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OZET

Dilbilgisinin ciimleleri analiz etme ve siniflandirma sistemi olarak 6gretilmesinin en
yaygin sebebinin degisik amaglardan kaynaklandig: bilinmektedir. Bu amaglar &zellikle
Yazma ve konugma gibi becerilerin gelistirilmesi ve daha fonksiyonel kullanilmasi
icindir.  Yillardir, bu alanda yapilan arastirmalar (Celce-Murcia, 1992; Larsen-
Freeman, 1991; ve Ozoglu, 1994) gostermektedir ki dilbilgisi 6gretimi bu tiir amaglart
zorlukla karsilamaktadir. Birgok 6grencinin dilbilgisi kurallarmi iyi 6greniyor gibi
goriinmesine ragmen, aslinda olduk¢a az sayidaki 6grencinin bunlari bilingli olarak
kullanabildikleri bilinmektedir. Hatta, ¢ok az sayida 6grenci, 6grendikleri dilbilgisi
kurallarin1 kendi yazma becerilerine transfer edebilmekte ya da bilgilerini bu alanda
diizenleyebilmektedirler. Bunun ana nedeni, dilbilgisi 6gretimindeki egilimin dilin
yapisinin ciimle bazinda diyagramlar yoluyla dgretilmesi veya 6grenilen bu yapilarin
ezbere dayanmasidir. Bu yiizden de, bu konuda yapilan aragtirmalarin sonuglari
genelde olumsuz olmaktadir. Dilbilgisi kurallar1 siiphesiz &grencilere verilmelidir.
Ancak bu kurallar 6grencilere tek tek bagimsiz climleler halinde degil bunun yerine,
climlelerin olusturdugu ctimle gruplariyla kazandirilirsa o zaman 6grenciler 6grendikleri
kurallar1 kolayca yazma becerilerine aktarabilecek ve okuyuculariyla daha rahat bir
iletisim kuracaklari i¢in fazla zorlanmayacaklardir. Bu amagla, bu ¢alismada dilbilgisi
kurallarinin analitik yap1 becerileri {izerine etkileri sunulacaktir.

Anahtar kelimeler: Dilbilgisi, dilbilgisi kurallari, yazma

ABSTRACT

The most common reason for teaching grammar as a system for analyzing and
diagramming sentences has been to accomplish some practical aims, especially the
improvement of writing. For a few decades, however, research has demonstrated that
the teaching of grammar rarely accomplishes such practical goals, and grammar is
taught as if it were the same as the language skills—listening, speaking, reading, and
writing— and as if the language were only grammar (Chen, 1999; and Rosen, 1987).
According to the studies carried out in this field, it is seen that even though several
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learners seem to learn grammatical rules well, some seem to retain them, and still very
few seem to transfer the language rules they have learned to improving or editing their
writing. The main reason is considered as resulting form the fact that the tendency in
teaching grammar is to diagram the structure of the language in sentence forms and to
practice all the forms by heart; however, diagramming sentences is generally thaught to
teach nothing beyond the ability to diagram the structure of the language they are
learning. The impressive fact is that in all these studies the results have been
consistently negative so far as the value of grammar in the improvement of language
expression is concerned. Surely, there is no justification in the available evidence for
the great expenditure of time and effort. Therefore, in this study, the impact of using
grammatical rules in the form of analytical content abilities—in writing—will be
presented.

Key words: Grammar, grammatical rules, writing.

INTRODUCTION

There have been several practices for facilitating syntactic aspects of language
instruction in English Language Teaching (ELT) Departments. Instructional strategies
for facilitating syntactic aspects of grammar in teaching a foreign language have been
the focus of studies in this field for a few decades. There have been many different
attitudes and reasons toward teaching grammar, and the most common reason for
teaching grammar as a system for analyzing and comprehending sentences has been
important, especially, for the improvement of productive language skills such as writing
and speaking.

For several decades, any learning activity that focused the learner's attention on
the form of a message has constituted formal grammar instruction (Celce-Murcia, 1992;
Ozoglu, 1994; and Weaver, 1996). However, research in ELT demonstrated that
teaching of grammar is unlikely to accomplish practical goals such as acquiring the
rules and practicing mechanical drills in both grammar and language skills such as
listening, speaking, reading, and writing. In many studies carried out, as a consequence
of applying these drills, it is observed that learners who learn grammar apply its rules
mechanically, but they have difficulty with transferring the grammatical rules they have
learned to their written structure--semi- or free writing. The main reason for not being
able to transfer this ability may primarily result form two attitudes;

