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Ozet: Bu arastirmanin amaci, Covid-19 salgmi doneminde yiiriitiilen uzaktan egitim siirecinde
gocmen Ogrencilerin egitimine iliskin sosyal bilgiler &gretmenlerinin deneyimlerini
incelemektir. Caligmada nitel arastirma yontemlerinden fenomenoloji deseni kullanilmustir.
Katilimcilar, 6l¢iit ve maksimum cesitlilik 6rnekleme stratejileriyle segilen 12 sosyal bilgiler
ogretmeninden olugsmaktadir. Veriler, miilakatlar yoluyla toplanmis ve tematik analiz teknigiyle
¢Ozlimlenmistir. Arastirma bulgulari, 6gretmenlerin uzaktan egitime gegcis siirecinde ¢esitli
olumsuz duygular yasadiklarim gostermektedir. Ogretmenlerin gegis siirecinde kurum
diizeyindeki uygulamalar1 yeterli, Milli Egitim Bakanlig1 diizeyindeki uygulamalari yetersiz
olarak degerlendirdigi belirlenmistir. Ogretmenlerin biiyiik kismimn dijital cihazlara erisimde
sorun yasamadigi, internete erisim konusunda ise ¢esitli sorunlar yasadiklari belirlenmistir.
Gogmen Ogrencilerin ise hem dijital araglara hem de internete erisimde ciddi sikintilar yasadigi

skaymakei@kastamonu.edu.tr bulunmustur. Gé¢men 6grencilerin derse katilim oranlarimin diistiigii, uzaktan egitime uyum

saglayamadiklari, akademik basarilarinin geriledigi ve ders kapsaminda kazandirilmasi
hedeflenen bilgi, beceri ve degerlere ulagsmakta yetersiz kaldiklar tespit edilmistir. Uzaktan
egitimin dijital iceriklere erisim, materyal ¢esitliligi ve 6grenci tirlinlerinin takibi gibi avantajlar
saglamasina ragmen; gé¢men Ogrencilerde dikkat dagmikligi, motivasyon kaybi, sosyal
izolasyon, dil gelisiminde gerileme ve teknoloji bagimliligi gibi dezavantajlari 6n plana
¢ikardigi bulunmustur. Arastirma sonuglari, 6gretmenlerin gé¢men &grencilerin uzaktan
egitimine iligkin 6z yeterlik algilarmin diisiik oldugunu ve hem kurumsal hem de bakanlik
diizeyinde sunulan desteklerin yetersiz bulundugunu ortaya koymustur. Bu dogrultuda, gogmen
ogrencilerin uzaktan egitim deneyimlerinde karsilastiklar1 yapisal ve pedagojik sorunlari
gidermeye yonelik destek programlarinin gelistirilmesi ve kapsayici egitim politikalarinm
gliclendirilmesi dnerilmektedir.
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GIRIS

Aralik 2019°da Cin’de ortaya ¢ikan Covid-19 salgimi, kisa siirede kiiresel bir etki yaratmig; 6nemli
sosyal, politik, ekonomik ve psikolojik sonuglar dogurmustur (El Keshky vd., 2020; ILO vd., 2020; Saladino
vd., 2020). Bu etkilerin basinda egitim alan1 gelmektedir. Salginin baslangiciyla birlikte okul dncesi egitimden
yliksek 6gretime kadar diinya genelinde 1,5 milyardan fazla 6grenci etkilenmis ve kiiresel capta okullarin
%91°1 kapanmistir (IOM, 2020; UNESCO, 2021; UNICEF, 2020a). Tirkiye’de ise ilk vakanin tespit
edilmesinin ardindan, 16 Mart 2020 tarihinde ilkokul, ortaokul ve liseler bir hafta siireyle tatil edilmistir. 23
Mart 2020 tarihinden itibaren uzaktan egitime gecilerek, 6 Eyliil 2021°e kadar dersler agirlikli olarak bu
yontemle stirdiiriilmiistiir. Uzaktan egitim siireci, Egitim Bilisim Ag1 [EBA] web sitesi (www.eba.gov.tr) ve
TRT EBA TV (ilkokul, Ortaokul, Lise) kanallar1 araciligiyla yiiriitiilmiistiir. Bu dénemde Tiirkiye’de okul
oncesinden lise son sinifa kadar 18 milyonu agkin 6grenci egitimden uzak kalmistir (TEDMEM, 2022, 2021,
2020).

Okullarin kapanmasimin kiiresel egitim lizerindeki olumsuz etkileri, Covid-19 salgmi oncesinde de
cesitli zorluklarla miicadele eden gogmen ¢ocuklarin yasamlarinda belirsizlik ve sorunlari artirmistir (You vd.,
2020). Bu sorunlar arasinda 6grenme kaybi, egitim esitsizliginin artmasi, 6gretim materyallerine erisim
zorlugu, okulu birakma oranlariin yiikselmesi, yetersiz beslenme, g¢ocuk is¢iligi, cocuk yasta evlilikler, ruh
sagligr sorunlar1 ve stres artis1 yer almaktadir (OECD, 2020; UNESCO, 2022; World Bank, 2020). Ayrica
salgin stirecinde gégmenlerin saglik sistemine erisimdeki engeller, gida ve temel yasam malzemelerine ulasim
giicliikleri, ailelerinin is ve gelir kayiplari, seyahat kisitlamalar1 ve dil bariyeri nedeniyle salginla ilgili temel
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bilgilere erisimde yasanan sorunlar da &grencilerin yasam kosullarini olumsuz etkilemistir (IOM, 2020;
SGDD-ASAM, 2020; UNICEF, 2020b; You vd., 2020).

Milli Egitim Bakanligi (MEB) ve sivil toplum kuruluslari, bu siirecte go¢men Ogrencilerin egitim
kosullarini iyilestirmeye yonelik cesitli calismalar yliriitmiistiir. MEB, uzaktan egitim stirecinde, 6zellikle
dezavantajli gruplara yonelik olarak EBA destek noktalari, farkli dillerde egitim materyalleri, mobil
uygulamalarin gelistirilmesi, tablet bilgisayar dagitimi, internet destegi ve cesitli kaynak kitaplar1 araciligiyla
akademik destek saglamay1 hedeflemistir (MEB, 2021a, 2020a, 2020b). Ayrica MEB’in UNICEF ve UNHCR
is birligiyle, gd¢men 6grenci niifusunun yogun oldugu illerde EBA destek noktalar1 ve mobil destek araglarinin
sayisi artirilarak 6grencilerin erigim sorunlari giderilmeye ¢alisilmistir (MEB, 2021b, 2021¢). Bununla birlikte,
Suriyeli Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun Desteklenmesi Projesi (PIKTES) kapsaminda,
30 Mart 2020 tarihinde ilkokul ve ortaokul diizeyindeki gé¢men 6grencilerin akademik ve sosyal becerilerini
gelistirmek, Tiirkge bilgilerini pekistirmek ve Tiirk¢e derslerine devamliliklarini saglamak amaciyla “Uyum
icin Tiirk¢e” dersleri baglatilmistir. Hazirlanan bu dersler, TRT-EBA ve PIKTES Youtube kanallar1 iizerinden
goecmen Ogrencilerin erisimine sunulmustur (PIKTES, 2020). Ancak MEB tarafindan salginin 6grenciler
iizerindeki olumsuz etkilerini azaltmaya yonelik bu ¢abalara ragmen, 2020 ve 2021 yillarinda uzaktan egitime
erisim ve bu siirecten verim alinmasi noktasinda sorunlar yagandigi sdylenebilir (TEDMEM, 2022, 2021).

Alan yazin incelendiginde, Covid-19 salgimi siirecinde gdogmen O6grencilerin egitimine iliskin farkl
baglamlarda ¢esitli arastirmalarin yapildigi goriilmektedir. Uluslararasi alan yazinda 6rnegin Ili¢ ve Dedanski
(2020) Sirbistan’da gogmen ¢ocuklarin salgin sirasinda karsilastiklart sorunlari incelemis ve dil engelleri,
uzaktan egitimin etkililigi, materyal eksiklikleri, sosyallesme yetersizlikleri ve dersleri diizenli takip
edememenin akademik basariy1 diisiirdiigiinii ortaya koymustur. Benzer sekilde Popyk (2021) Polonya’daki
gdcmen ¢ocuklarin uzaktan egitim deneyimlerinde teknolojiye erisim ve uyum sorunlariin 6ne ¢iktigini tespit
etmistir. Primdahl ve digerleri (2021), Danimarka’daki hazirlik sinift 6gretmenleriyle yaptig1 nitel calismada,
uzaktan egitim siirecinde miilteci 6grencilerin dersleri anlamada giigliik yasadigini, dil engellerinin siireci
olumsuz etkiledigini ve aile desteginin yetersiz kaldigini belirtmistir. Bu sorunlarin hem akademik basariy1
azalttigt hem de Ogrencilerin sosyal yasamlarini olumsuz etkileyerek yalmzlik hislerine yol agtigi
vurgulanmistir. Sugarman ve Lazarin (2020), ABD’de Ingilizce 6grenen miilteci cocuklarin salgin siirecindeki
deneyimlerini incelemis; dijital erisim kisitliligi, dil engelleri ve aile destegi eksikliginin egitime katilimi
giiclestirdigini ortaya koymustur. Benzer sekilde Desjardins (2021), Kanada’da ikinci dil olarak Ingilizce
Ogrenen miilteci 6grencilerin teknolojik araglara siirli erisim ve iletisim engelleri nedeniyle uzaktan egitime
katilamadiklarini belirlemistir. Mupenzi ve digerleri (2020) Avustralya’da uzaktan egitim siirecinde 6grenim
goren gogmen ve miilteci 6Zrencilerin egitimini incelemis ve dgrencilerin internet, bilgisayar ve uygun ev
ortamina erisim konusunda sorun yasadiklar1 sonucuna ulasmistir. Gjerlew ve digerleri (2021) Banglades’te
miiltecilerin ev sahibi topluluklara kiyasla daha fazla egitim secenegine ulasabildigini, ancak bu seceneklerin
cogunun gayri resmi ve diisiik kaliteli olmasi nedeniyle uzun vadeli katkisinin belirsiz kaldigini ortaya
koymustur. Lidegran ve digerleri (2021) ise Isve¢’te gdemen dgrencilerin teknik donamim, egitim destedi ve
caligma alan yetersizlikleri nedeniyle uzaktan egitimde dezavantajli konumda olduklarini tespit etmistir.

Tirkiye’de yiiriitillen arastirmalarda simif, Tirk¢e ve PIKTES O6gretmenleri ile ilkokul 6grencileri,
iiniversite Ogrencileri ve gé¢men velilerin salgin siirecine iligkin goriisleri incelenmistir. Diger taraftan,
gbegmen Ogrencilerin egitimindeki durumu ve yapilmasi gereken ¢aligmalari tartigmall bir yaklasimla ele alan
arastirmalar da gergeklestirilmistir. Ornegin Calisir ve Ozaslan (2021) sinif ve PIKTES dgretmenlerinin
gorisleri tizerinden yabanci uyruklu 6grencilerin uzaktan egitim siirecini incelemis ve dil sorunlart nedeniyle
derslerin verimli gegmedigini ve Ogrencilerin dersi anlamakta giigliik cektigini tespit etmistir. Ayrica
aragtirmada maddi yetersizlikler, veli ilgisizligi ve dil engeli sebebiyle katilimin azaldigi da belirlenmistir.
Degirmenci ve digerleri (2021) gecici koruma altindaki Suriyeli ¢ocuklarin egitim siirecine katilim ve
uyumlarii 6gretmen goriisleriyle incelemis ve pandemi nedeniyle yiiz yiize egitimde saglanan uyumun
sekteye ugradigini, ¢ocuklar ve aileleriyle iletisimin zayifladigin1 ve 6grencilerin derse katiliminin 6nemli
Olciide distiiglinii ortaya koymustur. Kayman ve Elkatmis (2021) gé¢men Ogrencilerin Tiirk¢e dersinde
yasadiklar sorunlar incelemis ve 6grencilerin Tiirkgeyi yeterince bilmemeleri ile 6gretmen ve akranlariyla
iletisimde giicliik ¢ekmelerinin, cihaz ve internet eksikliklerinin, kalabalik ve fiziki agidan yetersiz ev
ortamlarinin ile teknoloji kullanimindaki siirliliklarin siireci olumsuz etkiledigini tespit etmistir. Celik ve
Kardas Isler (2020) 4. sinifta 6grenim goren Suriyeli dgrencilerin 6grenme deneyimlerini incelemis ve
ogrencilerin EBA kullanmada sorun yasadiklarin1 ve dil sorunlar1 nedeniyle dersleri anlayamadiklarim
bulmustur. Tengilimoglu ve digerleri (2021) Tiirkiye’deki tiniversitelerde 6grenim géren yabanci 6grencilerin
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uzaktan egitimle ilgili goriislerini aragtirmis ve 6grencilerin biiyilik gogunlugunun dersleri takipte zorlandigini,
memnuniyet diizeylerinin diisiik oldugunu ve uzaktan egitimin etkililigine yonelik inanglarinin zayif kaldigini
tespit etmistir. Kollender ve Nimer (2020) ise Covid-19’un Tiirkiye ve Almanya’daki miilteci ¢ocuklar
iizerindeki etkilerini karsilagtirmali olarak incelemistir.

Bu arastirmalara ek olarak uluslararasi veya ulusal kurum, kurulus veya dernekler tarafindan yiiriitiilen
calismalar da mevcuttur. Ornegin IOM (2020) tarafindan hazirlanan “Covid-19’un Gégmen Cocuklar ve
Gengler Uzerindeki Etkisi” adli raporda gdgmen &grenci ve genglerin egitime katilimlari, uzaktan egitim igin
gerekli teknolojilere erisim durumlari, yasadiklari dil engelleri, siddete maruz kalma, erken evlilikler ve is
giiciine katilim konularinda bazi sonuglar sunulmustur. Benzer sekilde UNICEF (2020b) de “Covid-19
Swrasinda Gég ve Yerinden Edilme Baglaminda Cocuklar ve Aileler igin Sosyal Koruma” raporunda gégmen
ogrencilerin beslenmeleri, saglik problemleri, egitime erisimleri ve gelisimleriyle ilgili bilgileri ele almistir.
Tiirk Kizilay’1 Toplum Temelli Gé¢ Programlar1 “Covid-19 Ihtiyag Tespit Raporu” (2020a) ve “Covid-19
Pandemisi ve Go¢gmenler” (2021) raporlarinda yabanci uyruklu ve gégmen O6grencilerin Covid-19 salgini
sirasinda yasadig1 engellere yonelik birtakim sonuglar verilmistir. UNHCR (2022) tarafindan hazirlanan
“Tiirkive Ulke Boliimii 2021-2022: Bélgesel Miilteci ve Dayaniklilik Plam” adli raporda da miilteci
ogrencilerin Covid-19 Salgmi siirecinde yasadiklar zorluklar ve uzaktan egitime erisim durumlart ele
almmustir. Bir diger ¢alisma olan International Federation of Red Cross And Red Crescent Societies ve Tiirk
Kizilay’inin (2021) “Covid-19 'un Tiirkiye deki Miiltecilerin Giinliik Yagamina Etkisi” raporunda da miilteci
Ogrencilerin egitimi ve yasadiklart zorluklara iligkin sonuglar sunulmustur.

Alan yazin incelendiginde, Covid-19 salgini siirecinde gd¢gmen 6grencilerin egitimine iliskin ¢ok sayida
arastirma yapildigi goriilmektedir. Ancak mevcut ¢aligmalar arasinda sosyal bilgiler dersi 6zelinde gégmen
ogrencilerin egitimine odaklanan herhangi bir arastirmaya rastlanmamaktadir. Sosyal bilgiler dersinin evrensel
amaci, kiiltiirel agidan ¢esitli ve birbirine bagimli toplumlarda yasayan bireylerin bilgiye dayali ve akilci
kararlar verebilmelerini saglamaktir (NCSS, 1994). Bu dersin etkin yiiriitilmesi, Ogrencilerin farkl
cografyalarda yasayan insanlarla iliskileri kavrayabilmelerini, ¢ok yonlii bir diinya goriisii gelistirmelerini ve
nitelikli vatandaglik becerileri kazanmalarin1 desteklemektedir (Reynolds, 2019; MEB, 2018). Sosyal bilgiler
Ogretimi, ogrencilerin hem yakin ¢evreleri hem de iilkelerindeki topluluklar hakkinda bilgi edinmelerini,
toplumdaki ¢esitliligin ortak ideallerine ve degerlerine nem vermelerini ve demokrasi, esitlik ile sosyal adalet
ilkelerini igsellestirmelerini amaglamaktadir (Zong vd., 2002). Bunun yani sira, farkliliklara saygi gosterme,
hosgorii gelistirme, sorumluluk listlenme ve ¢esitlilige yonelik farkindalik kazanma gibi becerilerin gelisimine
katkida bulunmaktadir (Rufaida, 2017). Bu baglamda sosyal bilgiler dersi gogmen 6grencilerin Tiirkiye’yi
tanimalari, toplumsal yasami kavramalar1 ve hak, gorev ile sorumluluklarinin farkina varmalari agisindan kritik
bir 6neme sahiptir (Baloglu Ugurlu ve Akdovan, 2019; Sanli, 2019; Yalabagoglu, 2022). Ayrica ders,
vatandaslik bilincinin gelisimini destekleyen (Tatan, 2016) ve gd¢men &grencilerin toplumsal
entegrasyonunda onemli rol oynayan (Bayram, 2022) bir 6grenme alani olarak degerlendirilmektedir.
Dolayisiyla gogmen Ogrencilerin sosyal bilgiler egitimi kapsamindaki dgrenme deneyimleri hem bireysel
gelisimleri hem de toplumsal uyum siiregleri agisindan kritik bir konumda bulunmaktadir. Ozellikle Covid-19
salgini gibi olaganistii kosullar altinda, gogmen 6grencilerin sosyal bilgiler dersinde yasadiklar: deneyimlerin
incelenmesi énemli bir arastirma alani olarak ortaya ¢ikmaktadir. Bu ¢alisma Covid-19 salgini déneminde
yiiriitiilen uzaktan egitim siirecinde gocmen Ogrencilerin egitimine iliskin sosyal bilgiler dgretmenlerinin
deneyimlerini ortaya koymay1 hedeflemektedir. Bu yoniiyle aragtirmanin alan yazina 6zgiin bir katki sunacagi
distiniilmektedir.

