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Introduction

Problem behaviors are defined as behaviors that are developmentally inappropriate for children in the
preschool period, are repetitive, and negatively affect learning processes. These behaviors negatively impact
both classroom management and teaching processes, limiting learning opportunities not only for the child
exhibiting the problem behavior but for all children in the classroom. Research shows that teachers struggle
with correctly identifying problem behaviors and determining their function, and that there are difficulties in
selecting appropriate intervention strategies (Braungart, 2024; Hanline, Eldridge, & Robbins, 2024; Kilig,
Kalkan, & Avci, 2021). The limited number of qualitative studies addressing this issue in depth in the context
of preschool inclusion/integration settings in Turkey emphasize the importance of the topic.

It is well-established that behaviors and skills acquired in the preschool period are of vital importance in later
life. The absence of an appropriate educational environment, educational plans tailored to individual
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characteristics, and learning environments rich in learning opportunities for both typically developing (TD)
and children with special needs (SN) can increase the likelihood of problem behaviors emerging (Kaya et al.,
2021). The emergence of problem behaviors is known to be a situation that hinders the learning processes
for the child, negatively affects classroom management, and can therefore create obstacles for other students
and their learning (Wahman, Steed, & Leech, 2025).

According to data from the Ministry of National Education for 2023-2024, the number of students in
inclusive education settings in preschool institutions in Turkey is increasing every year. This increase leads to
teachers facing more diverse needs in the classroom. International research also shows that problem
behaviors are common among preschool children and are one of the most common challenges teachers face
in the teaching process (Wahman et al.,, 2025). Therefore, studies conducted in this area will contribute to
teacher education and inclusive early childhood practices at both the national and international levels.

The literature offers several overlapping definitions of problem behavior, such as behaviors that are
developmentally inappropriate, harmful to the environment and oneself, systematically repeated, and
negative/undesirable (Al-Hendawi et al, 2025; Melekoglu, Paftal, & Melekoglu, 2015). In other words,
problem behaviors are defined as behaviors that physically damage the environment, negatively affect
individual relationships (social, communicative, etc.), and hinder learning (Erbas, Kircaali-iftar, & Tekin-iftar,
2011). A review of the literature reveals that problem behaviors that emerge in the early stages can have
significant negative consequences in later stages if not addressed (Diken and Rutherford, 2005). In this
context, it can be said that appropriate methods and strategies must be employed to manage problem
behaviors and replace them with desired behaviors. Research on teachers' perceptions of problem behaviors
shows that speech disorders, frequent crying, shouting, stubbornness, eating problems, hitting, making noise,
displaying violence, interrupting peers and teachers, and disturbing peers are defined as problem behaviors
(Bas and Simay, 2013; Derman, 2017; Espy et al., 2011; Sadik, 2002; Yagan-Glder, Alabay, and Gliner, 2018).
When examining definitions of problem behavior in the literature, one of the most important points that
stands out is that behaviors that are not appropriate for the developmental level are a characteristic of
problem behaviors (Giola, 2023). For some behaviors listed as problem behaviors by teachers to be defined
as problems, they must be consistent, interfere with learning, and be disturbing to the environment (Kili,
Kalkan, & Avci, 2021; Ozbey, 2010). Based on these findings, This suggests that teachers' potential difficulties
in defining problem behavior are, in themselves, a significant issue.

Another issue forming the research problem is determining which methods and strategies teachers use to
cope with problem behaviors. While there are many methods and strategies for coping with problem
behaviors, these methods and strategies can generally be classified as preventive and reactive interventions
(Wahman et al, 2025; Yalim et al, 2024). Preventive interventions are generally defined as eliminating
situations that are likely to cause problem behavior before the problem behavior is expected to occur
(Evertson and Weinstein, 2006). Reactive interventions can be defined as eliminating existing problem
behavior and replacing it with developmentally appropriate behaviors (Austin and Sciarra, 2012). Before
deciding on strategies for identifying and intervening in problem behaviors, it is necessary to implement
procedures such as determining the duration and frequency of the behavior, determining its function (a
process often part of a Functional Behavior Assessment, or FBA), and recording what happens in the
environment before, during, and after the behavior occurs (Erbas et al, 2007). This makes it possible to
determine the most appropriate intervention program for the child's individual characteristics and
environment in order to intervene in the problem behavior that has emerged. When studies conducted with
teachers in the literature are examined, it is stated that they experience problems in determining strategies
for coping with problem behaviors and are mostly inadequate in determining the source and function of the
problem (Kilig et al., 2021). Therefore, this study determined that it was necessary to identify the problems
preschool teachers experience in identifying problem behaviors and determining intervention strategies, as
well as the sources of these problems.

Furthermore, effective classroom management is one of the most important indicators of the ability to carry
out the teaching and learning process in an uninterrupted and effective manner (Whitaker and Breaux, 2013).
Effective classroom management can be achieved by proactively addressing potential and existing problems
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and replacing these problems with behaviors that contribute to a positive classroom environment (Yiicesoy
Ozkan, 2013). Furthermore, it is known that in classrooms where effective classroom management is
implemented, both children with special needs and typically developing children benefit significantly in terms
of social, academic, and behavioral development (Granger et al.,, 2025; Kara and Dikici Sigirtmac, 2022). When
examining studies on the classroom management skills of preschool teachers working in inclusive/integration
environments, studies indicate that they experience limitations in effective classroom management and
creating a positive classroom environment (Hanline et al, 2024). However, the study by Braungart (2024)
states that teachers also feel inadequate in dealing with problem behaviors. Considering the negative impact
of problem behaviors on the establishment of effective classroom management, determining the strategies
applied to deal with problem behaviors is crucial in this context. Therefore, it is thought that problem
behaviors should be addressed not only as behaviors exhibited by certain children but as situations that
hinder the education and teaching process for all children in the classroom as a whole. For this reason, it can
be said that it is important to determine the strategies preschool teachers use to deal with problem
behaviors.

A review of the literature reveals that there are a limited number of studies focusing on preschool teachers'
perceptions of problem behaviors and their strategies for dealing with these behaviors, and that these
studies are mostly conducted using quantitative methods (Al-Hendawi et al, 2025; Wahman et al,, 2025).
Existing studies generally report the strategies used by teachers without in-depth contextual analysis, but the
process of determining these strategies, their implementation, and contextual factors are not addressed in
depth. Furthermore, in the Turkish context, there are very few studies that qualitatively examine the
difficulties experienced by teachers working at the preschool level, especially in inclusive/integration settings.
This research aims to fill this gap by detailing how teachers define problem behaviors, their perceptions of
these behaviors, and their coping strategies. Thus, the study aims to provide evidence-based contributions to
both teacher education and policies and practices related to inclusive early childhood practices (Hanline et
al., 2024; Granger et al., 2025).

This research aims to examine the perceptions of teachers serving in inclusive/integration settings in the
preschool period regarding problem behaviors they encounter in the classroom and the strategies they use
to cope with these behaviors. Within the scope of the research, how teachers define the concept of problem
behavior and which intervention methods they prefer for these behaviors are detailed. The study sought
answers to the following research questions:

1. What behaviors do preschool teachers serving in inclusive/integrated preschool settings define as
problem behaviors?

2. What strategies do preschool teachers serving in inclusive/integrated preschool settings use to cope with
problem behaviors?

Method
Research Method

This study employs a descriptive qualitative design aimed at identifying the strategies used by preschool
teachers working in inclusive/integration settings to address problem behaviors. Qualitative research can be
defined as a method that provides in-depth information about a situation or event to be investigated
through qualitative data collection techniques such as interviews, observation, and document review, and
ultimately allows for evaluation from a holistic perspective (Creswell et al., 2007; Yildirim and Simsek, 2008).
The qualitative research method encompasses multiple methods and techniques. In this study, we utilized the
case study design, one of the qualitative research methods. A case study is a qualitative research design that
allows for an in-depth examination of a specific fact or context and aims to construct meaning by focusing
on the experiences of participants (Viera, 2023). Consistent with the main objective of this research, the aim
was to determine preschool teachers' strategies for coping with problem behaviors and to examine in depth
the problems they experience in coping with problem behaviors. Therefore, a qualitative framework was
adopted for this study.
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Sample

We utilized purposive sampling to determine the study group. Purposive sampling is the sampling method
preferred for selecting groups with specific characteristics in line with the purpose of the study (Blyiikoztirk
et al., 2017). Among purposive sampling methods, criterion sampling was selected as the sampling method
used to determine the study group in this research. Criterion sampling involves selecting the sample group
based on pre-determined inclusion and exclusion criteria (Flick, 2022; Patton, 2014). We established the
following inclusion criteria for the study:

a) having at least three years of teaching experience,
b) working in a class with currently enrolled inclusion/integration students,
C) agreeing to participate in the study on a voluntary basis.

After determining the inclusion criteria for the study, we also utilized maximum diversity sampling to increase
representativeness, intentionally selecting participants based on the diversity of their professional experience,
the type of school they work in, and the structure of their classes. Detailed information about the study
group is presented in Table 1.

Tablo 1. Calisma Grubuna iliskin Demografik Bilgiler

Participant Field of Study Professional Experience (Years) Student Diagnosis
P1 Preschool Education 5 ASD
p2 Preschool Education 3 ASD
P3 Preschool Education 7 ASD
P4 Preschool Education 11 ASD
P5 Preschool Education 8 ASD
P6 Preschool Education 14 ID
P7 Preschool Education 7 ID
P8 Preschool Education 10 ID
P9 Preschool Education 7 ID
P10 Preschool Education 5 ID
P11 Preschool Education 6 ID
P12 Preschool Education 7 ID
P13 Preschool Education 12 ID

*ASD: Autism Spectrum Disorder, ID: Intellectual Disability

We assigned codes ranging from P1 to P13 to the participating teachers, and each teacher's views were
reported using this participant code. Table 1 shows that all teachers participating in the study were graduates
of preschool teaching programs. The teachers' professional experience ranged from 3 to 14 years; 8 teachers
had children diagnosed with ID in their classes, while 5 teachers had children diagnosed with ASD in their
classes.

In qualitative research, it is well-established that sample size is determined by the quality of the data
obtained and the extent to which it serves the research purpose, rather than the sample size alone. In this
study, the principle of data saturation justified the sample size (Guest, Bunce, & Johnson, 2006; Malterud,
Siersma, & Guassora, 2016). As a result of the interviews, no new themes or codes emerged after
approximately the tenth participant, and we considered the richness of the data with the thirteenth
participant sufficient to answer the research questions. Therefore, we concluded the data collection process
after the thirteenth participant.

Data Collection Tools

We used a semi-structured interview form as the data collection tool in the study. We developed the semi-
structured interview form used as a data collection tool in the study in three stages. First, we conducted a
literature review to identify the prominent dimensions of problem behaviors in the preschool period. In the
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second stage, three experts (two from the field of special education and one from the field of preschool
education) evaluated the content validity of the questions. After receiving feedback from the experts, we
finalized the interview questions (Table 2). In the final stage, we piloted the interview form with a small group
of teachers and finalized it based on their feedback. This process strengthened the validity of the form in
terms of both content and language. Subsequently, we conducted semi-structured interviews with the
participants on the pre-planned date and time.

Table 2. Interview gestionus

1. What problem behaviors do you frequently encounter in your classroom?

1.1. Do you use any recording techniques when identifying problem behaviors? If so, what recording
techniques do you use?

2. Do you have difficulty dealing with problem behaviors?

3. What methods and strategies do you use to deal with the problem behaviors you encounter?

3.1. What do you consider when determining these methods and strategies?

3.2. When determining the methods or strategies you will use, does the type of disability the child has and
the level of impairment affect your decision? How?

