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0z

Bu arastirmada, sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine yonelik goriislerinin
belirlenmesi amaglanmistir. Arastirma nitel yontemlerden birisi olan temel nitel arastirma deseninde
yuritilmiistiir. Bu baglamda arastirmanin katilimcilarini 2024-2025 akademik yili icerisinde Tiirkiye’'de
bulunan bir devlet iiniversitesinde o6grenim goren 25 farkli sosyal bilgiler 6gretmen aday:
olusturmaktadir. Ogretmen adaylarinin seciminde amach érneklem yoéntemlerinden kolay ulasilabilir
durum orneklemesinden yararlanilmistir. Arastirmada toplanan veriler, nitel arastirmalarda siklikla
kullanilan icerik analiziyle ¢6ziimlenmistir. Analizler sonucunda 6gretmen adaylarinin cevaplarinin
sirasiyla; “yaklasim”, “bilgiye erisim”, “ihtiya¢”, “gereklilik”, “siirdiiriilebilirlik”, “alternatif”’, “odak”,
“uyum” ve “motivasyon” olmak tlizere dokuz farkli temel boyut etrafinda toplandig1 anlasilmistir. Bazi
O0gretmen adaylar1 Milll Egitim Akademisini desteklerken biiyiilk c¢ogunlugu yanlis olarak
degerlendirmistir. Ozellikle olumlu yanlarina deginen 6gretmen adaylarinin da olumsuz goriiste olanlar
gibi uygulama esnasinda ¢ok fazla problemle Kkarsilasilabilecegini belirttikleri tespit edilmistir. Bu
kapsamda sosyal bilgiler 6gretmen adaylarina Milll Egitim Akademisinin daha net bir sekilde anlatilip
olumlu yanlarina deginilmesi gerekmektedir. Bunun i¢in egitim fakiiltelerinde Milli Egitim Akademisine
yonelik bilgilendirici faaliyetlerde bulunulmalidir.

Anahtar Kelimeler: Milll Egitim Akademisi, 6gretmen aday, sosyal bilgiler.

Abstract

This study aims to explore the perspectives of social studies teacher candidates regarding the proposed
establishment of the National Education Academy in Tiirkiye. Employing a basic qualitative research
design, the study draws on data collected from 25 social studies teacher candidates enrolled at a public
university during the 2024-2025 academic year. Participants were selected using the easily accessible
case sampling method, a type of purposive sampling method. Data were analyzed through content
analysis, a widely used technique in qualitative research for identifying thematic patterns. The findings
revealed that participants’ responses clustered around nine key thematic categories: “approach”, “access
to information”, “need”, ‘“necessity”, “sustainability”, “alternative”, “focus”, “adaptation”, and
“motivation”. Although a minority of candidates expressed support for the National Education Academy,
the majority viewed it critically. Interestingly, even those who voiced support acknowledged the
potential for significant implementation challenges, echoing concerns raised by more suspicious
participants. In this context, it is essential to provide social studies teacher candidates with a clearer
understanding of the structure and objectives of the National Education Academy, emphasizing its
positive aspects. Accordingly, informative events regarding the Academy should be organized within
faculties of education.
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GiRiS

Insan bilissel, duyussal ve psikomotor 6zellikleri acisindan bilgiye, 6grenmeye ve gelismeye
gereksinim duyan bir varliktir (Karatas, 2020, s. 40). Bu gereksinimin karsilanabilmesi i¢in
egitime ihtiya¢c duyulmaktadir. Egitim, bireyin ve toplumun kaderinin belirlenmesinde énemli
araclardan birisidir. Ertiirk’e (1988, s. 13) gore egitim bireyin davranislarinda kendi yasantisi
yoluyla ve kasith olarak istendik degisim meydana getirme siirecidir. Fakat anlami ve amaci
ylzyillar icerisinde farklilasan egitimin bu tanimi 21. ytlizyil icin yeterli degildir. Zira 21. ylizyil
bireylerinden potansiyellerinin farkina varmalari, gizil yonlerini kesfetmeleri ve kendilerini
gerceklestirmeleri beklenmektedir. Bu baglamda egitim Yildirim (2024, s. 32) tarafindan
bireyin potansiyelinin farkina vararak kendini gerceklestirme yolunda attifi adimlarin ve
yurittiigi strecglerin toplami seklinde ifade edilmektedir. Neticede egitim bireyin kendini
gerceklestirme yolcugunda birtakim yasantilarla edinilen deneyimlerin tiimiidiir.

Toplumlarin ve devletlerin bugiiniinii ve gelecegini etkileyen temel faktorlerin basinda egitim
gelmektedir. Binlerce yillik insanlik tarihi boyunca egitimin 6nemi siirekli artirmistir (Ké¢ &
Unal, 2018, s. 66). Egitimin omurgasl, uygulayicisi ve nesillerce aktarilmasini saglayan ise
O0gretmenin bizatihi kendisidir (Duman, 2023, s. 78; Unver, 2021, s. 32). Bu dogrultuda insani
bilgiyle donatan, beceriler kazandiran, vizyon ve misyon bigen 6gretmenler her ¢agda ve
toplumda degerli bulunmuslardir (Karatas, 2020, s. 40). Ogretmenin egitimdeki rolii ¢agin
ihtiyaclar1 ve donemin gelismeleri dogrultusunda devamh olarak degismektedir. Ornegin
gecmiste bilginin dogrudan aktaricisi olan 6gretmen, bugilin bilginin insasinda rehber
konumdaki kisidir.

Kiresellesmenin etkisiyle yeryilizii hizhi bir donilisim gecirmektedir. Bu durum diinya
sorunlarinin farkindahiina eriserek ortaya ¢ikan problemlere iliskin ¢6ziim iireten kiiresel
vatandaslarin yetistirilmesini zorunlu kilmaktadir (Caliskan, 2021, s. 2). Dolayisiyla burada
o0gretmenlere 6nemli gorevler diismektedir. Bunun icin de 6gretmenlerin nitelikli bir sekilde
yetistirilmeleri gerekmektedir. Oyle ki farkhlasan dgrenci profili, degisen egitim teknolojileri
ve siirekli yenilenen dinamik mesleki gelisim anlayisi 6gretmen yeterliklerinin (inal &
Biiyiikyavuz, 2013, s. 222) 21. ylizyil becerileri cercevesinde yenilenmesi zorunlulugunu ortaya
¢ikarmaktadir. Bu yiikiimliiliigiin karsilanmasi da 6gretmenlerin sahip olduklar1 donanimlarin
arttiritlmasini zorunlu kilmaktadir.

Bir egitim sisteminde, istenilen c¢iktilara ulasilabilmesi Oncelikle 6gretmen niteliklerinin
gelistirilmesine baghdir (Yenen & Kiling, 2018, s. 2768). Ogretmenlik siradan herkesin
yapabilecegi bir is olarak degil; 6zel bilgi, beceri ve uzmanlik gerektiren bir meslek olarak
gorilmektedir (Karatas, 2020, s. 40). Ulkelerin egitim kalitesinin, 6gretmen kadrosunun
kalitesiyle orantili oldugunu inkar edilemez bir gercektir. Bu dogrultuda 6gretmenler kaliteli,
caliskan, idealist ve yasam boyu 6grenme idealini benimsemis olarak yetistirilmeli, tlke
egitiminin kendisine emanet edildiginin bilincinde olmalidirlar (Sengiil Bircan, 2024, s. 1190).
Nitekim gerceklestirilen arastirmalarla 68retmen kalitesinin 6grenci basarisini arttirmada
onemli etmen oldugu anlasilmistir (Harris & Sass, 2011, s. 798). Bu bakimdan bir 6gretmen,
aldig1 egitimin niteliginin yani sira alanini taniyan, alanina inanan ve dersini anlatirken de
yaptigl ise tam anlamiyla kendini adayan (Akhan & Mert, 2021, s. 2) rol model olabilmelidir.

Ogretmenler topluma 6rnek olarak yasam boyu 6grenmenin liderleri seklinde 6n plana
cikmalidirlar. Ogrencilere her bakimdan érnek olan 6gretmenler cocuklara 6grenme arzusunu
asillamalidirlar (Cam & Ustiin, 2016, s. 461). Bu kapsamda egitimcinin miikemmeliyet
arayisinda yetkinlik esastir. Ogretmenler, bugiiniin diinyasinin karmagik zorluklariyla
yiizlesmek icin ¢ok cesitli yeterliklere ihtiyac duymaktadirlar. Ogretmenlik yeterlikleri, belirli
bir tilkenin refahina katkida bulunmayi1 amaglayan etkili bir egitim siirecinin dogal bir 6gesidir
(Yenen & Kiling, 2018, s. 2769). Bundan dolay1 gelecegin 0gretmeni olacak 0gretmen
adaylarinin branslarinda ve alanlarinda alanda kendilerini yetistirmeleri olduk¢a 6nemlidir. Bu
husus sosyal bilgiler 6gretmen adaylarinda daha da artmaktadir. Ciinkii sosyal bilgiler
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Ogretimiyle iyi vatandas yetistirmek amag¢lanmaktadir. Belirlenen hedefi gerceklestirmede de
sosyal bilgiler 68retmenlerine ve sosyal bilgiler 68retmeni olacak 6gretmen adaylarina biyiik
gorev ve sorumluluklar diismektedir (Karatekin vd. 2015, s. 75). Bu a¢idan sosyal bilgiler
O0gretmen adaylari donaniml olarak yetistirilmelidirler (Duman, 2023, s. 79).

Ogretmen egitimi cogu gelismis iilkede dort asamada ele alinmaktadir. Bunlar sirasiyla; hizmet
oncesi, ise baslama, hizmet i¢i ve ileri uzmanlik egitimi seklindedir (Glines, 2016, s. 414). Son
yillarda 6gretmenlik meslegine yonelik calismalarin giderek artmasi, Tiirkiye'deki egitim
O0gretim faaliyetlerinin resmi olarak yerine getirilmesinde sorumlu kurum ve kuruluslarin
mesleki yonden yenilikler ortaya koymalarinda etkili olmustur (Karali & Akinci, 2022, s. 10).
Ozellikle son yillar goz 6niine alindiginda, Tiirkiye sézlesmeli 6gretmenlik uygulamasi, 4+4+4
egitim sistemi, egitimde Fatih projesi gibi egitime ve egitimcilere yonelik bircok yenilige sahne
olmaktadir. Atilan bu adimlarin temel amaci egitimin kalitesini, niteligini ve verimliligini
artirmaktir. Ancak hem uzun stiredir kullanilmakta olan egitim uygulamalarinin bugiin icin
eksik kalmasi hem de son yillarda uygulamaya gecilen degisikliklerin uygulama stirecinde
istenileni verememesi seklinde nedenlerden dolay: ilgili kurumlar egitimin kalitesini ve
niteligini artirmaya yonelik yeni yontemler izlenmeyi siirdiirmektedirler (Ké¢ & Unal, 2018, s.
66). Kuskusuz bu noktada gergeklestirilen tim bu calismalar1 gelecekte uygulayacak olan
O0gretmen adaylarinin egitiminin nasil olmasi gerektigi konusu glindeme gelmektedir.

Nitelikli bir egitimi de nitelikli yetistirilen 6gretmenler gerceklestirecektir (Akhan, 2015, s.
268). “Nitelikli 6gretmeni nasil yetistirmeliyiz?” sorusu ise her donem giindemdeki yerini
korumaya devam etmektedir (Sengiil Bircan, 2024, s. 1190). Bu durum 6gretmen adaylarinin
egitimlerini etkilemektedir. Buna bagli olarak da 06gretmen egitimi programlar1 c¢agin
ihtiyaclar1  dogrultusunda giincellenmektedir. Tiirkiye’de de Ogretmen adaylarinin
yeterliliklerinin gelistirilmesi icin Milli Egitim Akademisi seklinde yeni bir uygulamaya
gecilmistir. Buna gore 6gretmen adaylarinin meslege hazirlanmasi, 6gretmen, yonetici ve diger
personelin mesleki gelisimi ve gorevde yilikselmeleri icin egitim programlar1 hazirlamak,
uygulamak ve degerlendirmek Milli Egitim Akademisi tarafindan saglanacaktir. Yeni bir
uygulama olarak goriilen Milli Egitim Akademisinin nasil sonuclar verecegi ise su an i¢in belirli
degildir. Ileride Milll Egitim Akademisinde 6grenim gérecek 6gretmen adaylarinin uygulamaya
iliskin goriislerinin simdiden tespit edilmesi de siirecin dogru bir sekilde yiirtitiilebilmesinde
oldukga kritik bir role sahiptir. Fakat alan yazini tarandiginda sosyal bilgiler 6gretmen
adaylarinin Milll Egitim Akademisine yonelik gorislerinin belirlenmeye calisildiglr bir
arastirmaya rastlanilamamistir. Gelecegin 6gretmenleri olacak ve Milll Egitim Akademisinde
0grenim gorecek sosyal bilgiler 6gretmen adaylarinin gérislerinin belirlenmesi bakis agilarini
ortaya ¢ikaracagi gibi siirecin niteligini arttiracak, uygulamanin dogru ve yanlis yonlerinin fark
edilmesini saglayarak eksikliklerin giderilmesi noktasinda yardimci olacaktir. Bu baglamda
arastirmada sosyal bilgiler 6gretmen adaylarinin Milll Egitim Akademisine yonelik
gorislerinin belirlenmesi amaclanmaktadir.

YONTEM
Arastirmanin Deseni

Bu arastirma, nitel yontemlerden birisi olan temel nitel arastirma deseninde ytriitilmiistiir.
Bu desende, katilimcilarin hayatlarini nasil yorumladiklar1 ve ne tiir anlamlar yiikledikleri
lizerinde durulmaktadir (Merriam, 2018, s. 24). Bu dogrultuda sosyal bilgiler 6gretmen
adaylarinin Milll Egitim Akademisine yonelik goriisleri tespit edilerek akademiye yiikledikleri
anlamlar ve yorumlar ortaya cikarilmaya calisiimistir. Temel nitel arastirma deseninin
kullanilmasiyla sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine yiikledikleri
anlamlara ve yorumlara daha net bir sekilde ulasilmistir.

Katilimcilar
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Arastirmanin katilimcilarini 2024-2025 akademik yilinda bir devlet iiniversitesinde 1., 2., 3. ve
4. siif diizeylerinde 6grenim goren 25 farkli sosyal bilgiler 6gretmen aday1 olusturmaktadir.
Katilmcilarin  se¢ciminde amaclhi 6rneklem yontemlerinden kolay ulasilabilir durum
orneklemesinden yararlanilmistir. Bu 6rnekleme yontemi, arastirmaciya hiz ve pratiklik
imkan1 saglamasinin yani sira yakin ve erisilmesi kolay bir durumun secilmesine olanak
tanimaktadir (Yildirim & Simsek, 2021, s. 121). Katilmcilarin cinsiyet, sinif ve yas dagilimlari
asagidaki tablodaki gibidir.

