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Research Article

This study explores the pedagogical integration of artificial intelligence (Al) into a higher
education art history curriculum, focusing on a study from the Modernism in Art course
offered at Kocaeli University Faculty of Fine Arts. The course was conducted with a group
of 10 third-year students from the Department of Painting. Students engaged in a
structured instructional activity involving the reinterpretation of modern artworks
through Al tools. The implementation process was conducted in two stages, midterm
and final. The development of students in prompt writing, use of digital tools, and
conceptual approaches was analyzed under five thematic categories: Prompt Writing
Challenges, Tool Selection and Learning Curves, Interpretive Struggles and Adaptive
Responses, Visual Outcomes-Stylistic Coherence, and Technical-Ethical Concerns. Data
were primarily synthesized through the instructor’s pedagogical lens. To exemplify
student development, selected anonymized prompt excerpts were included without
identifying information. These excerpts do not include any personal data or identifiable
student information, and their use complies with ethical standards for pedagogical
documentation in classroom settings. The study reveals how Al-supported assignments
enhance critical visual literacy and contribute to raising awareness of digital ethics. In
this regard, it provides an important contribution to the development of Al-based
pedagogical models in the field of art education.
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Arastirma Makalesi

Bu ¢alisma, yapay zekanin (YZ) sanat tarihi yuksekogretim mufredatina pedagojik olarak
nasil entegre edilebilecegini incelemekte ve Kocaeli Universitesi Giizel Sanatlar
Fakultesi’'nde yurltulen Sanatta Modernizm dersine dayali uygulamali bir 6rnek
sunmaktadir. Calisma, Resim Bolum 3. sinif 6grencilerinden olusan 10 kisilik bir grupla
gerceklestirilmistir. Ogrenciler, YZ araglarini kullanarak modern sanat yapitlarini yeniden
Uretmeye yonelik yapilandiriimig bir etkinlige katilmistir. Uygulama streci, vize ve final
olmak lizere iki asamada gerceklestirilmistir. Ogrencilerin istem (prompt) yazimi, dijital
arag kullanimi ve kavramsal yaklagimlarindaki gelisim, Prompt Yazim Zorluklari, Arag
Segimi ve Deneysel Siiregler, Yorumlama Gligliikleri ve Uyum Stratejileri, Gérsel Ciktilar
ve Uslupsal Tutarlilik, Teknik ve Etik Sorunlar olmak lizere bes tematik baslik altinda
analiz edilmistir. Veriler, 6gretim elemaninin pedagojik bakis agisindan turetilmistir.
Ogrenci gelisimini 6rneklemek amaciyla, kimlik bilgisi icermeyen bazi istem komutlarina
yer verilmistir. Bu alintilar kisisel veri igermemekte olup, sinif igi pedagojik uygulamalar
kapsaminda etik kurallara uygun sekilde kullaniimistir. Bu galisma, YZ destekli 6devlerin
elestirel gorsel okuryazarligi nasil gelistirdigini ve dijital etik farkindalik agisindan ne tiir
katkilar sundugunu ortaya koymaktadir. Bu baglamda, sanat egitimi alaninda yapay zeka
temelli pedagojik modellerin gelistiriimesine yonelik 6nemli bir katki sunar.
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Introduction

In undergraduate fine arts programs, theoretical courses complement atelier practice and
foundational structures that shape students' conceptual understanding and critical thinking. Art history is
central to helping students situate their creative work within broader visual traditions, cultural
movements, and aesthetic paradigms. The Modernism in Art course, offered within the Faculty of Fine
Arts at Kocaeli University, is designed to provide such a framework by introducing students to the major
formal, philosophical, and historical shifts that defined the modernist period.

For students whose primary education is rooted in visual creation—such as painting, sculpture, and
ceramics—theoretical instruction is often perceived as distant from hands-on artistic engagement. This
perception poses a pedagogical challenge: How can a course rooted in historical knowledge and visual
analysis maintain relevance and engagement for students focused on atelier practice? One possible
answer is integrating technological tools that encourage active, interpretive participation with the
material.

This paper presents a classroom-based pedagogical implementation in which undergraduate fine arts
students used artificial intelligence (Al) tools to reinterpret iconic works from the modernist canon. The
goal was not to teach digital art production per se but to use Al-generated imagery as a reflective
mechanism to deepen students' understanding of modernist aesthetics, formal strategies, and conceptual
concerns. Structured as part of the course requirements, the activity was designed to support students in
developing formal analysis skills, compositional awareness, and historical sensibility through guided
experimentation with prompt-based image generation.

The pedagogical emphasis of this practice lies in its hybrid approach: blending art historical content
with contemporary digital literacy. By asking students to translate their readings of canonical artworks
into prompt commands for Al systems such as DALL-E 2, Adobe Firefly, and Leonardo.Ai, the activity invited
them to re-engage with the material actively. In doing so, students were required to grapple with
questions of authorship, interpretation, and stylistic intention in human and machine contexts.

This article examines how integrating Al in a theoretical art history course shaped the students'
aesthetic engagement, formal literacy, and interpretive agency. Drawing from instructional observations,
the analysis follows the activity's design, implementation, and outcomes across two stages: A mid-term
application and a final assignment. The broader pedagogical implications are discussed at the end of the
article through the lens of transformative learning and post-digital art pedagogy.

Theoretical Framework

This study is grounded in two interrelated theoretical frameworks that inform its pedagogical rationale
and interpretive scope: Mezirow’s Transformative Learning Theory and the emerging field of post-digital
art pedagogy. Together, these frameworks support an understanding of art education not as the mere
transmission of historical content but as an evolving process of critical engagement, self-reflection, and
meaning reconstruction.

Transformative Learning Theory, first proposed by Jack Mezirow (1997), posits that adult learners
undergo meaningful learning when critically examining and revising their existing assumptions and frames
of reference. Rather than accumulating information passively, learners are encouraged to engage with
disorienting dilemmas—experiences that challenge their prior knowledge and stimulate new
perspectives. In this study, integrating Al tools into a traditional art history course represents such a
dilemma: students are confronted with a novel method of visual interpretation that requires them to
reassess their notions of authorship, composition, and aesthetic fidelity.

For fine arts students, who are often trained in direct visual production, using Al to recreate historical
artworks challenges their intuitive understanding of image-making. This pedagogical disruption, however,
also opens up space for reflective learning. Students are asked to evaluate the visual output of Al systems
and to articulate how and why confident prompt choices produced specific aesthetic effects. Through this
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iterative process, they are encouraged to move beyond surface-level engagement with modernist styles
and instead explore the underlying formal principles and conceptual strategies those styles embody.

In parallel, post-digital art pedagogy offers a framework for understanding how digital technologies
reshape creative practices and educational models. Post-digital pedagogy refers to teaching approaches
that critically engage with digital tools as embedded components of cultural and artistic practice, rather
than as novel or neutral technologies. Rooted in the idea that digital tools are no longer new or
exceptional but embedded within everyday cultural processes, post-digital pedagogy emphasizes the
critical use of technology rather than its novelty. Berry and Dieter (2015) argue that post-digital aesthetics
are characterized by hybridity, re-materialization, and blending of analogue and digital forms. In this view,
Al becomes not just a tool for image generation but a cultural actor—a system whose outputs carry
embedded aesthetic norms, ideological assumptions, and data biases.

Recent research supports this perspective by illustrating how text-based prompts in Al-generated
imagery play a decisive role in shaping visual outcomes, highlighting the necessity for precise language in
the creative process (Dehouche & Dehouche, 2023). Hutson (2024) has discussed in detail how Al tools
can have transformative effects on digital art history education, providing valuable insights for integrating
such tools into traditional curricula. Further, Hutson and Robertson (2023) emphasize the significance of
prompt engineering—a process of crafting effective input queries to guide Al output—and the creative
workflows it enables, particularly in environments that foster experimental learning. From a broader
perspective, Jindong et al. (2023) offer a systematic survey of prompt engineering strategies in vision-
language models, shedding light on best practices that can inform pedagogical applications.

At this juncture, critical digital pedagogy becomes crucial. Selwyn (2019) argues that digital
technologies in education are not neutral tools but are embedded with specific values, assumptions, and
biases. Therefore, students must learn how to use these technologies, why they function the way they
do, on whose behalf, and according to aesthetic norms. To what extent do Al's aesthetic decisions align
with historical knowledge? What cultural biases become visible in the generated visuals? These questions
prompt students to participate in digital production not as passive consumers but as active critical
thinkers.

This activity exposes students to the political and epistemological dimensions of digital image-making
by situating Al-assisted production within the curriculum. It invites them to ask: What conventions govern
how Al interprets historical style? Whose visual logic is being reproduced? What possibilities exist for
subverting algorithmic defaults through creative prompting? These questions shift the classroom from a
site of passive content reception to a space of critical interrogation and aesthetic experimentation.

Taken together, transformative learning and post-digital pedagogy offer a dynamic lens through which
to analyze the educational value of this implementation. Rather than positioning Al as a shortcut to
creativity or a threat to traditional knowledge, the framework presented here considers Al a
provocation—a medium through which students deepen their understanding of modernism, test the
limits of formal interpretation, and negotiate new visual languages across human and machinic domains.
This understanding resonates with early critiques on Al's philosophical and ethical implications
(Weizenbaum, 1976), underscoring the importance of approaching such technologies through a critical
lens.

Method
Research Method

This study adopted a qualitative research design, focusing on the integration of Al tools in art
education. Data were collected through students’ prompt texts, Al-generated visual outputs, and
reflective reports. The analysis followed a content analysis approach (Miles & Huberman, 1994),
emphasizing recurring patterns in creativity, prompt construction, and reflective depth. To ensure
trustworthiness, a rubric-based evaluation was employed, complemented by peer debriefing procedures
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(Creswell, 2014). This methodological framework situates the research within qualitative inquiry
traditions and provides a systematic basis for interpreting the data.

Research Process

The activity was implemented as part of the course curriculum across the mid-term and final phases.
Prior to the assighment, students participated in a comprehensive orientation session introducing them
to a wide range of web-based Al tools relevant to artistic production, including DALL-E 2, Adobe Firefly,
Leonardo.Ai, Artvy, Craiyon, ChatGPT, Copilot, DreamStudio, DeepDream, NightCafe, and Stable Diffusion.
Ethical considerations surrounding authorship and visual integrity were also discussed to situate the
activity within responsible creative practice.

The instructional design followed a five-step sequence: (1) selection of a modernist artwork, (2)
development of descriptive prompts through visual analysis, (3) Al generation of images, (4) iterative
refinement of prompts, and (5) reflective writing. Each student generated between two and six image
versions, ultimately selecting the most compelling work for final submission. Alongside the visual
outcomes, students provided complete prompt texts and a written reflection addressing their process,
challenges, and decisions.

Data Collection Instruments

The study drew upon three primary instruments of data: the prompt texts prepared by students, the
Al-generated visual outputs, and the reflective reports produced at the end of the activity. Together, these
materials offered insight into both the creative process and the students’ evolving critical engagement
with Al technologies.

Analysis of Data Collection Instruments

The data collection instruments used in this study consist of three main groups: prompt texts prepared
by the students, Al-generated visual outputs, and reflective reports written by the students at the end of
the process. These data were systematically evaluated through content analysis (Miles & Huberman,
1994). During the analysis, students’ levels of creativity, prompt construction strategies, and the depth of
their reflective writing were examined under thematic categories. To ensure reliability, a rubric-based
evaluation was employed, and coding consistency was supported through peer debriefing (Creswell,
2014). Thus, the data collection instruments were analyzed not only in terms of content but also with
regard to validity and reliability.

Research Problem and Sub-Questions

The central research problem guiding this study is as follows: How does the integration of Al tools into
an undergraduate modern art course affect students’ creative production processes, critical thinking skills,
and overall learning experiences?

Based on this overarching problem, the following sub-questions were formulated:
1) What is the nature of students’ engagement in reinterpreting modernist artworks using Al tools?
2) What were the characteristics and diversity of the prompts (text inputs) prepared by students?

3) In what ways do Al-generated visual outputs reflect students’ creativity and visual expression
abilities?

4) What inferences can be made from students’ experiences, encountered challenges, and learning
outcomes?

5) What differences emerge in students’ creative output and prompt structuring through a comparison
of the midterm and final exam stages?
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Study Group

The study group comprised 10 undergraduate students (nine female and one male) enrolled in the
third year of the Painting Department at the Faculty of Fine Arts, Kocaeli University. For most participants,
this work represented their first structured engagement with Al tools in an educational context. A
standardized rubric assessment report was used for the systematic evaluation of student work. The report
specifically focused on dimensions such as formal analysis, creative iteration, prompt clarity, and
reflective depth (see Table 1).

Table 1
Assessment Rubric
Criterion Excellent Good Satisfactory Needs
(90-100 %) (70-89 %) (50-69 %) Improvement
(<50 %)
Formal Analysis In-depth and Comprehensive Basic level with Superficial or
insightful analysis analysis with minor  some deficiencies significantly
gaps lacking
Prompt Sentence Highly effective; Effective; Adequate; partially Ineffective;
closely resembles resembles the resembles the does not
the visual original original with slight  original resemble the
differences original
Reflective Writing  Deep reflection Good level of Basic Inadequate or
and excellent reflection understanding unclear
understanding
Creativity and Strong creativity Good creativity and Limited creativity Lacking
Iteration and iterative sufficient iteration creativity and
engagement iteration
Overall Excellent Well-organized Sufficiently Poorly
Presentation organization and organized organized
clarity

Findings

This section analyses students' reflective reports based on their experiences with Al-assisted image
generation during the mid-term assignment in the Modernism in Art course. While findings are primarily
synthesized through the instructor’s pedagogical perspective, selected anonymized excerpts from student
prompts are included to illustrate typical patterns. The insights are structured around five thematic
categories that encapsulate key patterns observed across student submissions. These themes provide a
comparative framework for understanding the challenges and opportunities encountered during
implementation.

Mid-Term Phase: Observations from Initial Student Engagement

As the initial phase of the implementation coincided with the mid-term assignment, this part of the
study reflects students' earliest engagements with artificial intelligence in an art historical context. Their
reflective writings reveal their initial excitement and uncertainties when encountering a new creative
process mediated by technology. The observations presented in the following sub-sections are derived
from the instructor's pedagogical evaluations and categorised according to themes shared by the
students' mid-term submissions. The first significant challenge revolved around prompt formulation—the
crucial starting point for generating Al-produced images. These findings shed light on the first sub-
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problem of the study, namely how students engaged in the process of reinterpreting modernist artworks
using Al tools.

Prompt writing challenges

This section addresses the second sub-problem of the study, namely “the characteristics and diversity
of the prompts” prepared by the students. During the mid-term phase of the Al-assisted assignment, one
of the most persistent difficulties was crafting effective prompts. Although a preliminary lecture had
introduced the basic logic of prompt writing, many students encountered unforeseen challenges when
translating visual ideas into descriptive, algorithm-friendly textual instructions.

A recurrent issue was the struggle to determine which visual elements should be explicitly included.
Several students submitted prompts that were either too vague (e.g., “a mystical scene”) or too verbose,
leading to irrelevant results. This revealed a lack of conceptual awareness about how Al models interpret
and prioritize input components.

Interestingly, a pattern began to emerge. Prompts that lacked a balance between specificity and
abstraction often led to outputs that bore little resemblance to the intended artistic vision. Some students
tried to correct this by repeating experimentation, changing single words in their prompts—e.g., replacing
"bright light" with "soft illumination"—and observing vastly different results. Though often
frustrating, these iterative trials proved a powerful learning mechanism.

This stage revealed students' emerging prompt strategies. Some resorted to translating Turkish
descriptions into English and then simplifying them; others attempted analogical language such as "like a
dream" or "in the style of a silent film", which frequently confused the Al. It was also observed that when
students used emotionally loaded terms like "melancholic" or "divine", the Al defaulted to generic tropes
or misinterpreted the sentiment entirely.