3.3. What steps do you take when the methods or strategies you use do not produce the desired behavioral
changes?

4. To what extent do the problem behaviors you encounter affect your instructional plans? Do you plan
extra practice or activities to make up for lost time?

5. Inyour opinion, what is the fundamental reason for the obstacles you encounter with the emergence of
problem behaviors and with intervening in these behaviors? Why?

6. Indealing with problem behaviors

6.1. What do you think is the role of the family?

6.2. Do you collaborate with the family?

6.3. If you collaborate, how do you do it?

7. Is there anything else you would like to add?

Data Collection

We conducted the data collection process through one-on-one interviews with teachers who had previously
consented to participate in the study. We conducted interviews with five participants face-to-face. During the
face-to-face interviews, the researcher asked the participants questions without adding any comments. We
audio-recorded the interviews, and we later examined these recordings in detail during the data analysis
process to perform a descriptive analysis. We conducted interviews with eight participants online. We
recorded the online sessions, and we subsequently performed analyses based on these recordings. Each
interview with participants lasted between 25 and 35 minutes. During the analysis of the interviews, we
determined that data saturation had been achieved when themes began to repeat and no new information
emerged. Since no new codes or themes emerged after the tenth participant, we concluded the data
collection process with 13 participants.

Data Analysis

After we completed all interviews, the researchers transcribed the recordings into written documents. We
then carried out the analysis process in two stages: descriptive analysis and content (thematic) analysis. In the
first stage, we systematically analyzed the data through descriptive analysis; we conveyed participant views
clearly, directly, and without distorting their meaning. We reorganized the main points in the interviews while
maintaining contextual integrity, and we interpreted incomplete or unclear statements within the research
context and included them in the analysis (Yildinm and Simsek, 2018; Glrbiz and Sahin, 2014).

In the second stage, we examined the data in greater depth within the scope of content analysis; we
converted meaningful statements obtained from the interviews into open codes, and we grouped these
codes according to similar characteristics to form themes. We carried out this process based on the six-stage



959

thematic analysis process (familiarity with the data, creation of codes, development of themes, review of
themes, naming, and reporting) proposed by Braun and Clarke (2006).

To ensure reliability in data analysis, two independent field experts outside the research separately coded
data from three teachers (constituting 30% of the participants) and created thematic structures. To evaluate
the consistency achieved in the coding process, we used the formula proposed by Miles and Huberman
(1994) ("agreement / [agreement + disagreement] x 100"). The coding resulted in a high level of agreement;
the experts discussed points of disagreement, and they continued the process until 100% agreement was
reached. We then discussed and interpreted the resulting themes in comparison with the literature.

Trustworthines

The validity and reliability of data obtained from a study are crucial in terms of the generalizability of the
findings. In qualitative research, researchers generally address validity and reliability under the concept of
trustworthiness (Tracy, 2013). Trustworthiness concerns the degree to which the data obtained from a study
corresponds to reality and the extent to which the findings accurately reflect the existing situation (Guba and
Lincoln, 2004). Various methods exist to ensure trustworthiness in qualitative research. These include
techniques such as in-depth data collection and detailed description, evaluation by independent researchers,
data diversification, and participant confirmation. Furthermore, researchers' experience in qualitative research
is also regarded as an important factor in terms of trustworthiness (Noble and Smith, 2015).

In this context, we used various strategies to strengthen the trustworthiness of the research. We used
participant validation to check whether teachers' views were accurately reflected. Furthermore, we increased
the validity of the findings by providing independent expert review and data variation (different school types,
different experience levels). The researchers' previous experience in qualitative research and their use of
reflective notes on the process also contributed to ensuring trustworthiness (Noble and Smith, 2015).

Ethical Declaration

Ethical Committee Approval: This study received approval from the Istanbul University-Cerrahpasa Social
and Human Sciences Ethics Committee (Date: 06/05/2025, Decision No: 2025/352, Protocol No: E-74555795-
050.04-1335371).

Conflict of Interest. The authors declare no conflicts of interest.

Contributions of Authors: First Author: Designed and wrote the methodology, discussion, and data analysis
sections. Second Author: Wrote the introduction and conducted the data collection process.

Results

This study aimed to determine the strategies that teachers working in preschool inclusion/integration
settings use to address problem behaviors. In line with this objective, the study sought to identify both
existing problems and the strategies teachers employed to address them. Opinions obtained from the semi-
structured interviews conducted within the scope of the research were analyzed and coded, and sub-themes
and themes were derived from the codes. When all findings were evaluated together, a total of 5 themes and
31 sub- themes were identified. These are presented as themes and sub-themes that cover the problems
experienced by teachers and the strategies for interventions related to these problems (Figure 1 and Figure
2).
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Figure 1. Themes and sub-themes related to experienced problems

As Figure 1 shows, a total of 19 sub-themes were identified under 3 themes concerning the problems
experienced. First, when examining the theme of problem behavior recognition, teachers define problem
behavior as Incompatibility with school and classroom, intense interest in technological materials (e.g.,
technology addiction), Disregard for rules, and Harmful behaviors to both themselves and others. For
example, when defining problem behaviors, teacher P12 defines them as “..negative verbal expressions, non-
compliance with classroom rules (running around in class, shouting, etc.), frequently needing warnings when
applying instructions,” while teacher P5 defines them as “...students who are addicted to technology, unable to
play games, and do not know how to share.” This finding shows that when defining problem behaviors,
teachers emphasize both individual characteristics and non-compliance with rules. However, P9 states,
“Having multiple factors and stimuli in the classroom, some students wanting to attract attention, some
students being unable to adapt to the school culture, etc., are problem behaviors | frequently encounter in my
classroom, frankly,” emphasizing that the problem behaviors encountered in the classroom are not solely
caused by the individual but also by environmental factors. This finding suggests that teachers associate
some problem behaviors not only with individual characteristics but also with the structure of the classroom
and Environmental factors.

Regarding the consequences of these behaviors, which are defined as problem behaviors and encountered in
their classrooms, teachers stated that they resulted in lost time, loss of motivation to carry out the teaching
and learning process, program disruptions (e.g., difficulties in following the curriculum), and that these
behaviors could lead to peer bullying in the classroom. The majority of participants (n=8) stated that these
behaviors lead to lost time and program disruptions in the classroom, while a smaller number of participants
(n=3) stated that these situations can be reframed as learning opportunities. Regarding this situation, P6
states, "Of course, there are times when | have serious difficulties managing and dealing with problem
behaviors,” and P8 states, “These negatively affect our lessons.” At the same time, K6 commented regarding the
loss of time due to problem behaviors: “...since we have a flexible program, it doesn't make much sense to me to
make up for it. On the contrary, | think crisis moments are a separate gain for students.” This finding shows
that there are teachers who do not evaluate the effects of problem behaviors solely as negative, and that
some teachers see crisis situations as learning opportunities. In this context, the findings suggest that
teachers do not plan to make up for disruptions in the program, that this situation can be compensated for
over time, and that crisis moments can be evaluated as gains.

Finally, when examining the experienced difficulties, this theme contained the most sub-themes. While
teachers consider their teacher knowledge level about working with individuals with special needs to be
insufficient, they mostly indicate that the main source of the experienced difficulties stemmed from family-
related problems, the socio-cultural structure in which the child grew up, and environmental factors. For
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example, P5 states, "Being the only teacher in the classroom sometimes causes us to experience difficulties
when faced with problematic situations,” P4 states, “For me, the family is the biggest factor in both resolving
and not resolving problem behaviors.,” P6 states, “Even if they don't realize it, the cause is the family, and the
solution is also the family.,” P7 added, "I experience more difficulties with children affected by moderate to
severe disabilities. It varies depending on the child's situation and level.” P3 noted, "We do not have specially
equipped materials for integrated students." In this context, although teachers considered communicating and
collaborating with families to be very important, they stated that they experienced difficulties in doing so.
However, participants also reported difficulties arising from a lack of materials. But here, we interpret the
emphasis on “specially equipped materials” as an indication that teachers experience difficulties in adapting
materials for children with special needs.

Overall, these findings show a close relationship between teachers' definitions of problem behaviors and the
experienced difficulties. Teachers who define behaviors more in the context of disregard for rules emphasize
lost time and classroom management issues, while teachers who attribute behaviors to Environmental factors
focus on external factors such as family cooperation and Lack of materials.

/' 5
Intervention Strategies K’—f //ies\H Behavioral Identification
\\\ J Strategies

Strateg
\\‘\,__—’

—_—

1. Collaboration with the family .Using behavior recording

2.Reinforcement techniques
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5.Determining the appropriate 3.Obtaining information from
method and strategy the family

6.1gnoring 4. Assessing readiness

7.Interdisciplinary collaboration 5.Developmentally

appropriate assessment

Figure 2. Themes and sub-themes related to intervention

It was observed that the strategies teachers resorted to in relation to the difficulties they experienced
consisted of two themes: Behavioral Determination Strategies and Intervention Strategies, and that these two
themes comprised 12 sub-themes. First, when examining Behavioral Determination Strategies, it was found
that teachers tended to identify problem behaviors based on cause-and-effect relationships. For example, P1
states, "l keep as many observations, anecdotal records, and progress reports as possible in my classroom.
Because | can see that some behaviors do not always occur. These records make it easier for me to determine
when these behaviors occur,” and P2 states, "l look at the circumstances in which the behavior occurs. | try to
understand the reason for the behavior." This finding is considered an indication that teachers make an effort
to evaluate problem behaviors not only through superficial observations but also within a cause-and-effect
relationship. However, it was also noted that continuity is taken into account when considering behavior as a
problem behavior. P3 emphasizes that they investigate whether the problem behavior occurs at different
times and in different environments with the statement, “When | encounter behaviors that will cause
problems, | try to solve them with the family again, | investigate what is being done at home.” This situation
reveals that teachers see the family as an important part of the assessment process. When evaluated in this
context, it is evident that teachers assess whether a behavior is systematic and whether it occurs at different
times and in different environments before classifying it as problematic. Again, P4 states, “My most important
criterion is the student's situation and their level of readiness to solve the problem,” while P5 states, "...I
definitely take their age and developmental characteristics into account.” In this case, it can be inferred that
teachers consider the child's developmental processes when making assessments of behaviors.

Secondly, when Intervention Strategies were examined, it was observed that there was a majority emphasis
on Collaboration with the family, along with the use of strategies aimed at behavior modification, such as
Reinforcement and Punishment. In this regard, when the teachers' opinions were examined, P3 stated, "I
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communicate with the family. We think about solutions together and move forward,” P5 "I try to keep
families involved in the process through phone calls, individual meetings, and family participation activities."
These views are considered an indication of a belief in the effectiveness of family collaboration processes,
parallel to the codes and themes that emerged regarding the Experienced Difficulties. When examining
strategies for behavior change, statements such as P8 “..I don't focus too much on the child's problem
behavior; | wait for them to calm down,” P9 “...I ignore it at first, frankly; if that doesn't work, | try different
methods” (referencing the sub-theme Ignoring), and P2 “..if they do something good, | reinforce it"
(referencing the sub-theme Reinforcement) were identified. In this context, it was observed that most
teachers did not express that they systematically resorted to a pre-planned method or strategy for behavior
modification. Regarding the support of children with special needs, statements such as P5 “...| try to complete
the work that cannot be done during conversation activities at the start of the day and close to home time to
make up for lost time,” and P13 “I get help from the guidance service when | am unable to cope” were
observed. The findings reveal that there is no preventive strategy or systematically planned work to
compensate for the time losses experienced by children with special needs or to address the work they have
fallen behind on. Moreover, some teachers stated that they did not carry out any work related to the losses.
In this context, it can be concluded that the effectiveness of the education and training processes and the
strategies for intervention to compensate for the losses experienced are quite limited.

