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It is known that sight-reading exercises play an important role in the effective
implementation of string instrument education, contributing to the development of
students' note-reading and musical interpretation skills. Accordingly, the purpose of
this study is to conduct an in-depth analysis of the experiences, approaches, and
recommendations of faculty members in music education departments at faculties of
education in Turkey regarding the sight-reading process in undergraduate string-
instrument education. The research employed a phenomenological design, focusing

Received: 08.07.2025 on instructors’ personal experiences and approaches. The study group consisted of 25
faculty members from 14 universities in Turkey who, during the spring semester of
Accepted: 06.10.2025 2023-2024, taught string-instrument courses and had offered such courses for at least
two semesters. Participants were selected through criterion sampling. Findings
Published: 31.12.2025 indicate that most faculty members consider sight-reading exercises a multifaceted

and indispensable component of instruction; however, these activities are generally
conducted through individual initiative rather than within a structured curriculum.
Furthermore, many instructors rely on in-class études and repertoire instead of
specialized materials, while lesson hours devoted to instrumental instruction are often
insufficient for sight-reading practice. The study also revealed that students face
cognitive, technical, and motivational difficulties in this process.
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Introduction

Education is a crucial process through which individuals develop by acquiring knowledge, skills, and values,
and through which societies convey culture and knowledge to future generations. Music education, as a
significant branch of education, enhances individuals' aesthetic sensitivity and supports their creativity and
social skills. It enables people to express emotions and thoughts through sound, while also playing a critical
role in preserving cultural heritage and passing it on to future generations. Ugan (2005) situates music in human
life by emphasizing its role in fulfilling the individual’s need to express the unique and aesthetic through sound,
and by referencing music’s multiple functions across different dimensions of life. He also considers music's
cultural function through activities such as enhancing individual and social culture, ensuring intergenerational
transmission, strengthening intercultural relations, and contributing to the construction of cultural identity.
According to Konakg¢r (2010), music education has two fundamental functions arising from the
multidimensional nature of music: on one hand, as a tool in general education to instill desired behaviors in
individuals; on the other hand, as a direct educational field aimed at developing musical competencies in the
individual.

Based on these definitions, music education is a multidimensional field that serves both as a means of shaping
individual behaviors and as an end aimed at developing musical competencies. Therefore, the quality of music
education holds great significance for fostering individual creativity, ensuring cultural continuity, and
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strengthening artistic expression. One of the key factors determining the quality of music education is the
music teachers working in this field and the departments of music education within the fine arts education
faculties that train them. In these departments, prospective music teachers are equipped with professional
knowledge and skills in areas such as music pedagogy and performance. Instrumental instruction offered in
music education departments constitutes a fundamental area of learning, enabling teacher candidates to
develop individual performance skills and achieve musical expressiveness. As noted by Ucar and Taninmis
(2022, as cited in Pehlivan, 2024, p. 2), “Instrumental education is not only an important dimension of music
education but also a fundamental competence that music teacher candidates should continue to develop
throughout their lives.”

A music teacher’s proficiency in musical expression and ability to perform various national and international
repertoires in professional life are directly related to their level of instrumental performance competence. In
this context, the quality of the instrumental instruction that teacher candidates receive during their
undergraduate education emerges as a decisive factor in the development of their professional qualifications.
The education of string instruments, which possess a universal identity beyond traditional instruments,
occupies a significant place in teacher-training programs conducted within music education departments.

According to Tas (2020), string instruments play a significant role in the development of polyphonic music
culture. In Classical Western music orchestras, they constitute the core elements due to their larger number
compared to wind and percussion instruments. Moreover, their rich repertoire and widespread use in
ensembles performing various musical genres, including Turkish music, make string-instrument education one
of the most prominent areas within instrumental training.

String-instrument education stands out as one of the most demanding disciplines in instrumental training,
requiring technical proficiency, physical coordination, sensory sensitivity, and long-term discipline. Students’
ability to accurately analyze a musical piece and perform it on their instrument without expert guidance largely
depends on their sight-reading skills. In particular, the structural characteristics of fretless string instruments
make the sight-reading process more complex, requiring additional technical precision and auditory sensitivity
from students.

Sight-reading, an essential component of instrumental education, refers to the process of performing a musical
piece accurately in terms of tempo, nuance, and technique without prior preparation. Lehmann and Kopiez
(2009) define sight-reading as reading and performing a piece of music that has not been practiced, or only
minimally practiced, at an appropriate tempo and with proper expression (as cited in Uyan, 2024). Mishra’s
(2014) meta-analysis indicates that sight-reading is a teachable and improvable skill, particularly strengthened
through ear training, improvisation, technical exercises, and musical knowledge. In string-instrument
education, sight-reading practice not only enhances students’ note-reading speed but also develops their
technical proficiency, musical perception, and holistic understanding of a piece. Competence in this area
directly contributes to prospective teachers' professional growth as well as their ability to teach music
effectively in future classrooms. Therefore, the development of sight-reading skills in string-instrument
education should be regarded as a key component of the music teacher-training process. According to Saktanl
and Ciftcibasi (2017), sight-reading is a multidimensional skill that can be improved through regular practice
and constitutes a fundamental competency required by all musicians throughout their professional careers.

Pehlivan and Taninmis (2023) emphasize that sight-reading is a fundamental skill for music students and
musicians, noting that as individuals become more proficient on their instruments, the technical level of the
repertoire they encounter increases, making sight-reading indispensable. The same study suggests that the
time saved through rapid sight-reading can be devoted to memorization, familiarization with the instrument’s
repertoire, developing musicality and agility, and learning the characteristics of different periods and styles.
According to Pehlivan (2024), individuals who acquire rapid sight-reading skills do not lose time during the
note-reading process and can therefore focus more effectively on technical and musical studies. Adamyan
(2020) states that sight-reading provides musicians with an alternative to long and monotonous practice
routines, facilitating the learning process, increasing self-confidence, reducing performance anxiety, and
supporting mental balance. Similarly, Puurtinen (2018) argues that sight-reading should be treated as a distinct
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skill area in music education and highlights the importance of systematic sight-reading practice by
demonstrating that experienced musicians perform it more fluently.

In this context, sight-reading should be regarded not merely as a reading process but as a catalyst for musical
development. The habit of sight-reading is one of the fundamental components of music education and holds
particular importance in string-instrument training. During the string-instrument education process, the ability
to instantly read, interpret, and perform musical notation plays a vital role in developing students’ musical and
technical proficiency. These skills not only enhance individual performance quality but also strengthen
coordination and musical cohesion by supporting ensemble-playing competence. A review of the academic
literature indicates that original studies focusing on sight-reading are relatively limited. According to Saktanli
and Ciftcibasi (2017), textbooks used in music education do not sufficiently include targeted exercises for
developing sight-reading skills; instead, this ability is often fostered indirectly through the sight-reading of
musical works.

From the perspective of students enrolled in music teacher-education programs, increasing scholarly research
that systematically explores sight-reading practices specific to string-instrument training will both deepen
existing knowledge and provide valuable guidance for practitioners.

In this context, the primary objective of this study is to conduct an in-depth examination of the views and
practices of faculty members who teach string instruments in the music education departments of education
faculties, regarding students’ sight-reading performance in undergraduate instrumental training. Within this
scope, based on the instructors’ own sight-reading experiences during their undergraduate studies, the
importance they attach to sight-reading in current teaching practices, the difficulties students face in this
process, and the methods, techniques, and resources developed to address these challenges are explored.
Furthermore, by analyzing variations in the frequency, duration, and intensity of students’ sight-reading
activities, as well as the proficiency criteria instructors consider when transitioning to practice, the study aims
to propose recommendations for improving sight-reading performance. Accordingly, the study seeks to
answer the following research questions:

1. What kinds of sight-reading studies did the instructors engage in during their undergraduate
education?

2. What are the instructors’ views on the necessity of students practicing sight-reading in string-
instrument education?

3. What are the fundamental elements to consider in the sight-reading process for string instruments?
4. What are the main difficulties students encounter during sight-reading?

5. What practices do instructors implement in their string-instrument teaching to improve students’
sight-reading performance?

6. Do instructors establish any level or competency criteria before directing students to sight-reading
exercises? If so, what are these criteria?

7. What methods and techniques do instructors use to enhance their students’ sight-reading
performance?

8. Are there any resources that instructors use to support the development of sight-reading skills? If so,
what are these resources?

9. According to the instructors, what kinds of changes should be observed in the frequency, duration,
and intensity of students’ sight-reading practice?

10. What are the instructors’ suggestions for addressing the problems related to sight-reading
performance in string-instrument education?
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Method
Research Design

This study is a qualitative research that aims to explore in depth the views of faculty members who teach string
instruments in the music education departments of education faculties in Turkey regarding sight-reading
performance. According to Patton (2015), qualitative research seeks to understand how individuals experience,
perceive, and interpret a particular phenomenon. Therefore, a qualitative design was adopted, as it allows for
an in-depth and detailed examination of the research problem. The study investigated the current state of
sight-reading practices in string-instrument education, the specific methods applied by faculty members in this
field, the challenges faced by students, and the instructors’ proposed solutions to these challenges.

The research design was identified as phenomenology. According to Moustakas (1994), the phenomenological
design allows for an in-depth exploration of individuals’ subjective experiences and perspectives regarding a
specific phenomenon (in this study, sight-reading practices in string-instrument education). In this context, the
use of the phenomenological design enabled the researcher to reveal the personal experiences of instructors
who taught string instruments in the music education departments of fine arts education faculties during the
2023-2024 academic year, as well as the shared characteristics of these experiences concerning sight-reading
practices in instrumental education. The study group was determined in accordance with the purpose of the
research.

This study was conducted with the approval of the Harran University Social and Human Sciences Ethics
Committee, dated 15.02.2024 and numbered 2024/50.

Study Group

The study group of this research consisted of 25 faculty members from 14 different universities who
volunteered to participate and were teaching in the music education departments during the 2023-2024 spring
semester. Participants were selected using criterion sampling, one of the purposive sampling techniques
suitable for qualitative research. According to Patton (2015), purposive sampling enables the selection of
individuals who possess knowledge and experience relevant to the research purpose and is widely used in
qualitative studies. Atak (as cited in Yildinm, 2019) defines purposive sampling as a sampling type based on
the researcher’s judgment about who can provide the most accurate information. Ozbagi (2019) states that the
criterion sampling method aims to include cases, objects, or individuals with specific characteristics in the
sample to ensure that data sources are directly related to the research problem.

In this regard, the following were determined as the main criteria for participant selection: being employed in
the departments of music education within the fine arts education faculties, teaching string-instrument
education courses, and having taught these courses for at least two semesters. These criteria were structured
to ensure the collection of in-depth and high-quality data within the scope of the study.

In this regard, the faculty members who participated in the study were individuals with experience in teaching
string instruments in music education departments, and they shared their views on a voluntary basis. Participant
diversity was ensured by including instructors from different universities across Turkey, which also contributed
to the regional and institutional diversity of the data. To ensure the confidentiality of participants’ identities,
each was assigned a numerical code from 1 to 25. Demographic information regarding the institutions where
the instructors work, their areas of expertise (instrument type), professional experience, gender, academic titles,
and undergraduate education is presented in Tables 1, 2, 3, 4, and 5.
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Table 1. Institutions Where the Faculty Members in the Study Group Work and the Number of Participants

Order University Name n
1. Gazi University 2
2 Bolu Abant izzet Baysal University 4
3 Mugla Sitki Kogman University 3
4, Marmara University 1
5. Tokat Gaziosmanpasa University 2
6 indni University 1
7 Balikesir University 1
8 Bursa Uludag University 2
9. Sivas Cumhuriyet University 1
10. Kastamonu University 1
11. Sivas Cumhuriyet University 1
12. Necmettin Erbakan University 1
13. Erzincan Binali Yildirnm University 2
14. Harran University 3

N
ul

Total

Table 1 shows that a total of 25 faculty members from 14 universities participated in the study. The majority of
participants were from Bolu Abant izzet Baysal University, Mugla Sitki Kogman University, and Harran University,
respectively.

Table 2. Data on the primary instrument of the teaching staff in the study group

String Instrument Type n
Violin 13

Viola 7

Cello 4

Double Bass 1
Total 25

As shown in Table 2, participation was obtained from four string instrument areas: violin, viola, cello, and double
bass. The violin area had the highest number of participants (n = 13), followed by viola (n = 7), cello (n = 4),
and the lowest participation was observed in the double bass area (n = 1).

Table 3. Years of professional experience and gender of the teaching staff in the study group

Years of Professional Experience Women (n) Men (n)
1-3 1
8-10 3
10-15 3 2
15 years and above 4 12
Total 10 15

As seen in Table 3, the majority of the participants (n = 15) were male, and most of them (n = 21) had either
15 years and above or 10-15 years of professional experience.

Table 4. Educational status of the teaching staff in the study group

Educational Status n
Bachelor's Degree 3
Master's Degree 2
Doctorate 19
Master of Fine Arts 2

Table 4 shows that the majority of the participants hold doctoral degrees.
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Table 5. Types of undergraduate degrees obtained by the teaching staff in the study group

Undergraduate Degree Type n
Conservatory 3
Faculty of Education 21
Faculty of Fine Arts 1

Table 5 indicates that most of the participants in the study group (n = 21) are graduates of the Faculty of
Education.

Data Collection Methods

The data for this study were obtained through a semi-structured interview form developed in accordance with
the purpose and scope of the research. During the preparation of the interview form, the relevant literature
was first reviewed to construct a theoretical framework for the subject, and a preliminary pool of eight open-
ended questions was created. This question pool was then submitted to five field experts for evaluation using
an expert evaluation form to ensure content validity. Based on the experts’ suggestions and feedback, revisions
were made to the questions, and two additional questions were added, resulting in a final interview form
consisting of a total of 10 questions.

The data collection process was carried out by the researcher during the spring semester of the 2023-2024
academic year, between March and July. The interviews were conducted through various communication
methods, including telephone, e-mail, and face-to-face meetings. During the face-to-face interviews, care was
taken to provide an environment in which participants could express their thoughts comfortably and freely.
Each interview lasted approximately 15 to 20 minutes. At the beginning of each interview, participants were
informed about the purpose of the research, and the open-ended questions in the interview form were asked.
This method enabled the teaching staff to express their experiences and opinions in a detailed and in-depth
manner.

Data Analysis

The qualitative data collected in the scope of the research were systematically examined using the content
analysis method. Patton (2014) defines content analysis as the process of reducing comprehensive qualitative
data sets and identifying meaningful patterns within these data.

During the analysis process, the participants’ responses to the interview questions were first examined using
the constant comparative method, and codes were generated from similar and meaningful statements. These
codes were then grouped to identify themes and sub-themes, and the findings were presented systematically
in tables. In addition, to make the emerging data clearer and more interpretable, frequency and percentage
values were calculated, and the results of the analysis were supported with quantitative data.

Creswell (2007) states that the coding process is central to content analysis; this process allows similarities and
commonalities within the data to be identified and organized under meaningful themes and categories.
Creswell (2020) further recommends that multiple researchers conduct coding simultaneously and work toward
establishing a shared coding framework to enhance the reliability of qualitative data analysis.

In this context, the codes and themes generated during the analysis process were reviewed by field experts,
and the necessary revisions were made based on their evaluations. To ensure the reliability of the coding
process, the level of agreement between the codes assigned by two independent researchers was calculated
using the formula developed by Miles and Huberman (1994):

Agreement Coefficient = Number of agreements / (Number of agreements + Number of disagreements)

As a result of the calculation, it was determined that consensus was reached on 39 sub-themes and 162 codes
under 10 main themes, while disagreement existed on 11 codes. Based on these data, the inter-coder
agreement coefficient was calculated as 0.93, indicating a high level of coding consistency.
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Findings

In this section, the codes, themes, and sub-themes derived from the analysis of the questions directed to the
participating faculty members and their responses are presented comprehensively. To enhance the clarity and
systematic examination of the data, the analytical outcomes have been arranged in tabular form. This layout
allows the findings to be reviewed more transparently and grasped as an integrated whole.

Findings Related to the First Question

To gather information on whether the participating faculty members engaged in any sight-reading activities
during their undergraduate studies, and to understand the nature of those activities, they were asked the
following question: "Did you carry out any studies related to sight-reading performance during your
undergraduate education? If yes, could you describe these activities?” The participants’ responses were
analyzed through content analysis, and the resulting codes, themes, and sub-themes are presented
comprehensively in Table 6.