1. Language learning is a kind of habit for students in order to
producstatements to convey messages. Sometimes they are observed to pay attention to
the surface structure and not to be aware of the meaning. Thus, syntactic forms and
memorization of certain sentence patterns are used extensively to present rules
inductively. In this manner, a variety of drill types is practiced with the aim of
producing familiar sentences to minimize learners' errors, which are viewed as the result
of interference from the first language. Nevertheless, the focus of instruction rarely
moves beyond the sentence level (Chen, 1999; and Larsen-Freeman, 1991).
Consequently, students produce structurally well-established sentences rather than
meaningful, relevant, and coherent sentences in a context. This attitude, briefly, is
unlikely to be noticed by their teachers either because of their overloaded schedule or
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their appreciation of correct sentences in the written texts. However, this undesired
situation is likely to be turned to a positive attitude for learners by the help of language
teachers.

2. The syntactic patterns are generally introduced in the form of isolated
sentences and/or the structure of the language is diagrammed in sentence forms. Thus,
pattern learning is observed as a conditioning through repetition, paraphrasing, and
reinforcement. Also, diagramming sentences is unlikely to teach nothing beyond the
ability to diagram the structure of the language they are learning. Learners are usually
involved in diagramming many types of sentences like simple and multiple (e.g.
compound, compound-complex, and complex) ones and performing many textbook-
exercises on grammar. These exercises help them develop their analytical meta-
linguistic abilities for the study of linguistic features, and also practice filling out forms
within the same manner. However, students may have difficulty with transferring their
linguistic knowledge to their actual language learning in productive skills such as
speaking and writing.

If foreign language teachers, nevertheless, insisted upon teaching what is
important in an actual writing is the meaning rather than the identification of parts of
language, the parsing diagramming of sentences, or other concepts of traditional
grammar in their current curriculum, it would be easier for students to be aware of the
coherence and unity. Thus, the students would appreciate these concepts as a means of
improving the quality of writing (Hillocks, 1986). Most teachers should be aware of the
fact that the systematic study of grammar is not even particularly helpful in avoiding or
correcting errors (Elley et al., 1976; Hillocks, 1986; Marzano, 2003; and Ozoglu, 1994).
The teaching of formal grammar is believed as a negligible or, even a harmful effect on
the improvement of writing since it usually displaces some instruction and practice in
actual composition (Braddock, Lloyd-Jones, & Schoer, 1963). As known, writing is a
thinking process and a highly complex act that demands the analysis and synthesis of
many levels of thinking (Graves, cited in Cotton, 2000). At this level of writing
composition, writing is undeniably based on thought and organizing it into a coherent
and logical form. At this point, learners are observed not to apply their grammatical
knowledge into practice. For instance, even though learners usually think, they do not
know how to organize and express their thoughts in written form or in sentences,
especially, in an analytical piece of writing. As a consequence of not being able to
attempt to produce well-established paragraphs, their compositions generally seem
illogical, long, unfocused, and insufficient (Paulston & Bruder, cited in Tiim, 2003).
Under these circumstances, learners’ written products do not meet the desired
requirement. Therefore, in order to find out better solutions in teaching not only writing
but also any skill of a foreign language or even giving the instruction of grammar, the
following statements should be taken into consideration:

e Studying formal grammar in an isolated sentence form is likely to be less
supportive to learners than discussing their grammatical constructions and usage in the
context, which means to present many sentences in a unity in the form of a paragraph
(Harris, 1962; Morenberg, 1999; Pearson, 1974; and Strong, 1994). Through this way,
while producing sentences, learners become aware of the link between the sentences
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constituting a text. This strategy draws students’ attention to the meaning rather than
the rules applied through writing.

o Learning specific items like punctuation in the context of writing such as news,
reports, or journals is much more effective than mechanical studying on punctuation
marks and rules for punctuation in isolated sentences (Calkins, 1980). Thus, students
transfer their meaning while constituting their paragraphs since they focus on the
content rather than mechanics in writing.

e Usage, sentence variety, form, punctuation, and spelling are applied more
effectively in writing when studied and discussed in the context rather than through
isolated sentence skills instruction given by grammar courses (Morenberg et al., 1999).
Students, critically thinking on the content, have a chance to illustrate their performance
in their written texts to their readers.

e Systematic practice in combining and expanding sentences can increase
learners' repertoire of syntactic structures and can improve their syntactic fluency,
maturity, and overall writing quality as well (Ttiim, 2003). However, these structures
should be given in a context in order to embolden learners more meaning (deep
structure) rather than structure given individually (surface structure).

