant difference in the
children's PMUS score averages based on their mothers' average PMUS scores of children according to their father's

educational status (p > .05). age (p >.05).

Table 9.

ANOVA results regarding the differentiation of PMUS mean scores by father's age
Father’s Age n M SD F [4 N2 Difference
26-30 26 16.50 7.19
31-35 130 16.61 6.53

PMUS 36-40 132 17.31 5.88 .86 49 .01 -

41-45 95 18.01 6.68
46 and above 32 18.03 7.24

Table 10.
ANOVA results regarding the differentiation of PMUS mean scores by father’s education
Father’s Education n M SD F [4 np2 Difference
PMUS Primary Education 36 18.67 7.43 1.04 .35 .01 -

840
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144
235

High School

University

17.31
17.01

5.99
6.58

Table 10 shows that there was no significant difference in
the average PMUS scores of children based on their father's
educational status (p > .05).

Table 11 shows that there was a significant difference in
children's PMUS mean scores according to screen time [Fe,
103 = 44.30, p < .001, n? = 0.18]. The Bonferroni multiple

comparison test revealed that the average PMUS score of
children with more than 3 hours of daily screen time (Mean
= 22.80, SD = 7.81) was significantly higher than the mean
scores of children with less than 1 hour of screen time
(Mean = 14.96, SD = 4.60) and children with 1-2 hours of
screen time (Mean = 16.48, SD = 5.60).

Table 11.
ANOVA results regarding the differentiation of PMIUS mean scores by screen time
Screen Time n M SD F P p2 Difference
Less than 1 hour2 97 14.96 4.60
PMUS 1-2 hoursb 230 16.48 5.60 44.30 <.001 18 a,b<c
More than 3 hours¢ 79 22.80 7.81
Table 12.
ANOVA results regarding the differentiation of PMUS mean scores by approach to screen usage time
Approach to Screen Usage Time n M SD F [4 p2 Difference
I always follow the rules 2 100 14.00 4.30
PMUS I sometimes relax the rules b 252 17.43 592 40.48 <.001 17 c>b>a
I frequently relax the rules ¢ 45 23.53 8.51

Table 12 shows that there was a significant difference in
children's PMUS mean scores based on their approach to
screen time [Fe 304 = 4048, p < .001, n? = 0.17]. The
Bonferroni multiple comparison test revealed that the
average PMUS scores of children whose parents frequently
relaxed the rules (Mean = 23.53, SD = 8.51) were
significantly lower than the average scores of children

whose parents sometimes relaxed the rules (Mean = 17.43,
SD = 5.92), and children of parents who always enforce
rules (Mean = 14.00, SD = 4.30). Furthermore, the mean
PMUS scores of children of parents who sometimes bend
the rules were significantly higher than the mean scores of
children of parents who always enforce rules.

Table 13.
ANOVA results regarding the differentiation of PMUS mean scores by content supervision
Content Supervision n M SD F % p2 Difference
Sometimes 2 34 22.85 8.35
PMUS Often? 128 19.01 6.54 29.09 <.001 12 a>b; b>c
Always«¢ 253 15.62 5.42

Table 13 shows that there was a significant difference in
children's PMUS mean scores based on content monitoring
[Fe 412 = 29.09, p < .001, n2? = .12]. The Bonferroni multiple
comparison test revealed that the average PMUS score of
children whose content was sometimes monitored (Mean =
22.85, SD = 8.35) was significantly higher than the mean of
children who were frequently monitored (Mean =19.01, SD
= 6.54) and the mean of children who were always
monitored (Mean = 15.62, SD = 5.42). Furthermore, the

PMUS score average of children who were frequently
monitored was found to be significantly higher than the
average of children who were always monitored.

4. Discussion

This study aims to examine problematic media use (PMU)
among preschool children in terms of various variables.
When PMU among preschool children was examined in
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terms of the gender variable, it was found that boys scored
higher than girls. This is consistent with previous studies
suggesting that boys may be more prone to excessive or
problematic media use (Akga & Bayrakgi, 2024; Rideout,
2021). Additionally, factors such as greater exposure to
gaming or less restrictive parental mediation for boys may
also contribute to this disparity (Livingstone et al., 2017).
Similarly, Kroshus et al. (2022) found that boys exhibited
higher levels of problematic media use during the
pandemic. However, Swit et al. (2023) reported no
significant gender difference in the preschool period in
their study. These differing findings may stem from
cultural differences, parenting styles, and diversity in
media content preferences. A systematic review by Rega et
al. (2023) also revealed that gender was found to be a
determinant in some studies and ineffective in others.
Therefore, although a higher risk tendency is seen in boys,
it can be said that this difference may vary depending on
the context and measurement tools.