Table 6. Faculty Members’' Engagement in Sight-Reading Practices During Their Undergraduate Instrumental
Training

Theme: Sight-Reading Practices in Undergraduate String Instrument Training
Sub-theme Codes Instructor Code f %
“We engaged in sight-
reading through études and 3,5, 6, 7, 8, 10, 12, 13, 14, 15,

Yo . . . 1 2
es repertoire pieces during the 16,19, 23 3 >
instrument course.”
“There was no sight-reading
component in our instrument 1, 2,9, 17, 18, 21, 22, 24, 25 7 28
No course.”
Icar.rled out {hlelduaI 5|ght; 4,11, 20 5 20
reading practice on my own.
Total 25 100

Upon examining Table 6, it is observed that 52% of the instructors (f = 13) reported engaging in sight-reading
through études and repertoire passages during their undergraduate string instrument training. In contrast,
48% of the instructors (f = 12) indicated that their undergraduate instrumental education did not include any
activities related to sight-reading performance. Additionally, 20% of the instructors (f = 5) stated that they
practiced sight-reading individually outside the scope of their formal instrumental training.

Findings Related to the Second Question

To explore the perspectives of the participating faculty members regarding the necessity of incorporating sight-
reading practices into string instrument education, they were asked the following question: “"What are your
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views on the need for students to engage in sight-reading studies within string instrument training?” The
responses provided by the participants were systematically analyzed through content analysis, and the
resulting codes, themes, and sub-themes are presented comprehensively in Table 7.

Table 7. Faculty Members’ Views on the Necessity of Sight-Reading Activities in Undergraduate Instrumental

Training
Theme: The Necessity of Sight-Reading Activities in Undergraduate String Instrument Education
f
Instructor (based on o
Sub-theme Codes Code 25 %
participants)
“It is essential for achieving technical command of the
instrument.”
Instrumental ::ascliizlo;ltjeigz;r?mental performance and helps students gain 5.6 10, 11,
Prof|.C|ency and “Sight-reading enhances and deepens overall musical 12,1318, 11 44
Musical . 19, 22, 11,
understanding.
Development e . L . . e 17,
Sight-reading plays a significant role in developing musicality.
“Progress in instrumental performance is closely tied to sight-
reading ability.”
“It provides meaningful benefits for orchestra and chamber
Contributions to music courses.” 248 15
Ensemble “Sight-reading is important for a wide range of theoretical and 1'9 ’13' 16’ 9 36
Performanceand  practical field courses.”, 1’8 é1 !
Major Courses “Sight-reading is indispensable for students preparing to take '
part in orchestral ensembles.”
“It enhances students’ problem-solving abilities.”
“It develops the capacity to think and respond rapidly.”
Technical and ”It. .contri?utes to the ability to read music quickly and
o efficiently. 1,6,5, 22,
Cognitive e . . . 6 24
Development Slght—r.ea?mg practice accelerates the process of learning new 14, 23
repertoire.
“The pace of a student’s instrumental progress may differ
depending on their sight-reading proficiency.”
Student Self- “It strengthens students' self-efficacy beliefs regarding 24,8, 12,
Efficacy instrument performance.” 23 > 20
“Sight-reading is a fundamental skill that every musician should
possess.”
General Value VIt is impgrtant not o?ly for string players but for performers 15,16, 13,
and Necessity across all |.nstrumen.ts. o 18 14 5 20
“Regular sight-reading practice is highly necessary.”
“The inability to sight-read is a widespread issue among
learners.”
“Students should be equipped with a solid foundation in basic
sight-reading skills.”
“Sight-reading practice needs to be continuous and
systematically maintained.”
Educational “Sight-reading practice should be integrated into basic music
Necessity and Lnstru_ctlon. . N . ‘ 9,7 20, 14 4 16
Process Novice students should refrain from practicing sight-reading
Management without instructor supervision.”

“Sight-reading activities ought to be required starting from the
second grade.”

“Sight-reading components should be included in midterm and
final assessment procedures.”
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An examination of Table 7 reveals that the codes derived from the faculty members’ views on the necessity of
sight-reading activities in string instrument education are organized under six themes. Among these themes,
“Instrumental Proficiency and Musical Development” constitutes the largest proportion at 44% (f = 11). Within
this theme, participants highlighted contributions of sight-reading activities such as enhancing instrument
mastery, improving practical fluency, and fostering musicality.

This theme is followed by “Ensemble Performance and Contributions to Field Courses,” which accounts for 36%
(f = 9). Under this theme, faculty members emphasized that sight-reading practice benefits not only individual
instrumental instruction but also various field courses, particularly orchestra and chamber music.The theme of
“Technical and Cognitive Development” represents 24% (f = 6), where participants noted advantages such as
strengthened problem-solving skills, quicker thinking, improved rapid-reading ability, and increased pace of
progress on the instrument.

The theme of “Student Self-Efficacy” accounts for 20% of the responses (f = 5), with faculty members noting
that sight-reading activities can enhance students’ sense of competence in playing their instruments. Under
the theme of "General Value and Necessity,” participants emphasized that sight-reading is a fundamental skill
expected of every musician and that it is important for all performers, not only for those studying string
instruments.The theme of "Educational Necessity and Process Management"” represents 16% of the responses,
where faculty members expressed views such as the need to equip students with basic sight-reading skills, the
importance of maintaining continuous sight-reading practice, the recommendation that beginners should not
undertake sight-reading without guidance, the suggestion that sight-reading activities should begin in the
second year, and the opinion that sight-reading études should be included in examinations.

Findings Related to the Third Question

To explore the views of the participating faculty members on the fundamental aspects that should be taken
into consideration during the sight-reading process for string instruments, they were asked the following
question: “In your opinion, what are the key points that should be considered during the sight-reading process
for string instruments?” The responses provided by the participants were systematically analyzed through
content analysis, and the resulting codes, themes, and sub-themes are presented in detail in Table 8.
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Table 8. Faculty Members’ Views on Key Considerations in the Sight-Reading Process for String Instruments

Theme: Key Points to Consider in the Sight-Reading Process

f
Instructor (based on
-th %
Sub-theme Codes Code 25 b
participants)
“Identifying the tonality” 1,246,
Technical and “Determining positions, fingerings, and bowing techniques” 10, 14, 15,
Structural “Analyzing rhythmic structures and meters” 16, 17, 18, 14 56
Analysis “Evaluating harmonic progressions and modulations” 19, 22, 24,
“Planning right- and left-hand techniques” 25
“Setting an appropriate practice tempo and using a metronome”
. “Following a systematic and progressive practice method” 2,3,4,6,7,
Practice Process . . .
Applying whole-to-part or part-to-whole practice strategies 9, 13, 14,
and Y . . , B 13 52
Methodolo Structuring the study according to the student’s level 16, 17, 18,
9y “Playing the entire piece at a reduced tempo before reaching the 20, 25
original speed”
Musical llAppIylpg musmal expressions and dynamic nuances 2567
. Practicing in accordance with the style and character of the
Expression and . . . . ” 10, 15, 16, 9 36
. period in which the piece was written
Interpretation . . . . _ . 19, 22
Analyzing musical motifs and phrases within the piece
Intonation and ”'I\DA:\I/ZTZITnng Twcac:crlie (Ient:goa:;j?:ation and rapid music-readin 28,12, 16, 7 28
Technical Skills eveloping y P 9 121,22
skills
“Enhancing and supporting the student’s motivation”
. “Improving cognitive awareness and fostering focused attention
Cognitive and . .
psychological during practice 3, 16, 20, 5 20
Pchesses “Determining an appropriate duration and difficulty level for sight- 24, 25

reading tasks”
“Imagining the sound of the piece before playing it"

An examination of Table 8 reveals that the codes derived from faculty members’ views on the key considerations
in the sight-reading process for string instruments are grouped under five themes. The theme with the highest
proportion is “Technical and Structural Analysis,” accounting for 56% of the responses (f = 14). Within this
theme, participants highlighted the importance of technical and structural elements such as identifying the
tonality, determining positions, fingerings, and bowing techniques, analyzing rhythmic structures and meters,
conducting harmonic analysis, and planning right- and left-hand techniques during sight-reading. This theme
is followed by “Practice Process and Methodology,” which represents 52% of the responses (f = 13). Under this
theme, faculty members emphasized approaches such as setting an appropriate practice tempo and using a
metronome, following a systematic and progressive practice method, employing whole-to-part or part-to-
whole practice strategies, structuring practice according to the student’s level, and initially playing the piece at
a tempo slower than the original.

The theme of "Musical Expression and Interpretation” appears in 36% of the responses (f = 9). Faculty members
noted the importance of applying musical expressions and nuances, practicing in accordance with the stylistic
characteristics of the period in which the work was composed, and analyzing musical motifs and phrases.
Additionally, the theme of “Intonation and Technical Skills" accounts for 28% of the responses (f = 7). Within
this theme, participants emphasized that careful attention to intonation, the development of hand-eye
coordination, and the improvement of rapid music-reading skills are essential components of the sight-reading
process. Lastly, the theme of “Cognitive and Psychological Processes” accounts for 20% of the responses (f =
5). Under this theme, faculty members highlighted several cognitive and psychological factors that should be
considered during sight-reading, including enhancing and sustaining student motivation, strengthening
cognitive awareness and attentional focus, providing appropriate time and selecting suitable difficulty levels
for sight-reading tasks, and mentally audiating the piece before playing it.
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Findings Related to the Fourth Question

To identify the primary difficulties that students face during the sight-reading process, the participating faculty
members were asked the following question: “In your opinion, what are the main challenges students
encounter when engaging in sight-reading?” The responses provided by the participants were systematically
analyzed through content analysis, and the resulting codes, themes, and sub-themes are presented in detail in
Table 9.

Table 9. Instructors’ Views on the Fundamental Difficulties Students Experience in the Sight-Reading Process
in String Instrument Education
Theme: The fundamental difficulties students experience during the sight-reading process
f
Sub-theme Codes Instructor Code  (basedon25 %
participants)

“Problems with instrument mastery due to insufficient
individual practice”
“Lack of necessary prerequisite knowledge for sight-
reading”
“Deficiencies in music theory”
“Lack of experience”
“Not knowing effective practice principles”
“Insufficient sight-reading habits”
“Attempting to sight-read pieces beyond one’s level”
“Not analyzing the piece prior to sight-reading”
"Attempting to sight-read without analyzing the
tonality”
“Difficulty determining fingerings”
“Problems with bow planning”
“Issues arising from technical deficiencies”
“Intonation problems” 1,3,15,19,3,8,
Technical Problems  "Difficulty identifying bowing techniques” 12,22, 13, 24, 11 44
“Problems with position analysis” 25
“Rhythmic problems”
“Incorrect rhythmic execution”
“Difficulty counting measures”

5.6,10,11, 2,
13,16, 17, 12 48
19,23, 24, 25

Insufficient
Preparation and
Lack of Training

“Problems caused by lack of attention”

“Difficulty perceiving the overall musical structure”
Cognitive and “Problems with hand-eye coordination”
Attention-Related “Mismatch  between note-reading speed and
Problems instrumental execution”
"Difficulty following subsequent notes”
"Difficulty reading fast passages”
"Difficulty performing nuances”
“Difficulty with musical expression”
Motivation and “Low motivation for sight-reading”
Psychological “Physical tension during sight-reading” 14,16, 17, 21 4 16
Problems “Difficulty maintaining patience”

7,89 15,17,
23,24, 25

Musical Problems 3,16, 2,8,20,5 6 24

Table 9 shows that the codes derived from the instructors’ views on the fundamental difficulties students
experience during the sight-reading process are grouped under five themes. Among these themes, the one
with the highest percentage (48%, f = 12) is ‘insufficient preparation and lack of training.’ This theme includes
fundamental issues such as ‘insufficient individual practice,’ 'lack of prerequisite knowledge for sight-reading,’
‘deficiencies in music theory," ‘lack of experience,’ ‘lack of knowledge of effective practice principles,” ‘not
analyzing the piece prior to sight-reading,” and ‘insufficient sight-reading habits. This theme is followed by
‘technical problems,’ with 44% (f = 11). Under this theme, instructors mention issues such as ‘difficulty
determining fingerings,” ‘problems with bow planning,’ ‘technical deficiencies,” ‘intonation problems,” ‘difficulty
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identifying bowing techniques,’ ‘problems in position analysis,” ‘rhythmic problems,” and ‘difficulty counting
measures.

The theme of ‘cognitive and attention-related problems’ is observed in 32% of the cases (f = 8). Under this
theme, instructors mention fundamental issues such as ‘problems arising from a lack of attention,’ ‘difficulty
perceiving the overall musical structure,’ ‘hand-eye coordination problems,” ‘problems with the speed of note
reading and transferring it to the instrument,’ ‘difficulty following subsequent notes,” and ‘difficulty reading
fast passages. This theme is followed by ‘musical problems’ with 24% (f = 6). Under this theme, instructors refer
to fundamental problems in sight-reading such as ‘difficulty performing nuances’ and ‘problems with musical
expression.’

Finally, the theme of ‘motivation and psychological problems’ appears at 16% (f = 4). Within this theme,
significant problems experienced during the sight-reading process are expressed, including ‘lack of motivation
for sight-reading,” ‘physical tension during sight-reading,” and 'difficulty maintaining patience.

Findings Related to the Fifth Question

To determine the extent to which the participating faculty members allocated time to sight-reading practice
within their string instrument instruction, they were asked the following question: ‘Do you allocate time to
sight-reading practice in the string instrument instruction you provide?’ The responses obtained from the
participants were systematically analyzed using content analysis, and the resulting codes, themes, and sub-
themes are presented in detail in Table 10.

Table 10. Teaching Staff's Allocation of Time to Sight-Reading Performance within Their Instrumental
Instruction

Theme: The Status of Sight-Reading Practice Conducted in Class

Sub-theme Codes Instructor Code f %

“In class, | set aside 5-10 minutes for sight-reading 1, 2,3,7,8,10, 12, 15, 16,
etudes and pieces.” 18, 19, 24, 25
“| allocate 20 minutes in class for sight-reading

. S " 23
Ves simple melodic pieces. 50
“| allocate 30 minutes in class for sight-reading 14 80
etudes.”
The émounF of t,l,me | allocate to sight-reading in 45 13, 17, 21
class is not fixed.
No “I do not conduct sight-reading practice.” 6, 9,11, 20, 22 5 20

Total 25 100

Table 10 shows that the codes derived from the instructors’ views on their use of sight-reading practice in
instrumental lessons are grouped under two themes. Among these themes, the theme 'Yes' has the highest
proportion, with 80% (f = 20). Under this theme, it is understood that instructors engage in sight-reading of
the etudes and pieces studied in class. The time they allocate for this varies: some instructors reported devoting
'5-10 minutes,” others '20-30 minutes,” while some indicated that they set aside time for sight-reading but did
not specify a fixed duration. This theme is followed by the ‘No’' theme with 20% (f = 5). Under this theme,
instructors stated that they 'do not conduct sight-reading practice.

Findings Related to the Sixth Question:

To determine whether the participating faculty members had established a proficiency or level criterion before
initiating students into sight-reading practice, they were asked the following question: ‘Do you have a level or
proficiency criterion that you use before beginning students with sight-reading practice?” The responses
obtained from the participants were systematically analyzed using content analysis, and the resulting codes,
themes, and sub-themes are presented in detail in Table 11.
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Table 11. Data Table on the Level Criterion Determined by Instructors for Initiating Sight-Reading Practice

Theme: Level Criteria for Initiating Sight-Reading Practice
Sub-theme Codes Instructor Code f %

"Sight-reading practice should be conducted at every 123450683 1011,

No level.” 12,13, 14,15, 16, 17, 18, 22 88
20, 21,22, 23, 25
“It should be practiced for half an hour starting from
the 2nd year.”
“When instrumental mastery begins to develop.”
Yes “When the student has achieved sufficient command 19, 7, 24 3 12
of bowing techniques, intonation, and rhythmic
playing skills.”

“At the end of the 1st year.”

