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Abstract

This study aims to examine the effect of the blackout technique on stu-
dents’ creative writing attitudes in teaching Turkish as a foreign language.
By introducing a new approach to the writing process, the study seeks to
improve students’ writing competence and foster more positive attitudes
toward writing. A pretest-posttest control group mixed design was em-
ployed with 60 C1-level students at Giresun University Turkish Language
Teaching Center (TOMER) during the 2023-2024 academic year. Partic-
ipants were divided into two groups: an experimental group (n = 30) and
a control group (n = 30). Data were collected using the “Writing Attitude
Scale for Turkish as a Foreign Language Learners” and a five-question
interview form. Over a ten-week period, the experimental group engaged
in creative writing activities using the blackout technique, while the con-
trol group continued with traditional writing tasks. Findings revealed that
the blackout technique significantly enhanced the writing attitudes of the
experimental group. Statistical analysis indicated higher post-test scores in
the experimental group compared to the control group. Student feedback
described the technique as fun, creative, and motivating, though some par-
ticipants found it complex and at times tedious. Overall, the results demon-
strate that the blackout technique effectively strengthens creative writing
attitudes, increases motivation, and enriches the writing process. The study
highlights the potential of this method to contribute to innovative writing
practices in teaching Turkish to foreigners, while also emphasizing the
need to account for individual differences in its application.

Keywords: Blackout technique, creative writing, teaching Turkish to for-
eigners, writing attitude.
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The Effect of the Blackout Technique in Teaching Turkish to Foreigners on Students’ Creative
Writing Attitudes

Yabancilara Tiirkce Ogretiminde Karartma (Blackout)
Tekniginin Ogrencilerin Yaratic1 Yazma Tutumuna Etkisi

Oz

Bu arastirmanin amaci, karartma (blackout) tekniginin yabancilara Tiirk¢e
O0gretiminde 6grencilerin yaraticit yazma tutumlarina etkisini incelemektir.
Caligsmada, yaratict yazma siirecine yenilik¢i bir yaklagim sunularak 6g-
rencilerin yazma becerilerini gelistirmek ve yazmaya yonelik tutumlari-
n1 olumlu yonde degistirmek hedeflenmistir. Aragtirmada, On test-son test
kontrol gruplu karma desen kullanilmistir. Bu ¢alisma, 2023-2024 egitim
ogretim yilinda Giresun Universitesi Tiirkge Ogretim Merkezinde (TO-
MER) 6grenim goren C1 seviyesindeki 6grencilerden olusan 30 deney
ve 30 kontrol grubu toplam 60 6grenciyle yiiriitiilmiistiir. Veri toplama
araclari olarak “Tiirk¢eyi Yabanci Dil Olarak Ogrenenlere Yonelik Yazma
Tutum Olgegi” ve bes sorudan olusan yar1 yapilandirilmis goriisme for-
mu kullanilmigtir. On hafta siiren deneysel siire¢ boyunca deney grubuna
karartma teknigiyle yaratict yazma ¢alismalar1 uygulanmis, kontrol grubu
ise geleneksel yazma etkinlikleriyle derslere devam etmistir. Aragtirma-
nin bulgulari, karartma tekniginin deney grubundaki 6grencilerin yazmaya
yonelik tutumlarinda anlamli bir artis sagladigini1 géstermistir. Deney gru-
bunun son test puanlariin kontrol grubuna kiyasla istatistiksel olarak daha
yiiksek oldugu tespit edilmistir. Ogrencilerin goriisleri; yontemin eglence-
li, yaratict ve motive edici oldugunu ortaya koymustur. Bununla birlikte
yontemin bazi 6grenciler tarafindan karmasik ya da sikici bulundugu da
ifade edilmistir. Aragtirma, karartma tekniginin 6grencilerin yaratic1 yaz-
ma tutumlarini gelistirmek i¢in etkili bir yontem oldugunu ortaya koymus-
tur. Bu yontemin 6grencilerde yazma motivasyonunu artirdigi ve 6grenme
stirecine farkli bir boyut kazandirdig1 goriilmiis; yontemin uygulanmasin-
da bireysel farkliliklarin dikkate alinmasinin gerekliligi vurgulanmustir.
Calismanin yabancilara Tiirkge 6gretiminde yenilik¢i yazma yontemleri-
nin gelistirilmesine yonelik 6nemli bir katki sunacag diistiniilmektedir.

Anahtar kelimeler: Karartma teknigi, yaratici yazma, yabancilara Tiirkge
ogretimi, yazma tutumu.
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Introduction

Language serves as a fundamental tool that enables individuals to express
themselves, communicate, and develop social relationships (Bakir, 2019).
Learning a language involves not only acquiring grammatical structures
and vocabulary but also exploring the cultural and creative aspects of the
language. In this context, Barin’s (2004) study addresses the fundamental
principles of teaching Turkish to foreigners and outlines key considerations
in the process of teaching Turkish as a foreign language. Barmn (2004)
emphasizes the importance of cultural elements in language teaching and
suggests strategies that help students understand language use within a
cultural context, in addition to its structural features. This study presents
essential approaches to teaching of Turkish as a foreign language.

Teaching Turkish as a foreign language aims to effectively convey both the
rule-based and creative aspects of the language to students. In this process,
the development of students’ written expression skills holds significant
importance. Enhancing these writing skills can be achieved through in-
novative methods that support students’ creative thinking and their ability
to produce original content. In recent years, various techniques and meth-
ods have been implemented to develop creative writing skills in language
teaching. One such method is the blackout technique, which allows stu-
dents to reinterpret an existing text and generate new meanings, thereby
promoting creative thinking. The blackout technique enables students to
make artistic alterations to a text, focus their attention on specific words,
and create unique sentences.

In general, this technique contributes to students’ development of both lan-
guage skills and the expression of their creativity. Especially in foreign
language teaching, it is essential for learners to use the language effective-
ly as a means of communication and grasp its aesthetic and cultural di-
mensions. In this context, the blackout technique enables students to create
original and creative works from existing texts, while also helping them
understand the expressive power of the language at a deeper level. The
pedagogical contributions of the blackout technique can also be effective
across different aspects of language teaching. For instance, through this
technique, students can expand their vocabulary while enhancing their text
analysis skills. Additionally, by interacting with texts, students can better
comprehend the meaning dimension of the language and engage more ac-
tively in the language learning process (Boliikkbas, 2015). This situation

QMER Yil 11 Sayi 1 - Mart 2026 (171-201) 173 ‘

TORKGE ERETIMI UYGULAMA ve ARASTIRMA MERKEZ



The Effect of the Blackout Technique in Teaching Turkish to Foreigners on Students’ Creative
Writing Attitudes

enables learners to transform from passive recipients of information into
active participants in the learning process.