YONTEM
Arastirmanin Deseni

Arastirma, nitel arastirma yontemlerinden fenomenoloji deseni kullanilarak gerceklestirilmistir.
Fenomenolojik arastirmalar, bireylerin deneyimlerini nasil anlamlandirdiklarina ve bu deneyimleri nasil
bilince doniistiirdiiklerine odaklanir (Patton, 2014). Ayrica bu tiir arastirmalarda bireylerin yasadiklari
fenomeni nasil algiladiklari, nasil betimledikleri, bu fenomen hakkinda ne hissettikleri ve onu nasil
anlamlandirdiklart metodolojik bir 6zenle ve derinlemesine bigimde incelenir (Patton, 2014). Bu baglamda,
aragtirmada Covid-19 salgininin neden oldugu uzaktan egitim siirecinde sosyal bilgiler 6gretmenlerinin
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gbemen Ogrencilerin egitimine iliskin deneyimlerini derinlemesine ve metodolojik bir yaklasimla betimlemek
amactyla fenomenoloji deseni tercih edilmistir.

Katilmci Grubu

Arastirmanin katilimci grubu belirlenirken ¢ok asamali 6rnekleme stratejisi kullanilmigtir (Biiyilikoztiirk
vd., 2016). Bu dogrultuda ilk asamada, Olgiit 6rnekleme tercih edilmistir (Yildirim ve Simsek, 2016).
Katilimcilarin, en az bes yildir gogmen 6grencilerin yogun oldugu okullarda gorev yapmis ve 23 Mart 2020
ile 6 Eyliil 2021 tarihleri arasinda bu 6grencilere yonelik uzaktan egitim siirecine aktif olarak katilmis olmalar1
oOlgiit olarak belirlenmistir. Bu Olgiitler aracilifiyla hem kurumsal hem de bireysel diizeyde gd¢men
ogrencilerin egitimiyle ilgili deneyime sahip ogretmenlere ulasilmasi amaglanmustir. ikinci asamada
maksimum c¢esitlilik 6rneklemesine basvurulmustur (Yildirnm ve Simsek, 2016). Samsun ilindeki sosyo-
ekonomik acidan farkli ii¢ ilge, ilgelerin sosyo-ekonomik gelismislik siralamasina (Sosyo-Ekonomik
Gelismislik Siralamasi, 2019) gore secilmistir. Bu ilgeler; yiliksek sosyo-ekonomik diizeye sahip Atakum, orta
diizeydeki Ilkadim ve diisiik diizeydeki Canik’tir. Her bir ilceden gd¢men &grencilerin yogun olarak bulundugu
ikiser okul belirlenmis ve toplamda alt1 okul 6rnekleme dahil edilmistir. Bu okullarda egitim géren gégmen
ogrencilerin biiyiik cogunlugu Irak, Suriye ve Afganistan kokenlidir. Son agamada, belirlenen okullardan her
birinden dlgiitlere uyan ve aragtirmaya katilmaya goniillii ikiser 6gretmen segcilerek toplamda 12 sosyal bilgiler
Ogretmeniyle yiiz yiize miilakat gerceklestirilmistir. Maksimum ¢esitlilik 6rneklemesinin kullanilmasindaki
temel amag, uzaktan egitim siirecinde gdgmen 6grencilerin egitimiyle ilgili yasanan deneyimlerin farkli sosyo-
ekonomik baglamlardan elde edilmesini ve bu deneyimlerin ¢esitliliginin yansitilmasini saglamaktir. Ayrica
katilimci1 kodlamalarinda 6gretmenlerin gorev yaptigi ilgelerin bas harflerinden yararlanilmigstir. Katilimeilarin
kisisel bilgileri Tablo 1’de sunulmustur.

Tablo 1

Katilimcilara Iliskin Kisisel Bilgiler

Katilime1 Cinsiyet Ogretmenlik deneyimi Gogmen dgrenci deneyimi
Al Kadin 19 8
A2 Kadin 28 8
A3 Kadm 8 5
A4 Kadm 10 8

i1 Kadin 21 9
2 Kadin 21 9
i3 Kadin 20 6
4 Erkek 25 7
Cl1 Kadin 10 5
C2 Erkek 17 7
C3 Kadin 20 6
C4 Erkek 15 5

Tablo 1 incelendiginde katilimcilarin 9’unun kadin, 3’iiniin erkek oldugu, katilimeilarin 6gretmenlik
deneyimlerinin en az 8 en ¢ok 28 yil oldugu goriilmektedir. Katilimeilarin gogmen 6grencilerle ¢aligma
deneyimlerinin en az 5, en fazla 9 y1l oldugu ifade edilebilir.

Veri Toplama Araci

Arastirmada veri toplama yontemi olarak miilakat kullanilmigtir. Miilakatlar giindelik sohbet miilakati,
miilakat kilavuzu yaklasimi ve standartlastirilmis agik uglu miilakatlar olmak iizere {ige ayrilmaktadir.
Aragtirmada ise miilakat kilavuzu yaklagimi esas alinmistir. Miilakat kilavuzu yaklasiminda arastirmact;
ilgilendigi konuyu aydinlatmak ve agiga ¢ikarmak icin arastirmaya katilan biitiin bireylere sorulacak gesitli
konu ve bagliklar1 6nceden belirler. Miilakat sirasinda konu ve basliklar odaginda konusma akis1 olusturarak
sorularii katilimcilara yoneltir. Bu sayede arastirmaci miilakat zamanini iyi yonetir ve ¢ok sayida farkli
insanla yapilan miilakatlarin daha kapsamli ve sistematik olmasimi saglar (Patton, 2014). Bu dogrultuda
miilakat kilavuzu yaklasimin sagladigi avantajlardan dolay1 bu yontemin kullanilmasina karar verilmistir.
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Arastirmada miilakat kilavuzunun gelistirilmesinde bir dizi adim izlenmistir. Arastirmacilar ilk olarak
“gbemen egitimi”, “uzaktan egitim” ve “sosyal bilgiler egitimi” anahtar kavramlar1 kullanarak alan yazindaki
caligmalart incelemislerdir. Boylece daha 6nce gergeklestirilen caligsmalardaki temel problemler ve eksiklikler
saptanmis ve miilakat kilavuzu konu ve alt bagliklar1 hazirlanmistir. Daha sonra hazirlanan konu ve alt basliklar
gbcmen egitimi, sosyal bilgiler egitimi ve Tiirk dili alanlarindaki uzman &gretim iiyelerine sunularak kapsam
ve dil gecerliligi konusunda 6n incelemesinin yapilmasi saglanmistir. On incelemeler neticesinde hazirlanan
ornek form kullanilarak 2 sosyal bilgiler 6gretmeniyle 6n goriismeler yapilmis ve anlasilirhigr test edilmistir.
Biitiin bu agamalar ve son diizenlemeler neticesinde miilakat kilavuzu yaklagimi dogrultusunda hazirlanan
konu ve alt basliklar nihai halini almistir. Miilakat kilavuzu yaklasiminda odaklanilan temel konu ve alt

bagliklar soyledir;

1. Uzaktan egitime gegis siirecinde yasanan deneyimler;
1.1. Gegis siirecinde 6gretmenlerin bireysel deneyimleri,
1.2. Gegis siirecinde 6gretmenlerin kurum diizeyindeki deneyimleri,
1.3. Gegis siirecinde 6gretmenlerin MEB diizeyindeki deneyimleri.
2. Uzaktan egitim i¢in gerekli imkanlara yonelik deneyimler;
2.1. Ogretmenlerin bireysel imkanlari,
2.2. Go¢gmen dgrencilerin bireysel imkanlari.
3. Uzaktan egitim siirecinde gd¢cmen dgrencilerin egitimiyle ilgili deneyimler;
3.1. Go¢men Ogrencilerin derse katilimina yonelik deneyimler,
3.2. Go¢men Ogrencilerin uzaktan egitime uyumuna yonelik deneyimler,
3.3. Go¢men Ogrencilerin akademik basarilarina yonelik deneyimler,
3.4. Gogmen O6grencilerin 6gretim programi kapsaminda elde etmesi beklenen beceri ve degerlere
yonelik deneyimler,
3.5. Uzaktan egitimin sagladig1 avantaj ve dezavantajlara yonelik deneyimler.
4. Uzaktan egitim siirecinde gogmen 6grencilerin egitimine yonelik ¢aligmalarla ilgili deneyimler;
4.1. Ogretmenlerin bireysel ¢alismalartyla ilgili deneyimleri,
4.2. Ogretmenlerin kurum diizeyindeki ¢aligmalarla ilgili deneyimleri,
4.3. Ogretmenlerin MEB diizeyindeki ¢alimalarla ilgili deneyimleri.

Veri Toplama Siireci

Arastirmanin nitel deseni dogrultusunda veri toplama siireci, dikkatli bir planlama ve etik ilkeler
gergevesinde yiiriitiilmiistiir. Veri toplama aracinin hazirlanmasinin ardindan, c¢alisma grubunu olusturan
katilimcilarla 6n goriismeler yapilmis; bu kapsamda miilakatlarin gerceklestirilecegi yer, tarih ve saatler
belirlenmistir. Goriismeler, katilimcilarin gorev yaptigi okullarda yiiz yiize sekilde, rehberlik servisleri veya
kiitiiphaneler gibi mahremiyeti saglayan uygun ortamlarda gergeklestirilmistir. Katilimcilarin siirece rahatlikla
katilabilmeleri ve kendilerini giivende hissedebilmeleri i¢in fiziksel ortam kosullarina 6zen gosterilmistir. Yiiz
ylize goriismelere ek olarak, yalnizca iki katilimci ile ¢evrim i¢i gorlismeler gerceklestirilmistir. Bu
goriismeler, katilimcilarin bireysel tercihleri ve devam eden Covid-19 salgininin etkileri dogrultusunda Zoom
platformu araciligiyla yapilmistir. Bu tercihle, katilimceilarin saglik kaygilar gozetilmis ve goniilliiliik esasina
zarar verilmemesi amacglanmistir. Tim goriismeler, katilimcilarin yazili veya sozlii agik onamlarinin
alinmasinin ardindan ses kayit cihazlar ya da dijital platformlar araciliiyla kayit altina alimmistir. Elde edilen
ses kayitlar1 dikkatlice dinlenmis ve goriismeler ayrintili bigimde yazili dokiim haline getirilmistir. Dokiim
igslemlerinin tamamlanmasinin ardindan, elde edilen verilerin dogrulugunu saglamak ve katilimei ifadelerinin
dogru sekilde yansitildigindan emin olmak amaciyla bazi katilimcilarla tekrarli goriismeler gergeklestirilmistir.
Bu goriismeler, hem katilimer teyidi siirecine katki saglamak hem de bazi temalarin daha derinlemesine ele
alinmasina olanak tanimak amaciyla planlanmistir. Béylece verilerin giivenilirligi artirilmis, yorumlarin
baglamsal gegerliligi gili¢lendirilmistir. Bu kapsamda 01.12.2021-16.01.2023 tarihleri arasinda toplam 12
katilmeiyla gerceklestirilen tekrarli miilakatlar, 496 dakika 25 saniye siirmils ve bu siire, katilimcilarin
deneyimlerini kapsamli bir bigimde aktarmalarina olanak saglamustir.

Veri toplama siireci boyunca bilimsel aragtirmalarda uyulmasi gereken etik ilkelere azami diizeyde
riayet edilmistir. Katilimeilar aragtirmaya goniilliilik esasina gore dahil edilmis; kisisel mahremiyetlerinin ve
paylastiklan bilgilerin gizliliginin korunmasina 6zen gosterilmistir. Ayrica aragtirmanin amaci, kapsami ve
goriismelerin nasil yiiriitiilecegine iliskin 6nceden kapsamli bilgilendirme yapilmis; bu dogrultuda
katilimcilarin onamlari alinmistir. Aragtirmanin yiiriitiilmesine yonelik tiim etik ve yasal izinler resmi kurumlar
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aracilifryla temin edilmistir. Bu kapsamda Ondokuz Mayis Universitesi Sosyal ve Beseri Bilimler Etik
Kurulu’ndan 30.04.2021 tarihli ve 2021/328 sayili karar ile etik kurul onay1 alinmis; ayrica MEB tarafindan
30.11.2021 tarihli ve 152702 sayili resmi yazi ile saha uygulamalarina yonelik gerekli yasal izin saglanmustir.

Verilerin Analizi

Arastirmada verilerinin analizi i¢in tematik analiz yaklasimi esas alinmistir. Tematik analiz veri setinde
arastirma sorulariyla baglantili olan kaliplarin belirlenmesi ve temalar ve kategoriler arasindaki baglantilarin
aragtirilmasi ve tamimlanmasidir (Braun ve Clarke, 2006). Tematik analiz bir dizi asamadan olugmaktadir.
Bunlar verideki kaliplar1 tanimlama ve temalar1 belirleme, kategorilere ayirma, kategoriler arasindaki iligkiyi
ortaya c¢ikarma ve kodlama yapma olarak ifade edilebilir (Ayres, 2008; Braun ve Clarke, 2006). Bununla
birlikte tematik analizde arastirmacilar veri seti icerisindeki kaliplarin ortak yonleri ve farkliliklar1 arasindaki
iligkileri tiimevarimsal veya tiimdengelimsel bigimde inceleyebilir (Braun ve Clarke, 2006; Gibson ve Brown,
2009). Arastirmada incelenecek konu alaniyla ilgili teorik veya analitik yapinin analiz 6ncesinde incelenmesi
ve ele alinacak fenomenle ilgili ana hatlarin belirlenmesi nedeniyle tiimdengelimsel tematik analiz yaklagimi
esas alinmigtir. Bu sayede miilakat kilavuzu yaklasimda belirlenen ana konular ve alt bagliklara dayali olarak
temalar ve kategoriler olusturulmus ve verilerdeki ortak yonler, farkliliklar ve iliskiler incelenerek analiz
sonucunda alt kategori ve kodlar olusturulmustur.

BULGULAR

Bu boliimde aragtirma verilerinin analizinden elde edilen bulgular “Uzaktan Egitime Gegis Siireci”,
“Uzaktan Egitim I¢in Gerekli imkanlar”, “Gégmen Ogrencilerin Egitimi” ve “Gdgmen Ogrencilerin Egitimiyle
Ilgili Calismalar” olarak dort tema altinda verilmistir.

Uzaktan Egitime Gecgis Siireci

Uzaktan egitime gecis siireci temas1 “Gegis siirecinde Ogretmenlerin bireysel deneyimleri”, “Gegis
siirecinde 0gretmenlerin kurum diizeyindeki deneyimleri” ve “Gegis siirecinde dgretmenlerin Milli Egitim
Bakanlig1 diizeyindeki deneyimleri” olmak {izere ii¢ kategoriye ayrilmaktadir.

Gegis Siirecinde Ogretmenlerin Bireysel Deneyimleri

Elde edilen bulgulara gore katilimcilarin biiyiik bir cogunlugunun (11) uzaktan egitime gecilecegini
duyduklarinda biiylik saskinlik yasadiklari tespit edilmistir. Katilimcilardan A3’tin “Tabi ki saswdik.
Birdenbire karsimiza bir hastalik ¢ikti ve bir aylik siireg icerisinde okulla, 6grencilerle baglantimiz kesildi.
Sudan ¢ikmis baliga dondiik.” bigimindeki ifadeleri bulgular1 destekler niteliktedir. Katilimeilar, uzaktan
egitimin kabulilyle birlikte baglangictaki sagkinligin yerini, kaliteli egitimin siirdiiriilebilmesine iliskin panik
(10), endise (8), tereddiit (8), belirsizlik (7) ve korku (7) gibi duygularin aldigin1 belirtmistir. Ornegin
katilimcilardan C3 disiincelerini  “Uzaktan egitimin yetersiz kaldigimi goriince iiziildiim. Egitimin iyi
olmadigimi hissettim ve hep okullarin acilmasini istedim.” climleleriyle agiklamistir. Bu bulgularin aksine
katilimeilardan 11 “Uzaktan egitim siireci ve evden ¢alisma diisiincesi beni mutlu etti ve iptal olur diye édiim
koptu. Bu siirecte kitap okuyabilirim ve bagka seyler yapabilirim diye diistindiim. ” cimleleriyle uzaktan egitim
fikrinin kendisini mutlu ettigini dile getirmistir.

Gegis Siirecinde Ogretmenlerin Kurum Diizeyindeki Deneyimleri

Elde edilen bulgular, katiimcilarm biliylik c¢ogunlugunun (9) uzaktan egitime gegis silirecinde
kurumlarini yeterli olarak degerlendirdigini gostermektedir. Katilimeilar (9) kurum yoneticilerinin uzaktan
egitime gegis siirecinde gerekli cabay1 gosterdiklerini ifade etmislerdir. Ayrica uzaktan egitime gegis siirecinde
kurum ydneticilerinin ulagilabilir oldugunu (9) ve Whatsapp gruplart veya farkl iletisim araglar1 vasitasiyla
MEB’den gelen bilgileri, talepleri, onerileri ve diger giincel gelismeleri dgretmenlerle paylastiklarini (7)
belirtmislerdir. Bu gruplar veya diger iletisim araglari vasitasiyla kendilerinin veya 6grencilerinin sorunlarini
kurum yoneticileriyle paylastiklarini ve ortak ¢éziim yollar1 aradiklarini (6) belirtmislerdir. Bunun yaninda
kurum yoneticilerinin, tiim o6gretmenlerin katilimiyla online toplantilar (4) yaptiklarini ifade etmislerdir.
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Katilimeilardan 12 nin “Whatsapp gruplarimiz var. Yéneticilerimiz siirekli bilgilendirmeler yaptilar. Gerekli
oldugu zamanlarda online toplantilar yapudi. Kurumumla ilgili bir eksiklik yasamadim. Gerekli ve yeterli
bilgiye erigtim.” bicimdeki goriisleri bulgular1 destekler niteliktedir. Bu goriislerin aksine ise bazi katilimcilar
(3) kurumlarim yetersiz bulmaktadir. Katilimcilar kurum yéneticilerin MEB’den gelen bilgileri aktaran araci
bir kurum olmak disinda bireysel ¢abalarinin ve faaliyetlerinin olmadigini (3), giincel gelismelerin ve bazi
bilgilerin, taleplerin veya onerilerin zamaninda kendilerine ulagsmadigini (3), uzaktan egitim siirecini iyi
planlayamadiklarini (3) belirtmislerdir. Katilimcilarin bulgulari destekleyen goriislerinden bazilart soyledir;

I1: Kurum bizi bilgilendirme konusunda yeterli degildi. Ilk zamanlar bir¢ok sey bombos gecti.
Kurumdan hi¢bir sey gormedik ve sitkanti yagsadim...