Tablo 1. Katilimcilarin Cinsiyet, Sinif ve Yas Dagilimlari

Ogrenci Kodu Cinsiyet Siif Yas Ogrenci Kodu Cinsiyet Siif Yas
01 Erkek 1 18 014 Kadin 4 22
02 Erkek 2 20 015 Erkek 3 22
03 Kadin 4 24 016 Kadin 4 22
04 Kadin 2 21 017 Erkek 3 22
05 Kadin 2 20 018 Erkek 4 44
06 Kadin 2 22 019 Kadin 3 22
07 Kadin 3 23 020 Erkek 2 21
08 Kadin 2 22 021 Kadin 4 23
09 Kadin 3 23 022 Kadin 4 22
010 Kadin 3 23 023 Kadin 4 24
011 Kadin 2 20 024 Kadin 3 21
012 Erkek 1 19 025 Erkek 1 24
013 Erkek 4 22

Tablo 1 incelendiginde arastirmaya katilan 6gretmen adaylarinin 16’sinin kadin ve 9’unun
erkek oldugu goriilmektedir. Katilimcilarin simif dagilimlarina bakildiginda ise 1. siif
diizeyinde tg, 2. sinif diizeyinde yedi, 3. sinif diizeyinde yedi ve 4. sinif diizeyinde sekiz
O0gretmen adayinin arastirmada yer aldig1 belirlenirken yaslarinin 18-44 arasinda degisiklik
gosterdigi tespit edilmektedir. Dolayisiyla katiimcilarin cinsiyet, sinif ve yas durumlari kendi
arasinda degisiklik gostermektedir. Bu durumun farkli goriislerin daha iyi bir sekilde ortaya
¢ikarilmasina katki sagladigi séylenebilir.

Veri Toplama Araglari ve Verilerin Toplanmasi

Bu arastirmada, 6gretmen adaylarinin goriislerini belirleyebilmek amaciyla arastirmacilar
tarafindan gelistirilen yar1 yapilandirilmis goriisme formundan faydalanilmistir. Yari
yapilandirilmis gériisme formunun gelistirme siirecine alan yazini taranmasiyla baslanmistir.
Ardindan arastirmanin amacina uygun olusturulan sorular taslak forma aktarilmis ve
hazirlanan form toplamda ii¢ farkli sosyal bilgiler egitimi alan uzmanina goénderilmigtir.
Uzmanlarin gorusleri cercevesinde diizenlenen form, amaca uygunlugunun kontrolii icin farkh
sinif diizeylerinde 68renim goren sekiz farkli 6gretmen adayina uygulanmistir. Katilimcilardan
gelen doniitlerle bazilarinin sonda olmaktan daha ziyade temel soru niteligi tasidigina karar
kilinmis ve sorularin yerleri degistirilerek veri toplama aracina nihai hali verilmistir. Bu
arastirmada kullanilan temel sorulardan bazilar1 asagidaki gibidir:

- Millf Egitim Akademisi hakkinda diisiinceleriniz nelerdir?

- Bir 6gretmen aday1 olarak sizin Milll Egitim Akademisinden beklentileriniz nelerdir?
- Millf Egitim Akademisine uyum saglayacaginizi diisiiniiyor musunuz? Neden?

- Millf Egitim Akademisi 68retmenlik meslegine bakisinizi nasil etkiledi?

Arastirmacilar katilimcilara ulasabilmek i¢in 6ncelikle ¢alismanin amaci hakkinda 6gretmen
adaylarim1 bilgilendirmis ve gonilli olmak isteyenleri not almislardir. Daha sonrasinda
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arastirmada yer almak isteyen goniillii 6gretmen adaylariyla iletisime gecilmistir. Ogretmen
adaylariyla goériismeye baslanmadan siirecin ses kaydiyla kayit altina alinacagi tekrardan
hatirlatarak goriismeler gerceklestirilmistir. Veri toplama islemi her katilimciyla 20-30 dakika
arasindaki goriismelerle sonlandirilmistir.

Verilerin Analizi

Arastirmada toplanan veriler, nitel arastirmalarda siklikla kullanilan igerik analiziyle
coziimlenmistir. Igerik analizi, insan davranmiglan iizerinde dogrudan olmayan yollarla
calismaya imkan taniyan ve sosyal bilimlerde siklikla kullanilan bir tekniktir. Ayrica icerik
analizi, belli ilke ve kurallara uyarak erisilen bir verinin kodlanmasi ve bu kodlamalardan yola
¢ikarak icerik kategorilerin olusturuldugu ve genel verinin 6zetlendigi hem sistematik hem de
tekrarlanabilir teknik olarak da ifade edilebilmektedir (Biiytkoztirk vd. 2021, s. 259). Bu
bakimdan ilgili arastirmada yapilan icerik analizi sonrasinda olusan kodlardan yola ¢ikarak
olusturulan temalarin raporlastirilmasi icin 6gretmen adaylarinin yanitlarindan elde edilen
kodlamalar dogrudan alintilamalarla desteklenmistir. Arastirmada dogrudan yapilan alintilar
esnasinda d6gretmen adaylar1 kodlamalarla (01= Ogrenci 1, 05 = Ogrenci 5) ifade edilmistir.

Gegerlik ve Giivenirlik

Nitel arastirmalarda bilgiye dogru bir sekilde ulasabilmesi icin gerekli tedbirlerin alinmasi
gecerlik, farkl bir arastirmacinin siireci acik ve ayrintili bicimde degerlendirilebilmesi ise
gluvenirliktir (Yildirnm & Simsek, 2021, s. 297). Bu arastirmada gecerligin saglanabilmesi
amaciyla ayrintih betimlemelerden yararlanilmistir. Gegerligin olciitlerinden birisi olan
inandiricilign saglamak amaciyla derinlik odakl veri toplama siireci takip edilmis ve her
katilimciya sorulara verdikleri cevaplar1 teyit etmeleri istemistir. Gegerligin ikinci olciitii
olarak degerlendirilen aktarilabilirlik icin goériismelerden elde edilen verilere yonelik
dogrudan alintilar yapilarak siire¢ ayrintii betimlemelerle aktarilmaya calisilmistir. Diger
yandan arastirmanin giivenirligine iliskin arastirmaci grubunda bulunmayan iki farkli sosyal
bilgiler egitimi alan uzmanina silire¢ detaylica aciklanmis ve kendilerinden arastirma
sonucunda ortaya c¢ikan ¢alismay1 tutarlilik agisindan bir biitiin olarak degerlendirmeleri talep
edilmistir. Uzmanlarin incelemesinin ardindan arastirmanin bir biitiin olarak tutarli bir yap1
arz ettigi belirlenmistir. Son olarak tutarlik incelemesine yardimci olan her iki uzmana
arastirmanin ham verileri ve bu veriler lizerinden liretilen tema ve kodlar paylasilarak teyit
incelemesi yontemi ise kosulmustur. Miles ve Huberman'in (1994, s. 64) formiiliinden
(Giivenilirlik=Goris Birligi/Gorilis Birligi+Goriis Ayriligl) faydalanarak yiirttiilen siirecte %94
glvenirlikle beklenen diizeye ulasilmistir. Nitel arastirmalarda uyumun/uzlasmanin %90 ve
lizeri olmasi halinde arzu edilen diizeyde giivenilirlige erisilmektedir. Uzman Onerileri
dogrultusunda da arastirma verileri tematik hale getirilerek slire¢ tamamlanmistir.

BULGULAR

Gergeklestirilen analizler sonucunda arastirma bulgularinin “yaklasim”, “bilgiye erisim”,
“ihtiyag”, “gereklilik”, “siirdiiriilebilirlik”, “alternatif”’, “odak”, “uyum” ve “motivasyon” olmak
lizere dokuz farkl temel boyut etrafinda toplandig1 anlasilmistir. Olusturulan bu dokuz temel
boyutla ilgili olan temalar ve o temalar altindaki kodlar katilimcilarin goriislerinden alintilar

yapilarak raporlastirilmistir.
Yaklasim

Sosyal bilgiler 6gretmen adaylarinin Milll Egitim Akademisine dair yaklasimlari $ekil 1'de
sunulmustur:
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Miilakatin
Olumlu ‘ Kaldrrilmast
Maddi Yk
Yaklasim Zaman Kaybi
Olumsuz | Zotlastirict
Engelleyici
Kusku

Sekil 1’e bakildiginda sosyal bilgiler 6gretmen adaylarinin; Milli Egitim Akademisine iliskin
yaklagimlarinin “olumlu” ve “olumsuz” yonde oldugu gorilmektedir. Bu bakimdan “olumlu”
acidan goriis bildirenlerin “nitelik” ve “miilakatin kaldirilmas1” gibi hususlara yogunlastiklari,
“olumsuz” fikre sahip olanlarin ise “maddi yiik”, “zaman kayb1”, “zorlastiric1”, “engelleyici” ve
“kusku” seklindeki kodlamalar1 dile getirdikleri tespit edilmistir. Ogretmen adaylarinin
yanitlarindan anlam karmasasi igerisinde olduklari ve olumsuz yonleri daha ¢ok vurguladiklari

soylenebilir. Katilimcilarin her bir koda iliskin sundugu 6rnek ifade asagida belirtilmistir:

Sekil 1. Millf Egitim Akademisine Yaklasim

Olumlu

Nitelik. “Millf Egitim Akademisiyle birlikte derse giren 6gretmenin yeterliligi élciilebilecek... Bu
akademi hem égrenci bakimindan hem veli agisindan ¢ok yararli bir sistem... En azindan derslere
yeterli donanima sahip olan insanlar girecek.” (01)

Miilakatin kaldirlmasi. “Benim icin miilakattan daha iyi oldugunu séyleyebilirim...” (03)
Olumsuz

Maddi yiik. “.. Milli Egitim Akademisinin maddi agidan sikintilar: var elbette. Maddi destek
arttirihirsa daha iyi olabilir..” (011)

Zaman kaybi. “Millf Egitim akademisini dncelikle meslege baslamak icin zaman kayb1 oldugunu
diisiiniiyorum...” (010)

Zorlastiricl. “Gereksiz buluyorum, gereksiz yere bizi yoruyorlar bence. Dért yillik bir lisans egitimi
aliyoruz zaten...” (019)

Engelleyici. “Bence egitim fakiiltelerinin 6niinii kapatmaya yénelik bir c¢alismadir. (Clinkii
dgretmen akademisinin gérevini egitim fakiilteleri yerine getiriyordu...” (025)

Kusku. “... Gegmiste mezun olup atanan égretmenler yeterli bilgiyi almadilar mi, biz su an da dért
yil boyunca yeterli bilgiyi almiyor muyuz? Neden biraz daha okuyoruz...” (022).

Bilgiye Erisim

Sosyal bilgiler 6gretmen adaylarinin Millf Egitim Akademisine iliskin bilgiye erisim faaliyetleri
Sekil 2’de sunulmustur:
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Kismen

Genellikle

Medya
Sosyal
Cevre

Sekil 2 degerlendirildiginde sosyal bilgiler 6gretmen adaylarinin; Milli Egitim Akademisi icin
bilgiye erisimlerinin “arastirma” ve “rastlant1” ile olustugu goriilmektedir. Dolayisiyla
“arastirma” yoniinde fikir beyan edenlerin “kismen” ve “genellikle” kodlarina yogunlastiklari,
“rastlant1” acisindan goriis belirtenlerin “medya” ve “sosyal cevre” seklindeki ifadeleri
vurguladiklar1 goriilmiistiir. Bu baglamda 6gretmen adaylarinin Milll Egitim Akademisine
iliskin bilgilerinin devamli ya da arada yapilan incelemelerle veya medya, aile ve arkadas gibi
cevrelerinden edindikleri duyumlarla rastlanti sonucu sekillendigi séylenebilir. Ogretmen
adaylarinin her bir kod i¢in sundugu 6rnek ifade asagida belirtilmistir:

Arastirma

Rastlantt

- @@

Sekil 2. Millf Egitim Akademisi icin Bilgiye Erisim

Arastirma

Kismen. “Yani evet, az cok. Okudum daha ¢ok. Egitim fakiiltesinden mezun olanlar igin ti¢c dénem,
formasyon alacaklar dort dénem olacakmis. Daha ¢ok pratik egitime yédneleceklermis, teorik
kismi okudugumuz fakiiltede &grenecekmisiz. Uc sene calistiktan sonra da daimi kadro
alabilecekmisiz...” (06)

Genellikle. “Hep yapiyorum, halen yapiyorum. Elimden geldigi kadar takip etmeye c¢alisiyorum.
Ozellikle soru sayisinda azalma oldugunu biliyorum.. En son AGS’de konular degistigini
égrendim.” (023)

Rastlanti

Medya. “Instagram’dan egitim sayfalarini takip ediyorum. Oyle karsima cikiyor. Oyle haberdar
oluyorum. Ozellikle bir arastirma yapmadim...” (019)

Sosyal cevre. “Yok hayir. Arkadas ortaminda bahsediyoruz iste. Nasil oldugunu, nasil olacagini...
Sadece ti¢ donemlik oldugunu, egitim bilimleri derslerinin yaninda teorik ve uygulamali dersler
gbrecegimizi biliyorum.” (09)

ihtiyac

Sosyal bilgiler 6gretmen adaylarinin Milll Egitim Akademisine ihtiya¢ duyulma nedenlerine
dair gorisleri Sekil 3’te sunulmustur:

Durdurm

Yontem
Yenilik
Gelisim

f ?grefiqe
Thtiyac

Sekil 3. Milli Egitim Akademisinin Thtiyaci
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Sekil 3 incelendiginde sosyal bilgiler 6gretmen adaylarinin; Milli Egitim Akademisine ihtiya¢

” o«

duyulma gerekgelerine iliskin “oyalama”, “niteliksizlik” ve “iyilestirme” yo6niinde cevaplar
verdikleri anlasilmaktadir. Bu sebeple “oyalama” acisindan gorislerini beyan edenlerin
“durdurma” “geciktirme” ve “eleme”, “niteliksizlik” bakimindan distincelerini belirtenlerin

