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ABSTRACT

The aim of this research is to reveal the self-efficacy of the Turkish teacher candidates
in measuring and evaluating. In this context; it was examined whether the self-
efficacy of teacher candidates showed a meaningful change according to gender, and
level of academic self-efficacy. In the scope of the research, the relation between the
general academic grade average of the Turkish teacher candidates and the self-efficacy
for the measurement and evaluation was also examined. In this respect, the study was
conducted in the relational screening model from the general screening models. The
universe of this research is the fourth class teacher candidates who continue to Gazi
University Turkish Language Teaching Department in 2016-2017 academic year. For
the analysis of the data, answers given by the teacher candidates were transferred to
the SPSS 23.0 program. As a result of the research, it was observed that the
knowledge, skills and general self-efficacy of the Turkish teacher candidates for
measuring and evaluating were high. On the gender basis, it was determined that
teacher candidates showed similarity in self-efficacy towards knowledge and skill in
measurement and evaluation. It has been determined that the self-efficacy of the
teacher candidates with a high academic perception of proficiency is higher than that
of the low-midlevel ones. Likewise, academic self-efficacy of teacher candidates with
higher academic perceptions was found to be significantly higher than those with
lower academic perceptions. It has been determined that there is no significant
relationship between self-efficacy of measurement and evaluation of teacher
candidates and academic achievement grade points. It has been determined that there
is a positive relationship and a high level of association between Turkish teachers'
self-efficacy towards knowledge and skills for measurement and evaluation.

Keywords: Turkish teacher candidates, measurement and evaluation, self-efficacy
beliefs.

everywhere and every process. Various measurement tools have

been developed to measure the time, the speed of the car, the
amount of electricity, water, and energy consumed. Measurement,
which has become a necessity in modern life, is essentially a
description thing. In general, it is to express whether a particular
object has a certain characteristic or not and if this object has a
certain characteristic, measuring is the observing the degree of
occurrence and expressing the results with symbols and especially
number symbols (Tekin, 1991:31). Deriving a meaning from these
measurement results and reaching a value judgement about
measured objects is called evaluation (Tekin, 1991: 39).

I n today’s civilized society, measurement takes place almost

Every moment of our life needs to be measured and evaluated.
Especially in the education system, this situation shows itself more.
Frequently revised examination systems, written and oral exams
repeating every semester, the notes given to the portfolio, and even
notes to the rules of conduct form the measurement and evaluation
process. As a result of this process, students are transferred to
classes, even schools, or even professions according to their abilities
and interests or the notes they take on the exam. It is of course im-
portant that the evaluation process is done completely and correctly
after the measurement process is performed correctly. At the end of
the evaluation of the measurement, it is a matter of people making



vital decisions. It is significant that teacher candidates fully and completely know and apply a topic which have
importance in education. As Kutlu (2003) points out, the most important indicator of the success of the education
system is student behaviors. Thanks to the measurement and evaluation process in education; it is possible to determine
the level of student behaviors, what kind of deficiencies are present, and even whether there are undesired, negative
behaviors or not. For this reason, measurement and evaluation is an indispensable part of the education process (Kutlu,
2003).

Self-efficacy is the perception of the capacity of a person to exhibit necessary behaviors. Self-efficacy is one's
thinking about what is enough to do. It is to evaluate the individual's self-efficacy, skills and capacities and then to turn
them into behavior (Bandura, 2001). Bandura (1997) emphasizes that the concept of self-efficacy relates to individual
judgments about how well individuals can perform the actions necessary for individuals to cope with unexpected
situations. Self-efficacy influences what behavior will be the initiator, how hard people will challenge themselves to reach
their goals, and how long they will last when they cannot succeed at first. According to Bandura (1995), self-efficacy
perception starts from childhood, occurs throughout the life and affects the harmony of people in familial and
educational roles and intercultural structuring. For this reason, it is also possible to say that the degree of self-efficacy
perception is related to the person's character.

Considering the fact that people's perceptions of a subject affect that subject, it is thought that it will be useful to
examine how teacher candidates manage the measurement and evaluation process and the self-efficacy perceptions of
the measurement and evaluation. By the fact that people's past experiences direct perceptions of what they are or are
about (Takil, 2015), it is possible to say that people's perceptions also affect the power of doing a job. The individual's
belief in itself and how it perceives itself also affect its survival and success. The concept of self-efficacy expressed by
Bandura enters here. The perception of competence, which is also considered as a psychological need, is believed that the
individual is sufficient to cope with life in general, to fulfill its goals and to carry out its duties. The individual who feels it
is enough, shows positive performance not only in academic life but also in different fields (Cihangir-Cankaya, 2005).

Turkish teacher candidates are seen as individuals who use their mother tongue best and who can teach how to use
the language well. For this reason, it is thought that it is important for the Turkish teacher candidates to reveal the self-
efficacy perceptions related to the measurement and evaluation affecting the language education process. Because, as a
result of Bandura's work on self-efficacy, this concept also began to be considered as a teacher competence. Tschannen-
Moran and Woolfolk Hoy (1998) have shown that teacher adequacy as a variable is handled as a kind of self-efficacy
belief which is a cognitive process. According to Woolfolk Hoy and Burke-Spero (2005): "Teacher competence is the
belief about the ability of teachers to fulfill the teaching work/process successfully and the showing the actions necessary
for student behaviors to be act in the desired behaviors. This definition enhances this importance of being made with
teacher candidates.

Method
Model

The aim of this research is to determine the self-efficacy of the Turkish teacher candidates in measuring and evaluating;
to examine whether the self-efficacy of teacher candidates varies significantly according to their gender, their level of
academic self-sufficiency. Within the scope of the research, the relationship between the overall academic grade point
average of Turkish teacher candidates and their self-efficacy for measurement and evaluation has been examined. In this
respect, the study was conducted in the survey model. Survey is a model that aims to describe a situation, which is in the
past or still exists, as it exists (Karasar, 2008). Fraenkel and Wallen (2009) suggest that the main purpose of survey
research is to describe the features of a group. In relational search models, also called correlational, two or more variables
are examined together (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2014).