C2: Kurumum, MEB’in Egitim Bilisim Agi'na yiikledigi egitimleri ve kurslar: takip etmemiz
noktasinda bakanlikla bizim aramizda bir aract oldu. Oradan gelen bilgileri bize aktardi. Bunun
disinda okulun bireysel bir ¢abast ve faaliyeti olmadh...

Gegiy Siirecinde Ogretmenlerin Milli Egitim Bakanlig Diizeyindeki Deneyimleri

Elde edilen bulgulara gore katilimcilarin uzaktan egitime gecis silirecinde MEB diizeyindeki
deneyimlerinin tamaminin olumsuz oldugu belirlenmistir. Elde edilen bulgulara goére katilimcilar MEB’in
uzaktan egitime gecis siirecindeki ¢alismalara ¢ok ge¢ basladigini (12), uzaktan egitim planlamasinda
eksiklikler oldugunu ve siirekli degisiklikler yapildigini (12) ifade etmislerdir. Ayrica MEB’in uzaktan egitime
gecisle ilgili 6gretmenleri ve 6grencileri bilgilendirmek ve yonlendirmek i¢in online toplanti, seminer veya
konferans gibi herhangi bir faaliyet diizenlemedigi (12) belirtilmistir. Ornegin katilimcilardan Al konuyla
ilgili goriislerini “Il Milli Egitim Miidiirliigii veya Ilce Milli Egitim Miidiirliigii dogrudan bizle ilgili bir ¢calisma
yapmadi, bizle iletisim kurmadi. Seminer veya konferans yapilmadi. Okul idaresine ilettiler onlarda bize
iletti...” ciimleleriyle agiklarken, 11 diisiincelerini “Gegis siirecinde Milli Egitim Bakanhg: veya Il Milli Egitim
Miidiirliigii higbir sey yapmadi.” cimleleriyle ifade etmistir. Ayrica katilimcilardan C4 gegis siirecinde
MEB’in faaliyetlerine iligskin herhangi bir sey hatirlamadigin1 “Hi¢bir faaliyet hatirlamiyorum.” climleleriyle
ifade etmistir. Bununla birlikte katilimeilar, ilerleyen siirecte MEB’in EBA’ya icerikler ekledigini ve MEBBIS
iizerinden uzaktan egitime iligkin egitimler sundugunu, ancak bu girisimlerin olduk¢a gec hayata gegirildigini
ifade etmistir. Katilimcilarm 13’iin bulgular destekleyen goriisleri soyledir;

“Milli Egitim Bakanligi veya Il Milli Egitim Miidiirliigii 'niin duyurularini sitelerden takip ettik.
Onun disinda seminer, konferans gibi bilgilendirme olmadi. Eyliil ay1 gibi Egitim Bilisim Agi 'na
bir takim egitim videolar: yiiklendi ama biz 6grenmistik. Cok ge¢ kaldilar.”

Uzaktan Egitim Icin Gerekli imkanlar

Uzaktan Egitim I¢in Gerekli imkanlar temasi “Ogretmenlerin bireysel imkanlar1” ve “Gdgmen
ogrencilerin bireysel imkanlar1” olmak {izere iki kategoriye ayrilmistir.

Ogretmenlerin Bireysel imkanlart

Elde edilen bulgulara gore katilimcilarin tamaminin derslerini evlerinden yiiriittiikleri tespit edilmistir.
Katilimcilarin ¢ogunlugu (7) dersleri yiiriittiikleri yerlerin uzaktan egitim i¢in uygun oldugunu ve sorun
yasamadiklarini ifade etmistir. Bu goriiglerin aksine bazi katilimcilar (5) diger aile iiyelerinin de uzaktan
egitime katilmasi, evlerindeki oda sayisinin yeterli olmamasi ve yasanan ses problemlerinden dolay1 uygun
ortami olusturamadiklart belirtmislerdir. Ornegin konu hakkindaki goriislerde A1’in “Evde iki cocugum var.
Onlarda canli derse giriyordu. Evde sesler birbirine karisyyordu, odalarimiz yetmedi. Apartmanda da tadilat
vard, ¢ok ses oldu.” bigimindeki climleleri dikkat ¢ekicidir. Katilimcilarin gogunlugunun (9) uzaktan egitim
siirecinde bilgisayar, tablet veya akilli telefona erisim konusunda sorun yasamadiklarimi ifade ettigi
belirlenmistir. Bir bagka ifadeyle katilimcilarin cogunlugu siire¢ icerisinde gerekli bilgisayar ve ekipmanlarina
(mikrofon, kamera vb.), tablete veya akilli telefona sahip olduklarinmi dile getirmislerdir. Bu goriislerin aksine
ise baz1 katilimcilar (3) aile {iyelerinin de uzaktan egitime katilmasi sebebiyle bilgisayar ve ekipmanlarina,
tablete veya akilli telefona ulasim konusunda sorun yasadiklarini belirtmislerdir. Katilimcilar bu sorunlari
gidermek adma eski cihazlarini tamir ettirmis ya da yeni araglar almak durumunda kalmislardir. Ornegin
katilimeilardan 11 konuyla ilgili deneyimlerini “Esim égretmen ve 2 ¢ocugumda uzaktan egitim aldigi igin
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bilgisayar bulmamiz gerekti. Bilgisayar eksikti. Yeni bilgisayar almak zorunda kaldik.” ctimleleriyle ifade
etmistir. Katilimcilarin internete erisim konusunda yasadiklarina deneyimlere yonelik ifadelerinde ise
tamamina yakininin (10) problem yasadigini belirlenmistir. Katilimeilar ¢ogunlukla internet kotalarinin veya
hizlarinin yetersiz olmas1 ve internet kesintileri nedenleriyle derslere katilamadiklarini sdylemislerdir.
Katilimcilardan bazilar1 bu sorunlar1 ¢6zmek adina evlerine fazladan internet ag1 baglattiklarin1 veya yeni
sozlesmeler yaparak internet hizlarin1 veya kotalarini artirdiklarini ifade etmislerdir. Katilimcilardan A2’nin
bulgular1 destekleyen ciimleleri soyledir; “Internete hiziyla ilgili problem yasadik. Internet hizimizi artirmak
icin sozlesme yaptik, cocuklarimla cakisan ders saatlerini ayarlamam gerekti. Internet kesintileri oldu, telafi
dersleri falan yaptim”. Bu goriiglerin aksine ise bazi katilimcilar (2) internete erisim konusunda problem
yasamadigini belirtmistir.

Ders materyallerine erisim konusunda yasanan deneyimlere yonelik elde edilen bulgularda,
katilimcilarin tamamina yakinmin (11) materyal konusunda sorun yasamadigi belirlenmistir. Katilimeilar
sorundan ziyade uzaktan egitimin 6grencilere gesitli gorsel, video, harita, oyun, hikaye, egitim uygulamalari
vb. sunma ve kullanma konusunda kolaylik sagladigini ve ¢ok yonlii bir yapt sundugunu belirtmislerdir. Bu
goriislere ek olarak katilimcilarin tamamina yakimi 6rgiin egitimde akill tahta uygulamalar igin hazirladiklar
bircok materyali uzaktan egitim siirecinde de kullandiklarini dolayisiyla bu siiregte materyal konusunda
olumsuz bir durum yasamadiklarim dile getirmislerdir. Ornegin katihimeilardan 13’tin “Cok fazla materyal
kullanma firsati verdi ve ¢ok yonlii bir egitim oldu. Materyal konusunda sorun yasamadim. Internette her tiirlii
materyali buldum.” ve A3’iin “Materyal konusunda daha elverisli oldu. Oniimiizde bircok harita, resim, ilgi
cekici hikdye vardi. Orgiin egitimden daha iyi oldu.” deneyimleri dikkat cekicidir. Bu goriislerin aksine
katilimcilardan yalnizca C4 ise uzaktan egitim siirecinin baslarinda materyal konusunda eksiklik yasadigini
daha sonraki siiregte bu eksikligi giderdigini belirtmistir.

Giocmen Ogrencilerin Bireysel Imkanlar

Elde edilen bulgulara gore katilimeilarin gogunlugu (7 kisi), gégmen dgrencilerin bilgisayar ve tablet
gibi dijital cihazlara erisimde sorunlarla karsilagtigini belirtmistir. Katilimeilar, bu 6grencilerin ya hig¢ cihaza
sahip olmadigini ya da cihaz sayisinin evdeki ¢ocuk sayisina oranla yetersiz kaldigini ifade etmislerdir.
Ozellikle kalabalik ailelerde ayni anda derse giren gocuklarin olmasinin, cihaz paylasimi nedeniyle egitim
stirecinde aksamalara neden oldugu bulunmustur. Katilimcilardan A4 bu durumu “Genel olarak bilgisayar,
tablet ve internete erisim konusunda sorunlar oldugunu duydum. Kardes sayilarinin ¢ok olmast bu cihazlarin
kullanmiimasinda da olumsuz bir duruma sebep oldu.” cumleleriyle aciklamistir. Benzer sekilde C2,
“Katilmamalarinin temel sebepleri ekonomik. Evin uygun olmamast ya da tablet, bilgisayar gibi cihazlara
erisememeleri.” diyerek teknolojik imkansizliklarin uzaktan egitime katilimi siirlandirdigini belirtmistir.
Buna karsilik bazi katilimcilar (5) uzaktan egitim siirecinde gorev yaptiklart siniflardaki gégmen 6grencilerin
bilgisayar, tablet veya akilli telefona erisim konusunda genel olarak ciddi bir sorun yasamadigini ifade etmistir.
Katilimcilar, MEB tarafindan saglanan tablet destegi, baz1 okullarda kurulan EBA Destek Noktalar1 ve
ailelerin kendi imkanlariyla temin ettikleri cihazlar sayesinde 6grencilerin biiyiik dl¢lide ¢evrim i¢i egitime
katilabildiklerini belirtmislerdir. Ornegin katilimcilardan 11 “Tablet dagitiminda onlara éncelik vermistik,
rehberligimdeki gé¢men dgrencilerin tabletleri vardi.” seklindeki ifadesiyle bu durumu ortaya koymustur.
Benzer sekilde A2 “Cogunlugunun imkanlari iyiydi, bizim okuldakilerin genel olarak iyiydi.” diyerek
ogrencilerin erisim agisindan yeterli imkanlara sahip oldugunu vurgulamastir.

Katilimcilarin yarisindan fazlasi (7), gogmen 6grencilerin internete erisim konusunda gesitli giigliiklerle
karsilagtigini ifade etmistir. Bu sorunlar arasinda internet baglantisinin olmamasi, baglanti hizinin diistikligi,
MEB tarafindan saglanan internet kotalarinin yetersizligi ve sik yasanan kesintiler yer almistir. Ornegin C4,
“Milli Egitim Bakanhgi’'nin verdigi internet bir hafta bile yetmedi” diyerek sunulan destegin kisa siirede
tilkendigine dikkat cekmistir. Benzer sekilde Al, “Internet konusunda égrencilerin genelinde sorun olmad:
ama ulasamayanlarin oldugunu da biliyorum” ifadesiyle kismi bir soruna isaret etmistir. Bu goriislerin aksine
bazi katilimcilar (5), gé¢men Ogrencilerin internet erisimi konusunda ciddi bir sorun yasamadiklarini
belirtmistir. Katilimcilar, internet baglantisinin biiyiik 6lgiide saglandigini, hatta bazi okullarin destekleyici
uygulamalar1 (6rnegin EBA destek merkezi) sayesinde 6grencilerin derslere diizenli katilim gosterdigini ifade
etmislerdir. Bu dogrultuda 12, “Bilgisayar: veya tableti olanda var, olmayan da var. Fakat bilgisayar varsa
internet yok. Bunlara ulasmakta sorun vardi. Fakat Milli Egitim Bakanligi tablet ve internet konusunda
yardimct oldu.” diyerek hem sorunlari hem de ¢6ziimleri bir arada dile getirmistir. Bu bulgular, gé¢men
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Ogrencilerin uzaktan egitim siirecindeki dijital araglara ve internete erisim diizeyinin homojen olmadigini;
ailelerin sosyoekonomik durumlarina, okulun sundugu olanaklara ve MEB desteklerinin yeterliligine gore
degiskenlik gosterdigini ortaya koymaktadir.

Goécmen Ogrencilerin Egitimi

Gogmen Ogrencilerin Egitimi temas1 “Derse katilim”, “Uyum”, “Akademik basar1”, “Beceri ve
degerler” ve “Avantaj ve dezavantajlar” olmak iizere bes kategoriye ayrilmistir.

Derse Katilim

Elde edilen bulgulara gore katilimcilarin tamamina yakimi (11) uzaktan egitim siirecinde gog¢men
Ogrencilerin biiyiik bir cogunlugunun derslerine katilim gdstermediklerini ifade etmiglerdir. Diger bir ifade ile
katilimcilar az sayida gogmen Ogrencinin derslerine katildiklart belirtmistir. Go¢men 6grencilerin derse
katilimini engelleyen unsurlara iligkin goriislerde katilimcilarin ¢esitli fikirleri oldugu tespit edilmistir.
Katilimeilarin {igli 6grenci veya ailelerinin egitime karsi ilgisizligi, isteksizligi ve keyfi davranislarinin derslere
katilim agisindan sorun yarattigini ifade etmistir. Katilimcilarin dordii dil engeli ve iletisim sorunlarinin derse
katilimi etkiledigini diisiindiiklerini belirtmistir. Diger dort katilimer ise bilgi ve iletisim teknolojilerine erigim
ve ekonomik zorluklarin derse katilimi diigiirdiigiinii dile getirmislerdir. Bu bulgulara ek olarak derse katilimin
az oldugu yoniinde fikir beyan eden ii¢ katilime1, bazi gogmen 6grencilerin uzaktan egitim siirecinde derslerine
hi¢ katilmadiklarin1 ve bu 6grencilerden bir kisminin yiiz yiize egitime gecildiginde de okula devam
etmediklerini belirtmiglerdir. A3’lin konu hakkindaki “Siire¢c boyunca hi¢ katilmayanlar oldu. Bu
ogrencilerden bazilart yiiz yiize egitimde de katilmamaya basladi.” gorisleri dikkat cekicidir. Ayrica
katilimeilardan 11 uzaktan egitim siirecinde gdgmen dgrencilerden Tiirkge bilen ve derslerinde basarili olan
fakat sosyal konularda ¢ekingen olan bazi 6grencilerinin kamera karsisinda olmaktan ¢gekindiklerini ve derslere
katilmadiklarini ifade etmistir. Derslerine az sayida katilim oldugunu ifade eden katilimcilar, katilimi artiran
unsurlarin Tiirk¢e bilme (5), derslere kars ilgi ve istegin yiiksek olmasi (4) ve ekonomik kosullarin iyi olmasi
(4) oldugunu belirtmislerdir. Bu goriislerin aksine katilimcilardan yalnizca A2 gécmen ogrencilerinin
cogunlugunun derslere katildigini ifade etmistir. A2’nin konu hakkindaki goriisleri “Aslinda bir¢ogu katildh.
Fakat dil problemleri oldugu igin genellikle dinlemede kaldilar. O siirecte hi¢ katilmayan bir iki ogrenci
oldu...” bi¢imindedir.

Uyum

Elde edilen bulgulara gore katilimcilarin tamamina yakini (10) gé¢men 6grencilerin ¢ogunlugunun
uzaktan egitim siirecine uyum saglayamadiklarini ifade etmistir. Katilimeilar gogmen 6grencilerin uzaktan
egitime uyumu konusundaki en biiyiik sorunun dil engeli ve iletisim problemleri (10) oldugunu belirtmislerdir.
Katilmcilardan A4’tin “Katilanlarin ¢ogunlugu ile iletisim problemleri yasadik. Dersimde gé¢men bir
ogrencim Tiirk¢e bilmedigi icin kamerast acgik sekilde derste wyumugstu. Sanirim sesi de kapatmis,
uyandiramadik.” bigimindeki goriisleri dikkat c¢ekicidir. Bu goriislere ek olarak katilimcilardan bazilar (8)
kiigiik yaslardan itibaren Tiirkiye’de olan ve temel diizeyde Tiirk¢e konusan 6grencilerin uzaktan egitime
uyum sagladiklarim ifade etmislerdir. Katihmcilardan i1’in “Gé¢men égrencilerin geneli tam anlamiyla
uzaktan egitime uyum saglayamadi. Fakat Tiirkive dogumlu ve Tiirkceyi iyi konusanlar daha iyi uyum
sagladilar.” gorisleri bulgulan destekler niteliktedir. Ayrica bazi katilimcilar (4), uzaktan egitime uyum
stirecinde aile desteginin belirleyici bir rol oynadigini; ailelerin ilgili oldugu 6grencilerin uyum konusunda
daha bagaril, ilgisiz oldugu 6grencilerin ise daha basarisiz oldugunu ifade etmistir.

Elde edilen bu bulgularin aksine katilimcilardan C1 simflarindaki gégmen grencilerin uyum konusunda
sorun yasamadigini ifade etmistir. Katilimcinin bu goriisiiniin, dersine girdigi simif seviyelerinin diisiik olmasi
ve 0grencilerin biiyiik 6l¢giide Tiirkge bilen gogmenlerden olusmasiyla iligkili oldugu diisiiniilmektedir. C1’nin
konu hakkindaki “5. siniftaki gégmen 6grencilerden uzaktan egitime katilanlarin uyum siireci gayet iyiydi ve
sordugum sorulara gayet iyi cevap veriyorlardi. Liste sirasina gore soz aldilar ve kendilerini anlatabildiler.
Ornekler verdiler. Katilanlarla herhangi bir sorun olmadi.” goriisleri bulgular1 desteklemektedir.
Katilmecilardan A2 ise uzaktan egitim siirecinde kamera ve ses agmay1 zorunlu kilmadiklar i¢in gé¢men
Ogrencilerin uyum konusunda sorun yasaylp yasamadigini anlamadigimi ifade etmistir. Dolayisiyla
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ogrencilerden derste iletisim kuranlarin sorun yasamadigini ama genel manada bu konuda yorum
yapamayacagini belirtmistir.

Akademik Basari

Elde edilen bulgulara gore, katilimcilarin tamamina yakini (11), uzaktan egitim siirecinde gdg¢men
Ogrencilerin akademik bagarilarinin diistiigiini belirtmistir. Katilimcilar, bu diisiisiin en 6nemli nedeninin okul
ve sinif kiiltiirlinden uzak kalma (9) oldugunu ifade etmistir. Ayrica akademik gerilemeye neden olan diger
etkenler arasinda uzaktan egitimin yeterli bir 6grenme ortami sunmamasi (7), gdgmen dgrencilerin dil engeline
sahip olmalari (7), derslere diizensiz katilim (6) ve iletisim ile etkilesimin azalmasi (6) yer almaktadir.