Total 25 100

Table 11 shows that the codes derived from the instructors’ views regarding whether they set a level criterion
before initiating students into sight-reading practice are grouped under two themes. Among these themes,
the ‘No’ theme has the highest proportion, with 88% (f = 22). Under this theme, instructors expressed the view
that 'sight-reading practice should be conducted at every level," indicating that no level criterion should be
required. The second theme, 'Yes,” accounts for 12% (f = 3). Under this theme, instructors described various
criteria for beginning sight-reading practice, such as ‘starting from the 2nd year,’ ‘'once instrumental mastery
begins to develop,” ‘when students have sufficient command of bowing techniques, intonation, and rhythmic
playing skills,” and ‘at the end of the 1st year.

Findings Related to the Seventh Question:

To identify the methods and techniques that participating faculty members use to improve their students’
sight-reading performance in string instrument instruction, they were asked the following question: ‘What
types of methods and techniques do you use to enhance your students’ sight-reading performance in your
string instrument instruction?’ The responses obtained from the participants were systematically analyzed
using content analysis, and the resulting codes, themes, and sub-themes are presented in detail in Table 12.
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Table 12. Methods and Techniques Used by Instructors in Class to Improve Students’ Sight-Reading
Performance

Theme: Special Methods and Techniques Used to Improve Sight-Reading Performance

Sub-theme Codes Instructor Code f %
“Sight-reading with a metronome”
“Performing rhythmic reading exercises”
“Doing rhythmic studies”
“Conducting technical analysis”
“Articulation exercises”
Musical and “Helping students develop a perspective on the notes that 11,17, 24,15, 8,

Technical Studies shape musical expression” 2,10,25,12,13 1040
“Doing musical exercises”
“Guided visualization (mental practice) before playing”
“Conducting form analysis”
“Writing original etudes with specific behavioral objectives”
“Doing short exercises from a sight-reading book”
Lack of Special ) ' ‘ . o 1.3,6,9,11 18,
Methods and No special method or technique is applied 8 32
. 20, 22
Techniques

"Performing level-appropriate works from different periods and
musical styles”
“Having students play 1-2 pieces or etudes at the same level”

Work Wl.th “Assigning level-appropriate sight-reading exercises in different
Repertoire and . p
musical genres 2,57, 254 5 20
Instrumental “Developing rhythmic mastery by having students pla
Materials bing Thy Yoy 9 play

orchestral parts”

“Playing orchestral parts”

"Having students sight-read next week's assignment”

"Applying the demonstration—practice technique”
Teaching Methods  “Using teaching methods such as explanation, discussion,
and Approaches question—answer, discovery, and demonstration—practice”

“Using the exposure method”

14, 23, 19, 16, 21 5 20

Upon examining Table 12, it was determined that the codes derived from the instructors’ views on the methods
and techniques they use to improve students’ sight-reading performance were grouped under four themes.
Among these themes, the theme with the highest percentage, ‘Musical and Technical Studies,” accounted for
40% (f = 10). Within this theme, instructors reported using methods such as practicing sight-reading with a
metronome, conducting rhythmic reading and analysis exercises, applying technical analysis and articulation
studies, performing musical expression and form analysis, using visualization (mental practice) techniques,
writing original études, and utilizing sight-reading books. The second theme, ‘Lack of Specific Methods and
Techniques,’ stands out with 32% (f = 8). This theme reflects instructors’ statements indicating that they do not
use any particular method or technique for teaching sight-reading.

The third theme, ‘Working with Repertoire and Instrumental Materials,’ is represented by 20% (f = 5). In this
context, instructors reported practices such as having students sight-read level-appropriate works from
different periods and musical styles, ensuring that students play pieces and études at the same level, using
orchestral parts to develop rhythmic fluency, and having students sight-read the following week’s assignment.

Finally, the theme of ‘Teaching Methods and Approaches,” which is also represented by 20% (f = 5), indicates
that instructors employ a variety of instructional strategies such as demonstration, explanation, discussion,
guided discovery, and the exposure method.

Findings Related to the Eighth Question:

To determine whether the participating faculty members used any resources to improve their students’ sight-
reading performance, and if so, what these resources were, the following question was asked: “Are there any
resources you use to enhance your students’ sight-reading performance? If so, what are these resources?” The
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responses obtained from the participants were systematically examined using content analysis, and the codes,
themes, and subthemes identified in this context are presented in detail in Table 13.

Table 13. Data on the in-class resources used by faculty members to improve sight-reading performance

Theme: Resources Used to Improve Sight-Reading Performance

Sub-theme Codes Instructor Code f %
1,2,356,738,
Resource "No resources” 9,10, 11, 14, 17, 19 76
Utilization Status “Etudes and pieces generally used in class” 18,19, 21, 22, 23,
24,25

“Fontaine — Rhythmic Reading Book”
“Feuillard and Sevcik, etc.”
“John Kember & Roger Smith — Violin Sight Reading 1 and

2
Resources for “Shinichi Suzuki — Note Reading for Violin”
“Joanne Martin — | Can Read Music: A Note Reading Book 12, 13, 15, 3 12

String Instruments -
9 for Violin Students”

“Violin Training Il (Edip Gunay — Ali Ugan)”

“Omer Can - Violin Training |, II, lIl, IV

“0. Sevcik - Violin Studies I-I1"

“H. Sitt — 100 Etudes, Books I-II"

“TRT repertoire”

“The repertoire of Turkish folk music and Turkish art
music”

. “ABRSM (Associated Board of the Royal Schools of Music)
Repertoire and books”

General Music “Paul Harris — Improve Your Sight-Reading! Elementary 420,16, 3 12
Resources

Grades (Piano)”

“Claudette Sorel & Robert M. Diamond — An Independent
Learning Approach to Piano Sight Reading”

"Howard Richman — Super Sight Reading Secrets (Piano)”

Total 25 100

Upon examining Table 13, it was determined that the codes derived from the views of the faculty members
regarding the resources they use to improve sight-reading performance in their courses were grouped under
three main themes. Among these themes, the theme with the highest proportion, “Resource Utilization Status,”
accounted for 76% (f = 19). Within this theme, it was observed that the faculty members stated that there were
no specific resources dedicated to sight-reading studies, and that they could only engage in sight-reading
practice using the pieces and études employed during lessons. The second theme, “Resources for String
Instruments,” represented 12% (f = 3). Within this theme, the specific resources used by faculty members
included Fontaine — Rhythmic Reading, Feuillard, Sevcik, John Kember & Roger Smith — Violin Sight Reading 1
and 2, Shinichi Suzuki — Note Reading for Violin, Joanne Martin — | Can Read Music: A Note Reading Book for
Violin Students, Violin Training Il (Edip Giinay — Ali Ucan), Omer Can — Violin Training |, Il, lll, IV, O. Sevcik —
Violin Studies I-1l, and H. Sitt — 100 Etudes, Books I-II.

Finally, the theme “"Repertoire and General Music Resources” emerges with a proportion of 12% (f = 3). Under
this theme, references are made to resources such as the TRT repertoire of Turkish folk music and Turkish art
music, books published by the Associated Board of the Royal Schools of Music (ABRSM), Paul Harris — Improve
Your Sight-Reading! Elementary Grades (Piano), Claudette Sorel & Robert M. Diamond — An Independent
Learning Approach to Piano Sight Reading, and Howard Richman — Super Sight Reading Secrets (Piano).

Findings Related to the Ninth Question:

To determine the participating faculty members’ views on how the frequency, duration, and intensity of practice
aimed at improving students’ sight-reading performance should change, the following question was asked: “/n
your opinion, how should the frequency, duration, or intensity of practice aimed at improving students’ sight-
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reading performance be adjusted to enhance their sight-reading skills?” The responses obtained from the
participants were systematically analyzed using content analysis, and the codes, themes, and sub-themes
identified in this context are presented in detail in Table 14.

Table 14. Data on the factors determining the frequency, duration, or intensity of students’ sight-reading

practice
Theme: Factors Determining the Intensity of Students' Sight-Reading Practice

Sub-theme Codes Instructor Code f %
“Sight-reading practice should always be regular at every
level.”
“It is necessary to practice regularly.” 1,4,5, 12,15,

Regular and N . . .

At least 20 minutes should be devoted to sight-reading 18, 20, 21, 22, 12 48

Continuous Practice o
inuou ! practice in each lesson.” 23,25, 14

“Every student should engage in sight-reading practice until
they develop a certain level of proficiency.”

“Practice should be organized with attention to individual
differences.”

“The frequency, duration, and difficulty of practice should be

Ta.klng Indlv!dual adjusted according to individual differences.” 273683,
Differences into "Each student should carry out sight-reading practice 10,11, 24 12 48
Account ) ; youtsig gp 16,19, 17
appropriate to their level.
“The duration and intensity of practice should be arranged
according to the student'’s developmental progress.”
Gradual and Due to physical and mental fatigue, sight-reading practice

should not be carried out for long periods at the beginning.” 13 1 4

Controlled Increase . . .
“The duration of practice should be increased gradually.”

Total 25 100

Upon examining Table 14, it is seen that the opinions of the faculty members regarding the factors determining
the intensity of students’ sight-reading practice are grouped under three main themes. Among these, the
theme with the highest proportion, “Regular and Continuous Practice,” accounts for 48% (f = 12). In this context,
the faculty members emphasized that sight-reading practice should be carried out regularly regardless of the
student’s level, that it is important for each student to continue such practice until a certain level of habit and
consistency is developed, and that at least 20 minutes of each lesson should be devoted to sight-reading
activities. The second theme, also representing 48% (f = 12), is "Taking Individual Differences into Account.”
Under this theme, the faculty members stated that sight-reading practice should be planned in accordance
with students’ individual levels, and that the frequency, duration, and difficulty of practice should be
determined by considering individual differences. Lastly, the theme “Gradual and Controlled Increase,” with a
proportion of 4% (f = 1), emerges. The views within this theme indicate that conducting sight-reading practice
for long periods at the initial stage may lead to physical and mental fatigue; therefore, the duration of practice
should be increased gradually.

Findings Related to the Tenth Question:

To determine the participating faculty members’ suggestions for addressing the problems encountered in
sight-reading performance within string instrument education, the following question was asked: “What are
your suggestions for addressing the problems experienced regarding sight-reading performance in string
instrument education?” The responses obtained from the participants were systematically analyzed using
content analysis, and the codes, themes, and sub-themes identified in this context are presented in detail in
Table 15.



T. Topaloglu 928

Table 15. Data on faculty members’ suggestions for addressing problems related to sight-reading
performance in instrument training

Theme: Suggestions for Addressing Problems Related to Sight-Reading Performance

f
Instructor (based on o
Sub-theme Codes Code 25 %
participants)
“Working to address problems based on individual 3,16, 2,3,
- differences.” 5,18, 24, 6,
Individual “Increasing student motivation.” 7,21
Differences and Y . 9 , N . ' 10 40
o Enhancing students’ self-confidence.
Motivation " . . . B
Performing pieces with awareness.
“Discussing the problems experienced in sight-reading.”
“Practicing sight-reading pieces and études regularly.”
“Continuous, planned, and regular sight-reading practice
contributes positively to instrument mastery.”
“Sight-reading practice requires patience, dedication, and 110,11
Regular and regular effort.” L
. . e . - . . 17, 14, 15, 8 32
Systematic Practice Sight-reading proficiency is directly proportional to the 9 17
amount of practice devoted to it.” '
“"Assigning plenty of practice tasks/homework is necessary.”
“At least 20 minutes of each lesson should be devoted to
sight-reading practice.”
“Engaging in conscious sight-reading practice under
continuous teacher guidance.”
Teacher Guidance "Worl.<|r?g together Wlt‘h the teacher.ls important. 12,16, 13,
. . Providing students with a systematic approach to how 5 20
and Orientation . . . Y 22,21
sight-reading should be carried out.
“Practicing sight-reading regularly under teacher
supervision.”
“Lesson hours should be arranged as 2 hours per week.”
Development of “The number of instrument lesson hours should be
. " 20, 22, 23,
Courses and increased. 25 19 5 20
Curriculum “The requirement for sight-reading performance in exams '

should also be implemented in Faculties of Education.”
“Developing basic musical skills such as pitch awareness
and note reading.”

Basic Music " o . A
Education and Practicing scales and Sevcik exercises.
) "Prioritizing scale and technical studies.” 56,18, 24, 4 16
Technical “Achieving proficiency in fundamental music knowledge.”
Knowledge gp y 9¢

“Having the necessary technical knowledge of the

instrument.”

“Selecting level-appropriate resources.”

“Practicing sight-reading on different musical genres will

increase students’ interest.” 23,25,11,8 4 16
“The piece to be sight-read should be evaluated in terms of
genre and form.”

“Participating in an orchestra or an amateur ensemble.”
“Engaging in ensemble work.”

“Taking part in ensemble activities such as orchestra and
chamber music.”

Use of Resources
and Materials

Ensemble Work and
Community
Activities

4,23, 25, 3 12

Table 15 shows that the suggestions offered by the faculty members for addressing the problems encountered
in sight-reading performance are grouped under seven sub-themes. The sub-theme with the highest
proportion, “Individual Differences and Motivation,” accounts for 40% (f = 10). In this context, it was
emphasized that developing solutions by taking individual differences into account, engaging in one-on-one
communication with students regarding the difficulties they experience, supporting students’ self-confidence
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and motivation, and encouraging the conscious performance of musical works are of great importance. The
second sub-theme, “Regular and Systematic Practice,” represents 32% (f = 8). In this context, it was highlighted
that at least 20 minutes of each lesson should be devoted to sight-reading practice, that sight-reading études
and pieces should be included regularly, that instrument mastery can be strengthened through a planned and
consistent practice process, that an approach requiring patience and dedication should be adopted, and that
continuous assignment of sight-reading-related tasks is necessary.The sub-theme “Teacher Guidance and lts
Importance,” ranked third, accounts for 20% (f = 5).

In this context, the importance of conducting the sight-reading process systematically under teacher guidance
was emphasized. The fourth sub-theme, “Development of Courses and Educational Programs,” also accounts
for 20% (f = 5). Within this theme, it was stated that regulations such as increasing the number of instrument
lesson hours and making sight-reading performance mandatory in examinations should be implemented.

The fifth sub-theme, “Basic Music Education and Technical Knowledge,” represents 16% (f = 4). This theme
highlights the necessity of developing tone awareness and note-reading skills, regularly applying scale and
technical studies, and enhancing the technical knowledge related to the instrument. The sixth sub-theme, "Use
of Resources and Materials,” also accounts for 16% (f = 4). In this context, it was emphasized that identifying
level-appropriate resources, increasing student interest by practicing sight-reading across different musical
genres, and analyzing the piece in terms of genre and form before sight-reading it are important.

Finally, the sub-theme "Ensemble Work and Community Activities,” with a proportion of 12% (f = 3), indicates
that encouraging ensemble participation and involvement in groups such as orchestras and chamber music
ensembles plays a significant role in improving students’ sight-reading skills.

Discussion, Conclusion, and Recommendations

The research findings indicate that although some faculty members stated that sight-reading studies involving
etudes and pieces were included during their undergraduate education, a significant portion reported that
such practices were not part of their training. This suggests that undergraduate students studying string
instruments are not guided by a systematic and standardized program for sight-reading development.
Furthermore, it appears that some faculty members continue sight-reading activities through their own
individual efforts. This situation indicates that sight-reading instruction is not sufficiently structured within
academic programs and is largely carried out based on personal initiative.

The findings show that the teaching staff consider sight-reading exercises in string instrument education to be
a multifaceted necessity. Similarly, Pehlivan’s (2024) study reported that 90% of the experts participating in the
research believed that sight-reading studies were essential in instrumental training, while only 10% disagreed,
indicating a high level of consensus among the experts on this issue. When both studies are evaluated together,
it becomes clear that sight-reading training is viewed as an indispensable component of instrumental
education, and that the attitudes of teaching staff and experts largely overlap in this regard. Teaching staff
emphasize that sight-reading not only enhances instrumental mastery but also contributes to musical
development by fostering practicality. Furthermore, the findings highlight that sight-reading plays an
important role in ensemble settings such as orchestras and chamber music. In addition, sight-reading is noted
to support rapid note reading, problem solving, and overall instrumental progress, and some teaching staff
underline its importance as a process that strengthens students’ self-efficacy. However, it is also emphasized
that sight-reading studies should be approached systematically within the educational process and
implemented through structured stages.