Participants

The participants of this research is the fourth class teacher candidates who continue to Gazi University Turkish Language
Teaching Department in 2016-2017 academic year. Because the teacher candidates took the measurement and evaluation
course in the second semester of the third year the research was conducted with the fourth grade teacher candidates.

Tools

To determine the self-efficacy of the Turkish teacher candidates participating in the survey for measurement and
evaluation, Teacher Candidates' Self-Efficacy Perception Scale for Measuring and Evaluating in Education developed by
Kiling (2011) was used. The scale consists of 23 items rated on a 5-point Likert type scale. There are two sub-dimensions
of knowledge and skill at the scale. High scores from the scale indicate that self-efficacy levels are also high.
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Data Collection

Within the scope of this research, in order to determine the self-efficacy of the Turkish teacher candidates for
measurement and evaluation, Teacher Candidates' Self-Efficacy Perception Scale for Measuring and Evaluating in
Education was applied to 80 teacher candidates. Cronbach's alpha coefficient, which was calculated to determine its
reliability of answers given by teacher candidates to scale items, is calculated.as 0.934 for information; 0.939 for skill;
0.961 for the whole scale (Kalayci, 2009).

In this respect, it has been determined that the answers to self-efficacy scale for measuring and evaluating in
education given by Turkish teacher candidates participating in the research are highly reliable.

Data Analysis

For the analysis of the data, answers given by the teacher candidates were transferred to the SPSS 23.0 program. After
determining that there is no missing/incorrect data entry in the data set, the z statistic is calculated and a univariate
extreme value test is performed. After it has been determined that no data shows the extreme value feature, sub-
dimensions and total scores from the scale were calculated. Scatter and skewness coefficients were calculated and
histogram graphs were used for the analysis of distribution characteristics of total scores.

Teacher candidates' knowledge, skills and total self-efficacy scores are generally normal. The Kolmogorov-Smirnov
test was also calculated that whether the data set is normally distributed, and it was found that the data set showed a
normal distribution (p>0,05).

In the analysis of the data, firstly descriptive statistics were calculated and then the t test was calculated for
irrelevant measures according to gender and academic competence perceptions of teacher candidates. The Pearson
correlation coefficient was calculated to test the relations between the academic achievement grade points average of the
Turkish teacher candidates and the self-efficacy of them for the measurement and evaluation.

Findings

Descriptive statistics were calculated to determine the self-efficacy levels of the Turkish teacher candidates participating
in the research for measurement and evaluation. The self-efficacy scores of the Turkish teacher candidates for
measurement and evaluation knowledge differ between 27,00 and 50,00. The average of the teacher candidates'
knowledge scores was calculated as 40,18 (+ 5,81).

It has been determined that the scores of the Turkish teacher candidates for the measurement and evaluation skills
vary between 33,00 and 65,00 and the average of these scores was calculated as 50,54 (+ 8,53).

It has been established that teacher candidates' self-efficacy scores for measuring and evaluating varied between
66,00 and 115,00 and the average of these scores was calculated as 90,71 (+ 13,59).

Since the number of items in the sub-dimensions of the self-efficacy scale for measurement and evaluation are
different, each average score is proportionate to the number of items that belong to it in terms of ease of comparison.

Tekin (2002) states that points in the range of 1-5; scores between 1 and 2,3 are low, scores between 2,3 and 3,7 are
midlevel and scores between 3,7 and 5 are high. In the light of this information, the self-efficacy knowledge, self-efficacy
skills and general self-efficacy of Turkish teacher candidates for measuring and evaluating are seen to be high.

It has been determined that the level of knowledge (t(78)=1,080; p>0,05), the level of skills (t(78)=0,901; p>0,05)
and general self-efficacy levels of the Turkish teacher candidates for the measurement and evaluation (t(78)=1,028;
p>0,05) do not show any meaningful change. In other words, it has been determined that female and male teacher
candidates have similarities in self-efficacy towards knowledge and skills in measurement and evaluation.

The self-efficacy of the Turkish teacher candidates for measuring and evaluating knowledge according to the
academic competence perceptions shows a significant difference (t (78)=3,765; p<0,05). When the average scores were
examined, it was determined that the self-efficacy of the teacher candidates for the measurement and evaluation
knowledge with a high academic perception of proficiency (42,88+5,72) was higher than that of the low-midlevel ones
(38,28+5,13).

It has been determined that the self-efficacy of the teacher candidates for the tasks requiring skills in measurement
and evaluation varies according to their academic competence perceptions (t(78)=3,609; p<0,05). When the average is
examined, it has been determined that the self-efficacy of the teacher candidates on the skills with a high academic
perception of proficiency (54,36+7,41) was significantly higher than the low ones (47,85+8,30).

As shown in Table 5, the self-efficacy of teacher candidates for measurement and evaluation shows a significant
difference according to the academic competence perceptions (t(78)=3,915; p<0,05). When average scores are
considered, participants with higher academic self-efficacy (97,24+12,64) perceived higher self-efficacy for measuring
and evaluating than those with low (86,13£12,40).
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The Pearson correlation coeflicient was calculated to determine the relationships between the self-efficacy of the
Turkish teacher candidates participating in the research for measurement and evaluation and the academic achievement
grade averages.

It has been determined that there is no meaningful relationship between Turkish teacher candidates' academic
achievement grade average and their self-efficacy (r=0,053; p>0,05) towards knowledge (r=0,121; p>0,05) and skills to
measure and evaluate. Similarly, it has been found that there is no significant relationship between self-efficacy of
measurement and evaluation of teacher candidates and academic achievement grade points (r=0,085; p>0,05).