Katilimcilardan C3’iin konu hakkindaki “Uzaktan egitim érgiin egitimin yerini hichir sekilde tutmadi.
Orgiin egitimde géz temast vardi ve simf ortaminda olmak onlart etkiliyordu. Uzaktan egitimde égrenciler
derslere diizenli katilsa bile en az %10 luk bir diisiis yasadilar. Bunu iptal ettigimiz sinavlardan anladik.”
ciimleleri bulgular1 destekler niteliktedir. Benzer bicimde 13’niin dil engeliyle ilgili “Akademik basart olarak
olumsuz etkiledi. Akademik basarisiziigin en biiyiik nedeni Tiirkge bilmemedir. Iletisim kuramadigimiz icin
¢ocuk beni anlamiyor, yazamiyor, derse katilamiyor, benim onu kesfetmem de pek miimkiin olmuyor.”
climleleri dikkat ¢ekicidir. Uzaktan egitim siirecinde akademik basarinin azaldigini belirten katilimcilardan
bazilar1 (5), ailelerin veya 6grencilerin egitime yonelik olumsuz tutum ve ilgisizliginin de basar1 diisiisiinde
onemli bir etken oldugunu vurgulamistir. Bu goriislerin aksine ise katilimcilardan yalnizca A1 uzaktan egitime
katilan gogmen 6grencilerinin akademik basarilarinda bir farklilik gérmedigini belirtmistir.

Beceri ve Degerler

Elde edilen bulgulara gore katilimcilarin tamami (12), uzaktan egitim siirecinde gogmen 6grencilerin
sosyal bilgiler dersinde edinmesi gereken beceri ve degerleri biiyiik 6lgiide kazanamadigini ifade etmistir.
Bagka bir ifadeyle, katilimcilarin goriislerine gore gocmen dgrenciler sosyal bilgiler dersi 6gretim programi
kapsaminda ulagmalar1 gereken kazanimlara biiyiik 6l¢iide ulasamamistir. Katilimcilar bu durumu; uzaktan
egitime uyum saglayamama (9), iletisim sorunlari (8), uzaktan egitimin yetersizligi (7) ve derslere diizensiz
katilim (6) gibi faktorlerle agiklamaktadir. Bununla birlikte bazi katilimcilar, derslere diizenli devam eden (4),
ogrenmeye karsi yiiksek ilgi ve istege sahip olan (5) ve Tiirk¢e dil yeterligi gelismis (7) gd¢men 6grencilerin
kazanimlara ulagarak gerekli beceri ve degerleri edinebildiklerini vurgulamistir. Nitekim A3, bu durumu su
sozleriyle ifade etmistir: “Ogrencilerin ilgileri ve istekleriyle ilgiliydi. Bunun yaminda orta diizey ve iistiinde
Tiirkge bilen ve katilan égrenciler genel olarak kazanim, beceri ve degerleri edindiler.”

Avantaj ve Dezavantajlar

Elde edilen bulgulara gore katilimcilarin yarisi (6) uzaktan egitimin sosyal bilgiler dersi baglaminda
gdemen Ogrencilerin egitimi igin hicbir avantaja sahip olmadigim diisiindiiklerini ifade etmislerdir. Ornegin
[4in “Hicbir avantaj saglamad:.” bicimindeki ifadesi bulgulari dogrular niteliktedir. Buna karsilik,
katilimcilarin diger yarisi (6), uzaktan egitim siirecinde yiiriitiilen sosyal bilgiler dersinin genel olarak énemli
bir avantaj saglamadigini, ancak bazi konularda belirli yararlar sundugunu ifade etmistir Katilimcilar derste
sayica fazla ve gesitli gorsel, video, harita, sema veya grafik kullanilabilmesi (6), farkli konu anlatim, soru
veya etkinlik kitaplarmin 6grencilerle paylasilmasi (6), 6grenci 6devlerinin ve sorularinin daha sistemli
incelenmesi ve doniit verilmesi (6) konularinda avantaj sagladigini diisiindiiklerini ifade etmislerdir. Uzaktan
egitimin sosyal bilgiler dersi baglaminda gégmen 6grenciler i¢in getirdigi dezavantajlara yonelik katilimcilarin
gorisleri incelendiginde katilimcilarin tamaminin birgok farkli dezavantajdan bahsettigi tespit edilmistir. Bu
dezavantajlardan en sik ifade edilenler derse katilim azlig1 (11), egitimden uzaklagsma (10), akademik bagarinin
azalmasi (8), dersin kazanimlarina ulasamama (8) ve derse yonelik ilgi, istek ve dikkatin (8) azalmasidir.
Ayrica katilimcilar uzaktan egitimin sosyal bilgiler dersi disinda birtakim dezavantajlara sahip oldugunu da
belirtmigtir. Bunlar ise sosyallesememe (6), okul ve sinif kiiltiiriine uyumsuzluk (5), iletisim ve davranig
problemlerinin artmasi (4), Tiirk¢enin gelistirilememesi (3) ve teknoloji bagimliliginin (2) artmasidir.
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Gocmen Ogrencilerin Egitimiyle Ilgili Calismalar

Gogmen Ogrencilerin Egitimiyle Ilgili Calismalar temas1 “Bireysel ¢aligmalar”, “Kurum diizeyindeki
caligmalar” ve “Milli Egitim Bakanlig1 diizeyindeki caligsmalar” olmak iizere {i¢ kategori altinda ele alinmustir.

Bireysel Calismalar

Elde edilen bulgulara gore katilimcilarin tamamina yakini (11) uzaktan egitim siirecinde gé¢men
Ogrencilerin egitimi igin bireysel olarak zorlandiklari konular oldugunu ifade etmislerdir. Katilimcilarin
bireysel olarak zorlandiklar1 konularda en sik (7) tekrar edilen konu dil engelidir. Katilimcilar 6grencilerin
Tiirkceyi yeterince bilmedigi icin iletisim kurmakta zorlandiklarini, anlatilan konular1 veya verilen ddevleri
anlamadiklarin1 ifade etmislerdir. Bu goriislere ek olarak ikinci en sik (6) tekrar edilen zorluk gd¢cmen
ogrencileri derse dahil etmektir. Katilimeilar gd¢men Ogrencilerin  ¢ogunlugunun derse katilim
gostermediklerini ve 6grencileri derslere katma noktasinda zorlandiklarini belirtmislerdir. Katilimcilarin
bireysel olarak zorlandiklarim ifade ettikleri bir diger konu ise iletisimdir (4). Katilimeilar velilerin okul
idaresine veya kendilerine verdikleri telefon numaralarimi ¢ogunlukla kullanmadiklarini, 6grencilerin bir
kismiin ise telefonlar1 olmadigimni belirtmislerdir. Ayrica velilerin biiyilkk bir ¢ogunlugunun Tiirkce
bilmemesinin 6gretmenlerle goriismek istememesine sebep oldugunu diisiindiiklerini ifade etmislerdir. Bu
goriislere ek olarak katilimcilarin zorlandiklar diger konular derslerde yasanan davranis problemleri (3), derste
aktif olmama (2) ve ilgi ve istek azligidir (2). Bu goriislerin aksine katilimcilardan C1 gd¢men 6grencilerin
cogunlukla derse katilmadiklari i¢in bireysel olarak zorlandig: bir konu olmadigini belirtmistir.

Katilimcilarin gogmen Ogrencilerinin egitiminde karsilastiklart sorunlarin ¢éziimii igin gelistirdikleri
stratejilere yonelik goriislerinde katilimcilarin yarisinin (6) bu yonde 6zel bir ¢abasi oldugu tespit edilmistir.
Katilimeilar ¢6ziim stratejilerinde en sik iletisimin artirilmasi (4) noktasinda ¢aba gosterdiklerini, 6grencilerini
ve velilerini siklikla aradiklarini veya mesaj attiklarini belirtmislerdir. Katilimcilar bu sayede derse katilimi
artirmaya ¢alistiklarini ifade etmislerdir. Bu goriislerin yani sira en sik tekrar edilen (3) diger ¢6zlim stratejileri
Ogrencilerin diizeylerine uygun materyallerin ve ddevlerinin tasarlanmasidir. Bir diger ¢ozlim stratejisi ise
ogrencilerinin 1ilgi, istek ve dikkatlerini artiracak video, gorsel, grafik vb. ile dijital oyunlarin (2)
kullanilmasidir. Katilimeilar bu ¢6ziim stratejilerinin derse yonelik ilgi ve istegin artirmasina katki saglamasini
beklemislerdir. Bu goriislerin aksine katilimcilarin diger yarisinin (6) gé¢men ogrencilerin egitiminde
karsilagtiklart sorunlarin ¢oziimiiyle ilgili herhangi bir 6zel c¢abasmin olmadigini tespit edilmistir.
Katilimcilardan C2’nin “Gdgmenler icin ayrt bir yontem veya teknik geligtirmedim.” bi¢cimindeki ifadeleri
bulgular1 destekler niteliktedir.

Uzaktan egitim siirecinde gdogmen 6grencilerin egitimini yonetme konusundaki 6z yeterliliklerini
degerlendiren katilime1 6gretmenlerin ¢ogu (7), kendilerini yetersiz olarak tanimlamigtir. Diger bir ifadeyle
katilimcilarin  ¢ogunlugu uzaktan egitim siirecinde gog¢men Ogrencilerin egitimi konusunda kendilerini
basarisiz olarak nitelendirmektedir. Ornegin katilimcilardan C2’nin ve C4’iin goriisleri sirasiyla “Siireci kendi
adima bagsarili yonettim diyemem, onlart derse katamadim. Bu noktada kendimi bagarisiz buluyorum.” ve
“Gelirse gelir, gelmezse gelmez rahathigina kapilmis olabilirim. Bir sey yapmadim ve kendimi yetersiz
buluyorum.” bicimindedir. Bu goriislerin aksine katilimcilarin besi ise kendilerini yeterli gordiiklerini ve
ellerinden geleni yaptiklarini ifade etmislerdir. Katilimcilardan 12 konu hakkindaki goriislerini “Elimden

geleni yaptim, kendimi yeterli hissediyorum.” bi¢ciminde ifade etmistir.

Kurum Diizeyindeki Calismalar

Elde edilen bulgulara gore katilimcilarin biiyiik ¢cogunlugu (9) uzaktan egitim siirecinde kurum
diizeyinde gégmen Ogrencilerin egitimiyle ilgili gelistirilen 6zel bir strateji ve ¢caba olmadigini ifade etmistir.
Katilimcilar uzaktan egitim siirecinde gelistirilen stratejilerin biitiin 6grencileri kapsayan uzaktan egitime
erisim destegi ve maddi yardimlar oldugunu belirtmiglerdir. Bunlara drnek olarak da bilgisayar, tablet veya
internete erisimi olmayan 6grenciler i¢in EBA destek noktalarinin olusturulmasi (9), MEB’in gonderdigi tablet
veya internet paketlerinin 6grencilere ulastirilmasi (9) ve belediyeler, 6zel kurumlar, is insanlari, veliler veya
ogretmenler tarafindan toplanan diger yardimlarin 6grencilere dagitilmasi (9) gosterilmistir. Elde edilen bu
bulgularin aksine katilimcilarin tigii kurum yoneticilerinin 6gretmenler araciligiyla gégmen dgrencilerin
eksikliklerini tespit etmek ve gidermek adina ¢esitli ¢alismalar yiiriittiiklerini ifade etmistir. Bu ¢alismalarn
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ise cogunlukla ekonomik yardimlar (3) oldugu belirtilmistir. Ornegin katilimcilardan C3’iin “Yoneticilerimiz
ihtiyag sahibi go¢men ogrencilerin isimlerini belirlememizi istedi ve para toplayp interneti olmayan
ogrencilerin evlerine internet baglattik.” ciimleleri bulgulari destekler niteliktedir. Bunun yaninda bazi
katilimcilar (3) kurumun gégmen 6grencilerin derse katilim durumlarin takip ettiklerini ve katilimin artmasi
icin calismalar yiiriittiiklerini ifade etmislerdir.

Kurumun uzaktan egitim siirecinde go¢men 6grencilerin egitimiyle ilgili gelistirdikleri stratejilerin
yeterliligine iligskin goriislerde, katilimeilarin biiyiik bir gogunlugunun (8) calismalar1 yetersiz bulduklari tespit
edilmistir. Bir diger ifadeyle katilimcilarin kurum yoneticilerini siiregte basarisiz olarak degerlendirdikleri
belirlenmistir. Katilimcilar konu hakkindaki goriislerinde, kurum yoneticilerin yaptiklari ¢aligmalarin Tiirkiye
capinda uygulanan ¢aligmalarin benzerleri oldugunu, farkli stratejiler gelistirme noktasinda kurum
yoneticilerinin s1g kaldigini ve ¢caba gostermediklerini ifade etmislerdir. Bu goriislere ek olarak katilimcilardan
ikisi bu konu hakkinda net bir ifade de bulunamayacagini dolasiyla yeterli veya yetersiz olarak bir goriis
belirtemeyecegini dile getirmistir. Katilimeilarin bu ifadelerinin temelinde ise gogmen 6grenci niifuslariin
okullarinda yogun olmasi sebebiyle kurum yoneticilerinin ¢aresiz kaldiklarina ve bu calismalart MEB’in
yiiriitmesine yonelik inanglarin yattig1 sdylenebilir. 13’{in konu hakkindaki “Okul yénetimi ne yapabilir ki,
bakanligin devreye girmesi gerekiyordu. Bizim okulumuzun ii¢te biri gé¢men égrencilerden olusuyor. Yani on
tane, yirmi tane degil. O yiizden yéneticilerin gogmen 6grenciler icin yapabilecekleri seyler ¢ok sinirliydi.
Kurum yéneticilerini bu konuda su¢lu bulmuyorum.” gorisleri bulgular destekler niteliktedir. Bu goriislerin
aksine ise iki katilime1 kurum yonetiminin gelistirdigi stratejilerinin yeterli oldugunu belirtmistir. Bu yonde
fikir beyan eden katilimcilardan 12, Tiirk kokenli 6grencileri i¢in ne yapildiysa benzerinin gdgmen 6grenciler
icinde yapildigini ve bunu yeterli gérdiigiinii ifade ederken, C3 ise kurumun yeterli ¢cabay1 gosterdigi inandigini
fakat bunun 6grenciler agisindan karsilik bulmadigini ve dagitilan tabletlerin 6grenciler veya aileler tarafindan
satildigini belirtmistir. Elde edilen bu bulgular arastirmanin ilging bulgularindan biridir.

Milli Egitim Bakanlig1 Diizeyindeki Calismalar

Elde edilen bulgulara gore katilimcilarin tamamina yakini (11) uzaktan egitim siirecinde MEB’in
gbecmen Ogrencilerin egitimiyle ilgili 6zel bir strateji gelistirmedigini ifade etmislerdir. Katilimcilar yapilan
caligmalarin ¢ogunlukla ekonomik durumu iyi olmayan &grencilere yonelik oldugunu dolayisiyla gégmen
Ogrenciler i¢in gelistirilen ayr stratejiler hakkinda bilgileri olmadiklarini belirtmislerdir. Bununla birlikte
MEB’in okullara gonderdikleri tabletler, kirtasiye malzemeleri veya internet paketlerinden diger 6grenciler
gibi gdéemen dgrencilerin de faydalandig ifade edilmistir. Katilimeilardan 11’in “Milli Egitim Bakanhg
goemen ogrencilerle ilgili herhangi bir ¢calisma yapmadi. Sadece eyliil ayinda ekonomik durumu kotii olan
ogrencilere tablet dagitilacagini duydum. Fakat gé¢men 6grenciler ozelinde bir ¢alisma degildi. ” goriigleri
bulgular1 destekler niteliktedir. Elde edilen bu bulgularin aksine katilimcilardan yalnizca i3, MEB’in gégmen
Ogrencilerin uzaktan egitimde derse katilim durumlari, yasadiklar1 sorunlar ve engellerle ilgili ¢alismalar
yiriittiiglini ifade etmistir. Katilimcilarin MEB’in uzaktan egitim siirecinde gé¢men &grencilerin egitimiyle
ilgili gelistirdikleri stratejilerin yeterliligine iliskin goriislerinde katilimcilarin tamami c¢aligmalar1 yetersiz
buldugunu ifade etmistir. Bir baska ifadeyle katilimcilar MEB’in uzaktan egitim siirecinde gé¢men
Ogrencilerin egitiminde basarili bir slire¢ yonetemedigi belirtilmistir. A4 bu konudaki goriiglerini “A¢ik bir
sekilde soyleyebilirim. Yeterli degillerdi ve kesinlikle sinifta kaldilar. ” bulgular1 destekler niteliktedir.

TARTISMA VE SONUC

Arastirma, sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde gd¢men Ogrencilerin egitimine
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iligkin deneyimlerini incelemeyi amaglamaktadir. Sonuglar, “uzaktan egitime gegis siireci”, “uzaktan egitim
icin gerekli imkanlar”, “gd¢men Ogrencilerin egitimi” ve “gd¢men Ogrencilerle ilgili ¢aligmalar” olmak iizere
dort ana temada degerlendirilmistir. Arastirmada, §gretmenlerin biiyiik cogunlugunun uzaktan egitime geciste
sagkinlik, panik, endise, tereddiit, bilinmezlik ve korku gibi olumsuz duygular yasadig1 belirlenmistir. Alan
yazinda da benzer sekilde 6gretmenlerin uzaktan egitim siirecinde duygusal zorluklar yasadiklarini ortaya
koyan c¢aligmalar bulunmaktadir (Alea vd., 2020; Bakioglu ve Cevik, 2020; Burke ve Dempsey, 2020; Ciilha
vd, 2021; Fidan, 2020; Giines ve Toran, 2022; Karadeniz ve Zabc1, 2020; Klapproth vd., 2020; Kosar ve Battal,
2021). Ornegin, Giines ve Toran (2022), okul 6ncesi 6gretmenlerinin belirsizlik, sok, korku ve kaygi gibi
duygular yasadigin1 belirtmis; Karadeniz ve Zabci (2020) ise dgretmenlerin teknik yetersizlikler, icerik
hazirlama konusundaki eksiklikler ve is-0zel yasam dengesizligi nedeniyle stres yasadiklarimi ortaya
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koymustur. Arastirmada 6gretmenlerin ¢ogunlugunun gegis siirecinde, okul diizeyinde yapilan ¢alismalari
yeterli bulurken, MEB tarafindan yiiriitilen uzaktan egitime gegis siirecini yetersiz gordiigii sonucuna
ulasilmistir. Gerekge olarak siirece ge¢ baslanmasi, planlama eksiklikleri ve bilgilendirme-yonlendirme
yetersizlikleri gosterilmektedir. Alan yazinda da benzer elestirilerin yer aldigi ¢alismalar bulunmaktadir (Can,
2020; Karasoy vd., 2021; Kultag ve Caliskan, 2021; SETA, 2021; Taskin ve Aksoy, 2021; TEDMEM 2021,
2020; TUSIAD, 2021).