P ENTER » o«

“Ogretmen”, “liniversite” ve “yontem”, “iyilestirme” kapsaminda fikir bildiriminde bulunanlarin
“yenilik” ve “gelisim” kodlarinda yanitlar verdikleri goriilmektedir. Sosyal bilgiler 6gretmen
adaylarinin 6nemli bir boliimiiniin olumlu yénde goriis bildirdigi ve ihtiya¢ duyulmasini farkl
yorumlamalarla a¢iklamaya ¢alistig1 saptanmaktadir. Fakat bir kisminin atamalar1 durdurmak
ya da geciktirmek icin bu uygulamaya gecildigine dair olumsuz goriisii savundugu
belirlenmektedir. Sosyal bilgiler 6gretmen adaylarinin her bir kod icin sundugu 6érnek ifade
asagida yer almaktadir:

Oyalama
Durdurma. “Bence biraz atamalart durdurmak istenmesi etkili oldu...” (01)

Geciktirme. “Bence atamalart geciktirmek amacl ¢iktl. Zaten atamalar ge¢ ve zor oluyordu...
Milli Egitim Akademisinin de oyalamak icin ciktigini diisiintiyorum...” (023)

Eleme. “Yani ¢ok fazla mezun oldugu icin bir nevi én eleme gibi ashinda...” (04)
Niteliksizlik

Ogretmen. “Ogretmenlerin yetersiz oldugunu diistintiyor olabilirler..” (013)
Universite. “Bence iiniversitelerin niteliksiz ejitiminden cikmis olabilir...” (02)

Yoéntem. “Miilakat uygulamasinin yanlis bir yéntem oldugunu fark edip miilakat yerine béyle bir
yéntem tercih edilmis olabilir...” (020)

Iyilestirme

Yenilik. “Cagimiz ¢ok hizli ilerliyor. Bu yiizden Milli Egitim Akademisini gelistirerek biraz yeni
teknolojilerle ic ice 6Gretmenleri yetisebilmek adina...” (014)

Gelisim. “... Biraz daha dgrencinin égretmenlik siirecinde daha etkili olmasi ve akademik olarak
dgretmenlerin daha iyi gelisiminin saglanmast icin...” (012)

Gereklilik

Sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisinin ne denli gerekli olduguna dair

gorisleri Sekil 4’te sunulmustur:
Kalite

Adalet
Stiphe
Ket Vurucu
Uzatict

Sekil 4’e gore sosyal bilgiler 6gretmen adaylarinin; Milli Egitim Akademisinin gerekliligine
iliskin “yoksunluk” ve “kisithlik” yoniinde yanitlar verdikleri anlasilmaktadir. Bu dogrultuda
“yoksunluk” agisindan gorislerini ifade eden 6gretmen adaylarinin “kalite” ve “adalet”
kodlarinda cevaplarini ilettikleri, “kisitlilik” bakimindan ise fikirlerini “siiphe”, “ket vurucu” ve
“uzatic1” olarak sunduklar: ortaya ¢ikmaktadir. Sosyal bilgiler 68retmen adaylarinin goriisleri

Yoksunluk ‘

Gereklilik

Kisithilik

Sekil 4. Millf Egitim Akademisinin Gerekliligi
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detaylica incelendiginde biiyiik cogunlugunun Milll Egitim Akademisinin gerekliligine dair
olumsuz bir tavir aldiklar1 goriilmektedir. Bu baglamda her bir kod icin sunulan 6rnek ifade
asagidaki gibidir:

Yoksunluk

Kalite. “Evet, ciinkii buradan donanimli bir egitim aldigimizi diisiinmiiyorum.. Buradan
eksikliklerimizi gidermek icin egitim verecekleri egitimle gelisecedimize inaniyorum...” (024)

Adalet. “Bana diger sistemlere gére biraz daha mantikli geliyor agikgasi. Clinkii dnceden miilakat
yapiliyordu. Calisanlarin girememe ¢alisamayanlarin girme ihtimali olusuyordu. Béylece
kazanmusg olanlar o stresten kurtulacaklar...” (05)

Kisithhik

Stiphe. “Cokta gerekli degil. Yani biz simdi liniversitede dort yil ders goriiyoruz. Bunlarin hepsi
docgent, profesér, onlardan ders aliyoruz. Simdi acaba bunlara giivenmiyorlar mi gibi bir stiphede
geliyor aklimiza...” (03)

Ket vurucu. “.. Biz dirt yil egitim aliyoruz, staja da gidiyoruz zaten... Milli EGitim Akademisine
gittigimizde meslek bilgisi, alan bilgisi tiim dersleri almis gerekli egitimde gérmiis oluyoruz. Tam
dgretmenlik yapmak istedigimiz noktada bizi tekrardan stirece dahil ediyorlar.” (022)

Uzaticl. “Aslinda gerekli oldugunu diistinmiiyorum. (iinkii dort yil boyunca burada egitim
gortiyoruz, ¢ok fazla derse maruz kaliyoruz ve bundan sonra tekrardan kalkip farkli derslere
maruz kalmak bence ¢ok fazla zaman kaybina sebep olacak...” (07)

Siurdiriilebilirlik

Sosyal bilgiler 68retmen adaylarinin Milli Egitim Akademisinin strdiiriilebilirligine dair
gorisleri Sekil 5’te sunulmustur:

Uzun Vade

Kosul
T

Maddiyat

Strdurilebilirlik
Politik

Muhtemel Isteksizlik
Son ‘

Tepki

Tekrar

#eHE]r

Sekil 5. Millf Egitim Akademisinin Siirdtriilebilirligi

Sekil 5’ gore sosyal bilgiler o6gretmen adaylarinin; Milll Egitim Akademisinin
strdiiriilebilirligini “uzun vade” ve “muhtemel son” yo6niinde cevaplarla acikladiklar:
anlasilmaktadir. Bu kapsamda “uzun vade” acisindan goriislerini ifade eden 6gretmen
adaylarinin bir “kosul” sunduklari, “muhtemel son” bakimindan da fikirlerini “maddiyat”,
“politik”, “isteksizlik”, “tepki” ve “tekrar” seklindeki kodlarla acikladiklar1 goériilmektedir.
Ogretmen adaylarinin goriislerine detaylica bakildiginda biiyiik ¢ogunlugunun Milll Egitim
Akademisinin strdiiriilebilir olacagini diistinmedikleri sonucuna varilmaktadir. Her bir kod
icin belirtilen 6rnek ifade asagida yer almaktadir:
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Uzun Vade

Kosul. “Eger bagart saglanirsa mezun olan J&gretmenler dgrencilere bilgi vereceklerse
stirdiiriilebilir. Yoksa biter dért yillik egitimle devam eder.” (019)

Muhtemel Son

Maddiyat. “Yani hayir, bir kere séyle diistiniin, ekonomik ag¢idan sikintili, biz simdi oraya gidince
acaba yurt imkdni verilecek mi, ev mi tutacagiz... Belki imkdnim olmaz ev tutamam. Yurt verirler
mi o da belli degil...” (03)

Politik. “Bence ¢ok fazla siirdiirtilemeyecek c¢iinkii herkes olumsuz bakiyor bu konuya ve
Tiirkiye’nin yapisina bagli olarak her sene sinaviar degisiyor. Bunun da ¢ok siirecegini
diisiinmiiyorum...” (021)

Isteksizlik. “Hayir bence devam etmeyecek. Ciinkii hi¢c kimse oraya isteyerek gitmeyecek...” (06)
Tepki. “Bence stirdiiriilemez. Ciinkii cok fazla tepki alir...” (012)

Tekrar. “Hayr, siirdiiriilebilir degil. Ogretmen adaylar1 doért yil boyunca cok sayida egitim
aliyorlar. Yine ayni egitimleri alacaklar...” (016)

Alternatif

Sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine yonelik sunduklar alternatifler

Sekil 6’da sunulmustur:
(")grenci
Secimi
Giuncelleme
Ogrenim
Sirast ‘
Ucret

Eski Sistem

(")grenirn
Sonrast ‘ Staj

-—

Stire

Psikolojik
Olcim

Ogrenim
Oncesi ‘

Alternatif

Sekil 6. Milli Egitim Akademisine Alternatif

Sekil 6’dan sosyal bilgiler 6gretmen adaylarinin; Milli Egitim Akademisine alternatif olarak
“Ogrenim Oncesi”, “0grenim siras1’” ve “Ogrenim sonras1” yapilacaklar seklinde onerilerde
bulunduklar1 anlagilmaktadir. Bu baglamda “6grenim 6ncesi” agisindan gortslerini ifade eden
O0gretmen adaylarinin “6grenci secimi” i¢in bir goriis sunduklari, “68renim siras1” esnasinda
yapilabilecekler icin “giincelleme”, konusunda fikir beyan ettikleri, “6grenim sonras1”
gerceklestirilebilecek olanlara “licret”, “eski sistem”, “staj”, “stire” ve “psikolojik 6lciim”
seklindeki cevaplarla diisiincelerini acikladiklar1 belirlenmektedir. Katilimcilarin goériisleri
detaylica irdelendiginde biiyilik cogunlugunun 6grenim sonrasina dair énerilerde bulunduklar:
anlagilmaktadir. Ogretmen adaylarinin yanitlarindan yola ¢ikarak olusturulan her bir kod icin
ornek ifade asagida yer almaktadir:

Ogrenim Oncesi
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Ogrenci secimi. “.. Ben dgrencileri ilk olarak egitim fakiiltesine miilakatla alirdim. Akademiye
zaten gerek yok. Sonrasinda yine KPSS tarzi bir sinavla atanird: égrenciler...” (06)

Ogrenim Sirasi

Giincelleme. “Universitenin ti¢ yilinin teorik egitim, son bir yilimin da tamamen uygulamal ders
olarak gériilmesini énerebilirim...” (09)

Ogrenim Sonrasi
Ucret. “Herkes maastan yakindigi icin maagt bir tik ytikseltilebilir...” (011)

Eski sistem. “Ben alternatif olarak KPSS puaniyla yapilmasini isterim. Eski sistemi éneriyorum...”
(015)

Staj. “Staji kaldirarak dért yil tamamlayan 6grenciler icin Millf Egitim Akademisi yapilabilirdi.
Staj gibi goriilebilirdi. Daha uygun olurdu bence...” (022)

Siire. “.. Nasil bir yontem sunabilirim, bilmiyorum. Ama en azindan slireyi biraz daha
kisaltabilirler diye diisiiniiyorum...” (07)

Psikolojik Olcim. “AGS yerine dgretmenlere psikolojik testler uygulamaliydi Yani su an
glintimiizt, benim ¢ocuklugumu diistindiigiimiizde empati kuramayan égretmenlerle karsilastim.
Halen tiniversitedeyim ve cogu zaman bu durumla karsilasiyyorum.” (023)

Odak

Sosyal bilgiler 6gretmen adaylarinin Milll Egitim Akademisinde nelere odaklanilmasi
gerektigine dair goriisleri Sekil 7’de sunulmustur:

Aktif
Deneyim ‘ Kilinmak
()gretrnenligi
Ogrenmek
Miifredat { Farkl Tcerik
Esitlik
Deger ‘ _
Sayg

Sekil 7. Millf Egitim Akademisinde Odak

Sekil 7’ye gore sosyal bilgiler 6gretmen adaylar;; Milli Egitim Akademisinde odaklanilmasi
gereken alanlar1 “deneyim”, “miifredat” ve “deger” olarak belirtmislerdir. Bu bakimdan
“deneyim” i¢in “aktif kilinmak” ve “68retmenligi 68renmek”, “miifredat” i¢cin “farkh icerik”,
“deger” icin “esitlik” ve “saygl” kodlarinda yanitlar verdikleri tespit edilmektedir. Sosyal
bilgiler 68retmen adaylarinin bu goriisleri detaylica incelendiginde 6nemli bir béliimiiniin Milli
Egitim Akademisinde uygulamali egitime odaklanilarak kendilerinin aktif kilinmasi gerektigini
ve dgretmenligi tam manasiyla 6grenmek istediklerini vurguladiklar: tespit edilmistir. Her bir
kod icin sunulan 6rnek ifade asagida bulunmaktadir:

Deneyim
Aktif kilinmak. “Millf Egitim Akademisinde beni daha aktif kilabilirler...” (017)
Ogretmenligi 6grenmek. “... Ogretmenligin nasil yapilabilecegini éGretmeleri aslinda.” (04)
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Miifredat

Farkh icerik. “Biraz daha farkli dersler olmasini isterdim. Daha ¢ok sey katmasini isterim.
Ornegin cocuk egitimi, cocuk gelisimi iizerine odaklanilmasini sadece ders anlatmak olmasin
cocuklari anlayabilmek de énemli...” (08)

Deger
Esitlik. “Ben ilk olarak adaletli olunmasini bekliyorum...” (03)

Saygl1. “Yani, daha saygili yaklasmalari. Bize bir sey 6gretmelerinden ziyade daha saygili ve ilimli
yaklasarak égrendiklerimizin tizerine bir seyler katmalari...” (013)

Uyum

Sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine uyum saglama durumlarina dair
gortsleri Sekil 8'de sunulmustur:

Aliskanlik
— Maddi

Mesleki

Kolaylik |

Uyum Ailevi
Ulasim
Mesekkat | _
Yas-Stireg

Mecburiyet

[{HOOES

Sekil 8. Millf Egitim Akademisine Uyum

Sekil 8 degerlendirildiginde sosyal bilgiler 6gretmen adaylari; Milll Egitim Akademisine uyum
saglama durumlarini “kolaylik” ve “mesakkat” olarak goérdiiklerini ifade etmislerdir. Bu
baglamda “kolaylik” icin “alisgkanlik” goriisiinii savunurlarken “mesakkat” icin “maddi”,
“mesleki”, “ailevi”, “ulasim”, “yas-siire¢” ve “mecburiyet” kodlamalarinda cevaplar verdikleri
gorilmiistiir. Nitekim 6gretmen adaylari, Milli Egitim Akademisine uyum noktasinda 6nemli
glcliiklerle karsilasacaklarini disiindiikleri ve yillardir egitim sistemi icerisinde aliskanlik
kazandiklarim1 vurguladiklan séylenebilir. Ogretmen adaylarinin yanitlarindan ortaya cikan

her bir kod i¢in sunulan 6rnek ifade asagidaki gibidir:
Kolaylik

Aliskanlik. “Evet, uyum saglayacagima inantyorum. Bildigimiz, alisik oldugumuz durumlar...
Zorlanacagim bir durum olacagini pek sanmiyorum. (iinkii biz burada da hem teorik hem de
uygulamali egitim aldigimiz icin cok zorlanacagimizi diisiinmiiyorum.” (021)