It has been determined that there is a positive relationship and a high level of association between Turkish teachers'
self-efficacy towards knowledge and skills for measurement and evaluation (r=0,787; p<0,01). It has been identified that
there are positive and high level relationships between the teacher candidates' self-efficacy towards measurement and
evaluation and knowledge dimension (r=0,922; p<0,01) and skill dimension (r=0,965; p<0,01).

Conclusion and Discussion

As a result of this research, it was observed that the knowledge, skills and general self-efficacy of the Turkish teacher
candidates for measuring and evaluating were high. In the study of Saym and Takil (2017), it was determined that the
Turkish teacher candidates had a high perception of social and academic competence. As a result of this study, it is
possible to say that teacher candidates who are determined to have a high sense of measurement and evaluation have
grown up in many fields.

It has been determined that the self-efficacy of the teacher candidates with a high academic perception of proficiency
towards measurement and evaluation knowledge is higher than that of the low-midlevel ones. Likewise, academic self-
efficacy of teacher candidates with higher academic perceptions towards the skills was found to be significantly higher
than those with lower academic perceptions. This result overlaps with research findings that suggest that individual
perceptions of academic competence affect school achievement positively (Multon, Brown and Lent, 1991; Wentzel,
1993; Mimi, 2001; Stipek, 2002; Cho et al., 2011). It has been determined that there is no significant relationship between
self-efficacy of measurement and evaluation of teacher candidates and academic achievement grade points. This result
may suggest that the academic achievement grade average varies according to different criteria. At the same time, these
two conclusions indicate that it is not entirely correct and sufficient for school success to be determined solely by grade
level.

There is a positive and a high level of relationship between the knowledge about measurement and evaluation and self-
efficacy towards their skills of Turkish teacher candidates. In the study conducted by Sayin and Gelbal (2014), listening
well, disciplined work, strategies and methods applied with teacher competencies take part among the factors that
students see as most important to success. In this respect, it is possible to say that the students who have studied in
Turkish education, listen to the measurement and evaluation lesson well, also work well and find the teacher
competences positive.

In conclusion, considering that teacher candidates should know the steps of the measurement and evaluation in the
education process and then their self-efficacy is high when they master this subject; self-sufficiency is one of the
conditions of becoming a teacher according to Woolfolk Hoy and Burke-Spero (2005), it is thought to be important to
increase the importance given to measurement and evaluation courses in undergraduate and postgraduate education
and to give lessons by field specialists.
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OZET

Bu arastirmanin amaci, Tiirkge 6gretmeni adaylarinin 6lgme ve degerlendirmeye
iliskin 6z yeterliklerini ortaya koymaktir. Bu baglamda; 6gretmen adaylarinin 6z
yeterliklerinin cinsiyetlerine ve kendilerini akademik olarak yeterli gérme diizey-
lerine gore anlamli bir degisiklik gosterip gostermedigine bakilmistir. Arastirma
kapsaminda ayrica Tiirkge 6gretmeni adaylarinin genel akademik not ortalamas ile
6l¢me ve degerlendirmeye yonelik 6z yeterlikleri arasindaki iligki de incelenmistir. Bu
dogrultuda ¢alisma, genel tarama modellerinden iligkisel tarama modelinde
yliriitilmiigtiir. Arastirmanin  evrenini, 2016-2017 egitim-6gretim yilinda Gazi
Universitesi Tiirkge Ogretmenligi Ana Bilim Dalina devam eden dérdiincii siniftaki
Ogretmen adaylar1 olusturmaktadir. Verilerin ¢6ziimlenme siirecinde, 6gretmen
adaylarinin cevaplar1 SPSS 23.0 programina aktarilmistir. Aragtirmanin sonucunda
Tiirkge 6gretmeni adaylarinin 6lgme ve degerlendirmeye yonelik bilgi, beceri ve genel
olarak 6z yeterliklerinin yiiksek oldugu goriilmiistir. Cinsiyet bazinda, 6gretmen
adaylarinin 6lgme ve degerlendirmede bilgi ve beceriye yonelik 6z yeterliklerinin
benzerlik gosterdigi belirlenmistir. Akademik yeterlik algis1 yiiksek olan 6gretmen
adaylarinin, diisiik-orta diizeyde olanlardan 6lgme ve degerlendirme bilgisine yonelik
0z vyeterliklerinin daha yiiksek diizeyde oldugu tespit edilmistir. Ayni sekilde
akademik yeterlik algisi yiiksek Ogretmen adaylarmmin beceriye yonelik 6z
yeterliklerinin de, akademik algis1 diisiik olanlardan anlamli bir sekilde daha yiiksek
oldugu saptanmistir. Ogretmen adaylarinin 8lgme ve degerlendirme &z yeterlikleri ile
akademik basar1 not ortalamalar1 arasinda anlamli bir iliski olmadig: tespit edilmistir.
Tirkge Ogretmeni adaylarnin 6lgme ve degerlendirmeye yonelik bilgileri ve
becerilerine yonelik 6z yeterlikleri arasinda pozitif yonde ve yiiksek diizeyde bir iliski
oldugu belirlenmistir.

Anahtar kelimeler: Tiirkge 6gretmen adaylari, 6lgme ve degerlendirme, 6z yeterlik
algist.

Olgme yer almaktadir. Zamani, arabanin hizini, harcanan

elektrik, dogalgaz, su ve enerji miktarini 6l¢mek igin cesitli
ol¢me araglar1 gelistirilmistir. Cagdas yasamda artik bir zaruriyet
héline gelmis Ol¢me, esasinda bir betimleme isidir. Genel olarak
belli bir nesnenin belli bir 6zellige sahip olup olmadigini, sahipse
olus derecesinin gozlenip sonuglarin sembol-lerle ve 6zellikle de say1
sembolleri ile ifade edilmesidir (Tekin, 1991:31). Bu Ol¢me
sonuglarindan yani 6l¢iimlerden bir anlam ¢ikarmak ve olciilen
nesneler hakkinda bir deger yargisina ulasmaya ise degerlendirme
denir (Tekin, 1991: 39).