The blackout technique is also engaging, adding an aesthetic and artistic
dimension to the writing process. As students reshape an existing text ac-
cording to their imagination and perceptions, they learn to apply grammar
rules while simultaneously enhancing their creativity. This process equips
learners with the ability to think about a text from different perspectives
and to restructure it. Particularly in classrooms where Turkish is taught as
a foreign language, the use of such creative writing techniques can inject
new dynamism into the language learning process. Understanding the im-
pact of the blackout technique on students learning Turkish as a foreign
language is crucial for better evaluating the pedagogical effectiveness of
this method. Therefore, the blackout technique can be regarded as an in-
novative tool that can be examined both theoretically and practically in
language teaching.

In this context, this study aims to examine the effect of the blackout tech-
nique on students’ attitudes toward creative writing in teaching Turkish
to foreigners and to introduce this technique as a writing method in teach-
ing Turkish as a foreign language in Turkey, thereby contributing to the
literature. To achieve this aim, the following research questions will be
addressed.

1. Is there a significant difference in pre-test attitude scores between the
experimental group, which received training based on the blackout tech-
nique, and the control group, which received the existing instruction?

2. Is there a significant difference in the mean pre-test and post-test attitude
scores of the control group students who received the existing instruction?
3. Is there a significant difference between the mean pre-test and post-test
attitude scores of the experimental group students?

4. Is there a significant difference in the post-test attitude scores between
the experimental group, which received training based on the blackout
technique, and the control group, which received the existing instruction?
5. What are the opinions of the students in the experimental group regard-
ing the training conducted using the blackout technique?

The methods and techniques used in teaching Turkish to foreigners are tai-
lored to effectively develop students’ language skills according to different
learning styles and needs. These methods and techniques aim to facilitate

| 174



Hatice TOSLU, Siddik BAKIR

language acquisition while ensuring that students can use Turkish effec-
tively. Factors such as the proficiency level of the learner group, learning
motivation, and instructionalobjectives play a significant role in the selec-
tion of appropriate methods and techniques (Alan, 2019).

One of these methods and techniques is creative writing. While this tech-
nique improves students’ writing skills in language teaching, it also sup-
ports their thinking, imagination, and ability to create original content.
Creative writing enables students to develop their language use more flex-
ibly and artistically (Asc1 & Topgu, 2020). In Turkish language teaching,
creative writing techniques, such as the blackout technique, encourage
students to generate new meanings by utilizing existing texts. In this con-
text, Susar’s (2009) doctoral thesis examines the impact of creative writing
practices on primary school students’ writing skills and attitudes towards
Turkish lessons. This research investigates the effects of creative writing
activities on students’ written expression skills and the attitudes they de-
velop towards their lessons.

These techniques encourage students to take a greater interest in the writ-
ing process, thereby enhancing their language skills and strengthening
their written expression abilities. Rather than relying on a single method
in language teaching, using a variety of approaches can enrich students’
learning experiences. In teaching Turkish to foreigners, a mixed-method
approach provides a teaching process that simultaneously develops gram-
matical structures, communication skills, and creative thinking abilities
(Aydin, 2010). Teachers can offer a more effective learning experience
by combining multiple methods and techniques according to the needs of
their students. One of these methods and techniques is the blackout tech-
nique, which is not widely discussed in the literature.

The blackout technique is a writing method that involves reorganizing an
existing text to highlight specific words or phrases while disregarding or
obscuring others, thereby creating new meanings from the highlighted
words. It is also noteworthy that in the study by Suluastri et al. (2023),
the use of blackout poetry was examined to explore how it can enhance
creative writing skills among language learners. The study concluded that
blackout poetry is an effective method for improving creative writing abil-
ities in language learning. This technique allows students to create their
own poems by selecting or obscuring words from a specific text. Research
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indicates that through this method, students enhance their language skills
and develop original thinking and creative expression abilities (Ipek,
2020).

In the blackout technique, specific words are selected from a written text,
and the remaining parts are obscured to create a new meaning through the
chosen words. This technique enables students to freely express their own
thoughts and creative ideas, moving away from the original meaning of the
text. It represents a different dimension of creative writing by stimulating
students’ imaginations. Additionally, in the study by Beydemir and Susar
(2012), the effect of the creative writing approach on the writing attitudes
of Sth-grade Turkish students was investigated. The research revealed that
creative writing activities enhance primary school students’ interest and
motivation in the writing process. The creative writing approach not only
supports students’ written expression skills but also contributes to the de-
velopment of a positive attitude toward writing.

Method

Research Model

In this study, a mixed-methods design has been adopted. In this context,
the responses given by the students to the interview questions constitute
the qualitative data, while the findings obtained through experimental pro-
cedures represented the quantitative data. In the quantitative section of
the research, a pre-test/post-test control group experimental model was
employed to investigate the effect of the blackout technique on students’
attitudes toward creative writing in teaching Turkish to foreigners. Exper-
imental research is one of the most reliable scientific methods for making
definitive inferences regarding the effect of an independent variable on a
dependent variable (Biiyiikoztiirk et al., 2008). In this model, an experi-
mental group and a control group were formed, and pre-test and post-test
measurements were administered to both groups. While the experimental
group received creative writing instructionusing the blackout technique,
the control group continued with existing writing practices.
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Table 1. Research plan according to the experimental design

Group Name

Before
Experiment

Experiment
Process

After Experiment

Experimental
Group

Pre-test of the
writing attitude
scale for learners of
Turkish as a foreign
language

Creative writing
education activities
using the blackout
technique

Post-test of the
writing attitude
scale for learners of
Turkish as a foreign
language

Application of
semi-structured
interview questions

Control Group

Pre-test of the
writing attitude
scale for learners of
Turkish as a foreign
language

Existing writing
activities applied
according to the
curriculum

Post-test of the
writing attitude
scale for learners of
Turkish as a foreign
language

Working Group/Participants
The study group of the research consists of a total of 60 foreign students
at the C1 level, including 30 students in the control group and 30 students
in the experimental group, who were learning the Turkish at the Turkish
Language Teaching Center (TOMER) of Giresun University during the
2023-2024 academic year. The demographic characteristics of the partici-
pating students are presented in Table 2.