All these evaluations demonstrate that sight-reading is not confined to individual instrumental development,
but rather constitutes a fundamental educational component that supports cognitive, technical, and ensemble
performance skills. Therefore, structuring sight-reading exercises within a standardized curriculum and
implementing them in a sustainable manner in string instrument education emerges as an essential
requirement for strengthening students’ musical and technical development. Similarly, Adamyan (2020)
emphasizes that sight-reading skills are not only foundational to individual musical growth but also enhance a
teacher’s pedagogical effectiveness and artistic competence. The study further notes that, in order for teacher
candidates to acquire this skill effectively, sight-reading instruction must be systematically embedded within



T. Topaloglu 930

the curriculum. This perspective aligns with the findings of the present research, underscoring the necessity of
addressing sight-reading education through a structured and programmatic approach rather than leaving it to
individual preference or initiative.

The findings indicate that the most critical component of the sight-reading process is technical and structural
analysis. It is emphasized that identifying the tonality, determining positions and fingerings, analyzing bowing
techniques, and examining rhythmic structures play a decisive role in successful sight-reading. In addition, the
importance of the practice process and methodology comes to the forefront; a systematic practice approach,
the use of a metronome, and strategies such as progressing from smaller sections to the whole are noted to
support the process. Sight-reading also carries a significant dimension in terms of musical expression and
interpretation. Performing in accordance with the stylistic characteristics of the period and analyzing musical
motives and phrases contribute to interpreting the work while preserving its artistic integrity. Furthermore, it
is emphasized that intonation and technical skills must be developed; accurate intonation, hand-eye
coordination, and rapid note-reading ability play an essential role in this process. The impact of cognitive and
psychological factors on the sight-reading process cannot be overlooked. Increasing motivation, strengthening
cognitive awareness, and engaging in mental audiation positively influence students’ musical perception and
performance confidence.

The research also shows that students encounter various difficulties during the sight-reading process. These
difficulties can be considered across several dimensions. The most common issue is insufficient preparation
and lack of training; the absence of well-developed individual practice habits, limited music theory knowledge,
and lack of experience further contribute to this problem. Similarly, Smith (2015) concluded that for students
to achieve meaningful and sustainable improvement in their sight-reading skills, they must develop a conscious
commitment to this process and make sight-reading practice an integral part of their regular individual study
routine. In this context, both the present findings and similar views in the literature indicate that sight-reading
instruction is not merely a technical process but also a pedagogical domain that encompasses disciplined
individual practice habits.

Technical difficulties are also among the significant factors that negatively affect the sight-reading process.
Determining fingerings, planning bowing patterns, intonation errors, and rhythmic irregularities make it
challenging for students to carry out sight-reading accurately and fluently. In addition, cognitive and attention-
related issues influence the process; slow note-reading speed, delays in transferring what is read to the
instrument, lack of attention, and insufficient hand—eye coordination constitute major obstacles. Difficulties
related to musical expression are associated with the accurate execution of nuances and weaknesses in musical
phrasing. Furthermore, motivation and psychological factors also play a role in shaping students’ approach to
the sight-reading process; low motivation, physical tension, and impatience may hinder the efficient
progression of the process.

The majority of instructors teaching string instruments incorporate activities focused on sight-reading
performance into their lessons. A significant number of instructors reported that they allocate a specific amount
of time in their lessons to sight-reading etudes and pieces. The amount of time devoted to sight-reading
practice varies among instructors; some spend 5-10 minutes, others 20-30 minutes, while some allocate time
without setting a specific duration. However, it was also identified that certain instructors do not include sight-
reading practice in their instrument lessons. This situation indicates that although sight-reading activities are
generally integrated into the instructional process in string instrument education, the duration and
methodological approaches adopted by instructors differ considerably.

Most instructors teaching string instruments argue that sight-reading exercises should be implemented at all
levels, without waiting for students to reach a particular stage of proficiency. This approach enables students
to develop sight-reading skills from an early phase and supports their overall musical growth. However, a
smaller number of instructors emphasize that certain foundational skills—such as instrument mastery,
intonation, rhythm, and bowing techniques—should be acquired before beginning sight-reading exercises.
These findings reveal the presence of differing approaches to sight-reading instruction in string instrument
education, while indicating that the general tendency leans toward a more flexible implementation.



931

It has been observed that instructors teaching string instruments adopt various methods and techniques to
improve their students’ sight-reading performance. In this context, the most common approach involves
musical and technical exercises. Instructors support their students’ sight-reading skills through practices such
as rhythmic reading, technical and formal analysis, visualization techniques, articulation exercises, and original
études. Additionally, it has been noted that some instructors do not employ any specific method or technique
for teaching sight-reading. Repertoire-based studies represent another widely preferred approach, allowing
students to strengthen their sight-reading skills by performing works from different periods and genres. It has
also been observed that various instructional strategies—such as discovery learning, explanation, discussion,
demonstration, and exposure—are used throughout the teaching process. In addition to these findings,
Chappell’s (2020) study demonstrated that learning by ear supports sight-reading skills; it further emphasized
that ear-based learning can positively influence music literacy and serve as an effective method both for
preparing students for sight-reading and for performing memorized repertoire. Similarly, Cullumber’s (2023)
research found that rhythmic training, knowledge of musical style, and accompaniment studies each contribute
to the development of sight-reading skills; however, it clearly indicated that when these methods are applied
together (a combined approach), students show far more pronounced improvements in note accuracy and
fluency.

It has been determined that the vast majority of instructors teaching string instruments do not use a specific
resource to improve sight-reading performance; instead, they conduct sight-reading practice through the
pieces and études already used in their lessons. Similarly, Pehlivan’s (2024) study found that 90% of the experts
included sight-reading activities only to a limited extent in their instrument lessons—primarily focusing on
students’ assignments or addressing difficult passages within these assignments—while 10% did not include
such activities at all. Furthermore, most experts stated that the current number of instrument lesson hours is
insufficient for additional sight-reading practice. When both studies are evaluated together, it becomes evident
that despite the generally positive attitudes of instructors toward sight-reading, the methods used to develop
this skill remain largely confined to existing lesson content, and the limited lesson hours prevent the
implementation of a systematic and comprehensive approach to sight-reading instruction.

In addition, some instructors make use of method books and exercise materials specifically designed for string
instruments. In this context, it is observed that various publications containing rhythmic reading exercises and
technical études are preferred. Another approach involves the use of general music resources and repertoire
books. In this regard, it is stated that Turkish folk music and Turkish art music repertoires, as well as international
music education sources, contribute to the sight-reading process.

It has been observed that instructors teaching string instruments adopt different approaches regarding the
frequency, duration, and intensity of sight-reading practice. The general tendency is that sight-reading should
be carried out regularly and continuously. Instructors emphasize that it is important for students to continue
these exercises until they develop a certain level of habit and that a specific portion of each lesson should be
dedicated to sight-reading work. Another approach highlights the importance of considering individual
differences, drawing attention to the need for creating practice plans appropriate to students’ levels. It is stated
that the frequency, duration, and difficulty of sight-reading practice should be determined according to each
student’s individual development. Furthermore, a smaller number of instructors indicate that sight-reading
activities should be increased gradually and in a controlled manner, noting that long practice periods without
such progression may lead to physical and mental fatigue.

Different approaches have emerged regarding how to address the problems encountered in sight-reading
performance within string instrument education. Instructors emphasize that considering individual differences
and supporting students’ motivation are important factors in overcoming the difficulties experienced during
the sight-reading process. Moreover, it is stated that adopting a regular and systematic practice routine, as
well as dedicating a specific portion of lesson time to sight-reading, will enhance students’ instrumental
mastery. It is also noted that the sight-reading process should be conducted under teacher guidance, and that
educational programs should be organized in a way that supports this process. Similarly, Dalkiran’s (2011) study
found that students who received sight-reading instruction performed significantly better than the control
group who did not receive such training. Accordingly, the study emphasized that sight-reading instruction
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should be structured as a separate and systematic course within instrument training programs. When both
findings are considered together, the importance of approaching sight-reading instruction not as an incidental
activity but as a planned, structured, and guidance-based pedagogical process becomes evident.

Furthermore, it is stated that strengthening tone knowledge, note-reading skills, and technical exercises within
the scope of basic music education, making use of level-appropriate resources and materials, and working with
different musical genres will contribute positively to the process. Finally, it is noted that encouraging ensemble
work and group activities is effective in developing students’ sight-reading skills.

Based on the results of the study, the following recommendations are offered:

Sight-reading practice should be addressed within a standard and systematic curriculum rather than
being left to individual initiative.

Regular and sustainable sight-reading activities should be incorporated into lessons, and a specific
portion of each class should be dedicated to this practice.

Educational programs may be aligned with basic music education, music theory, and rhythmic reading
courses in order to support note-reading and sight-reading skills.

Instructors should utilize diverse and multifaceted methods and techniques in sight-reading
instruction.

The amount of time allocated to sight-reading during lessons may be increased.

Differentiated sight-reading materials can be used according to student levels, taking individual
differences into account.

The number of sight-reading-focused method books and repertoire resources prepared for string
instruments should be increased.

Motivational strategies should be employed during the sight-reading process, and students’ sense of
self-efficacy should be supported.

Sight-reading exercises should be implemented at all levels—not only when students reach an
advanced level—ensuring the development of this skill from the early stages of instruction.
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Yayli calgi egitiminin etkili ydritilmesinde, 6grencilerin nota okuma ve mdzikal
yorumlama becerilerinin gelisimine katki saglayan desifre calismalarinin dnemli bir rolG
oldugu bilinmektedir. Bu dogrultuda gerceklestirilen bu arastirmanin amaci,
Turkiye'deki egitim fakiltelerinin mizik egitimi anabilim dallarinda gorev yapan
ogretim elemanlarinin, lisans diizeyindeki yayl calgi egitiminde desifre siirecine dair

deneyim, yaklasim ve O&nerilerini derinlemesine analiz etmektir. Arastirma, nitel
arastirma desenlerinden olgu bilim (fenomenoloji) modeliyle yiritilmis ve 6gretim

Yikleme: 08.07.2025 elemanlarinin konuya iliskin kisisel deneyim ve yaklasimlarini anlamaya odaklanmistir.
Arastirmanin calisma grubunu, 2023-2024 bahar yariyilinda Turkiye'deki 14 farkli
Kabul: 06.10.2025 Gniversitenin mizik egitimi anabilim dallarinda gérev yapan, yayli calg! egitimi dersi
vermekte olan ve bu dersi en az iki donem yuritmis 25 6gretim elemani
Yayin: 31.12.2025 olusturmaktadir. Katihmcilar, 6l¢it ornekleme ydntemiyle belirlenmistir. Arastirma

sonuclarina gore yayli ¢algi egitimi veren 6gretim elemanlarinin blyik bir cogunlugu
desifre calismalarini cok yonli ve vazgecilmez bir egitim unsuru olarak gérmekte, ancak
bu calismalarin sistematik bir mufredat cercevesinde degil bireysel inisiyatifle
yUrutulduga tespit edilmistir. Ayrica 6gretim elemanlarinin dnemli bir kisminin 6zel
kaynaklardan ziyade derslerdeki etlt ve eserler Gzerinden calismalari sirdirdtgd, calgi
ders saatlerinin desifre icin yetersiz oldugu ve dégrencilerin bu slregcte bilissel, teknik ve
motivasyon sorunlari yasadigi belirlenmistir.

Arastirma Makalesi

DOI: 10.17984/adyuebd.1737443

Giris
Egitim, bireylerin bilgi, beceri ve degerler kazanarak kendilerini gelistirdigi, toplumlarin ise kiltir ve bilgiyi
gelecek kusaklara aktardigi 6nemli bir stregctir. Egitimin 6nemli bir kolu olan muzik egitimi, bireylerin estetik
duyarhliklarini gelistiren, yaraticiliklarini ve sosyal becerilerini destekleyen bir alandir. Mizik egitimi, bireylerin
duygu ve disiincelerini sesle ifade etmelerine olanak tanirken, kiltirel mirasin korunmasi ve gelecek nesillere
aktariimasinda da kritik bir rol oynar. Ugan (2005) mizigin insan yasamindaki yerini, bireyin 6zgiin ve estetik
olani sesler araciligiyla ifade etme gereksinimini karsilamasi ve insan hayatinin farkli boyutlarindaki ¢cok yonli
islevlerine dayandirmaktadir. Ayrica muzigin kulturel islevini; bireysel ve toplumsal kiltiri gelistirme, kusaklar
arasi aktarimi saglama, kilturler arasi iliskileri giiclendirme ve kiltirel kimlik insasina katki saglama gibi
etkinlikler cercevesinde degerlendirmektedir. Konakgi'ya (2010) gbre muzik egitimi, mizigin ¢ok boyutlu
yapisindan kaynakli olarak iki temel isleve sahiptir. Bir yandan bireylere genel egitim silreclerinde istendik
davraniglar kazandirmada bir arag islevi gorirken, diger yandan bireyde miuziksel yeterlikleri gelistirmeyi
hedefleyen dogrudan bir egitim alani olarak degerlendirilmektedir. Bu tanimlardan hareketle mizik egitimi,
hem bireysel davranislarin sekillendirilmesinde bir aragc, hem de muziksel yeterliklerin kazandiriimasinda amag
olan ¢ok boyutlu bir egitim alanidir. Bu nedenle, muzik egitiminin niteligi; bireysel yaraticiigin gelisimi, kalturel
surekliligin saglanmasi ve sanatsal ifadenin glg¢lendirilmesi agisindan buyik bir dnem tasimaktadir. Mizik
egitiminin niteligini belirleyen en 6nemli unsurlardan biri, bu alanda gérev yapan muzik 6gretmenleri ve onlar
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yetistiren egitim fakdltelerinin giizel sanatlar egitimi bolimUu mizik egitimi anabilim dallaridir. Bu bolimlerde
muzik dgretmenleri adaylari, mesleki bilgi ve beceri, muzik pedagojisi ve performans alanlarinda donanimli
hale gelmektedirler. “Miizik egitimi anabilim dallarinda verilen calgi egitimi, 6gretmen adaylarinin bireysel
performans becerilerini gelistirmesi ve miizikal ifade yetkinligi kazanmasi acisindan temel bir 6grenme alanidir.
“Calgi egitimi, miizik egitiminin 6nemli bir boyutu olmakla birlikte mizik 6gretmeni adayinin da yasam boyu
devam ettirmesi gereken temel bir kazanimidir” (Ugar & Taninmis, 2022, akt. Pehlivan, 2024, s. 2).

Bir muzik 6gretmeninin meslek yasaminda mizikal ifadede yetkinlik kazanmasi ve cesitli ulusal ya da
uluslararasi mizik 6rneklerini icra edebilmesi, sahip oldugu calgi performans yeterliligiyle dogrudan iliskilidir.
Bu dogrultuda, 6gretmen adaylarinin lisans stirecinde aldiklari ¢algi egitiminin niteligi, mesleki yeterliliklerinin
gelisiminde belirleyici bir unsur olarak 6ne ¢ikmaktadir. Geleneksel calgilarin 6tesinde evrensel bir calgr kimligi
tasiyan vyayl calgilarin egitimi ise, muizik egitimi anabilim dallarinda yuritilen 6gretmen yetistirme
programlarinda 6nemli bir yer tutmaktadir. Tas'a (2020) goére yayh calgilar, cok sesli muzik kaltirinin
gelisiminde onemli bir rol oynamakta; Klasik Bati miizigi orkestralarinda Uflemeli ve vurmali calgilara oranla
sayica fazla olmalar nedeniyle bu orkestralarin temel unsurlarini olusturmaktadir. Ayrica zengin repertuvarlari
ve Tirk muzigi dahil olmak lizere farkli mizik turlerini icra eden topluluklarda yaygin olarak kullaniimalari, yayli
calgi egitimini calgi egitiminin en dnemli alanlarindan biri haline getirmektedir.

Yayli calgi egitimi, teknik yeterlilik, bedensel koordinasyon, duyusal hassasiyet ve uzun soluklu bir disiplin
gerektirmesi bakimindan calgi egitimi alanindaki en zorlu disiplinlerden biri olarak 6ne c¢ikmaktadir.
Ogrencilerin bir uzmanin rehberligi olmadan bir muzik eserini dogru bicimde analiz edip c¢algisiyla
seslendirebilmesi, biyiik élclide desifre becerisine bagldir. Ozellikle perde sistemi olmayan yayli calgilarin
yapisal ozellikleri, desifre siirecini daha karmasik hale getirmekte ve bu durum 6grenciler icin ek bir teknik ve
isitsel hassasiyet gerektirmektedir.