Overall, the findings show that Behavioral Determination Strategies and Intervention Strategies complement
each other. Teachers state that they conduct a systematic evaluation process using methods such as
observation, anecdotal records, family interviews, and development reports before classifying a behavior as
problematic. This approach shows that behaviors are considered not only in a single context but also whether
they occur at different times and in different environments. In contrast, when Intervention Strategies were
examined, it was observed that teachers struggled to maintain similar systematicity and mostly developed
solutions based on Collaboration with families and their individual experiences. A significant portion of the
participants (n=9) highlighted Collaboration with families as the primary intervention method, while a more
limited number of teachers (n=4) resorted to direct behavior modification strategies. Furthermore, some
teachers stated that they did not follow a systematic plan for problem behaviors and used reactive and
situation-dependent methods. This finding suggests that the analytical and planned approach in the
identification process was not applied to the same extent in the intervention process. However, the findings
still show that both strategy groups supported each other and that teachers tried to develop a holistic
approach to problem behaviors.

Discussion, Conclusion, and Recommendations

The findings obtained within the scope of the research were analyzed, coded, and evaluated in line with the
literature. Upon examining the codes and themes obtained, it was determined that the themes and sub-
themes represented the experienced difficulties and the strategies related to these problems. The findings
obtained in this section of the research were discussed in turn within the framework of the literature. When
the results obtained from this research were evaluated, a notable finding was that teachers assessed problem
behaviors as harmful behaviors (e.g., hitting, throwing objects, etc.) , Incompatibility with school and
classroom rules and routines, and technology addiction. A review of the literature reveals that problem
behaviors such as aggressive behavior, crying, and avoidance of sharing are frequently encountered problem
behaviors in preschool children (Ozbey, 2010; Giider, Alabay, & Giiner, 2018). Similarly, in their study, Guder
and colleagues (2018) stated that teachers encountered problem behaviors in their classrooms, such as
hitting, showing jealousy, spitting, and not following rules. In this context, it is an expected finding that
problem behaviors frequently encountered in preschool children are also evaluated by teachers under the
theme of problem behavior recognition. However, the fact that some teachers view crisis moments as
learning opportunities and do not develop a systematic strategy for problem behaviors partially contradicts
the structured interventions in the literature (Hanline et al., 2024). This finding suggests that teachers'
perceptions reflect different and unexpected perspectives in problem behavior management.

However, it has been determined that teachers mostly do not resort to preventive interventions regarding
unwanted outcomes such as peer bullying, loss of time, loss of motivation due to problem behaviors. In other
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words, although teachers are aware of problem behaviors and the problems they cause, they experience
limitations in taking measures against this situation. A review of the literature indicates that preschool
teachers feel inadequate when working with children with special needs (Forlin, 2010), feel insufficiently
skilled in creating a positive classroom climate (Ozdemir & Tepeli, 2016), and lack sufficient materials and
support staff to plan effective teaching in their classrooms (Sucuoglu et al., 2014). The findings of this study
also show that teachers believe their Teacher knowledge level and classroom resources (indicating a Lack of
materials) are insufficient for working with children with special needs and managing problem behaviors.
Similarly, recent studies (Wahman et al., 2025) emphasize that teachers lack sufficient support and resources
to manage problem behaviors in early childhood. In this context, the results obtained are consistent with the
findings in the literature.

A review of the literature reveals that teacher knowledge level, time losses experienced during transitions
between activities, and cooperation with families are considered indicators of the quality of preschool classes
(Bakkaloglu, Sucuoglu, & Yilmaz, 2019; Cate et al., 2010; Yilmaz & Karasu, 2018). An examination of the
findings from this study reveals that teachers experience problems in collaboration with the family, have
difficulty determining appropriate methods and strategies, and face problems such as overcrowded
classrooms and lack of materials. It is suggested that these difficulties lead to poor classroom quality and
may therefore constitute an obstacle to the development of effective interventions for problem behaviors. In
addition, the fact that the children in the classrooms speak different native languages has also been assessed
under the sub-theme of native language differences. Teachers stated that they had difficulty communicating
with children whose native language was different and that this situation contributed to the emergence of
problem behaviors. When the teachers' views were examined, it was noted that children whose native
language was different were mostly children from families and socio-cultural environments who had settled
in the host country as refugees or due to reasons such as war. A review of the literature reveals that
preschool teachers experience anxiety about working with children whose native language is not Turkish and
that their knowledge and experience in including these children in the education and teaching process is
limited (Ozorug and Sigirtmag, 2022; Tanis and Ozgiin, 2022). Similarly, a study by Tirker-Ugiincii and Aktan
Acar (2021) emphasized that the factor most affecting the school adaptation processes of children with
refugee status is the difference in their native language. Therefore, to create an effective teaching
environment in preschool education processes, cultural differences such as native language differences are
considered to be a significant challenge that needs to be addressed. This finding supports the effect of family
and environmental factors on children's problem behaviors at the micro-system level within the framework of
Bronfenbrenner's ecological systems theory.

When the strategies used by teachers are evaluated, it is seen that the themes of behavioral determination
strategies and intervention strategies emerge. When these themes are examined, one of the important
findings that stands out is that collaboration with the family comes to the fore both in behavioral
determination strategies and in intervention strategies. However, it was also noted that difficulties arising
from communication with the family are among the experienced difficulties. In this case, it can be inferred
that teachers consider the role of the family to be important for effective intervention and education, but that
there are difficulties in establishing communication and cooperation. When studies conducted with teachers
and teacher candidates in the literature are examined, it is stated that teachers find cooperation with the
family to be very important in the education of children with SLD (Arslan Armutcu, Kurt, & Genel, 2024;
Aydogdu & Kilig, 2016; Dayr & Toret, 2021). However, it is frequently stated that there are limitations in
establishing cooperation with families (Dénmez and Dayi, 2024; Giizelyurt, Birge, and Okten, 2019). It is
observed that the most important factors hindering cooperation with families are difficulties in
communicating with families in a common language (Giizelyurt, Birge, and Okten, 2019) and the inadequacy
of the family's role and level of knowledge in the education and training process (Yanik, 2016). Therefore, it is
recommended that efforts be increased to ensure that families play an active role in the diagnosis and
education processes and are aware of their rights and responsibilities (Aksoy and Safak, 2021). At this point,
the fact that teachers experience limitations despite viewing collaboration with the family as critical confirms
the role of family-teacher cooperation in learning processes within the context of Bandura's social learning
theory.
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The findings of this study indicate that very limited strategies are utilized by teachers for addressing problem
behaviors. When the competencies of teachers working with individuals with special needs in preschool
education are evaluated, it has been noted that limitations are mostly experienced in including individuals
with special needs in the educational processes and in managing problem behaviors (Akinci Diizel and Girgin
Akin, 2024; Karlsudd, 2021; Kocaoglu et al., 2023). Furthermore, another point frequently emphasized in
studies is the lack of knowledge among teachers regarding working with children with special needs
(Avramidis et al, 2000; Metin, 2018; Kargin, Acarlar, & Sucuoglu, 2003; Odom, 2000). Based on this
information, it can be stated that the teacher knowledge level regarding children with SEN in the preschool
period is insufficient and that this situation may lead to limitations in managing problem behaviors.
Furthermore, the fact that teachers define only harmful behaviors or disruptive behaviors as problem
behaviors is also considered a result of this teacher knowledge level. It is indicated in the literature that
problem behaviors are not only outwardly directed, harmful, or disruptive behaviors, but also behaviors that
negatively affect the individual's own learning performance and life (Levin and Nolan, 2007; Merrell and
Harlacher, 2003). Therefore, it is evaluated that the inability to appropriately define problem behaviors leads
to limitations in determining and implementing effective strategies. This situation is associated with teachers'
insufficient knowledge about students with special educational needs (Aksoy, 2020). In this context, it is
recommended that structured in-service training programs be organized to increase teacher competence,
regular collaboration meetings be held with families, and classrooms be supported with materials
appropriate for children with special needs. It is suggested that future research examine the relationship
between teachers' problem behavior management strategies and their levels of professional burnout, the
impact of digital tools on increasing family participation, and the differentiation of strategy preferences in
culturally/linguistically diverse classrooms.

This study was conducted to determine the strategies used by teachers working in preschool
inclusion/integration settings to address problem behaviors. The findings revealed that teachers mostly
defined harmful behaviors or disruptive behaviors as problem behaviors. This finding suggests that teachers
focus more on visible behaviors that interrupt the learning process in their definitions of problem behaviors,
while they consider internalized behaviors to be less problematic. It was stated that the experienced
difficulties do not stem solely from problem behaviors; environmental factors, lack of materials, and the need
for support staff are also important causes of problems. Therefore, it is recommended that the quality of
classrooms be improved in this context to increase efficiency in the teaching and learning processes.

Another finding from the research is that teachers consider collaboration with the family to be very important
but experience limitations in establishing this cooperation. In this context, it is recommended that in-service
training be planned to improve the quality of teacher-family interaction, that the active participation of
families in the educational process be encouraged, and that legal regulations be expanded in this context.
Finally, another of the most important findings of this research is that teachers perceive themselves as
inadequate in managing the problem behaviors of children with special needs and resort to very limited
strategies. In this context, it is recommended that teacher knowledge level regarding children with special
needs be increased, in-service training be enriched, and practice-oriented training be increased. In addition, it
is important to add practical courses on problem behavior management to universities' preschool teacher
training programs and to ensure that teacher candidates gain experience in this area during their internships.

In this context, policymakers should develop comprehensive guidelines for problem behavior management in
inclusive preschool settings. Furthermore, institutions should expand in-service training programs based on
current and effective approaches, such as Positive Behavioral Support (PBS), to enhance teachers' skills in
managing problem behaviors. To strengthen collaboration with the family, we recommend organizing
training focused on communication and collaboration skills and expanding legal regulations to support this
area. These recommendations aim to ensure that teachers have access to evidence-based strategies
grounded in scientific principles, rather than relying solely on their individual experiences, when managing
problem behaviors. Finally, conducting longitudinal studies examining teachers' experiences and the long-
term effects of the strategies they implement will provide valuable contributions in terms of both practice
and policy to increase knowledge in this area. Future research should examine the relationship between
teachers' problem behavior management and their levels of professional burnout, how digital technologies
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(e.g., mobile applications, online family guidance systems) can improve collaboration with the family, and
how teacher strategies vary when working with children from different cultural/linguistic backgrounds.
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Ozet

Problem davranis, bireylerin bulunduklari yas grubunun o&zellikleri ile uyum
gOstermeyen, cevreye ve kendine zarar verici olan, sistematik bir sekilde tekrar eden
olumsuz/istenmeyen davranislardir. Bu davranislarin egitim 6gretim slrecini olumsuz
bir sekilde etkiledigi bilinmektedir. Bu arastirmanin amaci kaynastirma/bitiinlestirme
ortamlarinda gérev yapan okul éncesi 6gretmenlerinin karsilastiklari problemlerin ve
problem davranislarla bas etmeye yonelik basvurduklar stratejilerin belirlenmesidir. Bu
amag¢ dogrultusunda 13 okul 6ncesi 6gretmen ile yar yapilandiriimis gorismeler
gerceklestirilmistir. Gorlismeler tamamlandiktan sonra elde edilen bulgular kod, tema
ve alt temalara ayrilarak analiz edilmis ve alanyazin cercevesinde tartisiimistir. Tim
bulgular bir arada degerlendirildiginde toplamda 5 tema ve 31 alt temaya ulasiimistir.
Bunlar yasanan problemler ve bu problemlere ydnelik midahalelere iliskin stratejileri
iceren tema ve alt temalar olarak sunulmustur. Tema ve alt temalar incelendiginde,
ogretmenlerin siniflarinda gevresel faktdrlerden kaynaklanan yetersizlikler, is birligi
streclerinde yasanan guglikler ve problem davranislara yonelik midahalelerde sinirlilk
gibi bircok farkli nedenden dolayr gigliklerle karsilastiklari belirlenmistir. Bununla
birlikte 6gretmenlerin 6zel gereksinimli bireylerle calismada kendilerini ¢cogunlukla
yetersiz hissettikleri ve destege ihtiya¢ duyduklari belirlenmistir.
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Okul 6ncesi donemde kazanilan davranislar ve becerilerin yasamin ilerleyen zamanlarinda oldukca hayati bir
déneme sahip oldugu bilinmektedir. Bu dénemde hem Tipik Gelisen (TG) hem de Ozel Gereksinimli (OG)
cocuklar igin uygun egitim ortami, bireysel ozelliklerine yonelik egitim planlari ve 6grenmeye yonelik firsatlar
acisindan zengin 6grenme ortamlari sunulmadigi takdirde problem davranislarin ortaya ¢ikma olasihginin
daha fazla oldugu séylenebilir (Kaya ve ark., 2021). Problem davranislarin ortaya c¢ikmasi, cocuk agisindan
ogrenme sireclerini ketleyen bir durum olmakla birlikte sinif ydénetimini de olumsuz yénde etkileyen ve
dolayisiyla diger 6grencilerin de egitim o6gretim slreclerine engel olusturabilecek bir durum oldugu
bilinmektedir (Wahman, Steed ve Leech, 2025).