Mesakkat

Maddi. “Biiyiik ihtimalle ilk zamanlarda zorlanacagim. Ciinkii 30 farkl biiyiiksehirde olacagi i¢in
kendi sehrimin disinda bir yerde olacagim. Konaklama, yiyecek ve icecek durumlari nasil olacagi
hakkinda bilgim yok...” (014)

Mesleki. “Diistintiyorum, stirekli ders anlatacagiz ¢iinkii sunumlarla. Yani benim igin biraz yorucu
olur herhalde...” (010)

Ailevi. “Illaki zorlanacagim durumlar olacak. Ornegin ailemden koptugumdan dolay:...” (011)
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Ulasim. “Belki Millf Egitim Akademisi biiyiik sehirlerde olacagi i¢in ulasim yéniinden olabilir,
biiyiik sehirde olmasi problem olabilir...” (017)

Yas-Siirec. “Siirecin uzun olmasi beni zorlayacaktir...” (025)
Mecburiyet. “... Zorunlu oldugu icin uyum saglamak zorundayim. Baska secenegim yok...” (06)
Motivasyon

Sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine yonelik motivasyon durumlari

Sekil 9’da sunulmustur:
Destek

Arttirict ‘ Istek

Motivasyon Belirsizlik
—
‘ Giglestiricilik

Bozucu ‘

Moral
— Bozuculuk
Yonelim

Sekil 9’a gore 6gretmen adaylarinin; Millf Egitim Akademisine dair motivasyonlar1 “arttiricit” ve
“bozucu” olmak iizere ikiye ayrilmaktadir. Bunlar detaylica incelendiginde “arttiric1”
goriisiinde olanlarin  “destek” ve “istek” kodlarinda yanitlar verirlerken “bozucu”
diisiincesindekilerin “belirsizlik”, “gli¢lestiricilik”, “moral bozuculuk” ve “yénelim” baglaminda
gerekceler siraladigl ortaya cikmaktadir. Neticede Millf Egitim Akademilerinin sosyal bilgiler
O0gretmen adaylarinin motivasyonlar1 hem yiikselttiZi hem de bozdugu bulgusuna
erisilmektedir. Her bir kod icin sunulan 6rnek ifade asagida belirtilmistir:

Sekil 9. Millf Egitim Akademisi Motivasyonu

Arttirici

Destek. “.. Onceden béyle bir uygulama kendim bildigi kadariyla yoktu. Ama énceki sistemlere
gore iyi olacagni diisiiniiyorum...” (05)

Istek. “Ben zaten ortaokuldan beri Ggretmenlik meslegini istiyorum. Ben sadece bu meslegi
istiyorum. Bu mesledi gercekten isteyen kisi o akademiyi de tamamlar...” (019)

Bozucu

Belirsizlik. “Beni olumsuz yénden ¢ok etkiledi. Hatta iki hafta falan ¢alismadigim da oldu. (linkii
hicbir sey belli degildi her sey belirsizdi..” (03)

Giiclestiricilik. “Evet etkiledi. Biraz daha atanmak zor oldu ve uzadi. Gittikgce de imkdnsizlasiyor
sanki..” (04)

Moral bozuculuk. “Su anki egitim fakiiltesindeki 6grencileri iimitsiz bir sekilde hayata bakisina
sebep oluyor. Cevredeki okumus ya da okumamis blitiin insanlarin 6gretmen adaylarina daha ¢ok
yiiklenmesine yol aciyor...” (018)

Yonelim. “Evet birakmayi diisiindiim... Farkl bir béliimden hazirlanmay diistiniiyorum...” (010)
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SONUCLAR ve TARTISMA

Bu arastirmada sosyal bilgiler 68retmen adaylarinin Milli Egitim Akademisine dair goriislerinin
belirlenmesi amacglanmistir. Gergeklestirilen analizler sonrasinda Ogrencilerin verdikleri
cevaplarin dokuz farkli boyutta toplandigi anlasilmistir. Bu boyutlar sirasiyla; “yaklasim”,
“bilgiye erisim”, “ihtiyac”, “gereklilik”, “siirdiiriilebilirlik”, “alternatif’, “odak”, “uyum” ve
“motivasyon” seklindedir. Ogretmen adaylarinin yanitlarindan olusan boyutlar incelendiginde
Milli Egitim Akademisi icin ¢ok farkli konularda fikir bildirildigi ortaya ¢ikmistir.

Sosyal bilgiler 6gretmen adaylarinin Milli Egitim Akademisine iliskin yaklasimlar1 “olumlu” ve
“olumsuz” olmak iizere iki farkl yapidadir. Ozellikle Milli Egitim Akademisini destekleyen
katilmcilar ~ 68retmenlerin  niteliklerinin ~ artirilabilecegini  belirterek  miilakatin
kaldirilmasindan duyduklari memnuniyeti dile getirmislerdir. Genctiirk vd. (2012, s. 1567)
tarafindan yuriitillen arastirma da sosyal bilgiler 6gretmen adaylarina goére ideal bir
ogretmende bulunmasi gereken bircok nitelik ve deger oldugu tespit edilmistir. ilgili
arastirmada sosyal bilgiler 6gretmen adaylarinin ideal 68retmenin sahip olacagi mesleki beceri
ve yeterliliklerde; nitelikli egitim-6gretim yapma, iletisime 6nem verme, disiplinli davranma,
ornek gosterilme, meslegini sevme, iyi bir lider ve rehber olma gibi 6zelliklerin 6ne ¢iktigi
belirlenmistir. Harding ve Parsons’a (2011, s. 52) gore de iyi bir 6gretmen cocuklarla iletisim
kurabilmeli, miifredat1 68retebilmeli ve 6grenmeyi severken bu sevgiyi 6gretim siireclerinde
paylasabilmelidir.

Ogretmen adaylarimin 6énemli bir béliimiiniin Milli Egitim Akademisini yanls bularak
kendilerinde maddi yiikiimliiltikleri arttirdifindan, zaman kaybina neden oldugundan,
mesleklerini zorlastirdigindan, egitim fakiiltelerinin 6nemini kaybettirdiginden, kendilerinin
ve gecmisteki atanan 6gretmenlerin yeterli egitim almadiklarina dair kuskularinin varhigindan
bahsetmislerdir. Karatag’ta (2024, s. 6) 68retmen adaylarinin cevaplarina benzer sekilde Milli
Egitim Akademisinin en zayif ya da meydan okuyucu tarafin1 yliksekdgretim kurumlarini,
Universitelileri ve o6zellikle egitim fakiiltelerini yok saymasi olarak yorumlamistir. Sosyal
bilgiler 6gretmen adaylarinin yanitlarindan Milli Egitim Akademisine dair sahip olduklari
yaklagimlarin birbirinden farklilastigini ve olumsuz bigcimde kendini gosterdigini sonucuna
varilmaktadir.

Milli Egitim Akademisine yonelik 6gretmen adaylarinin arastirma faaliyetleriyle bilgiye
erismelerinde “arastirma” ve “rastlant1” 6n plana ¢cikmustir. Ozellikle baz1 6gretmen adaylarinin
ara sira bu konu itizerinde durduklari, bazilarinin da devamli konu iizerine incelemeler
yaptiklar1 dikkat ¢gekmektedir. Katilimcilarin rastlantiyla ulastiklar bilgiler ise daha ¢ok medya
araclar ile aile ve arkadas cevreleri araciligiyla ger¢eklesmektedir. Bu konu hakkinda aileleri
ve arkadaslariyla konustuklarini anlatan katiimcilar onlardan cesitli 6neriler aldiklarini, konu
hakkinda diisiincelerini 6grendiklerini ve genellikle benzer bir tutumda olduklarini
soylemektedirler. Ayrica televizyon ve sosyal medyada karsilastiklari igeriklerin algilarinin ve
diistincelerinin sekillenmesinde oldukea etkili oldugunu vurgulamaktadirlar.

Ogretmen kalitesini artirmak icin oncelikle 6gretmenlerin gelisim ihtiyaclarinin belirlenmesi
gerekmektedir (Moeini, 2008, s. 2). Bu arastirmaya katilan sosyal bilgiler 6gretmen adaylari
Milli Egitim Akademisine neden ihtiyac duyulduguna dair “oyalama”, “niteliksizlik” ve
“iyilestirme” yoniinde yanitlar vermislerdir. Bu bakimdan Milli Egitim Akademisinin
kendilerini oyalamak i¢in bir ara¢ oldugunu iddia edenlerin atamalari durdurma, geciktirme ve
on eleme amach kurgulandigini diisiindiikleri, niteliksiz olarak gorenlerin daha ¢ok bu
durumun Universite, 6gretmenler ve yontemden kaynaklandigini belirttikleri ve iyilestirme
acisindan degerlendirenlerin 21. ylzyilin yeniliklerine ayak uydurma ve akademik gelisim
saglama noktasinda yardimci olacagi kanaatinde olduklar1 saptanmaktadir. Thomas ve
Beaucham’a (2011, s. 762) gore de o6gretmenler degisimlere yeni roller listlenerek ayak
uydurabileceklerdir. Bu kapsamda iyilestirme yoniinde yanit belirtilen 6gretmen adaylarinin
ayni fikirde oldugu dile getirebilir. Sosyal bilgiler 6gretmen adaylarinin goriislerinin énemli bir
boliimiiniin olumlu yénde oldugu ve ihtiya¢ duyulmasin farkli yorumlamalarla agiklamaya
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calisildigr goriilmektedir. Ogretmenlerin etkili &gretim stratejilerini daha iyi anlayarak
bilgilerini gelistirip artirmalar: ve ilerletmeleri sayesinde yiiksek niteliklere sahip olacaklari
diistiniildiigiinde (Moeini, 2008, s. 2) bu goriiste olmalar1 oldukea sevindirici bir durumdur.
Fakat bazilarinin atamalar1 durdurmak ya da geciktirmek icin bu uygulamaya gecildigine dair
olumsuz gorisleri savunduklar: da tespit edilmistir.

Ogretmen adaylarinin Milll Egitim Akademisinin gerekliligini “yoksunluk” ve “kisitlihk” olarak
gordiikleri belirlenmistir. Bu acidan katilimcilar su anda kalite ve adalet noktasinda bir
yoksunluk oldugundan bahsetmislerdir. Ayrica kisithlifina deginerek aldiklar1 egitimin
kalitesinden siiphe mi duyuldugunu, 6gretmenlik yapma isteklerine ket vuruldugunu ve
stirecin oldukg¢a fazla uzatildigini ifade etmislerdir. Sosyal bilgiler 68retmen adaylarinin
kurduklar ciimlelerden biiylik cogunlugunun su anda bir ihtiyac var oldugunu kabullenseler
de gerekliligine dair negatif bir tavir aldiklar1 neticesine ulasilmaktadir. Thomas ve
Beaucham’a (2011, s. 762) gore Ogretmenler kendi mesleki kimliklerinin kapsamini ve
biitiinliiglinii daha iyi anlama noktasinda 6énemli zorluklarla karsilasabileceklerdir. Bu durum
O0gretmen adaylarinin 6nemli bir anlam karmasasi yasadiklarina da isaret etmektedir. Nitekim
hali hazirda gorev yapan sosyal bilgiler 6gretmenleri de mesleklerine iliskin beklentileri
arasinda maddi giiven, kendini kanitlama ve 6gretme arzusunda olduklarini siralamaktadirlar
(Karal & Akinci, 2022, s. 10). Bu baglamda 6grenimlerine devam eden sosyal bilgiler 6gretmen
adaylarinin, goérevde olan 6gretmenlerle benzer sekilde isteklere sahip oldugu belirtilebilir.

Katilmcilar Milll Egitim Akademisinin siirdiriilebilirligini “uzun vade” ve “muhtemel son”
seklinde aciklamiglardir. Bu dogrultuda bazi 6gretmen adaylar1 Millf Egitim Akademisinin uzun
vadede devamliliginin belli kosullarda gerceklesecegini ifade ederken 6nemli bir kisminin
maddi imkanlar, politik gerekceler, isteksizlik, tepki ve ayni egitimin tekrariyla karsilasilacagi
icin muhtemelen ¢ok gecmeden sonlanacagini belirttikleri gériilmiistiir. Ogretmen adaylarinin
bu cevaplarindan ¢ogunun Milli Egitim Akademisini siirdiiriilebilir olmayacagina inandiklari
tespit edilmektedir. Ko¢ ve Unal'in (2018, s. 76) arastirmasinda da sosyal bilgiler 6gretmen
adaylar1 yakin bir stire once ilan edilen 2023 Egitim Vizyonu icin belirsizlik duyduklar ortaya
cikmistir. Dolayisiyla son yillarda gelistirilen yeni yaklasimlarin devamhilifina karsi sosyal
bilgiler 6gretmen adaylarinin bir 6n yargisi oldugu sdylenebilir. Ayrica Karatas (2024, s. 7)
Milli Egitim Akademisinde gorevlendirme uygulamasinin kurumsal kiiltiir olusturmak ve
stirdiirebilir olmak bakimindan zorlayacagini iddia etmektedir.

