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One Cikanlar

e Kiz gocuklarinin sosyal yetkinlik puanlari erkeklerden anlamh
sekilde yliksektir.
e Sozel zorbalik ile kizginlik/saldirganhk arasinda orta dizeyde
pozitif iliski vardir.
e Sozel zorbalgin  %16’sin1  kizginlik/saldirganligin  yordadigl
gorilmistir.
e Sozel zorbalik ile gergeklik terapisi modeli arasinda orta dizeyde
negatif iliski vardir.
e Sozel zorbalik, gerceklik terapisi modelinin %12’sini negatif yonde
yordamaktadir.
0Oz
Bu ¢alismada okul éncesi egitime devam eden ¢ocuklarin sosyal yetkinlik ve
akran zorbaligi diizeylerinin okul dncesi 6gretmenlerinin sinif yénetiminde
istenmeyen davranislara karsi kullandigi stratejilere gére incelenmesi
amaglanmistir. Arastirmada nicel arastirma ydntemlerinden korelasyonel
(iliskisel) arastirma modeli kullanilmistir. Arastirmanin érneklemini 3 ila 6 yas
araliginda bulanan MEB’e bagli okul 6ncesi kurumlarinda egitim géren 529 okul
oncesi dénem ¢ocugu ve bu kurumlarda ¢alisan 41 6gretmenden olusmaktadir.
Arastirmada veri toplama araci olarak arastirmaci tarafindan hazirlanan kisisel
bilgi formu, Corapgi ve arkadaslari (2010) tarafindan Tiirk¢eye uyarlanan Sosyal
Yetkinlik ve Davranis Dederlendirme-30 Olgedi, Besnili (2019) tarafindan
gelistirilen Okul Oncesi Akran Zorbalgi Olcedi Ogretmen Formu ve Keles (2015)
tarafindan gelistirilen Okul Oncesi Ogretmenlerinin  Sinif ~Yénetiminde
istenmeyen Davranislara Karsi Kullandigr  Stratejileri Belirleme Olgegi
kullanilmistir. Arastirmanin sonuglarina bakildiginda kiz ¢ocuklarinin erkek
¢ocuklarina gére daha yiiksek diizeyde sosyal yetkinlik puanlarina sahip
olduklari, okul éncesi 6gretmenlerin ¢cocuklarda gézlemledigi sézel zorbalik
puanlari ile okul éncesi 6gretmenlerinin istenmeyen davranislara karsi
kullandigi disiplin stratejilerinden biri olan gergeklik terapisi modeli arasinda
orta diizeyde negatif yonde iliski, sézel zorbalik puanlari ile sosyal yetkinlik alt
boyutlarindan kizginlik-saldirganhk arasinda orta diizeyde pozitif iliski oldugu,
okul éncesi 6gretmenlerinin istenmeyen davranislara karsi kullandigi disiplin
stratejilerinden gergeklik terapisi modeli ile sosyal disiplin modeli arasinda orta
diizeyde negatif yonlii iliski, okul dncesi dgretmenlerinin istenmeyen
davranislara karsi kullandigi disiplin stratejilerinden giivengen modeli ile
égretmen etkililigi ve kounin modeli arasinda orta diizeyde pozitif iliski, okul
éncesi 6gretmenlerinin istenmeyen davranislara karsi kullandigi disiplin
stratejilerinden G6gretmen etkililigi modeli ile kounin modeli ve davranis
degistirme modeli arasinda orta diizeyde pozitif iliski oldugu ortaya ¢ikmistir.
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1. Girig

Cocugun tum gelisim alanlariigin beyin gelisimi olduk¢a 6nemlidir. Beyin gelisiminin hizla
gerceklestigi bu donemde cocuk cevreden etkilenmeye oldukca aciktir ve bu cevresel etkiler
cocugun gelisimini destekleyici deneyimler icerebilecegi gibi olumsuz cevre kosullari ile
engelleyici etkilere de sahip olabilir (Milli Egitim Bakanhgi (MEB), 2013). Bu bakimdan ¢ocugun
gelisimini imkanlarin sinirli oldugu ortamlarda geleneksel yontemlerle yonlendirmek yerine okul
oncesi egitim yoluyla zengin 6grenme firsatlari saglayarak, cocuklarin zihinsel yeteneklerinin
gelisimini desteklemek gerekmektedir (Woolfolk, 1998). Okul Oncesi egitim bitin gelisim
alanlarinda g¢ocugun desteklenerek yaraticihginin, kisilik yapisinin, benlik algisinin, iletisim
becerisinin, sosyal ve duygusal uyumunun gelisimine katki saglayacaktir (Kuru, 2020).

Okul 6ncesi dénemin gelisimsel ve egitimsel gorevleri arasinda sosyal becerilerin ve
olumlu sosyal davranislarin kazanilmasi yer almaktadir. Okul 6ncesi dénemde ¢ocuklarin egitime
baslamasi ile birlikte yeni tanistigi 6gretmenleri ve akranlari ile iyi iletisim kurabilmesi ve okul
ortamina uyumu 6nemlidir. Bu gelisim déneminde ¢ocuklar, akranlariyla oyun oynama ve oyun
kurma becerileri kazanmakta; bu siire¢, duygusal dizenleme, paylasma, catisma ¢dzme ve
atilganhk gibi sosyal-duygusal becerilerin gelisimine katki saglamaktadir (Semrud-Clikeman,
2007). Cocuklarin etkili iletisim kurmayi Ogrenmeleri, sosyal etkilesimlerinde kurduklari
iletisimde uyum saglayici hedefler belirlemeleri ve buna yoénelik davranislarda bulunmalari
sosyal yetkinlik diizeylerinin gelismesi icin Gnemlidir (Stichter, vd., 2007).

Sosyal yetkinlik, bireyin cevresindekilerle saglhkli iliskiler kurabilme, bu iliskileri etkili
bicimde sirdiirebilme ve toplumsal yasama uyum saglayabilme kapasitesi olarak
tanimlanmaktadir. Baska bir deyisle, sosyal yetkinlik; bireyin icinde bulundugu toplumsal
baglamda kisilerarasi iliskilerini destekleyen duygu, disiince ve davranis oriintilerini uygun
bicimde sergilemesini saglayan butincil bir beceri alanidir. Bu agilardan bakildiginda sosyal
yetkinlik; insanlardaki sosyal becerileri ve bu sosyal becerileri iliskilerinde gosterebilmeleri igin
0z diizenleme, organizasyon yapma, planlama ve karar verme becerilerini icermektedir (Cohen,
vd., 2006; Kostelnik, vd., 2016).

Sosyal yetkinligin belirleyici Olcitleri arasinda 6gretmen tarafindan kabul gérme ve
akademik basari gibi okul basarisi géstergeleri, akranlarla olumlu sosyal iliskiler kurma, akranlar
tarafindan kabul edilme, arkadaslik iliskileri gelistirme ve okul ortamina uyum saglama gibi
unsurlar 6ne ¢ikmaktadir (Christensen, vd., 2007).

Okul 6ncesi donemdeki ¢cocuklarin arkadaslari ile kurdugu iliskiler sosyal beceriler ile
dogrudan, sosyal yetkinlik ve uyumlu davranislar ile dolayli etkilesim halindedir. Akran iliskileri
icerisinde sergilenen sosyal beceriler sosyal yeterliligin gelismesine katkida bulunacak ve uyumlu
davranislar artacaktir. Boylece sosyal yeterlilige ve uyumlu davranislara sahip olan gocuklar
akranlari tarafindan kabul edileceklerdir (Gilay-Ogelman, 2016a). Okul Oncesi donemde
cocuklar duygularini diizenlemekte ve bulundugu duruma uygun davranisi sergilemekte
zorlanabilirler. Eger ¢ocuk duygularini dizenlemekte sorun yasarsa dirtiisel ve saldirgan
davranislarin ¢ocuk tarafindan sergilenmesine neden olup ¢ocugun uygun sosyal iliskiler
kurmasini ya da silirdirmesini olumsuz etkileyebilir. Bu tir durumlar, ¢cocuklarda saldirganlik,
ofke, ice dontikliik ve kaygi gibi problem davranislarin ortaya ¢ikmasina neden olabilir (Corapgl,
vd., 2010; Yavuzer, 2017).

Yasamin ilk yillarindan itibaren cocuklarin gelisimlerini destekleyen akran iliskileri
cocuklari hayata hazirlamak gibi olumlu kazanimlar saglasa da saldirganlik, zorbalik gibi olumsuz
etkilere de sahip olabilmektedir. Bu anlamda olumlu akran iliskilerinin yani sira olumsuz akran
iliskilerinin de olabilecegi g6z 6niinde bulundurulmalidir (Glinay, 2011).

Kirves ve Sajaniemi (2012), yaptiklari calismada 0-6 yas doneminde zorbalik davranis
kaliplarinin ve zorbaliga iliskin rollerin ortaya ciktigini ifade etmislerdir. Olweus (1993) akran
zorbaligini, akranlar arasinda gicli olanin daha gligstiz olana karsi kasith ve siirekli olarak



2280

olumsuz eylemler sergileme durumu olarak tanimlamistir. Okul Oncesi dénemde zorba
davranislar sergileyen cocuklar yetiskinlikte de bu davranislarini devam ettirebilmektedirler.
Ayrica erkek ¢ocuklarinin kizlara oranla diger cocuklara daha fazla zorbalik uyguladigi yapilan
bazi arastirma sonuglarinda gorilmustir (Kirves ve Sajaniemi, 2012).

istenmeyen davranislar, sinif ortaminda cocuklar tarafindan bilingli ya da bilingsiz olarak
sergilenen ve diger cocuklarin 6grenme siirecini etkileyen davranislardir (Celep,2011). Siklikla
karsilasilan istenmeyen davranislar ise; yalan séyleme, baskalarinin esyasini izinsiz alma, alay
etme, aglama, kiskanclik, hirginlik, kifiir etme, saldirgan davranislar sergileme ve zorbalik gibi
davranislardir (Gider, vd., 2018). istenmeyen davranislar ayni zamanda akran zorbaliginda,
zorba rollinde olan ¢ocuklarin 6zellikleri ile de benzerlik gostermektedir (Gllay-Ogelman, 2016b)
ve okul 6ncesi 6gretmenleri cocuklarin ¢ok sik bir bicimde davranis problemleri sergilediklerini
gozlemleyebilmektedir. Zorba ¢ocuklarin duygusal davranis problemleri yasadiklari, akademik
basarilarinin disiik oldugu ve yetiskinlik yillarinda is yasaminda da basarili olmadiklari
goralmastlr (Carney ve Merrell, 2001). Akran zorbaliginin okul 6ncesi dénemde ortaya
cikabildigi g6z oniinde bulundurularak ve bu davranislarin ilerleyen yaslarda da sergilenmesini
engelleyebilmek icin cocuklarin erken yaslarda sergiledikleri saldirgan davranislarin yakindan
takip edilmesi 6nemlidir (Gulay-Ogelman, 2016b). Bu nedenle okul dncesi 6gretmenlerinin
istenmeyen davranislari yakindan takip etmesi ve azaltilmasi ya da ortadan kaldirilmasina
yonelik kendine ve sinifina uygun sinif yénetim modelini arastirip uygulamasi gerekmektedir
(Taskaya, 2020).

Sinif yonetiminin unsurlarindan biri de istenmeyen davranislarin yonetimidir.
istenmeyen davranislar, cocuklarin egitim-6gretim siirecini aksatmalarina neden olan
davranislardir. istenmeyen davranislarin sikliginin fazlalasmasi ve sistematik hale gelmesi sinif
yonetimini olumsuz anlamda etkileyen bir unsurdur (Kilig-Atici, 2014). Egitim ortaminin
verimli bir hale gelebilmesi ve istendik davranislarin sergilenebilmesi icin istenmeyen davranisin
ortaya ¢ikmasi 6nlenmelidir. Bunun i¢in 6gretmenin istenmeyen davranis ger¢ceklesmeden 6nce
onlemini alip ortaya ¢cikmamasi icin gerekli tedbirleri almasi gerekir (Karatay, 2019).0gretmen,
cocuklarin dogru davranislari sergilemeleri icin yapacagi yonlendirmeleri etkili bir sinif yonetimi
ile gerceklestirebilir. Sinif yonetimi tanimlamasi geleneksel bakis acisi ile sinifin 6gretmen
tarafindan kontrol edilmesini ifade ederken (Basar, 2016; Turan, 2020); cagdas bakis acisina
gore; cocuklarin olumlu, glvenli bir ortamda kendi davranislarini anlama ve yonlendirme
becerilerinin 6gretmen tarafindan desteklenmesini vurgulamaktadir (Sadik, 2018). Sinif
yonetimi; sinifin fiziksel dizeninin saglanmasi, 6gretim etkinliklerinin planlanmasi ve
yuratilmesi, zamanin etkili kullanimi, iliskilerin diizenlenmesi ve 06grenci davraniglarinin
yonetimi olmak {izere bes temel boyuttan olusmaktadir. Bu bes boyutlu yapi icinde 6gretmen
davranis dizenlemeleri ile istenmeyen davranislarin 6nlenmesi, egitim ortaminin istenen
davranislari destekleyici hale getirilmesini, olumu bir sinif iklimin olusmasini saglayabilir (Basar,
2016).