Milli EGitim Bakanhigi'nin 2023-2024 verilerine gore, Tirkiye'de okul dncesi egitim kurumlarinda kaynastirma
ogrencilerinin sayisi her gegen yil artmaktadir. Bu artis, 6gretmenlerin sinif icinde daha gesitli ihtiyaclarla karsi
karsiya kalmasina yol agmaktadir. Uluslararasi arastirmalar da problem davranislarin okul 6ncesi dénem
cocuklarinda yaygin oldugunu ve 6gretim sureglerinde 6gretmenlerin en sik karsilastigi gugliklerden biri
oldugunu ortaya koymaktadir (Wahman ve ark., 2025 ). Dolayisiyla bu alanda yiirutilecek calismalar, hem
ulusal hem de uluslararasi dizeyde 6gretmen egitimine ve kapsayici erken cocukluk uygulamalarina katki
saglayacaktir.

Problem davranis, bireylerin bulunduklari yas grubunun ozellikleri ile uyum gdstermeyen, cevreye ve kendine
zarar verici olan, sistematik bir sekilde tekrar eden ve olumsuz/istenmeyen davraniglar olarak
tanimlanmaktadir (Al-Hendawi ve ark, 2025; Melekoglu, Paftali ve Melekoglu, 2015). Bir diger deyisle,
problem davranislar fiziksel olarak ortama zarar veren, bireysel iliskileri (sosyal, iletisimsel vb.) olumsuz yénde
etkileyen ve 6grenmenin éniinde engel olan davranislar olarak tanimlanmaktadir (Erbas, Kircaali-iftar ve
Tekin-iftar, 2011). Alanyazin incelendiginde erken dénemde ortaya cikan problem davranislar ortadan
kaldinlmadiginda ilerleyen dénemler icin yikici sonuglar dogurabilmektedir (Diken ve Rutherford, 2005). Bu
baglamda dusindldiginde, problem davranislarin ortadan kaldirilabilmesi ve yerine istendik davranislarin
kazandirilabilmesi i¢in uygun ydntem ve stratejilerin ise kosulmasi gerektigi sdylenebilir. Ogretmenlerin
problem davranislara iliskin algilarina yonelik yapilan arastirmalar incelendiginde konusma bozukluklari,
sikhkla aglama, bagirma, inat etme, yeme problemleri, vurma, girilti yapma, siddet gdsterme, akranlarinin
ve Ogretmenlerin sozinl kesme, akranini rahatsiz etme gibi davranislarin problem davranis olarak
tanimlandigi gorilmektedir (Bas ve Simay, 2013; Derman, 2017; Espy ve ark., 2011; Sadik, 2002; Yagan-Guder,
Alabay ve Giner, 2018). Alanyazinda problem davranisa iliskin tanimlar incelendiginde, gbze carpan en
onemli noktalardan birinin gelisimsel diizeye uygun olmayan davranislarin problem davranislarin bir 6zelligi
oldugudur (Giola, 2023). Ogretmenler tarafindan problem davranis olarak siralanan bazi davraniglarin
problem olarak tanimlanabilmesi icin tutarli bir sekilde davranisin tekrar etmesi, 6grenmeye engel
olusturmasi, gevresine rahatsizlik verici dizeyde olmasi gibi 6zelliklere sahip olmasi gerekmektedir (Kilig,
Kalkan ve Avci, 2021; Ozbey, 2010). Bu bulgulardan hareketle 6gretmenlerin problem davranislari belirlemede
ve problem davranisin tanimini yapmada gliclik yasayabilecekleri disinilmis ve bu bir problem durum
olarak degerlendirilmistir.

Arastirmanin problemini olusturan bir diger durum ise problem davranislar ile bas etmede 6gretmenlerin
hangi yontem ve stratejilerin kullandiginin belirlenmesidir. Problem davranislarla bas etmeye yonelik bircok
yontem ve stratejinin oldugu gorilmekle birlikte bu ydntem ve stratejilerin genellikle dnleyici miidahaleler ve
tepki midahaleleri olarak siniflanabilmesi miimkindir (Wahman ve ark., 2025; Yalim ve ark., 2024). C)nleyici
mudahaleler genel olarak problem davranisin ortaya ¢ikmasi beklenmeden problem davranisi ortaya ¢ikarma
olasiligi olan durumlarin ortadan kaldiriimasi olarak tanimlanmaktadir (Evertson ve Weinstein, 2006). Tepki
mudahaleleri ise var olan problem davranisin ortadan kaldirilmasi ve yerine gelisimsel olarak uygun
davranislarin yerlestirilmesi olarak tanimlanabilir (Austin ve Sciarra, 2012). Problem davranislarin belirlenmesi
ve midahale edilmesine yonelik stratejilere karar verilmeden 6nce davranisin siiresi ve sikliginin belirlenmesi,
islevinin belirlenmesi, davranis ortaya c¢ikmadan 6ncesi, sirasi ve sonrasinda ortamda nelerin meydana
geldiginin kayit altina alinmasi gibi stratejilerin uygulanmasi gerekmektedir (Erbas ve ark., 2007). Boylelikle
ortaya ¢ikan problem davranisa midahalede bulunmak icin ¢cocugun bireysel 6zelliklerine ve bulundugu
ortama en uygun midahale programinin belirlenmesi mimkiin olmaktadir. Alanyazinda 6gretmenler ile
yurattlen calismalar incelendiginde, problem davranislarla bas etmede strateji belirleme noktasinda sorun
yasadiklari, problemin kaynaginin ve islevinin belirlenmesinde cogunlukla yetersiz kaldiklari ifade edilmektedir
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(Kihg ve ark., 2021). Dolayisiyla bu arastirmada okul dncesi 6gretmenlerinin problem davranislari belirlemede
ve sagaltimina yonelik strateji belirlemede yasadiklari sorunlarin neler oldugunun ve bu sorunlarin kaynaginin
neler oldugunun belirlenmesinin gerekliligi gorilmastdir.

Bununla birlikte, egitim ©6gretim sireclerinin kesintisiz ve etkili bir bicimde yuritebilmenin en 6nemli
gostergelerinden biri etkili sinif yonetimidir (Whitaker ve Breaux, 2013). Etkili bir sinif ydnetimi yasanan veya
yasanmasi muhtemel olan problemlere iliskin dncesinde uygun yontem ve stratejiler ile dnlem almak ve bu
problemlerin yerine olumlu sinif ortamina katki saglayacak davranislar yerlestirmek ile mimkiin olabilir
(Yicesoy Ozkan, 2013). Dahasi etkili sinif yénetiminin gerceklestirilebildigi siniflarda hem OG hem de TG
cocuklara sosyal, akademik ve davranissal acidan dnemli katkilarin saglandigi bilinmektedir (Granger ve ark.,
2025; Kara ve Dikici Sigirtmag, 2022). Kaynastirma/butiinlestirme ortamlarinda gorev yapan okul oncesi
ogretmenlerinin sinif yonetimi becerilerine iliskin yapilan calismalar incelendiginde, etkili sinif yonetimi ve
olumlu sinif ortami olusturmada sinirhliklar yasadiklari ifade edilmistir (Hanline ve ark., 2024). Bununla birlikte,
Braungart (2024) tarafindan yapilan calismada 6gretmenlerin problem davranislarla bas etmede de kendilerini
yetersiz hissettikleri ifade edilmektedir. Etkili bir sinif yonetiminin olusturulmasinda sergilenen problem
davranislarin negatif yondeki etkisi disindldiginde, problem davranislarla bas etmeye iliskin uygulanan
stratejilerin belirlenmesinin bu baglamda 6nemli oldugu distnllmektedir. Dolayisiyla problem davranislari
yalnizca bu davranislar sergileyen cocuklarin degil, bittincil olarak tim siniftaki ¢ocuklarin egitim 6gretim
strecini engelleyen durumlar olarak ele almak gerektigi dustnilmektedir. Bu nedenle okul &ncesi
o6gretmenlerinin problem davranislarla bas etme stratejilerinin belirlenmesinin nemli oldugu sdylenebilir.

Alanyazin incelendiginde, okul 6ncesi 6gretmenlerinin problem davranislara iliskin algilarina ve bu
davranislarla bas etme stratejilerine odaklanan calismalarin sinirli sayida oldugu ve cogunlukla nicel
yontemlerle yirittldigu goralmektedir (Al-Hendawi ve ark., 2025; Wahman ve ark., 2025). Mevcut calismalar
genellikle 6gretmenlerin kullandigi stratejileri ylizeysel olarak rapor etmekte, ancak bu stratejilerin belirlenme
slireci, uygulama bicimi ve baglamsal etmenler derinlemesine ele alinmamaktadir. Ayrica Turkiye baglaminda
okul oncesi diizeyde, 6zellikle kaynastirma/butlnlestirme ortamlarinda gorev yapan 6gretmenlerin yasadigi
glcliklerin nitel olarak incelendigi arastirmalar oldukca sinirhdir. Bu arastirma, 6gretmenlerin problem
davranislar nasil tanimladiklarini, bu davranislara iliskin algilarini ve bas etme stratejilerini detayli bigimde
ortaya koyarak s6z konusu boslugu doldurmayi amaglamaktadir. Boylece calisma, hem 6gretmen egitimine
hem de kapsayici erken cocukluk uygulamalarina yonelik politika ve uygulamalara kanit temelli katkilar
sunmay! hedeflemektedir (Hanline ve ark., 2024; Granger ve ark., 2025).

Bu arastirma, okul dncesi dénemde kaynastirma/butiinlestirme ortamlarinda gdrev yapan 6gretmenlerin sinif
icinde karsilastiklari problem davranislara iliskin algilarini ve bu davranislarla basa etmek icin kullandiklari
stratejileri incelemeyi amaclamaktadir. Arastirma kapsaminda, 6gretmenlerin problem davranis kavramini
nasil tanimladiklari ve bu davranislara yonelik hangi midahale yontemlerini tercih ettikleri detayli bicimde
ortaya konulmustur. Arastirmada asagidaki arastima sorularina cevap aranmistir:

1. Okul oncesi kaynastirma/butinlestirme ortamlarinda gorev yapan okuldncesi 6gretmenleri hangi
davranislari problem davranis olarak tanimlamaktadir?

2. Okul 6ncesi kaynastirma/bitinlestirme ortamlarinda gorev yapan okuldncesi 6gretmenleri problem
davranislarla bas etmede hangi stratejileri kullanmaktadir?