Yasamin her aninda 6lgme ve degerlendirmeye ihtiya¢ duyul-
maktadir. Ozellikle de egitim sisteminde, bu durum kendini daha
¢ok gostermektedir. Siklikla yenilenen sinav sistemleri, her dénem
tekrar eden yazililar, sozliiler, portfolyolara verilen notlar ve hatta
davranig kurallarina verilen notlar 6l¢gme degerlendirme siirecini
olusturulmaktadir. Bu siirecin sonucunda 6grenciler, yeteneklerine
ve ilgi alanlarina ya da sinavda aldiklar1 nota gore belirlenmis sinif-
lara, okullara ge¢mekte hatta meslek sahibi olmaktadirlar. Olgme
isleminin dogru yapilmasinin ardindan kuskusuz degerlendirme
siirecinin de tam ve dogru yapilmasi 6nem tagimaktadir. Ol¢iimlerin
degerlendirilmesi soncunda, insanlarin hayati kararlar almasi soz

B ugiiniin uygar toplumunda, hemen her yerde ve her islemde



konusudur. Egitimde de bdylesine 6nem arz eden bir konunun 6gretmen adaylar: tarafindan tam ve eksiksiz bilinmesi ve
uygulanmasi 6nemlidir. Zira, Kutlw'nun (2003) da ifade ettigi gibi, egitim sisteminin basaris1 hakkinda bilgi veren en
onemli gosterge 6grenci davranslaridir. Egitimde 6l¢me ve degerlendirme siireci sayesinde; 6grenci davranislarinin
hangi diizeyde oldugu, ne tiir yetersizliklerin bulundugu hatta istenmeyen, olumsuz davranislarin olup olmadig:
belirlenebilir. Bu nedenle 6lgme ve degerlendirme, egitim siirecinin vazge¢ilmez bir 6gesidir (Kutlu, 2003).

Oz yeterlik, kisinin gerekli davranislar sergileme kapasitesiyle ilgili algisidir. Oz yeterlik, kisinin neyi yapmaya
yeterli oldugunu diisiinmesidir. Bireylerin 6z yeterliklerini, becerileri ve kapasitelerini degerlendirip bunlar1 davraniga
dontstirmesidir (Bandura, 2001). Bandura, (1997), 6z yeterlik kavraminin, bireylerin beklenmedik durumlarla basa
¢ikabilmek icin gerekli olan eylemleri ne kadar iyi yapabileceklerine iligkin bireysel yargilariyla ilgili oldugunu
vurgulamaktadir. Oz yeterlik, hangi davranigin baslatic1 olacagi, amaglara ulasmak igin insanlarin kendilerini ne kadar
zorlayacaklar1 ve ilk basta bagaramadiklarinda ne kadar israrci olacaklarini etkilemektedir. Bandura’ya goére (1995), 6z
yeterlik algis1 gelisimi ¢ocukluktan baglar; yasam boyunca siirer, ailesel ve egitimsel rollerde ve kiiltiirler arasi
yapilanmada insanin uyumunu etkiler. Bu sebeple, 6z yeterlik algisina ne derecede sahip olundugunun, kisinin
karakteriyle iliskili oldugunu da soylemek miimkiindiir.

Insanlarin bir konuya iliskin algilarinin o konuyu etkiledigi gergeginden hareketle dgretmen adaylarinin 6lgme ve
degerlendirme siirecini nasil yonettikleri ve 6l¢me degerlendirmeye iliskin 6z yeterlik algilarinin incelenmesinin faydali
olacagi diisiiniilmektedir. Insanlarin ge¢mis yasantilarinin kargilagtiklar1 olaya ya da duruma iliskin algilarini
yonlendirdigi gerceginden hareketle (Takil, 2015), algillarinin da bir isi bagsarmadaki giicii etkiledigini séylemek
miimkiindiir. Bireyin kendine olan inanci, kendini nasil algiladii onun hayattaki durusunu ve basarisini da
etkilemektedir. Bandura’nin ifade ettigi 6z yeterlik kavrami burada devreye girmektedir. Psikolojik bir ihtiya¢ olarak da
degerlendirilen yeterlik algisi, bireyin genel olarak yasamla bas etmede, amaglarini gerceklestirmede, gorevlerini yerine
getirmede yeterli oldugu inancini tagimasidir. Yeterli oldugunu hisseden birey, sadece akademik hayatin yani sira farkls
alanlarda da olumlu performans gostermektedir (Cihangir Cankaya, 2005)

Tiirkge 0gretmen adaylari, ana dilini en iyi kullanan ve dili nasil kullanacagini iyi 6gretebilen bireyler olarak
gorilmektedir. Bu sebeple, Tiirk¢e 6gretmen adaylarinin dil egitimi siirecini etkileyen 6l¢me ve degerlendirmeye iliskin
0z yeterlik algilarinin ortaya konmasmin o6nemli oldugu distintilmektedir. Zira Banduranin 6z yeterlik tizerine
¢aligmalar1 sonucunda bu kavram ayni zamanda bir 6gretmen yeterligi olarak diisiiniilmeye baslanmistir. Tschannen-
Moran ve Woolfolk Hoy (1998) bir degisken olarak 6gretmen yeterligini biligsel bir siire¢ olan 6z yeterlik inancinin bir
cesidi olarak ele alindigini ortaya koymuslardir.  Woolfolk Hoy ve Burke-Spero’ya (2005) gore: “Ogretmen yeterligi,
Ogretmenlerin 6gretme isini/siirecini bagarili bir sekilde yerine getirebilmesi ve 6grenci davranislarinda istendik
davranislarda bulunabilmesi i¢in gerekli olan eylemleri gosterebilmesi konusundaki inaniglaridir” Bu tanim, 6gretmen
adaylar1 ile yapilan bu ¢alismanin 6nemini arttirmaktadir.