Bu arastirmanin amaci, 3-6 yas araliginda okul 6ncesi egitim alan gocuklarin sosyal
yetkinlik dizeyleri ile akran zorbalgi egilimlerinin, okul dncesi 6gretmenlerinin sinif ydnetiminde
istenmeyen davranislara karsi kullandiklar stratejiler (OSID Stratejiler) dogrultusunda
incelenmesidir. Bu kapsamda, asagidaki arastirma sorulari dogrultusunda alt amaglara yanit
aranmistir:

1. Cocuklarin akran zorbaligi ve sosyal yetkinlik diizeyleri cocuklarin cinsiyetlerine
gore anlamli sekilde farklilasmakta midir?

2. OSID stratejileri 6gretmenlerin yas ve calistiklari kurumdan memnun olma
durumlarina goére anlamh sekilde farkhlasmakta midir?

3. Cocuklarin sosyal yetkinlik diizeyleri, akran zorbaligi diizeyleri ve OSID stratejileri
arasinda anlamli iliskiler var midir?
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4. OSID stratejileri cocuklarin sosyal yetkinlik ve akran zorbalig diizeylerini anlamli
sekilde yordamakta midir?

2. Yontem

Arastirmanin Modeli: Bu ¢alisma, okul 6ncesi egitim alan ¢ocuklarin sosyal yetkinlik ve
akran zorbaligi diizeylerinin, OSID stratejilerine gore incelenmesini amacladigindan, iliskisel
(korelasyonel) arastirma modeli benimsenmistir. iliskisel arastirma modeli, iki veya daha fazla
degisken arasindaki iliski diizeyini ortaya koymayi amaclayan nicel arastirma desenlerinden
biridir (Bliytukoztirk, vd., 2021; Gliner, vd., 2023; Tekindal, 2023).

Evren ve Orneklem: Bu galismanin evrenini Bayburt ilinde 2022-2023 egitim-6gretim
doneminde resmi ve 6zel anaokullari ve ilkokullara bagl anasiniflarinda kayitl bulunan 3-6 yas
okul 6ncesi donem c¢ocuklari olusturmaktadir. Arastirmanin evrenini, Bayburt ilinde yer alan
ilkokullarin binyesindeki 20 anasinifi ile 9 bagimsiz anaokulu olusturmaktadir. Arastirmanin
calisma grubu uygun 6rnekleme yontemine gore belirlenmistir. Uygun 6rnekleme ydntemi,
arastirmacinin kendisine hiz ve pratiklik kazandirmasi amaciyla, kendisine daha yakin olan ve
erisilmesi kolay olan durumlari segmesidir (Buyikoztirk, vd., 2021). Arastirmanin verileri, 2022-
2023 egitim-6gretim yili icerisinde Bayburt ilinde, Milli Egitim Bakanligina bagh 7 ilkokulun
blnyesindeki anasiniflari ile 5 bagimsiz anaokuluna devam eden ve arastirmaya gonulli olarak
katihm saglayan 3-6 yas araligindaki cocuklar ile bu cocuklarin 6gretmenlerinden elde edilmistir.
Ogrencilere iliskin veriler 8gretmenler araciligiyla toplanmis olup, toplam 529 ¢ocuga ait cinsiyet,
yas ve okul dncesi egitime devam siresi bilgileri ile 41 6gretmene ait cinsiyet, yas, siniftaki
Ogrenci sayisi ve galistiklari kuruma yoénelik memnuniyet diizeylerine iliskin veriler Tablo 1 ve
Tablo 2’de sunulmustur. Her bir 6gretmen ortalama 12 6grencinin bilgilerini saglamistir.

Tablo 1.

Arastirmaya Katilan Odrenciler ile ilgili Demografik Bilgiler

Cinsiyet N %
Kiz 282 53,3
Erkek 247 46,7
Toplam 529 100
Yas N %
3yas 46 9,2
4 yas 130 25,9
5vyas 326 64,9
Toplam 502 100
OOEDES N %
1yl 392 79,4
2yl 96 19,4
3yl 6 1,2
Toplam 494 100

Tablo 1 incelendiginde cocuklarinin %53,3’tnin kiz (282), %46,7’sinin erkek (247)
oldugu; cocuklarin %9,2’sinin 3 yasinda (46), %25,9’unun 4 yasinda (130), %64,9’unun 5 yasinda
(326) oldugu; cocuklarin %79,4’lnin ilk kez okul dncesi egitim aldiklari (392), %19,4’ inlin iki
yildir okul 6ncesi egitim aldiklari (96), %1,2’sinin (6) ise Ug yildir egitim aldiklari gorilmustar.
Arastirmada 529 6grenciden veri toplanmistir ancak 27 6grencinin yasi ve 35 6grencinin kag yildir
okul 6ncesi egitimi aldigi bilinmediginden yas ile ilgili analizler 502, okul 6ncesi egitime devam
etme suresi ile ilgili analizler 494 6grenci ile yapiimistir.
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Tablo 2.

Arastirmaya Katilan Ogretmenlerin Demografik Bilgileri

Ogretmenlerin Demografik Bilgileri N %
Cinsiyet Kadin 40 97,6
Erkek 1 2,4
Toplam 41 100
Yas 25 ve alti 6 14,6
26-30 17 41,5
31-35 9 22,0
36-40 7 17,1
40 yas ve Uzeri 2 4,9
Toplam 41 100
Sinifindaki Ogrenci Sayisi 5-9 6grenci 7 171
10-14 6grenci 15 36,6
15-19 6grenci 19 46,3
20 ve lizeri 6grenci 0 0
Toplam 41 100
Mesleki Deneyim Siresi 1-5 yil 24 58,5
6-10 yil 9 22,0
11-15 yil 4 9,8
16-20 yil 1 2,4
21 yil ve Gsti 3 7,3
Toplam 41 100
Calistigi Kurumdan Memnun degilim 3 7,3
Memnuniyet Diizeyi Kararsizim 5 12,2
Memnunum 33 80,5
Toplam 41 100

Tablo 2 incelendiginde, arastirmaya katilan 6gretmenlerinin %97,6’sinin kadin (40),
%2,4’Unilin erkek (1) oldugu gortlmektedir. Yas dagilimina bakildiginda, 6gretmenlerin %14,6'sI
25 yas ve alti (6), %41,5’i 26-30 yas (17), %22’si 31-35 yas (9), %17,1’i 36-40 yas (7), %4,9’u 40
yas ve Uzerindedir (2). Ogretmenlerin siniflarindaki &grenci sayilarina iliskin veriler
incelendiginde %17,1’inin sinifinda 5-9 6grenci (7), %36’sinin 10-14 6grenci (15), %46,3’linlin 15-
19 o6grenci (19) 6grenci bulundugu belirlenmistir. Mesleki deneyim acisindan 6gretmenlerin
%58,5’i 1-5 yil (24), %22’si 6-10 yil (9), %9,8’i 11-15 yil (4), %2,4’ii 16-20 yil (1), %7,3’ii 21 yil ve
tizeri (3) mesleki deneyime sahiptir. Ogretmenlerin %7,3’tiiniin ¢alistiklari kurumda memnun
olmadiklari (3), %12’sinin ¢alistiklari kurumda memnun olup olmama durumlarinda kararsizhk
yasadiklari (5), %80,5’inin ise ¢alistiklari kurumdan memnun olduklari (33) ortaya ¢ikmistir.

2.1. Veri Toplama Araglari

Bu bolimde arastirmanin veri toplama araglarindan “Sosyal Yetkinlik ve Davranis
Degerlendirme-30 Olgegi”, “Okul Oncesi Akran Zorbaligi Olcegi Ogretmen Formu”, “Okul Oncesi
Ogretmenlerinin Sinif Yénetiminde istenmeyen Davranislara Karsi Kullandigi Stratejileri

vy

Belirleme Olgegi” ve “kisisel bilgi formuna” iliskin bilgiler verilmistir.
2.1.1. Sosyal Yetkinlik ve Davranis Degerlendirme30 (SYDD30) Okul Oncesi, Ogretmen Formu:

Sosyal Yetkinlik ve Davranis Degerlendirme-30 (SYDD-30) Olcegi, LaFreniere ve Dumas
(1996) tarafindan gelistirilmis; Tlrkceye uyarlama, gecerlilik ve glvenirlik calismalari ise Corapgl
ve arkadaslari (2010) tarafindan gergeklestirilmistir.

SYDD-30 dlgegi Ug alt boyuttan olusmaktadir: Sosyal Yetkinlik (SY), Kizginhk-Saldirganlik
(KS) ve Anksiyete-ice D&niikliik (Ai). Her bir alt boyut, 10 maddeden olusmaktadir. Sosyal
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Yetkinlik (SY), Kizginlik-Saldirganlik (KS) ve Anksiyete-ice Donikliik (Ai) olmak izere ¢ alt
dlcekten olusmaktadir. Olcek, 1 (hicbir zaman) ile 6 (her zaman) arasinda derecelenen 6
basamakli Likert tipi bir 6lcektir. Olgekten elde edilen yiiksek puanlar, ilgili boyutta (6rnegin
kizginlik, sosyal yetkinlik veya ice donuklik) yiuksek dizeyde davranis sergilendigine isaret
etmektedir. Olgegin orijinal formunda Cronbach alfa i¢ tutarlilik katsayilari sirasiyla .88, .87, .84
olarak bulunmustur. Alt boyutlara iliskin madde-toplam korelasyon katsayilarinin .41 ve
Gzerinde oldugu, test-tekrar test glivenirlik katsayilarinin ise sirasiyla .64, .71 ve .45 olarak
bulundugu belirtilmistir. Ayrica, bu calismada elde edilen Cronbach alfa i¢ tutarhlik katsayisi .65
olarak hesaplanmistir.

2.1.2. Okul Oncesi Akran Zorbalig Olgegi Ogretmen Formu:

Besnili (2019) tarafindan gelistirilen akran zorbaligi olceginin gecerlik ve glvenirlik
calismalari incelendiginde, (¢ alt boyuttan olustugu goriilmektedir: Fiziksel Zorbalik, iliskisel
Zorbalik ve S6zli Zorbalik. Toplam 14 maddeden olusan bu 6lcekten elde edilebilecek puanlar 0
ile 56 arasinda degismektedir. Yiiksek puanlar, sinif ortaminda ilgili tlirde zorbalik davranislarina
daha sik rastlandigini gostermektedir. Gegerlik analizleri kapsaminda dogrulayici faktor analizi
(DFA) yapilmis; bu analizigin istanbul’da 247 6gretmenden veri toplanmistir. Onceden yiiriitiilen
acimlayici faktor analizi (AFA) sonucunda 14 maddeyle yapilandirilan Glgcegin madde faktor
yiklerinin .50 ile .75 arasinda degistigi belirlenmistir. Agimlayici faktor analizi (AFA) grubunda
elde edilen Cronbach alfa i¢ tutarlilik katsayilari fiziksel/iliskisel zorbalik alt boyutu icin .85, sozli
zorbalik alt boyutu icin .88 ve toplam puan icin .88 olarak bulunmustur. DFA grubunda ise bu
degerler sirasiyla fiziksel/iliskisel zorbalik icin .83, s6zli zorbalik icin .78 ve toplam puan icin
.88'dir. Olgegin toplam agciklanan varyans orani %40,43 olarak raporlanmistir. Bu arastirmada
uygulanan 6rneklemde ise Olcegin Cronbach alfa degeri .81 olarak hesaplanmistir.Tim bu
bulgular, dlcegin gecerli ve glivenilir bir 6lgme araci oldugunu ortaya koymaktadir (Besnili, 2019).

2.1.3. Okul Oncesi Ogretmenlerinin Sinif Yonetiminde istenmeyen Davranislara Karsi
Kullandig: Stratejileri Belirleme Olgegi:

Bu arastirmada, OSID stratejilerini belirlemek amaciyla Keles (2015) tarafindan
gelistirilen dlgek kullanilmistir. Olgek, toplam 30 maddeden ve 6 alt boyuttan olusmaktadir.
Olgegin gecerlik ve giivenirlik calismalari, 289 okul &ncesi 6gretmenin katilimiyla yiritilmistir.
AFA sonugclarina gore, Olcegin alti faktorli bir yapiya sahip oldugu belirlenmistir. Faktor
yuklerinin .32 ile .76 arasinda degistigi ve faktorlerin toplam varyansin %49,89’unu acikladigl
gorilmistir. Olcegin i¢ tutarhligina iliskin yapilan analizlerde Cronbach alfa katsayilari su
sekildedir: .86, .78, .64,.73.71 ve .61. Olcegin genel giivenirlik katsayisi ise .71 olarak
raporlanmistir. Bu arastirma kapsaminda yapilan uygulamada elde edilen Cronbach alfa degeri
.72 olarak hesaplanmistir. Bu bulgu, olcegin yeterli diizeyde i¢ tutarhliga sahip oldugunu ve
gecerli bir yapiya sahip oldugunu gostermektedir

2.1.4. Kisisel Bilgi Formu:

Kisisel bilgi formunda 6gretmenin yasi, cinsiyeti, mesleki deneyim siiresi, sinifindaki
Ogrenci sayisi, ¢alistigl kurumdan memnuniyet dizeyi ile ilgili bilgiler yer almaktadir.