Calgl egitiminin dnemli bir boyutunu olusturan desifre, bir muzik eserinin 6n hazirlik yapilmaksizin dogru
tempo, nians ve teknikle icra edilmesi sirecidir. Lehmann ve Kopiez (2009) desifreyi, hi¢ calisiimamis yada ¢ok
az cahisilmig bir mizik pargasinin uygun bir tempo ve ifade ile okunarak seslendirilmesi olarak tanimlamiglardir
(akt. Uyan, 2024). Mishra'nin (2014) meta-analizi desifrenin dgretilebilir ve gelistirilebilir bir beceri oldugunu;
Ozellikle kulak egitimi, dogaclama, teknik calisma ve muzik bilgisi ile gliglendigini ortaya koymaktadir. Yayh
calgl egitiminde desifre calismalari, 6grencinin nota okuma hizini artirmakla kalmaz, ayni zamanda teknik
yeterlik, miizikal algi ve esere btiincil bakis becerilerini gelistirir. Ogretmen adaylarinin bu alandaki yetkinligi,
hem kendi mesleki gelisimlerine hem de ileride yonetecekleri siniflarda etkili mizik 6gretimi yapabilmelerine
dogrudan katki saglar. Bu nedenle yayli calgi egitiminde desifre becerilerinin kazandirilmasi, muzik 6gretmeni
yetistirme surecinin énemli bir bileseni olarak ele alinmalidir. Saktanh ve Ciftgibasi'na (2017) goére desifre
becerisi ¢cok boyutlu bir yapiya sahip olup dizenli calismayla gelistirilebilen ve tim mduzisyenlerin meslek
hayatlar boyunca ihtiya¢ duydugu temel bir yetkinliktir.

Pehlivan ve Taninmis (2023), desifrenin bir mizik 6grencisi ya da mizisyen igin temel bir beceri oldugunu
vurgulamakta; bireyin calgisinda uzmanlastik¢a karsilastigi eserlerin teknik diizeyinin arttigini ve bu durumun
desifreyi vazgecilmez kildigini ifade etmektedir. Ayni calismada, hizli desifre becerisi sayesinde kazanilan
zamanin ezber calismalari, ¢alginin repertuvarini tanima, muzikalite ve ¢eviklik kazanma ile farkli dénem ve
tarzlarin ozelliklerini 6grenmeye yonlendirilebilecegi belirtilmektedir. Pehlivan'a (2024) gore, hizli desifre
becerisi kazanan bireylerin nota okuma sirecinde zaman kaybi yasamadigi ve bdylece teknik ile muzikal
calismalara daha fazla odaklanabildigi distntlmektedir. Adamyan’a (2020) goére, desifre okuma, miizisyene
uzun ve monoton calisma siireclerine alternatif sunarak 6grenme siirecini kolaylastirmakta; 6z glveni artirarak
performans kaygisini azaltmakta ve zihinsel dengeyi desteklemektedir. Benzer bicimde, Puurtinen (2018)
egitimde desifre calismalarinin ayri bir beceri alani olarak ele alinmasi gerektigini desteklemekte; ayrica
deneyimli mizisyenlerin daha akici desifre yapabildigini ortaya koyarak, sistematik desifre calismasinin dnemini
gostermektedir. Bu ¢ercevede desifre sadece bir okuma siireci degil, miziksel gelisimin hizlandirici bir bileseni
olarak degerlendirilmelidir. Desifre okuma aliskanligi, mizik egitiminin temel bilesenlerinden biri olmakla
birlikte, 6zellikle yayh calgi egitiminde kritik bir dneme sahiptir. Yayli calgi egitimi strecinde 6grencilerin
muzikal ve teknik yeterliklerinin gelisiminde; notayi anlik okuma, yorumlama ve icra etme becerileri &nemli rol
oynamaktadir. Bu beceriler, hem bireysel performans kalitesini artirmakta hem de toplulukla calma yeterligini
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destekleyerek esgiidim ve miizikal uyumu glclendirmektedir. Akademik literatiir incelendiginde, desifreye
yonelik 6zgin calismalarin sinirl sayida oldugu gorilmektedir. Saktanl ve Ciftgibasi'na (2017) gore, muzik
egitiminde kullanilan kitaplarda desifre becerisine yonelik 6zel calismalara yeterince yer verilmemekte, bu
becerinin daha ¢ok eser desifresi yoluyla dolayh olarak gelistiriimeye calisildigi gorilmektedir.

Miizik dgretmeni yetistiren programlarda 6grenim géren 6grenciler agisindan bakildiginda, Ozellikle yayh calg:
egitimine 6zgl desifre pratiklerinin sistematik olarak ele alindidi bilimsel arastirmalarin artiriimasi, hem mevcut
bilgi birikiminin derinlesmesini saglayacak hem de uygulamacilara yol gdésterici nitelikte olacaktir.

Bu baglamda, arastirmanin temel amaci, egitim fakultelerinin mizik egitimi anabilim dallarinda gérev yapan
yayli calgi egitimi veren ogretim elemanlarinin, lisans diizeyindeki calgi egitiminde ogrencilerin desifre
performansina iliskin goris ve uygulamalarini derinlemesine incelemektir. Bu kapsamda, 6gretim elemanlarinin
kendi lisans egitimlerindeki desifre deneyimlerinden hareketle, giinimizdeki 6gretim sireclerinde desifreye
verdikleri nem, dgrencilerin bu siirecte karsilastiklar giclikler ve bu zorluklara yonelik gelistirilen yéntem,
teknik ve kaynaklar ele alinmaktadir. Ayrica 6grencilerin desifre calismalarinin sikligi, siiresi ve yogunlugundaki
degisimler ile 6gretim elemanlarinin uygulamaya geciste dikkate aldiklari diizey kistaslari analiz edilerek, desifre
performansini artirmaya yonelik onerilere ulasiimasi amaclanmaktadir. Bu dogrultuda arastirmada asagidaki
sorulara yanit aranmistir:

1. Ogretim elemanlarinin lisans égrenimleri strecinde desifre performansina yénelik gerceklestirdikleri
calismalar nelerdir?

2. Yayli calgi egitiminde 6grencilerin desifre performansina yonelik calisma yapmalarinin gerekliligine

iliskin 6gretim elemanlarinin gorisleri nelerdir?

Yayli calgilarda desifre siirecinde dikkat edilmesi gereken temel unsurlar nelerdir?

4. Ogrencilerin desifre siirecinde karsilastiklari baslica gticlikler nelerdir?

5. Ogretim elemanlarinin  yirittikleri  yayl calgi  egitiminde desifre performansina  yénelik
gerceklestirdikleri uygulamalar nelerdir?

6. Ogretim elemanlarinin 6grencilerini desifre calismalarina yénlendirmeden énce belirledikleri herhangi
bir diizey ya da yeterlik 6lcttt var midir? Varsa bu olcitler nelerdir?

7. Ogretim elemanlarinin, égrencilerinin desifre performansini gelistirmeye yénelik olarak kullandiklari
yontem ve teknikler nelerdir?

8. Desifre performansinin gelistirilmesine yonelik olarak égretim elemanlarinin yararlandigi kaynaklar var
midir? Varsa bu kaynaklar nelerdir?

9. Ogretim elemanlarinin gérislerine gére, égrencilerin desifre performanslarini artirmaya yoénelik
calisma sikhg, suresi ve yogunlugunda nasil bir degisim izlenmelidir?

10. Yayl calgi egitiminde desifre performansina iliskin yasanan sorunlarin ¢6ziimine yonelik 6gretim
elemanlarinin dnerileri nelerdir?

w

Yontem

Arastirmanin Modeli

Bu arastirma, Turkiye'deki egitim fakultelerinin mizik egitimi anabilim dallarinda gérev yapan ve yayli calgi
egitimi veren ogretim elemanlarinin desifre performansina iliskin goruslerini derinlemesine incelemeyi
amaglayan nitel bir arastirmadir. Patton’a (2015) gore nitel arastirmalar bireylerin belirli bir olguyu nasil
deneyimlediklerini, algiladiklarini ve yorumladiklarini anlamayi amaclayan calismalardir. Bu nedenle, arastirma
probleminin derinlemesine ve ayrintili bir sekilde ele alinmasina olanak tanididi icin nitel arastirma modeli tercih
edilmistir. Arastirmada, yayh calgi egitiminde desifre calismalarinin mevcut durumu, 6gretim elemanlarinin bu
alanda uyguladiklan 6zgiin yontemler, 6grencilerin karsilastiklari sorunlar ve 6gretim elemanlarinin bu
sorunlara yonelik ¢c6zim Onerileri incelenmistir.

Arastirmanin deseni, olgubilim (fenomenoloji) olarak belirlenmistir. Moustakas'a (1994) gore olgubilim deseni,
bireylerin belirli bir olguya (bu arastirmada yayl calgi egitiminde desifre calismalan) iliskin 6znel deneyimlerini
ve bakis acilarini derinlemesine incelemeye olanak tanir. Bu baglamda olgubilim deseninin kullaniimasi, 2023-
2024 egitim-6gretim yilinda egitim fakiltelerinin glizel sanatlar egitimi bolimi muzik egitimi anabilim
dallarinda yayh calgi egitimi veren &gretim elemanlarinin ¢alg egitiminde desifre calismalarina iliskin kisisel



T. Topaloglu 936

deneyimlerini ve bu deneyimlerin ortak 6zelliklerini ortaya cikarmaya olanak saglamistir. Arastirmanin amaci
dogrultusunda calisma grubu belirlenmistir.

Bu arastirma Harran Universitesi Sosyal ve Beseri Bilimler Etik Kurulunun 15.02.2024 tarihli 2024/50 sayili onayi
ile yGratalmustir.

Calisma Grubu

Bu arastirmanin calisma grubunu, 2023-2024 bahar yariyilinda miizik egitimi anabilim dallarinda goérev yapan,
calismaya gondlli olan 14 farkli Gniversiteden toplam 25 6gretim elemani olusturmaktadir. Katimcilar, nitel
arastirma surecine uygun olarak amacli érnekleme yontemlerinden 6lgiit drnekleme teknigiyle belirlenmistir.
Patton’a (2015) gore, amacli 6rnekleme, arastirmanin amacina uygun bilgi ve deneyime sahip bireylerin
secilmesine olanak tanir ve nitel arastirmalarda yaygin olarak kullanilir. Atak’a goére, amacl 6rnekleme,
arastirmacinin en dogru bilgiyi kimlerin saglayacagina iliskin yargilarina dayanan bir 6rnekleme turiddr (akt.
Yildinm, 2019). Ozbasi (2019), élciit drnekleme yénteminin, belirli niteliklere sahip durum, nesne ya da
bireylerin drnekleme dahil edilerek, arastirma problemiyle dogrudan iliskili veri kaynaklarinin segilmesini
amagladigini belirtmektedir. Bu dogrultuda, calisma grubunu olusturan katiimcilarin; egitim fakiltelerinin gtizel
sanatlar egitimi bolimd, muzik egitimi anabilim dallarinda gdrev yapiyor olmalari, yayh calgi egitimi dersi
veriyor olmalari ve bu dersi en az iki donem yuritmis olmalari, katiimci seciminde temel 6lcit olarak
belirlenmistir. Bu &lgutler, arastirma kapsaminda derinlemesine ve nitelikli veriler elde edilmesini saglamak
amaciyla yapilandiriimstir.

Bu dogrultuda arastirmaya katilan 6gretim elemanlari, mizik egitimi anabilim dallarinda yayh calgi egitimi
verme deneyimine sahip bireyler olup, goruslerini génullilik esasina dayali olarak paylasmislardir. Katilimcilarin
cesitliligi, Turkiye genelindeki farkli tniversitelerden saglanmis olup, bu durum verilerin bolgesel ve kurumsal
cesitliligini de desteklemektedir. Katiimcilarin kimlik bilgilerinin gizliligini saglamak amaciyla her birine 1'den
25'e kadar numaralandinimis kodlar atanmistir. Ogretim elemanlarinin gérev yaptiklari kurumlar, uzmanlik
alanlar (galgi tird), mesleki kidemleri, cinsiyetleri, akademik unvanlari ve lisans egitimlerine iliskin demografik
bilgiler Tablo 1, 2, 3, 4 ve 5'te sunulmustur.

Tablo 1. Calisma grubunu olusturan 6gretim elemanlarinin calistigi kurumlar ve katihm sayisi

Sira Universite Adi n
15. Gazi Universitesi 2
16. Bolu Abant izzet Baysal 4
17. Mugla Sitki Kocaman Universitesi 3
18. Marmara Universitesi 1
19. Tokat Gaziosmanpasa Universitesi 2
20. indni Universitesi 1
21. Balikesir Universitesi 1
22. Bursa Uludag Universitesi 2
23. Sivas Cumhuriyet Universitesi 1
24. Kastamonu Universitesi 1
25. Sivas Cumhuriyet Universitesi 1
26. Necmettin Erbakan Universitesi 1
27. Erzincan Binali Yildirim Universitesi 2
28. Harran Universitesi 3

Toplam 25
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Tablo 1 incelendiginde, toplam 14 Universiteden 25 6gretim elemaninin ¢alismada katilimci olarak yer aldigi
gorulmektedir. Katihm cogunlugunu sirasiyla Bolu Abant Gniversitesi, Mugla Sitki kocaman Universitesi ve
Harran Universitesinin sagladigi gorilmektedir.

Tablo 2. Calisma grubunu olusturan 6gretim elemanlarinin alan calgisi tirine iliskin veri tablosu

Yayli Calgi Turd n
Keman 13
Viyola 7

Viyolonsel 4
Kontrbas 1
Toplam 25

Tablo 2 incelendiginde, keman, viyola, viyolonsel ve kontrbas olmak Uzere 4 farkl yayh calgi alaninda katihm
saglandigi gortlmektedir. Keman alaninda (n:13) katilimin ylksek oranda oldugu ve sirasiyla viyola alaninda
(n:7), viyolonsel alaninda (n:4) ve katilimin en az kontrbas alaninda (n:1) oldugu anlasiimaktadir.

Tablo 3. Calisma grubunu olusturan 6gretim elemanlarinin meslekteki hizmet yili ve cinsiyetlerine iliskin veri

tablosu
Meslekte Hizmet Yili Kadin Erkek

(n) (n)
1-3 1

8-10 3
10-15 3 2
15- Ustd 4 12
Toplam 10 15

Tablo 3 incelendiginde, katiimcilarin bulyik ¢ogunlugunun (n:15) erkek katilimcilardan olustugu ve
katihmcilarin cogunlugunun (n:21) “15- Gstld” ve “10-15" hizmet yilina sahip olduklari gérilmektedir.

Tablo 4. Calisma grubunu olusturan 6gretim elemanlarinin egitim durumunu iliskin veri tablosu

Egitim Durumu n
Lisans 3
Yiksek Lisans 2
Doktora 19
Sanatta Yeterlilik 2

Tablo 4 incelendiginde, katilimcilarin gogunlugunun doktora egitimine sahip olduklari anlasiimaktadir.

Tablo 5. Calisma grubunu olusturan 6gretim elemanlarinin mezun oldugu lisans turtne iligskin veri tablosu

Lisans Turd n
Konservatuvar 3
Egitim Fakultesi 21
Guizel Sanatlar Fakultesi 1

Tablo 5 incelendiginde, calisma grubunu olusturan katimcilarin biyik bir kisminin (n:21) “egitim fakiltesi”
mezunu oldugu gorilmektedir.

Veri Toplama Teknikleri

Bu arastirmanin verileri, calismanin amag ve kapsamina uygun bicimde gelistirilen yar yapilandirilmis goriisme
formu araciligiyla elde edilmistir. Goriisme formunun hazirlanma siirecinde dncelikle ilgili literatlir taranarak
konuya dair kuramsal bir cerceve olusturulmus, bu dogrultuda 8 agik uglu sorudan olusan 6n soru havuzu
olusturulmustur. S6z konusu soru havuzu, kapsam gecerliligini saglamak amaciyla “uzman goristu formu”
biciminde alaninda uzman bes akademisyenin degerlendirmesine sunulmustur. Uzmanlarin 6neri ve geri
bildirimleri dogrultusunda sorular tGzerinde ¢esitli diizenlemeler yapilmis ve iki yeni soru eklenerek goriisme
formu toplam 10 sorudan olusacak sekilde son halini almistir.
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Veri toplama siireci, arastirmaci tarafindan 2023-2024 6gretim yili bahar déneminde, Mart ve Temmuz aylari
arasinda ylratilmustir. Gorusmeler; telefon, e-posta ve yiiz ylize olmak Uzere farkli iletisim yollari araciligiyla
gerceklestirilmistir. Yz ylize yapilan goriismelerde, katilimcilarin distincelerini rahat ve 6zgur bir sekilde ifade
edebilecekleri bir ortamin saglanmasina 6zen gdsterilmistir. Her goriisme ortalama 15 ila 20 dakika stirmds,
katihmcilara arastirmanin amaci hakkinda bilgilendirme yapilmis ve formda yer alan acik ucglu sorular
yoneltilmistir. Bu yontem, 6gretim elemanlarinin deneyim ve gorislerini derinlemesine aktarmalarina olanak
tanimistir.