Yontem
Model

Bu aragtirmanin amaci, Tiirk¢e 6gretmeni adaylarinin 6l¢me ve degerlendirmeye iliskin 6z yeterliklerini belirlemek;
Ogretmen adaylarinin cinsiyetlerine, kendilerini akademik olarak yeterli gérme diizeylerine gére 6z yeterliklerinin
anlaml bir degisiklik gosterip gostermedigini incelemektir. Aragtirma kapsaminda ayrica Tiirk¢e 6gretmeni adaylarinin
genel akademik not ortalamasi ile 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri arasindaki iligkiler incelenmistir. Bu
dogrultuda calisma, genel tarama modellerinden iliskisel tarama modelinde yuritilmistiir. Tarama arastirmalar:
gecmiste ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi amaglayan arastirma yaklasimlaridir (Karasar,
2008). Fraenkel ve Wallen (2009) tarama arastirmalarinin asil amacinin bir gruba ait 6zelliklerin betimlenmesi oldugunu
ifade etmektedir. Korelasyonel olarak da adlandirilan iligkisel tarama modellerinde, iki ya da daha fazla degiskenin
birlikte degisimi incelenmektedir (Biiytikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2014).

Evren Orneklem

Bu aragtirmanin evrenini 2016-2017 egitim-6gretim yilinda Gazi Universitesi Tiirkge Ogretmenligi Ana Bilim Dalina
devam eden dérdiincii siniftaki 6gretmen adaylari olusturmaktadir. Ogretmen adaylari, dlgme ve degerlendirme dersini
t¢lincli sinifin ikinci doneminde aldiklar: icin aragtirma dordiincii siniftaki 6gretmen adaylar ile gergeklestirilmistir.
Oncelikle evreni temsil edecek dgretmen aday: sayisi Biiyiikoztiirk ve digerleri (2014) tarafindan onerilen Esitlik 1
kullanilarak belirlenmistir:

n=no/(1+ (no/N))

Esitlikte yer alan no = (t2PQ)/d? esitligi ile hesaplanmakta ve p anlamlilik degeri 0,05 alindiginda, pq=0,25
olacagindan ve tabloda karsiik gelen t degeri 1,96 oldugundan 0,05 anlamlilik diizeyinde no =384,16 olarak
hesaplanmaktadir (Bityiikoztiirk ve digerleri, 2014).

Evren sayis1 ve hesaplanan degerler esitlikte yerine konulmus ve su sekilde bir denklem elde edilmistir:
n=384,16/ (1 + (384,16 / 92)
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Bu denklem ile gergeklestirilen hesaplama sonucunda en az 74 6gretmen adaymnin evrende yer alan kisileri temsil
ettigi sonucuna ulagilmistir. Aragtirma kapsaminda 80 6gretmen adayina ulagilmis ve 6rneklemin sayisal olarak evreni
temsil ettigi belirlenmistir.

Arastirmaya katilan Tiirkge dgretmeni adaylarindan %73,8’i (n=59) kadin, %26,3’ii (n=21) erkektir. Ogretmen
adaylarindan %58,8’i (n=47) akademik olarak kendisini diisitk ya da orta diizeyde; %41,3’ti (n=33) iyi diizeyde
gormektedir. Ogretmen adaylarinin akademik not ortalamalarinin 1,20 ile 3,70 arasinda degisiklik gosterdigi, akademik
not ortalamasinin ortalamalarinin 3,05 (+0,34) oldugu belirlenmistir.

Veri Toplama Araglar:

Aragtirmaya katilan Tiirk¢e 6gretmeni adaylarinin 6l¢gme ve degerlendirmeye yonelik 6z yeterliklerini belirlemek i¢in
Kiling (2011) tarafindan gelistirilen Ogretmen Adaylarinin Egitimde Olgme ve Degerlendirmeye Yonelik Oz Yeterlik
Alg1 Olgegi kullanilmugtir. Olgek 5’li Likert tipinde derecelendirilmis 23 maddeden olugmaktadir. Olgekte bilgi ve beceri
olmak {izere iki alt boyut yer almaktadir. Olgekten alinan yiiksek puanlar, 6z yeterlik diizeylerinin de yiiksek oldugunu
ifade etmektedir.

Kiling (2011) olgegi gelistirme siirecinde MEB (2002) tarafindan hazirlanan ogretmen genel yeterlikleri
dogrultusunda 69 maddeden olusan bir madde havuzu olusturmustur. Ardindan kapsam ve goriinils gegerligi
kapsaminda uzmanlarin goriisleri dogrultusunda madde havuzundaki maddeler 23% indirilmistir. Taslak 6l¢egi 764
ogretmen adayina uygulamistir. Ogretmen adaylarindan elde edilen cevaplar dogrultusunda gergeklestirdigi faktor
analizi sonucunda olgekte bilgi ve beceri olmak fizere iki boyutun yer aldigini belirlemistir. Bilgi boyutundaki
maddelerin faktor yiik degerlerinin 0,36 ile 0,87 arasinda degisiklik gosterdigi; beceri boyutundaki maddelerin faktor
yiik degerlerinin de 0,63 ile 0,86 arasinda farklilik gosterdigi tespit edilmistir. Olcek maddelerine verilen cevaplarin
glivenirliginin tespit edilmesi amaciyla Cronbach alfa giivenirlik katsayis1 hesaplanmustir. Katsay1 bilgi boyutu i¢in 0,93;
beceri alt boyutu i¢in 0,95; 6l¢egin tamami i¢in 0,96 olarak hesaplanmuistir (Kiling, 2011).