2.2. Veri Toplama Araglarinin Uygulanmasi

Oncelikle arastirmada kullanilan élgekler icin dlgekleri gelistiren veya uyarlayanlardan
izin alinmistir. Arastirmanin ¢alisma grubu, okul 6ncesi egitim kurumlarina devam eden gocuklar
ve onlarin 6gretmenlerinden olusmaktadir. Bu nedenle arastirmanin MEB’e bagli resmi okullarda
gerceklesebilmesi icin ayse.meb.gov.trden ve inénii Universitesi Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etik Kurulundan 2022/22-12 numarali izin alinmistir. izinler alindiktan
sonra Bayburt ilinde bulunan MEB’e bagh resmi anaokulu ve ana sinifinda goérev yapan
ogretmenlerin tamami ile gorisilmustir. Gonullik esasina dayall olarak arastirmaya katilan
ogretmenlerden kendilerine ve cocuklara yonelik bilgiler kisisel bilgi formu ve 6lgme araglari
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araciligiyla toplanmistir. Veriler yiiz ylize toplanmistir. Her bir 6gretmenin tim 6lgme araclarini
doldurmasi ortalama 2.5 saat ile 3 saat arasinda stiirmdstlr. Bu nedenle her bir 6gretmene 6lgme
araglarini doldurmasi igin 2 haftalik sire taninmistir. Veri toplama araglarini 6gretmenler
ortalama iki hafta icerisinde tamamlayip teslim etmislerdir. Ogretmenler genellikle 6lgme
araglarini siniflarinda ve evlerinde doldurmuslardir. Tim verilerin toplanmasi 4 ayda
tamamlanmistir.

2.3. Veri Analizi ve Yorumlanmasi

Arastirmanin veri analizinde uygun istatistik paket programi kullanilmistir. Arastirmanin
verilerinin normal dagihm gosterdigi goraldugl icin parametrik analizler yapilmistir.
Arastirmanin verileri normal dagilim gosterdigi icin slirekli degiskenlerin iki kategorik degisken
acisindan farklilasmasini incelemek amaciyla t testi, stirekli degiskenlerin lic veya daha fazla
kategorik degisiken acisindan farklilasmasini incelemek amaciyla Anova testi, bagimli ve
bagimsiz degiskenler arasindaki iliskilerin incelenmesi icin pearson korelasyon katsayisi teknigi
ve basit dogrusal regresyon analizi kullaniimistir.

3. Bulgular

Bu bollimde arastirmaya katilan 6gretmen ve oOgrencilerin demografik bilgilerine,
arastirmanin degiskenlerine iliskin yapilan t-testi, ANOVA, korelasyon ve regresyon testi
sonuglarina yer verilmistir.

Tablo 3’te arastirmada yer alan bagimh ve bagimsiz degiskenlere iliskin basiklik ve
carpiklik degerlerine yer verilmistir.

Tablo 3.

Arastirmada Yer Alan Siirekli Degiskenlere Yénelik Normallik Analizi Sonuglari

Degiskenler Basiklik (Skewness) Carpiklik (Kurtosis)
Fiziksel / iliskisel Zorbalik .400 -.699
Sozel Zorbalk 1.191 .299
GTM -.125 -.978
GDM .825 -.137
OEM -.537 244
KM -.538 -.287
SDM 1.281 1.525
DDM 415 .078
Sosyal Yetkinlik .083 -.648
Kizginhk-Saldirganlk 1.078 -.143
Anksiyete-iceddniikliik .679 -912

Arastirmada yer alan stirekli degiskenlerin normallik analizi sonuglarina bakildiginda tim
degiskenlerin degerlerinin =2 ile +2 arasinda deger aldigl, sosyal disiplin modeli haricindeki
degiskenlerin tamaminin —1,5 ile +1,5 arasinda deger aldigl, s6zel zorbalik, sosyal disiplin modeli
ve kizginlk-saldirganlk haricindeki tim degiskenlerin -1 ile +1 arasinda deger aldig
gorilmektedir. Bu arastirmada normallik analizi ol¢iitii —2 ile +2 arasinda deger alinmasi
oldugunda tiim degerlerin normal dagihm gosterdigi kabul edilmistir (George ve Mallery, 2019).

Tablo 4.

Cinsiyet A¢isindan Sosyal Yetkinlik Puanlarinin incelenmesine Yénelik T Testi Sonuglari

Cinsiyet N X Ss t P
Sosyal Yetkinlik Kiz 282 4.83 .894 5.078 .00*
Erkek 247 4.40 1.040

Kiz 282 1.64 721 -2.401 .02*
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Kizginlik- Erkek 247 1.80 .809

Saldirganlik

Anksiyete- Kiz 282 1.77 .866 .958 .09
Igedoniklik Erkek 247 1.70 786

*p<.05

Tablo 4 incelendiginde 6gretmenlerinin gorislerine gére cocuklarinin sosyal yetkinlik
puanlarinin cinsiyete goére anlamh sekilde farklilastigi, (t=5.078, p=.00<.05) kiz ¢ocuklarinin
sosyal yetkinlik puanlarinin (4.83) erkek cocuklarinin puanlarindan (4.40) anlamli sekilde ylksek
oldugu sonucuna ulasilmistir. Ogretmenlerin gériislerine gére cocuklarinin kizginlk-saldirganhk
puanlari da cinsiyete gore anlamli sekilde farkhlasmaktadir (t=-2.401, p=.02<.05). Buna gore
erkek gocuklarinin kizginlk ve saldirganlik puanlari (1.80) kiz ¢ocuklarinin puanlarindan (1.64)
anlamli sekilde yiiksektir. Ogretmenlerin goérislerine gére okul éncesi dénem c¢ocuklarinin
anksiyete-icedoniiklik puanlarina bakildiginda ise cinsiyete goére anlamh bir farklilasmanin
olmadigi goriilmektedir (t=.958, p=.09>.05).

Tablo 5.

Okul Oncesi Ogretmenlerinin Yas Dadilimlari ile OSID stratejileri Puanlarinin incelenmesine
Yénelik Anova Testi Sonuglari

Yas Dagilimi N X Ss F P Anlamli Fark
Gergeklik 25 yas ve alti 6 3.37 .382 314 .87
Terapisi 26-30 17 3.40 .094
Modeli 31-35 9 3.46 .263
36-40 7 3.33 .353
40vyasve ustt 2 3.17 .549
Toplam 41 3.38 .350
Gulvengen 25 yas ve alti 6 1.33 .678 1.316 .28
Disiplin 26-30 17 1.04 474
Modeli 31-35 9 .875 .559
36-40 7 1.33 461
40vyasve usti 2 1.44 .265
Toplam 41 1.12 .528
Ogretmen 25yasvealtt 6 2.50 .459 1.367 .26
Etkililigi 26-30 17 2.67 .552
Modeli 31-35 9 2.26 .924
36-40 7 2.19 .813
40vyasgve Usti 2 3.17 .235
Toplam 41 2.49 .695
Kounin 25 yas ve alti 6 2.55 .655 .794 .54
Modeli 26-30 17 2.65 .923
31-35 9 2.04 1.00
36-40 7 2.48 .634
40vyasve Usti 2 2.67 471
Toplam 41 2.47 .850
Sosyal 26-30 17 2.65 .923 4.116 .01* 40 yas ve
Disiplin 31-35 9 2.04 1.00 Ustii>31-35 yas,
Modeli 36-40 7 2.48 .634 26-30yas, 25
40vyasve Usti 2 2.67 471 yas ve alti
Toplam 41 423 .505
Davranis 25 yas ve alti 6 1.94 1.06 .382 .83
Degistirme 26-30 17 2.08 .637

Modeli 31-35 9 2.30 .596
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36-40 7 1.96 487
40vyagve Usti 2 2.25 .353
Toplam 41 2.10 .656

*p<.05

Tablo 5 incelendiginde 6gretmenlerinin sinif ydnetiminde istenmeyen davraniglara karsi
kullandigi gergeklik terapisi modeli stratejisi puanlarinin (F=.314, p=.87>.05), glivengen disiplin
modeli stratejisi puanlarinin (F=1.316, p=.28>.05), 6gretmen etkililigi modeli stratejisi
puanlarinin (F=1.367, p=.26>.05), kounin modeli stratejisi puanlarinin (F=.794, p=.54>.05) ve
davranis degistirme modeli stratejisi puanlarinin (F=.382, p=.83>.05) Ogretmenlerin yas
dagilimlarina gére anlamli bir sekilde farklilasmadigi gériilmektedir. Ogretmenlerinin kullandig
sosyal disiplin modeli stratejisi puanlarinin 6gretmenlerin yas dagilimlarina gére anlamh bir
sekilde farklilastigi gérilmektedir (F=4.116, p=.01<.05). Bu farklilasmanin kaynagini belirlemek
amaciyla yapilan Gabriel post-hoc analiz testi sonuclarina gére 40 yasinda veya daha fazla yasa
sahip 6gretmenlerin sosyal disiplin modelini kullanma puanlar (1.50), 31-35 yas arasindaki
(0.44), 26-30 yas arasindaki (0.27) ve 25 yas ve 25 yastan kicgik olan (0.22) 6gretmenlerinin
sosyal disiplin modelini kullanma puanlarindan anlamli sekilde yliksektir.

Tablo 6.

Okul Oncesi Ogretmenlerinin Calistigi Kurumdaki Memnuniyet Diizeyleri ile OSID stratejileri
Yénelik Anova Testi Sonuglari

C.K. M. D. N X ss F p Anlamli Fark
Gergeklik M. Degilim 3 3.59 .525 .559 .58
Terapisi Kararsizim 5 3.38 .320
Modeli Memnunum 33 3.37 .346
Toplam 41 3.38 .351
Glvengen M. Degilim 3 1.21 1.01 2.177 13
Disiplin Kararsizim 5 1.55 .699
Modeli Memnunum 33 1.04 434
Toplam 41 1.12 .528
Ogretmen M. Degilim 3 2.44 .385 4.037 .03* Kararsizim>
Etkililigi Kararsizim 5 3.27 .279 Memnunum
Modeli Memnunum 33 2.38 .693
Toplam 41 2.50 .696
Kounin Modeli M. Degilim 3 2.78 .694 .523 .60
Kararsizim 5 2.73 1.09
Memnunum 33 2.40 .836
Toplam 41 2.47 .850
Sosyal Disiplin M. Degilim 3 222 .385 .535 .59
Modeli Kararsizim 5 .600 494
Memnunum 33 414 521
Toplam 41 423 .506
Davranis M. Degilim 3 2.92 .520 4219 .02* Memnun
Degistirme Kararsizim 5 2.45 .671 degilim>
Modeli Memnunum 33 1.98 .606 Memnunum
Toplam 41 2.10 .656
*p<.05

Tablo 6 incelendiginde 6gretmenlerinin sinifta istenmeyen davranislara karsi kullandigi

gerceklik terapisi stratejisi puanlarinin (F=.559, p=.58>.05), glivengen disiplin modeli stratejisi
puanlarinin (F=2.177, p=.13>.05), kounin modeli stratejisi puanlarinin (F=.523, p=.60>.05) ve
sosyal disiplin modeli stratejisi puanlarinin (F=.535, p=.59>.05) 6gretmenlerin c¢alistiklari
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okuldaki memnuniyet dizeylerine gore anlamli bir sekilde farkhlasmadig gorilmektedir.
Ogretmenlerinin kullandig1 6gretmen etkililigi modeli stratejisi puanlarinin (F=4.037, p=.03<.05)
ve davranis degistirme modeli stratejisi puanlarinin (F=4.219, p=.02>.05) 6gretmenlerin
cahstiklar okuldaki memnuniyet diizeylerine gore anlamli bir sekilde farkhlastigi gorilmektedir.

Bu farklilasmayi anlamak icin yapilan Gabriel post-hoc analiz testi sonuglarina gore
cahistiklari okuldan memnun olan 6gretmenlerin 6gretmen etkililigi modelini kullanma puanlari
(2.44), cahstigi okuldan memnun olma diizeyi kararsiz olan 6gretmenlerinin 6gretmen etkililigi
disiplin modelini kullanma puanlarindan (3.27) anlamli sekilde dlsuktir. Ayrica calistiklar
okuldan memnun olmayan 6gretmenlerin davranis degistirme disiplin modelini kullanma
puanlari (2.92), calistigi okuldan memnun olan 6gretmenlerinin davranis degistirme disiplin
modelini kullanma puanlarindan (1.98) anlamh sekilde yiksektir.

Tablo 7.