Sosyal bilgiler 6gretmen adaylar1 Milli Egitim Akademisine alternatif olarak “6grenim oncesi”,
“Ogrenim siras1’” ve “Ogrenim sonrasl” yapilacaklar seklinde ii¢ farkli asamada oneride
bulunmuslardir. Ogrenim &ncesinde yapilacaklar1 vurgulayan birka¢ 6gretmen adaymnin
meslek tercihinin dogru yapilabilmesi ve ileride olumsuz bir durumla karsilasilmamasi igin
Universite  Oncesinde Ogrencilerin  se¢imlerinin  miilakatla yapilmas1  gerektigini
savunmuslardir. Ogrenim sirasinda ise ozellikle gerekliyse giincelleme ¢alismalariyla egitim
fakiiltelerinin miifredatlarinin yenilenmesini teklif eden katihmcilar 6grenim sorasinda
yapilacaklara yeni sistemdeki iicretin arttirilmasini, siirenin biraz kisaltilmasini, iniversiteyi
bitirdikten sonra bir yi1l staj imkani1 sunulmasini, AGS sinavi yerine 6gretmenlere psikolojik
testler uygulanmasini ve eski sisteme geri doniilmesini 6nerdikleri gértilmiistiir. Katilimecilarin
cevaplar1 detaylica incelendiginde biiylik ¢cogunlugunun 6grenim sonrasina dair onerilerde
bulunduklar1 anlasilmaktadir. Demirkaya ve Unal (2017, s. 34) tarafindan yiiriitiilen
arastirmada da oOgretmen adaylarinin daha ¢ok sozlesmeli Ogretmenlige, 68retmen
atamalarinda uygulanan s6zll sinav yontemine karsi olumsuz bir bakis acisina sahip olduklari,
ogretmen atamalarinda ise genel olarak KPSS ve OABT’nin yeterliligini dile getirdikleri
gorilmiistiir. Bu arastirmada da katilimcilarin so6zlii sinav sisteminin kalkmasindan duyulan
memnuniyet ve KPSS puaniyla atamanin gergeklestirilmesi dogrultusunda talepleri benzer
sonuglara erisildigine isaret etmektedir. Ancak ortaya c¢ikan sonuglar 6gretmen kalitesini
artiran veya hatta gosteren faktorler konusunda bir fikir birligi bulunmadigina (Harris & Sass,
2011, s. 798) kanit sunmaktadir.
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Milli Egitim Akademisinde odaklanilmasi gereken alanlar 6gretmen adaylar1 tarafindan
“deneyim”, “miifredat” ve “deger” olarak belirtilmistir. Yanitlara bakildiginda sosyal bilgiler
O0gretmen adaylar1 deneyim kazanmalari icin aktif kilinmalar1 ve 6gretmenligi tam manasiyla
o0grenmeleri lizerinde durulmasindan, hazirlanacak olan miifredatin dort yillik egitimlerinden
farkl icerikte olmasina dikkat edilmesinden, deger noktasinda kendilerine esitlik imkani
sunularak saygili davranilmasi gerektigi iizerine degerlendirmelerde bulunmuslardir. Bu
acidan yeni 6gretmenlerin en iyi sekilde nasil yetistirilecegi ve mevcut 6gretmen isgilicliniin
kalitesinin nasil artirillacagi konusunda tartismalar halen devam ettigi (Harris & Sass, 2011, s.
798) soylenebilir. Bu durum 6grencilerin cevaplarinda da gorilmektedir. Diger yandan
Gengtiirk vd. (2012, s. 1568) tarafindan yiiriitiilen arastirmada da sosyal bilgiler 6gretmen
adaylarinin ideal 6gretmende olmasi gereken kisilik 6zellikleri arasinda birtakim degerlere
sahip olmas1 gerektigini diisiindiikleri ortaya cikarilarak degerlere uygun davranislarin
yayginlasmasinda en énemli aracin egitim oldugunu vurguladiklar1 anlagilmistir.

Arastirmadaki katilimcilarin goriisleri detaylica ele alindiginda ¢ogunlugunun Milli Egitim
Akademisinde uygulamali egitime odaklanilarak kendilerinin aktif kilinmasi icin goris
bildirdikleri ve 6gretmenligi 6grenmek istediklerini belirttikleri tespit edilmektedir. Nitekim
Unlii vd. (2015, s. 383) tarafindan yiiriitillen arastirmada égretmen adaylarinin Sosyal Bilgiler
Lisans Programina iliskin ilk olarak uygulama derslerinin yetersiz oldugu goriistinde olduklar1
bulgusuna erisilmistir. Yine Akhan'in (2015, s. 284) gerceklestirdigi ¢alismada da 6gretmen
adaylari teorik dersleri fazla, uygulamali dersleri az ve yetersiz bulmuslardir. Bu baglamda
O0gretmen yetistirme programinda uygulamali derslerin daha agirlikli olmasini savunan
O0gretmen adaylari, yeterli uygulama yapamadiklari i¢in teorik derslerden de mesleki anlamda
faydalanamadiklarini, 6grendikleri bilginin ezberden oteye gidemedigini ifade etmislerdir.
Ogretmen egitimi geleneginde de ogretmenlerin gerekli pedagojik becerilerini, 6gretim
teknolojilerini ve pratik deneyimlerini edinmeleri desteklenmektedir (Moeini, 2008, s. 2)

Ogretmen adaylarinin Milli Egitim Akademisine uyum saglama durumlarim “kolaylik” ve
“mesakkat” olarak nitelendikleri saptanmistir. Ozellikle iiniversite ortamina aliskanlhklarini
one siirerek kendileri i¢in kolay bir siire¢ olacagini savunan bazi sosyal bilgiler 6gretmen
adaylarinin aksine maddi, mesleki, ailevi, ulasim, yas-siire¢ ve mecburiyet hususlarinda
mesakkat yasayacaklarini belirten katilimcilarin oldugu bulgusuna erisilmistir. Bu konu
hakkinda Karatas (2024, s. 7) adaylara verilmesi taahhiit edilen iicretin, onlarin baska bir
sehirde yasamalarina yetecek bir miktar olmadiginin altin1 c¢izmistir. Bu yorum 6gretmen
adaylarinin c¢ekimserlikleriyle ayni dogrultudadir. Uyum noktasinda 6gretmen adaylarinin
bazilar1 hicbir zorluk yasamayacagini diisiiniirken bazilarinin uyum noktasinda 6nemli
glcliiklerle karsilasacaklarini dile getirdikleri sdylenebilir.

Katilimcilarin Milll Egitim Akademisine iliskin motivasyonlar1 temelde “arttirict” ve “bozucu”
olmak tizere iki farkli anlamda sekillenmektedir. Uygulamay1 destekleyenlerin ve 6gretmenligi
¢ocukluklarindan bu yana isteyenlerin motivasyonlarinda bir degisme olmayip genelde artis
goriilirken belirsizliginden, stlirecin giiclesmesinden ve farkli meslek dallarina yonelim
gereksinimi hissedenlerin motivasyonlarinin diistiigii anlasiimaktadir. Ogretmen adaylarinin
bu agiklamalarindan Milll Egitim Akademisinin motivasyonlar1 hem yiikselttiZi hem de
bozdugu bulgusuna erisilmektedir. Buradan hareketle sosyal bilgiler 6gretmen adaylarinin
o0gretmenlik meslegini isteyerek tercih ederek gelecekteki mesleklerini sevdikleri ve
mesleklerine ilgi gdsterdikleri (Duman, 2023, s. 87); is glivencesi, meslegin degeri, sosyal statii
ve Kkariyer sahibi olma gibi konularda motivasyon diisiikliigii yasadiklar1 (Recepoglu & Ibret,
2019, s. 327) ifade edilebilir. Nitekim Akhan ve Mert (2021, s. 11) tarafindan yapilan
arastirmada da sosyal bilgiler 6gretmen adaylarinin meslek hayatinda atanamama ve issiz
kalma gibi kaygilarinin oldugu fakat buna ragmen alanlarini sevdiklerini ve biiyiik beklentilerle
alanlarini sectikleri saptanmistir.

Ozetle sosyal bilgiler 6gretmen adaylar1 Milli Egitim Akademisini hem desteklemis hem de
akademiye dair c¢esitli elestirilerde bulunmuslardir. Bu duruma pozitif yénde gorts bildirilerin
ozellikle 68retmenlik niteliklerinin arttirilmasindan memnuniyet duyduklari, negatif acidan
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yaklasanlarin ise maddiyattan, slirecin uzunlugundan, vakit kaybindan ve egitim fakiiltesi
varken neden ihtiya¢c duyuldugundan yakindiklar: tespit edilmistir. Ayrica katilimcilarin Milli
Egitim Akademisini vakit kaybi olarak belirterek 68renim sonrasi déneme odaklanmalar1 ve bu
uygulamanin bir ihtiya¢ oldugunu dile getirip gereklilifine dair negatif bir tavir almalari
olduk¢a dikkat ¢ekicidir. Bu husus 6gretmen adaylarinin Milll Egitim Akademisine yonelik
onemli bir anlam karmasasi yasadiklarin1 ortaya koymaktadir. Ozellikle bazilarinin sosyal
cevrelerinden ve medyadan edindikleri bilgilerle zihinlerindeki anlamlar1 olusturmalar1 bu
durumun esas nedeni olarak goriilmektedir. Arastirmada ulasilan sonuclar cercevesinde
asagidaki onerilerde bulunulabilir:

Ogretmen adaylarinin Milli Egitim Akademisi hakkindaki bilgilerinin daha ¢ok sosyal
cevrelerinin ve cesitli medya araclarinin etkisiyle rastlanti olustugu sonucuna
ulasilmistir. Bu kapsamda egitim fakiiltelerinde seminer, konferans gibi bilgilendirici
faaliyetler yapilmali ve cesitli derslerin igeriginde yer verilerek konu edinilmelidir.

Ogretmen adaylarinin biiyiik bir béliimii Milli Egitim Akademisinin siirdiiriilebilir
olacagina inanmamaktadir. Dolayisiyla uygulamanin devamlilign adina tedbirler
alinarak bu goriisiin 6niine gecilmelidir.

Ogretmen adaylarinin  bazilar1 motivasyonlar1 diistiigii icin farkh alanlara
yoneleceklerinden ya da meslek degisikligi yapabileceklerinden bahsetmislerdir.
Egitim fakiiltelerinde bunu oOnlemeye iliskin motivasyon yiikseltici c¢alismalar
yapilmahdir.

Ogretmen adaylar1 Milll Egitim Akademisinin ortaya ¢ikmasindan sonra ders aldiklari
akademisyenlerin yeterliligine dair kusku duyduklarini belirtmislerdir. Bu dogrultuda
Milli Egitim Akademisine neden gereksinim duyuldugu cesitli platformlarda daha iyi
bir sekilde anlatilmalidir.

Ogretmen adaylar1 Milli Egitim Akademisinin sadece biiyiik sehirlerde olmasinin
kendileri icin problem olusturabilecegini ifade ettikleri goriilmiistiir. Bu uygulamanin
tiim egitim fakiiltelerinde es giidiimlii halde yiiriitilmesine olanak taniyarak 6gretmen
adaylarinin 6zellikle maddi kaygilarinin 6niine gecilmelidir.

Etik Kurul Onay1

Bu calisma igin Mus Alparslan Universitesi, Bilimsel Arastirma ve Yaymn Etigi Kurulu'ndan
10/02/2025 tarih ve 1/66 sayili karari ile etik kurul onay1 alinmistir.

Yazar Katki Orani

Arastirmacilar ¢calismaya esit oranda katki saglamistir.

Cikar Catismasi Beyani

Yazarlar arasinda herhangi bir ¢ikar ¢atismasi olmadigini beyan ederiz.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(21)522-540 538



Yildirim, Y., & Caliskan, A. /. Sosyal Bilgiler Ogretmen Adaylarinin Milli Egitim Akademisine Yonelik Goriisleri

KAYNAKCA

Akhan, N. E. (2015). Sosyal bilgiler 6gretmen adaylarinin Sosyal Bilgiler Lisans Programi iizerine
diistinceleri. International Journal of Social Science, (32), 267-289.
https://doi.org/10.9761/JASSS2735

Akhan, N. E,, & Mert, H. (2021). Sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler alanina yoénelik
gorisleri.  Uluslararast  Sosyal Bilgilerde Yeni  Yaklasimlar Dergisi,  5(1), 1-16.
https://doi.org/10.38015/sbyy.772107

Buyiikoztirk, S., Kilig Cakmak, E., Akgiin, 0. E, Karadeniz, S., & Demirel, F. (2021). Egitimde bilimsel
arastirma yontemleri (30. Baski). Pegem.

Caliskan, A. (2021). Sosyal bilgiler ders kitaplarinda kiiresellesmenin yer alma durumu. [Yiksek lisans
tezi, Sakarya Universitesi]. Ulusal Tez Merkezi.

Cam, E., & Ustiin, A. (2016). Ogretmenlerin mesleki tutumlar ile yasam boyu égrenme egilimleri
arasindaki iliski. Hitit Universitesi Sosyal Bilimler Enstitiisii Dergisi, 9(1), 459-475.
https://doi.org/10.17218/husbed.58800

Demirkaya, H, & Unal, 0. (2017). Sosyal bilgiler égretmen adaylarinin sézlesmeli 6gretmenlik
uygulamasina yonelik goriislerinin incelenmesi. International Journal of Social Science Research,
6(1), 24-36.

Duman, P. (2023). Sosyal Bilgiler 6gretmen adaylarinin meslegi tercih nedenleri ve 6gretmenlik
meslegine yonelik tutumlari: Agr1 ili 6rnegi. International Journal of Progression and Development
in Education, 1(1), 77-93. https://doi.org/10.5281/zenodo.7651497

Ertiirk, S. (1988). Tiirkiye'de egitim felsefesi sorunu. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 3(3),
11-16.

Gengtiirk, E., Akbas, Y., & Kaymakai, S. (2012). Sosyal bilgiler 68retmen adaylarinin bakis agisiyla ideal
o0gretmenin 6zellikleri. Kuram ve Uygulamada Egitim Bilimleri, 12(2), 1559-1572.

Giines, F. (2016). Ogretmen yetistirme yaklasim ve modelleri. Ahi Evran Universitesi Kirsehir Egitim
Fakiiltesi Dergisi, 17(3), 413-435.

Harding, K., & Parsons, J. (2011). Improving teacher education programs. Australian Journal of Teacher
Education, 36(11), 51-61. https://doi.org/10.14221 /ajte.2011v36n11.7

Harris, D. N., & Sass, T. R,, (2011). Teacher training, teacher quality and student achievement. Journal of
Public Economics, 95(7-8), 798-812. https://doi.org/10.1016/j.jpubeco.2010.11.009

inal, S., & Biiyiikyavuz, 0. (2013). ingilizce 6gretmen adaylarinin mesleki gelisime ve lisans egitimine
yonelik goriisleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 28(2), 221-233.

Karali, M. A, & Akinc, Z. (2022). Sosyal bilgiler 6gretmenlerinin mesleki geleceklerine yonelik
gorislerinin incelenmesi. Tiirk Egitim Arastirmalari Dergisi, 3(1), 1-11.

Karatas, I. H. (2024). Yeni Ogretmenlik Meslek Kanunu teklifi ve Milli Egitim Akademisi’nin kurulmasina
dair. Okul Yonetimi, 4(1), 1-10.

Karatas, K. (2020). Ogretmenlik meslegine kuramsal bir bakis. Elektronik Egitim Bilimleri Dergisi, 9(17),
39-56.

Karatekin, K., Merey, Z., & Kege, M. (2015). Sosyal bilgiler 6gretmen adaylarinin 6gretmenlik meslegine
yonelik tutumlari. YYU Egitim Fakiiltesi Dergisi, 12(1), 70-96.

Kég, A., & Unal, 0. (2018). Sosyal bilgiler 6gretmenlerinin 2023 Egitim Vizyonuna yo6nelik gériislerinin
incelenmesi. Journal of Innovative Research in Social Studies, 1(2), 65-79.