Yontem

Arastirmanin Modeli

Bu arastirma, kaynastirma/butilinlestirme ortamlarinda gorev yapan okul dncesi 6gretmenlerinin problem
davranislarla bas etme stratejilerinin belirlenmesini hedefleyen betimsel nitel bir calisma olarak planlanmistir.
Nitel arastirma, gortisme, gozlem, dokiiman incelemesi gibi nitel veri toplama teknikleri aracihgiyla
arastirlmasi hedeflenen bir durum veya olaya iliskin derinlemesine bilgi sunan ve sonucunda butincdl bir
bakis acisiyla degerlendirme imkani taniyan bir yontem olarak tanimlanabilir (Creswell ve ark., 2007; Yildirim
ve Simsek, 2008). Nitel arastirma yontemi kendi icerisinde birden fazla yontem ve teknik barindirir. Bu
arastirmada nitel arastirma yontemlerinden biri olan durum calismasi deseni kullaniimistir. Durum calismasi,
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belirli bir olgunun ya da baglamin derinlemesine incelenmesine olanak taniyan ve katilimcilarin deneyimlerine
odaklanarak anlam olusturmayi hedefleyen bir nitel arastirma desenidir (Viera, 2023). Bu arastirmanin temel
hedefi duslnildigiunde, okul o©ncesi 6gretmenlerinin problem davranislarla bas etme stratejilerinin
belirlenmesi ve problem davranislarla bas etmede yasadiklari problemlerin derinlemesine incelenmesi
amaclanmistir. Bu nedenle arastirmanin modeli nitel arastirma cercevesinde sekillendirilmistir.

Calisma Grubu

Calisma grubunun belirlenmesinde amacl 6rnekleme yéntemi kullanilmistir. Amach érnekleme, arastirmanin
amaci dogrultusunda belirli 6zelliklere sahip gruplar tzerinde calismanin slrdirilmesinin hedeflendigi
durumlarda tercih edilen Ornekleme yontemidir (Blyikozturk ve ark, 2017). Amach &rnekleme
yontemlerinden ise Olglt ornekleme, bu arastirmanin calisma grubunu belirlerken kullanilan 6rnekleme
yontemi olarak belirlenmistir. Olciit drnekleme, dahil etme ve haric tutma 6lcitleri ile drneklem grubunun
belirlenmesi olarak tanimlanabilir (Flick, 2022; Patton, 2014). Arastirmanin dahil etme olctleri:

a) Enaz g yilhk 6gretmenlik deneyimine sahip olmak,
b) Aktif olarak kaynastirma/butlnlestirme 6grencisi bulunan bir sinifta gérev yapmak,
c) Arastirmaya gonilliik esasina gore katilmayi kabul etmek, olarak belirlenmistir.

Arastirmaya dahil etme Olcutleri belirlendikten sonra katiimcilarin mesleki deneyim siresi, calistiklari okul
tard ve sinif yapisi gibi 6zelliklerde gesitlilik olmasina dikkat edilerek maksimum cesitlilik 6rneklemesi yoluyla
temsiliyetin artiriimasi hedeflenmistir. Calisma grubuna iliskin detayh bilgiler Tablo 1'de sunulmustur.

Tablo 1. Calisma Grubuna iliskin Demografik Bilgiler

Katilimai Mezun Oldugu Alan Mesleki Deneyim (Yil) Ogrenci Tanisi
K1 Okul Oncesi Ogretmenligi 5 0SB
K2 Okul Oncesi Ogretmenligi 3 0SB
K3 Okul Oncesi Ogretmenligi 7 0SB
K4 Okul Oncesi Ogretmenligi 11 0SB
K5 Okul Oncesi Ogretmenligi 8 0SB
Ké Okul Oncesi Ogretmenligi 14 zZY
K7 Okul Oncesi Ogretmenligi 7 zY
K8 Okul Oncesi Ogretmenligi 10 zZY
K9 Okul Oncesi Ogretmenligi 7 ZY
K10 Okul Oncesi Ogretmenligi 5 zZY
K11 Okul Oncesi Ogretmenligi 6 zZY
K12 Okul Oncesi Ogretmenligi 7 zY
K13 Okul Oncesi Ogretmenligi 12 ZY

*OSB: Otizm Spektrum Bozuklugu, ZY: Zihin Yetersizligi

Arastirmaya dahil edilen 6gretmenlere K1-K13 arasinda kodlar verilmistir ve her bir 6gretmenin gorisleri bu
katihmci kodu raporlanmistir. Tablo 1 incelendiginde, arastirmaya katilan 6gretmenlerin tamaminin okul
dncesi 6gretmenligi mezunu oldugu gériilmektedir. Ogretmenlerin mesleki deneyimlerinin 3-14 yil araliginda
degistigi ve 8 6gretmenin sinifinda ZY tanisi almis ¢ocuk bulunurken 5 égretmenin sinifinda OSB tanisi almis
cocuk bulundugu belirlenmistir.

Nitel arastirmalarda orneklem buyukligu, sayisal ¢okluktan ziyade elde edilen verinin niteligi ve arastirma
amacina hizmet etme dulzeyiyle belirlendigi bilinmektedir. Bu arastirmada orneklem buyikligd, veri
doygunlugu ilkesi dogrultusunda gerekcelendirilmistir (Guest, Bunce ve Johnson, 2006; Malterud, Siersma ve
Guassora, 2016). Gorlismeler sonucunda yaklasik onuncu katihmcidan itibaren yeni bir tema veya kod ortaya
¢tkmamis, on Uglncl katilimciyla birlikte verilerin  zenginligi arastirma sorularini yanitlamaya yeterli
gorulmustir. Dolayisiyla on UGglincl katilimcidan sonra veri toplama stireci sonlandirilmistir.
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Veri Toplama Araglar

Arastirmada veri toplama araci olarak yari yapilandiriimis gorisme formu kullaniimistir. Arastirmada veri
toplama araci olarak kullanilan yari yapilandinimis gériisme formu, ¢ asamada gelistirilmistir. ilk olarak
literatlr taramasi yapilarak okul o6ncesi donemde problem davranislara iliskin 6ne c¢ikan boyutlar
belirlenmistir. ikinci asamada, 6zel egitim alanindan iki ve okul éncesi egitimi alanindan bir uzman olmak
Uzere toplam ¢ uzmanin gorusleri alinarak sorularin kapsam gecerligi degerlendirilmistir. Uzmanlardan elde
edilen geri donuslerden sonra gorisme sorularina son sekli verilmistir (Tablo 2). Son asamada ise gorisme
formu, kicuk bir 6gretmen grubuyla pilot olarak uygulanmis ve elde edilen geri bildirimler dogrultusunda
son haline getirilmistir. Bu sureg, formun hem kapsam hem de dil acisindan gecerligini giclendirmistir.
Sonrasinda katilimcilar ile Onceden planlanan gin ve zamanda vyar yapilandirilmis gorismeler
gerceklestirilmistir.

Tablo 2. Goriisme Sorulari

1. Sinifinizda siklikla karsilastiginiz problem davranislar nelerdir?
1.1. Problem davranislari belirlerken herhangi bir kayit teknigi kullaniyor musunuz? Kullaniyorsaniz hangi
kayit teknikleri kullanarak kaydediyorsunuz?

2. Problem davranislarla bas etmede gli¢liik yasiyor musunuz?

3. Karsilastiginiz problem davranislarla bas etmede hangi ydntem ve stratejileri kullaniyorsunuz?

3.1. Bu yontem ve stratejileri belirlerken nelere g6z éniinde bulunduruyorsunuz?

3.2. Bagvuracaginiz yontem veya stratejileri belirlerken ¢ocugun sahip oldugu yetersizlik tiri ve
yetersizlikten etkilenme duzeyi etkili oluyor mu? Nasil?

3.3. Bagvurdugunuz yontem veya stratejiler istendik davranis degisiklikleri ortaya ¢ikarmadiginda nasil bir yol
izliyorsunuz?

4. Karsilastiginiz problem davranislar 6gretimsel planlarinizi ne dizeyde etkiliyor? Kayip zamani telafi
etmek icin ekstra uygulama veya etkinlik planlyor musunuz?

5. Sizce problem davranislarin ortaya ¢ikmasinda ve bu davranislara mudahalelerde bulunmada
karsilastiginiz engellerin temel sebebi nedir? Neden?

6. Problem davranislar ile bas etmede;

6.1. Ailenin rolliniin ne oldugunu distnuyorsunuz?

6.2. Aile ile is birligi yapiyor musunuz?

6.3. Eger is birligi yapiyorsaniz bunu nasil gerceklestiriyorsunuz?

7. Eklemek istediginiz baska bir durum var midir?

Veri Toplama Siireci

Veri toplama sireci 6nceden arastirmaya gonilli katilimlarina iliskin onaylari alinmis olan 6gretmenler ile
birebir gorismeler seklinde gerceklestirilmistir. Bes katihmcr ile yapilan gorismeler yuz ylze
gerceklestirilmistir. Ylz ylze gerceklestirilen gériismelerde arastirmaci tarafindan sorular herhangi bir yorum
katmadan katilimciya yoneltilmistir. Gorisme esnasinda ses kaydi alinmis ve sonrasinda verilerin analizi
strecinde bu ses kayitlari detayli olarak incelenerek betimsel analiz gerceklestirilmistir. Sekiz katihmc ile
yapilan gortsmeler ise cevrimici ortamlarda gergeklestirilmistir. Cevrimigi oturumlarda gergeklestirilen
oturumlar kayit altina alinmis ve sonrasinda bu kayitlar Gzerinden analizler gerceklestirilmistir. Her bir
katihmci ile gerceklestirilen gortismeler 25-35 dakika arasinda strmustlr. Gorismelerin analizi strecinde
temalar tekrar etmeye ve yeni bilgi gelmemeye basladiginda veri doygunlugunun saglandigina karar
verilmistir. Onuncu katilimcidan itibaren yeni kod ya da tema ortaya ¢ikmamasi nedeniyle veri toplama sureci
13 katilimci ile sonlandiriimistir.

Verilerin Analizi

Tam goérismeler tamamlandiktan sonra gorismelerin kayitlari arastirmacilar tarafindan yazili dokiiman haline
getirilmistir. Sonrasinda analiz slreci, iki asamali olarak gerceklestirilmistir: betimsel analiz ve igerik (tematik)
analizi. ilk asamada, veriler betimsel analiz yoluyla sistematik bicimde c¢éziimlenmis; katimci gérisleri acik,
dogrudan ve anlam bitinliglu bozulmadan aktarilmistir. Goruslerdeki ana noktalar baglamsal butinlik
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gozetilerek yeniden diizenlenmis, eksik veya net olmayan ifadeler arastirma baglami igerisinde yorumlanarak
analiz kapsamina alinmistir (Yildirnm ve Simsek, 2018; Gurbiz ve Sahin, 2014).

ikinci asamada, veriler icerik analizi kapsaminda daha derinlemesine ele alinmis; gérislerden elde edilen
anlamli ifadeler agik kodlara déntstlrilmis ve bu kodlar benzer 6zelliklerine gére gruplandirilarak temalar
olusturulmustur. Bu siire¢, Braun ve Clarke'in (2006) onerdigi alti asamali tematik analiz sireci (verilere
asinalik, kodlarin olusturulmasi, temalarin gelistiriimesi, temalarin godzden gecirilmesi, adlandiriimasi ve
raporlastirma) temel alinarak yGrtttlmustar.