Verilerin Analizi

Arastirma kapsaminda toplanan nitel veriler, icerik analizi ydntemiyle sistematik bicimde incelenmistir. Patton
(2014), icerik analizini, kapsamli nitel veri setlerinin indirgenmesi ve bu verilerden anlamli ériintllerin ortaya
¢tkarilmasi siireci olarak tanimlamaktadir.

Analiz sitrecinde 6ncelikle katimcilarin gorisme sorularina verdikleri yanitlar sirekli karsilastirmal analiz
yontemi ile incelenerek benzer ve anlamli ifadelerden kodlar olusturulmustur. Daha sonra bu kodlar bir araya
getirilerek temalar ve alt temalar belirlenmis; elde edilen bulgular tablolar araciligiyla sistematik sekilde
sunulmustur. Ayrica, ortaya cikan verilerin daha acgik ve yorumlanabilir hale gelmesi igin frekans ve yizde
degerleri hesaplanarak analiz sonugclari nicel verilerle desteklenmistir.

Creswell (2007), icerik analizinin temelinde kodlama sirecinin yer aldigini belirtmekte; bu surecin, veriler
arasindaki benzerlik ve ortakliklari ortaya cikararak, anlamli tema ve kategoriler altinda yapilandiriimasina
olanak sagladigini ifade etmektedir. Creswell (2020) ayrica nitel veri analizinin gtvenilirligini artirmak icin birden
fazla arastirmacinin es zamanh olarak kodlama yapmasini ve ortak bir kodlama anlayisina ulasmalarini
onermektedir. Bu baglamda, analiz stirecinde olusturulan kod ve temalar alan uzmanlarinca gézden gegirilmis,
uzman gorisleri dogrultusunda gerekli revizyonlar gerceklestirilmistir. Kodlama sirecinin guvenirligini
saglamak amaciyla iki bagimsiz arastirmaci tarafindan yapilan kodlamalar arasindaki uyum dizeyi, Miles ve
Huberman (1994) tarafindan gelistirilen formal araciligiyla hesaplanmistir:

Uyum Katsayisi = Goris birligi saglanan kod sayisi / (Goris birligi saglanan kod sayisi + Goris ayriligi yasanan
kod sayisi) Yapilan hesaplama sonucunda, toplamda 10 ana tema altinda yer alan 39 alt tema ve 162 kod igin
gorus birligi saglandigs; 11 kod Gizerinde ise gorus ayriligr bulundugu belirlenmistir. Elde edilen bu verilere gore
kodlayicilar arasi uyum katsayisi 0,93 olarak hesaplanmis ve bu oran, yiksek diizeyde bir kodlama tutarlihigina
isaret etmektedir.

Etik Bildirim

Etik Kurul izin Bilgisi: Bu arastirma, Harran Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri
Bilimler kurulunun 15.02.2024 tarihli 2024/50 sayili karari ile alinan izinle yurGtilmustar.

Yazar Cikar Catismas: Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismasi yoktur.

Yazar Katkist:: Bu calismadaki tim siregler (konunun belirlenmesi, veri toplama, analiz, yazim ve son
dlzenlemeler) tek yazar tarafindan gerceklestirilmistir.

Bulgular

Bu bolimde, katiimci 6gretim elemanlarina yoneltilen sorular ve bu sorulara verdikleri yanitlarin analizi
sonucunda belirlenen kodlar, temalar ve alt temalar ayrintili bir sekilde sunulmaktadir. Verilerin daha anlasilir
ve sistematik bir sekilde incelenebilmesi amaciyla analiz sonuglari tablo formatinda diizenlenmistir. Bdylelikle
elde edilen bulgularin daha net bir bicimde yorumlanmasi ve biitiinciil olarak algilanmasi saglanmistir.

Birinci Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, lisans egitimleri sirasinda desifre performansina yonelik herhangi bir calisma
yapip yapmadiklarini belirlemek amaciyla su soru ydneltilmistir: “Lisans egitiminiz sirasinda desifre
performansina yonelik calismalar yaptiniz mi? Eder yanitiniz evet ise, bu calismalari aciklar misiniz?”
Katihmcilardan elde edilen yanitlar icerik analizi yontemiyle incelenmis ve ortaya cikan kodlar, temalar ve alt
temalar Tablo 6'da ayrintili olarak sunulmustur.
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Tablo 6. Ogretim elemanlarinin lisans diizeyinde almis olduklar calgi egitiminde desifre calismalari yapma
durumlari

Tema: Lisans diizeyi yayli calgi egitiminde desifre ¢alismalari

Alt Tema Kodlar Ogretim Elemani Kodu f %
Evet “Galgi Dersinde etlit ve eser 3,56,78,10,12, 13, 14, 15, 16, 13 5

desifre calismasi yaptik” 19,23

Galg dersimizde desifreye 4 5 g 47 18 21, 22, 24, 25 7 28
Hayir yonelik bir calismamiz olmadi

Desifre ile ilgili blnreysel 411,20 5 20

calismalarim oldu

Toplam 25 100

Tablo 6 incelendiginde, 6gretim elemanlarinin %52'sinin (f=13) lisans diizeyinde aldiklari calgi egitiminde
desifre calismasi olarak "etiit ve eser desifresi" calismalarina yer verdikleri gérilmektedir. Bununla birlikte,
dgretim elemanlarinin %48'i (f=12), lisans dizeyindeki ¢algi egitimleri sirasinda desifre performansina yénelik
herhangi bir calisma yapmadiklarini belirtmistir. Ancak, égretim elemanlarinin %20'sinin (f=5) calgi egitimi
disinda, bireysel olarak desifre calismalarina yer verdikleri anlasiimaktadir.

ikinci Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, yayh calgr egitiminde 6grencilerin desifre performansina ydnelik ¢alismalarin
gerekliligi hakkindaki goruslerini belirlemek amaciyla su soru yéneltilmistir: "Yaylt calgt egitiminde 6grencilerin
desifre performansina yénelik ¢calismalar yapmast gerektigine dair gértsleriniz nelerdir?" Katilimcilardan elde
edilen yanitlar, icerik analizi ydntemiyle sistematik olarak incelenmis ve bu dogrultuda belirlenen kod, tema ve
alt temalar Tablo 7'de ayrintili bir sekilde sunulmustur.
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Tablo 7. Lisans diizeyi calgi egitiminde desifre calismalarinin gerekliligi konusunda 6gretim elemanlarinin
goruslerine iliskin veri tablosu

Tema: Lisans dlzeyi yayli calgi egitiminde desifre calismalarinin gerekliligi

Ogretim f
Alt Tema Kodlar Elemani (25 kisi %
Kodu Uzerinden)

“Calgl hakimiyeti icin dnemlidir”

“Calgi performansi icin ve pratiklik kazanmasi icin dnemlidir” > 6,10,
Calgisal Yeterlik ve 9'p sinvep . . _c;” 11,12, 13,

L .. Desifre ¢alismalari muzik anlayisini derinlestirir 11 44
Muzikal Gelisim . Lo .. L o 18, 19, 22,
Desifre muzikaliteyi gelistirme i¢in dnemlidir

p : ST . o 11,17,

Calgi performansinin gelismesi desifre becerisine baglidir
Toplu Performans I’Orkgstra Xe oda muzigi derslerlne. I.<a.tk|.l.ar| 0|ltll’. ) 24815

. Desifre diger pek cok alan dersleri icin dnemlidir

ve Alan Derslerine "Desifre orkestrada gorev alacaklar icin gereklidir” 19,13, 16, 9 36
Katkilar 3 d ¢ng 18, 21

“Problem ¢ézme yetisini gelistirir”

"Hizh distnup hizli hareket edebilme becerisi gelistirir”
Teknik ve Bilissel "Hizli nota okuma becerisine katki sunar” 1,6,5, 22, 6 24
Gelisim "Desifre ¢alisma yeni eser 6grenme sirecini hizlandirir” 14, 23

“Desifre performansina goére 6grencinin calgida ilerleme hizi

degisebilir”
Ogrenci Oz , e . e 2,4,8, 12,
Yeterligi Calgi calmaya iliskin 6z yeterlik algilarini gelistirir 23 5 20

"Desifre becerisi her mizisyende olmasi gereken bir 6zelliktir”
Genel Deger ve "De§|fr.e 's?dece yaylh calgilar icin degil tim icracilar igin 15,16, 13,
Gereklilik Gnemlidir 18,14 > 20

“"Desifre ¢alismasi oldukca gereklidir” '

“Desifre yapamama sorunu genel bir sorundur”

“Temel bir desifre becerisi 6grenciye kazandiriimalidir”

“Desifre calismalari stireklilik kazanmalidir”
Egitimsel "Ogrenciler temel miizik egitimi alirken derslerde desifre
Gereklilik ve Stre¢  calismalar yapmalidir” 9,7, 20, 4 16
Yonetimi “Baslangi¢ diizeyinde &grenciler egiticiden bagimsiz desifre 14

calismasi yapmamalidir”
"Desifre calismalari 2. siniftan itibaren zorunlu olmalidir”
"Vize ve final sinavlarinda desifre etiit sorulmahdir”

Tablo 7 incelendiginde, 6gretim elemanlarinin yayl calgi egitiminde desifre calismalarinin gerekliligine iligkin
goruslerinden elde edilen kodlarin alti tema altinda toplandigi gorilmektedir. Bu temalar arasinda en yuksek
orana sahip %44 ile (f=11) "Calgisal Yeterlik ve Mizikal Gelisim” oldugu goértlmektedir. Bu tema altinda desifre
calismalarinin “calgi hakimiyeti”, “calgida pratiklik kazanma” ve "muzikaliteyi gelistirme” gibi katkilarini ifade
eden gorisler ifade edilmektedir. Bu temayi sirasiyla %36 ile (f=9) “Toplu Performans ve Alan Derslerine
Katkilar” izlemektedir. Bu tema altinda desifre calismalarinin sadece calgi egitimi degil basta “orkestra-oda
muzigi” dersleri olmak Uzere pek c¢ok "alan dersine” olumlu katkilari olacagr yoniinde gorislere yer
verilmektedir. %24 ile (f=6) "Teknik ve Bilissel Gelisim” temasi altinda 6gretim elemanlar “problem ¢6zme”,
"hizli distinme”, "hizli nota okuma” ve “calgida ilerleme hizi” gibi katkilara iliskin gorus belirtmektedir. %20 ile
(f=5) "Ogrenci Oz Yeterligi” temasi altinda 6gretim elemanlarinin 6grencilerin "6z yeterligini artirma” yéniinde
katkilari olacagi, “Genel Deger ve Gereklilik” temasi altinda ise “mizisyende olmasi gereken bir 6zellik”, "yalniz
yayli calgi degil tiim icracilar icin dnemli” oldugu gorislerini ifade ettikleri anlagiimaktadir. %16 ile “Egitimsel
Gereklilik ve Siire¢ Yonetimi” temasi altinda 6gretim elemanlarinin “temel bir desifre becerisi kazanma”, "desifre
calismalarinin surrekli olmasi” “baslangi¢ diizeyinde ogrencilerin bagimsiz desifre calismamasi”, “2.siniftan
itibaren desifre calismalarina baslanmasi” ve “sinavlarda desifre etiit” sorulmasi gerektigi ve sirece iliskin

gorusleri gozlenmektedir.
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Ugiincii Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, yayl calgilarda desifre siirecinde dikkat edilmesi gereken temel noktalar
hakkinda gorislerini belirlemek amaciyla su soru yoneltilmistir: "Sizce yayli calgilarda desifre siirecinde dikkat
edilmesi gereken temel noktalar nelerdir?" Katiimcilardan elde edilen yanitlar, icerik analizi yéntemi kullanilarak
sistematik bir sekilde incelenmis ve bu dogrultuda belirlenen kod, tema ve alt temalar Tablo 8'de ayrintili olarak
sunulmustur.

Tablo 8. Yayli calgilarda desifresi siirecinde dikkat edilmesi gerekenler konusunda 6gretim elemanlarinin
goruslerine iliskin veri tablosu

Tema: Desifresi stirecinde dikkat edilmesi gereken temel noktalar

f
Alt Tema Kodlar Ogretim Elemani Kodu (25 kisi %
Gizerinden)
“Tonalite tespiti”
“Pozisyonlarin, parmak numaralarinin ve yay
Teknik ve tekniklerinin tespiti” 1,2,4, 6,10, 14, 15, 16, 14 56
Yapisal Analiz “Ritmik yapilarin ve olgllerin analizi” 17,18, 19, 22, 24, 25
“Armonik analiz ve moddlasyonlarin degerlendirilmesi”
“Sag ve sol el tekniklerinin planlanmasi”
“Calisma temposunun belirlenmesi ve metronom
kullanimi”
Calisma Sireci  "Sistematik ve agsamali bir calisma yontemi izlenmesi”
ey oy 2,3,4,6,7,9,13,14,
ve Eseri bitlinden parcaya veya parcadan bitiine calma 13 52
S L 16, 17,18, 20, 25
Metodolojisi stratejileri
“Calismanin diizeyine uygun sekilde yapilandiriimasi”
“Orijinal hizindan yavas alarak butiin calmak”
“Muzikal ifadelerin ve nianslarin uygulanmasi”
Miizikal ifade Eserin yaz"|Id|g| doénem ve karakterine uygun 256 7 10, 15, 16, 19,
calisiimasi 9 36
ve Yorumlama ] L. . . . 22
Eserde yer alan muzikal motif ve climlelerin
¢Ozlimlemesi”
Entonasyon ve  “Entonasyona dikkat edilmesi”
Teknik "El-g6z koordinasyonu ve hizli nota okuma becerilerinin 2, 8, 12, 16, 18, 21, 22 7 28
Beceriler gelistirilmesi”
“Ogrencinin motivasyonunun artiriimasi ve
Bilissel ve gudilenmesi”
Psikolojik B|I|§seI"fark|ndaI|g|n gelistirilmesi ve dikkat odakh 316, 20, 24, 25 5 20
- calisma
Suregler

"Desifre icin uygun sire ve diizey belirlenmesi
-Eseri hayali olarak seslendirmek”

Tablo 8 incelendiginde, 6gretim elemanlarinin desifresi stirecinde dikkat edilmesi gereken temel noktalara
iliskin goruslerinden elde edilen kodlarin bes tema altinda toplandigi gorilmektedir. Bu temalar arasinda en
ylksek orana sahip % 56 ile (f=14) "teknik ve yapisal analiz” oldugu gorilmektedir. Bu temada desifre strecinde
“tonalite tespiti”, "pozisyonlarin, parmak numaralari ve yay tekniklerinin tespiti”, "ritmik yapi ve 6l¢l analizi”,
"armonik analiz” ve "sag el sol el tekniklerinin planlanmasi” gibi teknik ve yapisal analizlerin dikkat edilmesine
iliskin ifadeler yer almaktadir. Bu temayi sirasiyla % 52 (f=13) ile “calisma sireci ve metodolijisi” izlemektedir.
Bu tema altinda “calisma temposunun belirlenmesi ve metronom kullanimi”, “sistematik calisma yontemi”,
“eserin butlinden parcaya ve parcadan bittine” bir strateji izlenmesi, “calismalarin diizeye uygun planlanmasi”
ve “orijinal hizdan biraz yavas calinmasi” gibi yaklasimlarin desifre calisma slirecine ve metodolojisine katkilari
ifade edilmektedir. % 36 ile (f=9) "mduzikal ifade ve yorumlama” temasi oldugu ve bu tema altinda “muzikal
ifadeler ve nuanslarin uygulanmasi”, “yazildigi dénem karakterine uygun calisma” ve “miuzikal motif ve
cimlelerin ¢ozimlenmesi” gibi yontemlere iliskin gorislere yer verildigi goriulmektedir. % 28 ile (f=7)
“entonasyon ve teknik beceriler” temasinin oldugu goérilmektedir. Bu tema altinda "entonasyona dikkat

edilmesi”, "el g6z koordinasyonu” ve "hizli nota okuma” becerilerinin gelistiriimesinin desifre sireci icin dnemli
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oldugu ifade edilmektedir. Son olarak %20 ile (f=5) “bilissel ve psikolojik stirecler” temasi gelmektedir. Bu tema
altindaki “6grencilerin motivasyonunun artirilmasi ve gudilenmesi”, “biligsel farkindalik ve dikkat”, "desifreye
uygun slre verilmesi ve dlzey belirlenmesi” ve “eseri hayali olarak seslendirme” gibi gorlslerin desifre
strecinde dikkat edilmesi gereken bilissel ve psikolojik yaklasimlar oldugu gorilmektedir.