Arastirmanin Slirekli Degiskenlerine Yonelik Pearson Korelasyon Analizi Sonuglari

1 2 3 4 5 6 7 8 9 10 11
1 1
2 A45* 1
3 -.06 -35% 1
4 .18 .16 -21 1
5 .09 -.25 .13 A6** 1
6 .16 17 -.06 .58%*  56** 1
7 .20 .10 - A4** .26 21 .23 1
8 -11 -.14 21 .06 .34* .18 .64 1
9 -.08 -.08 -12 -.28 .00 -03 -04 .04 1
10 .22 A40%* 22 -.04 -.20 -05 -.09 -11 -41** 1
11 12 .30 .10 13 -.01 .04 -01 -19 -.43** 21%* 1

*p<.05 **p<.01 Degiskenler: 1. Fiziksel-iliskisel zorbalik, 2. S6zel zorbalik, 3. Gergeklik Terapisi Modeli,
4. Giivengen Disiplin Modeli, 5. Ogretmen Etkililigi Modeli, 6.Kounin Modeli, 7.Sosyal disiplin modeli, 8
Davranis degistirme modeli, 9. Sosyal yetkinlik, 10. Kizginlik-saldirganhk, 11. Anksiyete-iceddniiklik

Tablo 8.

Okul Oncesi Ogretmenlerinin Cocuklarda Gézlemledigi Sézel Zorbalik fle OSID stratejilerinden
Gergeklik Terapisi Modeli Arasindaki Regresyon Analizi Sonuglari

Degisken B Standart Hata R t p
Sabit 1.441 .507 2.843 .01
Sozel Zorbalik -.353 .149 -.351 -2.338 .02
R=.35 R2=.12 p<.05 F(1,39)=5.468 p=.02

Tablo 9.

Okul Oncesi Ogretmenlerinin Cocuklarda Gézlemledigi Sézel Zorbalik ile Kizginlik-Saldirganlik
Arasindaki Regresyon Analizi Sonuglari

Degisken B Standart Hata ] T p
Sabit -.009 111 -.078 .94
Kizginlik-Saldirganlik .155 .056 .403 2.752 .01

R=.40 R?=.16 p<.05 F (1,39)=7.575 p=.00
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4. Tartisma, Sonug ve Oneriler

1. Okul 6ncesi donemde gocuklarda sosyal yetkinlik puanlari cinsiyete gére anlamli
sekilde farklilasmaktadir. Kiz ¢ocuklarinin sosyal yetkinlik puanlari erkek g¢ocuklarinin sosyal
yetkinlik puanlarindan anlamli sekilde yiiksektir. ilgili literatiire bakildiginda okul éncesi egitimi
almakta olan kiz ¢ocuklarinin sosyal yetkinlik puanlarinin erkek cocuklara gére anlamli sekilde
ylksek oldugu bircok arastirma mevcuttur (Isiksolu-Aysel, 2020; Liman, 2020; Senol, 2021;
Yavas, 2020; Yildiz, 2022). Mevcut arastirmada da oldugu gibi kiz cocuklarinin erkek ¢ocuklarina
gore daha yliksek sosyal yetkinlik puanlarina sahip olmasi; kiz cocuklarinin dil gelisimlerini daha
hizli bir sekilde tamamlamalari ve boéylece erken yaslarda daha iyi iletisim kurmalarindan
etkilenmis olabilir. Kiz cocuklarinin ¢evresindekilerle kurmus oldugu bu basarili iletisim sayesinde
cevre ile etkilesimleri artmis, sosyal yetkinlikleri desteklenmis olabilir.

Arastirmanin bulgularinda sosyal yetkinligin alt boyutlarindan biri olan ancak sosyal
yetkinligi olumsuz acidan etkileyen iki faktér yer almaktadir. Bunlardan ilki
kizginlik/saldirganliktir. Bu arastirmada okul oOncesi donemdeki erkek cocuklarinin
kizginlik/saldirganlik puanlari kizlara gére anlamli sekilde ylksek bulunmustur. Estrem’ in (2005)
okul dncesi donem g¢ocuklarinda saldirganhgi dil ve cinsiyet agisindan ele aldigi ¢alismasinda dil
becerisi azaldikga saldirganhgin da artma egilimi gosterdigi sonucuna ulagmistir. Ayrica kizlarin
ifade edici dil becerileri erkeklere gore iliskisel saldirganligi daha fazla yordarken erkeklerin alici
dil becerileri kizlara gore fiziksel saldirganhgi daha fazla yordamaktadir. Bu calismalar
arastirmanin sonuglarini destekler niteliktedir. Genel olarak erkek ¢ocuklarinin kiz cocuklarina
gore daha fazla saldirgan davranislar sergilemesi toplumun beklentilerinin cinsiyetci bir temelde
sekil almasi ile agiklanabilir. Dil gelisimi sosyal yetkinligi olumlu destekleyen bir faktor olarak
degerlendirildiginde kiz cocuklarinin dil gelisimlerinin erkek c¢ocuklarina goére daha hizl
seyretmesi saldirgan davranislari daha az sergilemelerine neden oldugu soylenebilir. Ayni
zamanda bu durum kiz cocuklarinin iliskisel saldirganlik puanlarinin erkek cocuklarina gére daha
fazla olmasini agiklayan bir etken olarak da goriilebilir.

Okul 6ncesi donemde saldirganhgin ortaya ¢ikmasinda etkili olan faktorlerden biri de
ebeveyn etkisidir. Okul 6ncesi donemdeki erkeklerin iliskisel ve fiziksel saldirganligi izin verici
anne tutumu ile kizlarin fiziksel saldirganhigl izin verici ve otoriter anne tutumu ile iliski
bulunmustur (Casas, vd., 2006).Yildizbas ve Sahin-Sak (2020) da demokratik anne baba tutumu
ile iliskisel ve fiziksel saldirganlik arasinda negatif iliski, otoriter anne baba tutumu ile fiziksel
saldirganlik arasinda pozitif iliski, izin verici anne baba tutumlari ile fiziksel ve iliskisel saldirganlik
arasinda pozitif iliski oldugunu belirtmislerdir. Bu bilgilerden hareketle okul 6ncesi dénemdeki
cocuklarda gorilen saldirganligin ebeveynlik tarzlari ile iliskili oldugu gorilmektedir.

Bu arastirmanin sonuglarini gore sosyal yetkinligin ikinci alt boyutu olan anksiyete-
icedoniikliik puanlari cinsiyete gore anlamli sekilde farkhlagmamaktadir. Yildirim'in (2023) veli
algilarina gére okul 6ncesi dénem gocuklarinin anksiyetelerini inceledigi arastirmasinda cinsiyete
gore anlamh bir fark bulunmamistir. Cocuklarda goriilen anksiyetenin cinsiyete gére anlamli
sekilde farkhlasmadigi bir calismada kayginin nedenleri sosyal kaygi, ayrilik kaygisi, yaygin kaygi,
obsesif-kompulsif bozukluk ve fiziksel yaralanma korkusu olarak gosterilmistir (Spence, vd.,
2001). Bu sonuglarda arastirmanin sonuglarini desteklemektedir.

2. Arastirma bulgularina gore, OSID stratejilerinden yalnizca sosyal disiplin modeline
iliskin tercihler, 6gretmenlerin yaslarina gore anla

mli farklilk sergilemektedir. Farklihgin yonine bakildiginda, 40 yas ve uzerindeki
ogretmenlerin sosyal disiplin modelini kullanma egilimleri; 31-35 yas, 26—30 yas ve 25 yas ve alti
gruplarindaki 6gretmenlere goére anlamli diizeyde daha yuksektir.

Sosyal disiplin modeli literatiirde mantiksal sonuglar modeli, rasyonel sonuglar modeli
veya gelistiricisi Rudolf Dreikurs nedeniyle Dreikurs modeli olarak da tanimlanir (Erdogan, 2016).
Sosyal disiplin modeline gore, 6grenciler istenmeyen davranislarla sosyal ihtiyaclarini
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karsilamaya calisir. Ogretmenler ¢ocuklarin bu sosyal ihtiyaglarini fark ederek dgrencilerin kendi
icsel disiplinlerini olusturmalari icin davranislarindan sorumlu olduklarini fark etmelerini saglar.
Bu nedenle sosyal disiplin modelini uygulayan 6gretmenlerin demokratik 6gretmen tutumunu
benimsemeleri gerektigi vurgulanir (Aksoy, 2001; Kentli, 2016). Korkmaz ve Sadik (2011) 40 yas
ve Uzeri 6gretmenlerin mesleki sorumluluk ve ayrimcilik konusunda daha duyarh olduklarini
bulgulamistir. 40 yas ve Ulizeri 6gretmenlerin ¢ocuklarin sorumluluklarini artirmak ve sosyal
acidan ¢ocugun gelismesini saglamak icin bu disiplin modelini kullandiklari distndlebilir. Ancak
ilgili literatlirde yas arttikga sosyal disiplin modelini diger gruplara gére daha sik kullandiklarina
dair kesin kanitlara ulasilamamistir.

OSID stratejilerinden 6gretmen etkililigi modeli ve davranis degistirme modeli
ogretmenlerin  calistiklari  kurumdan memnuniyet dizeylerine gbére anlamh sekilde
farklilasmaktadir.

Ogretmen etkililigi modelindeki farkin yoni analiz edildiginde calistiklari kurumdan
memnun olma konusunda kararsiz olan 0Ogretmenlerinin istenmeyen davranislara karsi
ogretmen etkililigi modeli stratejisini kullanma dizeyleri, ¢alistigi kurumdan memnun olanlara
gore anlamli sekilde yiiksektir. Ogretmen etkililigi modeli psikoloji alaninda insancil kuramlarin
gelismesini saglayan A. Maslow ve C. Rogers’in goriislerine dayanmaktadir ve modele gore
o0gretmenler ¢cocuklardaki istenmeyen davraniglari degistirmek icin onlarla iyi iletisim kurmali ve
cocuklarin davranislarini anlamaya calismalidir. istenmeyen davranislarin degistirilmesinde
O0gretmen ve 68renci arasindaki etkili iletisim ve empati 6nemli rol oynamaktadir (Aksoy, 2001).
Bu sonug isiginda 6gretmenin calistigi kurumdan kismen memnun olmasi sinif yonetimi
icerisinde 6grencilerle iyi bir iletisim kurma ve onlari anlama cabasini destekledigi diistinilebilir.

Davranis degistirme modelindeki farkin yoni analiz edildiginde ise ¢alistiklari kurumdan
memnun olmayan 6gretmenlerinin istenmeyen davranislara karsi davranis degistirme modeli
stratejisini kullanma duzeyleri, calistigi kurumdan memnun olan 6gretmenlerinden anlamli
sekilde yiksektir. B. F. Skinner’'in edimsel kosullanma ile ilgili gérislerine dayanan davranis
degistirme modelinde 6gretmenler davranislarin sonuglarina karsi pekistirec veya ceza vererek
davranisi degistirmeye calisir. Bu modeli benimseyen 6gretmenler istenmeyen bir davranis
gerceklestiginde cezaya, istendik davranis gerceklestiginde ise 6dil vererek pekistireclere
basvururlar (Aksoy, 2001; Kentli, 2016). Calistigl kurumdan memnun olmayan 6gretmenin sinif
yonetimiile ilgili problemlerine hizlica ¢c6ziim bulmak istedigi ve 6grencilerin bireysel 6zelliklerini
dikkate almadan daha genel bir ¢6ziim yolu ile sinif icindeki davranis problemlerini ortadan
kaldirmaya calistigi diistinilebilir.

3. Arastirmanin sonuglarinda 6gretmenlerinin ¢ocuklarda gozlemledigi fiziksel-iliskisel
zorbalik puanlari ile sozel zorbalik puanlari arasinda orta diizeyde pozitif iliski oldugu
gorulmustir. Tanrikulu, vd. (2021) okul 6ncesi ¢ocuklarda gorilen fiziksel/iligkisel zorbalik ve
sozel zorbalik arasinda pozitif iliskinin oldugunu ifade etmislerdir. Uysal (2011) da yapmis oldugu
calismada okul 6ncesi cocuklarda 6gretmen gozlemlerine gore fiziksel/iliskisel ve s6zel zorbaligin
beraber gorildigini ortaya koymustur Bu bilgiler arastirmanin sonuglarini desteklemektedir.
Ozetle okul dncesi dénemdeki zorba cocuklarin akranlarini hem fiziken hem de sézel olarak
zorbaliga maruz birakmaktadir. Bunun nedeni fiziksel zorbaligi gerceklestiren bir cocugun sozel
zorbaligl da yapmaktan ¢ekinmemesi ve hatta ¢ogunlukla bu davranislari ayni anda ya da art arda
yapmasi olarak disindlebilir.

Diger bir sonuca gore 6gretmenlerin ¢ocuklarda gozlemledigi s6zel zorbalik puanlari ile
sosyal yetkinlik alt boyutlarindan kizginlik/saldirganlik arasinda orta diizeyde pozitif iliski oldugu
ve sozel zorbaligin %16’sini kizginlik-saldirganhgin yordadigi gorilmustir. Karadas (2021)
cocuklarin akran zorbaligl diizeyleri arasinda saldirganlik arasinda anlamli iliskilerin oldugunu
belirtmistir. Erol ve Giilay-Ogelman (2020) de c¢ocuklarinda akran siddetine maruz kalma ile
saldirganhgin akranlari tarafindan sevilme ile olumsuz yonde pozitif iliskili oldugunu ifade
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etmislerdir. Arastirmadan elde edilen bu sonuca gore saldirgan cocuklarin akranlarina sozel
zorbalik yapabilecegi beklenilen bir durum olarak distndlebilir.