Table 2. Characteristics of the students in the study

Demographic Characteristics n %
Woman 27 45,00
Gender
Boy 33 55,00
17 3 5,00
18 22 36,67
19 16 26,67
Age 20 11 18,33
21 4 6,67
22 2 3,33
31 1 1,67
33 1 1,67
. . Kazakhstan 32 53,33
Nationality
Kyrgyzstan 9 15,00
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Azerbaijan 7 11,67
Afghanistan 3 5,00
Yemen 2 3,33
Pakistan 2 3,33
Sudan 2 3,33
Iran 1 1,67
Iraq 1 1,67
Mali 1 1,67

As shown in Table 2, the study includes a total of 60 students. Of these stu-
dents, 33 are male and 27 are female. The students come from ten differ-
ent countries (Kazakhstan, Kyrgyzstan, Azerbaijan, Afghanistan, Yemen,
Pakistan, Sudan, Iran, Iraq, and Mali), and their ages range from 17 to 33
years.

Data Collection Tools

The data collection tools used in the research consist of a writing attitude
scale for learners of Turkish as a foreign language and a set of interview
questions.

Writing Attitude Scale for Turkish Language Learners as a Foreign
Language

The primary data collection instrument used in this research is an attitude
scale developed by Tuba Kaplan (2018), consisting of 14 items aimed at
assessing the writing attitudes of students learning Turkish as a foreign lan-
guage. The scale includes seven positively worded items and seven nega-
tively worded items. It is scored using a five-point Likert scale: Strongly
Agree (5), Agree (4), Neutral (3), Disagree (2), and Strongly Disagree (1).
Based on the scoring system, students can obtain a maximum score of 70
and a minimum score of 14. The scale was administered as both a pre-test
and a post-test to measure changes in students’ attitudes towards writing.

Semi-structured Interview Form

A semi-structured interview form consisting of five questions was de-
veloped to explore the creative writing experiences of the students in the
experimental group and their perceptions of the blackout technique. The
form was administered to obtain in-depth insights into their experiences.
The students’ direct statements were coded as S1, S2, S3, and so forth. In
this study, direct quotations from student responses - which were utilized
to generate the relevant codes and categories, were included.
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Experimental Process

The experimental process lasted ten weeks. The experimental group re-
ceived creative writing instruction using the blackout technique, while the
control group continued with the existing writing practices. Throughout
the implementation, efforts were made to enhance the creative writing
skills of the students in the experimental group through activities based on
the blackout technique. Changes in students’ writing attitudes were evalu-
ated at the end of this process. Pre-tests and post-tests were administered
to both the experimental and control groups, and the results were com-
pared. In addition, the writing activities for the experimental group were
designed in accordance with the Cl-level writing competencies specified
in the Common European Framework of Reference for Languages (CEFR)
and aligned with the Curriculum for Teaching Turkish as a Foreign Lan-

guage.

Implementation of the Research (Blackout Technique Activities)

The “100 Basic Works of the Ministry of National Education” were used
for the blackout technique activities conducted with the students. A sample
lesson plan related to the implementation during the ten-week instruction
period is presented in Table 3.

Table 3. Sample lesson plan related to implementation

Date 07.05.2024
Course Turkish
Learning Area Writing
Level C1
Duration 40 minutes

Methods and Techniques Lecture, question, and answer

Materials and Equipment Paper, pencils, crayons

Book Title Human Lives by What

Author Leo Tolstoy

Page Used p- 83

Publisher Can Publishing

Activity Forming a question sentence using the words from the text.

The student can write grammatically correct texts by diver-
Outcome sifying vocabulary and style according to the audience, text
type, and topic.
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The fifth implementation lesson plan was designed for a Turkish language
course held on May 7, 2024, focusing on the writing learning domain. This
session, conducted with C1- level students, aimed to improve their writing
skills through the blackout technique whilesupporting their creative think-
ing abilities. The lesson lasted 40 minutes and was carried out using pre-
sentation and question-and-answer methods. For this activity, page 83 of
Leo Tolstoy’s What Men Live By, published by Can Yayinlari, was select-
ed as the primary instructional material. Throughout the activity, students
were provided with paper, pens, and colored pencils. They were instructed
to carefully examine the words on the selected page and construct a mean-
ingful question sentence using those words. This task aimed to encourage
students to apply grammar rules, expand their vocabulary, and produce
an original text with coherence. The activity not only stimulated students’
creative thinking skills but also offered an opportunity to develop their
question-forming abilities. In the second phase of the activity, students
were asked to visually represent their constructed question sentence on the
page in a creative manner.
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Figure 1. Examples of students work produced during the implementation

Data Collection and Analysis

In the data collection process, a pre-test of the writing attitude scale for
learners of Turkish as a foreign language was first administered to both
groups. After the completing of the experimental process, a post-test was
conducted, and the pre-test and post-test results of the experimental and
control groups were compared. The normality assumption of the data was
examined, and the relevant values are presented in Table 4.
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Table 4. Normality test
Method Kolmogorov- Smirnov Shapiro- Wilk
Statistic n P Statistic n P
Pre-test Control .084 30 .200 982 30 872
Experiment 138 30 .149 .966 30 427
Post-test Control .085 30 .200 988 30 977
Experiment 155 30 .065 932 30 .056

Based on Table 4, the pre-test and post-test scores of the experimental and
control groups were found to be normally distributed. Therefore, statisti-
cal tests that assume normality were used in the analysis. Paired-samples
t-test and independent-samples t-test were conducted for within-group and
between-group comparisons, respectively. Additionally, the qualitative
data obtained from the semi-structured interview forms were have ana-
lyzed using content analysis. When evaluating the scores obtained from
the Writing Attitude Scale for Learners of Turkish as a Foreign Language,
mean scores were taken into consideration. The mean score ranges were
classified as follows: 1.00 -1.80 = very low, 1.81- 2.60 = low, 2.61 - 3.40
moderate, 3.41 - 4.20 high, and 4.21 - 5.00 very high.

Validity and Reliability

The validity and reliability of the Writing Attitude Scale for Learners of
Turkish as a Foreign Language used in this study are based on the work
conducted by Tuba Kaplan (2018). The Cronbach’s alpha coefficient of the
scale was calculated to be 0.85, indicating that the scale is unidimensional.
The researcher conducted a validity and reliability study of this scale. As
a result of the studies conducted, the final version of the scale yielded an
alpha reliability coefficient of 0.81. Additionally, to enhance the validity
and reliability of the semi-structured interview form, a content analysis
was performed by three experts outside of the research team, and an aver-
age value was obtained.