Merriam, S. B. (2018). Nitel arastirma: Desen ve uygulama i¢in bir rehber (3. Baski) (Cev. S. Turan). Nobel.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis (2nd Edition). SAGE.

Moeini, H. (2008). Identifying needs: A missing part in teacher training programs. Seminar.Net, 4(1), 1-

https://doi.org/10.7577 /seminar.2488

Recepogly, S., & ibret, B. U. (2019). Sosyal bilgiler 6gretmen adaylarinin égretmenlik meslegine yénelik
motivasyonlarinin incelenmesi. Journal of History Culture and Art Research, 8(1), 320-331.
https://doi.org/10.7596 /taksad.v8i1.1894

Sengiil Bircan, T. (2024). Ogretmenlikte yetkinlik diizeyi sorgusu: Sosyal bilgiler 6gretmen adaylari.
International Journal of Social and Humanities Sciences Research, 11(108), 1189-1195.
https://doi.org/10.5281 /zenodo.12603385

Thomas, L., & Beauchamp, C. (2011). Understanding new teachers’ professional identities through
metaphor. Teaching and Teacher Education, 27(4), 762-769.
https://doi.org/10.1016/j.tate.2010.12.007

Unli, 1., Kogoglu, E., & Ay, A. (2015). Sosyal Bilgiler Lisans Programindaki uygulamali derslere yonelik
O0gretmen aday1 gorislerinin incelenmesi. Mediterranean Journal of Humanities, 5(1), 371-386.
https://doi.org/10.13114/M]JH.2015111389

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 539
Journal of Interdisciplinary Educational Research 2025;9(21);522-540


https://doi.org/10.9761/JASSS2735
https://doi.org/10.38015/sbyy.772107
https://doi.org/10.17218/husbed.58800
https://doi.org/10.5281/zenodo.7651497
https://doi.org/10.14221/ajte.2011v36n11.7
https://doi.org/10.1016/j.jpubeco.2010.11.009
https://doi.org/10.7577/seminar.2488
https://doi.org/10.7596/taksad.v8i1.1894
https://doi.org/10.5281/zenodo.12603385
https://doi.org/10.1016/j.tate.2010.12.007
https://doi.org/10.13114/MJH.2015111389

Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Unver, G. (2021). Program ¢alismalart icin égretmen egitimi. Ogretmen Egitimi ve Ogretim, 2(2), 30-55.
https://doi.org/10.55661/jnate.952088

Yenen, E. T., & Kiling, H. H. (2018). Ogretmenlerin 6gretmenlik meslegi genel yeterliklerine sahip olma
diizeylerinin incelenmesi. Uluslararasi Tiirkgce Edebiyat Kiiltiir Egitim Dergisi, 7(4), 2767-2787.

Yildirim, A, & Simsek, H. (2021). Sosyal bilimlerde nitel arastirma yéntemleri (12. Baski). Seckin
Yayincilik.

Yildirim, Y. (2024). Sosyal bilgiler ve okul dis1 ortamlarda okuryazarlik egitimi. Y. Yildirim (Ed.), Sosyal
bilgiler ve okul disi ortamlarda okuryazarlik egitimi: Etkinlik ornekleriyle (ss. 1-40) icinde. Nobel.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi

Journal of Interdisciplinary Educational Research 2025; 9(21)522-540 540


https://doi.org/10.55661/jnate.952088

The Journal of ISSN: 2602-2516

scoinline ournal of Interdisciplinary Educational Research
@ Interdisciplinary J plinary 2025; 9(21):522.540

Educational Research

Social Studies Teacher Candidates’ Views on the National
Education Academy

Yusuf YILDIRIM! Alperen CALISKAN2
Cited::
Yildirim, Y., & Caligkan, A. (2025). Social Studies Teacher Candidates’ Views on the National Education Academy. Journal of
Interdisciplinary Educational Research, 9(21), 522-540. https://doi.org/10.57135/jier.1731971

Abstract

This study aims to explore the perspectives of social studies teacher candidates regarding the proposed
establishment of the National Education Academy in Tiirkiye. Employing a basic qualitative research design,
the study draws on data collected from 25 social studies teacher candidates enrolled at a public university
during the 2024-2025 academic year. Participants were selected using the easily accessible case sampling
method, a type of purposive sampling method. Data were analyzed through content analysis, a widely used
technique in qualitative research for identifying thematic patterns. The findings revealed that participants’

» oo«

responses clustered around nine key thematic categories: “approach”, “access to information”, “need”,
“necessity”, “sustainability”, “alternative”, “focus”, “adaptation”, and “motivation”. Although a minority of
candidates expressed support for the National Education Academy, the majority viewed it critically.
Interestingly, even those who voiced support acknowledged the potential for significant implementation
challenges, echoing concerns raised by more suspicious participants. In this context, it is essential to provide
social studies teacher candidates with a clearer understanding of the structure and objectives of the
National Education Academy, emphasizing its positive aspects. Accordingly, informative events regarding

the Academy should be organized within faculties of education.

Keywords: National Education Academy, teacher candidate, social studies.
INTRODUCTION

Human beings, in terms of their cognitive, affective, and psychomotor characteristics, are entities
in need of knowledge, learning, and development (Karatas, 2020, p. 40). Meeting this need
necessitates education, which serves as one of the most significant instruments in determining
the destiny of both individuals and societies. According to Ertiirk (1988, p. 13), education is the
process of deliberately bringing about desirable changes in an individual’s behavior through
personal experiences. However, this definition of education, whose meaning and purpose have
transformed throughout centuries, is no longer sufficient for the twenty-first century. In fact,
contemporary individuals are expected to become aware of their potential, discover their latent
capacities, and realize themselves. In this context, education is defined by Yildirim (2024, p. 32)
as the sum of the steps taken and processes undertaken by individuals in their journey of self-
realization through the recognition of their potential. Ultimately, education constitutes the
entirety of experiences acquired throughout an individual’s journey toward self-fulfillment.

Education is among the foremost factors influencing both the present and the future of societies
and states. Throughout the long course of human history, its significance has continually increased
(Ké¢ & Unal, 2018, p. 66). At the center of education stands the teacher, who constitutes its
backbone, carries out its practice, and ensures its transmission across generations (Duman, 2023,
p.78; Unver, 2021, p. 32). In this respect, teachers—who equip individuals with knowledge, foster
skills, and provide both vision and mission—have been valued in every era and society (Karatas,
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2020, p. 40). The role of the teacher in education, however, has never been static; it has
continuously evolved in accordance with the needs of the age and the developments of the period.
For example, while teachers in the past were regarded primarily as direct transmitters of
knowledge, today they are increasingly positioned as guides in the process of constructing
knowledge.

Under the influence of globalization, the world is undergoing a rapid transformation. This reality
necessitates the cultivation of global citizens who are not only aware of global issues but also
capable of generating solutions to the problems that arise (Caliskan, 2021, p. 2). In this context,
teachers are entrusted with significant responsibilities. To fulfill these responsibilities, it is
essential that teachers receive high-quality professional preparation. Indeed, the increasingly
diverse student profile, the continuous evolution of educational technologies, and the dynamic
nature of ongoing professional development highlight the necessity of renewing teacher
competencies (Inal & Biiyiikyavuz, 2013, p. 222) within the framework of twenty-first century
skills. Meeting this obligation requires strengthening and expanding the professional capacities
that teachers already possess.

In any educational system, the achievement of desired outcomes primarily depends on the
development of teacher qualifications (Yenen & Kiling, 2018, p. 2768). Teaching is not regarded
as an ordinary occupation that anyone can undertake; rather, it is a profession requiring
specialized knowledge, skills, and expertise (Karatas, 2020, p. 40). It is an undeniable fact that the
quality of a country’s education is directly proportional to the quality of its teaching workforce.
Accordingly, teachers should be trained as qualified, diligent, and idealistic professionals who
embrace the principle of lifelong learning and remain conscious of the responsibility entrusted to
them for the nation’s education (Sengiil Bircan, 2024, p. 1190). Research further demonstrates
that teacher quality is a crucial factor in enhancing student achievement (Harris & Sass, 2011, p.
798). In this respect, a teacher should not only be shaped by the quality of their education but also
act as a role model—one who knows and believes in their field and fully dedicates themselves to
their work while teaching (Akhan & Mert, 2021, p. 2).

Teachers should stand out in society as role models and as leaders of lifelong learning. By setting
an example in every respect, teachers are expected to instill in children a genuine desire for
learning (Cam & Ustiin, 2016, p. 461). In this context, competence is essential in the educator’s
pursuit of excellence. Teachers require a wide range of qualifications in order to confront the
complex challenges of today’s world. Teacher competencies, therefore, constitute a natural
component of an effective educational process aimed at contributing to the welfare of a given
society (Yenen & Kiling, 2018, p. 2769). For this reason, it is of particular importance that
prospective teachers are well-prepared within their disciplines and fields of specialization. This
requirement becomes even more pressing in the case of social studies teacher candidates, as the
teaching of social studies is directly oriented toward the cultivation of good citizenship. In
achieving this objective, social studies teachers and future teachers of social studies are entrusted
with major roles and responsibilities (Karatekin et al., 2015, p. 75). Hence, social studies teacher
candidates must be trained in a well-equipped and comprehensive manner (Duman, 2023, p. 79).

Teacher education in most developed countries is addressed across four stages: pre-service,
induction, in-service, and advanced specialization training (Glines, 2016, p. 414). In recent years,
the growing body of research on the teaching profession has influenced the professional
innovations introduced by the institutions and organizations officially responsible for educational
activities in Tirkiye (Karali & Akinci, 2022, p. 10). Particularly in the last decade, Turkey has
witnessed numerous reforms targeting both education and educators, such as the implementation
of contracted teaching, the 4+4+4 education system, and the Fatih Project in education. The
primary aim of these initiatives has been to improve the quality, standards, and efficiency of
education. Nevertheless, the inadequacies of long-standing educational practices, alongside the
limited success of recently implemented reforms during their application phase, have led relevant
institutions to continue exploring new strategies to enhance the quality and effectiveness of
education (Ko¢ & Unal, 2018, p. 66). At this point, the question inevitably arises as to how the
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education of prospective teachers—who will ultimately carry these initiatives into the future—
should be structured.

Quality education can only be achieved through the preparation of well-qualified teachers (Akhan,
2015, p. 268). The question of “How should qualified teachers be trained?” has therefore remained
on the agenda in every era (Sengil Bircan, 2024, p. 1190). This issue directly influences the
education of prospective teachers, and accordingly, teacher education programs are continuously
updated in line with the needs of the age. In Tirkiye, a new initiative—the establishment of the
National Education Academy—has recently been introduced with the aim of enhancing the
competencies of teacher candidates. According to this initiative, the Academy will be responsible
for preparing, implementing, and evaluating educational programs designed to prepare teacher
candidates for the profession, while also supporting the professional development and career
advancement of teachers, administrators, and other educational staff. As a newly launched
practice, however, the outcomes of the National Education Academy remain uncertain. Identifying
the views of teacher candidates who will study at the Academy in the future is thus critical for
ensuring that the process is implemented effectively. A review of the literature reveals no studies
specifically examining the views of social studies teacher candidates regarding the National
Education Academy. Yet, determining these views is of particular importance, as social studies
teacher candidates represent the future educators who will experience this system firsthand.
Their perspectives will not only provide insights into the implementation process but also
contribute to improving its quality by identifying both strengths and weaknesses, thereby
assisting in addressing potential shortcomings. In this context, the present study aims to explore
the views of social studies teacher candidates concerning the National Education Academy.

METHOD
Research Design

This study was conducted using the basic qualitative research design, one of the qualitative
research approaches. Such a design focuses on how participants interpret their lives and the
meanings they attribute to their experiences (Merriam, 2018, p. 24). In this context, the study
sought to identify the views of social studies teacher candidates regarding the National Education
Academy and to reveal the meanings and interpretations they ascribed to it. Employing a basic
qualitative design allowed for a clearer understanding of the perspectives and interpretations that
social studies teacher candidates attached to the National Education Academy.

Participants

The participants of the study consisted of 25 social studies teacher candidates enrolled at a public
university during the 2024-2025 academic year, spanning first-, second-, third-, and fourth-year
levels. In the selection of participants, the convenient case sampling method—one of the
purposive sampling strategies—was employed. This method not only offers the researcher speed
and practicality but also allows the selection of cases that are accessible and easy to reach
(Yildirim & Simsek, 2021, p. 121). The distribution of participants by gender, grade, and age is
presented in the table below.
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Table 1. Distribution of Participants by Gender, Grade, and Age

Student Code Gender Grade Age Student Code Gender Grade Age
P1 Male 1 18 P14 Female 4 22
P2 Male 2 20 P15 Male 3 22
P3 Female 4 24 P16 Female 4 22
P4 Female 2 21 P17 Male 3 22
P5 Female 2 20 P18 Male 4 44
P6 Female 2 22 P19 Female 3 22
pP7 Female 3 23 P20 Male 2 21
P8 Female 2 22 P21 Female 4 23
P9 Female 3 23 p22 Female 4 22
P10 Female 3 23 P23 Female 4 24
P11 Female 2 20 p24 Female 3 21
P12 Male 1 19 P25 Male 1 24
P13 Male 4 22

When Table 1 is examined, it is observed that 16 of the teacher candidates were female and 9 were
male. Regarding grade-level distribution, 3 participants were first-year students, 7 were second-
year students, 7 were third-year students, and 8 were fourth-year students. The ages of the
participants ranged from 18 to 44. Thus, the participants differed in terms of gender, grade level,
and age, a diversity that may be considered to have contributed to revealing a broader range of
perspectives.

Data Collection Tools and Procedure

In this study, a semi-structured interview form developed by the researchers was used to
determine the opinions of teacher candidates. The development process of the form began with a
review of the related literature. Based on this review, questions aligned with the purpose of the
study were drafted and transferred into a preliminary version of the form. This draft was then
submitted to three experts in social studies education for review. Following revisions made in line
with expert feedback, the form was pilot-tested with eight teacher candidates from different grade
levels to check for clarity and appropriateness. Based on the participants’ feedback, certain
questions initially designed as probing items were reclassified as core questions, and the sequence
of questions was revised accordingly. The interview form was then finalized and used as the
primary data collection tool for the study. Some of the main questions included in the semi-
structured interview form were as follows:

- What are your thoughts about the National Education Academy?
- Asateacher candidate, what are your expectations from the National Education Academy?
- Do you think you will adapt to the National Education Academy? Why?

- How has the National Education Academy influenced your perspective on the teaching
profession?