Bir bagka sonugta ise 6gretmenlerin ¢ocuklarda gézlemledigi sdzel zorbalik puanlari ile
ogretmenlerinin kullandig disiplin stratejilerinden biri olan gerceklik terapisi modeli arasinda
orta diizeyde negatif yonde iliski oldugu ve gerceklik terapisi modelinin %12’sini s6zel zorbaligin
negatif olarak yordadigi gorilmustir. Gergeklik terapisi modeli Glassser’in belirttigi bes temel
ihtiyacin karsilanmasini iceren, cocuklarin dogru secimler yaparak davranislarini diizenlemesini
ve yaptigl davranisin sorumlulugunu Ustlenmesi gerektigini vurgulayan bir modeldir (Aksoy,
2001; Murdock, 2016). Bu agidan bakildiginda s6zel zorbalik gibi istenmeyen davranislari iceren
bir durumun gergeklik terapisi modeli ile negatif iliskili olmasi ve arasindaki yordayici iliskilerin
beklenen bir sonug oldugu gorilmektedir. Cocugun sinif ortaminda ihtiyaglarinin karsilanmasi
sinifa aidiyetini arttirdigi icin akranlarina yonelik laf atma, hakaret vb. davranislar sergilemede
azalma gorilmesi ya da bu davranislari sergilese bile davranislarin sorumlugunu almasi
gerektigini bilmesi bu davranislari az veya hig sergilememesi beklenilebilir.

4. Arastirmanin sonucuna gore disiplin stratejilerinden gergeklik terapisi modeli ile
sosyal disiplin modeli arasinda orta diizeyde negatif yonlu iliski oldugu gorilmustir. Gergeklik
terapisi modelini kullanan 6gretmenler 6grencilere sorumluluk kazandirarak onlari istenen
davranisi segmeye yonlendirirler. Sosyal disiplin modelini kullanan 6gretmenlerin ise 6grenciler
ile birlikte kurallar belirlemesi, 6grencilere saygi duyarak onlarin sinifa ait olmalarini ve
sevildiklerini, 6nemsendiklerini hissettirmesi beklenir. Bu yéntemde 6gretmenler 6grencilerle
icten bir iliski kurarak, 6grenciler arasindaki iliskiyi de giiglendirerek istenmeyen davranislarin
oniine gecmeye calisir (Dénmez, vd., 2018). Ogretmenlerin istenmeyen davranislara karsi
gerceklik terapisi modelini kullanmalarinda davranisin se¢imi ve sorumlulugun 6grenci
tarafindan alinmasi s6z konusu iken sosyal disiplin modelinde insancil gorislerin etkisi ile
O0gretmen-6grenci ve Ogrenci-6grenci arasindaki iliskide sevgi ve ait olma ihtiyaglarinin
karsilanmasi vurgulanmaktadir. iki model arasindaki orta diizeyde negatif iliskinin olmasi bu
sekilde aciklanabilir.

Diger bir sonuca gore disiplin stratejilerinden glivengen model ile 6gretmen etkililigi ve
kounin modeli arasinda orta diizeyde pozitif iliski oldugu belirlenmistir. istenmeyen davranislara
karsi glivengen modeli kullanan 6gretmenler sinifta otoritelerini kurarak ve otoriteye karsi uyum
gosterenlerin davranislarini 6dille pekistirmeye, otoriteye karsi uyum gostermeyenleri
cezalandirarak istenmeyen davranislari dnlemeye calisir. Ogretmen etkililigi modelini kullanan
Ogretmenler 6grencilerinin sorunlarini dinleyerek, onlari anlamaya galisarak ve onlarin problem
¢dzmelerine destek olarak istenmeyen davraniglarin 6niin gegmeye ¢alisir. Kouinin modelini
kullanan 6gretmenlerin ise sinifta etkili bir lider olmasi, 6grencileri gdzlemleyerek etkili 6gretme
yollarini kullanmasi beklenir. Bu yontemde 6gretmenlerin 6gretim ilke ve ydntemlerini etkili
kullanarak istenmeyen davranislarin 6niine gegmeye calisir (D6nmez, vd., 2018).

Giivengen disiplin, 6gretmen etkiligi ve kounin modelinde dgretmen aktiftir. istenmeyen
davranislarin énlenmesinde ana rol 6gretmene verilmistir. Ogretmenler giivengen modelde
otoriter lider olarak, 6gretmen etkililigi modelinde problem c¢oziici lider olarak, kounin
modelinde ise etkili 6gretme stratejilerini kullanan lider olarak betimlenir. Yani 6gretmenler
farkh liderlik tarzlarini benimseyebilmektedirler. Bu agidan bakildiginda glivengen model ile
ogretmen etkililigi ve kounin modeli arasindaki orta diizeyde pozitif iliskinin olmasi ve 6gretmen
etkiligi ile kounin modeli arasinda orta diizeyde pozitif iliskinin olmasi agiklanabilir.

Disiplin stratejilerinden 6gretmen etkililigi modeli ile kounin modeli ve davranis
degistirme modeli arasinda orta diizeyde pozitif iliski oldugu ortaya ¢ikmistir. istenmeyen
davranislara karsi davranis degistirme modelini kullanan 6gretmenlerin sinif icerisinde istenen
davranislar gerceklestiginde bu davranisi farkli pekistirme tarifelerini kullanarak pekistirmesi,
istenmeyen davranislar gerceklestiginde de farkli ceza yontemlerini kullanarak ogrencileri
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cezalandirmasi beklenir. Kouinin modelini kullanan 6gretmenler ise 6nleyici bir yaklasimla
ogretim ilke ve yontemlerini etkili kullanarak istenmeyen davranislarin ortaya ¢ikmasini engeller.
Yukarida belirtilenlerden de anlasilacagi lzere 6gretmen etkililigi modeli davranis degistirme
modeli kadar 6diil ve ceza sistemini kullanmaz. Ogretmen etkililigi 6gretmenlerin otoriter bir giig
olarak sinifta bulunmasini da dogru bulmamaktadir (D6nmez, vd., 2018). Ancak giinimizde
ogretmenler 6dil ve ceza sistemini eskisi kadar kati bir yaklasimla kullanmamaktadir. Sahin ve
Arslan (2014) istenmeyen davranislara karsi ogretmenlerin 6grencilerin oturdugu yeri
degistirme, sdzel olmayan uyarilarda bulunma, ders sonunda bas basa goriisme, 6grencileri not
ile cezalandirma, l.tip ve Il. tip ceza verme gibi yontemleri bir arada kullandiklarini belirtmistir.
Buradan da anlasilacag lizere 6gretmenler hem davranis degistirme modeline uygun olan 6diil
ve ceza verme gibi yontemleri hem de ¢ocugun yerini degistirme, dersin akisini degistirme gibi
esnek yontemleri bir arada kullanabilmektedir. Bu acidan calismada, 6gretmenlerinin
istenmeyen davranislara karsi davranis degistirme modeli ile 6gretmen etkililigi modelini
kullanmalarinda orta diizeyde pozitif iliskili ¢ikmis olabilir.

5. Arastirma bulgularina gore, okul 6ncesi 6gretmenlerinin cocuklarda gozlemledikleri
sosyal yetkinlik puanlar ile sosyal yetkinligin alt boyutlari olan kizginlik/saldirganlik ve
anksiyete/iceddniikliik arasinda orta diizeyde negatif bir iliski oldugu belirlenmistir. ilgili literatir
incelendiginde, okul 6ncesi dénemdeki cocuklarin sosyal yetkinlik diizeyleri ile anksiyete-
icedoniklik ve kizginlk-saldirganlik puanlari arasinda benzer sekilde orta diizeyde negatif
iliskiler bildiren galismalar bulunmaktadir (Dereli, 2016; Kogak, 2018; Sisman, 2022; Yildiz, 2022).
Bununla birlikte, bazi arastirmalar bu degiskenler arasinda diisiik diizeyde negatif iliskiler
oldugunu ortaya koymustur (Bozkurt, 2016; Ozcanli, 2022; Pekdogan & Kanak, 2016). Ote
yandan, Pekdogan ve Kanak’in (2016) calismasinda, sosyal yetkinlik ile kizginlik-saldirganlik
arasinda anlamli bir iliski bulunmadig da rapor edilmistir.

Bu bulgular, sosyal yetkinlik ile anksiyete/icedonukliik ve kizginlik/saldirganlik arasindaki
iliskilerin literatlirde tutarhhk gostermedigini ortaya koymaktadir. Mevcut arastirmanin
sonuglari dogrultusunda, ice donilik ya da saldirgan davranislar sergileyen cocuklarin sosyal
becerilerinin daha dislik dizeyde oldugu ve bu nedenle akranlariyla yeterli diizeyde sosyal
etkilesim kurmakta zorlandiklari séylenebilir.

Ogretmenlerinin ¢ocuklarda gézlemledigi sosyal yetkinlik alt boyutlarindan kizginhk-
saldirganlk ile anksiyete/icedoniiklik arasinda dusik dizeyde pozitif iliski oldugu ortaya
cikmustir ilgili literatiirde, okul dncesi dénem cocuklarinin anksiyete/iceddniikliik puanlari ile
kizginhk/saldirganlik puanlar arasindaki iliskileri inceleyen ¢alismalarin bulgulan gesitlilik
gostermektedir. Bu arastirmanin sonuglarini destekler nitelikte; bazi ¢alismalarda orta diizeyde
(Ozcanl, 2022; Sisman, 2022; Yildiz, 2022) veya disiik diizeyde (Kogak, 2018) pozitif iligkiler
saptanmistir. Bununla birlikte, literatiirde orta diizeyde negatif iliski bildiren (Dereli, 2016) ve bu
arastirmanin bulgularinin aksine iki degisken arasinda anlamh bir iliski bulunmadigini ortaya
koyan (Bozkurt, 2016) calismalar da mevcuttur. Bu sonuglar anksiyete/icedontiklik ve
kizginhk/saldirganlik arasindaki iligkilerin tutarsiz oldugunu gostermektedir. Bu tutarsiz
sonuglarin 6gretmenlerin veya ebeveynlerin ¢cocuklari degerlendirme sekillerinin farklhihgindan,
Olgme araglarinin olglim farkliliklarindan veya cocuklar Gzerindeki ¢evre etkisinin olusturdugu
farkhliklardan kaynaklandigi distndlebilir.

4.1. Egitimciler igin Oneriler

1. Bu arastirmada kiz cocuklarinin sosyal yetkinlik diizeylerinin erkek 6grencilere gore
anlamh sekilde ylksek oldugu bulunmustur. Bu nedenle okul 6ncesi donemdeki erkek
cocuklarinin sosyal yetkinlik dlizeylerini artirmak ve kiz cocuklarinin sosyal yetkinlik dizeylerini
gelistirme amaciyla sosyal yetkinlik gelistirme programlarinin gelistirilmesi ve uygulanmasi
Onerilmektedir.



2292

2. Okul o6ncesi donemdeki cocuklarin sosyal yetkinlik gelisimlerinin kiltire goére
degisiklik gosterebildigi fark edildiginden sosyal yetkinlik ¢alismalarini artirmak igin eTwinning
projelerinin farkl okul dncesi egitim kurumlarindaki 6gretmenlerle yapilmasi énerilmektedir.

3. OSID stratejilerini kullanmalarini destekleyecek hizmet ici egitimlerin planlanmasi ve
uygulamasi 6nerilmektedir.

4.2. Arastirmacilar icin Oneriler

1. Okul 6ncesi donemdeki cocuklarin sosyal yetkinlik becerilerinin cinsiyete gore
farklilasmasini incelemek amaciyla sistematik ve bibliyometrik derleme ve meta-analiz
¢alismalarinin yapilmasi okul dncesi donemde sosyal yetkinligin cinsiyete gore etkisini belirlemek
amaciyla 6nerilmektedir.

2. Okul 6ncesi donemde zorbaligin ortaya ¢ikmasinda, dnlenmesinde ve zorbalikla bas
edilmesi konularinda o6gretmenlerin rolinl inceleyen arastirmalarin sayisinin arttirilmasi
onerilmektedir.

3. 3-6 yas cocuklarin sosyal yetkinlik diizeylerinin yasa gore degisiminin farkli kiltiirlerde
boylamsal olarak incelendigi arastirmalarin yapilmasi énerilmektedir.

4. Okul 6ncesi donem ¢ocuklarinin sézel zorbalik diizeylerinin azaltiimasi igin gergeklik
terapisi modeline dayali istenmeyen davranislari 6nleme programlarinin gelistirilmesi
onerilmektedir.

5. OSID stratejilerinin belirlenmesi icin istenmeyen davranislara karsi 6gretmen profili
analizi calismasi, karma arastirma yontemleri kullanilarak belirlenebilir.

Etik Komite Onayi: Bu arastirma icin inénii Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arsatirma ve Etik Kurulundan (01.12.2022 -2022/22-12) etik izin alinmstir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastiriimasi, yazarhgi ve yayimlanmasi icin esit diizeyde
katki saglamiglardir.