Findings

Findings Related to the First Sub-Problem of the Research

Is there a significant difference in the pre-test attitude scores between the
experimental group, which received instruction based on the blackout
technique, and the control group, which received traditional instruction?

To address the first research question, an independent samples t-test was
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conducted to determine whether there was a significant difference between
the pre-test attitude scores of the students in the experimental group, who
received instruction based on the blackout technique, and those in the con-
trol group, who received traditional instruction, according to the Writing
Attitude Scale for Learners of Turkish as a Foreign Language. The find-
ings are presented in Table 5.

Table 5. Independent samples t-test results for pre-test mean attitude
scores of the control and experimental groups

Group N X S sd t p
Control 30 3.245 441

. 58 =212 .833
Experiment 30 3.269 429

The results showed that there was no statistically significant difference
between the pre-test mean attitude scores of the experimental and control
groups, t(58) =-0.212, p > .05. Both groups demonstrated a moderate level
of writing attitude prior to the intervention. This indicates that the initial
creative writing attitudes of the students in the two groups were quite sim-
ilar before the experimental process. The absence of a significant differ-
ence supports the methodological robustness of the study, confirming that
both groups were on equal footing prior to the instructional intervention.
Therefore, any changes observed in the subsequent measurements can be
more confidently attributed to the implementation of the blackout tech-
nique. This similarity in pre-test results provides a reliable foundation for
evaluating the effect of the experimental treatment.

Findings Related to the Second Research Question
1. What are the mean pre-test and post-test attitude scores of the control
group students who received traditional instruction?

To answer the second research question, a paired samples t-test was con-
ducted to compare the mean pre-test and post-test attitude scores of the
control group students based on the Attitude Scale for Learners of Turkish
as a Foreign Language. The results are presented in Table 6.
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Table 6. Paired samples t-test results for the pre-test and post-test mean
attitude scores of the control group students

Application N X S sd t P
Pre-test 30 3.245 441
29 -4.475 .000*
Post-test 30 3.364 383
*p<.01

The results indicated a statistically significant difference between the pre-
test and post-test mean attitude scores of the control group students, t(29)
= -4.475, p < .01. This finding suggests that the traditional writing ac-
tivities applied in the control group had an impact on students’ writing
attitudes. However, when examining the mean scores (pre-test: M=3.245;
post-test: M=3.364), it can be seen that this effect was limited. Although
a slight increase was observed in the post-test scores, the overall attitude
level of the control group remained in the moderate range.

Findings Related to the Third Research Question

1. What are the mean pre-test and post-test attitude scores of the experi-
mental group students?

To answer the third research question, a paired samples t-test was conduct-
ed to compare the mean pre-test and post-test attitude scores of the exper-
imental group students who received instruction based on the blackout
technique, according to the Writing Attitude Scale for Learners of Turkish
as a Foreign Language. The results are presented in Table

Table 7. Paired samples t-test results for the pre-test and post-test mean
attitude scores of the experimental group students

Application N X S sd t p
Pre-test 30 3.269 429
29 -3.395 .002"
Post-test 30 3.795 .590
*p<.01

A statistically significant difference was found between the pre-test and
post-test mean attitude scores of the experimental group, t(29) =-3.395, p
<.01. This result indicates that the blackout technique implemented with
the experimental group had a positive and significant effect on students’
writing attitudes. The mean pre-test attitude score of the experimental
group ( M=3.269) reflected a moderate level, while the post-test score
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(M= 3.795) increased to a high level. This increase demonstrates that the
blackout technique had a stronger and more pronounced effect on students’
writing attitudes compared to traditional instructional methods.

Findings Related to the Fourth Research Question

1. Is there a significant difference between the post-test attitude scores of
the students in the experimental group, who received instruction based on
the blackout technique, and the students in the control group, who received
traditional instruction?

To address the fourth research question, an Independent Samples t-test
was conducted to determine whether there was a significant difference be-
tween the post-test attitude scores of the experimental group, who received
instruction based on the blackout technique, and the control group, who
received traditional instruction, according to the Writing Attitude Scale for
Learners of Turkish as a Foreign Language. The findings arepresented in
Table 8.

Table 8. Independent samples t-test results for the post-test mean attitude
scores of the experimental and control groups

Group N X S sd t p

Control 30 3.364 383 .
. 58 -3.353 .001

Experiment 30 3.795 .590

*p<.01

According to the results of the independent Samples t-test presented in Ta-
ble 8, there was a statistically significant difference between the post-test
attitude scores of the experimental and control groups, t(58) =-3.353, p <
.01. This finding indicates that the blackout technique implemented with
the experimental group had a greater impact on students’ creative writ-
ing attitudes compared to traditional instruction. The control group's mean
post-test attitude score (M = 3.364) remained at a moderate level, while
the experimental group’s mean score (M = 3.795) reached a high level.
The significantly higher scores of the experimental group suggest that the
blackout technique effectively enhances students’ writing attitudes.

Findings Related to the Interview Questions

Findings Related to the Fifth Research Question

Following the ten-week instructional process implemented with the exper-
imental group, a semi-structured interview form consisting of five ques-
tions was administered to explore students’ opinions about the writing
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lessons designed using the blackout technique. The qualitative findings
obtained from the interviews were analyzed through a coding process, and
the results are presented in tables with the corresponding codes.

Table 9. Students' opinions on the question: “Can you compare the writ-
ing activities done in the lessons with the writing activities done using the
blackout technique and explain whether there are similarities or differenc-
es?”

Theme/Code f %
Not Similar 25 83.33
Fun 11 36.67
Ilustrated/Visual support 8 26.67
Creative 7 23.33
Interesting 5 16.67
Similar 2 6.67

According to the student opinions presented in Table 9, the writing activ-
ities conducted using the blackout technique significantly differed from
the traditional writing activities in the classroom. A large majority of the
students (83.33%) stated that they did not find the blackout technique sim-
ilar to the conventional writing activities. This suggests that the blackout
technique provides students with an unconventional and distinctive writ-
ing experience. In contrast, only 6.67% of the students expressed that the
two types of activities were similar.