Aragtirmada, 6gretmenlerin ¢ogu uzaktan egitim siirecinde ders ortami, cihazlara erisim ve materyal
temini konusunda yeterli imkanlara sahip olduklarini belirtmistir. Benzer sekilde Uyar (2020) ile Calisir ve
Ozaslan’m (2021) arastirmalarinda da 6gretmenlerin materyal acisindan biiyiik 6lciide sorun yasamadigimni
bulunmustur. Ancak aragtirmamiza katilan 6gretmenlerin énemli bir kismi internet hizi, kota ve baglanti
kesintileri gibi nedenlerle erisim sorunu yasadiklarini da dile getirmistir. Bu bulgu, alan yazindaki diger
caligmalarla da ortiismektedir (Avci ve Akdeniz, 2021; Canpolat ve Yildirim, 2021; Karadeniz ve Zabci, 2020;
Uyar, 2020). Ote yandan arastirma sonuglarimiza gore dgretmenler gégmen dgrencilerin biiyiik boliimiiniin
internet ve cihazlara erisim konusunda ciddi sikintilar yasadigimi diistinmektedir. Literatiirde bu durumu
destekleyen pek ¢ok arastirma mevcuttur (Desjardins, 2021; Karatay vd., 2021; Kayman ve Elkatmig, 2021;
Kirnik, 2021; Ozensoy, 2021; Lidegran vd., 2021; Mupenzi vd., 2020; SGDD-ASAM, 2020, Tiirk Kizilay,
2020a, 2020b; Watan Foundation, 2020). Ornegin SGDD-ASAM (2020), gegici koruma altindaki 6grencilerin
yarisindan fazlasimin dijital araglara erisemedigini belirtirken, Tiirk Kizilay1 (2020b) 6grencilerin %32 ’sinin
teknik eksiklikler yasadigini ve %8’inin EBA TV’ye erisim gibi konularda bilgi eksiklikleri bulundugunu
ortaya koymustur. Benzer sekilde Watan Foundation (2020), Ankara’daki gd¢men ailelerin ¢ocuklarinin
%70’inin internete erisemedigini raporlamustir.

Aragtirmada, gogmen dgrencilerin ¢ogunlugunun sosyal bilgiler dersine katilim gostermedigi ve bunu
etkileyen faktorlerin dil engeli, iletisim sorunlari, teknolojik yetersizlikler, ekonomik sikintilar, diigiik
motivasyon ve ilgisizlik oldugu belirlenmistir. Alan yazinda bu durumu destekleyen ¢ok sayida arastirma yer
almaktadir (Calisir ve Ozaslan, 2021; Desjardins, 2021; Lidegran vd., 2021; Ozensoy, 2021; Ili¢ ve Dedanski,
2020; Mupenzi vd., 2020; SGDD-ASAM, 2020; Sugarman ve Lazarin, 2020; Primdahl vd., 2021; Tiirk
Kizilay, 2020a, 2020b; Watan Foundation, 2020). Ornegin MUDEM’in (2020) 385 hane ile yapt1g1 caligmada,
dil bariyeri, teknik ekipman eksikligi, yetersiz ev ortami ve bilgi eksikligi en yaygin engeller olarak
belirlenmistir. Ozensoy (2021) ve Calisir ve Ozaslan (2021) da benzer sonuglara ulasmistir. Yurt disindaki
caligmalar da bu durumu dogrulamaktadir (Desjardins, 2021; Lidegran vd., 2021; Ili¢ ve Dedanski, 2020;
Mupenzi vd., 2020; Sugarman ve Lazarin, 2020; Primdahl vd., 2021). Ornegin Kanada’da teknolojik araclara
sinirlt erigimin ve iletisim sorunlarmin miilteci 6grencilerin derslere katilimimi giiglestirdigi belirlenmistir
(Desjardins, 2021). ABD’de ise dijital cihaz ve internet erisimindeki yetersizliklerin yani sira materyal
eksikligi, dil sorunlar1 ve sinirlt aile desteginin derse katilimi olumsuz etkiledigi goriilmiistiir (Sugarman ve
Lazarin, 2020). Danimarka’daki miilteci 6grencilerin uzaktan egitim i¢in gerekli ekipmanlara erisimde sorun
yasadig tespit edilmistir (Primdahl vd., 2021). Benzer sekilde Isveg teki gdgmen dgrencilerin teknik donanim,
egitim destegi ve uygun c¢alisma alan1 bakimindan c¢esitli giicliiklerle karsilastigi ortaya konmustur (Lidegran
vd., 2021). Avustralya’da internet ve bilgisayara erigsimin sinirli olmasi ile ev ortaminin uzaktan egitime uygun
olmamas1 6nemli engeller arasinda yer almistir (Mupenzi vd., 2020). Sirbistan’da ise dil engeli, gerekli
cihazlara erisjememe ve materyal eksikligi, miilteci 6grencilerin egitime erisimini gii¢lestiren temel sorunlar
olarak belirlenmistir (Ili¢ ve Dedanski, 2020). Dolayisiyla Tiirkiye’de ve yurt disindaki arastirmalarda benzer
problemlerin gd¢gmen &grencilerin uzaktan egitime katilimlarini engelledigi sdylenebilir.

Arastirmada, gégmen Ogrencilerin ¢ogunun sosyal bilgiler dersine uzaktan egitim siirecinde uyum
saglayamadiklar1 tespit edilmistir. Ogretmenler bunu dil engeli, iletisim sorunlar1 ve aile desteginin
yetersizligiyle agiklamaktadir. Alan yazinda da gé¢men &grencilerin uzaktan egitim siirecine uyum
saglayamadigini gdsteren bazi aragtirmalara ulagilmistir. Ornegin Popyk’in (2021) Polonya’daki gdgmen
Ogrencilerle yaptig1 arastirmada, uzaktan egitimin gogmen ¢ocuklarimin sosyal hayatlarini olumsuz etkiledigi
ve yalniz hissettikleri bu nedenlerle uzaktan egitime uyum saglayamadigi sonucuna ulagmistir. Benzer sekilde
Kayman ve Elkatmis’in (2021) arastirmasinda da gégmen 6grencilerin teknolojiyi yeterince kullanamamalari,
diger 6grencilerle yasadiklar1 problemler ve hazir bulunusluk diizeylerinin diisiik olmasinin uyum konusunda
sorunlar yagamalarina neden oldugu ifade edilmistir.

Arastirmada go¢men Ogrencilerin sosyal bilgiler dersindeki akademik basarilarinin diistiigii tespit
edilmistir. Bu diisilis; okul ve smif kiiltliriinden uzak kalma, uzaktan egitimin etkisizligi, dil engeli, derse
diizenli katilamama, iletisim eksikligi ve ilgisizlik gibi nedenlerle iliskilendirilmistir. Ayrica, dgrencilerin

1142



Yildiray Karadag, Selahattin Kaymakci

uzaktan egitim siirecinde sosyal bilgiler dersine 6zgii beceri ve degerleri yeterince kazanamadigi belirlenmistir.
Ogretmenler bu durumu iletisim problemleri, uyum giicliigii ve derse katilim eksikligiyle aciklamaktadir. Alan
yazinda arastirma sonuglarimizla benzerlik gosteren kimi bulgulara ulasiimigtir. Ornegin Sugarman ve Lazarin
(2020) tarafindan yiiriitiilen aragtirmada ABD’deki miilteci 6grencilerin dijital cihazlara erisim sorunlari, dil
yetersizligi ve aile desteginin eksikliginin akademik basarinin azalmasina neden oldugu tespit edilmistir.
Benzer bigimde Ili¢ ve Dedanski’nin (2020) Sirbistan’daki gogmen dgrencilerle yiiriittiigli arasgtirmada da dil
engelleri, uzaktan egitimin etkililigi, materyal sorunlari, sosyallesme eksikligi ve dersleri diizenli takip etmeme
gibi olumsuz durumlarinin gégmen 6grencilerin akademik basarilarinin azalmasina sebep oldugu sonucuna
ulasilmistir. Popyk’in (2021) arastirmasinda, Polonya’da yiiriitillen uzaktan egitimin etkisiz olmasinin,
ogrencilerin dersi anlama konusunda yasadiklar1 zorluklarin, dil engellerinin ve ailelerin yeterli destegi
sunamamasinin gogmen 6grencilerin akademik basarilarinin azalmasina sebep oldugu tespit edilmistir.

Aragtirmada Ogretmenlerin yarisinin uzaktan egitim siirecinin gdogmen oOgrencilerin egitiminde
birtakim avantajlara sahip oldugunu diisiindiikleri belirlenmistir. Bu avantajlar, ¢esitli gorsel, video, harita,
sema ve grafiklerin kullanilabilmesi; farkli konu anlatim, soru ve etkinlik kitaplarinin paylasilabilmesi; 6grenci
odev ve sorularmin sistemli sekilde incelenebilmesidir. Celik ve Kardas Isler’in (2020) Suriyeli dgrencilerin
Covid-19 salgini stirecindeki deneyimlerini inceledigi arastirmada, 6grencilerin uzaktan egitim siirecinde
somut materyallerin kullanilmasi, farkli yontem, teknik ve materyallerle derslerin islenmesi ve EBA’da ders
tekrarlarinin verilmesinden memnun olduklar1 sonucuna ulasilmistir. Uyar’in (2020) arastirmasinda da salgin
siirecinde sosyal bilgiler 6gretmenlerinin soru-cevap teknigi, beyin firtinasi, alt1 sapkali diistinme teknigi ve
benzetim teknigi gibi bircok farkli yontem ve teknik kullandigi; videolar, haritalar ve farkli sunular ile ders
kitaplartyla derslerini isledikleri tespit edilmistir.

Aragtirmada uzaktan egitimin gé¢cmen O6grencilerin egitiminde sagladigi avantajlara karsin bir¢cok
dezavantaja da neden oldugu sonucuna ulagilmigtir. Bu dezavantajlar; ders katiliminin diismesi, egitimden
uzaklagma, akademik basarinin azalmasi, dersin kazanimlarina ulagamama, ilgi ve istegin azalmasi, dikkatin
azalmasi, sosyallesememe, okul ve smif kiiltiirline uyum sorunlari, iletisim ve davranis problemleri, dil
becerilerinin gelistirilememesi ve teknoloji bagimliliginin artmasidir. Bu sonuglara paralel olarak alan yazinda
da uzaktan egitim siirecinde gé¢men Ogrencilerin yasadiklari dezavantajlara odaklanan birgok arastirmaya
rastlanmaktadir (Giines ve Toran, 2022; Calisir ve Ozaslan, 2021; Desjardins, 2021; Kayman ve Elkatmus,
2021; Kirnik, 2021; (")zensoy, 2021; Popyk, 2021; Ili¢ ve Dedanski, 2020; SGDD-ASAM, 2020; Sugarman ve
Lazarin, 2020; Uyar, 2020; Primdahl vd., 2021). Ornegin Calisir ve Ozaslan (2021) tarafindan yiiriitiilen
aragtirmada, yabanci uyruklu 6grencilerin yasadiklari dil sorunlari nedeniyle derslerin verimli gegmedigi ve
Ogrencilerin dersi anlamakta giicliik ¢ektigi tespit edilmistir. Benzer sekilde Kayman ve Elkatmis’in (2021)
arastirmalarinda, uzaktan egitim siirecinde gogmen Ogrencilerin Tiirk¢ce derslerinde yasadiklar1 sorunlarin
baginda dil problemi yer almakta olup, gé¢men Ogrencilerin Tiirkgeyi yeterince bilmemelerinin hem
Ogretmenlerle hem de diger 6grencilerle iletisim kurmalarini zorlagtirdigi sonucuna ulagilmistir. Celik ve
Kardas Isler’in (2020) arastirmasinda ise Suriyeli cocuklarm ve ailelerinin yasadig1 dil problemleri, ailenin
ekonomik durumunun yetersizligi (TV, internet ve bilgisayar olmamasi) ve ailenin sosyal-kiiltiirel yapisinin
farkli olmas1 (iiye sayisinin fazlaligi, ¢ocuklarin ev islerinde aktif gérev almasi) dezavantajlara yol acan
etkenler olarak belirtilmistir. Toran ve digerlerinin (2021) ¢alismasinda da Covid-19 sirasinda 6grencilerin
ekran bagimliliginin artmasi, ev iginde hareket ihtiyacini karsilayamamasi ve salgina karsi kaygi gelistirmeye
baglamalarmin dezavantajlara sebep oldugu belirlenmistir. Susar Kirmiz1 ve Yurdakal (2021) tarafindan
yapilan arastirmada ise Covid-19 salgimi siirecindeki egitim-06gretim siireglerinin &grencilerin dinleme,
konusma, okuma ve yazma becerilerinin gelisimini olumsuz etkiledigi tespit edilmistir.

Arastirmada Ogretmenlerin ¢cogunlugunun uzaktan egitim siirecinde gdgmen Ogrencilerin egitimi
konusunda gesitli zorluklar yasadig1 tespit edilmistir. Ogretmenler dil engeli, 6grencileri derse katma, iletigim,
davranis problemleri, ilgi ve istek azlig1 ile derste aktif olmama gibi bireysel zorluklar deneyimlediklerini ifade
etmislerdir. Bununla birlikte 6gretmenlerin yaris1 bu sorunlar1 ¢dzmek igin strateji gelistirdigini belirtirken,
diger yaris1 herhangi bir strateji gelistirmedigini ifade etmistir. Ogretmenlerin gelistirdigi stratejiler ise
iletisimi artirma, 6grencilerin seviyelerine uygun icerikler hazirlama, ilgi, istek ve dikkati artirmaya yonelik
etkinlikler planlama ve dijital oyunlar kullanmaktan olusmaktadir. Ogretmenlerin uzaktan egitim siirecinde
gbegmen Ogrencilerin egitimini yonetme konusundaki bireysel 6z yeterliklerini ise ¢cogunlukla yetersiz olarak
degerlendirdikleri tespit edilmistir. Bu sonuglar alan yazindaki bazi arastirmalarla paralellik gostermektedir.
Ornegin Caligir ve Ozaslan (2021) tarafindan yiiriitiilen arastirmada, siif ve PIKTES 6gretmenlerinin
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tamaminin yabanci uyruklu 6grencilerin egitimiyle ilgili bireysel zorluklar yasadig1 ortaya konmustur. Bu
zorluklar arasinda ogrencilerin dersin akisini boélen konusma ve uygulamalarda bulunmasi, mikrofon ve
kameranin agilmamasi nedeniyle 6grencinin takip edilememesi, aktif katilim gostermeme ve pasif kalma yer
almaktadir. Benzer bi¢cimde Uyar’in (2020) arastirmasinda sosyal bilgiler 6gretmenlerinin 6grenci
motivasyonunu artirma, ders diizenini saglama, dgrenciler arasinda firsat esitligini temin etme, doniit alma,
ders takibini yapma, 6grencileri aktif kilma, beden dilini kullanma ve uzaktan egitimin etkililigine yonelik
inang gibi konularda bireysel zorluklar yasadigi tespit edilmistir.

Aragtirmada 6gretmenlerin ¢ogunlugunun kurum diizeyinde gd¢men Ogrenciler icin 6zel stratejiler
gelistirilmedigini deneyimledikleri belirlenmistir. Bununla birlikte baz1 katilimcilar, ekonomik yardimlarin
saglanmasi, derse katilim durumlarinin izlenmesi ve derse katilimi artirici uygulamalarin gelistirilmesi
noktasinda kurumlarin strateji gelistirdigini disiinmektedir. Ancak Ogretmenlerin biiyiikk c¢ogunlugu,
kurumlarin gé¢men 6grencilerin egitimi konusundaki ¢alismalarini yetersiz bulmaktadir. Ayrica arastirma
sonucunda, dgretmenlerin bilyiik bir kism1 MEB diizeyinde gdgmen 6grencilerin egitimi i¢in 6zel bir strateji
gelistirilmedigini deneyimlediklerini belirtmistir. Bununla birlikte sadece bir 6gretmen, ekonomik yardimlarin
saglanmasi, derse katilim durumlarinin izlenmesi ve uzaktan egitim Oniindeki engellerin saptanmasi gibi
gdemen dgrencilere yonelik calismalarin yiiriitiildiigiinii ifade etmistir. Ogretmenlerin genel olarak MEB’in
gdecmen Ogrencilerin egitimiyle ilgili ¢alismalarini yetersiz buldugu sonucuna ulagilmistir. Alan yazinda bu
bulgularla benzer ve farkli sonuclara ulasan calismalar da mevcuttur. Ornegin Calisir ve Ozaslan’n (2021)
arastirmasinda sinif ve PIKTES 6gretmenlerinin uzaktan egitim siirecinde yabanci uyruklu 6grencilerle ilgili
bireysel, kurum ve MEB diizeyinde ¢alismalar yaptiklar1 ancak bu ¢aligmalarin genis ¢apli olmadigi sonucuna
varilmistir. Bu ¢alismada bireysel ve kurum diizeyinde 6gretmenlerin veya yoneticilerin veli ve 6grencilerle
iletisim saglamaya calistiklari, MEB diizeyinde ise EBA’ya Arapga videolar eklendigi ve EBA TV’de Arapga
cevirilere yer verildigi belirtilmistir. Kirnik’in (2021) gogmen O6grencilerin uzaktan egitimiyle ilgili sinif
Ogretmenlerinin gorislerini inceledigi arastirmada, 6gretmenlerin veli-okul is birligini artirma ve ekonomik
destek saglama konusunda bireysel ¢aligmalarda bulunduklar tespit edilmistir. Toran’in (2021) arastirmasinda
ise uzaktan egitim siirecinde okul dncesi 6gretmenlerinin dijital araglar1 kullanma, igerik {iretme, 6grencilere
erigim ve krizle basa ¢ikmada yetersiz kaldiklar1 belirlenmistir. Karadeniz ve Zabci’nin (2020) salgin siirecinde
uzaktan egitim veren 6gretmenlerin ¢alisma kosullar1 ve algiladiklart stresi inceledigi arastirmada ise kurum
icinde iletisimsizlik, belirsizlik, ayni isi birden fazla yapma, yoneticilerin asir1 talepkar davranmasi, is yiikiiniin
artmasi ve disiplinsizlik gibi sorunlarin yasandig tespit edilmistir.