Cikar Catismasi: Yazarlar bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin herhangi
bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar bu makalenin arastirilmasi, yazarligi ve yayimlanmasi icin herhangi bir
finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazarlar bu makalenin arastirilmasi, yazarligi ve yayimlanmasi
icin herhangi bir yapay zeka aracindan faydalanmamaistir.
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Highlights

e  Girls' social competence scores are significantly higher than
those of boys.

e There is a moderate positive relationship between verbal
bullying and anger/aggression.

e Anger/aggression was found to predict 16% of verbal bullying.

e There is a moderate negative correlation between verbal
bullying and the reality therapy model.

e  Verbal bullying predicts 12% of the reality therapy model in
a negative direction.

Abstract

This study aimed to examine the social competence and peer bullying levels of
children attending preschool education according to the strategies preschool
teachers use against undesirable behaviors in classroom management. A
correlational research design, one of the quantitative research methods, was
used in the study. The research sample consisted of 529 preschool children
between the ages of 3 and 6 who were receiving education in preschool
institutions affiliated with the Ministry of National Education, and 41 teachers
working in these institutions. The data collection tools in the study were a
personal information form prepared by the researcher, the Social Competence
and Behavior Assessment-30 Scale adapted into Turkish by Corapgi et al. (2010),
the Preschool Peer Bullying Scale Teacher Form developed by Besnili (2019), and
the Scale to Determine the Strategies Used by Preschool Teachers Against
Undesirable Behaviors in Classroom Management developed by Keles (2015).
When the results of the study were examined, it was revealed that girls had
higher social competence scores than boys, there was a moderate negative
relationship between the verbal bullying scores observed by preschool teachers
in children and the reality therapy model, which is one of the discipline
strategies that preschool teachers use against undesirable behaviours, there
was a moderate positive relationship between verbal bullying scores and anger-
aggression, which are the sub-dimensions of social competence, there was a
moderate negative relationship between the reality therapy model and the
social discipline model, which are the discipline strategies that preschool
teachers use against undesirable behaviours, there was a moderate positive
relationship between the assertive model and teacher effectiveness and the
Kounin model, which are the discipline strategies that preschool teachers use
against undesirable behaviours, there was a moderate positive relationship
between the teacher effectiveness model and the Kounin model and behavior
change model, which are the discipline strategies that preschool teachers use
against undesirable behaviours.
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1. Introduction

Brain development is crucial for all areas of child development. During this period, when
brain development is rapidly occurring, children are highly susceptible to environmental
influences, and these environmental influences can include experiences that support their
development, but they can also have negative environmental conditions and hinder it (Ministry
of National Education (MNE), 2013). Therefore, instead of directing children's development
through traditional methods in environments with limited resources, it is necessary to support
the development of children's mental abilities by providing rich learning opportunities through
preschool education (Woolfolk, 1998). By supporting children in all areas of development,
preschool education will contribute to the development of creativity, personality, self-
perception, communication skills, and social and emotional adaptation (Kuru, 2020).

The developmental and educational tasks of the preschool period include the acquisition
of social skills and prosocial behaviors. As children begin their education in preschool, it is
important for them to communicate effectively with their new teachers and peers and to adapt
to the school environment. During this developmental period, children acquire the skills to play
and initiate games with their peers; this process contributes to the development of social-
emotional skills such as emotional regulation, sharing, conflict resolution, and assertiveness
(Semrud-Clikeman, 2007). Children learning to communicate effectively, setting adaptive goals
in their social interactions, and engaging in behaviors that align with these goals are crucial for
the development of their social competence (Stichter et al., 2007).

Social competence is defined as an individual's capacity to establish healthy
relationships with those around them, maintain these relationships effectively, and adapt to
social life. In other words, social competence is a holistic skill area that enables an individual to
appropriately display the emotional, thought, and behavioral patterns that support their
interpersonal relationships within the social context they inhabit. From this perspective, social
competence encompasses social skills in individuals and the self-regulation, organization,
planning, and decision-making skills necessary to demonstrate these social skills in their
relationships (Cohen et al., 2006; Kostelnik et al., 2016).

Among the determinants of social competence, indicators of school success such as
acceptance by teachers and academic success, establishing positive social relationships with
peers, being accepted by peers, developing friendships and adapting to the school environment
come to the fore (Christensen, et al., 2007).

Preschool children's relationships with their peers are directly influenced by social skills
and indirectly influenced by social competence and adaptive behaviors. Social skills
demonstrated within peer relationships contribute to the development of social competence,
and adaptive behaviors will increase. Thus, children with social competence and adaptive
behaviors will be accepted by their peers (Giilay-Ogelman, 2016a). During the preschool period,
children may struggle to regulate their emotions and exhibit appropriate behaviors. If a child has
difficulty regulating their emotions, this can lead to impulsive and aggressive behaviors,
negatively impacting their ability to establish or maintain appropriate social relationships. Such
situations can lead to the emergence of problem behaviors such as aggression, anger,
introversion, and anxiety in children (Corapgi et al., 2010; Yavuzer, 2017).

While peer relationships that support children's development from the earliest years of
life provide positive benefits, such as preparing them for life, they can also have negative effects,
such as aggression and bullying. In this sense, it should be considered that negative peer
relationships can occur alongside positive ones (Giinay, 2011).

Kirves and Sajaniemi (2012) stated in their study that bullying behavior patterns and
related roles emerge between the ages of 0 and 6. Olweus (1993) defined peer bullying as the
deliberate and persistent negative actions of those more powerful among peers against those



2299

less powerful. Children who exhibit bullying behavior in preschool may continue this behavior
into adulthood. Furthermore, some studies have shown that boys are more likely to bully other
children than girls (Kirves & Sajaniemi, 2012).

Undesirable behaviours are behaviors exhibited by children, either consciously or
unconsciously, in the classroom and affect the learning process of other children (Celep, 2011).
Frequently encountered undesirable behaviors include lying, taking other people's belongings
without permission, mocking, crying, jealousy, irritability, swearing, aggressive behavior, and
bullying (Glider, et al., 2018). Undesirable behaviours also resemble the characteristics of
children who act as bullies in peer bullying (Giilay-Ogelman, 2016b), and preschool teachers
frequently observe their children exhibiting behavioral problems. It has been observed that bully
children experience emotional and behavioral problems, have low academic achievement, and
are not successful in their adult careers (Carney & Merrell, 2001). Given that peer bullying can
emerge during the preschool period and to prevent these behaviors from occurring later in life,
it is important to closely monitor children's aggressive behaviors from an early age (Gulay-
Ogelman, 2016b). Therefore, preschool teachers should closely monitor undesirable behaviors
and research and implement a classroom management model appropriate for themselves and
their class to reduce or eliminate them (Taskaya, 2020).

One of the elements of classroom management is the management of undesirable
behaviours. Undesirable behaviours are behaviors that cause children to disrupt the educational
process. An increase in the frequency and systematicity of undesirable behaviours is a factor
that negatively affects classroom management (Kilig-Atici, 2014). In order for the educational
environment to become efficient and the desired behaviors to be exhibited, the emergence of
undesirable behavior must be prevented. For this reason, the teacher must take precautions
before the undesirable behavior occurs and take the necessary precautions to prevent it from
occurring (Karatay, 2019). The teacher can guide children to display correct behaviors through
effective classroom management. While the definition of classroom management from a
traditional perspective refers to the control of the classroom by the teacher (Basar, 2016; Turan,
2020), from a contemporary perspective, it emphasizes the teacher's support in children's skills
in understanding and directing their own behavior in a positive, safe environment (Sadik, 2018).
Classroom management it consists of five basic dimensions: ensuring the physical order of the
classroom, planning and carrying out teaching activities, effective use of time, regulating
relationships, and managing student behavior. Within this five-dimensional structure, teacher
behavioral adjustments can prevent undesirable behaviors, make the educational environment
supportive of desired behaviors, and create a positive classroom climate (Basar, 2016).

The purpose of this study was to examine the social competence levels and peer bullying
tendencies of preschool children aged 3-6, in light of the strategies used by preschool teachers
to manage undesirable behaviors in the classroom (Strategies PTUB). In this context, the
following sub-objectives were addressed through the research questions:

1. Do children's levels of peer bullying and social competence differ significantly
based on children's gender?

2. Do teachers' social competence strategies differ significantly based on their age
and satisfaction with their institution?

3. Are there significant relationships between children's social competence levels,
peer bullying levels, and social competence strategies?

4, Do social competence strategies significantly predict children's social
competence and peer bullying levels?
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2. Method

Research Model: Since this study aimed to examine the social competence and peer
bullying levels of preschool children according to strategies PTUB, a correlational research model
was adopted. The correlational research model is one of the quantitative research designs that
aims to reveal the level of relationship between two or more variables (Buyukdztirk, et al., 2021;
Gliner, et al., 2023; Tekindal, 2023).

Universe and Sample: The universe of this study consists of preschool children aged 3-6
enrolled in public and private kindergartens and kindergarten classes affiliated with primary
schools in Bayburt province during the 2022-2023 academic year. The universe of the study
consists of 20 kindergarten classes within primary schools and 9 independent kindergartens in
Bayburt province. The study group of the research was determined according to the
convenience sampling method. The convenience sampling method means that the researcher
selects situations that are closer to them and easier to access in order to gain speed and
practicality (Blyukozturk, et al., 2021). The data of the study were obtained from children aged
3-6 who attended kindergarten classes within 7 primary schools and 5 independent
kindergartens affiliated with the Ministry of National Education in Bayburt province during the
2022-2023 academic year and who volunteered to participate in the research, and their
teachers. Data on students were collected through teachers. Data on the gender, age, and
duration of preschool education for a total of 529 children, as well as data on the gender, age,
number of students in the class, and satisfaction levels of 41 teachers with the institution they
work for, are presented in Tables 1 and 2. Each teacher provided information on an average of
12 students.

Table 1.

Demographic Information About the Students Participating in the Research

Gender N %
Female 282 53,3
Male 247 46,7
Toplam 529 100
Age N %

3 year 46 9,2
4 year 130 25,9
5 year 326 64,9
Total 502 100
DCPE N %

1 year 392 79,4
2 year 96 19,4
3 year 6 1,2
Total 494 100

When Table 1 was examined, it was seen that 53.3% of the children were girls (282),
46.7% were boys (247); 9.2% of the children were 3 years old (46), 25.9% were 4 years old (130),
and 64.9% were 5 years old (326); 79.4% of the children were receiving preschool education for
the first time (392), 19.4% had been receiving preschool education for two years (96), and 1.2%
(6) had been receiving education for three years. Data were collected from 529 students in the
study, but since the age of 27 students and the number of years of preschool education for 35
students were unknown, analyses related to age were conducted with 502 students, and
analyses related to duration of preschool education were conducted with 494 students.
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Table 2.

Demographic Information of Teachers Participating in the Research

Demographic Information of Teachers N %
Gender Female 40 97,6
Male 1 2,4
Total 41 100
Age 25 and under 6 14,6
26-30 17 41,5
31-35 9 22,0
36-40 7 17,1
40 age and above 2 4,9
Toplam 41 100
Number of Students in Class 5-9 student 7 17,1
10-14 student 15 36,6
15-19 student 19 46,3
20 age and above 0 0
Total 41 100
Professional Experience Period 1-5 year 24 58,5
6-10 year 9 22,0
11-15 year 4 9,8
16-20 year 1 2,4
21 year and above 3 7,3
Total 41 100
Satisfaction Level with the I'm not satisfied 3 7,3
Institution I'm undecided 5 12,2
I'm satisfied 33 80,5
Total 41 100

When Table 2 is examined, it is seen that 97.6% of the teachers who participated in the
study were female (40), and 2.4% were male (1). When the age distribution is examined, 14.6%
of the teachers are 25 years old or younger (6), 41.5% are 26-30 years old (17), 22% are 31-35
years old (9), 17.1% are 36-40 years old (7), and 4.9% are 40 years old or older (2). When the
data regarding the number of students in the teachers' classes is examined, it is determined that
17.1% have 5-9 students in their classes (7), 36% have 10-14 students (15), and 46.3% have 15-
19 students (19). In terms of professional experience, 58.5% of the teachers have 1-5 years (24),
22% have 6-10 years (9), 9.8% have 11-15 years (4), 2.4% have 16-20 years (1), and 7.3% have
21 years or more (3). It was revealed that 7.3% of the teachers are not satisfied with the
institution they work in (3), 12% are undecided about whether they are satisfied with the
institution they work in (5), and 80.5% are satisfied with the institution they work in (33).

2.1. Data Collection Tools

In this section, information is given about the data collection tools of the research:
“Social Competence and Behavior Assessment-30 Scale”, “Preschool Peer Bullying Scale Teacher
Form”, “Scale for Determining the Strategies Used by Preschool Teachers Against Undesirable
behaviours in Classroom Management” and “Personal Information Form”.

2.1.1. Social Competence and Behavior Assessment 30 (SCBA 30) Preschool, Teacher Form:

The Social Competence and Behavior Assessment-30 (SYDD-30) Scale was developed by
LaFreniere and Dumas (1996); its adaptation to Turkish, validity and reliability studies were
carried out by Corapci et al. (2010).
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The SYDD-30 scale consists of three subscales: Social Competence (SG), Anger-
Aggression (AG), and Anxiety-Introversion (Al). Each subscale consists of 10 items. The scale is a
6-point Likert-type scale ranging from 1 (never) to 6 (always). High scores on the scale indicate
high levels of behavior on the relevant dimension (e.g., anger, social competence, or
introversion). Cronbach's alpha internal consistency coefficients for the original form of the scale
were found to be .88, .87, and .84, respectively. The item-total correlation coefficients for the
sub-dimensions were found to be .41 and above, and the test-retest reliability coefficients were
.64, .71, and .45, respectively. Furthermore, the Cronbach's alpha internal consistency
coefficient obtained in this study was calculated as .65.