Students’ responses also shed light on the characteristics of the blackout
technique activities. While 36.67% of the students indicated that the activ-
ities were enjoyable, 26.67% emphasized that the presence of illustrations
made the process different from traditional writing tasks. Additionally,
23.33% described the technique as interesting, and 16.67% evaluated it as
a creative activity. These findings demonstrate that the blackout technique
offers a learning environment that is not only enjoyable but also creative
and engaging for students. Sample student statements supporting these
findings are given below:

S7: “In my opinion, there is no similarity at all; they are completely dif-
ferent. However, both activities are very appealing to me and enhance my
writing ability.”

S§22: “There are differences. Having short sentences and incorporating
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visual elements makes the task more enjoyable.”

S21: “There are many similarities between the writing activities done at
TOMER. I really enjoy the writing lessons, so both are very interesting and
contribute to improving my understanding of Turkish.”

S15: “The blackout technique seems more interesting to me. In the past, 1
used to dislike writing classes.”

S11: “This technique is very different from the reguler classes. I love that
is more creative. Here, we find the words ourselves and create sentences.
But my favorite part is coloring with the pencils.”

Table 10. Students opinions on the most striking aspect of the blackout
technique

Student Answers f %
Short and simplified sentences 22 73.33
Creating sentences by selecting words 18 60
Use of illustrations and visual elements 12 40
Boring 2 6.67

According to the student opinions presented in Table 10, elements that
capture students’ attention in the blackout technique highlight the meth-
od’s distinctive and innovative u features. A total of 73.33% of the stu-
dents indicated that the use of shorts and simplified sentences was an atten-
tion-grabbing characteristic of the technique. This suggests that students
perceive the blackout technique as a simple, accessible, and less demand-
ing writing process. In addition 60% of the students noted that selecting
words to create their own sentences was an intriguing feature, intriguing
feature, indicating that This the method promotes active participation and
may enhance students’ linguistic awareness.

Furthermore, 40% of the students emphasized that incorporating illustra-
tions and visual elements made the learning process more engaging and
creative. Only 6.67% of the students found the technique boring, demon-
strating individual differences influence how learnes perceive and engage
with writing activites. Below are additional student statements supporting
these findings:
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S5: “This technique facilitates the creation of meaningful sentences, and
its visual aspect enhances imagination. It is beneficial for constructing
concise and impactful sentences.”

S21: “What caught my attention is that we find the words ourselves and
draw pictures. We also learn new words. I can say that this is an appropri-
atetechnique for foreign learners.”

S§9: “I really like constructing short sentences in this writing technique. It
involves creating meaningful sentences with just a few words.”

S20: “The most striking aspect of the blackout technique for me is the vi-
suals, as they make the lessons more enjoyable. However, what I like the
most is that there is no need to write long passages; short sentences are

sufficient.”
S27: “I didn t notice anything, it’s so boring.”

Table 11. Students’ opinions on how the blackout technique affects their
writing skills

Student Answers f %

Made writing sentences easier 22 73.33
I learned new words 9 30.00
Positive 23 76.67
Negative 3 10.00

According to the student opinions presented in Table 11, activities con-
ducted using the blackout technique are perceived to have significantly
positive contributions to students’ writing skills. A total of 76.67% of the
students stated that the blackout technique positively affected their writ-
ing abilities. This indicates that students generally view the method as
beneficial and supportive of the writing process. Moreover, 73.33% of the
students reported that the blackout technique made sentence it easier to
write sentences. This finding suggests that the method simplifies writing
tasks and increases students’ confidence in producing written content. Ad-
ditionally, 30% of the students stated that they learned new vocabulary
during these activities, demonstrating that the blackout technique not only
improves writing skills but also contributes to vocabulary development.
However, a small group (10%) indicated that the method had a negative

QM E R Yil 11 Sayi 1 - Mart 2026 (171-201) 187 ‘

TORKGE ERETIMI UYGULAMA ve ARASTIRMA MERKEZ



The Effect of the Blackout Technique in Teaching Turkish to Foreigners on Students’ Creative
Writing Attitudes

impact on their writing skills. This finding shows that not every student is
affected similarly by the learning and writing processes, highlighting the
importance of considering individual differences. Below are some student
opinions:

S2: “I had to use the wordsavailale on the page while writing, as there
were no other alternatives.. Therefore, I wascompelled to learn new vo-
cabulary.”

S9: “This technique made sentence writing easier for me. I was able to
construct meaningful and accurate sentences using the prepared text.”

S10: “The blackout technique was enjoyable for all students, and it con-
tributed to the improvement of our skills.”

S13: “For me, the positive aspects of this technique are more prominent
because it helps students learn new words.”

S28: “I do not enjoy writing and prefer visuals, pictures are more mean-
ingful to me.”

Table 12. Students’ responsesto the question“Can you explain your
thoughts on the blackout technique?”

Student Responses f %
It makes writing more enjoyable 23 76.67
It’s fun 12 40.00
It is interesting 9 30.00
It is thought provoking 7 233
It is boring 5 16.67

Table 12 demonstrates that presents student generally have positive per-
ceptions of the blackout technique. Approximately 76.67% of them stated
that the method made writing more enjoyable, indicating that the blackout
technique contributes to the writing process by increasing motivation and
supporting creativy. Additionally, 40% of the students described the activ-
itiy as fun, while 30% considered it interesting. These results suggest that
the blackout technique helps break the monotony of traditional learning
environments, enhances students’ engagement, and encourages active par-
ticipation in the writing process.
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Furthermore, 23.33% of students characterized this method as thought-pro-
voking, which highlights its potential to foster critical and creative think-
ing skills. Conversely, 16.67% of students found the method boring. This
finding indicates that not all learners demonstrate the same level of interest
in the technique, emphasizing the importence of considering individual
differences in instructional design. Such negative feedback may imply that
the blackout technique was less effective for some students or did not fully
address diverse learning needs within the writing classroom. Below are
some representative student opinions.

S2: “I believe that the blackout technique is highly effective technique. In
my opinion, it makes writing easier, especially for foreign students.”

S§22: “I think it is a very enjoyable and fun technique. Since we create il-
lustrations and colorful shapes within the text, it makes the writing process
more engaging.”

S18: “This technique is very interesting. Actually, it is the first time [ have
experienced such an activity. I believe the blackout technique is unique
and contributes to the development of creative thinking.”

S10: “I learned a great deal about the blackout technique. It helps reveal
one’s skills, and I really liked it. Iwould like to have more lessons like this.
It was a very intriguing technique that Teacher Hatice introduced to us,
and lam very statisfied.”

S7: “I think it is an interesting and exciting experience. It is completely dif-
ferent from ordinary activites, and with a limited number of words, one can
create a meaningful sentence or poem, which I believe requires talent.”