Veri analizinde givenirligi saglamak amaciyla, katilimcilarin %30'unu olusturan ¢ 6gretmene ait veriler,
arastirma disinda yer alan iki bagimsiz alan uzmani tarafindan ayri ayr kodlanmis ve tematik yapilar
olusturulmustur. Kodlama siirecinde elde edilen tutarlihdi degerlendirmek lizere Miles ve Huberman'in (1994)
onerdigi formdl ("goris birligi / [gorus birligi + goras ayrihdi] x 100”) kullaniimistir. Kodlama sonucunda
yuksek diizeyde goris birligi saglanmis; gorts ayrihgr bulunan noktalar uzmanlar arasinda tartisilarak %100
goris birligine ulasilincaya kadar slre¢ surdUrllmustir. Sonucta elde edilen temalar, alan yazin ile
karsilastirmali olarak tartisilmis ve yorumlanmistir.

inandiricihik

Bir arastirmadan elde edilen verilerin gecerlik ve guivenirligi, elde edilen bulgularin genellenebilirligi agisindan
oldukga dnemlidir. Nitel arastirmalarda gecerlik ve givenirlik genellikle inandiricilik kavrami altinda ele alinir
(Tracy, 2013). inandiricilik, bir arastirmadan elde edilen verilerin gerceklik ile ne derecede ortiistigi ve
bulgularin var olan durumu ne 6l¢lide dogru yansittigi ile ilgilenmektedir (Guba ve Lincoln, 2004). Nitel
arastirmalarda inandiriciligin saglanabilmesi igin gesitli ydntemler mevcuttur. Bunlar; verilerin derinlemesine
toplanmasi ve ayrintili betimlenmesi, gorlslerin bagimsiz arastirmacilar tarafindan degerlendirilmesi, veri
cesitlemesinin yapilmasi, katilimci teyidinin alinmasi gibi teknikler olarak siralanabilir. Ayrica arastirmacilarin
nitel arastirma deneyimlerinin olmasi da inandiricilik agisindan énemli bir faktor olarak degerlendirilmektedir
(Noble ve Smith, 2015). Bu baglamda, arastirmanin inandiricihgini giclendirmek icin cesitli stratejiler
kullanilmistir. Katilimcr teyidi yoluyla 6gretmenlerin gorislerinin dogru yansitiip yansitiimadigr kontrol
edilmistir. Ayrica bagimsiz uzman incelemesi ve veri gesitlemesi (farkli okul turleri, farkli deneyim dizeyleri)
saglanarak bulgularin gecerlik diizeyi artinlmistir. Arastirmacilarin daha dnce nitel arastirma deneyimine sahip
olmasi ve surece iliskin refleksif notlar tutmalar da inandiricihgin saglanmasina katki saglamistir (Noble ve
Smith, 2015).
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Etik Kurul Onayt: Bu arastirma, 06/05/2025 tarihli, E-74555795-050.04-1335371 sayili 2025/352 numarali

karariyla istanbul Universitesi-Cerrahpasa Sosyal ve Beseri Bilimler Etik Kurulu'ndan alinan izinle
gerceklestirilmistir.

Yazar Cikar Catismast Bilgisi: Yazarlar, herhangi bir ¢ikar ¢atismalari olmadigini beyan etmektedir.

Yazar Katkist: Birinci yazar: Arastirmanin ydntem, tartisma ve veri analiz bdlimlerini tasarlamis ve yazmistir.
ikinci Yazar: Arastirmanin giris boélimiini yazmis ve veri toplama siirecini yiritmustar.

Bulgular

Bu arastirmada okul 6ncesi kaynastirma/butiinlestirme ortamlarinda gorev yapan ogretmenlerin problem
davranislarla bas etme stratejilerinin belirlenmesi hedeflenmistir. Bu ama¢ dogrultusunda hem var olan
problemlerin belirlenmesi hem de bu problemlere iliskin 6gretmenlerin basvurduklari stratejilerin belirlenmesi
amaglanmistir. Arastirma kapsaminda gerceklestirilen yari yapilandirilmis gortsmeler ile elde edilen gorisler
¢dzimlenerek kodlara, kodlardan alt tema ve temalara ulasilmistir. Tim bulgular bir arada
degerlendirildiginde toplamda 5 tema ve 31 alt temaya ulasilmistir. Bunlar yasanan problemler ve bu
problemlere ydnelik midahalelere iliskin stratejileri iceren tema ve alt temalar olarak sunulmustur (Sekil 1 ve
Sekil 2).
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Problem Davrans b Problemler

Tanmmlama Yasanan Gligliikler

L. Okul ve simfa uyumsuzluk 1 Smifta tek dgretmen olmak
2. Teknoloji bagimlilig 2 Aileden kaynakli problemler
3. Rutine uyumsuzluk 3 Kalabahk simflar
4. Zarar verici davranmslar Problem Davranisin 4. Tletisim becerilerinde sinirliliklar
Sonuglar 5. Cevresel faktorler
6 Materyal eksikligi
1. Kayip zaman 7 Siifin isleyisinin etkilenmesi
2. Motivasyon kaybi 8 Anadil farklilig
3. Programda yasanan aksakliklar 9 Yetersizligin diizeyi
4. Akran zorbalif 10. Uygun yontem ve strateji belirlemek
11. Ogretmen bilgi diizeyi

Sekil 1. Yasanan problemlere iliskin tema ve Alt Temalar

Sekil 1 incelendiginde, yasanan problemlere iliskin 3 tema altinda toplamda 19 alt temanin olustugu
gérilmektir. ilk olarak problem davranis tanimlama temasi incelendiginde, égretmenler siniflarinda okul ve
sinif kurallarina uyma, teknolojik materyallere bagimlilik dizeyinde yogdun ilgi, giinlik rutinlerde yasanan
glglikler ve hem kendisine hem de baskasina yonelik zarar verici olan davraniglari problem davranis olarak
tanimlamaktadir. Ornegin, 6gretmenlere problem davraniglari tanimlarken K12 “...olumsuz sézel ifadeler, sinif
kurallarina uymama (sinifta kosma, bagirma vb), yénergeleri uygulamada siklikla uyariya ihtiya¢ duyma"
seklinde tanimlarken K5 “..teknoloji bagimlis, oyun kuramayan, paylasmayt bilmeyen dGgrenciler” seklinde
tanimlamaktadir. Bu bulgu, 6gretmenlerin problem davranislar tanimlarken hem bireysel 6zelliklere hem de
kurallara uyum noktasinda eksikliklerine vurgu yaptiklarini gdstermektedir. Bununla birlikte K9 "Sinifta birden
fazla etken ve uyaranin olmast bazi égrencilerin ilgi cekmek istemesi bazi dgrencilerin okul kiltiiriine uyum
saglayamamasi gibi durumlar sinifimda siklikla karsilastigim problem davranislar acikgast.” ifadesi ile sinifinda
karsilastigi problem davranisin yalnizca bireyden kaynakl olmadigina ayni zamanda cevresel faktorlerin de
problem davranislari ortaya c¢ikardigina vurgu yapmaktadir. Bu durum, &6gretmenlerin bazi problem
davranislari yalnizca bireysel 6zelliklerle degil, ayni zamanda sinifin yapisi ve cevresel faktorlerle
iliskilendirdiklerini ortaya koymaktadir.

Problem davranis olarak tanimlanan ve siniflarinda karsilastiklari bu davraniglarin sonuglarina iliskin olarak
o6gretmenler, kayip zaman olustuguna, egitim 6gretim siireclerini yuritmeye yonelik mesleki motivasyonlarini
kaybettiklerini, mufredat programini takip etmede aksakliklar yasadiklarini ve bu davranislarin sinif icerisinde
akran zorbaliklarinin olusmasina zemin hazirladigini ifade etmektedir. Katihmcilarin cogunlugu (n=8) bu
davraniglarin sinif icinde kayip zaman ve 6gretim siirecinde aksakliklara yol actigini belirtirken, daha az sayida
katimci (n=3) bu durumlarin kriz anlar yoluyla kazanima dénisebilecegini ifade etmistir. Bu duruma yonelik
olarak K6 “problem davranislart ybnetmede ve bunlarla bas etmede ciddi anlamda zorlandigim zamanlar
elbette oluyor.", K8 "bunlar derslerimizi olumsuz etkiliyor" seklinde ifade etmektedir. Ayni zamanda K6
problem davranislardan kaynakli olarak yasanan zaman kaybina iliskin olarak “...esnek bir programmiz oldugu
icin telafi etmek bana cok mantiklt gelmiyor. Tam tersi bence kriz anlart da 6grenciler icin ayrt bir kazanim"
seklinde bir ifadede bulunmustur. Bu bulgu, problem davranislarin etkilerini yalnizca olumsuz olarak
degerlendirmeyen 6gretmenlerin de oldugunu, bazi 6gretmenlerin kriz durumlarini 6grenme firsati olarak
gorduginid gostermektedir. Bu baglamda distinildigiinde, programda yasanan aksakliklarin telafisine iliskin
o6gretmenler tarafindan bir planlamanin yapilmadigi, bu durumun zaman icerisinde kendiliginde telafi
edilebilecegi ve kriz anlarinin birer kazanim olarak degerlendirilebilecegine iliskin bir gortsin oldugu
anlasiimaktadir.
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Son olarak problem davranislara bas etmede yasanan gliclikler incelendiginde en fazla alt temanin bu tema
altinda olustugu gérilmektedir. Ogretmenler problem davranislarla bas etmede yasadiklar giicliiklere iliskin
OG bireylerle calismaya yonelik bilgi diizeylerini yetersiz olarak gériirken ¢ogunlukla yasanan gicliiklerin
temel kaynaginin aile iletisim kurmada yasanan zorluklar, cocugun yetistigi sosyo kulturel yapi ve cevresel
faktorler oldugunu belirtmektedirler. Ornegin, K5 “Siniflarda tek olmamiz bazen problem durumlart karsisinda
glicliik yasamamuza neden olmaktadir', K4 “Problem davranislarin halledilmesinde de halledilmemesinde de en
bliytik etken aile benim icin.", K6 “Fark edemeseler de sebep de aile, ¢6ziim de aile aslinda.", K7 “Orta ve agir
diizeyde yetersizlikten etkilenmis cocuklarda daha cok glicliik yasiyorum. Cocugun durumu ve diizeyine gore
degisiyor" K3 “Kaynastirma 6grencilerine ézel donanimli materyalimiz yok." seklinde ifadeler kullaniimistir. Bu
baglamda duslinuldiginde, 6gretmenler ozellikle aile ile iletisim kurmanin ve is birligi yapmanin oldukga
onemli oldugunu dislinse de bunu gerceklestirmede gliclik yasadiklarini ifade etmislerdir. Bununla birlikte
siniflarda materyal eksikliklerinden kaynakl olarak gugliklerin yasandidi ifade edilmistir. Fakat burada “6zel
donanimli materyal” vurgusu, 6gretmenlerin materyalleri OG cocuklara yoénelik uyarlamada gicliik
yasadiklarinin bir gdstergesi olarak degerlendirilmektedir.

Genel olarak bu bulgular, 6gretmenlerin problem davranislari tanimlama bicimleri ile yasadiklar guglikler
arasinda yakin bir iliski oldugunu gostermektedir. Davranislari daha cok sinif kurallarina uyumsuzluk
baglaminda tanimlayan ogretmenler, kayip zaman ve sinif ydnetimi sorunlarini vurgularken; davranislari
cevresel faktorlerle acgiklayan ogretmenler, aile is birligi ve materyal yetersizligi gibi dissal etkenlere
odaklanmistir.