As mentioned by the statements given above, learners are likely to produce
meaningful sentences since they learn much more about language by using real
language and developing their own intuitions about grammar within contexts. In the
ELT Department, for example, these learners are observed to acquire much sentence
structure awareness through reading different texts either intensively or extensively,
writing journals, reports, or diaries, and even editing their own or their peers’ written
products. Especially, at the learning process, learners’ linguistic abilities are observed
to accelerate somehow. Situated interactions, supported by direct or indirect instruction
of teachers, help them acquire syntactic aspects of language. In other words, awareness
of syntax is best learned in a context as the context itself facilitates their language
performance (Weaver, 1996). Learners use syntactic information to predict and
construct meaning if they possess the appropriate syntactic knowledge and linguistic
awareness (Richgels, 1986). Syntactic knowledge, for instance, is crucial to
comprehend as it overrides many potential difficulties associated with syntactically
compound and complex sentences (Barnitz & Morgan, 1983; and Pearson, 1974). It is
true that linguistic, cognitive, and diagram contextual factors are interacted in
comprehending and composing cohesion structures. Meanwhile, it is also pragmatics
and semantics that are related to how syntax is constructed and how it is used in
literacy. Nevertheless, syntax instruction must be integrated with contextual instruction
to help learners encounter any structure in a context and put it into action in a
comprehensible manner rather that repetitious isolated sentence patterns.

Learners will especially benefit from syntactic awareness instruction if treated
as those who study structures and meanings intensively. This can be achieved through a
variety of texts presented to the learners in reading courses. However, if they are not
aware of specific syntactic structures challenging texts or various genres required, they
cannot comprehend whatever is studied. In other words, as long as there is a
relationship between functional use and syntactic maturity, grammar textbooks and
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workbooks have their place as reference materials or for practice in using a particular
pattern that a teacher helps learners to acquire. While achieving this goal, there appears
a question of how teachers can develop learners' syntactic abilities while maintaining
the integrity of language. In order to find an answer to this question, for learners, the
following is some of instructional strategies for facilitating syntactic aspects of writing
and reading:

» Learners learn to utilize different texts for the syntactic fluency in a context
» Learners learn to manipulate sentence structures in contexts

» Learners learn to produce their own sentence structures in contexts

» Learners learn to utilize different texts for the syntactic fluency in a context

One strategy is Syntactic Ability to be acquired through interaction with
different texts as they encounter a variety of discourse through reading. In other words,
language learners need to exposure to the language and literature for their thinking to
develop. By the help of the different materials—novels, stories, magazines, etc., these
learners acquire the language they are studying in a natural way (Allen, 1989; Elley &
Mangubhai, 1983; and Purcell-Gates, 1988). This means when learners get involved
within reading more books or having more experience, they start developing structures
associated with linguistic features, which positively enhance their reading and writing
performance (Elley & Mangubhai, 1983; Phillips, 1996; and Williams, 1984).
Literature exposure also facilitates their acquisition of English. For instance, using
literary texts provides them with a diverse range of challenging syntax found in various
styles, and genres. For example, when learners are assigned to write on their own, they
are observed to be inspired of using the same sentence patterns they are sure to use.
Whereas, when they encounter different literate texts through either extensive or
intensive reading and they comprehend and compose these texts, they are observed to
use and acquire different structures such as adverbial, adjective, and noun clauses in
their sentences. In other words, learners can find many models of language in the
richness of literature. Hence, syntactic abilities are enhanced by learners through
reading any text (novels, or stories that naturally present real language patterns), and
adapting it from other authentic materials (e.g., newspapers, magazines, booklets, or
timetables, all of which have the syntax and texture of their own sign systems)
(Booth, & Gregory, 1987; Connor, 2000; and Cotton, 2000).

Another strategy is "Sentence Collecting" or "Sentence Transferring" (Speaker
& Speaker, 1991), in which learners read different texts outside classroom and transfer
the sentences interesting to them in meaning, function, or structure to their writing. At
first glance, this idea can be perceived as imitating, copying, or even memorizing
language structures and rewriting them down. However, when teachers display these
models as guidance throughout the classroom for discussions, the outcomes of learners
can be surprisingly motivating in the usage of the language; additionally, situating
authentic syntax in social contexts is likely to be remembered more in their schema (in a
long term memory). Learners can consider these models as inspired reflections. It is
believed that sentence structure "skills" are best learned in the context of the writing and
reading process, especially through revising and editing drafts, supported by either in
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the classroom or outside the classroom (Weaver, 1996). In the former, during lessons
teachers can ask questions about selected sentence meanings and structures in the
context of natural literacy activities. Thus, it will be easier for learners to grasp both the
meaning in a variaty and richness and the structure of the target language. In the latter,
teachers can ask learners to bring the different sentence patterns they encounter outside
the classromm to the class for discussions in their syntactic features. This strategy not
only increases their critical thinking but also discussing their ideas with their peers by
broadening their horizons in the terms of practicing the target language.