Aragtirma bulgularindan hareketle birtakim oneriler gelistirilebilir. Arastirmamiz uzaktan egitimin
gbemen Ogrencilerin egitiminde katilim, dil gelisimi, motivasyon ve sosyal uyum agisindan 6nemli zorluklara
yol agtigini ortaya koymaktadir. Covid-19 salginiyla zorunlu hale gelen uzaktan egitim siirecinin sona
ermesiyle birlikte yiiz yiize egitime gegisin 6grencilerin akademik basarisi ve psikososyal gelisimi agisindan
kritik 6neme sahip oldugu sdylenebilir. Bu siiregte gdgmen &grencilerin bireysel ihtiyaglarini karsilayacak
etkilesimli ve destekleyici 6gretim stratejileri gelistirilmelidir. Dil ve iletisim giigliiklerinin giderilmesi igin dil
destek programlar1 yayginlagtirilmali, 6gretmenlerin gd¢gmen 6grenci egitimine yonelik pedagojik yeterlikleri
artirllmalidir. Ayrica 6grencilerin derse aktif katilimini tesvik eden, motivasyonu yiikselten ve sosyal uyumu
destekleyen ortamlar olusturulmasi gerekmektedir. Bu yaklasimlar, uzaktan egitimin yarattigi olumsuz
etkilerin azaltilmasi ve egitimde esitlik ilkesinin gli¢lendirilmesi a¢isindan 6nem tagimaktadir.
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students’ course participation rates had declined, they were unable to adapt to distance
education, their academic achievement had declined, and they fell short of acquiring the
knowledge, skills, and values intended to be imparted through the curriculum. Although
distance education offers advantages such as access to digital content, a variety of materials,
and the ability to track student work, it was found to highlight disadvantages among migrant
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Accepted: 07.11.2025 development, and technology addiction. The research findings revealed that teachers have low

Available Online: 31.07.2026 self-efficacy regarding the distance education of migrant students and that the support provided
at both the institutional and ministerial levels is insufficient. Accordingly, it is recommended
that support programs be developed to address the structural and pedagogical challenges
migrant students face in their distance education experiences, and that inclusive education
policies be strengthened.

INTRODUCTION

The COVID-19 pandemic, which emerged in China in December 2019, quickly had a global impact,
resulting in significant social, political, economic, and psychological consequences (El Keshky et al., 2020;
ILO et al., 2020; Saladino et al., 2020). The education sector has been among the hardest hit. With the onset
of the pandemic, more than 1.5 billion students worldwide from preschool through higher education were
affected, and 91% of schools globally were closed (IOM, 2020; UNESCO, 2021; UNICEF, 2020a). In Tirkiye,
following the detection of the first case, elementary, middle, and high schools were closed for one week on
March 16, 2020. Starting on March 23, 2020, the transition to distance education began, and courses were
conducted primarily through this method until September 6, 2021. The distance education process was
conducted through The Education Information Network (EBA) website (www.eba.gov.tr) and TRT EBA TV
channels (Elementary, Middle, and High School). During this period, more than 18 million students in Tiirkiye
from preschool through high school seniors were cut off from education (TEDMEM, 2022, 2021, 2020).

The negative effects of school closures on global education have exacerbated uncertainty and
challenges in the lives of migrant children, who were already facing various difficulties even before the
COVID-19 pandemic (You et al., 2020). These challenges include learning loss, increasing educational
inequality, difficulty accessing educational materials, rising dropout rates, malnutrition, child labor, child
marriage, mental health issues, and increased stress (OECD, 2020; UNESCO, 2022; World Bank, 2020).
Furthermore, during the pandemic, barriers to migrants’ access to the healthcare system, difficulties in
obtaining food and necessities, their families’ job and income losses, travel restrictions, and problems
accessing essential pandemic-related information due to language barriers have also negatively affected
students’ living conditions (IOM, 2020; SGDD-ASAM, 2020; UNICEF, 2020b; You et al., 2020).
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The Ministry of National Education (MoNE) and civil society organizations have carried out various
initiatives to improve the educational conditions of migrant students during this period. During the distance
education process, the MoNE aimed to provide academic support particularly for disadvantaged groups
through EBA support centers, educational materials in various languages, the development of mobile
applications, the distribution of tablet computers, internet support, and various reference books (MoNE, 2021a,
2020a, 2020b). Additionally, in collaboration with UNICEF and UNHCR, the MoNE sought to address
students’ access issues by increasing the number of EBA support centers and mobile support vehicles in
provinces with high concentrations of migrant students (MoNE, 2021b, 2021c). Furthermore, as part of the
Project to Support the Integration of Syrian Children into the Turkish Education System (PIKTES), “Turkish
for Adaptation” courses were launched on March 30, 2020, to develop the academic and social skills of migrant
students at the elementary and middle school levels, reinforce their knowledge of Turkish, and ensure their
continued attendance in Turkish language courses. These courses were made available to migrant students via
the TRT-EBA and PIKTES YouTube channels (PIKTES, 2020). However, despite these efforts by the MoNE
to mitigate the negative effects of the pandemic on students, it can be said that challenges were encountered in
2020 and 2021 regarding access to distance education and deriving effective results from this process
(TEDMEM, 2022, 2021).

A review of the literature reveals that various studies have been conducted in different contexts
regarding the education of migrant students during the COVID-19 pandemic. In the international literature, for
example, 1li¢ and Dedanski (2020) examined the challenges faced by migrant children in Serbia during the
pandemic. They found that language barriers, the ineffectiveness of distance education, a lack of materials,
insufficient socialization, and an inability to attend courses regularly led to a decline in academic achievement.
Similarly, Popyk (2021) found that access to technology and adaptation issues were prominent in the distance
education experiences of migrant children in Poland. In a qualitative study conducted with preparatory class
teachers in Denmark, Primdahl et al. (2021) noted that refugee students struggled to understand courses during
the distance education process, that language barriers negatively impacted the process, and that family support
was insufficient. It was emphasized that these issues not only reduced academic achievement but also
negatively affected students’ social lives, leading to feelings of loneliness. Sugarman and Lazarin (2020)
examined the pandemic-era experiences of refugee children learning English in the US, revealing that limited
digital access, language barriers, and a lack of family support hindered their educational participation.
Similarly, Desjardins (2021) determined that refugee students learning English as a second language in Canada
were unable to participate in distance education due to limited access to technological tools and communication
barriers. Mupenzi et al. (2020) examined the education of migrant and refugee students enrolled in distance
education in Australia and concluded that students faced problems regarding access to the internet, computers,
and a suitable home environment. Gjerlew et al. (2021) found that refugees in Bangladesh had access to more
educational options than host communities. However, the long-term benefits remain uncertain because most
of these options are informal and of low quality. Lidegran et al. (2021), on the other hand, found that migrant
students in Sweden were at a disadvantage in distance education due to a lack of technical equipment,
educational support, and study space.

Research conducted in Tiirkiye has examined the views of classroom teachers, Turkish language
teachers, and PIKTES teachers, as well as elementary school students, college students, and migrant parents,
regarding the pandemic. Additionally, studies have been conducted that take a critical approach to addressing
the educational situation of migrant students and the necessary steps to be taken. For example, Calisir and
Ozaslan (2021) examined the distance education process of foreign students based on the perspectives of
classroom and PIKTES teachers and found that courses were not effective due to language barriers and that
students had difficulty understanding the course. The study also found that participation declined due to
financial constraints, parental disengagement, and language barriers. Degirmenci et al. (2021) examined the
participation and adaptation of Syrian children under temporary protection in the educational process through
teachers’ perspectives. They revealed that the adaptation achieved through in-person education was disrupted
due to the pandemic, communication with children and their families weakened, and student participation in
courses declined significantly. Kayman and Elkatmis (2021) examined the challenges faced by migrant
students in Turkish language courses. They found that students’ insufficient knowledge of Turkish, which led
to difficulties communicating with teachers and peers, along with a lack of devices and internet access,
overcrowded and physically inadequate home environments, and limited access to technology, negatively
impacted the learning process. Celik and Kardas Isler (2020) examined the learning experiences of Syrian
students in the 4th grade. They found that students had trouble using EBA and could not understand the courses
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due to language barriers. Tengilimoglu et al. (2021) investigated the views of international students enrolled
in Turkish universities regarding distance education. They found that the vast majority of students struggled
to keep up with their courses, had low levels of satisfaction, and held weak beliefs regarding the effectiveness
of distance education. Kollender and Nimer (2020), on the other hand, conducted a comparative study of the
effects of COVID-19 on refugee children in Tiirkiye and Germany.

In addition to these studies, there are also studies conducted by international or national institutions,
organizations, or associations. For example, the report titled “The Impact of COVID-19 on Migrant Children
and Youth” prepared by the IOM (2020), presents findings on migrant students’ and youth’s participation in
education, their access to the technology required for distance education, the language barriers they face,
exposure to violence, early marriages, and labor force participation. Similarly, UNICEF (2020b) also
addressed information regarding migrant students’ nutrition, health issues, access to education, and
development in its report titled “Social Protection for Children and Families in the Context of Migration and
Displacement During COVID-19.” The Turkish Red Crescent’s Community-Based Migration Programs
reports, “COVID-19 Needs Assessment Report” (2020a) and “The COVID-19 Pandemic and Migrants”
(2021), present findings on the challenges faced by foreign nationals and migrant students during the COVID-
19 pandemic. The report titled “Turkey Country Chapter 2021-2022: Regional Refugee and Resilience Plan”
prepared by UNHCR (2022), also addressed the difficulties faced by refugee students during the COVID-19
pandemic and their access to distance education. Another study, the report titled “The Impact of COVID-19
on the Daily Lives of Refugees in Turkey” by the International Federation of Red Cross and Red Crescent
Societies and the Turkish Red Crescent (2021), also presents findings regarding the education of refugee
students and the challenges they faced.

A review of the literature reveals that numerous studies have been conducted on the education of
migrant students during the COVID-19 pandemic. However, among the existing studies, no research has been
found that specifically focuses on the education of migrant students in social studies courses. The universal
purpose of social studies courses is to enable individuals living in culturally diverse and interdependent
societies to make informed and rational decisions (NCSS, 1994). Effective implementation of this course
supports students’ ability to understand their relationships with people living in different regions, develop a
multifaceted worldview, and acquire quality citizenship skills (Reynolds, 2019; MoNE, 2018). Social studies
education aims to help students gain knowledge about both their immediate surroundings and the communities
within their country, to value the common ideals and values of diversity in society, and to internalize the
principles of democracy, equality, and social justice (Zong et al., 2002). In addition, it contributes to the
development of skills such as respecting differences, fostering tolerance, taking on responsibility, and gaining
awareness of diversity (Rufaida, 2017). In this context, the social studies course is of critical importance for
migrant students to get to know Tiirkiye, understand social life, and become aware of their rights, duties, and
responsibilities (Baloglu Ugurlu & Akdovan, 2019; Sanli, 2019; Yalabagoglu, 2022). Furthermore, the course
is regarded as a learning environment that supports the development of civic awareness (Tatan, 2016) and
plays a significant role in the social integration of migrant students (Bayram, 2022). Consequently, the learning
experiences of migrant students within the scope of social studies education hold a critical position in terms of
both their individual development and their social adaptation processes. Particularly under extraordinary
conditions such as the COVID-19 pandemic, examining the experiences of migrant students in social studies
courses has emerged as an important area of research. This study aims to reveal the experiences of social
studies teachers regarding the education of migrant students during the distance education process conducted
during the COVID-19 pandemic. In this regard, it is believed that this study will make an original contribution
to literature.

METHOD

Research Design

The study was conducted using the phenomenological design, one of the qualitative research methods.
Phenomenological research focuses on how individuals make sense of their experiences and how they
transform these experiences into consciousness (Patton, 2014). Furthermore, in such studies, how individuals
perceive the phenomenon they experience, how they describe it, what they feel about it, and how they make
sense of it are examined in depth with methodological rigor (Patton, 2014). In this context, the
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phenomenological design was chosen for this study to describe, in depth and using a methodological approach,
the experiences of social studies teachers regarding the education of migrant students during the distance
education process caused by the COVID-19 pandemic.

Participant Group

A multistage sampling strategy was used to determine the study’s participant group (Biiyiikoztiirk et al.,
2016). Accordingly, in the first stage, criterion sampling was preferred (Yildirim & Simsek, 2016). The criteria
established for participants were that they had worked for at least five years in schools with a high
concentration of migrant students and had actively participated in the distance education process for these
students between March 23, 2020, and September 6, 2021. Through these criteria, the aim was to reach teachers
with experience in the education of migrant students at both the institutional and individual levels. In the
second stage, maximum variation sampling was employed (Yildirnm & Simsek, 2016). Three districts in
Samsun Province with differing socioeconomic levels were selected based on the district socioeconomic
development ranking study (Socio-Economic Development Ranking, 2019). These districts are Atakum (high
socioeconomic level), [lkadim (medium level), and Canik (low level). Two schools with a high concentration
of migrant students were identified in each district, bringing the total number of schools included in the sample
to six. The vast majority of migrant students attending these schools are of Iraqi, Syrian, and Afghan origin.
In the final stage, two social studies teachers from each of the selected schools who met the criteria and
volunteered to participate in the study were chosen, resulting in a total of 12 teachers who were interviewed in
person. The primary purpose of using a maximum variation sampling method was to ensure that experiences
related to the education of migrant students during the distance education process were gathered from diverse
socioeconomic contexts and that the diversity of these experiences was reflected. Additionally, the initial
letters of the districts where the teachers worked were used in participant coding. The participants’ personal
information is presented in Table 1.

Table 1

Personal Information About the Participants

Participant Gender Teaching Experience Experience with migrant
students
Al Female 19 8
A2 Female 28 8
A3 Female 8 5
A4 Female 10 8
11 Female 21 9
12 Female 21 9
13 Female 20 6
14 Male 25 7
Cl Female 10 5
C2 Male 17 7
C3 Female 20 6
C4 Male 15 5

Table 1 shows that 9 of the participants were female and 3 were male, and that their teaching experience
ranged from a minimum of 8 to a maximum of 28 years. Their experience working with migrant students
ranged from a minimum of 5 to a maximum of 9 years.

Data Collection Tool

Interviews were used as the data collection method in this study. Interviews are divided into three
categories: casual conversation-style interviews, guided interview approach, and standardized open-ended
interviews. In this study, the guided interview approach was adopted. In the guided interview approach, the
researcher pre-determines various topics and headings to be asked of all participants in order to shed light on
and uncover the subject of interest. During the interview, the researcher directs questions to the participants
by guiding the flow of conversation around these topics and headings. In this way, the researcher manages the
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interview time effectively and ensures that interviews with a large number of different people are more
comprehensive and systematic (Patton, 2014). Accordingly, it was decided to use this method due to the
advantages offered by the guided interview approach.

A series of steps was followed in developing the interview guide for this study. First, the researchers
reviewed the existing literature using the key concepts of “migrant education”, “distance education” and
“social studies education.” This allowed them to identify the fundamental problems and gaps in previous
studies and to prepare the topics and subtopics for the interview guide. Subsequently, the prepared topics and
subtopics were presented to expert faculty members in the fields of migrant education, social studies education,
and the Turkish language to ensure a preliminary review regarding content and linguistic validity. Following
the preliminary reviews, preliminary interviews were conducted with two social studies teachers using the
sample form that was prepared, and its clarity was tested. As a result of all these stages and final revisions, the
topics and subtopics prepared in line with the interview guide approach took their final form. The main topics
and subtopics focused on in the interview guide approach are as follows:

1. Experiences during the transition to distance education;
1.1. Teachers’ individual experiences during the transition process;
1.2. Teachers’ institutional-level experiences during the transition process,
1.3. Teachers’ experiences at the MoNE level during the transition process;
2. Experiences regarding the resources required for distance education;
2.1. Teachers’ individual resources,
2.2. Individual resources of migrant students.
3. Experiences related to the education of migrant students during the distance education process;
3.1. Experiences regarding migrant students’ participation in course,
3.2. Experiences regarding migrant students’ adaptation to distance education,
3.3. Experiences regarding the academic achievement of migrant students,
3.4. Experiences regarding the skills and values migrant students are expected to acquire as part of
the curriculum,
3.5. Experiences regarding the advantages and disadvantages of distance education.
4. Experiences related to efforts supporting the education of migrant students during the distance
education process;
4.1. Experiences related to teachers’ individual efforts,
4.2. Experiences related to teachers’ institutional-level efforts,
4.3. Experiences related to teachers’ efforts at the MoNE level.

Data Collection Process

In line with the study’s qualitative design, the data collection process was conducted through careful
planning and in accordance with ethical principles. After the data collection instrument was prepared,
preliminary interviews were conducted with the participants who made up the study group; during these
sessions, the locations, dates, and times for the interviews were determined. The interviews were conducted in
person at the schools where the participants worked, in appropriate settings that ensured privacy, such as
guidance offices or libraries. Care was taken to ensure that the physical environment allowed participants to
participate comfortably and feel safe. In addition to the in-person interviews, online interviews were conducted
with only two participants. These interviews were conducted via the Zoom platform in accordance with the
participants’ individual preferences and the ongoing effects of the COVID-19 pandemic. This approach aimed
to address participants’ health concerns while ensuring the principle of voluntariness was upheld. All
interviews were recorded using audio recorders or digital platforms after obtaining the participants’ written or
verbal informed consent. The audio recordings were carefully listened to, and the interviews were transcribed
in detail. After the transcription process was completed, follow-up interviews were conducted with some
participants to verify the accuracy of the data and ensure that the participants’ statements were accurately
reflected. These follow-up interviews were planned both to contribute to the participant verification process
and to allow for a more in-depth exploration of certain themes. This enhanced the reliability of the data and
strengthened the contextual validity of the interpretations. In this context, the follow-up interviews conducted
with a total of 12 participants between December 1, 2021, and January 16, 2023, lasted 496 minutes and 25
seconds, allowing participants to comprehensively convey their experiences.
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Throughout the data collection process, the ethical principles required in scientific research were
adhered to the greatest extent possible. Participants were included in the study on a voluntary basis; care was
taken to protect their personal privacy and the confidentiality of the information they shared. In addition,
participants were provided with comprehensive information in advance regarding the purpose and scope of the
study and how the interviews would be conducted; their informed consent was obtained accordingly. All
ethical and legal approvals required for the conduct of the study were obtained through official institutions. In
this context, ethical approval was obtained from the Ondokuz Mayis University Ethics Committee for Social
and Humanities Sciences via Decision No. 2021/328 dated April 30, 2021; furthermore, the necessary legal
authorization for fieldwork was provided by the MoNE via Official Letter No. 152702 dated November 30,
2021.