Dérdiincii Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, 6grencilerin desifre yapma stirecinde karsilastiklari temel zorluklari belirlemek
amaciyla su soru yoneltilmistir: "Sizce d&grenciler desifre yapma siirecinde hangi temel zorluklarla
karsilasmaktadur?" Katihmcilardan elde edilen yanitlar, icerik analizi yontemi kullanilarak sistematik bir sekilde
incelenmis ve bu dogrultuda belirlenen kod, tema ve alt temalar Tablo 9'da ayrintili olarak sunulmustur.

Tablo 9. Yayli calg egitiminde 6grencilerin desifre yapma siirecinde yasadiklari temel zorluklar konusunda
ogretim elemanlarinin goérislerine iliskin veri tablosu

Tema: Ogrencilerin desifre yapma siirecinde yasadiklar temel zorluklar

f
Alt Tema Kodlar Ogretim Elemani Kodu (25 kisi %
Gizerinden)

"Yetersiz bireysel calismalardan dolayi calgi
hakimiyeti sorunu”

"Desifre icin gerekli 6n bilgilerin olmamasi”
“Muzik teorisi konusunda eksiklikler”
”Deneylm ek5|k.I|g| soruntt 5,.6,10,11, 2,13, 16, 17,

Calisma prensiplerinin bilinmemesi 12 48
p . . " 19,23, 24, 25

Yeterince desifre aliskanliklarinin olmamasi

“Duzeyin Ustlinde desifre yapmaya calisiimasi”

"Desifre dncesi eser analizi yapmamasi”

“Tonaliteyi ¢6zimlemeden seslendirmeye

calisma sorunu”

“Parmak numarasi belirleme sorunu”

“Yay planlama sorunu”

“Teknik eksikliklerden kaynakli sorunlar”
Entonasyon sorunu® , 1,3,15,19,3, 8,12, 22,

Yay tekniklerini tespit edememe sorunu 13 24 25 11 44
“Pozisyon analizi sorunu” Y
“Ritmik sorunlar”
“Tartimlari yanhs seslendirme”
"Muzikteki esleri sayamama sorunu”
“Dikkat eksikliginden kaynakli sorunlar”
“Notanin bUtinini gérememe sorunu”
Bilissel ve Dikkatle "El-g6z koordinasyonunda yasanan sorunlar”
ilgili Sorunlar “Nota okuma hizi ile calgiya aktarma hizinda 7,8,9, 15, 17, 23, 24, 25 8 32
yasanan sorunlar”

“Sonraki notayi takip edememe sorunu”
"Hizli nota okuyamama sorunu”
“Nuanslari seslendirmede yasanan sorunlar”

Yetersiz Hazirlik ve
Egitim Eksikligi

Teknik Sorunlar

Mizikal Sorunlar "Miizikal ifadelerde yasanan sorunlar” 3,16,2,8,20, 5 6 24
"Desifre yapmaya karsi motivasyonlarinin disik

Motivasyon ve olmasi”

Psikolojik Sorunlar “Desifre esnasinda fiziksel olarak gerilmeleri” 14,1617, 21 4 16

“Sabirli olmama sorunu”

Tablo 9 incelendiginde, 6grencilerin desifresi siirecinde yasadiklari temel sorunlara iliskin 6gretim elemanlarinin
gorislerinden elde edilen kodlarin 5 tema altinda toplandigi goriilmektedir. Bu temalar arasinda en yuksek
orana sahip % 48 ile (f=12) "yetersiz hazirlik ve egitim eksikligi” temasinin oldugu gorilmektedir. Bu tema

altinda “bireysel calisma yetersizligi”, “desifre 6n bilgilerinin olmamasi”, "“miizik teorisi konusunda eksiklikler”,
“deneyim eksikligi”, “calisma prensipleri eksikligi”, “desifre ©6ncesi eser analizi” ve “yeterinde desifre
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aliskanhiginin olmamasi” gibi temel sorunlar ifade edilmektedir. Bu temay sirasiyla % 44 ile (f=11) "teknik

"non

sorunlar” takip etmektedir. Teknik sorunlar temasi altinda “parmak numarasi tespiti”, “yay planlama sorunu”,
“teknik eksiklikler”, “entonasyon”, “yay teknigi tespiti”, “pozisyon analizi”, “ritmik sorunlar” ve “esleri sayamama”
gibi sorunlar ifade edilmektedir. %32 ile (f=8) “bilissel ve dikkatle ilgili sorunlar” temasi gériilmektedir. Bu tema

"o "o

altinda Bu tema altinda “dikkat eksikliginden kaynakli sorunlarin”, “notanin bitinini gérememe”, “el goz
koordinasyonu sorunu”, “nota okuma ve calgiya aktarma hizi sorunu”, “sonraki notayi takip edememe” ve "hizli
nota okuyamama” gibi temel sorunlar belirtilmektedir. %24 ile (f=6) “miizikal sorunlar” temasi gelmektedir. Bu
tema altinda “nlanslar seslendirmede yasanan sorunlar” ve “miizikal ifadelerde sorunlar” gibi desifrede
yasanan temel sorunlar ifade edilmektedir. Son olarak %16 ile (f=4) “motivasyon ve psikolojik sorunlar”
temasinin geldigi gorilmektedir. Bu tema altinda ise “desifre igin motivasyon eksikligi”, “desifre strecinde
fiziksel gerilme” ve “sabirli olamama” gibi sorunlarin desifre siirecinde yasanan énemli sorunlar olarak ifade

edilmektedir.
Besinci Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, verdikleri yayh calgi egitiminde desifre performansina yonelik calismalara ne
derece zaman ayirdiklarini belirlemek amaciyla su soru yoéneltilmistir: "Vermekte oldugunuz yayli calg:
egitiminde desifre performansina yénelik ¢calismalara zaman ayurtyor musunuz?" Katilimcilardan elde edilen
yanitlar, icerik analizi ydntemi kullanilarak sistematik bir sekilde incelenmis ve bu dogrultuda belirlenen kod,
tema ve alt temalar Tablo 10'da ayrintili olarak sunulmustur.

Tablo 10. Ogretim elemanlarinin vermekte olduklari calgi egitiminde desifre performansina zaman ayirma
durumlarina iliskin veri tablosu

Tema: Ders iginde desifre performansina yonelik calismalarin yapilma durumu

Alt Tema Kodlar Ogretim Elemani Kodu f %
“Derste etiit ve eser desifresi icin 5-10 dakika 1, 2,3,7,8,10,12, 15, 16,
ayiriyorum” 18, 19, 24, 25
"Derste basit ezgisel eserlerin desifresi igin 20 23

Evet dakika ayiriyorum 20 5

"Derste etit desifresi icin 30 dakika ayiryorum” 14

“Derste desifreye ayirdigim sure belli olmuyor” 4,5,13,17, 21

Hayir “Desifre galismasi yaptirmiyorum” 6, 9, 11, 20, 22 5 20

Toplam 25 100

Tablo 10 incelendiginde, 6gretim elemanlarinin ¢algi dersinde desifre performansina yonelik calisma
durumlarina iliskin goruslerinden elde edilen kodlarin 2 tema altinda toplandigi gérilmektedir. Bu temalar
arasinda en yiiksek orana sahip %80 ile (f=20) “evet” temasinin geldigi anlasiimaktadir. Bu tema altinda desifre
calismasi olarak ders icinde islenen etit ve eserlerin desifresinin yapildigi ve bunun igin ayirdiklari siirenin “ 5 -
10 dakika”, 2 6gretim elemanlarinin “20-30 dakika” ve bazi 6gretim elemanlarinin zaman ayirdigini fakat
sliresinin belli olmadigini ifade ettikleri anlasiimaktadir. Bu temayi %20 ile (f=5) “hayir” temasi takip etmektedir.
Bu tema altinda 6gretim elemanlarinin “desifre calismasi yaptirmiyorum” seklinde ifadeleri yer almaktadir.

Altina Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, 6grencileri desifre calismalarina baslatmadan dnce belirledikleri bir yeterlilik
veya diizey kistasinin bulunup bulunmadigini belirlemek amaciyla su soru yéneltilmistir: "Ogrencileri desifre
calismalarina baslatmak icin belirlediginiz bir diizey veya yeterlilik kistast var mi?" Katilimcilardan elde edilen
yanitlar, icerik analizi ydntemi kullanilarak sistematik bir sekilde incelenmis ve bu dogrultuda belirlenen kod,
tema ve alt temalar Tablo 11'de ayrintili olarak sunulmustur.
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Tablo 11. Ogretim elemanlarinin desifre becerilerine yénelik calismalara baslamak icin belirledikleri diizey
kistasina iliskin veri tablosu

Tema: Desifre calismalarina baslamak igin diizey kistasi

Alt Tema Kodlar Ogretim Elemani Kodu f %
1,2,3,4,56,8910, 11, 12,
Hayir “Her diizeyde desifre calismasi yapiimalidir” 13, 14, 15, 16, 17, 18, 20, 21, 22 88
22, 23,25
“2. Siniftan itibaren yarim saat yapilmali” 19,7, 24
“Calgi hakimiyetini saglanmaya baslandiginda”
Evet "Yay teknikleri, entonasyon ve ritmik ¢alim 3 12

becerilerine hakim olmasi”
“1.Siifin sonunda”

Toplam 25 100

Tablo 11 incelendiginde, 6gretim elemanlarinin 6grencilerini desifre calismalarina baslatmak icin bir dizey
kistasinin olup olmadigina iliskin gérislerinden elde edilen kodlarin 2 tema altinda toplandigi gorilmektedir.
Bu temalar arasinda en yliksek orana sahip %88 ile (f=22) “hayir" temasidir. Bu tema altinda “her dlizeyde
desifre calismasi yapilmalidir” seklinde goris belirtilerek diizey kistasinin olmamasi gerektigi belirtiimektedir.
ikinci tema olarak %12 ile (f=3) “evet” temasi gelmektedir. Bu tema altinda “2.siniftan itibaren”, “calgi hakimiyeti
saglamaya basladiginda”, yay teknikleri, entonasyon ve ritmik calma becerilerine hakim olunmasi” ve “1.sinifin

sonunda” seklinde ifadelerle desifre calismalarina baslamak icin gerekli kistaslar ifade edilmektedir.
Yedinci Soruya iliskin Bulgular:

Katilimci 6gretim elemanlarina, verdikleri yayl ¢algi egitiminde dgrencilerinin desifre performansini gelistirmek
amaciyla kullandiklari yontem ve teknikleri belirlemek amaciyla su soru yoneltilmistir: "Vermekte oldugunuz
yaylt calgt egitiminde égrencilerinizin desifre performansint gelistirmeye ydnelik ne tiir yontem ve teknikler
uyguluyorsunuz?" Katihmcilardan elde edilen yanitlar, icerik analizi yontemi kullanilarak sistematik bir sekilde
incelenmis ve bu dogrultuda belirlenen kod, tema ve alt temalar Tablo 12'de ayrintili olarak sunulmustur.

Tablo 12. Ogrencilerin desifre performansini gelistirmesine yonelik 6gretim elemanlarinin ders iginde
kullandiklar yontem tekniklere iliskin veri tablosu

Tema: Desifre performansina yénelik uygulanan &zel ydntem ve teknikler
Ogretim
Elemani Kodu

Alt Tema Kodlar %

“Metronomla desifre calismak”

“Ritmik okuma yapmak”

“Ritmik calismalar yapmak”

“Teknik analiz yapmak”

"Artikllasyon calismak”

“Muzikal ifadeyi olusturan notalara bakis acisi kazandirmak”
“Muzikal calismalar yapmak”

C"almadan 6nce imgeleme calismasi yaptirmak”

“Form analizi yapmak”

“Davranis hedefli 6zgiln etitler yazmak”

"Degsifre kitabindan kiiciik calismalar yapmak”

Ozel Yontem ve 1,3,6,9 11,18,

Tekniklerin Eksikligi Uygulanan 6zel bir ydntem teknik yok 20, 22 8 32

Muzikal ve Teknik
Calismalar

11,17, 24,15, 8,
2,10, 25,12,13

“Diizeye uygun farkli donem ve mizik turlerinden eserler
seslendirmek”
"Ayni seviyelerde 1-2 tane eser veya etiit caldirmak”
“Duzeye uygun farkli muzik turlerinde desifre calismalari yaptirmak” 2,57, 254 5 20
"Orkestra partilerini ¢aldirarak ritmik hakimiyeti saglamak”
"Orkestra partilerini ¢aldirmak”
"Gelecek haftanin 6devini desifre yaptirmak”
"Gosterip yaptirma teknigini uygulamak”
Ogretim Yéntemleri “Anlatim, tartisma, soru cevap, bulma kesfetme, gosterip yaptirma 14, 23,19, 16,
ve Yaklasimlar gibi 6gretim yontemlerinden faydalanmak” 21
"Maruz birakma yéntemini kullanmak”

Repertuvar ve Calgi
Materyalleri
Uzerinden Calismalar
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Tablo 12 incelendiginde, 6gretim elemanlarinin desifre performansini gelistirmeye yénelik kullandiklari yéntem
ve tekniklere iliskin gorislerinden elde edilen kodlarin dért tema altinda toplandidi belirlenmistir. Bu temalar
arasinda en yiksek orana sahip olan “Mdzikal ve Teknik Calismalar” temasi, %40°lik (f=10) bir paya sahiptir. Bu
kapsamda, ogretim elemanlarinin metronom esliginde desifre calismalari yapma, ritmik okuma ve analizler
gerceklestirme, teknik analiz ve artikilasyon calismalari uygulama, mizikal ifade ve form analizi yapma,
imgeleme tekniklerini kullanma, 6zgln etitler yazma ve desifre kitaplarindan yararlanma gibi yontemleri
benimsedikleri gérilmistir. ikinci olarak, “Ozel Yéntem ve Teknik Eksikligi” temasi %32'lik (f=8) bir oranla éne
¢tkmaktadir. Bu tema, Ogretim elemanlarinin desifre 6gretiminde belirli bir yontem veya teknik
kullanmadiklarini ifade etmeleri Gizerine olusturulmustur. Uclincii sirada, %20 (f=5) oraninda temsil edilen
“Repertuvar ve Calgi Materyalleri Uzerinden Calismalar” temasi yer almaktadir. Bu kapsamda, farkli dénem ve
tirlerden uygun diizeyde eserlerin desifre edilmesi, 6grencilerin ayni seviyede eser ve etitler calmalarinin
saglanmasi, orkestra partisyonlarinin caldirlmasi ve gelecek haftanin 6devinin desifre edilmesi gibi
uygulamalarin tercih edildigi belirlenmistir. Son olarak, yine %20 (f=5) oraninda ifade edilen "Ogretim
Yontemleri ve Yaklasimlar” temasi, 6gretim elemanlarinin gosterip yaptirma, anlatim, tartisma, kesfettirme ve
maruz birakma gibi farkli 6gretim stratejilerini kullandiklarini g&stermektedir.