While some students expressed disappointment, even frustration—especially when their outputs
veered into surreal or unrecognizable forms—others embraced the unpredictability and treated it as part
of the creative process. This attitudinal divergence added richness to the exercise and revealed varying
levels of digital literacy and resilience within the group.

The prompt-writing phase highlighted a core pedagogical challenge: developing students' ability to
translate formal visual analysis into precise, functional language that Al tools can interpret. By the end of
the term, most students showed notable improvement in how they structured their prompts. This
evolution was evident in the comparative success of their final assignment.

Tool Selection and Learning Curves

Students struggled to select and use Al image-generation tools during the initial implementation
phase. Despite being introduced to a shortlist of recommended platforms during the preparatory
session—including user-friendly options such as Bing Image Creator and Leonardo Al—many students
struggled to determine which interface best aligned with their artistic intentions and technical
capabilities.

A recurring issue among students was the assumption that all tools would interpret prompts
uniformly. In reality, differences in algorithmic design, interface limitations, and rendering logic produced
dramatically varied results even when identical prompts were entered into different systems. Students
were confused when outputs differed from their expectations. This misalignment often resulted from
underestimating the tools' affordances or ignoring platform-specific input requirements.

Some tools, for example, imposed resolution limits, lacked intuitive feedback, or restricted stylistic
control. Others yielded watermarked or low-quality images unless the user upgraded to a paid version.
These constraints disrupted the workflow and introduced an additional layer of frustration, particularly
for those who had invested time refining their prompts only to receive results marred by technical
shortcomings. Some students switched tools mid-process and restarted their assignments.
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The instructor observed that this phase revealed significant variation in students' digital adaptability.
While some quickly learned to navigate the idiosyncrasies of different tools—adjusting settings, exploring
advanced features, and integrating feedback—others became stalled in repetitive trial-and-error loops.
In one case, a student submitted nearly identical visual outputs from three different generators, unaware
that subtle changes in prompt structure or tool settings could have drastically altered the result.

Additionally, students rarely considered the compatibility between their chosen visual goal and the
strengths of each tool. For example, attempts to generate abstract, textured, or collage-like effects often
failed on platforms optimized for photorealistic rendering. Conversely, students seeking painterly or
vintage aesthetics occasionally used hyper-realistic engines, leading to visually awkward or overly literal
outputs.

This highlights a digital literacy gap: evaluating usability and conceptual alignment tools. Students'
initial tendency to treat Al tools as interchangeable revealed a lack of awareness about how digital
platforms shape creative outcomes. Over time, however, some began experimenting with side-by-side
comparisons and adopting a more investigative approach—an encouraging sign of developing media
fluency.

In sum, the tool selection process served as more than a technical hurdle; it functioned as a formative
component of the assignment, pushing students to confront the material consequences of digital choice-
making. These early missteps laid the groundwork for more informed and confident engagements during
the final assignment phase. These findings shed light on the first sub-research question regarding “how
students engaged in the process of reinterpreting with Al tools”, and partially on the second sub-research
question by “illustrating how prompts interacted differently across various platforms”.

Interpretive Struggles and Adaptive Responses

This section addresses the second sub-problem of the study, namely “the characteristics and diversity
of the prompts prepared by the students”. Beyond initial prompt difficulties, students faced mismatches
between artistic intentions and Al outputs. In several cases, the resulting image diverged considerably
from the envisioned composition even when the descriptive input was carefully structured—such as
depicting a moonlit forest scene with alone female figure. Issues such as inconsistent lighting or misplaced
background elements frequently arose.

This disconnect often frustrated students who attempted to convey abstract emotions like “loss,
longing, or melancholy.” Despite prompt refinements—adjusting elements, atmosphere, or symbols,
many found that the Al interpreted such affective cues in overly literal or clichéd ways—such as
associating loss with tombstones or tears.

However, over time, students began to adapt. They grew more attuned to the model's tendencies and
limitations and, in doing so, began to treat the process not as one of mechanical output generation but as
a creative negotiation. For some, this meant crafting prompts with simpler language; for others, it
involved exploring how minimal changes could produce drastically different outcomes.

From the instructor's perspective, this adaptive shift was pedagogically valuable. Al's unpredictability
encouraged reflection on authorship, interpretation, and bias. Thus, the assignment evolved from a
technical exercise into a reflective engagement with the boundaries of human-machine collaboration.

Many began to display conceptual growth as students progressed beyond the technical hurdles of Al
prompt formulation and navigated the interpretive challenges of mismatched outputs. This evolution was
visible in their prompts' structural refinement and shifting attitudes toward Al as a creative tool. What
began as a one-directional input-output exercise slowly became a dialogue requiring students to
anticipate, negotiate, and even embrace the ambiguity inherent in algorithmic image generation.

Initially frustrated by the tool's unpredictable behaviour, some students later articulated a deeper
understanding of the relationship between linguistic choices and visual outcomes. They viewed prompt
writing as both mechanical and authored. Through trials, they developed workarounds for the model's
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limits—by reducing ambiguity, choosing more concrete descriptors, or strategically using metaphors. This
process often fostered a newfound sensitivity to how language structures meaning in human and machine
contexts.

For others, the assignment prompted critical reflections on visual conventions. Students began
questioning assumptions about realism, representation, and authorship. These moments of questioning
often led to a more nuanced engagement with the creative process. By the end of the assignment, most
students no longer asked, "Why didn't the Al do what | wanted?" but instead began wondering, "What
can this tool do differently than | can?"

From a pedagogical standpoint, the exercise highlighted the importance of digital literacy as a layered
skill set that blends technical command with visual analysis, linguistic sensitivity, and critical self-
reflection. It also revealed how even experimental technologies can serve as mirrors for students'
conceptual frameworks and as catalysts for rethinking authorship, control, and interpretation in art-
making.

Visual Outcomes and Stylistic Coherence

These findings address the third sub-research question, namely “how Al-generated outputs reflect
students’ creativity and visual expression skills”. As students completed their mid-term assignments, the
resulting Al-generated images exhibited a wide range of aesthetic qualities, revealing technical and
stylistic inconsistencies. While some visual outcomes approached a level of internal harmony and
thematic clarity, others appeared fragmented, compositionally disjointed or altogether misaligned with
the intended artistic narrative.

One of the most prominent observations concerned the stylistic ambiguity in student outputs. Many
students initially aimed to replicate the mood and visual strategies of modernist painting—such as using
symbolic abstraction, expressive colour fields, or surrealistic juxtapositions— but Al often defaulted to
photorealism. The result often clashed with students' concepts. For instance, several students attempting
to evoke metaphysical or abstract environments were presented with stiff, literal, or decorative
renderings devoid of interpretive depth.

From the instructor's evaluation, it became evident that students who achieved more coherent visuals
had spent considerable time iterating their prompts and adapting their expectations to the technical
capabilities of the Al. These students often found success by narrowing their stylistic goals and referencing
specific visual traditions—such as Dada collage—thus helping the Al generate intentionality and internal
logic outputs.

In contrast, students who retained broad or ambiguous stylistic goals struggled to communicate their
vision. Blending multiple styles often caused visual confusion (e.g., "Cubist landscape in Surrealist tone"),
leading to stylistically incoherent or visually confusing outputs. Moreover, many Al tools defaulted to high-
saturation, hyper-detailed imagery unless instructed otherwise—an outcome clashing with the palettes
typical of many modernist styles.

Additionally, the challenge of composition was a recurring concern. Some works showed awkward
composition or imbalance. These problems often stemmed from the Al's limitations in interpreting
complex scene arrangements or hierarchical visual structures. For example, attempts to depict
foreground-background dynamics or layered symbolism were frequently reduced to flat, overly
symmetrical layouts.

Despite these challenges, some students demonstrated an emergent awareness of the importance of
stylistic precision. Their reflective texts revealed that they began to perceive visual coherence not as a
natural byproduct of prompt writing but as a quality that required strategic linguistic, compositional, and
aesthetic choices. One student called it “directing a stubborn actor” and recognized that Al interpretation
involved negotiation rather than execution.
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From a broader pedagogical perspective, this stage underscored the value of developing visual literacy
alongside technical experimentation. The Al's unpredictable rendering logic exposed gaps in students'
ability to assess visual quality beyond surface-level appeal. In many cases, students later questioned
“seemingly successful” images.

Ultimately, the mid-term phase revealed a complex relationship between intention and execution.
While few students achieved fully resolved artworks, the process catalyzed critical thinking about what it
means to create a "coherent"” image in a post-digital context. The difficulties encountered at this stage
laid the foundation for more refined aesthetic judgment and stylistic control in the final assignment.

Technical and Ethical Concerns

Students’ reflections on “technical and ethical challenges” are also considered within the scope of this
sub-problem. These discussions correspond to the fourth sub-question. Several technical and ethical
concerns surfaced as students engaged with Al-assisted image generation tools during the mid-term
assignment—some anticipated, others unexpectedly emergent. While most students approached the task
creatively, the implementation process revealed limitations that prompted critical reflection on the tools'
functionality and the broader implications of their use in an art historical context.

A prominent technical concern involved the platforms' limited number of free-generation credits.
Many students reported being constrained by credit caps, which prevented extensive experimentation.
As a result, some were forced to submit early outputs that did not reflect their full creative intent. Others
became increasingly strategic with each attempt, saving credits for more polished iterations—often at the
expense of spontaneity. This scarcity introduced an element of stress and urgency into the artistic process,
shifting the focus from exploration to efficiency.

A second technical difficulty was language-related. Although students were permitted to write
promptsin Turkish and translate them into English, several encountered errors or awkward phrasings that
misled the Al. Machine-generated English often lacked the nuance necessary for art-specific terminology,
leading to outcomes that deviated from students' intended visions. For instance, the Al sometimes
interpreted terms like "spiritual transformation” or "inner exile" as visual clichés—such as glowing
silhouettes or isolated figures in the desert—undermining the symbolic depth students hoped to convey.

Beyond these procedural challenges, ethical issues began to surface, especially among more critically
engaged students. Some expressed discomfort with authorship and originality, questioning whether the
works they produced could genuinely be considered "their own." This concern was extreme among
students who had studied traditional atelier practices and valued the tactile process of creation. They
voiced ambivalence about submitting work generated by a machine—even if they had conceptualized and
shaped the input.

Additionally, a few students raised concerns about the ethical sourcing of training data in Al systems.
Although this topic was not initially part of the assignment brief, it emerged organically in reflective
writings. One student noted, for instance, that many Al outputs seemed to replicate common stylistic
motifs from online art databases, leading to fears of unintentional plagiarism or aesthetic
homogenization. This concern was amplified by the fact that most Al platforms do not provide
transparency about their datasets, making it difficult for students to assess the originality of their outputs.

From the instructor's viewpoint, these discussions were especially valuable. They demonstrated that
even a technically oriented assignment could generate meaningful debates about the ethical dimensions
of digital creativity. Far from being passive consumers of technology, students began to engage with Al as
a contested and critical site of artistic production. Their awareness of data politics, authorship dilemmas,
and the commodification of visual culture signalled a maturing understanding of the digital landscape.

This thematic category highlighted the intersection between technical constraints and ethical inquiry.
While the assighment was initially framed as an experimental exercise, the process prompted students to
reflect deeply on the implications of using generative Al in art-making. These reflections enriched the
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educational value of the task, transforming it from a purely practical challenge into a platform for ethical
dialogue and conceptual growth.

Final Phase: Insights from the Consolidated Application

These findings are primarily related to the fifth sub-research question, which examines the
“differences between the midterm and final phases in a comparative manner”. They also provide
complementary insights into the first and second sub-research questions, by “showing how students’
engagement with Al tools and their prompt-writing strategies evolved over time”. During the mid-term
phase, most students gravitated toward widely accessible platforms such as Bing Image Creator, DALL-E
2, and NightCafe Studio, mainly due to their ease of use and free image credits. These tools offered a
foundational experience in prompt-image interaction but often resulted in generic or stylized outputs that
lacked contextual nuance. While some students experimented with alternative tools, most hesitated to
deviate from the platforms introduced during the instructional session. This limited exposure set a
baseline for evaluating the dramatic increase in tool sophistication and platform intentionality observed
during the final phase, where students began selecting tools that better matched their aesthetic
intentions and conceptual ambitions.

In the final assignment, students were required to repeat the same Al-assisted visual production
process they had previously explored during the mid-term phase, using a different example from modern
art. This continuity allowed for a comparative understanding of how their prompting abilities, critical
thinking, and conceptual interpretations evolved. Unlike the initial stage—where many participants
grappled with the fundamental mechanics of prompt writing and the unpredictability of Al tools—
students now approached the task with a more strategic and reflective mindset.

A notable shift was the increased intentionality in artwork selection. While earlier choices leaned on
canonical icons like The Scream or The Old Guitarist (Figures 1-2), final phase selections reflected more
personal affinities or thematic ambitions, such as Matisse's Dance I, Klimt's Danaé (Figures 3-4) or lesser-
known works from movements like Symbolism or German Expressionism. This indicated a growing
awareness of Al's capabilities and limitations and a deeper engagement with the artistic context and
compositional strategy.

Figure 1. Edvard Figure 2. Figure 3. Henri Matisse, Figure 4. Gustav
Munch, The Scream, Pablo Picasso, Dance 11,1910 Klimt, Danaé, 1907
1893 The Old
Guitarist, 1903-
1904

Image Sources: Figure 1. Wikimedia Commons (https://commons.wikimedia.org/wiki/File:Edvard-
Munch-The-Scream.jpg). Retrieved September 26, 2025; Figure 2. Wikipedia
(https://en.wikipedia.org/wiki/File:Old guitarist chicago.jpg). Retrieved September 26, 2025; Figure
3. Wikimedia Commons

(https://commons.wikimedia.org/wiki/File:La Danse 1l, par Henri Matisse.jpg). Retrieved
September 26, 2025; Figure 4. Wikimedia Commons
(https://commons.wikimedia.org/wiki/File:Gustav_Klimt 010.jpg). Retrieved September 26, 2025.

One of the most significant transformations observed was the enhanced precision in effective prompt
writing. Students had learned from earlier trial-and-error frustrations and adapted their commands
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accordingly. Instead of verbose or poetic formulations, they favoured layered yet modular instructions—
phrases such as “a seated elderly man with a broken shoulder, Cubist style, monochrome palette” allowed
for iterative refinements without losing conceptual coherence. Emotional states like “melancholy” or
“ecstasy” were conveyed using contextual cues rather than overt labels, revealing increased sensitivity to
the Al’s interpretive limitations.

From a pedagogical standpoint, the final stage also marked a notable improvement in interpretive
strategies. Students no longer evaluated Al outputs solely on their resemblance to historical references.
Instead, they began to embrace compositional anomalies, distortions, or misalignments as part of their
creative potential. This shift from control-oriented authorship to a more dialogic and open-ended process
illustrated a maturation in aesthetic judgment and technological literacy.

Technological Adaptation and Tool Sophistication

Another crucial aspect of the final phase was the expansion of tool diversity and platform-specific
experimentation. These findings correspond to the second sub-research question, namely “how students
used Al-based tools and experienced the differences among them”.

Unlike the mid-term stage, where students primarily relied on familiar interfaces like Bing Image
Creator or DALL-E 2, the final submissions reflected a broader exploration of software and interface
affordances. This diversification is systematically summarized in Table 2, which outlines the tools used,
their intended artistic applications, and the visual outcomes they enabled.

Some students experimented with Leonardo.Ai, which was appreciated for its painterly textures and
brushstroke simulation, particularly suited to recreating expressionist atmospheres. Others utilized Adobe
Firefly, which offered enhanced control over lighting, layering, and atmosphere—features that made it
popular among students aiming for symbolic or cinematic scenes. Bing Image Creator, while more limited,
remained a go-to platform for quick iterations and Surrealist tests due to its intuitive Ul and preset styles.
For character-based compositions, Artbreeder effectively blended facial features and simulated emotion-
driven portraits. NightCafe Studio, with its vibrant style transfer capabilities, appealed to those seeking
visual echoes of Van Gogh or Fauvism.