Wherever the patterns are provided with, questioning of these by the teacher or
even learners helps them reconstruct meanings for the texts and sentences within the
texts they comprehend or compose. That is, teachers and learners can ask questions that
direct attention to meanings contained in particular sentences or lead learners to draw
inferences across sentences embedded within text contexts (Pearson & Johnson, 1978).
Not only should learners learn to recognize syntactic cues to meaning, but they should
also acquire facility in using syntactic processing strategies.

» Learners learn to manipulate sentence structures in contexts

By this instructional strategy, learners can manipulate syntax and become
aware of the range of patterns and transformational processes that any language contains
since it facilitates acquisition of syntactic aspects. For example, sentence building or
sentence expansion allows learners to increase sentence length and sentence complexity
by adding words, phrases, and clauses to simple sentences. Through questioning,
teachers can help learners to elaborate on sentences in a paragraph, a model text or even
a learner-produced text. As a consequence of this approach, learners can be
emboldened in sentence combining, which is another way to develop sentence structure
literacy. Sentence combining, in other words, facilitates learners' awareness of various
transformation-related processes (e.g., embedding, permuting, coordinating,
substituting, adding, and deleting) that are involved in producing and comprehending
sentences in authentic texts (Airasian, 1996; Allison, 1995; Morenberg et al., 1999;
Phillips, 1996; and Strong, 1994). Likewise, "de-combining" or taking apart
challenging syntax can help learners sort out meanings and navigate the complex
structures in any difficult texts they are reading. However, in addition to syntax, other
linguistic and cognitive variables contribute learners to acquire the linguistic features of
texts.

» Learners learn to produce their own sentence structures in contexts

When teachers encourage learners in the classroom for producing their own
linguistic patterns, and observe their productions, they will realize their inspired
reflections in their usage of language. This is the other strategy that learners can be
motivated in the performance of the language; as a result, learners will gain self-esteem
and promote their inner capacity demonstrating this in their own writing. While
producing their syntactic patterns, this should be in set of clustered sentences instead of
isolated sentence patterns in grammar instructions. This will lead learners to be aware
of unity and coherence in producing any text.

As a consequence of encouring students to produce their own sentences, we,
teachers, need not to spend excessive class time on non-contextualized or isolated
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grammar exercises since this type of approach results in mechanical drills rather than
critical thinking on the context. By drawing our learners' attention specifically to the
formal properties of the target language, we can motivate them to assert this as a
potential facilitator for the acquisition of linguistic competence (Rutherford &
Sharwood Smith, 1985, p. 274). Otherwise, we will spend years of class time for
exercises based on structure instead of enriching learners’ literacy experiences. Hence,
this will kill learners' creation of meaning for functional communicative purposes.

Conclusion

There is no doubt teaching grammar is primarily important in order to learn a foreign
language. However, while presenting this to learners, there should be other ways than
introducing the rules directly and spending time on mechanical drills. Grammar
instruction need not to be totally discarded as long as there is ample time for authentic
literacy lessons. In other words, when too much classroom time is spent on
grammatical analysis, this is considered as a time not spent on writing and reading
discourse of authentic texts; however, it is necessary for learners to gain literacy
abilities and literate language skills in order to produce contextual texts. By many
researchers, it is observed that a great deal of time spent on grammar exercises is time
that is not spent on learning language functions and strategies. Therefore, it is better to
provide learners time for reading authentic challenging texts as literacy skills can be
learned there. As a result, writing inspired will be achieved in better-established written
texts when introduced to students in a non-threatening way in order to make them
familiar with the unity.

In order to achieve our goals for learners to produce written text enriched
literally, there should be some steps taken into consideration: (a) teaching only the
grammatical concepts that are critically needed for editing writing, and teach these
concepts and terms mostly while helping learners edit; (b) refering to the process of
acquiring a foreign or second language as a subconscious process by which language
learners gradually organize the language they hear, according to rules they construct for
generating sentences; (c) Helping learners expand their syntactic repertoire and explore
their own style by considering effective examples, then experimenting and discussing
the results; (d) having learners experiment with and discuss various activities in
sentence combining, expanding, and manipulating; (e) giving learners opportunities and
encouragement to read outside the classroom extensively in order to write for a variety
of purposes and real audiences; and (f) finally, giving learners opportunities to have
selections with more sophisticated sentence structures raising their motivation to the
literature.