Table 13. Student opinions on the question “Would you like to use the
blackout technique in future writing activities? Why?”

Student Answers f %
Yes 23 76.67
No 6 20
Undecided 1 3.33
Different 27 90
It’s fun 13 43.33
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Table 13 shows that student opinions largely support the use of the black-
out technique in future writing activities. 76.67% of students expressed a
desire for the blackout technique to be incorporated into their subsequent
writing tasks. This high percentage indicates that students perceive the
method as beneficial, engaging, and effective. Additionally, 90% of the
students described the blackout technique as a “different” approach. This
finding suggests that the method distinguishes itself from traditional writ-
ing activities and offers students an innovative and creative experience.
Furthermore, 43.33% of the respondents stated that they found the tech-
nique enjoyable. These results reveal that the blackout technique positive-
ly contributes to students’motivation and interest in writing. Below are
some excerpts student opinions.

S23: “I would certainly like to use the blackout technique in future writing
activities because it adds color to the lessons and makes the class very
enjoyable. Therefore, I would definitely prefer it to continue.”

S7: “I would definitely use it because the more technical language we use
while writing, the better the quality of our our writing becomes.”

S9: “I don 't want to use this technique much in the future because I find it
bit boring. However, it was interesting for us and really caught my atten-
tion. It aims to teach how to construct sentences correctly.”

S11: “I would like to use it because it is different from traditional tech-
niques and more interesting. In traditional methods, everything feels a bit
boring.”

S14: “I would not want to use it at all, because I believe every student
should be able to create meaningful sentences using their own words.”

Discussion and Conclusion

This study examined the effect of the blackout technique on the creative
writing attitudes of students learning Turkish as a foreign language. The
significant increase in the post-test attitude scores of the experimental
group indicates that the blackout technique is an effective method for en-
hancing creative writing attitudes. Although some improvement in writing
attitudes was also observed in the control group, this increase is not as
pronounced as that in the experimental group. This finding suggests that
the blackout technique provides a stronger impact compared to traditional
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methods. Notably, 73.33% of the students stated that the technique made
writing sentences easier, and 76.67% emphasized its encouraging effect on
writing, supporting the motivational aspects of this method. Studies in the
literature also corroborate these findings. For instance, Aktas (2009) noted
that creative writing methods positively contribute to writing success and
skill development.

In addition to the effects of the blackout technique on writing skills, it has
been observed that the method influences students’ attitudes towards the
writing process. When examining students’ views on the technique, it is
stated that the blackout method offers a different and innovative approach
compared to traditional practices. These findings are consistent with the
results of researchers such as Bayat (2016) and Giines (2021), who sug-
gest that creative writing techniques foster positive perceptions of the writ-
ing process among students. The fact that 90% of the students describe
the method as a different writing experience supports the potential of the
blackout technique to transform the writing process into a creative ex-
ploration, as proposed by Suluastri et al. (2023). However, some students
perceive the method as boring or complex, highlighting the effect of indi-
vidual differences on writing skills and attitudes. This finding aligns with
the recommendations of Kara (2015) and Tok (2013), which emphasize
the necessity of considering individual differences in writing instruction.
Although the method is noted to provide opportunities for visual engage-
ment and active participation, it is understood that these elements do not
have the same level of impact on every student. The findings demonstrate
that the blackout technique not only enhances creative writing attitudes but
also contributes to students’ vocabulary development and linguistic aware-
ness. The fact that 30% of the students reported learning new words further
supports the linguistic benefits of the technique. This finding is in line with
the contributions of creative writing techniques to vocabulary learning, as
highlighted in studies by Cangal (2020) and Fidan (2015). Furthermore, it
is considered necessary to make the method more inclusive and sensitive
to individual needs, as suggested by both the research findings and the
recommendations in the literatiire (Demirbag, 2005; Biiyiikoztiirk et al.,
2008).

In this study focusing on the effectiveness of the blackout technique, a
significant transformation has been observed not only in the students’ de-
velopment of creative writing skills but also in their attitudes towards the
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writing process. The students expressed that they found the blackout tech-
nique both entertaining and thought-provoking, indicating that the method
made learning more engaging and less monotonous. Furthermore, feed-
back from 73.33% of the students suggested that the technique facilitated
sentence writing, demonstrating that it rendered the writing process more
accessible and motivating. These findings align with the studies conducted
by Kara (2015) and Mutlu (2019), which support the notion that creative
writing activities can alleviate the difficulties encountered in the writing
process. According to the study’s findings, the significant increase in the
post-test attitude scores of the experimental group compared to the devel-
oping control group provides evidence for the effectiveness of the blackout
technique in developing creative writing skills. These results are consistent
with the works of researchers such as Bayat (2016) and Kirmiz1 (2009),
who emphasize the positive effects of creative writing techniques on stu-
dents’ writing abilities. Additionally, students’ remarks about the method
offering visuality and opportunities for active participation support the im-
portance of visual materials in enhancing writing skills, as highlighted by
Demir (2017) and Giines (2013).

The findings also reveal the potential of the method to enhance students’
vocabulary. Notably, 30% of the participants stated that they learned new
words during the blackout technique activities, supporting the studies by
Kara (2010) and Cangal (2020), which emphasize the contributions of
writing activities to vocabulary acquisition. This result demonstrates that
the blackout technique provides a holistic contribution to writing skills and
the overall language learning process. However, some students expressed
that they found the method boring or challenging, highlighting the need
to take individual differences and learning styles into consideration. This
finding is consistent with the necessity noted by Biiyiikoztiirk et al. (2008)
for teaching methods to be sensitive to individual veriations. Additionally,
it is recommended that the implementation processes be diversified and
flexibility be ensured to make the method more inclusive.

The indication that activities conducted using the blackout technique will
continue to be lergely preferred by students suggests that this method can
be utilized as a tool for lasting learning. This finding aligns with the results
presented in studies by Suluastri et al. (2023) and Rodas et al. (2021), which
emphasizing the effective use of the blackout technique as an innovative
tool in language learning. The findings of this study regarding the blackout
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technique demonstrate that it not only enhances students’ writing skills but
also supports their creative thinking processes. The fact that 76.67% of the
students expressed that the method has a motivating effect on writing is
consistent with the findings of researchers such as Fidan (2015) and Kara
(2010), who highlight the motivational benefits of creative writing activ-
ities. Furthermore, incorporating visual and active participation elements
into the writing process has made the writing experience more effective
and enjoyable for students (Demir, 2017).