Table 2
Overview of Al Tools Used in the Final Assignment
Al Tool Main Use Case Associated Artistic Observed Outcomes
Intentions
. Painterly texture, brush - High stylistic coherence;
Leonardo.Ai Expressionism warm, layered

simulation e
compositions

Improved visual depth;
complex atmospheres

Cinematic rendering,

Adobe Firefly lighting control

Surrealism, Symbolism

. Quick prompts, user- Abstract and Surrealist Moderate fidelity; fast
Bing Creator . . . .
friendly interface test runs iteration cycle
Rich character visuals;
Figurative Expressionism less suitable for
abstraction

Portrait synthesis,

Artbreeder . .
emotional expression

Style transfer, colour Van Gogh, Chromatic High visual impact;

NightCafe Studio intensity Modernism stylized exaggerations
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It can be suggested that the diversity of Al tools not only provides students with technical
advancement but also points to a new evolution in their conceptual thinking skills. Students may no longer
view Al platforms as neutral tools; rather, they are increasingly perceived as active components of the
creative process, with their specific affordances and limitations.

In summary, the final phase appeared to mark a meaningful consolidation of earlier learning. Students
seemed to demonstrate growth in prompt articulation, conceptual clarity, aesthetic sensitivity, and
tolerance for ambiguity. The shift from hesitant experimentation to more confident authorship suggested
how Al might move beyond being a mere image generator to potentially serve as a creative partner in
visual inquiry and intellectual exploration. This theoretical and practical reinforcement may provide a
basis for a comparative evaluation of the pedagogical transformation between the two stages, which will
be discussed in the next section.

Comparative Reflections on Student Progress and Pedagogical Transformation

These findings correspond to the fifth sub-problem of the study, namely “the differences observed
between mid-term and final phases in terms of creative production and prompt structuring”. The
comparative analysis between the mid-term and final phases of the assignment provides valuable insight
into how students internalized and applied the pedagogical objectives of the Modernism in Art course.
While the mid-term stage was characterized by experimental uncertainty, trial-and-error learning, and an
introductory grappling with artificial intelligence as a creative medium, the final stage reflected significant
progress in technical fluency, conceptual articulation, and critical engagement.

One of the most evident areas of development was prompt formulation. This progression is
guantitatively illustrated in Table 3, summarising the comparative development across three core skill
areas: prompt clarity, Al tool proficiency and visual coherence. This part corresponds to the sub-dimension
of the fifth sub-question focusing on “differences in students’ prompt formulation skills.”

I‘zir)r::):rative Visual Outcomes from Mid-term and Final Phases
Prompt Prompt Tool Tool Visual Visual
Student Clarity Clarity Proficiency  Proficiency = Coherence Coherence
(Mid-Term) (Final) (Mid-Term) (Final) (Mid-Term) (Final)
Student 1 2 4 2 4 2 5
Student 2 3 2 2 5
Student 3 2 4 1 3 1 4
Student 4 1 3 1 3 2 4
Student 5 3 5 2 5 3 5
Student 6 2 4 2 4 2 5
Student 7 3 5 3 5 3 5
Student 8 1 3 1 3 2 4
Student 9 2 4 2 4 2 5
Student 10 2 4 2 4 1 4

Many students struggled with overgeneralizing or overcomplicating their textual inputs in the mid-
term phase. Their prompts often lacked structural clarity or visual specificity, leading to Al-generated
results that diverged from their intentions. By the final assignment, however, students demonstrated an
increased ability to calibrate their prompts with clarity and intentionality. This trend is further visualized
in Figure 5, which maps the shift in prompt articulation scores between the two phases. This growth was
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both linguistic and conceptual; students showed a deeper awareness of how textual language mediates
visual outcomes within Al systems.

Figure 5
Improvement in Prompt Clarity
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This improvement was not only measurable but also visually evident. Figure 6 below, illustrates how
a student's initial prompt during the mid-term phase lacked structural coherence and descriptive
precision, resulting in an Al-generated image that diverged significantly from their intended concept. By
the final phase, however, the same student was able to produce a much more coherent and visually
aligned output, thanks to a more deliberate and articulate prompt. This shift underscores the linguistic
and conceptual growth students experienced as they began to understand how textual input directly
shapes visual outcomes within Al systems. The trend is further reflected in Figures 6-7, 8-9 which charts
the increase in prompt clarity scores between the two assighment phases. This finding directly addresses
the “comparison of prompt clarity between mid-term and final assignments” within the fifth sub-question.

[

Figure 6. On the left, presents the original
artwork selected for the mid-term assignment:
René Magritte, The Presence of Spirit, 1960,
Brussels. Note. Image source: Artchive
(https://www.artchive.com/artwork/the-
presence-of-spirit-rene-magritte-1960-
brussels-belgium/). Retrieved September 26,
2025. Figure 7. On the right, shows the Al-
generated output produced using the student’s
initial prompt during the same phase. The result
reveals a lack of descriptive precision, causing a
significant deviation from the intended
concept.

Figure 8. On the left, displays the original artwork
chosen by the same student for the final
assignment: James McNeill Whistler, Arrangement
in Grey and Black No. 1, 1871, London. Note. Image
source: Wikimedia Commons
https://commons.wikimedia.org/wiki/File:Whistlers
Mother high res.jpg). Retrieved September 26,
2025. Figure 9. On the right, represents the Al-
generated final image created with a more
deliberate and clearly articulated prompt. The
improved stylistic coherence and thematic
alignment illustrate the student’s linguistic and
conceptual progress, further reflected in the rising
scores for prompt clarity between assignment
phases.
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To further exemplify this linguistic and conceptual development, two anonymized examples of student
prompts are provided below. These illustrate the transition from vague stylistic suggestions to well-
structured and visually targeted instructions:

e Mid-Term Prompt Example (Student A): "Make a modern painting like René Magritte."

e Final Prompt Example (Student A): "Create a surreal composition inspired by René Magritte’s ‘The
Presence of Spirit,” featuring a cloudy sky background, a floating hat, and an ambiguous silhouette to
evoke a sense of mystery and detachment."

The sample prompts illustrated here directly correspond to the “linguistic and conceptual
development” sub-dimension of the fifth sub-question.

Moreover, students' approach to selecting and using Al tools evolved. Initially, there was a tendency
to treat all platforms as interchangeable, with little regard for their algorithmic biases or stylistic
constraints. By the final phase, students had become more discerning. Some deliberately chose tools
based on the visual idiom of the modernist artwork they intended to reimagine. Others adjusted their
expectations based on the tool’s strengths and weaknesses, illustrating a nuanced understanding of the
interaction between software affordances and artistic vision. The enhancement in platform literacy and
tool selection is captured in Figure 10, which charts the rising competency in matching tools with artistic
intention. These findings respond to the “technological adaptation and tool choice differences” sub-
dimension of the fifth sub-question.

Figure 10
Growth in Tool Proficiency
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This progression in technological discernment is exemplified through the visual outputs shown below.
In the mid-term phase, students often employed Al tools without a clear understanding of their visual
tendencies or operational constraints. As a result, the outputs frequently lacked stylistic alignment with
the selected modernist reference. By contrast, the final assignments reveal a more strategic use of Al
platforms. Students began selecting tools whose generative aesthetics matched the formal language of
the original artwork, demonstrating a heightened platform literacy. The images below represent one
student’s shift from a mismatched tool choice to a more informed and effective one, reinforcing the trend
illustrated in Figures 11-12 and 13-14.
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Figure 11. On the left, presents the original artwork
selected for the mid-term assignment: Pablo Picasso,
The Old Guitarist, 1903—1904. Note. Image source:
Wikipedia

(https://en.wikipedia.org/wiki/File:Old guitarist chica
go.jpg). Retrieved September 26, 2025. Figure 12. On
the right, shows the Al-generated output produced
using the same student’s initial prompt during the
same phase. The result demonstrates limited
alignment with the aesthetic tone of the original due to

Figure 13. On the left, displays the original
artwork chosen by the same student for the
final assignment: Edvard Munch, The Scream,
1893. Note. Image source: Wikimedia
Commons

(https://commons.wikimedia.org/wiki/File:E
dvard-Munch-The-Scream.jpg).  Retrieved
September 26, 2025. Figure 14. On the right,
represents the final image created using the
same student’s refined prompt and more

appropriate tool choice. The improved
stylistic coherence reflects enhanced
platform literacy and conceptual focus.

early-stage tool experimentation.

As illustrated in the previous figures, students’ ability to match Al tools with artistic intentions evolved
significantly. This evaluation supports the “growth in platform literacy” sub-dimension of the fifth sub-
qguestion. The following two anonymized sample prompts demonstrate this shift in technological
discernment:

e Mid-Term Prompt Example (Student B): "Make a like  Picasso."

(Generated using an Al tool without Cubist filters or Blue Period references.)

painting

e Final Prompt Example (Student B): "Using a tool capable of simulating expressionist brushstrokes,
generate an emotionally intense reinterpretation of Edvard Munch’s ‘The Scream,” emphasizing bold color
contrasts and undulating background forms."

The most pedagogically significant transformation lay in students’ interpretive attitudes. This finding
corresponds to the “differences in critical interpretive strategies” dimension of the fifth sub-question.
Early on, Al was often viewed as either a “malfunctioning generator” or “a mysterious black box.” Students
expected it to replicate their ideas with precision, and when it failed, many interpreted the output as a
breakdown of the process. By the end of the assignment, however, most participants began to accept—
and even embrace—the generative unpredictability of Al. They reframed failure not as a technical flaw
but as an interpretive threshold, recognizing that meaning could emerge through misalignment, surprise,
or contradiction.

In terms of visual literacy, the evolution was equally notable. This directly addresses the “growth in
visual coherence and aesthetic development” sub-dimension of the fifth sub-question. While the initial
outputs often revealed disjointed compositions or incongruous styles, final submissions were more
coherent. Students exhibited increased sensitivity to spatial arrangement, colour palette, symbolic
layering, and stylistic unity. Their ability to recognize and articulate these visual elements in their outputs
and reflections indicated a deepened understanding of modernist aesthetics—not as fixed styles to
imitate but as conceptual frameworks to re-engage through contemporary tools. These improvements
are depicted in Figure 15, highlighting the increase in compositional coherence and stylistic consistency.

Pedagogically, this progression underscores the value of iterative, scaffolded learning when
introducing digital methodologies into art history education. The two-phase structure enabled students
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to move beyond surface-level engagement and develop a sustained critical relationship with Al as both a
medium and a subject of inquiry. Additionally, it affirmed the importance of instructor mediation—notin
directing outcomes but in guiding reflective processes that help students derive meaning from
experimentation.

Finally, the assignment catalyzed broader questions around authorship, originality, and ethical
practice. While such concerns began to surface during the mid-term phase, by the final submission,
students were articulating more sophisticated critiques of data sourcing, algorithmic bias, and the
commodification of digital imagery. These discussions demonstrate the potential of Al integration not
merely as a technical exercise and a platform for cultivating critical consciousness in future artists and
scholars. Together, these visual representations (Table 3 and Figures 5-15) may support the effectiveness
of scaffolded learning and may reflect the broader conceptual evolution in students’ engagement with Al-
driven artistic creation. Thus, the findings comprehensively address all aspects of the fifth sub-question.
These developments signal a convergence between aesthetic and platform literacy, positioning Al-based
assignments as catalysts for artistic exploration and critical inquiry in art history pedagogy.

Figure 15
Enhancement in Visual Coherence
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Discussion, Conclusion and Recommendations

This discussion section synthesizes the study’s findings and theoretical perspectives on integrating
artificial intelligence (Al) into art history education, emphasizing the pedagogical transformation and
technological adaptation observed throughout the assignment.

The integration of Al tools indicates that these tools can serve not only as a creative environment but
also as a catalyst for critical inquiry. Students faced considerable challenges with prompt writing and
technical inconsistencies across different Al platforms. However, through iterative experimentation and
reflection, they gradually developed effective strategies for navigating the nuanced relationship between
textual input and visual output. This progression reflects a shift from mere tool usage to active meaning-
making, echoing Mezirow’s (1997) Transformative Learning Theory, in which learners reassess and
reconstruct their interpretive frameworks when confronted with disorienting dilemmas.

As students refined their prompts and better aligned them with intended aesthetic outcomes, their
engagement revealed a heightened capacity for aesthetic decision-making. This process encompassed not
only the analysis of formal elements but also the ability to anticipate and evaluate how Al transforms
these components. In this respect, the assignment also resonates with principles of post-digital art
pedagogy, which positions digital technologies not merely as tools but as conceptual frameworks that
invite critical reflection on the boundaries of artistic authorship, originality, and process.
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Students’ learning processes were marked by increasing creative autonomy. Rather than passively
consuming historical knowledge, they actively engaged with it—reinterpreting canonical works,
evaluating their formal structures, and attempting to generate analogous compositions via Al tools. In
doing so, they did not just reproduce; they transformed. The iterative nature of the activity fostered a
laboratory-like environment where trial, error, and revision were core to the creative process.

However, the benefits of this approach were tempered by notable challenges. Translating visual and
emotional nuances into textual prompts proved difficult for many. Some students reported frustration at
the Al’s inability to grasp certain stylistic subtleties, while others struggled with the limitations imposed
by different platforms' specific affordances or biases. These obstacles underscored the importance of
technological literacy in operating the tools and understanding their constraints and potential.

Ethical considerations also emerged as a recurring theme. Questions about authorship, originality, and
the ownership of Al-generated content provoked reflection among students, who acknowledged the
blurred line between machine agency and human creativity. These reflections are consistent with broader
concerns in digital humanities about the ethical sourcing of training data, cultural bias, and the
implications of automation in creative industries. As such, this assignment highlights the pedagogical
value of encouraging students to think beyond aesthetics and engage with the socio-technical dimensions
of art making.

This study also has certain limitations that should be acknowledged. First, the study group consisted
of only ten undergraduate students from a single department of one university; this limits the
generalizability of the findings to broader contexts of art education. Second, the activity was implemented
within a single course and over a relatively short period (midterm and final stages); therefore, the long-
term effects on students’ learning and creative development could not be observed. Third, while the range
of Al tools introduced was broad, it was also selective, focusing mainly on widely accessible platforms; as
a result, the outcomes may not fully reflect the possibilities offered by emerging or more specialized
systems. Finally, the analysis relied primarily on textual prompts, visual outputs, and reflective reports,
which, though informative, may not capture the full complexity of students’ cognitive and emotional
engagement.

In sum, this study demonstrates that integrating Al into art history education can significantly expand
the scope of technical proficiency and critical engagement. While the learning curve is steep and ethical
guestions remain, Al-assisted pedagogy has the potential to cultivate transformative, reflective, and
autonomous artistic practices. By bridging historical content with emerging technologies, this approach
prepares students for the digital realities of contemporary art, deepens their understanding of art as a
living, evolving discourse, and positions them as critical agents within digitally mediated creative
ecosystems.

Based on these findings, several pedagogical recommendations can be made:
1) Pedagogical Recommendations:

e Art history instructors should structure Al-based assignments as iterative projects, thereby
enabling students to gradually develop both their technical and conceptual competencies.

e Educators should provide structured exercises on prompt writing and integrate activities with
reflective components to help students translate abstract aesthetic ideas into effective Al inputs.

e The curriculum should incorporate points for ethical discussion, encouraging students to critically
reflect on authorship, data ethics, and algorithmic bias in digital creativity.

2) Recommendations for Future Research:
e Studies should be conducted with larger and more diverse student groups.

e The observation period should be extended in order to evaluate the long-term pedagogical effects.
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e Complementary qualitative data sources, such as interviews and classroom observations, should
be integrated into research designs.

e Comparative studies across institutions or with different Al platforms may provide a more
comprehensive understanding of the role of Al in art education.
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Turkge Suriimii

Girig

Guzel sanatlar lisans programlarinda, kuramsal dersler yalnizca at6lye ¢aligmalarini tamamlayan yan
unsurlar degil, ayni zamanda 6grencilerin kavramsal diisinme becerilerini ve elestirel analiz yetilerini
gelistiren temel yapilar olarak islev goriir. Bu baglamda sanat tarihi, 6grencilerin yaratici Gretimlerini daha
genis gorsel gelenekler, kiltlirel hareketler ve estetik paradigmalar igerisinde konumlandirmalarina
yardimar olan merkezi bir disiplindir. Kocaeli Universitesi Giizel Sanatlar Fakiiltesi biinyesinde yiiriitiilen
Sanatta Modernizm dersi de modernist ddnemi tanimlayan temel bicimsel, felsefi ve tarihsel donligimleri
ogrencilere tanitmayi hedefleyerek bu kuramsal ¢ergeveyi saglamayi amaglamaktadir.