Verilerin Toplanmasi

Bu aragtirma kapsaminda Tiirkge Ogretmeni adaylarnin 6lgme ve degerlendirmeye yoénelik 6z yeterliklerinin
belirlenmesi amaciyla, Ogretmen Adaylarinin Egitimde Ol¢me ve Degerlendirmeye Yonelik Oz Yeterlik Algi Olgegi 80
ogretmen adayina uygulanmistir. Ogretmen adaylarinin 6lgek maddelerine vermis olduklari cevaplarin giivenirligini
belirlemek amaciyla hesaplanan Cronbach Alfa katsayist bilgi boyutu igin 0,934; beceri boyutu igin 0,939; dlgegin
tamamu i¢in de 0,961 olarak hesaplanmigtir. Kalayci (2009);

*0,00 < a < 0,40 ise dlgek giivenilir degildir.

* 0,40 < a < 0,60 ise olgek giivenilirligi diistiktiir.

* 0,60 < a < 0,80 ise dlgek oldukga gitvenilirdir.

*0,80 < a < 1,00 ise dlgek yiiksek derecede giivenilir oldugunu belirtmektedir.

Bu dogrultuda arastirmaya katilan Tiirk¢e Ogretmeni adaylarinin 6lgege vermis olduklari cevaplarin yitksek
derecede giivenilir oldugu belirlenmistir.

Verilerin Analizi

Verilerin ¢oziimlenmesi igin 6gretmen adaylarinin cevaplar1 SPSS 23.0 programina aktarilmistir. Veri setinde eksik/
hatal1 veri girisi olmadig belirlendikten sonra, z istatistigi hesaplanarak tek degiskenli u¢ deger incelemesi yapilmistir.
Hicbir verinin ug¢ deger oOzelligi gostermedigi tespit edildikten sonra alt boyutlar ve oOl¢ekten toplam puanlar
hesaplanmistir. Toplam puanlarin dagilim ozelliklerinin incelenmesi amaciyla basiklik ve g¢arpiklik katsayisi
hesaplanmus, histogram grafiklerinden yararlanilmigtir. Sonuglar Tablo 1 ve Sekil 1de gosterilmistir.

Tablo 1
Olgme ve Degerlendirmeye Yonelik Oz Yeterlik Olgegine Iliskin Hesaplanan Carpiklik ve Basiklik Katsayilar:

Olgek N Carpiklik SE Basiklik SE

Bilgi 80 0,097 0,269 -0,841 0,532
Beceri 80 0,091 0,269 -0,869 0,532
Oz yeterlik (toplam) 80 0,182 0,269 -0,857 0,532

Biiyiikoztirk (2017) ¢arpiklik ve basiklik katsayilarinin +1 arasinda deger almasi sonucunda, veri setinin
normalden agir1 bir sapma gostermedigini belirtmektedir.
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bilgi beceri toplam

400 beceri toplam

bilgi

Bilgi Beceri Oz yeterlik (toplam)
Sekil 1. Olgme ve degerlendirmeye yonelik oz yeterlik dlceginden elde edilen puanlarin dagilimina iliskin olusturulan
histogram grafikleri

Tablo 1 ve Sekil 1 incelendiginde 6gretmen adaylarinin bilgi, beceri ve toplam 6z yeterlik puanlarinin genel olarak
normal bir dagilim gosterdigi goriilmektedir. Veri setinin normal dagilip dagilmadigina yonelik ayrica Kolmogorov-
Smirnov testi hesaplanmig ve veri setinin normal dagilim gosterdigi tespit edilmistir (p>0,05).

Verilerin analizinde oncelikle betimsel istatistikler hesaplanmis ardindan 6gretmen adaylarinin cinsiyetlerine ve
akademik yeterlik algilarina gore iliskisiz 6l¢iimlerde t testi hesaplanmustir. Tiirkge 6gretmeni adaylarinin akademik
basar1 not ortalamalari ile 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri arasindaki iligkilerin test edilmesi amaciyla
Pearson korelasyon katsayisi hesaplanmustir. Sonuglar tablolastirilarak gosterilmistir.

Bulgular
Tiirk¢e 6gretmeni adaylarinin egitimde 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri ne diizeydedir?

Aragtirmaya katilan Tiirk¢e 6gretmeni adaylarinin 6lgme ve degerlendirmeye yonelik 6z yeterlik diizeylerinin tespit
edilmesi betimsel istatistikler hesaplanmis, sonuglar Tablo 2'de gosterilmistir.

Tablo 2

Tiirkce Ogretmeni Adaylarinin Olgme ve Degerlendirmeye Yonelik Oz Yeterliklerine Iliskin Hesaplanan Betimsel
Istatistikler

Olgek N En Diisiik En Yiiksek X Sx

Bilgi 80 27,00 50,00 40,18 5,81
Beceri 80 33,00 65,00 50,54 8,53
Oz yeterlik (toplam) 80 66,00 115,00 90,71 13,59

Tablo 2'de goriildugii gibi Tirk¢e 6gretmeni adaylarinin 6lgme ve degerlendirme bilgisine yonelik 6z yeterlik
puanlart 27,00 ile 50,00 arasinda farklilik gdstermektedir. Ogretmen adaylarinin bilgi puanlarinin ortalamas: 40,18
(£5,81) olarak hesaplanmustir.

Tiirkge 6gretmeni adaylarinin 6l¢me ve degerlendirme becerilerine yonelik puanlarimin 33,00 ile 65,00 arasinda
degisiklik gosterdigi, ortalamasinin 50,54 (+8,53) olarak hesaplandig: tespit edilmistir.

Ogretmen adaylarinin 6lgme ve degerlendirmeye yonelik 6z yeterlik puanlarinin 66,00 ile 115,00 arasinda
farklilastig1, ortalamasinin 90,71 (+13,59) olarak hesaplandig1 saptanmustir.

Tablo 3

Tiirkge Ogretmeni Adaylarimin Olgme ve Degerlendirmeye Yonelik Oz Yeterliklerine Iliskin Hesaplanan Madde Bazinda
Betimsel Istatistikler

Olgek N Madde Sayist X Madde Bazinda X
Bilgi 80 10 40,18 4,0
Beceri 80 13 50,54 3,9
Oz yeterlik (toplam) 80 23 90,71 3,9
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Olgme ve degerlendirmeye yonelik 6z yeterlik 6lceginin alt boyutlarindaki madde sayilari farkli oldugundan
kargilastirma kolaylig1 agisindan her bir ortalama puan, ait oldugu madde sayisina oranlanmistir. Sonuglar Tablo 3’te
gosterilmistir.