To recruit participants, the researchers first informed the teacher candidates about the purpose
of the study and recorded the names of those who volunteered to participate. The researchers
then contacted the volunteer teacher candidates to arrange interviews. Before beginning each
interview, participants were reminded once again that the process would be audio-recorded. Data
collection was completed through individual interviews lasting between 20 and 30 minutes with
each participant.
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Data Analysis

The data collected in the study were analyzed using content analysis, a method frequently
employed in qualitative research. Content analysis is a technique that enables the study of human
behavior in indirect ways and is widely used in the social sciences. It can also be defined as a
systematic and replicable technique in which data are coded in accordance with specific principles
and rules, categories are created from these codes, and the overall data are summarized
(Biiytikoztiirk et al., 2021, p. 259). In this study, themes were generated based on the codes
derived from the participants’ responses, and these themes were reported and supported with
direct quotations from the teacher candidates. During the presentation of direct quotations,
participants were coded (e.g., P1 = Participant 1, P5 = Participant 5) to ensure anonymity and
clarity.

Validity and Reliability

In qualitative research, validity refers to taking the necessary precautions to ensure accurate
access to information, while reliability refers to the possibility of another researcher evaluating
the process in a clear and detailed manner (Yildirim & Simsek, 2021, p. 297). In the present study,
several strategies were employed to ensure validity. First, detailed descriptions were used
throughout the reporting process. To enhance credibility, which is one of the key criteria of
validity, in-depth data collection procedures were followed, and participants were asked to
confirm their responses to the interview questions. To ensure transferability, another criterion of
validity, direct quotations from the interviews were incorporated, and the process was reported
with rich and detailed descriptions. Regarding reliability, the entire research process was
explained in detail to two experts in social studies education who were not part of the research
team. These experts were asked to evaluate the consistency of the study as a whole. Their review
confirmed that the research demonstrated internal coherence. Additionally, to further enhance
reliability, the raw data and the themes and codes generated from these data were shared with
the two experts for confirmability checks. Using Miles and Huberman’s (1994, p. 64) formula
(Reliability = Consensus / [Agreement + Disagreement]), the inter-rater reliability was calculated
at 94%, which exceeds the commonly accepted consensus of 90% in qualitative research for
satisfactory reliability. Finally, the data were thematically structured in line with expert feedback,
thereby completing the process.

FINDINGS

The analyses revealed that the research findings were grouped around nine main dimensions:
“approach”, “access to information”, “need”, “necessity”, “sustainability”, “alternative”, “focus”,
“adaptation”, and “motivation”. Themes related to these nine dimensions, along with the codes
under each theme, were reported and supported with direct quotations from the participants’

views.
Approach

The approaches of social studies teacher candidates toward the National Education Academy are
presented in Figure 1:
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When Figure 1 is examined, it is observed that the approaches of social studies teacher candidates
toward the National Education Academy were categorized as both “positive” and “negative””.
Those expressing a “positive” perspective primarily emphasized issues such as “quality” and “the
abolition of the oral interview” process. On the other hand, those holding a “negative” perspective
highlighted concerns coded as “financial burden”, “loss of time”, “complicating”, “obstacle”, and
“doubt”. The responses also suggest that teacher candidates were somewhat ambivalent, often
underscoring the negative aspects more strongly than the positive ones. Examples of participants’

statements corresponding to each code are presented below:

Approach

Figure 1. Approach to the National Education Academy

Positive

Quality. “With the National Education Academy, the competence of the teacher entering the
classroom can be assessed... This academy is a very beneficial system both for students and for
parents... At the very least, only people with sufficient qualifications will be teaching classes.” (P1)

Abolition of oral interviews. “For me, I can say that it is better than the interview process...” (P3)
Negative

Financial burden. “.. Of course, the National Education Academy has financial difficulties. It could be
better if financial support were increased...” (P11)

Loss of time. “I think the National Education Academy is primarily a waste of time for starting the
profession...” (P10)

Complicating. “I find it unnecessary; they are tiring us out for no reason. After all, we are already
completing a four-year undergraduate education...” (P19)

Obstacle. “In my opinion, this is an attempt to block the faculties of education. Because the faculties
were already fulfilling the role of teacher training...” (P25)

Doubt. “.. In the past, teachers who graduated and were appointed—did they not receive sufficient
knowledge? And now, after four years of study, are we not receiving sufficient knowledge either? Why
are we studying even longer...” (P22).

Access to Information

The information access activities of social studies teacher candidates regarding the National
Education Academy are presented in Figure 2:
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Figure 2. Access to Information about the National Education Academy

When Figure 2 is examined, it is seen that social studies teacher candidates accessed information
about the National Education Academy either through “research” or by “coincidence”. Those who
expressed obtaining information through “research” focused on the codes “partially” and
“frequently”. In contrast, those who stated that their knowledge was shaped by “coincidence”
emphasized “media” and “social environment”. In this regard, it can be said that teacher
candidates’ knowledge of the National Education Academy was shaped either through continuous
or occasional personal inquiries, or indirectly through incidental exposure via media, family, and
peers. Selected quotations from participants corresponding to each code are presented below:

Research

Partially. “Well yes, more or less. I read about it. For graduates of education faculties, it will be three
terms, while for those completing pedagogical formation, it will be four terms. They will focus more
on practical training, while the theoretical part will be learned in our faculty. After working for three
years, we will be able to obtain permanent staff status...” (P6)

Frequently. “I always do it, and I still do. I try to follow it as much as I can. For instance, I know that
the number of questions has decreased... Most recently, I learned from the AGS that some topics had
changed.” (P23)

Coincidence

Media. “I follow educational pages on Instagram. That’s how it comes up in my feed, and that’s how
I become aware of it. I haven’t done any special research...” (P19)

Social environment. “No, not really. We just talk about it among friends—how it is, how it will be...
I only know that it will last three terms and that we will have both theoretical and practical courses
alongside educational sciences classes.” (P9)

Need

The views of social studies teacher candidates regarding the reasons for the need for the National

Education Academy are presented in Figure 3:
Blocking

Eliminating

Stalling ‘

Teacher
Lack of University
Quality ‘
Method
Improvement
Development

Figure 3. The Need for a National Education Academy
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When Figure 3 is examined, it is seen that social studies teacher candidates expressed three main
reasons for the perceived need for the National Education Academy: “stalling”, “lack of quality”,
and “improvement”. Those who emphasized stalling referred to codes such as “blocking”,
“delaying”, and “eliminating”. Participants who highlighted lack of quality focused on issues
related to the “teacher”, the “university”, and the “method”. Finally, those who supported the
Academy for improvement pointed to “innovation” and “development”. Overall, it was determined
that a significant number of social studies teacher candidates provided positive opinions,
interpreting the need for the Academy in different ways. However, some participants expressed
negative views, arguing that the initiative was introduced primarily to delay or block teacher
appointments. Illustrative quotations for each code are presented below:

Stalling
Blocking. “I think it was partly influenced by the desire to block appointments...” (P1)

Delaying. “In my opinion, it was introduced to delay appointments. Appointments were already late
and difficult... I think the National Education Academy was created as a way to stall us...” (P23)

Eliminating. “Since there are too many graduates, it is actually a kind of pre-selection...” (P4)
Lack of Quality
Teacher. “They may think that teachers are inadequate...” (P13)

University. “In my view, it might have emerged from the poor quality of education in universities...”
(P2)

Method. “They may have realized that the oral interview was the wrong method and therefore
preferred such an alternative instead...” (P20)

Improvement

Innovation. “Our era is progressing very rapidly. For this reason, by developing the National
Education Academy, it might be possible to train teachers in closer connection with new
technologies...” (P14)

Development. “... It is intended to make students more effective during the teacher training process
and to ensure greater academic development for teachers...” (P12)

Necessity

The views of social studies teacher candidates on how necessary they consider the National

Education Academy are presented in Figure 4:
Quality

Justice
Doubt

Prolonging

Deficiency

Necessity

Limitation

Figure 4. The Necessity of the National Education Academy

According to Figure 4, social studies teacher candidates expressed their views on the necessity of
the National Education Academy in two categories: “deficiency” and “limitation”. Those who
emphasized “deficiency” highlighted the codes “quality” and “justice”, while those who focused on
limitation mentioned “doubt”, “barrier”, and “prolonging”. A closer examination of the
participants’ responses revealed that the majority adopted a negative stance, expressing
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skepticism about the necessity of the Academy. Selected quotations for each code are presented
below:

Deficiency

Quality. “Yes, because I don’t think we are receiving sufficiently qualified training here... I believe
that with the training provided by the Academy to address our shortcomings, we will be able to
improve ourselves...” (P24)

Justice. “To be honest, it seems a bit more logical compared to other systems. Because previously,
there were oral interviews. Sometimes those who worked hard could not succeed, while those who
did not might have passed. This way, those who actually succeed will be free from that stress...” (P5)

Limitation

Doubt. “Not really necessary. I mean, we are already taking courses for four years at university. All
of them are taught by associate professors and professors. Now, it makes us wonder—don’t they trust
these instructors...” (P3)

Barrier. “... We study for four years, and we already go to internships... By the time we enter the
National Education Academy, we will already have completed subject matter knowledge,
pedagogical knowledge, and all required courses. Just when we are ready to actually start teaching,
they include us in the process again.” (P22)

Prolonging. “I honestly don’t think it’s necessary. Because we already study here for four years, take
many courses, and then having to go through additional courses again will, in my opinion, cause a
great waste of time...” (P7)

Sustainability

The views of social studies teacher candidates on the sustainability of the National Education

Academy are presented in Figure 5:
Condition

Long
Term ‘ Financial
Constraints

Sustainability Political
Factors

Possible

Unwillingness
Outcome \

Reaction

Repetition

i

Figure 5. Sustainability of the National Education Academy

According to Figure 5, social studies teacher candidates explained their views on the sustainability
of the National Education Academy under two categories: “long term” and “possible outcome”.
Participants who referred to the “long term” dimension emphasized a “specific condition” for
sustainability, whereas those who highlighted the possible outcome dimension expressed their
views through the codes “financial constraints”, “political factors”, “unwillingness”, “reaction”, and
“repetition”. A detailed examination of the responses indicated that the majority of teacher
candidates believed the National Education Academy would not be sustainable in the long run.

[llustrative quotations for each code are presented below:
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Long Term

Condition. “If it succeeds, if the graduates are able to pass on knowledge to students, then it will be
sustainable. Otherwise, it will end and continue only with the four-year education.” (P19)

- Possible Outcome

Financial constraints. “No, because think about it — there are already economic problems. When we
go there, will they provide dormitories, or will we have to rent a house? Maybe I won’t have the means
to rent one. And whether they provide dormitories is also uncertain...” (P3)

Political factors. “I don’t think it will last long, because everyone views it negatively. And considering
Turkey’s system, exams change every year. I don’t think this will continue for long either...” (P21)

Unwillingness. “No, I don’t think it will continue. Because nobody will want to go there willingly...”
(P6)

Reaction. “I think it will be unsustainable, because it will face too much backlash...” (P12)

Repetition. “No, it’s not sustainable. Teacher candidates already take many courses over four years.
And then they will take the same courses again...” (P16)

Alternative

The alternatives proposed by social studies teacher candidates regarding the National Education
Academy are presented in Figure 6:

Student
Selection

Training ‘
Updating

Salary

Alternative

Old
System

Internship

Duration

Psychological
Assessment

Tzt

Figure 6. Alternative to the National Education Academy

When Figure 6 is examined, it is understood that social studies teacher candidates made
suggestions as alternatives to the National Education Academy in the form of what can be done
“before training,” “during training,” and “after training.” In this context, it is seen that the teacher
candidates who expressed their opinions in terms of “before training” presented a view for
“student selection,” those who expressed opinions about what could be done during training
emphasized “updating,” and those who explained their opinions about what could be carried out
after training gave responses in the form of “salary,” “old system,” “internship,” “duration,” and
“psychological assessment.” When the opinions of the participants are examined in detail, it is
understood that the majority of them made suggestions regarding the post-training stage. For
each code created based on the responses of the teacher candidates, an example statement is
presented below:
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Before Training

Student selection. “... I would first admit students to the faculty of education through an interview.
There is no need for the Academy anyway. Afterwards, the students would again be appointed with
an exam like KPSS...” (P6)

During Training

Updating. “I could suggest that the first three years of university be theoretical education, and the
last year be entirely practical courses...” (P9)

After Training
Salary. “Since everyone complains about the salary, it could be raised a little...” (P11)

0ld system. “As an alternative, 1 would prefer it to be done with KPSS scores. I suggest the old
system...” (P15)

Internship. “The National Education Academy could have been carried out for students who
completed four years by removing the internship. It could have been considered as an internship. |
think that would have been more appropriate...” (P22)

Duration. “.. I don’t know what kind of method I can propose. But at least I think they could shorten
the duration a little bit...” (P7)

Psychological assessment. “Instead of AGS, psychological tests should have been applied to teachers.
I mean, when I think about today and my childhood, I came across teachers who could not empathize.
I am still at university, and most of the time I encounter this situation.” (P23)

Focus

The views of social studies teacher candidates on what should be focused in the National
Education Academy are presented in Figure 7:

Being Made
Experience Active
Learning
Teaching
Curricul Different
urriculum Content

Equality
Value | R
Respect

Figure 7. Focus at the National Education Academy

According to Figure 7, social studies teacher candidates stated that the areas to be focused on in
the National Education Academy are “experience”, “curriculum”, and “value”. In this regard, it was
determined that “experience”, they responded with the codes being made “being made active” and
“learning teaching”; for “curriculum”, they responded with “different content”; and for “value”,
they responded with “equality” and “respect”. When the opinions of social studies teacher
candidates are examined in detalil, it is revealed that a significant number of them emphasized that
they should be made active through a focus on practical training in the National Education
Academy and that they want to learn teaching in its full sense. An example statement for each code

is presented below:
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Experience

Being made active. “In the National Education Academy, they can make me more active...” (P17)

Learning teaching. “... Actually, to teach us how teaching can be done.” (P4)
Curriculum

Different content. “I would like there to be somewhat different courses. [ want it to contribute more
things. For example, focusing on child education and child development not only teaching lessons,
but also being able to understand children is important...” (P8)

Value
Equality. “First of all, I expect them to be fair...” (P3)

Respect. “That is, to approach us more respectfully. Rather than just teaching us something, by
approaching us more respectfully and moderately, they should add something on top of what we
have already learned...” (P13)

Adaptation

The views of social studies teacher candidates regarding their adaptation to the National
Education Academy are presented in Figure 8:

Habit Financial

Professional

Familial

Adaptation

Transportation

Difficulty

| Age-Process

HHHEID

Obligation

Figure 8. Adaptation to the National Education Academy

When Figure 8 is examined, it is understood that social studies teacher candidates expressed their
adaptation to the National Education Academy in terms of “ease” and “difficulty””. In this context,
it is seen that for “ease” they supported the view of “habit””, while for “difficulty” they gave
responses coded as “financial”, “professional”, “familial”, “transportation”, “age-process”, and
“obligation”. Indeed, it can be said that teacher candidates emphasized that they thought they
would face significant difficulties in adapting to the National Education Academy and that they
have developed habits within the education system for many years. Example statements for each

code emerging from the responses of teacher candidates are presented below:
Ease

Habit. “Yes, I believe I will adapt. Situations that we know, that we are used to... I don’t think it will
be something I will have difficulty with. Because here we have also received both theoretical and
practical education, I don’t think it will be very difficult.” (P21)

Difficulty

Financial. “Most likely, 1 will have difficulty at first. Because since it will be in 30 different
metropolitan cities, I will be in a place other than my own city. I don’t know how accommodation,
food, and drink will be handled...” (P14)
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Professional. “I think it will be difficult, because we will be constantly teaching lessons through
presentations. So, for me it will probably be a bit tiring...” (P10)

Familial. “There will definitely be situations where I will struggle. For example, because I will be
separated from my family...” (P11)

Transportation. “Maybe since the National Education Academy will be in big cities, it could be a
problem in terms of transportation, being in a big city might be an issue...” (P17)

Age-Process. “The long duration of the process will make it difficult for me...” (P25)
Obligation. “... Since it is compulsory, I have to adapt. I don’t have any other option...” (P6)
Motivation

The motivation levels of social studies teacher candidates toward the National Education

Academy are presented in Figure 9:
Support

Enhancing ‘ Desire

Uncertainty

Difficulty

Orientation

According to Figure 9, teacher candidates’ motivation toward the National Education Academy is
divided into two categories: “enhancing” and “disrupting”. When examined in detail, it is seen that
those with an “enhancing” view responded with the codes “support” and “desire”, whereas those
with a “disrupting” perspective listed reasons under the codes “uncertainty”, “difficulty”,
“demoralization”, and “orientation”. As a result, it was found that the National Education Academy
both increased and decreased the motivation of social studies teacher candidates. Example
statements for each code are presented below:

Motivation

Figure 9. Motivation for the National Education Academy

Enhancing

Support. “.. As far as I know, there was no such practice before. But I think it will be better compared
to the previous systems...” (P5)

Desire. “I have already wanted the teaching profession since middle school. This is the only profession
I want. A person who truly wants this profession will also complete the Academy...” (P19)
Disrupting

Uncertainty. “It affected me very negatively. There were even times, like two weeks, when I didn’t
study at all. Because nothing was clear, everything was uncertain...” (P3)

Difficulty. “Yes, it affected me. It became harder and longer to be appointed. It feels like it is becoming
impossible...” (P4)

Demoralization. “It causes current students in the faculty of education to look at life hopelessly. It
also leads both educated and uneducated people around us to put more pressure on teacher
candidates...” (P18)
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Orientation. “Yes, I considered quitting... I am thinking of preparing for a different department...”
(P10)

RESULTS and DISCUSSION

This study aimed to determine the views of social studies teacher candidates regarding the
National Education Academy. Following the analyses, it was found that the responses of the
students clustered around nine different dimensions. These dimensions were identified as:
“approach”, “access to information”, “need”, “necessity”, “sustainability”, “alternative”, “focus”,
“adaptation”, and “motivation”. Examination of these dimensions revealed that the teacher

candidates expressed opinions on the National Education Academy across a wide range of issues.

The approaches of social studies teacher candidates toward the National Education Academy
were categorized into two structures: “positive” and “negative”. In particular, participants who
supported the Academy emphasized that it could contribute to improving teacher qualifications
and expressed satisfaction with the abolition of oral interviews. Similarly, in a study conducted by
Gengtiirk et al. (2012, p. 1567), it was identified that, according to social studies teacher
candidates, an ideal teacher should possess numerous qualities and values. That study highlighted
that professional skills and competencies expected from an ideal teacher included: providing
quality education and instruction, valuing communication, maintaining discipline, being seen as a
role model, loving the profession, and being a good leader and guide. Likewise, according to
Harding and Parsons (2011, p. 52), a good teacher should be able to communicate with children,
teach the curriculum effectively, and share a love of learning throughout instructional processes.

On the other hand, a considerable proportion of teacher candidates viewed the National Education
Academy negatively, arguing that it would impose financial burdens, cause loss of time, complicate
the profession, undermine the significance of faculties of education, and create doubts as to
whether both themselves and previously appointed teachers had received adequate training. In
line with these findings, Karatas (2024, p. 6) also interpreted one of the weakest or most
challenging aspects of the National Education Academy as its tendency to disregard higher
education institutions, university students, and especially faculties of education. These findings
indicate that the approaches of social studies teacher candidates toward the National Education
Academy varied considerably and were predominantly characterized by negative perceptions.

In terms of accessing information about the National Education Academy, the categories of
“research” and “coincidence” came to the fore. While some teacher candidates reported
occasionally engaging with the topic, others stated that they consistently conducted inquiries.
Information obtained coincidentally was mostly shaped by exposure to media outlets as well as
family and peer networks. Participants explained that they discussed the topic with their families
and friends, received various suggestions from them, and often shared similar attitudes. They also
emphasized that content encountered on television and social media played a significant role in
shaping their perceptions and opinions.

To improve teacher quality, it is first necessary to identify teachers’ developmental needs (Moeini,
2008, p. 2). Social studies teacher candidates who participated in this study provided responses
regarding why the National Education Academy is needed under the categories of “stalling”, “lack
of quality”, and “improvement”. In this regard, those who perceived the Academy as a means of
stalling believed it was designed to suspend, delay, or pre-select appointments; those who
considered it as a reflection of lack of quality mostly attributed the problem to universities,
teachers, and methods; while those who evaluated it in terms of improvement believed that it
would help in keeping pace with the innovations of the 21st century and supporting academic
development. Similarly, Thomas and Beauchamp (2011, p. 762) stated that teachers could adapt
to changes by taking on new roles. In this context, it can be said that teacher candidates who
responded in favor of improvement shared a common perspective. A significant portion of the
participants expressed positive opinions and sought to explain the need for the Academy in
different ways. Considering that teachers, by better understanding effective teaching strategies,
could improve and advance their knowledge and thus become highly qualified (Moeini, 2008, p.
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2), such views are quite encouraging. However, it was also revealed that some participants
defended negative perspectives, arguing that the initiative was launched to suspend or delay
teacher appointments.

It was determined that teacher candidates perceived the necessity of the National Education
Academy in terms of “deficiency” and “limitation”. In this respect, participants stated that there is
currently a deficiency in terms of quality and justice. They also pointed to limitations, noting
doubts about the quality of the education they received, a sense of hindrance to their teaching
ambitions, and the perception that the process is being extended excessively. From the statements
of social studies teacher candidates, it was concluded that although the majority acknowledged a
current need, they maintained a negative attitude toward the necessity of the Academy. Thomas
and Beauchamp (2011, p. 762) also argued that teachers may face significant challenges in better
understanding the scope and integrity of their professional identities. This situation indicates that
teacher candidates are experiencing a substantial ambiguity of meaning. Indeed, currently
practicing social studies teachers also list financial security, the need to prove themselves, and the
desire to teach among their professional expectations (Karali & Akinci, 2022, p. 10). In this
context, it can be noted that social studies teacher candidates continuing their studies share
similar aspirations with in-service teachers.

Participants explained the sustainability of the National Education Academy in terms of “long
term” and “possible outcome”. In this regard, some teacher candidates stated that the Academy’s
continuity in the long run would depend on certain conditions, while a significant number noted
that it would likely end soon due to financial constraints, political reasons, unwillingness, negative
reactions, and the repetition of the same training. From these responses, it was determined that
most teacher candidates did not believe the National Education Academy would be sustainable.
In a study by Ké¢ and Unal (2018, p. 76), social studies teacher candidates were also found to
express uncertainty about the recently announced 2023 Education Vision. Thus, it can be said that
social studies teacher candidates have developed a prejudice against the continuity of newly
introduced approaches in recent years. In addition, Karatas (2024, p. 7) argued that the
assignment system within the National Education Academy would pose challenges in terms of
establishing institutional culture and achieving sustainability.

Social studies teacher candidates suggested alternatives to the National Education Academy in
three stages: “before training”, “during training”, and “after training”. A few candidates who
emphasized the pre-training stage argued that student selection should be conducted through
interviews before entering university, so that career choices could be made correctly and negative
situations could be avoided in the future. During training, participants suggested that, if necessary,
curriculum updates should be made in faculties of education. In the post-training stage, they
proposed raising salaries in the new system, shortening the duration somewhat, offering a one-
year internship opportunity after graduation, applying psychological tests to teachers instead of
the AGS exam, and returning to the old system. A detailed examination of the responses revealed
that the majority of participants focused their suggestions on the post-training stage. Similarly, in
a study conducted by Demirkaya and Unal (2017, p. 34), teacher candidates were found to hold
predominantly negative views about contracted teaching and the oral examination method used
in teacher appointments, while generally expressing that KPSS and OABT were sufficient for
teacher recruitment. In the present study, too, participants’ satisfaction with the removal of the
oral exam system and their demand for appointments to be made based on KPSS scores point to
similar results. However, the findings also provide evidence that there is no consensus on the
factors that actually enhance—or even indicate—teacher quality (Harris & Sass, 2011, p. 798).

Teacher candidates stated that the areas to be focused on in the National Education Academy were
“experience”, “curriculum”, and “value”. Based on their responses, social studies teacher
candidates emphasized that they should be made active in order to gain experience and fully learn
how to teach, that the curriculum to be prepared should contain content different from their four-
year university education, and that in terms of value they should be treated with equality and
respect. In this respect, it can be said that debates continue regarding how best to train new
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teachers and how to improve the quality of the existing teaching workforce (Harris & Sass, 2011,
p. 798). This situation is also reflected in the responses of the students. Similarly, in a study
conducted by Gengtiirk et al. (2012, p. 1568), it was revealed that social studies teacher candidates
believed that an ideal teacher should possess certain values, and it was emphasized that education
is the most important tool for promoting value-oriented behaviors.

A detailed examination of the participants’ views revealed that the majority emphasized the need
to focus on practical training in the National Education Academy so that they could be more active
and fully learn teaching. Indeed, in a study conducted by Unlii et al. (2015, p. 383), it was found
that teacher candidates considered the practice courses in the Social Studies Undergraduate
Program to be insufficient. Similarly, in Akhan’s (2015, p. 284) study, teacher candidates regarded
theoretical courses as excessive while finding practice-based courses limited and inadequate. In
this context, teacher candidates who advocated for a greater emphasis on practical courses in
teacher training programs also reported that, due to insufficient practice, they could not
professionally benefit from theoretical courses, and that the knowledge they acquired remained
at the level of rote learning. Within the teacher education tradition, it is also emphasized that
teachers should acquire the necessary pedagogical skills, instructional technologies, and practical
experiences (Moeini, 2008, p. 2).

It was found that teacher candidates described their adaptation to the National Education
Academy in terms of “ease” and “difficulty”. Some social studies teacher candidates, particularly
those emphasizing their habits gained in the university setting, argued that it would be an easy
process for them, whereas others noted that they would experience difficulties in financial,
professional, familial, transportation, age-process, and obligation-related aspects. On this issue,
Karatas (2024, p. 7) highlighted that the salary promised to candidates would not be sufficient to
support their living expenses in another city. This interpretation aligns with the reservations
expressed by teacher candidates. Thus, it can be said that while some teacher candidates believed
they would experience no difficulties in adapting, others anticipated significant challenges in the
process.

Participants’ motivation toward the National Education Academy was shaped in two different
ways: “enhancing” and “disrupting”. While those who supported the initiative and who had
wanted to become teachers since childhood showed either no change or an increase in their
motivation, those who emphasized uncertainty, the difficulty of the process, and the need to shift
toward different professional fields reported decreased motivation. From these responses, it was
concluded that the National Education Academy both enhanced and reduced the motivation of
social studies teacher candidates. Accordingly, it can be stated that social studies teacher
candidates chose the teaching profession willingly, that they love and show interest in their future
profession (Duman, 2023, p. 87), but that they also experience motivational decline in relation to
issues such as job security, the value of the profession, social status, and career opportunities
(Recepoglu & Ibret, 2019, p. 327). Indeed, in a study conducted by Akhan and Mert (2021, p. 11),
it was also found that while social studies teacher candidates expressed concerns about
unemployment and the risk of not being appointed, they nevertheless reported that they liked
their field and had chosen it with high expectations.

In summary, social studies teacher candidates both supported the National Education Academy
and voiced various criticisms regarding it. On the positive side, participants particularly expressed
satisfaction with the potential for improving teaching qualifications. On the negative side,
however, they complained about financial burdens, the length of the process, time loss, and
questioned the necessity of the Academy given the existing faculties of education. It is also
noteworthy that participants described the National Education Academy as a waste of time,
focused more on the post-training stage, and, while acknowledging its necessity, adopted a
negative attitude toward its justification. This reveals that teacher candidates are experiencing a
significant conceptual ambiguity regarding the Academy. Especially important is that some
participants shaped their perceptions largely through information obtained from their social
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environment and media, which appears to be a key reason for this ambiguity. Based on the results
of the study, the following recommendations can be made:

It was found that teacher candidates’ knowledge of the National Education Academy was
mostly shaped incidentally by their social environment and various media sources.
Therefore, informative activities such as seminars and conferences should be organized in
faculties of education, and the topic should be included in the content of relevant courses.

A majority of teacher candidates do not believe that the National Education Academy will
be sustainable. Thus, measures should be taken to ensure the continuity of the practice
and to counter this perception.

Some teacher candidates reported that declining motivation might lead them to pursue
different fields or even change professions. Motivation-enhancing initiatives should
therefore be implemented in faculties of education to prevent this.

Teacher candidates stated that they developed doubts about the qualifications of the
faculty members from whom they received courses after the introduction of the National
Education Academy. Accordingly, the rationale behind the Academy should be explained
more effectively across various platforms.

Teacher candidates emphasized that the exclusive presence of the National Education
Academy in major cities could pose problems for them. To reduce financial concerns, the
initiative should be coordinated across all faculties of education rather than being limited
to big cities.
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