Gorsel Uretim odakli egitim alan—o&rnegin resim, heykel veya seramik gibi alanlara yonelmis—
ogrenciler agisindan kuramsal igerikler ¢ogu zaman uygulamadan kopuk, soyut bilgiler olarak
algilanabilmektedir. Bu durum, tarihsel bilgi ve gorsel ¢ozimleme temelli bir dersin, atélye pratigine
odaklanmis 6grenciler icin nasil anlamli ve etkilesimli hale getirilebilecegi sorusunu giindeme tasimaktadir.
Bu soruya verilebilecek olasi yanit, 6grencinin igerikle aktif ve yorumlayici diizeyde etkilesim kurmasini
saglayan teknolojik araglarin entegrasyonudur.

Bu makalede sunulan sinif temelli pedagojik uygulama, gizel sanatlar lisans 6grencilerinin modern
sanat kanonuna ait ikonik eserleri yapay zeka (YZ) araglariyla yeniden yorumladiklari bir ders etkinligini
kapsamaktadir. Etkinligin amaci dogrudan dijital sanat Gretimini 6gretmek degil; YZ tarafindan Uretilen
imgeleri, modernist estetik, bicimsel stratejiler ve kavramsal problemler hakkinda diisiinmeyi tetikleyen
bir ara¢ olarak kullanmaktir. Dersin bir pargasi olarak yapilandirilan bu uygulama, 6grencilere
yonlendirilmis istemler araciligiyla goérsel Uretim yapma silirecinde bigimsel analiz becerilerini,
kompozisyon duyarliliklarini ve tarihsel algilarini gelistirme imkani sunmustur.

Uygulamanin pedagojik agirligi, sanat tarihi icerigi ile cagdas dijital okuryazarligi harmanlayan melez
yaklasiminda yatmaktadir. Ogrencilerin, modern basyapitlara dair yorumlarini DALL-E 2, Adobe Firefly ve
Leonardo.Ai gibi yapay zeka sistemlerine istem komutlari seklinde ¢evirmeleri istenerek, onlari tarihsel
materyalle yeniden ve aktif bir sekilde etkilesime girmeye tesvik eden bir ortam yaratilmistir. Bu slirecte
ogrenciler, hem insan hem de makine baglamlarinda ortaya ¢ikan yaratim, yorumlama ve Uslup niyeti gibi
temel sorunsallarla yizlesmek durumunda kalmislardir.

Bu makale, teorik sanat tarihi dersine yapay zekanin entegrasyonunun 6grencilerin estetik katihmini,
bicimsel okuryazarlik dizeyini ve yorumlayici yetkinliklerini nasil etkiledigini incelemektedir. Pedagoijik
gozlemlere dayanan analiz, etkinligin iki asamali uygulama sirecine (ara sinav ve final sinavi)
odaklanmakta; etkinligin tasarimi, uygulanisi ve sonuglarini degerlendirmektedir. Makalenin sonunda, bu
uygulamanin sundugu daha genis pedagojik yansimalar tartisiimaktadir.

Kuramsal Cergeve

Bu calisma, pedagojik gerekcelendirmesini ve yorumlayici yaklasimini temellendiren birbiriyle iliskili iki
kuramsal cerceveye dayanmaktadir: Mezirow’un Déniistiiriicii Odrenme Kurami ve post-dijital sanat
pedagojisi.t Bu iki yaklasim, sanat egitiminin yalnizca tarihsel bilgi aktarimi degil; ayni zamanda elestirel
katilim, 6z-dlistiniim ve anlam yapilandirmasinin evrilen bir sireci oldugunu vurgular.

1 post-dijital sanat pedagoijisi, dijital teknolojilerin egitimde siradanlastigi cagda elestirel kullanimini esas
alan bir yaklasimdir.
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Déniistiiriicii Ogrenme Kurami, Jack Mezirow (1997) tarafindan gelistirilmistir ve yetigkin bireylerin
anlaml 6grenme deneyimlerini, mevcut varsayim ve referans gergevelerini elestirel bicimde sorgulayip
yeniden yapilandirdiklarinda yasadiklarini 6ne siirer. Bu kuramda, 6grenme pasif bir bilgi birikimi degil;
bireyin 6n kabullerini sarsan ve yeni bakis agilar gelistirmesine neden olan yénelim bozucu deneyimler
araciligiyla gergeklesir. Bu calismanin baglaminda, yapay zeka araglarinin geleneksel ydntemlerle
yuratilen bir sanat tarihi dersine entegre edilmesi, 6grenciler igin bdyle bir deneyim sunmaktadir.
Ogrenciler, gérsel yorumlama bicimlerini déniistirmek zorunda kaldiklari yeni bir Giretim ydntemiyle karsi
karsiya gelirler ve bu da onlari 6zgiinlik, kompozisyon ve estetik dogruluk gibi kavramlari yeniden
degerlendirmeye iter.

Dogrudan gorsel Uretimle egitilen glizel sanatlar 6grencileri icin, modern sanat eserlerini yapay zeka
yoluyla yeniden tretmek, imgelerle kurduklari sezgisel iliskiye meydan okur. Ancak bu pedagojik sarsinti
ayni zamanda yansitici bir 6grenme siirecinin de kapisini aralar. Ogrenciler yalnizca yapay zeka
sistemlerinin Urettigi gorsel giktilari degerlendirmekle kalmaz, ayni zamanda hangi istem komutlarinin
hangi estetik sonuglar dogurdugunu da gerekgelendirmek durumunda kalirlar. Bu yinelemeli siireg
sayesinde, modernist Usluplarla ylizeysel diizeyde iliski kurmanin 6tesine gegerek bu sluplarin dayandigi
bicimsel ilkeleri ve kavramsal stratejileri kesfetmeye yonelirler.

Buna paralel olarak, post-dijital sanat pedagojisi dijital teknolojilerin yaratici pratikleri ve egitim
modellerini nasil donlistirdigiini anlamamiza imkan taniyan bir ¢ergceve sunar. Bu yaklasim, dijital
araglarin artik yeni ya da istisnai degil, glindelik kiltUrel sireglere ickin bir unsur haline geldigi varsayimina
dayanir. Post-dijital pedagojide teknolojinin yeniliginden ziyade, elestirel kullanimi 6n plandadir. Berry ve
Dieter (2015), post-dijital estetigi melezlik, yeniden-maddesellestirme ve analog ile dijital bigcimlerin ig ice
gecmesi olarak tanimlar. Bu baglamda, yapay zeka yalnizca gorsel lretim araci degil; estetik normlar,
ideolojik varsayimlar ve veri 6nyargilari tasiyan kiiltlrel bir aktoér haline gelir.

Yakin tarihli arastirmalar, YZ destekli gorsel Gretimlerde metin tabanli istemlerin gorsel sonug lizerinde
belirleyici bir rol oynadigini ve yaratici sliregte dilsel hassasiyetin dnemini ortaya koymaktadir (Dehouche
& Dehouche, 2023). Hutson (2024), YZ araglarinin dijital sanat tarihi egitimindeki donusturiica etkilerini
detayl bicimde ele almis ve bu tir araglarin geleneksel 6gretim programlarina entegrasyonu konusunda
dnemli cikarimlar sunmustur. Ayrica Hutson ve Robertson (2023), istem miihendisliginin? yaratici is akislari
Uzerindeki roltini vurgularken, deneysel 6grenme ortamlarindaki arag cesitliligine dikkat ¢eker. Daha
genis bir perspektiften bakan Jindong ve digerleri (2023), gorsel-dil modellerinde kullanilan istem
miuihendisligi stratejilerini sistematik bicimde incelemis ve pedagojik uygulamalar igin yol gosterici olan
etkili ydontemleri ortaya koymustur.

Bu noktada elestirel dijital pedagoji kavramsallastirmasi 6zel bir 6nem kazanir. Selwyn’e (2019) gére,
egitimde kullanilan dijital teknolojiler notr araglar degildir; belirli degerleri, varsayimlari ve dnyargilariickin
olarak barindirir. Bu nedenle 6grenciler, bu teknolojilerin yalnizca nasil kullanilacagini degil, neden bu
sekilde islediklerini, kimin yararina calistiklarini ve hangi estetik normlara gore karar verdiklerini de
dgrenmelidir. Yapay zekanin estetik kararlari tarihsel bilgiyle ne élgiide értiisir? Uretilen gorsellerde hangi
kiltirel dnyargilar gorliniir hale gelir? Bu sorular, 6grencileri dijital Uretim sireclerine pasif tiketiciler
olarak degil, elestirel diistinen aktif katilimcilar olarak dahil eder.

Bu etkinligin ders miifredatina dahil edilmesi, 6grencileri dijital gorsel Gretimin politik ve epistemolojik
boyutlariyla tanistirir. “Yapay zeka tarihsel isluplari nasil yorumluyor?”, “Hangi gérsel mantik yeniden
iiretiliyor?”, “istem komutlari iizerinden algoritmik kaliplar nasil kirilabilir?” gibi sorular, 6grenciyi pasif
icerik alicisindan elestirel sorgulayiciya dontstiren bir sinif ortami yaratir.

Sonug olarak, dondstirici 6grenme ve post-dijital pedagojiyi bir arada distinmek, bu uygulamanin
egitimsel degerini cok katmanli bicimde anlamamiza olanak saglar. Yapay zeka bu cercevede ne yaratici

2 [stem mihendisligi, gorsel yapay zeka sistemlerinde etkili ve yonlendirici istem ciimleleri tasarlama
surecini ifade eder.
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streci kisaltan bir ara¢ ne de geleneksel bilgiyi tehdit eden bir unsur olarak gorilir; tam tersine,
Ogrencilerin modernizmi daha derinlikli kavramalarini, bigimsel yorumlama sinirlarini test etmelerini ve
insan-makine arasindaki gorsel dil mizakerelerine katilmalarini saglayan pedagojik bir tetikleyici olarak
ele alinir. Bu anlayis, yapay zekadnin felsefi ve etik yansimalari (izerine yapilan erken dénem elestirilerle
(Weizenbaum, 1976) ortisir ve teknolojilere elestirel bir bakis agisiyla yaklasmanin 6nemini vurgular.

Yoéntem
Arastirma Yontemi

Bu calisma, sanat egitiminde yapay zeka araglarinin entegrasyonuna odaklanan nitel bir arastirma
deseni benimsemistir. Veriler 6grencilerin hazirladigi prompt metinleri, yapay zeka tarafindan Uretilen
gorsel giktilar ve yansitici raporlar Gizerinden toplanmistir. Analiz slreci, yaraticilik, prompt olusturma ve
yansitici derinlikte yinelenen orintileri vurgulayan igerik analizi yaklasimina (Miles & Huberman, 1994)
dayandirilmistir. Glvenilirligi saglamak icin rubrik temelli bir degerlendirme kullaniimis ve bu siirece akran
denetimi prosediirleri (Creswell, 2014) eklenmistir. Bu metodolojik ¢erceve, arastirmay! nitel sorgulama
gelenekleri igine yerlestirmekte ve verilerin yorumlanmasina yonelik sistematik bir temel sunmaktadir.

Arastirma Siireci

Etkinlik, ders mifredatinin bir pargasi olarak uygulanmis ve ara sinav ile final asamalarini kapsamistir.
Gorev dncesinde, 6grencilere sanatsal Gretimle ilgili genis bir yelpazede web tabanli yapay zeka araglarini
tanitan kapsamli bir uyum programi dizenlenmistir. Bu araglar arasinda DALL-E 2, Adobe Firefly,
Leonardo.Ai, Artvy, Craiyon, ChatGPT, Copilot, DreamStudio, DeepDream, NightCafe ve Stable Diffusion
yer almistir. Ayrica, etkinligi sorumlu yaratici pratikler cercevesine oturtmak igin yazarlik ve gorsel
bitanluge iliskin etik hususlar tartisimistir.

Ogretim tasarimi bes asamali bir siireci takip etmistir: (1) modernist bir sanat eserinin segilmesi, (2)
gorsel analiz yoluyla betimleyici promptlarin gelistirilmesi, (3) yapay zeka araciligiyla gérsel Uretim, (4)
promptlarin yinelemeli olarak gelistiriimesi ve (5) yansitici yazim. Her 6grenci iki ila alti gorsel versiyon
Uretmis, nihayetinde en etkileyici buldugu calismayi final teslimi icin se¢mistir. Gorsel ciktilara ek olarak,
ogrenciler tim prompt metinlerini ve slrece, karsilastiklari zorluklara ve aldiklari kararlara dair yazili bir
yansitma metni sunmustur.

Veri Toplama Araglan

Calisma, ¢ temel veri aracina dayanmaktadir: 6grencilerin hazirladigi prompt metinleri, yapay zeka
tarafindan Uretilen gorsel giktilar ve etkinlik sonunda iretilen yansitici raporlar. Bu materyaller birlikte ele
alindiginda hem vyaratici sirece hem de 06grencilerin yapay zeka teknolojileriyle gelisen elestirel
etkilesimlerine dair kapsamli bir bakis acisi saglamaktadir.

Veri Araglarinin Coziimlenmesi

Bu calismada kullanilan veri araclari li¢ ana gruptan olusmaktadir: 6grencilerin hazirladigi prompt
metinleri, yapay zeka tabanl gorsel ciktilar ve 6grencilerin slire¢ sonunda kaleme aldiklari yansitici
raporlar. Bu veriler, icerik analizi yontemiyle sistematik olarak degerlendirilmistir (Miles & Huberman,
1994). Analiz sirecinde, 6grencilerin yaraticilik diizeyleri, prompt olusturma stratejileri ve yansiticl
yazilarindaki derinlik tematik kategoriler altinda ¢6ziimlenmistir. Glvenirligi saglamak amaciyla rubrik
temelli bir degerlendirme kullanilmis; ayrica akran denetimi (peer debriefing) yoluyla kodlamalarin
tutarhhg! desteklenmistir (Creswell, 2014). Boylece, veri toplama araglari yalnizca iceriksel acidan degil,
ayni zamanda gecerlik ve givenirlik boyutlari dikkate alinarak analiz edilmistir.

Arastirma Problemi ve Alt Sorular

Bu calismayi yonlendiren temel arastirma problemi sudur: Yapay zeka araclarinin lisans dizeyindeki
modern sanat dersine entegrasyonu o6grencilerin yaratici Uretim sireglerine, elestirel distiinme
becerilerine ve genel 6grenme deneyimlerine etkisi nasildir?

Bu kapsamli problemden hareketle su alt sorular formiile edilmistir:
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1) Ogrencilerin modernist sanat eserlerini yapay zeka araglariyla yeniden yorumlama siirecine
katihmlari nasildir?

2) Ogrencilerin hazirladigi promptlarin (metin girdileri) 6zellikleri ve cesitliligi nasildir?

3) Yapay zeka tarafindan Gretilen gorsel giktilar, 6grencilerin yaraticihigini ve gorsel ifade becerilerini
nasil yansitmaktadir?

4) Ogrencilerin deneyimlediklerinden, karsilastiklari zorluklardan ve égrenme ciktilarindan elde edilen
¢ikarim nedir?

5) Ara sinav ve final sinav asamalar karsilastirilarak 6grencilerin yaraticl tretimlerinde ve prompt
yapilandirmalarinda gézlemlenen farkliliklar nelerdir ?