In addition to gender differences, our study found that age
was also a significant determinant. As children's age
increased, their PMU scores also increased, with the 4-year-
old group scoring lower than the 5- and 6-year-old groups.
This finding is consistent with developmental theories
suggesting that older children have greater autonomy and
access to media devices, as well as more advanced
cognitive skills for interacting with interactive media
(Radesky & Christakis, 2016). Similarly, Domoff et al. (2019)
reported that independent access to media devices
increases with age, raising the risk of problematic use.
Furthermore, a large-scale study by Radesky et al. (2020)
found that screen time increases with age in preschool
children. However, some studies indicate that age alone is
not the sole determinant. For example, Nansen and
Jayemanne (2016) emphasized that age differences affect
media access, but parental supervision levels and the home
environment may play a more critical role. Similarly,
Lauricella, Wartella, and Rideout (2015) also revealed that
screen time should be evaluated not only in terms of age
but also in conjunction with parental attitudes and
children's individual characteristics. These results indicate
that age explains only a limited portion of the variance in
PMU and suggest that other factors, such as parenting
practices or media access, may play a more significant role.

In addition to age, family structure can also be a
determining factor in children's media usage patterns.
When examined in terms of the number of siblings, it was
found that children with one sibling had higher PMU
scores compared to only children. This may indicate that
media use is shared among siblings or that parents' efforts
to monitor media use decrease when caring for more than
one child (Coyne et al., 2019). Nathanson et al. (2014) also
showed that siblings spending more time together in front
of screens can increase media exposure. Similarly, Lee and
Chae (2007) noted that having multiple children in the
family can make parental control more difficult and that

children may develop more independent media use.
However, some studies emphasize that the number of
siblings is not a direct determinant. For example, Beyens,
Valkenburg, (2018) reported that
differences in media use are explained more by parental
supervision and family communication than by the number
of siblings. Padilla-Walker and Coyne (2011) also suggested
that the effectiveness of parental media control can play a
protective role in children's media use, independent of the
number of siblings. These differences can be explained by
factors such as families'
parenting styles, and children's birth order (Lauricella et al.,
2015; Rega et al., 2023). Therefore, while the number of
siblings is not the sole determining factor, especially in
younger age groups, siblings modeling each other and the

and Piotrowski

socioeconomic conditions,

decrease in parental control capacity may have an effect
that increases problematic media use.

Our study found that whether mothers work or not has no
significant effect on children's PMU scores. Cillero and Jago
(2010) also reported that mothers' employment status alone
is not a determining factor, and that the real difference
stems from the parents' form of media control. In contrast,
Vanderloo (2014) reported that children of mothers
working in childcare institutions may be exposed to longer
screen time. Furthermore, Carson and Janssen (2012)
suggested that mothers' working conditions are related to
the media environment at home rather than directly
affecting children's screen time. Therefore, it can be said
that mothers' employment status alone is not effective and
should be evaluated in conjunction with parenting style
and home environment.

Our findings indicate that parental age has no significant
effect on PMU. Carson and Janssen (2012) support this
result by reporting that parental age has a limited effect on
children's screen time. On the other hand, Hinkley et al.
(2012) noted that younger parents' children spend more
time in front of screens rather than engaging in physical
activity. Similarly, Nikken (2017) found that younger
parents tend to view media as a natural part of daily life,
and therefore allow more screen time for young children.
These conflicting results suggest that parental age should
not be considered in isolation, but rather in conjunction
with attitudes toward technology and parenting roles.

Our study found that parental education level did not
significantly affect children's PMU scores. Maattd et al.
(2017) showed that parental education level alone is a
limited variable in explaining children's screen time. In
contrast, Paudel et al. (2017) noted that children of parents
with lower education levels had higher screen exposure. Xu
et al. (2015) found that parents with higher educational
levels set stricter limits on screen time. These differences
can be explained by cultural context, parenting approaches,
and societal media policies.