Data Analysis

The thematic analysis approach was adopted for the analysis of the data in this study. Thematic analysis
involves identifying patterns in the data set that are relevant to the research questions and investigating and
defining the connections between themes and categories (Braun & Clarke, 2006). Thematic analysis consists
of a series of stages. These can be described as identifying patterns in the data and determining themes,
categorizing them, revealing the relationships between categories, and coding the data (Ayres, 2008; Braun &
Clarke, 2006). However, in thematic analysis, researchers can examine the relationships between the
commonalities and differences in patterns within the data set using either an inductive or deductive approach
(Braun & Clarke, 2006; Gibson & Brown, 2009). Since the theoretical or analytical framework related to the
subject area under investigation in the study was examined prior to the analysis and the main outlines of the
phenomenon to be addressed were determined, a deductive thematic analysis approach was adopted.
Consequently, themes and categories were established based on the main topics and subtopics defined in the
interview guide, and subcategories and codes were developed as a result of the analysis by examining the
commonalities, differences, and relationships within the data.

FINDINGS

In this section, the findings obtained from the analysis of the research data are presented under four
themes: “The Transition to Distance Education”, “Resources Required for Distance Education”, “The
Education of Migrant Students” and “Efforts Related to the Education of Migrant Students.”

The Transition to Distance Education

The theme of the transition to distance education is divided into three categories: “Teachers’ Individual
Experiences During the Transition Process”, “Teachers’ Institutional-Level Experiences During the Transition
Process” and “Teachers’ Experiences at the Ministry of National Education Level During the Transition
Process”.

Teachers’ Individual Experiences During the Transition Process

According to the findings, it was determined that the vast majority of participants (11) were greatly
surprised when they heard that the transition to distance education would take place. Statements such as that
of participant A3 “Of course, we were surprised. A disease suddenly emerged, and within a month, our
connection with the school and the students was severed. We felt like fish out of water.”. These statements
support the findings. Participants noted that as they came to accept distance education, their initial surprise
gave way to emotions such as panic (10), anxiety (8), hesitation (8), uncertainty (7), and fear (7) regarding the
ability to maintain quality education. For example, participant C3 expressed their thoughts as follows: “/ was
saddened when I saw that distance education was inadequate. I felt that the education was not good, and 1
always wanted schools to reopen.”. Contrary to these findings, participant 11 stated, “The idea of distance
education and working from home made me happy, and I was terrified it might be canceled. I thought I could
read books and do other things during this process.” expressing that the idea of distance education made them

happy.
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Teachers’ Institutional-Level Experiences During the Transition Process

The findings indicate that the vast majority of participants (9) rated their institutions as adequate during
the transition to distance education. Participants stated that institutional administrators made the necessary
efforts during the transition to distance education (9). They also noted that institutional administrators were
accessible during the transition (9) and shared information, requests, recommendations, and other current
developments from the MoNE with teachers via WhatsApp groups or other communication tools (7). They
indicated that they shared their own or their students’ problems with school administrators through these
groups or other communication tools and sought joint solutions (6). In addition, they stated that school
administrators held online meetings (4) with the participation of all teachers. The views of participant [2 “We
have WhatsApp groups. Our administrators kept us constantly informed. Online meetings were held when
necessary. I did not experience any shortcomings regarding my institution. I had access to the necessary and
sufficient information” supports these findings. In contrast to these views, however, some participants (3)
found their institutions to be inadequate. Participants noted that, aside from acting as an intermediary to relay
information from the MoNE, their institution’s administrators made no individual efforts or took no
independent actions (3); that current developments, certain information, requests, or suggestions did not reach
them in a timely manner (3); and that they failed to plan the distance education process effectively (3). Some
of the participants’ comments supporting these findings are as follows:

11: The institution was not sufficient in keeping us informed. In the early days, a lot of things just

went by without any information. We did not see anything from the institution, and I had a hard

time...

C2: My institution acted as an intermediary between the Ministry of National Education and us

regarding following the educational materials and courses uploaded by the Ministry to The

Education Information Network. It relayed the information coming from there to us. Aside from

that, the school made no individual efforts or took any independent action...

Teachers’ Experiences at the Ministry of National Education Level During the Transition Process

According to the findings, it was determined that all of the participants’ experiences with the MoNE
during the transition to distance education were negative. The findings indicate that participants stated the
MoNE began its efforts regarding the transition to distance education too late (12), that there were
shortcomings in the planning of distance education, and that changes were constantly being made (12). It was
also noted that the MoNE did not organize any activities such as online meetings, seminars, or conferences to
inform and guide teachers and students regarding the transition to distance education (12). For example,
Participant Al expressed their views on the matter as follows: “The Provincial Directorate of National
Education or the District Directorate of National Education did not conduct any work directly related to us,
nor did they communicate with us. No seminars or conferences were held. They conveyed this to the school
administration, and they passed it on to us...”. Meanwhile, Participant I1 expressed their thoughts by stating,
“During the transition process, neither the Ministry of National Education nor the Provincial Directorate of
National Education did anything.”. Furthermore, Participant C4 stated that they did not recall any activities by
the MoNE during the transition process, saying, “I do not remember any activities.” However, the participants
noted that later on, the MoNE added content to EBA and provided training on distance education via MoNE
Information System, but these initiatives were implemented quite late. The participants’ views supporting
Participant 13’s findings are as follows:

“We followed the announcements from the Ministry of National Education or the Provincial

Directorate of National Education on their websites. Other than that, there were no informational

sessions such as seminars or conferences. Around September, some educational videos were

uploaded to The Education Information Network, but by then, we had already learned the
material. They were too late.”

Resources Required for Distance Education

The theme “Resources Required for Distance Education” was divided into two categories: “Teachers’
Individual Resources” and “Migrant Students’ Individual Resources”.
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Teachers’ Individual Resources

According to the findings, it was determined that all participants conducted their courses from home.
The majority of participants (7) stated that the locations where they conducted their courses were suitable for
distance education and that they did not encounter any problems. Contrary to these views, some participants
(5) noted that they could not create a suitable environment due to other family members also participating in
distance education, an insufficient number of rooms in their homes, and sound issues. For example, the
following statements regarding this issue are noteworthy: Al said, “I have two children at home. They were
also joining the live courses. The sounds at home were overlapping, and we did not have enough rooms. There
was also construction in the apartment building, so it was very noisy.”. It was determined that the majority of
participants (9) reported having no issues accessing a computer, tablet, or smartphone during the distance
education process. In other words, the majority of participants indicated that they had the necessary computers
and equipment (microphone, camera, etc.), as well as tablets or smartphones, throughout the process. Contrary
to these views, however, some participants (3) noted that they faced difficulties accessing computers,
equipment, tablets, or smartphones because other family members were also participating in distance
education. To resolve these issues, participants either had their old devices repaired or were forced to purchase
new ones. For example, participant I1 described their experience as follows: “My spouse is a teacher, and
since my two children were also taking part in distance education, we needed to find a computer. We did not
have one, so we had to buy a new one.”. Regarding the participants’ experiences with internet access, it was
determined that nearly all of them (10) encountered problems. Participants mostly stated that they were unable
to attend courses due to insufficient data allowances or internet speeds, as well as internet outages. Some
participants stated that they had installed an additional internet connection at home or signed new contracts to
increase their internet speeds or data allowances in order to resolve these issues. Participant A2’s statements
supporting these findings are as follows: “We had problems with our internet speed. We signed a contract to
increase our internet speed, and I had to adjust my children’s course schedules to avoid conflicts. There were
internet outages, so I had to make up for missed courses.”. In contrast to these views, however, some
participants (2) stated that they did not experience any problems accessing the internet.

The findings regarding participants’ experiences with accessing course materials revealed that nearly all
participants (11) did not encounter any issues with the materials. Rather than highlighting problems,
participants noted that distance education made it easier to present and use various visual aids, videos, maps,
games, stories, educational applications, and so on, and that it offered a versatile structure. In addition to these
views, nearly all participants stated that they used many of the materials they had prepared for smart board
applications in face-to-face education during the distance education process as well and therefore did not
experience any negative situations regarding materials during this process. For instance, the experiences of
participant 13, who remarked, “It provided the opportunity to use a lot of materials and was a highly versatile
education. I had no issues regarding materials. I found all kinds of materials on the internet.” and participant
A3, who stated, “It was more advantageous in terms of materials. There were many maps, pictures, and
engaging stories before us. It was better than formal education.” are noteworthy. Contrary to these views,
only participant C4 noted that they experienced a shortage of materials at the beginning of the distance
education process, but that this shortage was resolved later on.

Migrant Students’ Individual Resources

According to the findings, the majority of participants (7) noted that migrant students faced difficulties
accessing digital devices such as computers and tablets. Participants stated that these students either did not
own any devices at all or that the number of devices was insufficient relative to the number of children in the
household. It was found that, particularly in large families, having multiple children attending courses
simultaneously led to disruptions in the educational process due to device sharing. Participant A4 explained
this situation by saying, “In general, I have heard there are problems regarding access to computers, tablets,
and the internet. Having many siblings has also created a negative situation regarding the use of these
devices.”. Similarly, C2 stated, “The main reasons for their non-participation are economic. The home
environment is unsuitable, or they lack access to devices such as tablets and computers.” noting that
technological limitations restrict participation in distance education. In contrast, some participants (5) stated
that migrant students in the courses where they worked generally did not face serious problems regarding
access to computers, tablets, or smartphones during the distance education process. Participants noted that
students were largely able to participate in online education thanks to tablet support provided by the MoNE,
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EBA support centers established in some schools, and devices that families obtained on their own. For
example, participant I1 highlighted this situation by stating, “We gave them priority in tablet distribution; the
migrant students under my guidance had tablets.”. Similarly, A2 emphasized that students had sufficient
resources in terms of access, saying, “Most of them were well-equipped; the students at our school were
generally well-equipped.”.

More than half of the participants (7) indicated that migrant students faced various difficulties regarding
internet access. These issues included a lack of internet connection, slow connection speeds, insufficient
internet quotas provided by the MoNE, and frequent outages. For example, C4 noted that “The internet
provided by the Ministry of National Education did not even last a week.”” highlighting that the support offered
was exhausted quickly. Similarly, Al pointed to a partial issue, stating, “Generally, students did not have
problems with the internet, but [ know there were some who could not access it.”. Contrary to these views,
some participants (5) noted that migrant students did not experience serious problems with internet access. The
participants stated that internet connectivity was largely available and that, thanks to supportive initiatives by
some schools (such as the EBA support center), students were able to participate in courses regularly. In this
regard, 12 stated, “Some have computers or tablets, and some do not. However, if they have a computer, they
do not have internet. There were problems accessing these. However, the Ministry of National Education
helped with tablets and internet.”. These findings reveal that migrant students’ access to digital tools and the
internet during the distance education process is not uniform; it varies depending on families’ socioeconomic
status, the resources provided by the school, and the adequacy of MoNE support.

The Education of Migrant Students

The theme of “Education of Migrant Students” is divided into five categories: “Courses Participation”,
“Adaptation”, “Academic Achievement”, “Skills and Values” and “Advantages and Disadvantages”.

Courses Participation

According to the findings, nearly all participants (11) stated that the vast majority of migrant students
did not participate in their courses during the distance education process. In other words, participants noted
that only a small number of migrant students participated in their courses. It was found that participants had
varying opinions regarding the factors hindering migrant students’ course participation. Three participants
stated that the students’ or their families’ lack of interest in education, reluctance, and erratic behavior created
problems in terms of courses participation. Four participants indicated that they believed language barriers and
communication problems affected course participation. The other four participants, however, stated that
limited access to information and communication technologies and economic difficulties reduced course
participation. In addition to these findings, three participants who expressed the view that course participation
was low noted that some migrant students did not participate in their courses at all during the distance education
process and that some of these students did not continue attending school even after the transition to in-person
instruction. A3’s remarks on the subject “There were some who never participated throughout the process.
Some of these students also began to skip courses during in-person instruction” are noteworthy. Additionally,
participant I1 stated that during the distance education process, some migrant students who spoke Turkish and
performed well in their courses but were shy about social issues were reluctant to appear on camera and
therefore did not participate in courses. Participants who reported low participation in their courses indicated
that the factors increasing participation were knowledge of Turkish (5), high interest and motivation toward
the courses (4), and favorable economic conditions (4). Contrary to these views, only participant A2 stated that
the majority of migrant students participated in the courses. A2’s views on the matter are as follows: “Actually,
many of them did participate. However, due to language barriers, they mostly just listened. There were one or
two students who did not participate at all during that period...”.

Adaptation

According to the findings, nearly all participants (10) stated that the majority of migrant students were
unable to adapt to the distance education process. Participants indicated that the biggest problem regarding
migrant students’ adaptation to distance education was the language barrier and communication issues (10).
A4’s remarks “We experienced communication problems with the majority of those who participated. In my
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course, a migrant student fell asleep during course with his camera on because he did not know Turkish. 1
think he had his microphone muted too, we could not wake him up.”. In addition to these views, some
participants (8) noted that students who had been in Tiirkiye since a young age and spoke Turkish at a basic
level were able to adapt to distance education. Participant I1°s statement, “Most migrant students were not
able to fully adapt to distance education. However, those born in Tiirkiye who speak Turkish well adapted
better.” supports these findings. Furthermore, some participants (4) stated that family support played a decisive
role in the process of adapting to distance education; they noted that students whose families were involved
were more successful in adapting, while those whose families were uninvolved were less successful.

Contrary to these findings, one participant (C1) stated that migrant students in their classes did not
experience any adaptation issues. It is believed that this participant’s view is related to the fact that the grade
levels of the courses they taught were lower, and the students were largely migrants who spoke Turkish. C1°s
comments on the subject “The adaptation process for migrant students in 5th grade participating in distance
education went very well, and they answered my questions very well. They took turns speaking according to
the list and were able to express themselves. They gave examples. There were no issues with the participants.”
support these findings. Participant A2, however, stated that because they did not require students to turn on
their cameras and microphones during the distance education process, they could not determine whether
migrant students experienced any difficulties with adaptation. Consequently, they noted that while students
who communicated during course did not face any problems, they could not comment on the matter in general
terms.

Academic Achievement

According to the findings, nearly all participants (11) indicated that the academic performance of
migrant students declined during the distance education process. Participants stated that the most significant
reason for this decline was being distanced from school and classroom culture (9). Additionally, other factors
contributing to academic decline included distance education’s failure to provide an adequate learning
environment (7), migrant students facing language barriers (7), irregular course attendance (6), and a decrease
in communication and interaction (6).

Participant C3’s remarks on the subject “Distance education did not in any way replace in-person
education. In in-person education, there was eye contact, and being in the classroom environment had an
impact on them. Even when students attended courses regularly during distance education, they experienced
a decline of at least 10%. We realized this from the exams we canceled.” support these findings. Similarly,
Participant 13’s remarks regarding the language barrier “It had a negative impact on academic achievement.
The biggest reason for academic failure is not knowing Turkish. Because we cannot communicate, the child
does not understand me, cannot write, cannot participate in course, and I cannot assess their progress”’ are
noteworthy. Some participants (5) who noted a decline in academic achievement during the distance education
process emphasized that the negative attitudes and lack of interest toward education on the part of families or
students were also significant factors in the drop in achievement. In contrast to these views, only participant
Al stated that they did not observe any difference in the academic achievement of migrant students
participating in distance education.

Skills and Values

According to the findings, all participants (12) stated that migrant students were largely unable to
acquire the skills and values they were expected to gain in social studies courses during the distance education
process. In other words, according to the participants’ views, migrant students largely failed to achieve the
learning outcomes they were expected to attain under the social studies courses’ curriculum. The participants
attributed this situation to factors such as an inability to adapt to distance education (9), communication
problems (8), the inadequacy of distance education (7), and irregular attendance in courses (6). However, some
participants emphasized that migrant students who attended courses regularly (4), showed a high level of
interest and motivation in learning (5), and had advanced Turkish language proficiency (7) were able to achieve
the learning outcomes and acquire the necessary skills and values. Indeed, A3 described this situation as
follows: “It had to do with the students’ interest and motivation. In addition, students with intermediate or
higher levels of Turkish proficiency who participated generally acquired the learning outcomes, skills, and

”»

values.”.
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Advantages and Disadvantages

According to the findings, half of the participants (6) stated that they believed distance education
offered no advantages for the education of migrant students in the context of social studies courses. For
example, Participant 14’s statement, “/¢ provided no advantages.” corroborates these findings. In contrast, the
other half of the participants (6) stated that while the social studies course conducted via distance education
did not generally provide a significant advantage, it did offer specific benefits in certain areas. Participants
indicated that distance education provided advantages in the areas of being able to use a large number and
variety of visuals, videos, maps, diagrams, or graphs in courses (6); sharing different textbooks, question sets,
or activity books with students (6); and the more systematic review of and feedback on student assignments
and questions (6). When the participants’ views on the disadvantages of distance education for migrant students
in the context of social studies courses were examined, it was found that all participants mentioned numerous
different disadvantages. The most frequently cited disadvantages were low course participation (11),
disengagement from education (10), a decline in academic achievement (8), failure to achieve course
objectives (8), and a decrease in interest, motivation, and attention toward the course (8). In addition,
participants noted that distance education has certain disadvantages beyond the social studies course. These
include a lack of socialization (6), incompatibility with school and classroom culture (5), an increase in
communication and behavioral problems (4), an inability to improve Turkish language skills (3), and an
increase in technology addiction (2).

Efforts Related to the Education of Migrant Students

The theme “Efforts Related to the Education of Migrant Students” was addressed under three
categories: “Individual efforts”, “Institutional-level efforts” and “Ministry of National Education-level
efforts”.

Individual Efforts

According to the findings, nearly all participants (11) stated that they faced individual challenges
regarding the education of migrant students during the distance education process. The most frequently (7)
mentioned challenge participants faced individually was the language barrier. Participants stated that they had
difficulty communicating with students because the students did not know Turkish well enough, and that the
students did not understand the topics covered or the assignments given. In addition to these views, the second
most frequently (6) mentioned challenge was involving migrant students in course. Participants noted that the
majority of migrant students did not participate in course and that they struggled to engage the students in
course. Another issue participants mentioned as a personal challenge was communication (4). Participants
noted that parents rarely used the phone numbers they provided to the school administration or to the teachers,
and that some students did not even have phones. They also stated that they believed the fact that the vast
majority of parents did not speak Turkish was the reason they were reluctant to meet with teachers. In addition
to these views, other issues participants found challenging included behavioral problems in courses (3), lack
of active participation in course (2), and lack of interest and motivation (2). Contrary to these views, one
participant (C1) stated that the fact that migrant students mostly did not participate in course was not an issue
that posed individual challenges.