Calisma Grubu

Calisma grubu, Kocaeli Universitesi Giizel Sanatlar Fakiiltesi Resim Bélimii tiglincii sinifta grenim
goren 10 lisans 6grencisinden (dokuz kadin ve bir erkek) olusmaktadir. Katilimcilarin ¢ogu icin bu ¢alisma,
yapay zeka araglariyla egitim baglaminda gerceklestirilen ilk yapilandiriimis deneyimi temsil etmektedir.
Ogrenci calismalarinin sistematik degerlendirilmesi igin standartlastiriimis rubrik degerlendirme raporu
kullanilmitir. Raporda 6zellikle bicimsel analiz, yaratici yineleme, prompt acikligi ve yansitici derinlik gibi
boyutlara odaklaniimistir (bkz. Tablo 1).

Tablo 1
Degerlendirme Olciitleri
Kriter Miikemmel iyi Yeterli Gelistirilmeli
(90-100 %) (70-89 %) (50-69 %) (<50 %)
Bazi

Bigimsel Analiz

istem Ciimlesi

Yansitici Yazi

Yaraticilik ve
Tekrar

Genel Sunum

Derinlemesine ve
icgoralu analiz

Son derece etkili;
gorsel olarak
6zglin esere ¢ok
yakin

Derin yansitma ve
mikemmel
anlama

Gugll yaraticilik ve
yinelemeli katilm

Mikemmel diizen
ve aciklik

Kiguk eksiklerle
birlikte kapsamli
analiz

Etkili; 6zglin esere
kiguk farkhhklarla
benzer

iyi diizeyde
yansitma

iyi diizeyde
yaraticilik ve
yeterli tekrar
iyi organize
edilmis

yetersizliklerle
temel dlizeyde
analiz

Yeterli; 6zglin
esere kismen
benzer

Temel dlizeyde
anlama

Sinirli yaraticihk

Yeterli diizeyde
organize edilmis

Yiizeysel veya
belirgin sekilde
yetersiz analiz

Etkisiz; 6zglin
eserle benzerlik
kurulamamis

Yetersiz veya
anlasiimaz

Yaraticilik ve
tekrar yok

Zayif organize
edilmis

Bulgular

Bu boliimde, Sanatta Modernizm dersi kapsaminda verilen ara sinav odevi siiresince 6grencilerin
yapay zeka destekli gorsel Gretim deneyimlerine dair hazirladiklari yansitici raporlar analiz edilmektedir.
Bulgular oncelikli olarak 6gretim elemaninin pedagojik bakis acisiyla sentezlenmis olmakla birlikte, tipik
oruntileri somutlastirmak amaciyla kimliksizlestirilmis bazi 6grenci istemi alintilarina da yer verilmistir.
Elde edilen i¢goriler, 6grenci calismalarinda gézlemlenen egilimleri ve gelisimsel yonelimleri kapsayan bes
tematik kategori etrafinda yapilandirilmistir. Bu temalar, uygulama sirecinde karsilasilan zorluklari ve
olanaklari karsilastirmali bicimde anlamaya yonelik bir cerceve sunmaktadir.

Ara Sinav Asamasi: Ogrencilerin ilk Etkilesimlerinden Gozlemler

Bu bulgular, arastirmanin birinci alt problem sorusu olan 6grencilerin yapay zeka araglariyla yeniden
yorumlama siirecine nasil dahil olduklarina isik tutmaktadir. Uygulamanin ilk asamasi ara sinav 6deviyle
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eszamanli olarak gergeklestirildigi icin, bu kisim 6grencilerin yapay zeka ile sanat tarihi baglaminda ilk kez
etkilesime gectikleri deneyimi yansitmaktadir. Ogrencilerin yansitici yazilari, teknolojik bir siireg
araciligiyla yeni bir yaratici deneyimle karsilasmanin getirdigi ilk heyecani ve belirsizlikleri agiga
¢ikarmaktadir. Asagidaki alt basliklarda sunulan gozlemler, egitmenin pedagojik degerlendirmelerine
dayanmakta ve dgrencilerin ara sinav kapsaminda sunduklari ortak temalara gére siniflandiriimaktadir. ilk
dikkat ¢ceken zorluk, yapay zeka ile gorsel lretimin baslangi¢ noktasi olan istem (prompt) olusturma
surecinde ortaya ¢ikmistir.

istem (Prompt) Yazma Zorluklan

Bu boélim, arastirmanin ikinci alt problem sorusu olan 6grencilerin hazirladigi istemlerin 6zellikleri ve
cesitliligini ortaya koymaktadir. Yapay zeka destekli 6devin ara sinav asamasinda karsilasilan en belirgin
zorluklardan biri, etkili istem (prompt) ciimleleri olusturma stireci olmustur. Her ne kadar 6n bilgilendirme
sunumunda istem yaziminin temel mantigi 6grencilere agiklanmis olsa da, bircok 6grenci gorsel fikirleri
betimleyici ve algoritmalarla uyumlu metinlere donustirirken 6ngoérilmeyen gigliklerle karsilasmistir.

Sikhkla tekrar eden bir sorun, hangi gorsel unsurlarin agik bigcimde dahil edilmesi gerektigine karar
verilememesidir. Bazi 6grenciler tarafindan sunulan istemler ya fazlasiyla belirsiz (6rnedin, “mistik bir
sahne”) ya da gereginden fazla ayrintilidir. Bu da ¢ogu zaman segilen eserle bagdasmayan sonuglara yol
acmistir. Bu durum, 6grencilerin YZ modellerinin girdileri nasil yorumladigi ve hangi 6gelere 6ncelik verdigi
konusunda kavramsal farkindaliklarinin yeterince gelismemis oldugunu ortaya koymustur.

Zamanla belirli bir 6rinti gézlemlenmeye baslanmistir. Belirginlik ile soyutlama arasinda denge
kuramayan istemler, cogunlukla 6grencinin hedefledigi sanatsal vizyonla ortlismeyen giktilar Gretmistir.
Bazi 6grenciler, bu durumu asmak icin istemlerini defalarca deneyerek kiiclik kelime degisiklikleri yapmis;
ornegin, “parlak i1sik” ifadesini “yumusak aydinlatma” ile degistirerek tamamen farkli sonuglar elde
etmislerdir. Her ne kadar bu slire¢ zaman zaman hayal kiriklig yaratsa da yinelemeli denemeler giicli bir
6grenme deneyimi sunmustur.

Bu asama, 6grencilerin gelismekte olan istem stratejilerini de ortaya koymustur. Bazi 6grenciler,
Tirkge betimlemeleri ingilizceye cevirip sadelestirmeyi denemistir; bazilari ise "bir riiya gibi" ya da "sessiz
film tarzinda" gibi benzetmeli ifadeler kullanmis, ancak bu tiir istemler genellikle YZ'yi yaniltmistir. Ayrica,
“hiiziinli” ya da “ilahi” gibi duygusal yukli kelimeler kullanildiginda, yapay zekanin bu duygulari kliselere
indirgedigi ya da tamamen yanlis yorumladigi da gézlemlenmistir.

Bazi 6grenciler ozellikle giktilar gercekdisi ya da taninmaz hale geldiginde hayal kirikhgina ugradigini,
hatta zaman zaman sinirlendigini ifade etmistir. Ancak bazi 6grenciler bu 6ngoriilemezligi yaratici slirecin
bir parcasi olarak gértip durumu benimsemistir. Bu tutumsal farklilik, etkinlige zenginlik katmis ve 6grenci
grubundaki dijital okuryazarlik ile direng seviyelerinin gesitliligini ortaya koymustur.

istem yazimi asamasi, temel bir pedagojik sorunu da goériinir kilmistir: grencilerin bicimsel gérsel
analizlerini, YZ araclarinin anlayabilecegi sekilde islevsel ve kesin bir dile dénistirebilme becerilerinin
gelismesi. Donem sonunda, 0Ogrencilerin istem vyapilandirma becerilerinde belirgin bir gelisim
gozlemlenmis ve bu ilerleme, final 6devlerinin karsilastirmali basarisinda agikg¢a gorilmuastdr.

Arag Secimi ve Deneysel Siiregler

Bu bulgular, arastirmanin birinci alt problem sorusu olan 6grencilerin yapay zeka araclariyla yeniden
yorumlama siirecine nasil dahil olduklarina 1sik tutmakta ve kismen ikinci alt problem sorusu olan
istemlerin araglarla etkilesim icinde nasil farklilastigini gdstermektedir. Ogrenciler, uygulamanin ilk
asamasinda yapay zeka tabanli gorsel Giretim araglarini segme ve kullanma konusunda zorluklar yasamistir.
Hazirlik asamasinda egitmen tarafindan Bing Image Creator ve Leonardo Al gibi kullanici dostu platformlari
iceren kisa bir 6neri listesi sunulmus olsa da bircok 6grenci hangi arayiziin kendi sanatsal niyetleri ve
teknik yeterlilikleriyle daha uyumlu olduguna karar vermekte zorlanmistir.

Sikca karsilasilan bir sorun, 6grencilerin tiim araclarin istem ciimlelerini ayni sekilde yorumlayacagini
varsaymalari olmustur. Oysa algoritmik tasarimlar, araylz sinirlamalari ve gorsel isleme mantiklari
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arasindaki farklar, ayni istem farkli sistemlere girildiginde dahi oldukga farkl sonuglarin ortaya ¢ikmasina
neden olmustur. Ogrenciler, bekledikleriyle celisen ciktilarla karsilastiklarinda sagkinlik yasamiglardir. Bu
tir uyumsuzluklar cogunlukla araglarin olanaklarinin hafife alinmasindan ya da platforma 6zgl veri giris
gerekliliklerinin g6z ardi edilmesinden kaynaklanmistir.

Ornegin bazi YZ araglar ¢dziiniirliik sinirlamalari getirmis, geri bildirim agisindan sezgisel olmamis veya
gorsel Uslup kontroliind kisitlamistir. Bazi platformlarsa yalnizca Ucretli stiriimlerle yiiksek kaliteli ya da
filigransiz goriintl saglamistir. Bu tir teknik kisitlamalar, 6grencilerin istemlerini 6zenle olusturduktan
sonra duslik kaliteyle karsilasmalarina yol agarak is akisini bozmus ve ek bir hayal kirikhigi yaratmistir. Bazi
ogrenciler slireg ortasinda arag degistirerek 6devlerine yeniden baslamak zorunda kalmistir.

Egitmenin gozlemlerine gore bu asama, 6grencilerin dijital uyum becerilerindeki farklliklari net
bicimde ortaya koymustur. Bazi 6grenciler kisa slirede gesitli araglarin 6zgiin isleyislerini kavramis, ayarlari
degistirmeyi, gelismis Ozellikleri kesfetmeyi ve sistem geri bildirimlerini entegre etmeyi basarmistir.
Digerleri ise tekrar eden deneme-yanilma déngiilerinde takil kalmistir. Ornegin bir 8grenci, ti farkh tretici
platformdan neredeyse ayni gorselleri sunmus, oysa istem yapisinda ya da arag ayarlarinda yapilacak
kiicuk degisikliklerin sonucu kokten degistirebileceginin farkinda olmamistir.

Ayrica 6grenciler, sectikleri gorsel hedef ile kullandiklari aracin teknik olanaklari arasindaki uyumu
nadiren dikkate almislardir. Ornegin, soyut, dokulu ya da kolaj benzeri efektler {iretmeye calisan
dgrenciler, cogu zaman fotogercekgi Uretime odaklanan platformlarda basarisiz olmustur. Ote yandan,
resimsel ya da nostaljik estetik arayisinda olan 6grenciler, hipergergek¢i motorlari tercih ederek gorsel
olarak uyumsuz ya da asiri dogrudan ciktilar elde etmistir.

Bu durum, dijital okuryazarlikta bir bosluk oldugunu ortaya koymaktadir; bu da araglarin kullanishhgini
ve kavramsal uyumunu degerlendirebilme becerisidir. Ogrencilerin baslangigta YZ araglarini birbirinin
yerine gecebilir olarak degerlendirmesi, dijital platformlarin yaratici ¢iktilar Gzerindeki bicimlendirici
etkisine dair farkindalik eksikligini gostermektedir. Ancak zamanla bazi 6grenciler araglar yan yana
karsilastirarak deneyler yapmaya baslamis, daha arastirmaci bir yaklasima yénelmislerdir. Bu durum,
gelisen medya okuryazarlig agisindan cesaret verici bir isarettir.

Sonug olarak, arag segimi siireci yalnizca teknik bir engel degil; ayni zamanda bu 6devin egitsel bir
bileseni olarak islemis ve 6grencileri dijital tercihlerin somut sonuglariyla ylizlesmeye zorlamistir. Bu erken
donemdeki hatalar, final 6devi asamasinda daha bilingli ve kendinden emin yaklasimlar gelistirilmesinin
zeminini hazirlamistir.

Yorumlama Giigliikleri ve Uyum Stratejileri

Bu bolim, arastirmanin dérdiinci alt problem sorusu olan 6grencilerin yansitici raporlarinin sundugu
icgdriilere odaklanmaktadir. ilk istem yazimi zorluklarinin 6tesinde, 6grenciler sanatgi niyetleri ile yapay
zeka ciktilari arasindaki uyumsuzluklarla da karsi karsiya kalmistir. Bazi durumlarda, tanimlayici girdiler
dikkatle yapilandiriimis olsa bile —drnegin, ay isigi altinda yalniz bir kadin figiiriiniin yer aldigi bir orman
sahnesi gibi— elde edilen gorseller 6ngorilen kompozisyondan buyik olciide sapmistir. Tutarsiz
aydinlatmalar veya yanlis konumlandirilmis arka plan 6geleri gibi sorunlar sikga yasanmistir.

Bu kopukluk, o6zellikle “yitirme, 6zlem veya melankoli” gibi soyut duygular aktarmaya calisan
dgrenciler icin hayal kirikhig yaratmistir. Ogrenciler istem ciimlelerinde atmosferi, sembolleri veya
unsurlari diizenleyerek iyilestirmeler yapmalarina ragmen, yapay zekanin bu duygusal ipuglarini genellikle
asiri derecede dogrudan veya klise yollarla yorumladigi gérilmistir —6rnegin, yitirme duygusunu mezar
taslan ya da gézyaslariyla iliskilendirmek gibi.

Ancak zamanla 6grenciler bu duruma uyum saglamaya baslamistir. Modelin egilimlerini ve
sinirliliklarini daha iyi fark etmeye baslayan 6grenciler, siireci yalnizca mekanik bir ¢ikti tretimi olarak
degil, yaratici bir mizakere alani olarak gérmeye baslamistir. Kimileri icin bu, daha sade bir dil kullanmak
anlamina gelirken, bazilariiginse kiiglik degisimlerin dramatik etkiler yaratabilecegini kesfetmek olmustur.
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Egitmen agisindan bu uyarlanabilir dénilisim pedagojik agidan son derece degerlidir. Yapay zekanin
ongorulemezligi, 6grencileri yazarlik, yorum ve onyargl kavramlar Uzerine disinmeye sevk etmistir.
Boylece odev, teknik bir alistirmadan insan-makine is birliginin sinirlarini irdeleyen yansitici bir strece
evrilmistir.

Teknik engelleri asan 6grenciler, zamanla kavramsal bir gelisim gostermeye baslamistir. Yapay zeka
istemlerinin yapisal olarak daha rafine hale gelmesi ve YZ'ye yonelik tutumlarinin yaratici bir arag olarak
degismesi bu gelisimin gostergelerindendir. Baslangicta tek yonli bir girig-cikis islemi gibi goériinen siireg,
yavas yavas 6grencilerin beklenti gelistirdigi, miizakere ettigi ve algoritmik gorsel liretimdeki belirsizlikleri
kabullendigi bir diyaloga dontismustur.

Baslangicta aracin 6ngoriilemezliginden dolayr hayal kirikhig yasayan bazi 6grenciler, zamanla dilsel
secimler ile gorsel ciktilar arasindaki iliskinin daha derin farkina varmislardir. istem yazimini hem mekanik
hem de yaratici bir edim olarak degerlendirmislerdir. Deneyim yoluyla, modelin sinirlarini asmak igin baz
stratejiler gelistirmisler; belirsizligi azaltmak, daha somut tanimlayicilar segmek veya metaforlari stratejik
bicimde kullanmak gibi yontemlerle siireglerini yeniden yapilandirmiglardir. Bu siireg, ¢ogu zaman
ogrencilerde hem insan hem makine baglaminda dilin anlami nasil yapilandirdigina dair yeni bir duyarlilik
gelistirmistir.