Tekin (2002), 1-5 ranjindaki puanlarda 1 - 2,3 arasindaki puanlarin diisiik; 2,3 - 3,7 arasindaki puanlarin orta; 3,7 -
5,00 arasindaki puanlarin yiiksek oldugunu belirtmektedir. Bu bilgiler dogrultusunda Tiirk¢e 6gretmen adaylarinin
olgme ve degerlendirmeye yonelik bilgi, beceri ve genel olarak 6z yeterliklerinin ytiksek oldugu gériilmektedir.

Tiirk¢e 6gretmeni adaylarinin egitimde 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri cinsiyetlerine ve akademik
yeterlik algilarina gore anlamli bir farklilik gostermekte midir?

Aragtirma kapsaminda Tiirk¢e 6gretmeni adaylarmin cinsiyetlerine gore 6lgme ve degerlendirme 6z yeterliklerine
yonelik iligkisiz 6l¢iimlerde t testi hesaplanmustir. Sonuglar Tablo 4’te gosterilmistir.

Tablo 4

Tiirk¢e Ogretmeni Adaylarimn Cinsiyetlerine Gore Olgme ve Degerlendirmeye Yonelik Oz Yeterliklerine Yonelik Iliskisiz
Olciimlerde T-Testi Sonuglar

Olgek boyutlar Cinsiyet N X SS Sd t p

Bilgi Kadin 59 40,59 6,25 78 1,080 0,284
Erkek 21 39,00 4,29

Beceri Kadin 59 51,05 8,85 78 0,901 0,370
Erkek 21 49,10 7,58

Oz yeterlik (toplam)  Kadin 59 91,64 14,36 78 1,028 0,307
Erkek 21 88,10 11,01

Tablo 4te yer alan bilgiler incelendiginde Tiirk¢e 6gretmeni adaylarinin 6lgme ve degerlendirmeye yonelik bilgi
(t(78)=1,080; p>0,05), beceri (t(78)=0,901; p>0,05) ve genel olarak 6z yeterlik (t(78)=1,028; p>0,05) diizeylerinin anlaml
bir degisiklik gostermedigi tespit edilmistir. Baska bir ifadeyle kadin ve erkek 6gretmen adaylarinin ol¢me ve
degerlendirmede bilgi ve beceriye yonelik 6z yeterliklerinin benzerlik gosterdigi belirlenmistir.

Ogretmen adaylarinin akademik vyeterlik algilarina gore dlgme ve degerlendirme 6z yeterliklerine yonelik
hesaplanan iligkisiz 6l¢ctimlerde t testi sonugclar1 Tablo 5’te gosterilmistir

Tablo 5

Tiirkge Ogretmeni Adaylarinin Akademik Yeterlik Algilarina Gore Olgme ve Degerlendirmeye Yénelik Oz Yeterliklerine
Yonelik lliskisiz Olciimlerde T-Testi Sonuglar:

Ol¢ek boyutlar: Akademik N X SS Sd t p
Yeterlik Algis1

Bilgi Diisiik-Orta 47 38,28 5,13 78 3,765 0,000*
Yiiksek 33 42,88 5,72

Beceri Diisiik-Orta 47 47,85 8,30 78 3,609 0,001*
Yiiksek 33 54,36 7,41

Oz yeterlik (toplam)  Disiik-Orta 47 86,13 12,40 78 3,915 0,000*
Yiiksek 33 97,24 12,64

* p<.05

Tablo 5te de gorildugi gibi Tiirkge Ogretmeni adaylarinin akademik yeterlik algilarina goére olgme ve
degerlendirme bilgisine yonelik 6z yeterlikleri anlaml bir farklilik gostermektedir (t(78)=3,765; p<0,05). Ortalama
puanlar incelendiginde akademik yeterlik algis1 yiiksek olan 6gretmen adaylarinin (42,88+5,72), diigiik-orta diizeyde
olanlardan (38,28+5,13) 6l¢me ve degerlendirme bilgisine yonelik 6z yeterliklerinin daha yiiksek diizeyde oldugu tespit
edilmigtir.

Ogretmen adaylarinin lgme ve degerlendirmede beceri gerektiren islemlere yonelik 6z yeterliklerinin akademik
yeterlik algilarina gore farklilik gosterdigi belirlenmistir (t(78)=3,609; p<0,05). Ortalama incelendiginde akademik
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yeterlik algis1 yiiksek 6gretmen adaylarinin beceriye yonelik 6z yeterliklerinin de (54,36+7,41); akademik algis1 diisitk
olanlardan (47,85+8,30) anlamli bir sekilde daha yiiksek oldugu saptanmustir.

Tablo 5’te gortldigi gibi 6gretmen adaylariin 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri akademik yeterlik
algilarina goére anlamli bir farklilik gostermektedir (t(78)=3,915; p<0,05). Ortalama puanlar dikkate alindiginda
akademik yeterlik algisi yiiksek olan katilmecilarin (97,24+12,64) diisiik olanlara gore (86,13+12,40) olgme ve
degerlendirmeye yonelik 6z yeterliklerinin daha yiiksek oldugu belirlenmistir.

Tiirk¢e 6gretmeni adaylarinin egitimde 6l¢me ve degerlendirmeye yonelik 6z yeterlikleri ile akademik basar1 not
ortalamalar1 arasinda nasil bir iligki bulunmaktadir?

Aragtirmaya katilan Tiirk¢e 6gretmeni adaylariin 6lgme ve degerlendirmeye yonelik 6z yeterlikleri ile akademik basar1
not ortalamalari arasindaki iliskilerin belirlenmesi amaciyla Pearson korelasyon katsayisi hesaplanmistir. Sonuglar Tablo
6da gosterilmistir.