Miidahale Stratejileri Stratejiler Davranis Belirleme

Stratejileri
Aile ile igbirligi
Pekigtirme Davranis kayit teknikleri kullanma
Ceza

Aileden goriig alma
Davramsgin kaynagini belirleme
Hazirbulunuslugun degerlendirilmesi

Ek destek sunma
Uygun yontem ve strateji belirleme
Gormezden gelme
Disiplinler arasi is birligi

[ T S

. Gelisimsel diizeye uygun degerlendirme

e s e

Sekil 2. Mudahaleye iliskin tema ve alt temalar

Yasanan glcluklere iliskin 6gretmenlerin basvurduklari stratejilerin davranis belirlemeye yo&nelik ve
mudahaleye yonelik stratejiler olmak Uzere 2 tema ve bu iki temanin ise 12 alt temadan olustugu
g6zlemlenmistir. ilk olarak problem davranislar belirlemeye yénelik stratejiler incelendiginde égretmenlerin
neden sonug iliskisine dayali olarak problem davranislari belirleme egiliminde olduklari séylenebilir. Ornegin,
K1 “Sinifimda olabildigince gézlem, anekdot kayd:, gelisim raporu tutuyorum. Ciinki bazt davranislarin her
zaman olmadigint gérebiliyorum. Ne zaman bu davraniglarin oldugunu belirlemek icin bu kayitlar isimi
kolaylasturiyor”, ve K2 “Hangi durumlarda davranis gésterdigine bakiyorum. Davranisin nedenini anlamaya
calistyorum" seklinde ifade ediyor. Bu bulgu 6gretmenlerin problem davranislari yalnizca ylizeysel gozlemlerle
degil ayni zamannda neden sonug iliskisi icerisinde degerlendirmeye yodnelik caba sarfettiklerinin bir
gostergesi olarak degerlendirilmistir. Bununla birlikte bir davranisi problem davranis olarak ele almak igin
strekliligin de g6z 6niinde bulunduruldugu séylenebilir. K3 ise “Problem yaratacak davranislarla karsilasinca
yine aile ile ¢cézmeye calistyorum, evde neler yapuliyor bunu arastirtyorum” seklindeki ifadesiyle problem
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davranisin farkli zaman ve ortamda da gergeklestirilip gergeklestiriimedigine yonelik bir arastirma yaptigina
vurgu yapmaktadir. Bu durum, 6gretmenlerin aileyi tanilama siirecinin dnemli bir parcasi olarak gordiklerini
ortaya koymaktadir. Bu baglamda degerlendirildiginde, 6gretmenlerin bir davranisi problem davranis olarak
nitelendirmek icin o davranisin sistematik olarak sergileniyor olusunu, farkli zamanlarda ve farkli ortamlarda
bu davranisin ortaya ¢ikip ¢ikmadigini degerlendirdigi gorilmektedir. Yine K4 “En dnemli kriterim égrencinin
icinde bulundugu durum ve problemi ¢6zmedeki hazir bulunusluk seviyesi." seklinde ifade ederken K5 “...yas ve
gelisim ozelliklerini 6niinde bulunduruyorum kesinlikle." diye goris bildirmistir. Bu durumda 6gretmenlerin
davranislara iliskin degerlendirmelerde bulunurken c¢ocugun gelisimsel sireclerini de dustundukleri
soylenebilir.

ikinci olarak miidahaleye ydnelik stratejiler incelendiginde yine aile ile is birligine yonelik vurgularin
¢ogunlukta oldugu, bununla birlikte pekistirme, ceza gibi davranis degistirmeye yonelik stratejilerin izlendigi
gozlemlenmistir. Buna y&nelik olarak 6gretmen gorisleri incelendiginde, K3 “Aile ile iletisim halinde olurum.
Go6ziim onerilerini birlikte distiniiriiz ve ilerleriz", K5 “Aileler ile telefon goriismeleri, bireysel gériismeler, aile
katilim etkinlikleri ile siirecin icerisinde tutmaya calistyorum" gibi ifadelerin oldugu goérilmektedir. Bu gorisler
ise yasanan glcliklere yonelik ortaya cikan kod ve temalara paralel olarak aile ile is birligi sireclerinin
etkililigine yonelik bir inancin oldugunun bir gostergesi olarak degerlendiriimektedir. Davranis degistirmeye
yonelik stratejiler incelendiginde ise, K8 “...cocugun problem davranisinin Ulzerine ¢ok gitmiyorum,
sakinlesmesini bekliyorum", K9. “..dncelikle gérmezden geliyorum acik¢asi, ise yaramazsa farklt yéntemler
deniyorum.”, K2 “Eger iyi bir sey yaparsa da pekistiriyorum" gibi ifadelerin oldugu belirlenmistir. Bu baglamda
disinuldigunde, ogretmenlerin ¢ogunlukla davranis degistirmeye sistematik olarak daha O©nceden
planlanmis bir yéntem veya stratejiye basvurmaya iliskin bir ifadelerinin olmadigi gézlemlenmistir. OG
cocuklarin desteklenmesine yonelik olarak K5 “...zaman kayiplart icin giine baslama zamanlarinda sohbet
etkinliklerinde ve eve gidis saatlerine yakin yapilamayan calismalart tamamlamaya ¢alistyorum®, K13 “Yetersiz
kaldigim noktalarda rehberlik servisinden yardim aliyyorum" seklinde ifadelerin oldugu gozlemlenmistir. Elde
edilen gérisler OG cocuklarin yasadiklari zaman kayiplarinin telafisinde ve geride kaldiklar calismalara
yonelik 6nleyici  bir stratejinin  bulunmadigi  veya sistematik olarak planlanmis bir calismanin
gerceklestiriimedigi  gorlilmektedir. Dahasi  bazi  6gretmenler kayiplara iliskin  hicbir  calisma
gerceklestirmediklerini de ifade etmektedir. Bu baglamda degerlendirildiginde egitim &gretim sureclerinin
verimliligi ve yasanan kayiplarin giderilmesinde midahaleye yonelik stratejilerin oldukca sinirli oldugu
soylenebilir.

Genel olarak bulgular, problem davranislari belirlemeye yonelik stratejiler ile midahale stratejilerinin birbirini
tamamladigini géstermektedir. Ogretmenler, bir davranisi problem olarak nitelendirmeden énce gézlem,
anekdot kaydi, aile gérismeleri ve gelisim raporlari gibi yontemlerle sistematik bir degerlendirme sireci
yuruttiklerini ifade etmektedirler. Bu yaklasim, davraniglarin yalnizca tek bir baglamda degil, farkli zaman ve
ortamlarda da ortaya ¢ikip cikmadiginin dikkate alindigini gostermektedir. Buna karsilik, miidahaleye yonelik
stratejiler incelendiginde 6gretmenlerin benzer sistematikligi stirdirmekte zorlandiklari, cogunlukla aile ile is
birligine ve bireysel deneyimlerine dayali ¢cdzimler gelistirdikleri gortlmustar. Katilimcilarin énemli bir
bolimi (n=9) aile ile is birligini birincil midahale yontemi olarak 6ne ¢ikarirken, daha sinirli sayida 6gretmen
(n=4) dogrudan davranis degistirme stratejilerine bagvurmustur. Ayrica bazi 6gretmenler problem
davranislara yonelik sistematik bir plan izlemediklerini, tepkisel ve duruma gdre degisen yontemler
kullandiklarini ifade etmistir. Bu durum, belirleme siirecindeki analitik ve planli yaklagsimin, miidahale
strecinde ayni 6l¢lide uygulanmadigini ortaya koymaktadir. Ancak yine de bulgular, her iki strateji grubunun
birbirini destekledigini ve 6gretmenlerin problem davraniglara yonelik bittincdl bir yaklasim gelistirmeye
cahstiklarini gostermektedir.

Tartisma, Sonug ve Onerileri

Arastirma kapsaminda elde edilen bulgular analiz edilmis, kod ve temalara ayrilarak alanyazin dogrultusunda
degerlendirilmistir. Elde edilen kod ve temalar incelendiginde, yasanan problemler ve bu problemlere iligkin
stratejiler olarak temalarin ve alt temalarin olustugu belirlenmistir. Arastirmanin bu boliminde elde edilen
bulgular sirasiyla alanyazin cercevesinde tartisiimistir.
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Bu arastirmadan elde edilen sonuclar degerlendirildiginde dikkat ¢eken bir bulgu olarak, 6gretmenler
problem davranislari zarar verici olan davraniglar (6r. vurma, nesne firlatma vb.), okul-sinif kurallarina ve rutine
uyumsuzluk ile teknolojik materyallere olan bagimlilik cercevesinde degerlendirdigi gértlmektedir. Alanyazin
incelendiginde okul 6ncesi donem c¢ocuklarinda saldirgan davranislar sergileme, aglama, paylasmaktan
kacinma gibi problem davranislarin siklikla karsilasilan problem davranislar oldugu gériilmektedir (Ozbey,
2010; Guder, Alabay ve Giiner, 2018). Guder ve arkadaslari (2018) yapmis olduklari calismada da benzer
sekilde, &gretmenler siniflarinda vurma, kiskancglik gdésterme, tiikirme, kural tanimama gibi problem
davranislarla karsilastiklarini ifade etmislerdir. Bu baglamda ele alindiginda, okul 6ncesi dénem ¢ocuklarinda
siklikla karsilasilan problem davranislarin, 6gretmenler tarafindan da problem davranis tanimlamasi igerisinde
degerlendirilmesi beklenen bir bulgudur. Bununla birlikte, bazi 6gretmenlerin kriz anlarini 6grenme firsati
olarak gormeleri ve problem davraniglara yonelik sistematik bir strateji gelistirmemeleri, literatirdeki
yapilandiriimis midahalelerle kismen celismektedir (Hanline ve ark., 2024). Bu bulgu, égretmen algilarinin
problem davranis yonetiminde farkl ve beklenmedik bakis acilarini yansittigini gdstermektedir.

Fakat 6gretmenlerin problem davranislardan kaynakl olarak karsilastiklari zaman ve motivasyon kaybi, akran
zorbaliklari gibi istenmeyen ciktilara iliskin cogunlukla dnleyici miidahalelere basvurmadiklar belirlenmistir.
Bir diger deyisle, 6gretmenler problem davranislari ve bu davranislarin yol actigi sorunlari bilmelerine karsin
bu duruma ydnelik 6nlem almada sinirhliklar yasamaktadirlar. Alanyazin incelendiginde, okul &ncesi
dgretmenlerinin OG bireylerle calismada kendilerini yetersiz hissettikleri (Forlin, 2010), olumlu sinif iklimi
olusturmada yetersiz kaldiklari (Ozdemir ve Tepeli, 2016) ve siniflarinda etkili 6gretimi planlamaya iliskin
yeterli materyal ve destek personelinin bulunmadigi (Sucuoglu ve ark., 2014) belirtilmistir. Bu arastirmanin
bulgularn da 6gretmenlerin OG bireylerle calismada ve problem davranislarin kontroliinde bilgilerinin ve
siniflarinin imkanlarinin yetersiz oldugunu dislndiklerini gostermektedir. Benzer sekilde, giincel calismalarda
da (Wahman ve ark., 2025) 6gretmenlerin erken ¢ocukluk déneminde problem davraniglari yonetmede yeterli
destek ve donanima sahip olmadiklari vurgulanmaktadir. Bu baglamda elde edilen sonuclar literatirdeki
bulgular ile paralellik gdstermektedir.