Bazi ogrenciler icin ise odev, gorsel konvansiyonlar Uzerine elestirel disiinmeyi tetiklemistir.
Gergekgilik, temsil ve yazarlik gibi konulardaki varsayimlar sorgulanmaya baslamis, bu sorgulamalar
yaratici siirece daha derinlikli bir katilimi beraberinde getirmistir. Odevin sonunda, ¢ogu égrenci artik
"Neden yapay zekd istedigim seyi yapmadi?" diye sormamis; onun yerine "Bu ara¢ benim yapamadigim
neyi yapabilir?" sorusunu sormaya baslamistir.

Pedagojik agidan degerlendirildiginde, bu uygulama dijital okuryazarhigin yalnizca teknik beceriler
degil, ayni zamanda gorsel analiz, dilsel duyarlilik ve elestirel 6z degerlendirmeyi birlestiren ¢ok katmanl
bir yetkinlik seti oldugunu ortaya koymustur. Ayrica, deneysel teknolojilerin dahi 6grencilerin kavramsal
cercevelerine ayna tutabilecegini ve sanat Uretiminde yazarlik, kontrol ve yorumlama kavramlarini
yeniden disiinmek icin tetikleyici birer arag olabilecegini gostermistir.

Gorsel Ciktilar ve Uslupsal Tutarhlik

Bu bulgular, arastirmanin Gglincii alt problem sorusu olan yapay zeka giktilarinin 6grencilerin yaraticilik
ve gorsel ifade becerilerini nasil yansittigini gostermektedir. Ogrenciler ara sinav 6devlerini tamamladikga,
ortaya cikan yapay zeka destekli gorseller oldukca genis bir estetik yelpazeyi yansitmis ve teknik ile
Uslupsal acidan 6nemli tutarsizliklari gozler 6niline sermistir. Bazi gorseller icsel uyum ve tematik acikhk
diizeyine yaklasirken, bazilari parcalanmis, kompozisyon agisindan daginik ya da sanatsal anlatiyla timiyle
uyumsuz bicimde sonuclanmistir.

En dikkat cekici gbzlemlerden biri, 6grenci ¢calismalarinda gorilen Uslup belirsizligidir. Pek cok 6grenci
baslangicta modernist resmin ruh halini ve gorsel stratejilerini yeniden tGretmeyi amaglamistir—o6rnegin,
simgesel soyutlama, disavurumcu renk alanlarn ya da gergekistlii karsitliklar gibi. Ancak YZ sikhkla
fotogercekgilige yonelmis, bu da égrencilerin kavramsal hedefleriyle celismistir. Ozellikle metafizik ya da
soyut atmosfer yaratmak isteyen ogrencilerin goérselleri, cogunlukla yoruma agik derinlikten yoksun,
donuk, dogrudan ya da susleyici bicimlerde tretilmistir.

Egitmenin degerlendirmesine gore, daha tutarli gorseller elde eden 6grenciler, istemlerini yineleyerek
gelistirmis ve yapay zekanin teknik kapasitesine gore beklentilerini uyarlamayi basarmistir. Bu 6grenciler
genellikle hedefledikleri Gslubu daraltmis, 6rnegin Dada kolaji gibi belirli gorsel geleneklere atif yaparak
YZ’'nin daha bilingli ve i¢ mantigi olan sonuglar tiretmesini saglamislardir.

Buna karsilik, Gslup hedeflerini genis veya belirsiz tutan 6grenciler, gorsel vizyonlarini aktarirken
zorlanmistir. Birden fazla Gslubu harmanlamaya calisan istemler—dérnegin, “Siirrealist tonda kiibist
peyzaj”—sikhkla Uslupsal olarak tutarsiz ya da gorsel olarak kafa karistirici ¢iktilarla sonuglanmistir. Bircok
YZ aracinin, 6zel bir yonlendirme yapilmadigi takdirde asiri doygun renklerde ve fazla ayrintili gorseller
Uretmeye meyilli olmasi, cogu modernist Gslubun karakteristik olarak kullandigi tonlarla gelismistir.
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Kompozisyon da tekrar eden bir zorluk alani olarak 6ne ¢gikmistir. Bazi gérsellerde dengesiz ya da garip
yerlesim dikkat cekmistir. Bu tiir sorunlar ¢cogunlukla YZ'nin karmasik sahne diizenlemeleri ya da hiyerarsik
gorsel yapilari yorumlamadaki sinirliliklarindan kaynaklanmistir. Ornegin, 6n plan-arka plan iliskisini ya da
katmanli simgeselligi betimlemeye yonelik denemeler ¢ogu zaman diiz ve asiri simetrik yerlesimlere
indirgenmistir.

Tim bu zorluklara ragmen, bazi 6grenciler Uslupsal hassasiyetin 6nemine dair farkindalik gelistirmeye
baglamistir. Yansitici metinlerde, gorsel tutarliligin istem yaziminin dogal bir sonucu olmadigini; aksine,
stratejik dilsel, kompozisyonel ve estetik tercihlerin sonucu oldugunu kavramaya basladiklari gérulmastar.
Bir 6grenci bu slireci “inatgi bir oyuncuyu yénetmek” olarak tanimlamis ve YZ ile etkilesimin dogrudan bir
icra degil, stirekli bir miizakere gerektirdigini fark etmistir.

Daha genis pedagojik agidan bakildiginda, bu asama teknik deneysellikle birlikte gorsel okuryazarhgin
da gelistirilmesi gerektigini vurgulamistir. YZ'nin 6ngorilemez lretim mantigl, 6grencilerin yalnizca
ylzeysel estetik etkilerle sinirli kalmadan gorsel niteligi degerlendirme becerilerindeki bosluklari ortaya
¢ikarmistir. Bircok durumda, 6grenciler daha sonra ilk bakista “basarili” goriinen gorselleri sorgulamaya
baglamistir.

Sonug olarak, ara sinav asamasi, niyet ile icra arasindaki karmasik iliskiyi aciga ¢ikarmistir. Her ne kadar
az sayida 6grenci tamamen ¢6ziilmis sanat eserleri Giretmis olsa da, bu slre¢ “tutarli” bir gorselin post-
dijital baglamda ne anlama geldigine dair elestirel dislinmeyi tesvik etmistir. Bu asamada yasanan
glglukler, final 6devinde daha rafine estetik yargilar ve Uslupsal kontrol gelistirmek icin saglam bir zemin
olusturmustur.

Teknik ve Etik Sorunlar

4

Bu bulgular, “6grencilerin deneyim ve 6grenme siireglerinde karsilastiklari sorunlara isik tutmasi”
bakimindan dérdiincii alt problem sorusuna yanit vermektedir. Ogrenciler ara sinav siirecinde yapay zeka
destekli gorsel Uretim araclariyla calisirken, hem o6ngérilen hem de beklenmedik bazi teknik ve etik
kaygilar ortaya ¢ikmistir. Ogrencilerin biyiik ¢ogunlugu goreve varatici bir yaklasimla yaklassa da,
uygulama siireci bu araglarin islevselligine dair sinirlamalari gozler 6nline sermis ve sanat tarihi
baglaminda kullanimina iliskin daha genis sonuglar hakkinda elestirel diisinmeye yol agmistir.

Belirgin teknik sorunlardan biri, kullanilan platformlardaki sinirli sayida tcretsiz tGretim hakkidir. Bircok
ogrenci, deneme sayisini sinirlayan bu kredi sistemi nedeniyle istedikleri kadar deney yapamadiklarini
belirtmistir. Bu durum, bazi 6grencileri yaratici fikirlerini tam olarak yansitmayan erken asama gorselleri
teslim etmeye zorlamistir. Digerleri ise daha sonra kullanmak (izere kredilerini stratejik bicimde saklamis;
bu da siirecin dogalligini ve deneysel niteligini zayiflatmistir. Bu kaynak kisithligl, sanatsal siirece stres ve
acelecilik unsuru katmis; odak noktasi kesiften verimlilige kaymistir.

ikinci bir teknik zorluk ise yabancidil kaynaklidir. Ogrencilere istem ciimlelerini Turkge yazip ingilizceye
cevirmelerine izin verilmis olsa da, bircok 6grenci ceviri sirasinda hatalarla veya YZ'nin anlamakta
zorlandig! garip ifadelerle karsilasmistir. Makine cevirisiyle Uretilen ingilizce istemlerde sanat 6zelinde
kullanilan terimlerin niiansi ¢cogu zaman kaybolmus; bu da gorsel ciktilarin 6grencilerin kavramsal
beklentilerinden sapmasina yol acmistir. Ornegin, “ruhsal déniisiim” ya da “icsel siirgiin” gibi ifadeler, YZ
tarafindan kliselesmis bicimlerde —parlayan siliietler veya ¢élde yalniz bir figiir gibi— yorumlanmis ve
ogrencilerin aktarmak istedigi simgesel derinligi gélgede birakmistir.

Bu islem temelli zorluklarin 6tesinde, bazi etik meseleler 6zellikle daha elestirel yaklasan 6grenciler
arasinda giindeme gelmeye baslamistir. Bazi 6grenciler Uretimlerinin gercekten "kendi isleri" olup
olmadigini sorgulamis; yapitin yazarhgi ve 6zgiinligi konusunda rahatsizlik duymustur. Bu durum o6zellikle
geleneksel atolye pratigine asina olan ve yaratimin dokunsal siireglerine deger veren 6grencilerde daha
glclu hissedilmistir. Yapay zeka tarafindan retilmis bir calismayr —her ne kadar iceriksel olarak kendileri
sekillendirmis olsalar da— teslim etmek konusunda celiski yasamislardir.

Buna ek olarak, bazi 6grenciler YZ sistemlerinin egitildigi veri setlerinin etikligi konusunda da
endiselerini dile getirmistir. Bu konu baslangi¢ta 6dev kapsamina dahil edilmemis olsa da yansitici yazilar
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aracihigiyla kendiliginden giindeme gelmistir. Ornegin, bir 8grenci bircok YZ ciktisinin internet ortamindaki
sanat veri tabanlarinda sikga rastlanan stilize motifleri tekrar ettigini fark etmis; bu durumun farkinda
olmadan intihal yapmak ya da estetik tekdiizelige yol agmak gibi riskler tasidigini ifade etmistir. Bu kaygi,
¢ogu YZ platformunun hangi veri setleriyle calistigini seffaf bicimde agiklamamasi nedeniyle daha da
derinlesmistir; bu durum da 6grencilerin giktilarinin 6zglinligiini degerlendirmesini zorlastirmistir.

Egitmen perspektifinden bakildiginda, bu tartismalar 6zellikle kiymetli bulunmustur. Gérece teknik
odakli bir uygulama c¢alismasinin bile dijital yaraticihgin etik boyutlarina dair anlamli tartismalar
tetiklemesi, etkinligin egitsel degerini artirmistir. Ogrenciler yalnizca teknolojiyi tiiketen pasif kullanicilar
olmaktan ¢ikip, yapay zekayr tartismali ve elestirel bir UGretim alani olarak gérmeye baslamistir. Veri
politikalari, yazarlik ikilemleri ve gorsel kiltlriin ticarilesmesi tGizerine gelistirdikleri farkindalik, dijital cagin
sanat ortamini kavrama diizeylerinde 6nemli bir olgunlasmaya isaret etmistir.

Bu tematik baslik, teknik sinirhliklar ile etik sorgulama arasindaki kesisim noktasini vurgulamaktadir.
Baslangigta deneysel bir alistirma olarak yapilandiriimis olan bu gorev, siireg icinde 6grencileri yapay zeka
ile sanat Gretiminin sonuglari Gizerine derinlemesine diisiinmeye yoneltmistir. Bu dislinsel sireg, 6devi
yalnizca pratik bir beceri galismasindan ¢ikarip, etik tartismalara ve kavramsal gelisime agik bir egitim
platformuna donustirmustar.

Final Asamasi: Yogunlastirilmis Uygulamadan Elde Edilen Bulgular

Bu bulgular 6ncelikle besinci alt problemle iliskilidir; yani ara sinav ve final asamalarindaki farkhliklarin
karsilastirmali olarak ortaya konmasini saglamaktadir. Bununla birlikte, 6grencilerin yapay zeka araglariyla
etkilesim bigcimlerindeki ve istem yazma stratejilerindeki gelisimi de ortaya koydugu igin birinci ve ikinci
alt problemlerle de kismi olarak baglantilidir. Ara sinav asamasinda, 6grencilerin blylik ¢cogunlugu Bing
Image Creator, DALL-E 2 ve NightCafe Studio gibi erisimi kolay ve lcretsiz gorsel Uretim kredileri sunan
platformlara yonelmistir. Bu araglar, istem—gérsel etkilesimi konusunda temel bir deneyim sunmus; ancak
¢ogu zaman baglamsal incelikten yoksun, klise ya da fazlasiyla stilize edilmis gorsellerle sonuglanmistir.
Bazi Ogrenciler alternatif araclari denemis olsa da, ¢ogu, ders siiresince tanitilan platformlarin disina
cikmakta tereddit etmistir. Bu sinirli maruziyet, final asamasinda gézlemlenen arag segimindeki dramatik
artisi ve platform tercihindeki biling diizeyini degerlendirmek icin bir referans noktasi olusturmustur. Final
surecinde ogrenciler, estetik niyetleri ve kavramsal hedefleriyle daha uyumlu araglari tercih etmeye
baslamistir.

Final 6devinde, 6grencilerden, ara sinav sirecinde kesfettikleri yapay zeka destekli gorsel Uretim
surecini bu kez modern sanat tarihinden farkl bir 6rnek tGzerinden tekrarlamalari istenmistir. Bu streklilik,
ogrencilerin istem yazma becerilerinin, elestirel disiinme vyetilerinin ve kavramsal yorumlama
kapasitelerinin nasil evrildigini karsilastirmali olarak anlamaya olanak saglamistir. Baslangic asamasinda
bircok 6grenci istem yaziminin temel mantigiyla ve yapay zeka araclarinin éngorilemezligiyle miicadele
ederken; final asamasinda gorev, ¢cok daha stratejik ve yansitici bir yaklasimla ele alinmistir.

One cikan &nemli bir degisim, sanat eseri secimindeki arttirilmis kasithliktir. ilk asamada yapilan
secimler daha ¢ok Ciglik veya Yasli Gitarist (Sekil 1-2) gibi kanonik ikonlara yonelmisken, final asamasinda
dgrenciler daha kisisel egilimleri ya da tematik hedefleri dogrultusunda secimler yapmistir. Ornegin,
Matisse’in Dans II’si, Klimt’in Danaé’si (Sekil 3—4) ya da Sembolizm veya Alman Disavurumculugu gibi
akimlardan daha az bilinen eserler tercih edilmistir. Bu durum, 6grencilerin YZ'nin olanak ve sinirlarinin
daha cok farkina vardigini ve ayni zamanda sanatsal baglam ve kompozisyon stratejileriyle daha derin bir
iliski kurduklarini gostermektedir.
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Sekil 1. Edvard Sekil 2.Pablo Sekil 3. Henri Matisse, Dans 1, Sekil 4. Gustav Klimt,
Munch, Ciglik, 1893 Picasso, Yasl 1910 Danaé, 1907
Gitarist, 1903-4

Gérsel Kaynaklari: Sekil 1. Wikimedia Commons (https://commons.wikimedia.org/wiki/File:Edvard-
Munch-The-Scream.jpg). Erisim: 26 Eylll 2025; Sekil 2. Wikipedia
(https://en.wikipedia.org/wiki/File:Old guitarist chicago.jpg). Erisim: 26 Eylul 2025; Sekil 3.
Wikimedia Commons

(https://commons.wikimedia.org/wiki/File:La Danse |l, par Henri Matisse.jpg). Erisim: 26 Eylul
2025; Sekil 4. Wikimedia Commons

(https://commons.wikimedia.org/wiki/File:Gustav_Klimt 010.jpg). Erisim: 26 Eylul 2025.