2.1.2. Preschool Peer Bullying Scale Teacher Form:

When the validity and reliability studies of the peer bullying scale developed by Besnili
(2019) are examined, it is seen that it consists of three sub-dimensions: Physical Bullying,
Relational Bullying, and Verbal Bullying. The scores that can be obtained from this 14-item scale
range from 0 to 56. Higher scores indicate that relevant types of bullying behaviors are more
frequently encountered in the classroom environment. Within the scope of validity analyses,
confirmatory factor analysis (CFA) was conducted; data were collected from 247 teachers in
Istanbul for this analysis. As a result of the previously conducted exploratory factor analysis
(EFA), it was determined that the item factor loadings of the scale structured with 14 items
ranged between .50 and .75. The Cronbach's alpha internal consistency coefficients obtained in
the exploratory factor analysis (EFA) group were found to be .85 for the physical/relational
bullying sub-dimension, .88 for the verbal bullying sub-dimension, and .88 for the total score. In
the CFA group, these values were 0.83 for physical/relational bullying, 0.78 for verbal bullying,
and 0.88 for the total score, respectively. The total variance explained for the scale was reported
as 40.43%. In the sample used in this study, the Cronbach's alpha value for the scale was
calculated as 0.81. All these findings reveal that the scale is a valid and reliable measurement
tool (Besnili, 2019).

2.1.3. Scale for Determining the Strategies Used by Preschool Teachers to Manage Undesirable
Behaviors in the Classroom:

In this study, a scale developed by Keles (2015) was used to determine strategies of
PTUB. The scale consists of a total of 30 items and six subdimensions. Validity and reliability
studies of the scale were conducted with the participation of 289 preschool teachers. EFA results
indicated that the scale has a six-factor structure. Factor loadings ranged from .32 to .76, and
the factors explained 49.89% of the total variance. In the analyses conducted for the scale's
internal consistency, Cronbach's alpha coefficients were as follows: .86, .78, .64, .73, .71, and
.61. The scale's overall reliability coefficient was reported as .71. The Cronbach's alpha value
obtained in the application conducted within the scope of this research was calculated as .72.
This finding indicates that the scale has sufficient internal consistency and a valid structure.

2.1.4. Personal Information Form:

The personal information form includes information about the teacher's age, gender,
length of professional experience, number of students in his/her class, and level of satisfaction
with the institution he/she works for.

2.2. Implementation of Data Collection Tools

First, permission was obtained from the developers or adaptors of the scales used in the
study. The study group consisted of children attending preschools and their teachers. Therefore,
permission number 2022/22-12 was obtained from ayse.meb.gov.tr and inénii University's
Social and Human Sciences Scientific Research and Publication Ethics Board to conduct the
research in public schools affiliated with the Ministry of National Education. After obtaining
these permissions, all teachers working in public kindergartens and preschools affiliated with
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the Ministry of National Education in Bayburt province were interviewed. Information about the
participating teachers and their children was collected from the volunteers using a personal
information form and measurement tools. Data were collected face-to-face. It took each teacher
an average of 2.5 to 3 hours to complete all the measurement tools. Therefore, each teacher
was given two weeks to complete the measurement tools. Teachers completed and returned
the data collection tools within an average of two weeks. Teachers generally completed the tools
in their classrooms and at home. All data collection was completed in 4 months.

2.3. Data Analysis and Interpretation

An appropriate statistical package program was used in the data analysis of the study.
Parametric analyses were conducted because the study data were found to be normally
distributed. Because the study data were normally distributed, the t-test was used to examine
the difference between continuous variables in terms of two categorical variables. The ANOVA
test was used to examine the difference between continuous variables in terms of three or more
categorical variables. Pearson's correlation coefficient technique and simple linear regression
analysis were used to examine the relationships between dependent and independent variables.

3. Results

This section includes demographic information of the teachers and students
participating in the study, as well as the results of the t-test, ANOVA, correlation and regression
tests on the variables of the study.

Table 3 shows the kurtosis and skewness values for the dependent and independent variables
in the study.

Table 3.

Normality Analysis Results for Continuous Variables Included in the Study

Variables Skewness Kurtosis
Physical/Relational .400 -.699
Bullying

Verbal Bullying 1.191 .299
RTN -.125 -.978
CDM .825 -.137
TEM -.537 244
KM -.538 -.287
SDM 1.281 1.525
BCM 415 .078
Social Competence .083 -.648
Anger-Aggression 1.078 -.143
Anxiety-Introversion .679 -.912

When the results of the normality analysis of the continuous variables included in the
study were examined, it was seen that the values of all variables ranged from -2 to +2, all
variables except the social discipline model ranged from -1.5 to +1.5, and all variables except
verbal bullying, the social discipline model, and anger-aggression ranged from -1 to +1. In this
study, when the normality analysis criterion was between -2 and +2, all values were assumed
to show a normal distribution (George & Mallery, 2019).

Table 4.

T-Test Results for Examining Social Competence Scores in Terms of Gender

Gender N X Ss t P
Female 282 4.83 .894 5.078 .00*
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Social Male 247 4.40 1.040

Competence

Anger- Female 282 1.64 721 -2.401 .02*
Aggression Male 247 1.80 .809

Anxiety- Female 282 1.77 .866 .958 .09
Introversion Male 247 1.70 786

*p<.05

When Table 4 was examined, it was concluded that, according to the teachers'
opinions, the children's social competence scores differed significantly by gender (t=5.078,
p=.00<.05), and the girls' social competence scores (4.83) were significantly higher than the
boys' scores (4.40). According to the teachers' opinions, the children's anger-aggression scores
also differed significantly by gender (t=-2.401, p=.02<.05). Accordingly, the boys' anger and
aggression scores (1.80) were significantly higher than the girls' scores (1.64). When the
anxiety-introversion scores of preschool children were examined according to the teachers'
opinions, it was seen that there was no significant difference by gender (t=.958, p=.09>.05).

above

Table 5.
Anova Test Results for Examining the Age Distributions and Strategies PTUB Scores of Preschool
Teachers
Age N X Ss F P Significant
Difference
Reality 25 year and 6 3.37 .382 314 .87
Therapy under
Model 26-30 17 3.40 .094
31-35 9 3.46 .263
36-40 7 3.33 .353
40 year and 2 3.17 .549
above
Total 41 3.38 .350
Confident 25 year and 6 1.33 .678 1.316 .28
Discipline under
Model 26-30 17 1.04 474
31-35 9 .875 .559
36-40 7 1.33 461
40 year and 2 1.44 .265
above
Total 41 1.12 .528
Teacher 25 year and 6 2.50 .459 1.367 .26
Effectiveness under
Model 26-30 17 2.67 .552
31-35 9 2.26 .924
36-40 7 2.19 .813
40 year and 2 3.17 .235
above
Total 41 2.49 .695
Kounin 25 year and 6 2.55 .655 .794 .54
Model under
26-30 17 2.65 .923
31-35 9 2.04 1.00
36-40 7 2.48 .634
40 year and 2 2.67 471
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Total 41 2.47 .850
Social 26-30 17 2.65 .923 4.116 .01* 40 years and
Discipline 31-35 9 2.04 1.00 above>31-35
Model 36-40 7 2.48 .634 years, 26-30
40 year and 2 2.67 471 years, 25 years
above and below
Total 41 423 .505
Behavior 25 year and 6 1.94 1.06 .382 .83
Change under
Model 26-30 17 2.08 .637
31-35 9 2.30 .596
36-40 7 1.96 .487
40 year and 2 2.25 .353
above
Total 41 2.10 .656

*p<.05

When Table 5 is examined, it is seen that the scores of the reality therapy model strategy
used by teachers against undesirable behaviors in classroom management (F=0.314,
p=0.87>0.05), the assertive discipline model strategy scores (F=1.316, p=0.28>0.05), the teacher
effectiveness model strategy scores (F=1.367, p=0.26>0.05), the Kounin model strategy scores
(F=0.794, p=0.54>0.05) and the behavior modification model strategy scores (F=0.382,
p=0.83>0.05) do not differ significantly according to the age distributions of the teachers. It is
seen that the scores of the social discipline model strategy used by teachers differ significantly
according to the age distributions of the teachers (F=4.116, p=0.01<.05). According to the results
of the Gabriel post-hoc analysis test conducted to determine the source of this difference, the
scores of teachers aged 40 or over in using the social discipline model (1.50) are significantly
higher than the scores of teachers aged 31-35 (0.44), 26-30 (0.27) and 25 or younger (0.22).

Table 6.

Anova Test Results for Preschool Teachers' Satisfaction Levels in the Institution They Work and
Strategies PTUB

P.T.IS.L N X ss F p Significant
Difference
Reality I'm not 3 3.59 .525 .559 .58
Therapy satisfied
Model I'm undecided 5 3.38 .320
I'm satisfied 33 3.37 .346
Total 41 3.38 .351
Confident I'm not 3 1.21 1.01 2.177 13
Discipline satisfied
Model I'm undecided 5 1.55 .699
I'm satisfied 33 1.04 434
Total 41 1.12 .528
Teacher I'm not 3 2.44 .385 4.037 .03* Undecided >
Effectiveness satisfied Satisfied
Model I'm undecided 5 3.27 .279
I'm satisfied 33 2.38 .693
Total 41 2.50 .696
Kounin Model  I'm not 3 2.78 .694 .523 .60
satisfied
I'm undecided 5 2.73 1.09

I'm satisfied 33 2.40 .836
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Total 41 2.47 .850
Social I'm not 3 222 .385 .535 .59
Discipline satisfied
Model I'm undecided 5 .600 494
I'm satisfied 33 414 521
Total 41 423 .506
Behavior I'm not 3 2.92 .520 4219  .02* I am not satisfied
Change Model satisfied > | am satisfied
I'm undecided 5 2.45 .671
I'm satisfied 33 1.98 .606
Total 41 2.10 .656

*p<.05

When Table 6 is examined, it is seen that the scores for the reality therapy strategy used
by teachers against misbehaviors in the classroom (F=.559, p=.58>.05), the assertive discipline
model strategy scores (F=2.177, p=.13>.05), the Kounin model strategy scores (F=.523,
p=.60>.05) and the social discipline model strategy scores (F=.535, p=.59>.05) do not differ
significantly according to the satisfaction levels of teachers in the schools they work. It is seen
that the scores for the teacher effectiveness model strategy used by teachers (F=4.037,
p=.03<.05) and the scores for the behavior modification model strategy (F=4.219, p=.02>.05)
differ significantly according to the satisfaction levels of teachers in the schools where they
work.

According to the results of the Gabriel post-hoc analysis conducted to understand this
difference, the scores of teachers who were satisfied with their schools on the teacher
effectiveness model (2.44) were significantly lower than the scores of teachers who were
undecided on the teacher effectiveness discipline model (3.27). Furthermore, the scores of
teachers who were dissatisfied with their schools on the behavior modification discipline model
(2.92) were significantly higher than the scores of teachers who were satisfied with their schools
on the behavior modification discipline model (1.98).

Table 7.

Pearson Correlation Analysis Results for Continuous Variables of the Study

1 2 3 4 5 6 7 8 9 10 11
1 1
2 .45* 1
3 -.06 -35% 1
4 .18 .16 -21 1
5 .09 -.25 .13 46%* 1
6 .16 17 -.06 .58%*  56** 1
7 .20 .10 -44%* 26 21 .23 1
8 -11 -.14 21 .06 .34* .18 .64 1
9 -.08 -.08 -12 -.28 .00 -03 -04 .04 1
10 .22 40** 22 -.04 -.20 -05 -09 -11 -41** 1
11 12 .30 .10 .13 -.01 .04 -01 -19 -43**  21%** 1

*p<.05 **p<.01 Variables: 1. Physical-relational bullying, 2. Verbal bullying, 3. Reality Therapy Model, 4.
Assertive Discipline Model, 5. Teacher Effectiveness Model, 6. Kounin Model, 7. Social discipline model,
8. Behavior modification model, 9. Social competence, 10. Anger-aggression, 11. Anxiety-introversion
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Table 8.

Results of Regression Analysis Between Verbal Bullying Observed by Preschool Teachers in
Children and the Reality Therapy Model, One of the Strategies PTUB

Variable B Standard Error R t p
Constant 1.441 .507 2.843 .01
Verbal Bullying  -.353 .149 -.351 -2.338 .02
R=.35 R2=.12 p<.05 F(1,39)=5.468 p=.02

Table 9.