Alanyazin incelendiginde 6gretmen bilgi diizeyi, etkinlikler arasi gegislerde yasanan zaman kayiplari, aile ile is
birligi gibi durumlarin okul dncesi siniflarin kalitesinin birer gostergesi olarak degerlendirildigi gorilmektedir
(Bakkaloglu, Sucuoglu ve Yilmaz, 2019; Cate ve ark., 2010; Yilmaz ve Karasu, 2018). Bu arastirmadan elde
edilen bulgular incelendiginde 6gretmenlerin aile ile is birliginde sorunlar yasadiklari, uygun yéntem ve
teknigi belirlemede guglukler cektigi, siniflarin kalabalik ve materyal agisindan sinirli olmasi gibi problemlerin
yasandigi gorilmektedir. Yasanan bu gugliklerin ise siniflarin kalitesinin yetersiz olmasina yol actigi ve
dolayisiyla problem davranislara iliskin etkili mtidahalelerin gelistiriimesinin éniinde de engel olusturabilecegi
disundlmektedir. Bununla birlikte siniflarda bulunan cocuklarin ana dillerinin farkli olmasi da bir problem
durum olarak degerlendirilmistir. Ogretmenler ana dili farkli olan cocuklarla iletisim kurmada guicliik
yasadiklarini ve bu durumun da problem davranislarin ortaya ¢ikmasina zemin hazirladigini ifade etmislerdir.
Ogretmenlerin gérusleri incelendiginde ise ana dili farkli olan cocuklarin cogunlukla siginmaci statiisiinde
olan veya savas gibi sebeplerle lGlkemize yerlesmis ailelerden ve sosyo-kiltlrel cevrelerden gelen ¢ocuklar
oldugu anlasilmaktadir. Alanyazin incelendiginde, okul 6ncesi 6gretmenlerinin ana dili Tirkce olmayan
cocuklarla calismaya yonelik kaygi yasadiklari, bu ¢ocuklarin egitim 6gretim siirecine dahil edilmesinde bilgi
ve deneyimlerinin sinirh oldugu belirlenmistir (Ozoru¢ ve Sigirtmag, 2022; Tanis ve Ozgiin, 2022). Tiirker-
Uclincii ve Aktan Acar (2021) tarafindan yapilan calismada ise benzer sekilde siginmaci statiisiindeki
cocuklarin okula uyum sureglerini en fazla etkileyen faktoriin ana dil farklihdi oldugu vurgulanmistir.
Dolayisiyla okul 6ncesi egitim slreclerinde etkili 6gretim ortami olusturabilmek icin ana dil farkhligi gibi
kilturel farkliliklarin da ele alinmasi gereken oldukca dnemli bir problem durum olarak diistiniimektedir. Bu
bulgu, Bronfenbrenner'in ekolojik sistem teorisi cercevesinde mikrosistem dizeyinde aile ve c¢evre
faktorlerinin ¢ocuklarin problem davranislar Gzerindeki etkisini destekler niteliktedir.

Ogretmenlerin basvurduklan stratejiler degerlendirildiginde ise problem davranis belirleme ve bu problem
davranislara midahale temalarinin olustugu gorilmektedir. Bu temalar incelendiginde goze carpan &nemli
bulgulardan birinin hem davranis belirlemede hem de bu davranislara yonelik midahalelerde aile ile is
birliginin 6n plana ¢iktigi gorilmektedir. Bununla birlikte yasanan guiglikler icerisinde de aile ile iletisimden
kaynakli gugliklerin yer aldigi gorilmektedir. Bu durumda 6gretmenlerin etkili bir midahale ve egitim
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uygulamak icin ailenin roliiniin 6nemli oldugunu disiindigu, fakat iletisim kurmada ve is birligi saglamada
olumsuzluklarin yasandi§i sonucu ortaya cikmaktadir. Alanyazinda 6gretmen ve &gretmen adaylarn ile
gerceklestirilen calismalar incelendiginde, OG olan cocugun egitiminde dgretmenlerin aile ile is birligini
oldukga 6nemli buldugu ifade edilmektedir (Arslan Armutcu, Kurt ve Genel, 2024; Aydogdu ve Kilig, 2016;
Dayi ve Toret, 2021). Bununla birlikte aile ile is birligi saglamada da sinirliliklar yasandigi siklikla dile
getirilmektedir (D6nmez ve Dayi, 2024; Giizelyurt, Birge ve Okten, 2019). Aile ile is birligine ket vuran en
énemli faktérlerden biri olarak aile ile ortak dili konusmada giiclik yasanmasi (Giizelyurt, Birge ve Okten,
2019), ailenin egitim o6gretim slrecindeki roliintin ve bilgi dlzeyinin yetersiz olmasi (Yanik, 2016) gibi
durumlarin 6n plana ¢iktigi gorilmektedir. Dolayisiyla ailelerin tanilama ve egitim sireclerinde aktif rol
oynamasl, haklarinin ve sorumluluklarinin farkinda olmalarinin saglanmasina yonelik calismalarin arttirilmasi
onerilmektedir (Aksoy ve Safak, 2021). Bu noktada, 6gretmenlerin aile is birligini kritik gérmesine ragmen
sinirhliklar yasamasi, Bandura’nin sosyal 6grenme teorisi baglaminda aile-6gretmen is birliginin 6grenme
streclerindeki roliini dogrulamaktadir.

Bu arastirmanin bulgular 6gretmenlerin problem davranislara yonelik olarak oldukga sinirli stratejiye
basvurduklar gérilmektedir. Okul ©ncesi egitiminde OG bireylerle calisan égretmenlerin yeterlikleri
degerlendirildiginde, cogunlukla dgretmenlerin OG bireyleri egitim dgretim sireclerine dahil etmede ve
problem davranislarla bas etmede sinirliliklar yasadiklar belirtilmistir (Akinci Dlzel ve Girgin Akin, 2024;
Karlsudd, 2021; Kocaoglu ve ark, 2023). Ayrica égretmenlerin OG bireylerle calisma konusunda bilgi
eksikliklerinin oldugu da arastirmalarda siklikla vurgulanan noktalardan bir digeridir (Avramidis ve ark., 2000;
Metin, 2018; Kargin, Acarlar ve Sucuoglu, 2003; Odom, 2000). Bu bilgilerden yola ¢ikarak, okul &ncesi
dénemde OG bireylerle calisan 6gretmenlerinin bilgi diizeylerinin yetersiz oldugunu ve bu durumun da
problem davranislarla bas etmede sinirliliklari beraberinde getirebilecegini sdylemek mumkindir. Ayrica
O6gretmenlerin yalnizca zarar verici/egitim dgretim sureglerini engelleyici davranislari problem davranis olarak
tanimlamalarn da bilgi eksikliginin bir sonucu olarak distnilmektedir. Alanyazinda problem davranislarin
yalnizca disa donuk, zarar verici veya ket vuran davranislar olmadigi, bireyin kendi 6grenme performansini ve
yasantisini olumsuz yonde etkileyen davranislarin da problem davranis olarak tanimlandi§i gorilmektedir
(Levin ve Nolan, 2007; Merrell ve Harlacher, 2003). Dolayisiyla problem davranislara yonelik uygun
tanimlamanin yapilamamasi, etkili stratejilerin belirlenip uygulanmasinda da sinirliliklarin yasanmasina neden
olacaktir. Bu durum &gretmenlerin  OG bireylere ydnelik bilgi dizeylerinin yetersiz olmasiyla
iliskilendirilmektedir (Aksoy, 2020). Bu baglamda, 6gretmenlerin yeterliklerini artirmaya yonelik yapilandiriimis
hizmet ici egitim programlarinin diizenlenmesi, ailelerle diizenli is birligi toplantilarinin yapilmasi ve siniflarin
Ozel gereksinimli ¢cocuklar icin donanimli materyallerle desteklenmesi 6nerilmektedir. Gelecek arastirmalarda
ise 6gretmenlerin problem davranis yonetim stratejileri ile mesleki tiikenmislik diizeyleri arasindaki iliski, aile
katihmini artirmaya yonelik dijital aracglarin etkisi ve kultirel/dilsel c¢esitlilik iceren siniflarda strateji
tercihlerinin nasil farklilastigi incelenebilir.

Bu arastirmada elde edilen sonuglardan birisi, okul Oncesi kaynastirma/bitiinlestirme ortamlarina goérev
yapan ogretmenlerin problem davranislarla bas etme stratejilerinin belirlenmesi hedeflenmistir. Arastirma
kapsaminda elde edilen bulgular 6gretmenlerin ¢ogunlukla disa donik olan zarar verici veya egitim
streclerini engelleyici davranislari problem davranis olarak tanimladiklari gortlmektedir. Bu bulguy,
o6gretmenlerin problem davranis tanimlarinda daha ¢ok goézle goriiniir ve 6grenme siirecini kesintiye ugratan
davranislara odaklandiklarini, ice donik davranislar ise daha az problem olarak degerlendirdiklerini
gostermektedir. Yasanan glcliklerin ise yalnizca problem davranislardan kaynaklanmadidi cevresel faktorler,
materyal eksiklikleri, ek personel ihtiyaci gibi durumlarin da problemlerin énemli bir nedeni oldugu ifade
edilmistir. Dolayisiyla egitim 6gretim sureglerinde verimliligi arttirmak igin bu baglamda siniflarin niteliklerinin
arttinlmasi gerektigi 6nerilmektedir.

Arastirmadan elde edilen sonugclardan bir digeri, 6gretmenlerin aile ile is birligini olduk¢a 6nemli gérdigu
fakat bu is birligini saglamada sinirliliklar yasadiklaridir. Bu baglamda 6gretmen-aile etkilesiminin niteliginin
arttirlmasi icin hizmet ici egitimlerin planlanmasi, ailenin egitim stireclerine aktif katiliminin tesvik edilmesi ve
bu baglamda yasal diizenlemelerin genisletiimesi &nerilmektedir. Son olarak bu arastirmani en 6nemli
bulgularindan bir digeri de 6gretmenlerin OG bireylerin problem davranislari ile bas etmede kendilerini
yetersiz gérmesi ve oldukca sinirli stratejilere bagvurmasidir. Bu baglamda égretmenlerin OG bireylere yonelik
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bilgi dlzeylerinin arttirilmasi, hizmet igi egitimlerin zenginlestirilmesi ve uygulamaya doénuik egitimlerin
arttirlmasi 6nerilmektedir. Buna ek olarak, Universitelerin okul &ncesi dgretmen yetistirme programlarina
problem davranis yonetimine ydnelik uygulamali derslerin eklenmesi ve &gretmen adaylarinin staj
streclerinde bu konuda deneyim kazanmalarinin saglanmasi 6nemlidir.

Bu baglamda, politika yapicilarin kapsayici okul dncesi egitim ortamlarinda davranis yonetimine ydnelik
kapsamli rehberler gelistirmesi gerekmektedir. Ayrica, 6gretmenlerin problem davranislarla bas etme
becerilerini artirmak i¢in Olumdu Davranissal Destek (ODD) gibi giincel ve etkili yaklasimlarin temel alindig
hizmet ici egitim programlarinin yayginlastiriimasi énemlidir. Aile-6gretmen is birliginin glglendirilmesi
amaciyla ise iletisim ve is birligi becerilerine odaklanan egitimlerin diizenlenmesi ve yasal diizenlemelerin bu
alani destekleyecek sekilde genisletiimesi 6nerilmektedir. Bu o©neriler, édretmenlerin problem davranis
yonetiminde yalnizca bireysel deneyimlerine degil, bilimsel temellere dayali kanitlanmis stratejilere
erismelerini saglayacaktir. Son olarak, bu alandaki bilgi birikiminin artirilmasi icin 6gretmenlerin deneyimlerini
ve uyguladiklar stratejilerin uzun vadeli etkilerini inceleyen boylamsal arastirmalarin gerceklestirilmesi, hem
uygulama hem de politika acisindan degerli katkilar saglayacaktir. Gelecekte yapilacak arastirmalarda
ogretmenlerin problem davranis yodnetimi ile mesleki tlkenmislik dizeyleri arasindaki iliski, dijital
teknolojilerin (6r. mobil uygulamalar, cevrimici aile rehberlik sistemleri) 6gretmen-aile is birligini nasil
gelistirebilecegi ve farkli kilturel/dilsel arka planlardan gelen cocuklarla calismada 6gretmen stratejilerinin
nasil cesitlendigi incelenmelidir.
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