Gozlemlenen en onemli donidsliimlerden biri, etkili istem yaziminda artan kesinlik ve dogruluk
olmustur. Ogrenciler, dnceki deneme-yaniima siireclerinden edindikleri deneyimlerle komutlarini buna
gore uyarlamislardir. Uzun ve siirsel anlatimlar yerine, katmanli ama modiiler ifadeleri tercih etmislerdir.
Ornegin, “kink omuzlu, oturmus yash bir adam, Kiibist tarzda, monokrom palet” gibi ifadeler, kavramsal
bltinluglu kaybetmeden yinelemeli diizenlemelere olanak saglamistir. “Melankoli” ya da “vecd” gibi
duygusal durumlar ise artitk dogrudan etiketlerle degil, baglamsal ipuglariyla ifade edilmistir; bu da
ogrencilerin YZ’'nin yorumlama sinirhliklarina karsi gelistirdikleri duyarlihgin arttigini géstermektedir.

Pedagojik acidan, final asamasi ayni zamanda yorumlama stratejilerinde de dikkate deger bir
ilerlemeye isaret etmistir. Ogrenciler, YZ ¢iktilarinin yalnizca tarihsel referanslara ne kadar benzedigiyle
yetinmemeye baslamis; bunun yerine, kompozisyonel anormallikleri, bozulmalari ya da uyumsuzluklari
yaratici potansiyelin bir parcasi olarak gérmeye baslamislardir. Kontrol odakli yazarlik yaklasimindan daha
diyaloga acik ve ucu acik bir siirece yonelmeleri, estetik yargilarinda ve teknolojik okuryazarliklarinda
belirgin bir olgunlasmayi ortaya koymustur.

Teknolojik Uyum ve Arag Yeterlikleri

Bu boliim, arastirmanin ikinci ve Gglinci alt problem sorulariyla iliskilidir; yani 6grencilerin yapay zeka
araglarini kullanma bicimleri, istem yazma cesitliligini nasil etkiledigi ve bu araglarin gorsel ifade
kapasitelerine nasil yansidigina dair bulgular sunmaktadir. Final asamasinin bir diger kritik boyutu,
kullanilan arag cesitliliginin artmasi ve platforma 6zgl deneylerin genislemesidir. Ara sinav sirecinde
ogrenciler genellikle Bing Image Creator veya DALL-E 2 gibi tanidik arayiizlere glivenmisken, final
teslimlerinde yazilimlarin ve araylz olanaklarinin ¢ok daha genis capta kesfedildigi gortlmistir. Bu
cesitlilik, kullanilan araclari, sanatsal amaglarini ve ortaya cikan goérsel giktilari sistematik olarak 6zetleyen
Tablo 2’de detayli bicimde sunulmustur.

Bazi 6grenciler Leonardo.Ai platformunu denemistir; bu arac¢ 6zellikle firga izi benzeri dokular ve
resimsel ylizey efektleri sayesinde disavurumcu atmosferlerin yeniden yaratiminda tercih edilmistir. Diger
ogrenciler Adobe Firefly’r kullanmis; bu platform isik, katmanlama ve atmosfer izerinde daha fazla kontrol
sunarak sembolik ya da sinematografik sahneler hedefleyenler arasinda poptler olmustur. Daha sinirli
ozelliklere sahip olmasina ragmen, Bing Image Creator hizli denemeler ve Siirrealist testler igin, sezgisel
kullanici araytizi ve hazir stil secenekleri nedeniyle hala yaygin olarak tercih edilmistir. Karakter temelli
kompozisyonlarda ise Artbreeder yiliz Ozelliklerini birlestirme ve duygusal portreler olusturma
kapasitesiyle etkili olmustur. NightCafe Studio, 6zellikle canli stil aktarimi (style transfer) yetenekleriyle,
Van Gogh ya da Fovizm estetigine yakin gorsel izler arayan 6grencilerin ilgisini cekmistir.
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Final Odevinde Kullanilan Yapay Zekd Araglarina Genel Bakis

YZ Arag

Temel Kullanim Alani

iliskili Sanatsal Niyetler

Gozlemlenen Ciktilar

Leonardo.Ai

Adobe Firefly

Bing Creator

Artbreeder

NightCafe Studio

Resimsel doku, firga izi
similasyonu

Sinematik Uretim, 151k
kontroll

Hizli istemler, kullanici
dostu arayiiz

Portre sentezi, duygusal
ifade

Stil aktarimi, renk
yogunlugu

Digsavurumculuk

Sirrealizm, Sembolizm

Soyut ve Siirrealist
denemeler
Figlratif
Digavurumculuk

Van Gogh, Kromatik
Modernizm

Yiiksek Uslupsal tutarlilik;
sicak, katmanlh
kompozisyonlar

Gelismis gorsel derinlik;
karmasik atmosferler
Orta diizey gorsel sadakat;
hizli yineleme dongsu
Zengin karakter gorselleri;
soyutlamaya daha az
uygun

Yiiksek gorsel etki; stilize
abartilar

YZ arag gesitliliginin, 6grencilere yalnizca teknik bir ilerleme saglamakla kalmayip ayni zamanda
kavramsal diisiinme becerilerinde de yeni bir evrime isaret ettigi sdylenebilir. Ogrencilerin yapay zeka
platformlarini artik nétr araglar olarak degil, sunduklari olanaklar ve sinirhliklariyla yaratici siirecin etkin
bilesenleri olarak gormeye basladiklari degerlendirilebilir.

Ozetle, final asamasi dnceki 6grenmelerin daha gériiniir bicimde pekistigi bir dénem olmustur.
Ogrenciler, istem ifade etme becerisi, kavramsal netlik, estetik duyarlilik ve belirsizlikle basa ¢ikma
konusunda gozle gorilir bir gelisim sergilemistir. Deneysel teredditlerden 6z giivenli yazarliga gegis,
yapay zekanin yalnizca bir gorsel tretim araci degil, ayni zamanda gorsel sorgulama ve entelektiel kesif
surecinde yaratici siirecin potansiyel bir paydasi olabilecegini gdstermektedir. Bu kuramsal ve uygulamali
pekisme, bir sonraki bolimde ele alinacak olan iki asama arasindaki pedagojik donlsime dair
karsilastirmali bir degerlendirme i¢in zemin hazirlayabilir.

Ogreni Gelisimi ve Pedagojik Doniisiim Uzerine Karsilastirmal Yansimalar

Bu bulgular, arastirmanin besinci alt problem sorusu olan ara sinav ve final asamalarindaki farkhliklari
karsilastirmali bicimde gorindr kilmaktadir. Ara sinav ve final 6devleri arasindaki karsilastirmali analiz,
ogrencilerin Sanatta Modernizm dersinin pedagojik hedeflerini nasil i¢sellestirdigini ve uygulamaya
gecirdigini anlamaya yonelik bazi icgoriler saglamaktadir. Ara sinav asamasi, deneysel belirsizlik, deneme-
yanilma 6grenme ve yapay zekay! yaratici bir ortam olarak kavrama ¢abasiyla karakterize edilebilir. Buna
karsilk, final asamasi teknik akicilik, kavramsal ifade glicii ve elestirel katilim agisindan belirgin bir ilerleme
egilimine isaret etmistir.

En belirgin gelisim alanlarindan biri istem (prompt) formilasyonudur. Bu ilerleme, Tablo 3'te nicel
olarak 6zetlenmis olup; U¢ temel beceri alanindaki gelisimi karsilastirmali bicimde géstermektedir: istem
acikhgl, YZ araci yeterliligi ve gorsel tutarhihk. Bu kisim, besinci alt problem sorusunun “6grencilerin istem
olusturma becerilerindeki farkhliklar” alt boyutunu yansitmaktadir.
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Tablo 3

Ara Sinav ve Final Asamalarina Ait Karsilastirmali Gérsel Ciktilar
. istem istem Arag Arag Gérsel Gérsel
Ogrenci Netligi Netligi Yetkinligi Yetkinligi Tutarlilik Tutarlilik

(Vize) (Final) (Vize) (Final) (Vize) (Final)

Ogrenci 1 2 4 2 4 2 5
Ogrenci 2 3 5 2 5 2 5
Ogrenci 3 2 4 1 3 1 4
Ogrenci 4 1 3 1 3 2 4
Ogrenci 5 3 5 2 5 3 5
Ogrenci 6 2 4 2 4 2 5
Ogrenci 7 3 5 3 5 3 5
Ogrenci 8 1 3 1 3 2 4
Ogrenci 9 2 4 2 4 2 5
Ogrenci 10 2 4 2 4 1 4

Ara sinav asamasinda bir¢cok 6grenci, istemlerini fazlasiyla genelledikleri ya da gereginden fazla
karmasiklastirdiklari igin zorluk yasamislardir. Bu bulgu, besinci alt problem sorusunun “ara ve final istem
netligi karsilastirmasi”na yanit vermektedir. Ogrencilerin istem climlelerinin cogu zaman yapisal netlikten
veya gorsel 6zglllikten yoksun olmasi, YZ tarafindan dretilen sonuglarin, 6grencilerin niyetlerinden
sapmasina neden olmustur. Ancak final 6devinde, 6grenciler istemlerini daha agik ve bilingli bir sekilde
yapilandirma becerisi gosterdigi gdzlemlenmistir. Bu egilim, Sekil 5’te iki asama arasindaki istem ifadesi
puanlarindaki degisimi gorsellestirerek ortaya koymaktadir. Bu gelisim hem dilsel hem de kavramsaldir;
ogrenciler, metinsel dilin YZ sistemlerinde gorsel ciktiyi nasil sekillendirdigine dair daha derin bir
farkindalk gelistirmeye baslamislardir.

Sekil 5
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Anonim Ogrenciler

Bu gelisim yalnizca olgilebilir degil, ayni zamanda gorsel olarak da acik¢a gozlemlenebilir niteliktedir.
Asagida yer alan Sekil 6, bir 6grencinin ara sinav sirecinde kullandigi ilk istem komutunun yapisal
tutarhliktan ve betimleyici netlikten yoksun oldugunu, bu nedenle yapay zeka tarafindan Uretilen gorselin
ogrencinin hedefledigi kavramdan bliyik oOl¢iide saptigini isaret etmektedir. Ancak final asamasina
gelindiginde, ayni 6grenci daha kasith ve acik bir istem komutuyla ¢ok daha tutarli ve gorsel olarak uyumlu
bir ¢cikti Gretmeyi basarmistir. Bu degisim, 6grencilerin metinsel girdilerin yapay zeka sistemlerinde gorsel
ciktiyt nasil dogrudan sekillendirdigini kavramaya baslamasiyla yasadiklari dilsel ve kavramsal bir
farkindalk gelistirmeye basladiklarini disiindiirmektedir. Bu egilim, dédev siirecinin iki asamasi arasinda
istem netligi puanlarindaki artisi gosteren Sekil 6-7. ve 8—9'da da somut sekilde yansimaktadir.
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Sekil 6. Solda, ara sinav 6devi igin
secilen orijinal sanat eseri yer
almaktadir: René Magritte, Zihnin
Varligi, 1960, Briksel. Gorsel
kaynagi: Artchive
(https://www.artchive.com/artwo
rk/the-presence-of-spirit-rene-

magritte-1960-brussels-belgium/).
Erisim: 26 Eylil 2025. Sekil 7.
Sagda, ayni asamada 6grencinin ilk

Sekil 8. Solda, final ddevi icin secilen orijinal sanat eseri yer
almaktadir: James McNeill Whistler, Gri ve Siyah Diizenleme No.
1, 1871, Londra. Gorsel kaynagi: Wikimedia Commons
(https://commons.wikimedia.org/wiki/File:Whistlers Mother h
igh res.jpg). Erisim: 26 Eylul 2025. Sekil 9. Sagda, ayni 6grencinin
bu asamada daha kasith ve agik bicimde olusturdugu istem
komutuyla Uretilen yapay zeka ciktisi yer almaktadir. Gelismis
Uslup tutarliigl ve tematik uyum, 6grencinin dilsel ve kavramsal
gelisimini yansitmakta ve istem netligi puanlarindaki artisla da
desteklenmektedir.

istem komutunu kullanarak trettigi
yapay zeka ciktisi gorilmektedir.
Sonug, betimleyici netlik eksikligini
ortaya koymakta ve hedeflenen
kavramdan 6nemli 6l¢lide sapma
gostermektedir.

Bu dilsel ve kavramsal gelisimi daha somut bir sekilde 6rneklendirmek amaciyla, asagida iki
anonimlestirilmis Ogrenci istemi (prompt) sunulmaktadir. Bu 6rnekler, belirsiz Uslup Onerilerinden
yapilandiriimis ve gorsel olarak hedeflenmis komutlara dogru bir egilimi yansitmaktadir:

e Ara Sinav istem Ornegi (Ogrenci A): "René Magritte gibi modern bir tablo yap."

~

e  Final istem Ornegi (Ogrenci A): "René Magritte’in “Zihnin Varligi” adli eserinden ilhamla, bulutlu
bir gbkyuzi arka plani, havada sizilen bir sapka ve gizem ve kopukluk hissi uyandiran belirsiz bir siluet
iceren bir Surreal kompozisyon olustur."

Burada verilen 6rnek istemler, besinci alt problem sorusunun “dilsel ve kavramsal gelisim” alt
boyutunu dogrudan yanitlamaktadir.

Ayrica, Ogrencilerin YZ araglarini segme ve kullanma yaklasimlari da énemli 6lciide evrilmistir.
Baslangicta, tiim platformlar birbirinin yerine gecebilir araclar gibi degerlendirilmis; algoritmik 6nyargilar
veya Uslupsal sinirliliklar fazla dikkate alinmamistir. Ancak final asamasina gelindiginde 6grenciler daha
secici davranmaya baslamistir. Bazi 6grenciler, yeniden yorumlamak istedikleri modernist sanat eserinin
gorsel diliyle ortusen araglar bilingli olarak tercih etmistir. Digerleri ise kullandiklari aracin glicli ve zayif
yonlerine gore beklentilerini ayarlayarladiklari dikkat cekmektedir. YZ ara¢ okuryazarligi ve se¢me
yeterligindeki bu gelisim, sanatsal niyetle ara¢ eslestirme becerisinin artisini gosteren Sekil 10. ile
verilmistir. Bu bulgular, besinci alt problem sorusunun “teknolojik uyum ve arag¢ se¢imi farkliliklarr” alt
boyutuna yanit vermektedir.
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Sekil 10
YZ Arag¢ Kullanim Yeterliliginde Gelisim
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Anonim Ogrenciler
Bu teknolojik farkindalik siirecindeki ilerleme, asagida sunulan gorsel ciktilar araciligiyla

izlenebilmektedir. Ara sinav asamasinda Ogrenciler, yapay zeka araglarini genellikle bu araglarin gorsel
egilimleri ya da isleyis sinirlamalari hakkinda yeterli bilgiye sahip olmadan kullanmislardir. Bu nedenle,

Uretilen gorseller ¢ogunlukla segilen modernist

referansla Uslupsal agidan uyumsuzluklar tasidig

gozlemlenmistir. Buna karsilik, final odevleri yapay zeka platformlarinin daha stratejik bir bicimde
kullanildigini ortaya koymaktadir. Ogrenciler, orijinal sanat eserinin bicimsel diliyle &rtiisen Uretici
estetiklere sahip araglari segmeye baslamis ve bu da artan bir platform okuryazarligina isaret ettigi dikkat
cekmektedir. Asagidaki gorseller, bir 6grencinin uyumsuz arag se¢ciminden daha bilingli ve etkili bir tercihe
gecisini yansitarak Sekil 11-12 ve 13-14’te gosterilen egilimi pekistirmektedir.