The study clearly demonstrates the effect of the blackout technique on
developing positive attitudes toward the writing process. Students’ eval-
uations of the method as “thought-provoking” and “fun” support findings
from research by Suluastri et al. (2023) and Rodas et al. (2021), which
indicate that creative writing methods enhance learners’ motivation. This
positive attitude highlights the potential to increase motivation and foster
interest in learning among students who generally find writing processes
challenging and monotonous. However, the fact that some students found
the method boring or unappealing suggests that it may not be equally ef-
fective for all students and that individual learning needs must be consid-
ered. This finding aligns with the recommendation by Biiyiikoztiirk et al.
(2008), stating that teaching methods should be flexible and student-cen-
tered. The blackout technique can be regarded as an effective method for
enhancing students’ writing skills and increasing their language awareness.
The fact that 30% of students reported learning new words while using the
technique corroborates the contributions of creative writing activities to
language development highlighted in studies by Aktas (2009) and Kara
(2015). This underscores the supportive role of the technique in language
learning process.

The findings support that writing activities conducted using the blackout
technique enhance students’ vocabulary and make their writing process-
es more creative. The fact that 30% of students stated that this method
contributed to learning new words is consistent with the findings from
of Kara (2010) and Cangal (2020), which emphasize the contribution of
writing activities to language learning. Additionally, students’ comments
indicating that the method encourages the construction of short and mean-
ingful sentences suggest that the blackout technique is an effective tool
for improving writing skills. Existing literature suggests that this method
can introduce an innovative dimension to writing education and promote
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creative thinking processes (Suluastri et al., 2023; Rodas et al., 2021). In
this context, integrating the blackout technique with other creative writing
methods to develop more comprehensive and flexible application models
could enhance the effectiveness of the method. The contributions of the
blackout technique to the development of writing skills and to providing
students with a more positive perspective on the writing process are clearly
demonstrated in the study findings. Students’ statements that the technique
facilitates the creation of short and meaningful sentences highlighting the
importance of simplicity and accessibility in improving writing skills. This
situation has also been emphasized by Kara (2015) and Giines (2020), sug-
gesting that the ease with which students can express themselves in cre-
ative writing activities can positively affect their motivation.

Integrating visuals and activities such as coloring into the writing process
has enhanced the potential for deeper learning by making the experience
more interactive for students (Mete, 2015). Compared to the limited de-
velopment observed in the control group, the significant increases in the
experimental group indicate that the blackout technique has a substantial
impact on enhancing creative writing attitudes. This finding aligns with
studies by researchers such as Bayat (2016) and Fidan (2015), who noted
that creative writing techniques can enhance motivation in learners, lead-
ing to higher success rates. The notable rise in the post-test scores of the
experimental group suggests that the blackout technique provides students
with the opportunity to showcase their creativity, distinguishing it from
traditional methods. However, the findings indicating the need for further
diversification of the method to accommodate individual differences, in-
dicating that the implementation of the technique should be more flexible.
The observation that some students found the method complex suggest
that there is a need to develop simplifying strategies in the application of
the technique (Biiyiikoztiirk et al., 2008).

Recommendations

Based on the findings of this study, the blackout technique has been shown
to be an effective method for enhancing creative writing attitudes in teach-
ing Turkish to foreigners. However, in order to increase the applicability
of the method in a broader context and to establish a more comprehensive
instructional approach, the following recommendations are proposed:

e [Itisrecommended that the materials used in the implementation of the
blackout technique be diversified and adapted according to students’
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interests. Incorporating different themes, visuals, and colorful materi-
als may increase students’ engagement. Additionally, designing black-
out applications specifically for designed for digital environments can
facilitate the integration of the method with modern educational tech-
nologies.

The use is of digital tools to support the blackout technique is suggest-
ed. Employing digital software, mobile applications, and online plat-
forms can provide students with more interactive experiences during
both individual and collaborative activities.

To ensure effective implementation of the blackout technique, it is im-
portant to organize specialized teacher training programs. Equipping
teachers with a thorough understanding of the method, classroom ap-
plication strategies, and ways to address individual student needs will
enhance it instructional effectiveness.

It is recommended that the blackout technique be combined with with
other creative writing approaches, such as digital storytelling, game-
based learning, and interactive reading. Such integrations can enable
the method to function as a more comprehensive and flexible teaching
strategy.

Future long-term studies are needed to examine the effects of the
blackout technique on students’ writing skills, vocabulary develop-
ment, and writing attitudes. Findings from extended applications may
offer more comprehensive insights into the sustainability and overall
impact of the technique.
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Genis Ozet

Dil, bireylerin kendilerini ifade etme, iletisim kurma ve toplumsal iligkiler
gelistirme silireclerinin temel araci olmaktadir (Bakir, 2019). Bir dili 6gren-
mek sadece gramer yapilarinin ve kelime bilgisi ediniminin 6tesinde ayni
zamanda o dilin kiiltiirel ve yaratic1 yonlerini kesfetmeyi de icermektedir.
Bu konuyla iliskili olarak Barin’in (2004) calismasi, yabancilara Tiirk¢e
ogretiminde temel ilkeler konusunu ele almistir. Bu makalede, Tiirk¢eyi
yabanci dil olarak ogretirken dikkat edilmesi gereken temel prensipler si-
ralanmistir. Barin (2004), dil 6gretiminde kiiltiirel unsurlarin da énemine
deginmis ve dilin yapisal 6zelliklerinin yani1 sira 6grencilerin kiiltiirel bag-
lamda dil kullanimin1 anlamalarina yardimei olacak stratejiler 6nermistir.
Bu c¢aligma, yabanci dil olarak Tiirk¢e 6gretimi alaninda temel yaklagim-
lar sunmaktadir. Yabanci dil olarak Tiirk¢e dgretimi de bu baglamda dilin
hem kuralci hem de yaratict unsurlarini 6grencilere etkili bir sekilde sun-
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may1 amaglayan bir siirectir. Bu siiregte, 6grencilerin yazili anlatim be-
cerilerinin gelisimi dnemli bir yer tutmaktadir. Yazili anlatim becerilerini
gelistirmek ise 0grencilerin yaratici diislinme ve 6zgiin igerikler liretme
kapasitelerini destekleyen yenilik¢i yontemlerle miimkiin olmaktadir. Son
yillarda dil 6gretiminde yaratict yazma becerilerini gelistirmeye yonelik
farkli teknik ve yontemler kullanilmaya baslanmaktadir. Bu yontemlerden

.....