In addition to the number of siblings and the parents' socio-
demographic characteristics, one of the most significant
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factors in children's media use is screen time. Our study
found that children who spent more than three hours per
day on screen time had higher PMU scores compared to
those who spent less than one hour. This finding is
consistent with the American Academy of Pediatrics' (2016)
recommendation of no more than one hour per day of high-
quality content for preschool children. Deles and Kaytez
(2022) also reported that problematic usage symptoms
increased as screen time increased. Similarly, Hinkley et al.
(2018) found that long screen time had negative effects on
children's social and emotional development. However, the
effects of screen time on children's development may not
always be direct and unidirectional. Przybylski and
Weinstein (2017) suggested that low and moderate levels of
screen use do not have significant negative effects on
children's mental health, and only excessive use is risky.
Niiranen et al. (2024) showed that the relationship between
screen time and psychosocial symptoms can vary,
particularly depending on parental health
conditions. Therefore, in addition to the quantity of screen

mental

time, its quality should also be considered; while excessive
use increases the risk of problematic use, content quality
and family context determine the direction of this
relationship.

At this point, parental control plays a critical role. Our
study found that children whose parents frequently relaxed
screen time rules had higher PMUS scores, while children
whose content was regularly monitored had lower scores.
This finding is consistent with the results of Nikken and
Schols (2015) and Gentile et al. (2014), which emphasize the
protective effect of parents taking an active role in media
use. Furthermore, Valkenburg et al. (2013) also showed that
active parental mediation acts as a buffer against the
negative effects of media on children. However, there are
also findings in the literature indicating that parental
control is not equally effective in all situations. Bleakley et
al. (2013) noted that simply setting rules resulted in only a
limited total
Livingstone and Helsper (2008) also emphasized that the
effectiveness of control can vary depending on the cultural
context and the child's age. However, Sonck et al. (2013)
found that content-based control strategies are more

reduction in children's screen time.

effective in promoting safer media use among children than
time limits alone.

Based on the results of this study, the following
recommendations can be made to reduce problematic
media use among preschool children: First, since boys
exhibited significantly higher problematic media use scores
compared to girls, it may be useful to consider gender when
designing interventions. For children aged 4 and older,
who show higher scores as they get older, special attention
should be paid to managing screen time as they are exposed
to more media. Additionally, children with siblings had
higher problematic media use scores than only children.
This suggests that the dynamics of sibling relationships
may play a role in how children interact with media and

that future research could further explore this aspect.
Although factors such as parental age, employment, and
education did not show a significant effect, controlling for
other variables that affect the home environment may still
be crucial. The study also found a strong link between
longer screen time and higher problematic media use.
Therefore, limiting daily screen time to less than one hour
may help reduce the likelihood of media-related problems.
Additionally, it has been found that children whose parents
consistently enforce screen time rules and monitor their
significantly levels of
problematic media use. Encouraging parents to set clear
boundaries and actively monitor what their children watch
may be crucial in preventing problematic media use. In
conclusion, targeted interventions focused on reducing

media content have lower

screen time and improving parental involvement in media
monitoring may be effective strategies for addressing
problematic media use in early childhood.

Along with the practical suggestions proposed, certain
limitations of the study should be considered when
evaluating the results. The main limitations of this study
are that the sample is limited to socioeconomically
disadvantaged areas of Istanbul (Cekmekdy, Sancaktepe,
Gaziosmanpasa), the cross-sectional survey model does not
allow for establishing causal relationships, and the data is
collected based on parental statements. These limitations
provide guidance for future research. In this context, as an
alternative to the limitation of data being based on parental
statements, future research could consider using teacher
opinions, interviews with children, or digital tools that
perform objective time tracking. Furthermore, to increase
the generalizability of the findings, it is recommended that
comparative studies with larger samples be conducted that
are not limited to specific districts but cover different cities
and diverse socioeconomic strata (low, middle, and high-
income groups). In terms of methodological richness, it is
recommended to focus on mixed-method (quantitative +
qualitative) research that goes beyond numerical data to
deeply examine parents' screen management strategies and
the reasons behind children's media usage habits, as well as
longitudinal studies that track change over time.
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