Tablo 6

Tiirkce Ogretmeni Adaylarimin Olgme ve Degerlendirmeye Yonelik Oz Yeterlikleri ile Akademik Basari Not
Ortalamalar: Arasindaki Hiskiler

Olgekler Degerler Bilgi Beceri Oz yeterlik Akademik basar1
(toplam) not ortalamasi

Bilgi r 1 ,787*% ,922%* ,121

P ,000 ,000 ,286

N 80 80 80 80
Beceri r J787%* 1 ,965%* ,053

p ,000 ,000 ,638

N 80 80 80 80
Oz yeterlik (toplam) r ,922%* ,965** 1 ,085

P ,000 ,000 452

N 80 80 80 80
Akademik bagar1 not r ,121 ,053 ,085 1
ortalamasi

P ,286 ,638 ,452

N 80 80 80 80

** p<.01; * p<.05

Tablo 6da yer alan bilgiler dogrultusunda Tiirk¢e 6gretmeni adaylarinin akademik basari not ortalamalar: ile
ol¢me ve degerlendirmeye yonelik bilgilerine (r=0,121; p>0,05) ve becerilerine yonelik 6z yeterlikleri arasinda (r=0,053;
p>0,05) anlaml iligskiler olmadig1 belirlenmistir. Benzer sekilde 6gretmen adaylarinin 6lgme ve degerlendirme 6z
yeterlikleri ile akademik basar1 not ortalamalar arasinda anlamli bir iligski olmadig: tespit edilmistir (r=0,085; p>0,05).

Tiirkge 6gretmeni adaylarinin 6lgme ve degerlendirmeye yonelik bilgileri ve becerilerine yonelik 6z yeterlikleri
arasinda pozitif ydnde ve yiiksek diizeyde bir iliski oldugu belirlenmistir (r=0,787; p<0,01). Ogretmen adaylarinin 6lgme
ve degerlendirmeye yonelik 6z yeterlikleri ile bilgi boyutu (r=0,922; p<0,01) ve beceri (r=0,965; p<0,01) boyutu arasinda
pozitif yonde ve yiiksek diizeyde iligkiler oldugu tespit edilmistir.

Sonug ve Tartisma

Aragtirmanin sonucunda Tiirk¢e 6gretmeni adaylarinin 6l¢me ve degerlendirmeye yonelik bilgi, beceri ve genel olarak
0z yeterliklerinin ytiksek oldugu gorillmiistiir. Sayin ve Takil (2017) ¢aligmasinda Tiirkge 6gretmen adaylarinin sosyal ve
akademik yeterlik algilarinin yiiksek oldugunu belirlemislerdir. Bu ¢aligmanin sonucunda da 6l¢gme ve degerlendirme
algilarnin da yiiksek oldugu belirlenen 6gretmen adaylarinin bir¢ok alanda kendilerini yetistirdigini soylemek
miimkindiir.

Akademik yeterlik algis1 yiiksek olan 6gretmen adaylarinin, disiik-orta diizeyde olanlardan 6lgme ve
degerlendirme bilgisine yonelik 6z yeterliklerinin daha yiiksek diizeyde oldugu tespit edilmigtir. Ayni sekilde akademik
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yeterlik algis1 yitksek 6gretmen adaylarinin beceriye yonelik 6z yeterliklerinin de, akademik algisi diisiik olanlardan
anlamli bir sekilde daha yiiksek oldugu saptanmistir. Bu sonug, bireylerin akademik yeterlik algilarinin, okul bagarisini
pozitif yonde etkiledigini ileri siiren arasgtirma bulgulariyla 6rtiismektedir (Multon, Brown ve Lent, 1991; Wentzel, 1993;
Mimi, 2001; Stipek, 2002; Cho ve digerleri, 2011). Ogretmen adaylarinin élgme ve degerlendirme 6z yeterlikleri ile
akademik basar1 not ortalamalar: arasinda anlamli bir iliski olmadig: tespit edilmistir. Bu sonug, akademik basar1 not
ortalamasinin farkli kriterlere gore degisiklik gosterdigini diigiindiirebilir. Ayni zamanda bu iki sonug, okul bagarisinin
sadece not ortalamasi ile belirlenmesinin tam olarak dogru ve yeterli olmadigini gostermektedir.

Tiirkge 6gretmeni adaylarinin 6l¢me ve degerlendirmeye yo6nelik bilgileri ve becerilerine yonelik 6z yeterlikleri
arasinda pozitif yonde ve yiksek diizeyde bir iliski oldugu belirlenmigtir. Saymm ve Gelbal (2014) tarafindan
gerceklestirilen ¢caligmada 6grencilerin basarili olmada en 6nemli gordiigii faktorler arasinda dersi iyi dinleme, disiplinli
caligma, Ogretmen yeterlikleri ile uygulanan strateji ve yontemler yer almaktadir. Bu dogrultuda Tiirk¢e egitiminde
Ogrenim goren Ogrencilerin 6lgme ve degerlendirme dersini iyi dinledikleri, calistiklar1 ve Ogretmen yeterliklerini
olumlu buldugunu séylemek miimkiindiir.

Sonug olarak, 6gretmen adaylarinin egitim siirecinde 6l¢me degerlendirme basamaklarini iyi bilmeleri gerektigi ve
bu konuya hakim olduklarinda 6z yeterliklerinin de ytiksek ¢iktigi; Woolfolk Hoy ve Burke-Speroya (2005) gore 6z
yeterliligin 6gretmen olma sartlarindan biri oldugu géz oOniine alindiginda; lisans ve lisans stil egitimde olgme
degerlendirme derslerine verilen dnemin arttirilmasinin ve derslerin alan uzman kisilerce verilmesinin 6énemli oldugu
distinilmektedir.
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