Sekil 11. Solda, ara sinav 6devi icin secilen orijinal
sanat eseri yer almaktadir: Pablo Picasso, Yash
Gitarist, 1903-1904. Gorsel kaynagi: Wikipedia
(https://en.wikipedia.org/wiki/File:Old guitarist

Sekil 13. Solda, final 6devi icin secilen orijinal sanat
eseri yer almaktadir: Edvard Munch, Ciglik, 1893.
Gorsel kaynagi: Wikimedia Commons
(https://commons.wikimedia.org/wiki/File:Edvard-

chicago.jpg). Erisim: 26 Eylil 2025. Sekil
12.Sagda, ayni asamada o6grencinin ilk istem
komutunu kullanarak Urettigi yapay zeka ciktisi
gorilmektedir. Bu sonug, YZ aracinin deneysel
kullanimindan dolayi orijinal eserin estetik tonu
ile sinirli bir uyum sergilemektedir.

Munch-The-Scream.jpg). Erisim: 26 Eylal 2025.

Sekil 14. Sagda, ayni 6grencinin gelistirilmis istem
komutu ve daha uygun YZ arag secimiyle Urettigi
son gorsel yer almaktadir. Artan Uslup tutarliligi,
gelismis platform okuryazarligi ve kavramsal
odaklanmayi yansitmaktadir.

Onceki figiirlerde gosterildigi lizere, 6grencilerin yapay zeka araclarini sanatsal niyetleriyle eslestirme

becerisi 6nemli olglide gelismistir.

Bu degerlendirme,

besinci alt problem sorusunun “ara¢

okuryazarhgindaki gelisim” boyutunu desteklemektedir. Asagidaki anonimlestirilmis ornek istemler
(prompts), bu teknolojik farkindalik déniisimiini ortaya koymaktadir:
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e Ara Sinav istem Ornegi (Ogrenci B): "Picasso gibi bir tablo yap."
(Bu istem, Kubist filtreler veya Mavi Donem referanslari icermeyen bir yapay zeka araciyla tretilmistir.)

e  Final istem Ornegi (Ogrenci B): "Disavurumcu firga darbelerini simiile edebilen bir arag
kullanarak, Edvard Munch’un ‘Ciglik’ adli eserinin duygusal agidan yogun bir yeniden yorumunu lret; cesur
renk karsithklarini ve dalgal arka plan formlarini vurgula.”

Pedagojik agidan en oOnemli doénisim ise 6grencilerin yorumlayici tutumlarindaki degisimde
gozlemlenmistir. Bu bulgu, besinci alt problem sorusunun “elestirel yorumlama stratejilerindeki farklik”
boyutuna yanit vermektedir. Calismanin baslarinda yapay zeka, ya “ariza ¢ikaran bir iiretici” ya da “gizemli
bir kara kutu” olarak goérilmistiir. Ogrenciler, fikirlerinin birebir ve kusursuz bicimde kopyalanmasini
beklemis; bu gerceklesmediginde ise ¢iktiyl bir hata ya da basarisizlik olarak yorumlamislardir. Ancak
odevin sonunda, katilimcilarin biiyik ¢ogunlugu yapay zekanin lretken éngoriilemezligini kabullenmeye
ve hatta benimsemeye baslamistir. Basarisizigi teknik bir kusur degil, bir yorum esigi olarak yeniden
cercevelemisler; anlamin, uyumsuzluk, surpriz veya celiski araciliflyla da ortaya cikabilecegini fark
etmislerdir.

Gorsel okuryazarlik agisindan da benzer diizeyde dikkat ¢ekici bir gelisim gozlemlenmistir. Bu degisiklik,
besinci alt problem sorusunun “gérsel tutarlilik ve estetik gelisim” boyutunu dogrudan yanitlamaktadir.
Baslangictaki giktilar genellikle daginik kompozisyonlar veya birbiriyle uyusmayan Usluplar sergilerken,
final teslimleri daha tutarli ve dengeli olmustur. Ogrenciler, mekansal diizenleme, renk paleti, simgesel
katmanlama ve Uslup birligi konularinda artan bir duyarlilik géstermistir. Bu gorsel 6geleri ¢iktilarinda fark
edebilme ve yansiticc metinlerinde ifade edebilme becerileri, modernist estetige dair anlayislarinin
derinlestigini gostermistir—bu estetik artik taklit edilecek sabit Gsluplar degil, cagdas araglarla yeniden
iliski kurulacak kavramsal cerceveler olarak gorilmustir. Bu gelismeler, Sekil 15'te kompozisyonel
bltlinliuk ve Uslupsal tutarlihktaki artisi géstererek sunulmaktadir.

Pedagojik acidan bu ilerleme, modern sanat tarihi egitimine dijital yontemlerin dahil edilmesinde
yinelemeli ve kademeli 6grenmenin degerini acik bicimde ortaya koymaktadir. iki asamal yapi,
ogrencilerin ylzeysel katihmin 6tesine gecerek yapay zekayr hem bir arag hem de bir sorgulama nesnesi
olarak ele alan sureklilik arz eden elestirel bir iliski gelistirmelerine olanak tanimistir. Ayrica bu yapi,
egitmenin rehberliginin 6nemini de ortaya koymus—sonugclari yénlendirmektense, deneysel sireclerden
anlam gikarilmasina yardimci olacak yansitici diisinmeyi destekleyen pedagojik arabuluculuk gérevini 6ne
cikarmistir.

Sekil 15
Gorsel Tutarhihiginda Gelisim
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Anonim Ogrenciler

Calisma, ayni zamanda yazarlik, 6zglnlik ve etik uygulama gibi daha genis capli sorulari da glindeme
getirmistir. Bu tartismalar, besinci alt problem sorusunun “etik kaygilar ve yaratici sorumluluk” boyutuna
yonelik bir yanit niteligi tasimaktadir. Bu tir etik kaygilar her ne kadar ara sinav asamasinda ilk isaretlerini
verse de final teslimlerine gelindiginde 6grenciler veri kaynagi, algoritmik dnyargilar ve dijital imgelerin
ticarilesmesi gibi konulara dair daha sofistike elestiriler gelistirme egilimi gostermistir. Bu tartismalar,
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yapay zekd entegrasyonunun yalnizca teknik bir alistirma degil, ayni zamanda gelecegin sanatgl ve
akademisyenlerinde elestirel biling gelistirmeye yonelik potansiyel bir pedagojik platform islevi
gorebilecegine isaret etmektedir.

Bu gelismelerin somut gostergeleri olan Tablo 3 ve Sekil 5-15, kademeli 6grenmenin etkinligine dair
bulgular ortaya koymakta ve 6grencilerin yapay zekd destekli sanatsal Uretim suregleriyle kurduklari
iliskiye dair kavramsal dénusim egilimini yansitmaktadir.

Sonug olarak, bu gelismeler estetik okuryazarlik ile platform okuryazarlig arasindaki kesisime isaret
etmekte ve yapay zeka temelli 6devleri, sanat tarihi pedagojisinde hem sanatsal kesfi hem de elestirel
sorgulamayi tesvik eden potansiyel katalizorler olarak konumlandirmaktadir.

Tartisma, Sonug ve Oneriler

Bu tartisma bolimi, yapay zekanin (YZ) sanat tarihi egitimine entegrasyonuna iliskin arastirma
bulgularini ve kuramsal perspektifleri sentezlemekte; ddev siiresince gézlemlenen pedagojik doniisiim ve
teknolojik uyumlanmayi vurgulamaktadir.

YZ araglarinin entegrasyonu, bu araglarin yaratici bir ortam olmanin yani sira elestirel sorgulama igin
de bir katalizér islevi gérebilecegine isaret etmektedir. Ogrenciler, istem (prompt) yazimi ve farkh YZ
platformlarindaki teknik tutarsizliklarla ilgili dnemli zorluklarla karsilasmistir. Ancak, yinelemeli deneme
ve yansitici disinme slregleri sayesinde, metinsel girdi ile gorsel cikti arasindaki karmasik iliskiyi
yonetebilecek etkili stratejiler gelistirmislerdir. Bu ilerleme, Mezirow’un (1997) Déniistiiriicii Ogrenme
Kurami ile uyumlu bir bicimde, 6grenen bireylerin karsilastiklari sarsici sorunlar karsisinda kendi anlam
yapilarini yeniden degerlendirme ve yapilandirma siirecini yansitmaktadir.

Ogrenciler istemlerini gelistirip bunlari hedeflenen estetik ciktilarla daha uyumlu hale getirdikge,
estetik karar verme becerilerinin de gelistigi gbzlemlenmistir. Bu siireg, bigcimsel unsurlarin analizinin
yaninda, YZ'nin bu 6geleri nasil doniistlirdigliini 6ngérme ve degerlendirme becerisini de kapsamistir. Bu
yoniyle galisma, dijital teknolojileri yalnizca arag degil, ayni zamanda sanat Gretiminde yazarlik, 6zgiinliik
ve slire¢ kavramlarini elestirel bicimde sorgulamaya agan kavramsal gergeveler olarak tanimlayan post-
dijital sanat pedagojisi ilkeleriyle de ortismektedir.

Ogrencilerin 8grenme siirecleri, artan yaratici 6zerklikle bicimlenmistir. Tarihsel bilgiyi pasif bicimde
tiketmek yerine, bu bilgiyle aktif olarak etkilesime gecmisler; kanonik eserleri yeniden yorumlamis,
bicimsel yapilarini analiz etmis ve benzer kompozisyonlari YZ araglari araciligiyla Gretmeyi denemislerdir.
Bu sirecte yalnizca Gretmemis, ayni zamanda donistirmuislerdir. Yinelemeli yapi, deneme, hata ve
revizyonun yaratici stirecin temel dinamikleri oldugu laboratuvar benzeri bir ortam olusturmustur.

Ancak bu yaklasimin sundugu olanaklar kadar bazi sinirliliklari da olmustur. Gérsel ve duygusal
nlanslari metne dontstirmek bircok 6grenci icin zorlayici olmustur. Bazi 6grenciler, YZ'nin belirli Gslupsal
incelikleri kavrayamamasindan dolayi hayal kirikhigi yasarken; digerleri, kullandiklari platformlarin getirdigi
teknik sinirlamalar ya da algoritmik onyargilarla bas etmekte zorlanmistir. Bu zorluklar, yalnizca araclari
kullanabilme degil, ayni zamanda bu araglarin sinirlarini ve olanaklarini anlayabilme yéniinde teknolojik
okuryazarligin 6nemini agik¢a ortaya koymustur.

Etik meseleler de tekrar eden bir tema olarak 6ne ¢ikmistir. Yazarlk, 6zginliik ve YZ tarafindan Uretilen
icerigin milkiyeti gibi sorular, 6grenciler arasinda elestirel disinmeye yol agmis; insan yaraticiligi ile
makine Uretkenligi arasindaki sinirlarin bulaniklastigina dikkat cekilmistir. Bu yansimalar, dijital beseri
bilimlerde sikca tartisilan egitim verilerinin etik kaynagi, kilttrel 6nyargilar ve yaratici endistrilerde
otomasyonun etkileri gibi konularla uyum gostermektedir. Dolayisiyla, bu ¢alisma 6grencilerin yalnizca
estetik degil, ayni zamanda sanat lretiminin sosyo-teknik boyutlariyla da dislnsel dizeyde mesgul
olmalarini tesvik eden bir pedagojik degere isaret etmektedir.

Bu calisma dikkate alinmasi gereken bazi sinirliliklara da sahiptir. ilk olarak, calisma grubu yalnizca bir
Universitenin tek bir bélimiinden ve on lisans 6grencisinden olusmaktadir; bu durum, bulgularin daha
genis sanat egitimi baglamlarina genellenebilirligini sinirlamaktadir. ikinci olarak, etkinlik yalnizca tek bir
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ders kapsaminda ve gorece kisa bir zaman diliminde (ara sinav ve final asamalari) uygulanmistir; bu
nedenle, 6grencilerin 6grenme ve yaratici gelisim Uzerindeki uzun vadeli etkiler gézlemlenememistir.
Uglincii olarak, tanitilan YZ araglarinin kapsami genis fakat secicidir; yaygin olarak erisilebilen platformlara
odaklanilmis, dolayisiyla ortaya ¢ikan sonuglar gelismekte olan ya da uzmanlasmis sistemlerin sundugu
tim imkanlar yansitmayabilir. Son olarak, analiz esasen metinsel istemlere, gorsel giktilara ve yansitici
raporlara dayanmaktadir; bunlar bilgilendirici olsa da 6grencilerin bilissel ve duygusal katiliminin tim
karmasgikhgini tam olarak yansitamamaktadir.

Sonug olarak, bu ¢alisma, yapay zekanin sanat tarihi egitimine entegrasyonunun hem teknik yeterlik
hem de elestirel katilim agisindan kapsami genisletebilecegini gdstermektedir. Ogrenme egrisi dik olsa ve
etik sorular halen devam etse de YZ destekli pedagojik yaklasimlar dénistiiriici, yansitici ve 6zerk sanat
pratikleri gelistirme potansiyeline sahiptir. Bu yaklasim, tarihsel icerikle glincel teknolojiler arasinda képri
kurarak, ogrencileri ¢agdas sanatin dijital gergekliklerine hazirlamakta, sanati yasayan ve evrilen bir
soylem olarak anlamalarini derinlestirmekte ve onlari dijital ortamlarla gevrili yaratici ekosistemlerde
elestirel aktorler haline getirmektedir.

Bu bulgulara dayanarak agagidaki pedagojik ve arastirma temelli 6neriler sunulabilir:
1) Pedagojik Oneriler:

e Sanat tarihi egitmenleri, YZ tabanli 6devleri yinelemeli projeler seklinde yapilandirmali; boylece
ogrencilerin teknik ve kavramsal yetkinliklerini asamali bicimde gelistirmeleri saglanmalidir.

e Egitimciler, istem yazimina yonelik yapilandirilmis egzersizler sunmali ve yansitici bilesenleri de
iceren etkinliklerle 6grencilerin soyut estetik fikirleri etkili YZ girdilerine doniistirmelerine yardimci
olmalidir.

o Miifredat, etik tartisma noktalarini da icermeli; 6grencilerin dijital yaraticilikta yazarlik, veri etigi ve
algoritmik 6nyargilar tizerine elestirel diisinmelerini tesvik etmelidir.

2) Gelecek Arastirmalara Yonelik Oneriler:
e Daha genis ve cesitli 6grenci gruplarini kapsayan galismalar yuratilmelidir.
e Uzun dénemli pedagojik etkileri degerlendirmek amaciyla goézlem siiresi uzatiimahdir.

o Gorusmeler ve sinif gozlemleri gibi tamamlayicl nitel veri kaynaklari arastirma tasarimlarina
entegre edilmelidir.

e Kurumlararasi veya farkli YZ platformlariyla yapilacak karsilastirmali arastirmalar, YZ'nin sanat
egitimindeki rollne iliskin daha kapsamli bir anlayis saglayabilir.

Etik Beyan

Yiksekogretim Kurumlarinda Bilimsel Arastirma ve Yayin Etigi Yonergesi'nde yer alan tim kurallara
uyulmus, yonergenin ikinci boliminde belirtilen "Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler"in
hicbirine basvurulmamistir.

Bu calisma, Kocaeli Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan degerlendirilmis ve
19.06.2025 tarihli, 2025/09 nolu kurul toplantisinda alinan 21 sira sayili kararla, “Lisans Diizeyi Giizel
Sanatlar Egitiminde Modern Sanat Tarihini Yapay Zeké ile Ogretmeye Yénelik Pedagojik Bir Yaklasim”
baslikli arastirmanin insan katilimcilar Gizerinde klinik ya da deneysel bir calisma icermemesi nedeniyle etik
kurul onayi gerektirmedigine oy birligiyle karar verilmistir.

Bu dogrultuda calismada etik kurul onayi gerekmemektedir. Tum degerlendirmeler sinif i¢i pedagojik
uygulamalar kapsaminda yurGtilmus; 6grenci 6rnekleri anonimlestirilmis ve yalnizca egitsel amacglarla
kullaniimistir.

Catisma Beyani
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Yazar g¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedir.
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