35



REFERENCE

Allen, V.G. (1989)., Literature as support to language acquisition. In P. Rigg & V.G.
Allen (Eds.), When they don't all speak English: Integrating the ESL student
into the regular classroom. Urbana, IL: National Council of Teachers of
English.

Airasian, P. W. (1996),. Assessment in the classroom. New York: McGraw-Hill.

Allison, D. (1995),. Assertions and alternatives: Helping ESL undergraduates extend

their choices in academic writing. Journal of Second Language Writing. 4 (1),
1-15.

Barnitz, J.G., & Morgan, A.L. (1983),. Aspects of schemata and syntax in fifth grade
children's inferential reading comprehension of causal relations. Reading
Psychology, 4, 337 - 348.

Bransford, J.D., & McCarrell, N.S. (1974),. A sketch of a cognitive approach to
comprehension: Some thoughts about what it means to comprehend. In W.G.

Weimer & D.S. Palermo (Eds.), Cognition and symbolic processes. Hillsdale,
NJ: Erlbaum.

Booth, W. C., & Gregory, M. W. (1987), The Harper & Row Rhetoric: Writing as
thinking/ thinking as writing. New York: Harper and Row Publishers.

Celce-Murcia, M. (1992),. Formal Grammar Instruction: An Educator Comments. In
Mckay, S. (Ed.). "Teaching Issues." TESOL Quarterly, 26, 2, 406-409.

Chen, C. Y. (1999),. Formal grammar instruction and the role of grammar in the EFL
classroom. Hwa Kang Journal of TEFL. 5, 117-130. Retrieved from www on

April 2003
http://www.geocities.com/CollegePark/Classroom/1930/Journal/May99/Chen-
Formal html

Connor, R. J. (2000),. The erasure of the sentence. CCC 52 (1), 96-125

Cotton, K. (2000),. Teaching composition: Research on effective practices. Retrieved
May, 15, 2000 from www: http://nwrel.org/scpd/sirs/2/topsyn2.html

Goodman, K.S. (1965), A linguistic study of cues and miscues in reading. Elementary
English, 42, 639 - 643.

Elley, W.B., & Mangubhai, F. (1983),. The impact of reading in second language
learning. Reading Research Quarterly, 19, 53-67.

Larsen-Freeman, D. (1991),. Consensus and Divergence on the Content, Role and
Process of Teaching Grammar. In J.E. Alatis (Eds.), Georgetown University
Round Table on Languages and Linguistics. Washington D.C.: Georgetown
UP, 260-272.

Marzano, R. J. (2003),. Using data: The two wrongs and a right. Educational
Leadership, 60, 56-60.

Morenberg, M., Sommers, J., Daiker, D. A., & Kerek, A. (1999),. The writers’ options:
Lessons in style and arrangement. New York: Longman.

36



Ozoglu, S. (1994),. Cognitive strategies of Turkish EFL university students during
sentence-combining tasks. Unpublished master thesis, University of Bilkent.
Pearson, P.D. (1974). The effects of grammatical complexity on children's

comprehension, recall, and conception of certain grammatical relations.
Reading Research Quarterly, 10,155- 192.

Phillips,-Sylvia-E. (1996), Sentence combining: A literature review. (Report No. FL
S215440). ERIC Document Reproduction Service No. ED398589

Purcell-Gates, V. (1988),. Lexical and syntactic knowledge of written narrative held by
well-read -to kindergartners and second graders. Research in the Teaching of
English, 22, 128 - 160.

Richgels, D.J. (1986),. Grade school children's listening and reading comprehension of
complex sentences. Reading Research and Instruction, 25, 201 - 219.

Rutherford, W., and M. Sharwood Smith. (1985),. Consciousness-Raising and
Universal Grammar. Applied Linguistics, 6,3, 274-281.

Speaker, R.B., Jr., & Speaker, P.R. (1991), Sentence collecting: Authentic literacy
events in the classroom. Journal of Reading, 35, 92-95.

Strong, W. (1994),. Sentence combining: a composing book. New York: McGraw-
Hill, Inc.

Tim, G. (2003), Sentence Combining Technique to enhance syntactic maturity,
syntactic fluency and overall writing quality in EFL classes in Turkey.
Unpublished Ph.D. dissertation, University of Cukurova.

Weaver, C. (1996). Teaching grammar in context. Portsmouth, NH: Heinemann.

Williams, E. (1984). Reading in the language classroom. London: Macmillan
Publishers Ltd.

E-mail: gultum@cukurova.edu.tr

37



38