Regarding the strategies participants developed to address the challenges they faced in educating
migrant students, it was found that half of the participants (6) made a special effort in this regard. Participants
indicated that in their solution strategies, they most frequently focused on increasing communication (4),
noting that they often called or messaged their students and parents. Participants stated that they were trying
to increase course participation in this way. In addition to these views, the next most frequently mentioned (3)
solution strategies involved designing materials and assignments appropriate to the students’ levels. Another
solution strategy was the use of videos, visuals, graphics, and digital games (2) to increase students’ interest,
motivation, and attention. The participants expected these solution strategies to help increase interest in and
motivation for the course. Contrary to these views, it was found that the other half of the participants (6) had
not made any specific efforts to address the challenges they faced in the education of migrant students.
Statement C2 from one of the participants “I have not developed a separate method or technique for migrant
students.” supports these findings.
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Most of the participating teachers (7) who assessed their self-efficacy in managing the education of
migrant students during the distance education process described themselves as inadequate. In other words,
the majority of participants considered themselves unsuccessful in educating migrant students during the
distance education process. For example, the views of participants C2 and C4 were, respectively, “I cannot
say that I managed the process successfully on my own, I could not engage them in the course. I consider
myself a failure in this regard.” and “I may have fallen into the mindset of ‘if they come, they come; if they do
not, they do not.’ I did not do anything, and [ feel inadequate.”. In contrast to these views, five participants
stated that they considered themselves competent and had done their best. Participant 12 expressed their views
on the subject as follows: “I did my best; I feel competent.”.

Institutional-Level Efforts

According to the findings, the vast majority of participants (9) stated that there were no specific
strategies or efforts developed at the institutional level regarding the education of migrant students during the
distance education process. Participants noted that the strategies developed during the distance education
process consisted of support for access to distance education and financial assistance for all students. Examples
of these included the establishment of EBA support centers for students without access to computers, tablets,
or the internet (9); the distribution of tablets or internet packages sent by the MoNE to students (9); and the
distribution of other aid collected by municipalities, private institutions, businesspeople, parents, or teachers
to students (9). Contrary to these findings, three participants stated that institutional administrators had carried
out various initiatives through teachers to identify and address the needs of migrant students. It was noted that
these initiatives primarily consisted of financial assistance (3). For example, participant C3’s statement, “Our
administrators asked us to identify migrant students in need, and we raised money to install internet
connections in the homes of students who did not have access to the internet.” supports these findings. In
addition, some participants (3) indicated that the institution monitored migrant students’ course attendance and
carried out initiatives to increase participation.

Regarding opinions on the adequacy of the strategies the institution developed for the education of
migrant students during the distance education process, it was found that a large majority of participants (8)
considered these efforts insufficient. In other words, it was determined that participants assessed the
institution’s administrators as having failed in this process. In their views on the subject, participants stated
that the efforts made by school administrators were similar to those implemented nationwide, and that the
administrators had been superficial in developing different strategies and had not made sufficient effort. In
addition to these views, two participants stated that they could not offer a clear opinion on the matter and
therefore could not express whether the efforts were sufficient or insufficient. It can be argued that underlying
these statements is the belief that school administrators were left helpless due to the high concentration of
migrant students in their schools and that these efforts should have been carried out by the MoNE. 13’s
comment on the matter was: “What can the school administration do? The Ministry needed to step in. One-
third of our school’s students are migrants, not just ten or twenty students. Therefore, there was very little the
administrators could do for migrant students. I do not blame the school administrators.”. These views support
the findings.

In contrast to these views, however, two participants stated that the strategies developed by school
administrators were sufficient. Among the participants expressing this view, 12 stated that whatever was done
for students of Turkish origin was also done for migrant students and that they considered this sufficient. At
the same time, C3 noted that they believed the institution had made sufficient efforts but that these efforts were
not well-received by the students, adding that the distributed tablets were sold by the students or their families.
These findings are among the most interesting results of the study.

Ministry of National Education-Level Efforts

According to the findings, nearly all participants (11) stated that during the distance education process,
the MoNE did not develop a specific strategy regarding the education of migrant students. Participants noted
that the initiatives undertaken were primarily aimed at students from low-income families; consequently, they
did not know of any separate strategies developed for migrant students. However, it was noted that migrant
students, like other students, benefited from the tablets, school supplies or internet packages sent by the MoNE
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to schools. The views of participant 11 “The Ministry of National Education has not conducted any initiatives
specifically for migrant students. I only heard that tablets would be distributed to students with poor economic
circumstances in September. However, this was not an initiative specifically for migrant students.” support
these findings. Contrary to these findings, only participant I3 stated that the MoNE had conducted efforts on
migrant students’ participation in distance education courses, as well as the problems and barriers they faced.
Regarding the adequacy of the strategies developed by the MoNE for the education of migrant students during
the distance education process, all participants expressed that they found the efforts insufficient. In other
words, the participants indicated that the MoNE failed to manage a successful process regarding the education
of migrant students during the distance education process. A4’s views on this matter “I can say this clearly:
They were not sufficient, and they definitely failed” support these findings.

DISCUSSION AND CONCLUSION

This study aims to examine social studies teachers’ experiences regarding the education of migrant
students during the distance education process. The results were evaluated under four main themes: “the
transition to distance education”, “resources required for distance education”, “the education of migrant
students” and “efforts related to the education of migrant students”. The study found that the vast majority of
teachers experienced negative emotions such as bewilderment, panic, anxiety, hesitation, uncertainty, and fear
during the transition to distance education. Similarly, studies in the literature have shown that teachers
experience emotional difficulties during the distance education process (Alea et al., 2020; Bakioglu & Cevik,
2020; Burke & Dempsey, 2020; Ciilha et al., 2021; Fidan, 2020; Giines & Toran, 2022; Karadeniz & Zabci,
2020; Klapproth et al., 2020; Kosar & Battal, 2021). For example, Giines and Toran (2022) noted that
preschool teachers experienced emotions such as uncertainty, shock, fear, and anxiety; Karadeniz and Zabc1
(2020), on the other hand, revealed that teachers experienced stress due to technical inadequacies,
shortcomings in content preparation, and work-life imbalance. The study concluded that while the majority of
teachers found the school-level efforts during the transition process to be sufficient, they considered the
transition to distance education carried out by the MoNE to be inadequate. The reasons cited include a late
start to the process, planning deficiencies, and insufficient information and guidance. Similar criticisms are
also found in studies in the literature (Can, 2020; Karasoy et al., 2021; Kultas & Caligskan, 2021; SETA, 2021;
Taskin & Aksoy, 2021; TEDMEM, 2021, 2020; TUSIAD, 2021).

In the study, most teachers reported that they had sufficient resources regarding the course
environment, access to devices, and the provision of materials during the distance education process. Similarly,
studies by Uyar (2020) and Calisir and Ozaslan (2021) also found that teachers did not experience significant
problems with regard to materials. However, a significant portion of the teachers participating in our study
also reported experiencing access issues due to factors such as internet speed, data caps, and connection
interruptions. This finding is consistent with other studies in the literature (Aver & Akdeniz, 2021; Canpolat
& Yildirim, 2021; Karadeniz & Zabci, 2020; Uyar, 2020). On the other hand, according to our research
findings, teachers believe that a large proportion of migrant students face serious difficulties regarding access
to the internet and devices. There are numerous studies in the literature supporting this situation (Desjardins,
2021; Lidegran et al., 2021; Karatay et al., 2021; Kayman & Elkatmus, 2021; Kirnik, 2021; Ozensoy, 2021;
Mupenzi et al., 2020; SGDD-ASAM, 2020; Turkish Red Crescent, 2020a, 2020b; Watan Foundation, 2020).
For example, SGDD-ASAM (2020) noted that more than half of the students under temporary protection
lacked access to digital tools, while the Turkish Red Crescent (2020b) found that 32% of students experienced
technical difficulties and 8% lacked information on issues such as accessing EBA TV. Similarly, the Watan
Foundation (2020) reported that 70% of children from migrant families in Ankara lacked internet access.

The study found that the majority of migrant students did not participate in social studies courses, and
that the factors influencing this included language barriers, communication problems, technological
inadequacies, economic hardships, low motivation, and disinterest. There are numerous studies in the literature
supporting this finding (Calisir & Ozaslan, 2021; Desjardins, 2021; Lidegran et al., 2021; Ozensoy, 2021; Ili¢
& Dedanski, 2020; Mupenzi et al., 2020; SGDD-ASAM, 2020; Sugarman & Lazarin, 2020; Primdahl et al.,
2021; Turkish Red Crescent, 2020a, 2020b; Watan Foundation, 2020). For example, in a study conducted by
MUDEM (2020) with 385 households, language barriers, lack of technical equipment, inadequate home
environments, and lack of information were identified as the most common barriers. Ozensoy (2021) and
Calisir and Ozaslan (2021) also reached similar conclusions. Studies conducted abroad also confirm this
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situation (Desjardins, 2021; Lidegran et al., 2021; Ili¢ & Dedanski, 2020; Mupenzi et al., 2020; Sugarman &
Lazarin, 2020; Primdahl et al., 2021). For example, in Canada, limited access to technological devices and
communication difficulties were found to hinder refugee students’ participation in courses (Desjardins, 2021).
In the United States, inadequate access to digital devices and the internet, together with shortages of learning
materials, language-related difficulties, and limited family support, negatively affected students’ participation
in courses (Sugarman & Lazarin, 2020). Refugee students in Denmark were also reported to experience
difficulties in accessing the equipment required for distance education (Primdahl et al., 2021). Similarly,
migrant students in Sweden encountered various challenges related to technical equipment, educational
support, and the availability of appropriate study spaces (Lidegran et al., 2021). In Australia, limited access to
the internet and computers, as well as the lack of a suitable home environment for distance education, were
identified as major barriers (Mupenzi et al., 2020). In Serbia, language barriers, lack of access to necessary
devices, and shortages of educational materials were identified as key factors limiting refugee students’ access
to education (Ili¢ & Dedanski, 2020). Therefore, it can be concluded that similar problems identified in studies
in Tirkiye and abroad hinder migrant students’ participation in distance education.

The study found that most migrant students were unable to adapt to social studies courses during the
distance education process. Teachers attribute this to language barriers, communication problems, and
insufficient family support. The literature also includes some studies showing that migrant students were
unable to adapt to the distance education process. For example, in Popyk’s (2021) study with migrant students
in Poland, it was concluded that distance education negatively affected the social lives of migrant children and
made them feel lonely, which is why they were unable to adapt to distance education. Similarly, in the study
by Kayman and Elkatmig (2021), it was noted that migrant students’ inability to use technology adequately,
the problems they experienced with other students, and their low level of readiness contributed to their
difficulties in adapting.

The study found that migrant students’ academic performance in social studies courses had declined.
This decline was attributed to factors such as being disconnected from school and classroom culture, the
ineffectiveness of distance education, language barriers, inability to attend courses regularly, lack of
communication, and disengagement. Additionally, it was determined that students were unable to sufficiently
acquire the skills and values specific to social studies courses during the distance education process. Teachers
attribute this situation to communication problems, adaptation difficulties, and a lack of course participation.
Some findings in the literature are consistent with our research results. For example, a study conducted by
Sugarman and Lazarin (2020) found that refugee students in the United States experienced a decline in
academic achievement due to problems accessing digital devices, language deficiencies, and a lack of family
support. Similarly, in a study by Ili¢ and Dedanski (2020) conducted with migrant students in Serbia, it was
concluded that negative factors such as language barriers, the ineffectiveness of distance education, material
shortages, lack of socialization, and failure to follow courses regularly were responsible for the decline in
migrant students’ academic achievement. In Popyk’s (2021) study, it was found that the ineffectiveness of
distance education in Poland, students’ difficulties in understanding courses, language barriers, and families’
inability to provide adequate support were the causes of the decline in migrant students’ academic
achievement.

The study found that half of the teachers believed the distance education process offered certain
advantages for the education of migrant students. These advantages include the ability to use various visual
aids, videos, maps, diagrams, and graphs; the ability to share different subject-specific textbooks, question
banks, and activity books; and the ability to systematically review student assignments and questions. In a
study by Celik and Kardas Isler (2020) examining the experiences of Syrian students during the COVID-19
pandemic, it was concluded that students were satisfied with the use of concrete materials during the distance
education process, the delivery of courses using different methods, techniques, and materials, and the provision
of course reviews on EBA. Uyar’s (2020) study also found that during the pandemic, social studies teachers
used a variety of methods and techniques, such as the question-and-answer technique, brainstorming, the Six
Thinking Hats technique, and the simulation technique; they conducted their courses using videos, maps,
various presentations, and textbooks.

The study concluded that, despite the advantages distance education provided for the education of
migrant students, it also led to many disadvantages. These disadvantages include decreased course

1164



Yildiray Karadag, Selahattin Kaymakci

participation, disengagement from education, reduced academic achievement, failure to meet course
objectives, diminished interest and motivation, reduced attention span, inability to socialize, difficulties
adapting to school and classroom culture, communication and behavioral problems, failure to develop
language skills, and increased technology addiction. In line with these findings, the literature also contains
numerous studies focusing on the disadvantages experienced by migrant students during the distance education
process (Calisir & Ozaslan, 2021; Desjardins, 2021; Giines & Toran, 2022; 1li¢ & Dedanski, 2020; Kayman &
Elkatmis, 2021; Kirnik, 2021; Ozensoy, 2021; Popyk, 2021; Primdahl et al., 2021; SGDD-ASAM, 2020;
Sugarman & Lazarin, 2020; Uyar, 2020). For example, in a study conducted by Calisir and Ozaslan (2021), it
was found that courses were not conducted effectively due to the language difficulties experienced by foreign
students, and that students had trouble understanding the courses. Similarly, in the studies by Kayman and
Elkatmis (2021), language problems were identified as the primary issue faced by migrant students in Turkish
language courses during the distance education process; the researchers concluded that migrant students’
insufficient knowledge of Turkish made it difficult for them to communicate with both teachers and other
students. In the study by Celik and Kardas Isler (2020), language problems faced by Syrian children and their
families, the family’s insufficient economic situation (lack of TV, internet, and computers), and the family’s
different socio-cultural structure (large family size, children actively participating in household chores) were
identified as factors leading to disadvantages. In the study by Toran et al. (2021), it was also determined that
the increase in students’ screen addiction during the COVID-19 pandemic, their inability to meet their need
for physical activity at home, and the development of anxiety regarding the pandemic were factors contributing
to these disadvantages. In a study conducted by Susar Kirmizi and Yurdakal (2021), it was found that
educational processes during the COVID-19 pandemic negatively affected the development of students’
listening, speaking, reading, and writing skills.

The study found that the majority of teachers faced various challenges in educating migrant students
during the distance education process. Teachers reported experiencing individual challenges such as language
barriers, engaging students in courses, communication issues, behavioral problems, and a lack of interest and
motivation, as well as students’ failure to participate actively in courses. However, while half of the teachers
indicated that they had developed strategies to address these issues, the other half stated that they had not
developed any strategies. The strategies developed by the teachers included enhancing communication,
preparing content appropriate to the students’ levels, planning activities aimed at increasing interest,
motivation, and attention, and using digital games. It was found that teachers generally assessed their
individual self-efficacy in managing the education of migrant students during the distance education process
as insufficient. These findings are consistent with some studies in the literature. For example, a study conducted
by Calisir and Ozaslan (2021) revealed that all classroom and PIKTES teachers experienced individual
challenges related to the education of foreign-born students. These challenges included students interrupting
the flow of the course with conversation and disruptive behavior; the inability to monitor students due to their
microphones and cameras being turned off; and students failing to participate actively and remaining passive.
Similarly, Uyar’s (2020) study found that social studies teachers faced individual challenges in areas such as
increasing student motivation, maintaining courses order, ensuring equal opportunities among students,
receiving feedback, monitoring student progress, engaging students, using body language, and maintaining
confidence in the effectiveness of distance education.

The study found that the majority of teachers reported that no specific strategies had been developed
at the institutional level for migrant students. However, some participants believed that institutions had
developed strategies regarding the provision of financial assistance, monitoring course attendance, and
developing practices to increase course participation. Nevertheless, the vast majority of teachers found the
institutions’ efforts regarding the education of migrant students to be insufficient. Furthermore, the study
revealed that a large proportion of teachers reported that no specific strategy had been developed at the MoNE
for the education of migrant students. However, only one teacher stated that initiatives targeting migrant
students such as providing financial assistance, monitoring course attendance, and identifying barriers to
distance education were being implemented. It was concluded that, in general, teachers find the MoNE’s efforts
regarding the education of migrant students to be insufficient. There are studies in the literature that have
reached both similar and different conclusions from these findings. For example, in the study by Calisir and
Ozaslan (2021), it was concluded that classroom and PIKTES teachers carried out initiatives at the individual,
institutional, and MoNE levels regarding foreign-born students during the distance education process;
however, these efforts were not extensive. This study noted that at the individual and institutional levels,
teachers or administrators attempted to communicate with parents and students.
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In contrast, at the MoNE level, Arabic-language videos were added to EBA and Arabic translations
were featured on EBA TV. In Kirnik’s (2021) study examining classroom teachers’ views on distance
education for migrant students, it was found that teachers undertook individual efforts to enhance parent-school
collaboration and provide economic support. In Toran’s (2021) study, it was determined that preschool
teachers fell short in using digital tools, creating content, reaching students, and coping with the crisis during
the distance education process. In a study by Karadeniz and Zabci (2020), which examined the working
conditions and perceived stress levels of teachers providing distance education during the pandemic, it was
found that teachers faced issues such as a lack of communication within the institution, uncertainties, having
to perform the same tasks multiple times, overly demanding behavior from administrators, an increased
workload, and a lack of discipline.

Based on these research findings, a number of recommendations can be developed. Our study reveals
that distance education poses significant challenges for migrant students in terms of participation, language
development, motivation, and social adaptation. With the end of the distance education process, which became
mandatory due to the COVID-19 pandemic, the transition back to in-person education can be said to be of
critical importance for students’ academic achievement and psychosocial development. During this process,
interactive and supportive teaching strategies that address the individual needs of migrant students should be
developed. Language support programs should be expanded to address language and communication
difficulties, and teachers’ pedagogical competencies in educating migrant students should be enhanced.
Furthermore, environments that encourage students’ active participation in course, boost their motivation, and
support their social integration must be created. These approaches are crucial for mitigating the negative effects
of distance education and strengthening the principle of equality in education.
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