Results of Regression Analysis Between Verbal Bullying and Anger-Aggression Observed by
Preschool Teachers in Children

Variable B Standard Error 3 T p
Constant -.009 111 -.078 .94
Anger-Aggression .155 .056 1403 2.752 .01
R=.40 R%=.16 p<.05 F(1,39)=7.575 p=.00

4. Discussion, Conclusion and Recommendations

1. Social competency scores in children during the preschool period differ significantly
by gender. Girls' social competency scores are significantly higher than boys'. A review of the
relevant literature reveals many studies showing that girls receiving preschool education have
significantly higher social competency scores than boys (Isiksolu-Aysel, 2020; Liman, 2020;
Senol, 2021; Yavas, 2020; Yildiz, 2022). As in the current study, the higher social competency
scores of girls compared to boys may be due to girls completing their language development
more quickly and thus being able to communicate better at an early age. This successful
communication between girls and their environment may have increased their interaction with
their environment and bolstered their social competencies.

The findings of the study reveal two factors that are sub-dimensions of social
competence but negatively impact it. The first is anger/aggression. In this study, preschool boys'
anger/aggression scores were found to be significantly higher than girls'. Estrem (2005)
examined aggression in preschool children in terms of language and gender, concluding that
aggression tends to increase as language skills decrease. Furthermore, girls' expressive language
skills predict relational aggression more than boys, while boys' receptive language skills predict
physical aggression more than girls. These studies support the findings of the study. The fact
that boys generally exhibit more aggressive behavior than girls can be explained by society's
expectations being shaped by a gendered basis. When language development is considered a
factor that positively supports social competence, it can be argued that girls' faster language
development compared to boys leads to less aggressive behavior. This can also be interpreted
as a factor explaining girls' higher relational aggression scores compared to boys.

One factor influencing the emergence of aggression in the preschool period is parental
influence. Relational and physical aggression in preschool boys has been found to be related to
permissive maternal attitudes, while physical aggression in girls has been found to be related to
permissive and authoritarian maternal attitudes (Casas et al., 2006). Yildizbas and Sahin-Sak
(2020) also reported a negative relationship between democratic parenting and relational and
physical aggression, a positive relationship between authoritarian parenting and physical
aggression, and a positive relationship between permissive parenting and physical and relational
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aggression. Based on this information, it appears that aggression in preschool children is related
to parenting styles.

According to the results of this study, anxiety-introversion scores, the second sub-
dimension of social competence, do not differ significantly by gender. Yildirim (2023) examined
preschool children's anxiety based on parental perceptions and found no significant gender
difference. In a study where anxiety in children did not differ significantly by gender, the causes
of anxiety were identified as social anxiety, separation anxiety, generalized anxiety, obsessive-
compulsive disorder, and fear of physical injury (Spence et al., 2001). These results support the
findings of the study.

2. According to the research findings, only the preferences for the social discipline model
among the strategies PTUB exhibited a significant difference across teachers' ages. Looking at
the direction of the difference, the tendency to use the social discipline model was significantly
higher among teachers aged 40 and over, 31-35, 26-30, and 25 and under.

The social discipline model is also described in the literature as the logical consequences
model, the rational consequences model, or the Dreikurs model, after its developer, Rudolf
Dreikurs (Erdogan, 2016). According to the social discipline model, students attempt to meet
their social needs through undesirable behaviors. Teachers, by recognizing these social needs,
ensure that students are responsible for their behaviors, thereby developing their own internal
discipline. Therefore, it is emphasized that teachers implementing the social discipline model
should adopt a democratic teacher attitude (Aksoy, 2001; Kentli, 2016). Korkmaz and Sadik
(2011) found that teachers aged 40 and over are more sensitive to professional responsibility
and discrimination. It is conceivable that teachers aged 40 and over use this discipline model to
increase children's responsibilities and ensure their social development. However, the relevant
literature has not found conclusive evidence that they use the social discipline model more
frequently than other groups as they age.

Among the strategies, PTUB, the teacher effectiveness model and the behavior change
model differ significantly according to the satisfaction levels of teachers with the institution they
work in.

When the direction of the difference in the teacher effectiveness model is analyzed,
teachers who are undecided about their satisfaction with their institution are significantly more
likely to use the teacher effectiveness model strategy to address undesirable behaviors than
those who are satisfied with their institution. The teacher effectiveness model is based on the
views of A. Maslow and C. Rogers, who facilitated the development of humanistic theories in
psychology. According to the model, teachers should communicate effectively with children and
strive to understand their behaviors to change undesirable behaviors. Effective communication
and empathy between teachers and students play a significant role in changing undesirable
behaviors (Aksoy, 2001). In light of this result, it can be assumed that a teacher's partial
satisfaction with their institution supports their efforts to communicate effectively with and
understand students within the context of classroom management.

When the direction of the difference in the behavior change model is analyzed, teachers
who are dissatisfied with their institution are significantly more likely to use the behavior change
model strategy to address undesirable behaviors than teachers who are satisfied with their
institution. In the behavior change model, based on B. F. Skinner's views on operant
conditioning, teachers attempt to change behavior by providing reinforcement or punishment
in response to the consequences of behavior. Teachers who adopt this model use punishment
when an undesirable behavior occurs and reinforcement by giving rewards when a desired
behavior occurs (Aksoy, 2001; Kentli, 2016). It can be assumed that teachers who are dissatisfied
with their institution seek a quick solution to their classroom management problems and
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attempt to eliminate behavioral problems within the classroom with a more general solution,
without considering the individual characteristics of their students.

3. The results of the study revealed a moderate positive correlation between the
physical/relational bullying scores observed by teachers in children and the verbal bullying
scores. Tanrikulu et al. (2021) stated that there was a positive correlation between
physical/relational bullying and verbal bullying observed in preschool children. Uysal (2011) also
revealed in his study that physical/relational and verbal bullying were observed together in
preschool children, according to teacher observations. This information supports the results of
the study. In summary, preschool bullying children expose their peers to both physical and
verbal bullying. This can be thought of as the reason why a child who commits physical bullying
does not hesitate to also commit verbal bullying and often engages in these behaviors
simultaneously or in succession.

Another result showed a moderately positive correlation between teachers' observed
verbal bullying scores in children and anger/aggression, a sub-dimension of social competence,
with anger/aggression predicting 16% of verbal bullying. Karadas (2021) noted significant
correlations between children's peer bullying levels and aggression. Erol and Giilay-Ogelman
(2020) also stated that children's exposure to peer victimization and aggression were positively
and negatively correlated with being liked by their peers. Based on this research, it can be
expected that aggressive children might verbally bully their peers.

Another result showed a moderate negative correlation between teachers' observed
verbal bullying scores and the reality therapy model, one of the discipline strategies teachers
employ, with verbal bullying negatively predicting 12% of the reality therapy model's scores. The
reality therapy model involves meeting the five basic needs outlined by Glasser, emphasizing
the need for children to regulate their behavior by making sound choices and taking
responsibility for their actions (Aksoy, 2001; Murdock, 2016). From this perspective, the
negative correlation between a situation involving undesirable behaviors such as verbal bullying
and the reality therapy model, and the predictive relationships between them, is an expected
outcome. Because meeting a child's needs in the classroom increases their sense of belonging,
it can be expected that they will exhibit less or no behaviors such as taunting or insulting their
peers, or, even if they do exhibit these behaviors, they will recognize that they must take
responsibility for their actions.

4. The results of the study indicated a moderately negative correlation between the
reality therapy model and the social discipline model, which are discipline strategies. Teachers
using the reality therapy model instill responsibility in students and guide them toward choosing
desired behaviors. Teachers using the social discipline model, on the other hand, are expected
to establish rules with students, respect their belonging in the classroom, and make them feel
loved and cared for. In this method, teachers attempt to prevent undesirable behaviors by
establishing a genuine relationship with students and strengthening the relationship between
them (Dénmez, et al.,, 2018). While teachers using the reality therapy model to address
undesirable behaviors emphasize student choice of behavior and responsibility, the social
discipline model emphasizes the influence of humanistic views and the fulfillment of love and
belonging needs in teacher-student and student-student relationships. This may explain the
moderately negative correlation between the two models.

Another result determined a moderate positive relationship between the assertive
model, teacher effectiveness, and the Kounin model, which are discipline strategies. Teachers
who use the assertive model to address undesirable behaviors attempt to prevent undesirable
behaviors by establishing their authority in the classroom, reinforcing the behaviors of those
who comply with authority with rewards, and punishing those who do not comply with
authority. Teachers who use the teacher effectiveness model attempt to prevent undesirable
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behaviors by listening to their students' problems, trying to understand them, and supporting
their problem-solving. Teachers who use the Kounin model are expected to be effective leaders
in the classroom, observe their students, and employ effective teaching methods. In this
method, teachers attempt to prevent undesirable behaviors by effectively using teaching
principles and methods (D6nmez et al., 2018).

In assertive discipline, teacher effectiveness, and the Kounin model, teachers are active.
Teachers are assigned the primary role in preventing undesirable behaviors. Teachers are
portrayed as authoritarian leaders in the assertive model, as problem-solving leaders in the
teacher effectiveness model, and as leaders who utilize effective teaching strategies in the
Kounin model. In other words, teachers can adopt different leadership styles. From this
perspective, the moderately positive relationship between the assertive model and teacher
effectiveness and the Kounin model, as well as the moderately positive relationship between
teacher effectiveness and the Kounin model, can be explained.

Among discipline strategies, a moderate positive relationship was found between the
teacher effectiveness model, the Kounin model, and the behavior modification model. Teachers
who use the behavior modification model to address undesirable behaviors are expected to
reinforce desired behaviors using different reinforcement schedules when they occur and to
punish students using different punishment methods when undesirable behaviors do occur.
Teachers who use the Kounin model, on the other hand, take a preventative approach and
effectively use teaching principles and methods to prevent undesirable behaviors. As can be
seen from the above, the teacher effectiveness model does not utilize the reward and
punishment system as much as the behavior modification model. Teacher effectiveness also
discourages the presence of teachers as authoritarian forces in the classroom (Dénmez et al.,
2018). However, teachers today do not use the reward and punishment system as harshly as
they did in the past. Sahin and Arslan (2014) stated that teachers use a combination of methods
such as changing students' seats, giving nonverbal warnings, private meetings at the end of the
lesson, punishing students with grades, and administering both Type | and Type Il punishments
to address undesirable behaviors. As can be seen from this, teachers can use both methods
consistent with the behavior modification model, such as rewards and punishments, and flexible
methods such as changing the child's position or altering the flow of the lesson. In this respect,
the study suggests a moderately positive correlation between teachers' use of the behavior
modification model and the teacher effectiveness model in response to undesirable behaviors.

5. According to the research findings, a moderate negative correlation was determined
between the social competence scores observed by preschool teachers in children and the sub-
dimensions of social competence, anger/aggression and anxiety/introversion. A review of the
relevant literature reveals studies reporting similar moderate negative correlations between the
social competence levels of preschool children and their anxiety/introversion and
anger/aggression scores (Dereli, 2016; Kogak, 2018; Sisman, 2022; Yildiz, 2022). However, some
studies have revealed low-level negative correlations between these variables (Bozkurt, 2016;
Ozcanl, 2022; Pekdogan & Kanak, 2016). On the other hand, Pekdogan and Kanak (2016) also
reported no significant correlation between social competence and anger/aggression.

These findings suggest that the relationships between social competence and
anxiety/introversion and anger/aggression are not consistent in the literature. Based on the
results of the current study, it can be argued that children who exhibit introverted or aggressive
behaviors have lower social skills and, therefore, struggle to engage in adequate social
interactions with their peers.

A low-level positive correlation was found between anger/aggression and anxiety/introversion,
two sub-dimensions of social competence observed by teachers in children. Supporting the
study's findings, the relevant literature reveals moderate positive correlations between
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preschool children's anxiety/introversion and anger/aggression scores (Ozcanli, 2022; Sisman,
2022; Yildiz, 2022), low positive correlations (Kogak, 2018), moderate negative correlations
(Dereli, 2016), and, contrary to the study's findings, no significant correlation (Bozkurt, 2016).
These results indicate that the relationships between anxiety/introversion and anger/aggression
are inconsistent. These inconsistent results may be due to differences in how teachers or parents
assess children, differences in measurement tools, or differences in environmental influences
on children.

4.1. Recommendations for Educators

1. This study found that girls' social competence levels were significantly higher than
boys'. Therefore, it is recommended that social competence development programs be
developed and implemented to increase the social competence levels of preschool boys and
girls.

2. Since it is recognized that the social competence development of preschool children
can vary depending on the culture, it is recommended that eTwinning projects be carried out
with teachers in different preschool education institutions to increase social competence
studies.

3. It is recommended that in-service training be planned and implemented to support
the use of strategies PTUB.

4.2. Recommendations for Researchers

1. It is recommended that systematic and bibliometric compilation and meta-analysis
studies be conducted to examine the differences in social competence skills of preschool
children according to gender, in order to determine the effect of social competence in the
preschool period according to gender.

2. It is recommended that the number of studies examining the role of teachers in the
emergence, prevention and coping with bullying in the preschool period be increased.

3. It is recommended that studies be conducted to examine the changes in social
competence levels of children aged 3-6 years old according to age, longitudinally in different
cultures.

4. It is recommended that programs to prevent undesirable behaviours based on the
reality therapy model be developed to reduce the levels of verbal bullying in preschool children.

5. Teacher profile analysis study against undesirable behaviors in order to determine
strategies PTUB can be determined using mixed research methods.
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