-----

rin metin lizerinde sanatsal degisiklikler yapmalarini, dikkatlerini odakla-
yarak metindeki belirli kelimeleri segmelerini ve kendi 6zgiin climlelerini
olusturmalarini saglamaktadir.

-----

de yaraticiliklarin1 6n plana ¢ikarmalarina katki saglamaktadir. Ozellikle
yabanci dil 6gretiminde, 6grenicilerin dili bir iletisim araci olarak etkin
bir sekilde kullanabilmeleri kadar dilin estetik ve kiiltiirel boyutlarini da
rencilerin mevecut metinlerden 6zgiin ve yaratici eserler ortaya koymala-
rina olanak tanirken ayni zamanda dilin ifade giiciinii daha derinlemesine
anlamalarina yardimei1 olmaktadir. Karartma tekniginin pedagojik katkila-
11, dil 6gretiminin farkli ynleri {izerinde de etkili olabilmektedir. Ornegin
bu teknik aracilifiyla 6grenciler, kelime dagarciklarini genisletirken ayn
zamanda metin analiz etme becerilerini de gelistirme firsati bulmaktadir.
Bunun yan1 sira 6grenciler, metinlerle etkilesim kurarak dilin anlam boyu-
tunu daha iyi kavrayabilir ve dil 6grenme siirecine daha aktif bir sekilde
katilabilmektedir. Bu durum, 6g8renicilerin yalnizca pasif bir bilgi alicis
olmaktan ¢ikip aktif bir 6grenme siirecinin pargasi haline gelmelerini sag-
lamaktadir.

Karartma teknigi, yazma siirecine estetik ve sanatsal bir boyut katmasi agi-
sindan da ilgi ¢ekicidir. Ogrenciler, mevcut bir metni kendi hayal gii¢lerine
ve algilarina gore yeniden sekillendirirken bir yandan dil bilgisi kurallarin
uygulamay1 6grenmekte, diger yandan ise yaraticiligini gelistirme firsati
yakalamaktadir. Bu siire¢, 6grenicilere bir metin tizerinde farkli perspektif-
lerden diisiinme ve metni yeniden yapilandirma becerisi kazandirmaktadir.
Ozellikle Tiirkgenin yabanci dil olarak 6gretildigi smiflarda bu tiir yaratict
yazma tekniklerinin kullanimi, dil 6grenme siirecine yeni bir dinamizm
kazandirabilir. Karartma tekniginin Tiirk¢eyi yabanci dil olarak 6grenen
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ogrenciler lizerindeki etkisini anlamak, bu yontemin pedagojik etkinligini
daha 1yi degerlendirmek agisindan 6nemlidir. Boylelikle karartma tekni-
gi, dil 6gretimi alaninda hem teorik hem de uygulamali agidan degerlen-
dirilebilecek yenilik¢i bir arag olarak ele alinabilmektedir. Bu ¢ercevede,
calismanin amaci, yabancilara Tiirk¢e 6gretiminde karartma tekniginin
Ogrencilerin yaratic1 yazma tutumlarina etkisini incelemek ve Tiirkiye’de
yabanci dil olarak Tiirkce 6gretimi alaninda karartma tekniginin bir yazma
yontemi olarak tanitilmasini, literatiire kazandirilmasini1 hedeflemektedir.
Bu amag kapsaminda asagidaki sorulara cevap aranacaktir.

1. Karartma teknigine dayali egitimin yapildigi deney grubu ile mevcut
ogretimin yapildigi kontrol grubu 6grencilerinin 6n test tutum puanlari
arasinda anlamli bir fark var midir?

2. Mevcut d6gretimin yapildigi kontrol grubu 6grencilerinin 6n test ve son
test ortalama tutum puanlar1 arasinda anlamli bir fark var midir?

3. Deney grubu 6grencilerinin 6n test ve son test ortalama tutum puanlari
arasinda anlamli bir fark var midir?

4, Karartma teknigine dayali egitimin yapildig1 deney grubu ile mevcut
ogretimin yapildig1 kontrol grubu 6grencilerinin son test tutum puan-
lar1 arasinda anlamli bir fark var midir?

5. Karartma teknigi kullanilarak egitim yapilan deney grubu 6grencileri-
nin bu teknikle ilgili goriisleri nelerdir?

Aragtirmada, on test-son test kontrol gruplu karma desen kullanilmistir.
2023-2024 egitim 6gretim yilinda Giresun Universitesi Tiirkge Ogretim
Merkezinde (TOMER) 6grenim géren C1 seviyesindeki dgrencilerden
olusan 30 deney ve 30 kontrol grubu olmak {izere toplam 60 6grenciyle
calisma yiriitiilmiistiir.

Veri toplama araglar1 olarak “Tiirk¢eyi Yabanci Dil Olarak Ogrenenlere
Yénelik Yazma Tutum Olgegi” ve bes sorudan olusan yar1 yapilandirilmas
goriisme formu kullanilmistir. On hafta siiren deneysel siire¢ boyunca de-
ney grubuna karartma teknigiyle yaratici yazma c¢alismalari uygulanmis,
kontrol grubu ise geleneksel yazma etkinlikleriyle derslere devam etmistir.
Aragtirmanin bulgulari, karartma tekniginin deney grubundaki 6grencile-
rin yazmaya yonelik tutumlarinda anlaml bir artis sagladiini gostermis-
tir. Deney grubunun son test puanlarinin kontrol grubuna kiyasla istatis-
tiksel olarak daha yiiksek oldugu tespit edilmistir. Ogrencilerin goriisleri;
yontemin eglenceli, yaratict ve motive edici oldugunu ortaya koymustur.
Bununla birlikte yontemin bazi 6grenciler tarafindan karmasik ya da sikict
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bulundugu da ifade edilmistir. Arastirma, karartma tekniginin 6grencilerin
yaratict yazma tutumlarmi gelistirmek i¢in etkili bir yontem oldugunu or-
taya koymustur. Bu yontemin 6grencilerde yazma motivasyonunu artirdigi
ve 6grenme siirecine farkli bir boyut kazandirdig: goriilmiis fakat yonte-
min uygulanmasinda bireysel farkliliklarin dikkate alinmasinin gereklili-
g1 vurgulanmigtir. Calismanin yabancilara Tiirkce 6gretiminde yenilikei
yazma yOntemlerinin gelistirilmesine yonelik onemli bir katki sunacagi
diistiniilmektedir.
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