Sekizinci Soruya iligkin Bulgular:

Katihmci 6gretim elemanlarina, 6grencilerinin desifre performansini gelistirmek amaciyla yararlandiklari
kaynaklarin olup olmadidini ve varsa bu kaynaklarin neler oldugunu belirlemek amaciyla su soru yéneltilmistir:
"Ogrencilerinizin desifre performansint gelistirmeye yénelik faydalandiginiz kaynaklar var mudur? Varsa bu
kaynaklar nelerdir?" Katihmcilardan elde edilen yanitlar, icerik analizi ydntemi kullanilarak sistematik bir sekilde
incelenmis ve bu dogrultuda belirlenen kod, tema ve alt temalar Tablo 13'te ayrintili olarak sunulmustur

Tablo 13. Desifre performansini gelistirmesine ydnelik 6gretim elemanlarinin ders icinde kullandiklar
kaynaklara iligskin veriler

Tema: Desifre performansini gelistirmeye yonelik kullanilan kaynaklar
Ogretim Elemani

Alt T Kodl f %
t Tema odlar Kodu )
Kaynak Kullanim “Kaynak yok” 1021"? ?46177 ?’89’19 19 76
Durumu "Genelde derste kullanilan etit ve eserler” o

21,22, 23,24, 25

“Fontaine ritmik okuma kitabi”
"Feuillard ve Sevcik vb.”
“John Kember & Roger Smith - Violin Sight Reading 1 ve

2
Yayh Calglar icin “Shinichi Suzuki - Note Reading for Violin”
y griaric “Joanne Martin - | Can Read Music: A Note Reading Book 12, 13, 15, 3 12

K kl ioli
aynakiar for Violin Students”

“Keman Egitimi Il (Edip Gunay-Ali Ucan)”

“Omer Can - Keman Egitimi |, II, 1ll, IV

"0. Sevcik - Violin Studies I-1I"

“H. Sitt - 100 Studies Etudes |, Il”

“TRT repertuvar”

“Tark halk muzigi ve Turk sanat muzigi repertuvar”
"ingiliz Kraliyet Miizik Okullar Birlesik Kurulu (ABSRM)
kitaplan”

“Paul Harris - Improve Your Sight-Reading! Elementary 4, 20, 16, 3 12
Grades (Piyano)”

“Claudette Sorel & Robert M. Diamond - An Independent
Learning Approach to Piano Sight Reading”

“"Howard Richman - Super Sight Reading Secrets (Piyano)”

Repertuvar ve Genel
Muzik Kaynaklari

Toplam 25 100

Tablo 13 incelendiginde, &gretim elemanlarinin derslerinde desifre performansini gelistirmeye yonelik
kullandiklari kaynaklara iliskin gorislerinden elde edilen kodlarin Gi¢ ana tema altinda toplandigi belirlenmistir.
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Bu temalar arasinda en yiiksek orana sahip olan “Kaynak Kullanim Durumu” temasi, %76'lik (f=19) bir paya
sahiptir. Bu tema kapsaminda, 6gretim elemanlarinin desifre calismalarina yonelik 6zel bir kaynagdin
bulunmadigini belirttikleri ve yalnizca derslerde kullanilan eserler ile etltler Gzerinden desifre calismasi
yapabildiklerini ifade ettikleri goériilmektedir. ikinci tema, %12'lik (f=3) bir oranla “Yayli Calgilar icin Kaynaklar”
dir. Bu tema kapsaminda, 6gretim elemanlari tarafindan kullanilan belirli kaynaklar arasinda Fountaine Ritmik
Okuma, Feuillard, Sevcik, John Kember & Roger Smith - Violin Sight Reading 1 ve 2, Shinichi Suzuki - Note
Reading for Violin, Joanne Martin - | Can Read Music: A Note R eading Book for Violin Students, Keman Egitimi
Il (Edip Guinay-Ali Ucan), Omer Can - Keman Egitimi |, II, lll, IV, O. Sevcik - Violin Studies I-I ve H. Sitt - 100
Studies Etudes |, Il gibi eserler yer almaktadir. Son olarak, %12'lik (f=3) bir oranla “Repertuvar ve Genel Miizik
Kaynaklar” temasi 6ne ¢ikmaktadir. Bu tema altinda ise TRT Tiirk Halk Miizigi ve Turk Sanat Miizigi Repertuvari,
ingiliz Kraliyet Miizik Okullar Birlesik Kurulu (ABRSM) kitaplari, Paul Harris - Improve Your Sight-Reading!
Elementary Grades (Piyano), Claudette Sorel & Robert M. Diamond - An Independent Learning Approach to
Piano Sight Reading ve Howard Richman - Super Sight Reading Secrets (Piyano) gibi kaynaklara atifta
bulunulmaktadir.

Dokuzuncu Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, 6grencilerin desifre performansini artirmaya yonelik calisma siklig, stresi ve
yogunlugundaki degisimlerin nasil olmasi gerektigi hakkindaki goruslerini belirlemek amaciyla su soru
yoneltilmistir: "Sizce desifre performans artist dogrultusunda 6grencilerin desifre performansina yénelik ¢alisma
stkligy, siiresi veya yogunlugundaki degisim durumu nasul olmalidir?" Katihmcilardan elde edilen yanitlar, icerik
analizi yontemi kullanilarak sistematik bir sekilde incelenmis ve bu dogrultuda belirlenen kod, tema ve alt
temalar Tablo 14'te ayrintili olarak sunulmustur.

Tablo 14. Ogrencilerin desifre performansina yénelik calisma sikh@i, siiresi veya yogunlugunu belirleyen
etmenlere iliskin veri tablosu

Tema: Ogrencilerin desifre performansina yénelik calisma yogunlugunu belirleyen etmenler
Ogretim

Alt Tema Kodlar ve Ogretim Elemani No f %
Elemani Kodu
“Desifre calismalari her zaman her seviyede diizenli olmali."
Diizenli ve Siirekli "Her zaman d.[jzenli calismak gerekir." 1,4, 5,12, 15,
Calisma "En az 20 dakika her derste calisiimal." 18, 20, 21, 22, 12 48
“Her 6grencinin belli bir diizeyde aliskanlik elde edilinceye 23,25,14
kadar desifraj calismalarini yapmasi gerektigi”
“Bireysel farkliliklara dikkat ederek ¢alismalar diizenlenmeli."
Bireyﬁel Farklihklarin d?;:ﬁ:ln:z:glil:l-?ra gore calisma sikligl, suiresi ve zorlugu 2736809,
662 Oniinde "Her 6grenci duéeye uygun desifre calismalari yapmali." 10,11, 24 12 48
Bulundurulmasi ’ 16, 19, 17

“Ogrencinin gelisim durumuna gére calisma siiresi ve
yogunlugu diizenlenmeli.”

"Desifre ¢alismalari fiziksel ve beyin yorgunlugundan dolayi
onceleri uzun sireler yapilmamalidir.” 13 1 4
"Calisma siresi asamali olarak artiriimalidir."

Asamali ve Kontrolll
Artig

Toplam 25 100

Tablo 14 incelendiginde, 6gretim elemanlarinin &grencilerin desifre performansina yoénelik calisma
yogunlugunu belirleyen etmenlere iliskin gorusleri Gic ana tema altinda toplanmistir. Bu temalar arasinda en
ylksek orana sahip olan “Diizenli ve Surekli Calisma” temasl, toplam %48'lik (f=12) bir paya sahiptir. Bu
kapsamda 6gretim elemanlari, 6grenci seviyesinden bagimsiz olarak desifre calismalarinin diizenli sekilde
strdurtlmesi gerektigini, her 6grencinin belirli bir aliskanlik kazanana dek bu calismalara devam etmesinin
onemli oldugunu ve her dersin en az 20 dakikasinin desifre calismalarina ayrilmasi gerektigini vurgulamistir.
ikinci sirada, yine %48'lik (f=12) bir oranla “Bireysel Farkliliklarin Géz Oniinde Bulundurulmasi” temasi yer
almaktadir. Bu kapsamda 6gretim elemanlari, desifre calismalarinin 6grencilerin bireysel seviyelerine uygun
sekilde planlanmasi gerektigini ve calisma sikhg, siiresi ile zorluk diizeyinin bireysel farkliliklar dikkate alinarak
belirlenmesinin énemini ifade etmistir. Uclinci olarak, %4'liik (f=1) oranla “Asamali ve Kontrolli Artis” temasi
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one cikmaktadir. Bu temaya iliskin gorusler, desifre calismalarinin baslangigta uzun sireler yapilmasinin fiziksel
ve zihinsel yorgunluga neden olabilecegini, bu nedenle calisma siresinin asamali olarak artirilmasi gerektigini

ortaya koymaktadir.

Onuncu Soruya iliskin Bulgular:

Katihmci 6gretim elemanlarina, yayli calgi egitiminde desifre performansi konusunda karsilagilan sorunlarin
coziimine yonelik onerilerini belirlemek amaciyla su soru yoneltilmistir: "Yaylt calgt egitiminde desifre
performanst konusunda yasanan sorunlarin ¢6ziimiine yénelik dnerileriniz nelerdir?" Katilimcilardan elde edilen
yanitlar, icerik analizi ydntemi kullanilarak sistematik bir sekilde incelenmis ve bu dogrultuda belirlenen kod,
tema ve alt temalar Tablo 15'te ayrintili olarak sunulmustur.

Tablo 15. Calgi egitiminde desifre performansi konusunda yasanan sorunlarin ¢dzimine yonelik 6gretim

elemanlarinin 6nerilerine iliskin veri tablosu

Tema: Desifre performansi konusunda yasanan sorunlarin ¢6zimiine yonelik éneriler

Ogretim
Alt Tema Kodlar ve Ogretim Elemani No Elemani f %
Kodu
"Kisisel farklliklara gore yasanan sorunlarin ¢ézimiine yonelik 3,16,2, 3,5
Bireysel Farkliiklar ~ S2'$Mak” . 18,24.6.7,
. Ogrenci motivasyonunu artirmak. 21
ve Motivasyon WA C . T " 10 40
Ogrenci 6zglvenini artirmak.
“Bilincli olarak eserleri seslendirmek."
"Desifrede yasanan sorunlar izerine konugmak."
"Duzenli olarak desifre eser ve etiit calismak."
"Surekli planh ve dlzenli desifre calisma calgi hakimiyetine olumlu
Dizenli ve katki sunar.” 110 11 17
Sistematik Calisma  "Desifre calisma sabir, 6zveri ve diizenli calisma gerektirir." DR 8 32
w . . L y " 14, 15,9, 17
Desifre becerisi bu alan igin calisma suresi ile dogru orantilidir.
"Bolca 6devlendirmek gerekir."
"Derslerde minimum 20 dakika desifre calismak."
Ogretmen ”Surekll pgrgtmen rehberllglpde b!l.l.ng“ olarak desifre calismak.
- Hocasi ile birlikte calismak dnemli.
Rehberligi ve "Desifreni | lacadina iliskin &6 Ve bir sist ik vol 12,16, 13, 5 20
Vénlendirme esi FETIH nasil yapilacagina iliskin 6grenciye bir sistematik yo 22 21
sunmak.
"Ogretmen kontroliinde desifreye diizenli calismak.
Ders ve Egitim "Ders saati haftada 2 saat olacak sekilde diizenlenmelidir."
Programlarinin "Calg ders saati artirnlmalidir.” 20, 22, 23, 5 20
Geligtirilmesi "Sinavlarda desifre eser zorunlugunun Egitim Fakdiltelerinde de 25,19
uygulanmas..”
Temel Miizik ]’on bilgisi ve .nota okuma gibi temenl muzik becerilerini gelistirmek.
Egitimi ve Teknik Gam ve Sevcik calismalari yapmak.
B?I : "Dizi ve teknik ¢alismalara 6nem vermek." 5, 6, 18, 24, 4 16
9 "Temel mizik bilgisi konusunda yeterli olmak."
"Calgida gerekli teknik bilgiye sahip olmak."
"Seviyeye uygun kaynaklar belirlemek."
Kaynak ve Desifre (;aII|I§maIar|n| farkh muzik turleri Gzerinde yapmak ilgiyi 23 25 11, 8 4 16
Materyal Kullanimi artiracaktir.
"Desifre edilecek eseri tir, form acgisindan degerlendirmek gerekir."
Grup Calismalari ve  "Orkestra veya bir amatdr toplulukta yer almak."
Topluluk "Grup calismalari yapmak." 4,23, 25, 3 12
Etkinlikleri "Orkestra ve oda miizigi gibi grup ¢alismalari yapmak."

Tablo 15 incelendiginde, 6gretim elemanlarinin desifre performansinda karsilasilan sorunlarin ¢éziimiine
yonelik Onerileri yedi alt tema altinda toplanmistir. En ylksek orana sahip olan “Bireysel Farkhliklar ve
Motivasyon” temasi, toplam %40'lik (f=10) bir paya sahiptir. Bu kapsamda, bireysel farkliliklari dikkate alarak
sorunlara yonelik ¢dziimler gelistirilmesi, yasanan zorluklar Uzerine 6grencilerle birebir iletisim kurulmasi,
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O6grencinin 6zguven ve motivasyonunun desteklenmesi ile eserlerin bilincli sekilde icra edilmesine ydnelik
calismalarin énem tasidigi belirtilmistir. ikinci alt tema olan “Diizenli ve Sistematik Calisma” %32'lik (f=8) bir
paya sahiptir. Bu baglamda, her derste en az 20 dakika desifre calismasi yapilmasi, diizenli olarak desifre etitleri
ve eser calismalarina yer verilmesi, planh ve istikrarli bir calisma sireci ile calgi hakimiyetinin giclendirilmesi,
sabir ve Ozveri gerektiren bir yaklasim benimsenmesi ile desifre sirecine yonelik strekli 6devlendirme
yapilmasinin gerekliligi vurgulanmistir. Uclincii sirada yer alan “Ogretmen Rehberligi ve Onemi” temasi, %20'lik
(f=5) bir paya sahiptir. Bu kapsamda, desifre sirecinin 6gretmen rehberliginde sistematik bir sekilde
yUritilmesinin 6nemi ifade edilmistir. Dordiinci alt tema olan “Ders ve Egitim Programlarinin Gelistirilmesi” de
%20'lik (f=5) bir paya sahiptir. Bu baglamda, calgi ders saatlerinin artirilmasi ve sinavlarda desifre eser icrasinin
zorunlu hale getirilmesi gibi diizenlemelerin yapilmasi gerektigi belirtilmistir. Besinci alt tema olarak “Temel
Muazik Egitimi ve Teknik Bilgi”, %16'lik (f=4) bir paya sahiptir. Bu tema kapsaminda, ton bilgisi ve nota okuma
becerilerinin gelistirilmesi, dizi ve teknik ¢alismalarin diizenli olarak uygulanmasi ve calgiya iliskin teknik bilginin
artirilmasinin gerekliligi vurgulanmistir. Altinci sirada yer alan “Kaynak ve Materyal Kullanimi” temasi da %16'lik
(f=4) bir orana sahiptir. Bu cercevede, seviyeye uygun kaynaklarin belirlenmesi, farkli mizik tiirlerinde desifre
calismalari yapilarak 6grencinin ilgisinin artirlmasi ve eserin desifre edilmeden 6nce tir ve form agisindan
incelenmesinin 6nem tasidigi belirtilmistir. Son olarak, "Grup Calismalari ve Topluluk Etkinlikleri” temasi %12'lik
(f=3) bir paya sahiptir. Bu kapsamda, grup calismalarinin tesvik edilmesi ve orkestra ya da oda muzigi gibi
topluluklara katihmin, dgrencilerin desifre becerilerini gelistirmede énemli bir rol oynadidi ifade edilmistir.

Tartisma, Sonug ve Oneriler

Arastirma bulgulari, bazi 6gretim elemanlarinin lisans egitimleri slresince etiit ve eser desifresine yonelik
calismalara yer verildigini belirtmelerine karsin, dnemli bir kisminin bu tir uygulamalarin egitim siirecinde yer
almadigini ifade etmeleri, yayl ¢algi egitimi alan lisans 6grencilerinin desifre calismalarina yonelik sistemli ve
standart bir programla yonlendirilmedigini gostermektedir. Bunun yani sira bazi 6gretim elemanlarinin desifre
calismalarini  bireysel cabalarla sirdlirdigl gorilmektedir. Bu durum, desifre egitiminin  akademik
programlarda yeterince yapilandirimadigini ve blyik olciide bireysel inisiyatifle yuriataldiguni
goOstermektedir.

Ogretim elemanlarinin yayl calgl egitiminde desifre calismalarini cok yénli bir gereklilik olarak
degerlendirdigini gostermektedir. Benzer bicimde, Pehlivan'in (2024) calismasinda da arastirmaya katilan
uzmanlarin %90InIn calg egitiminde desifre calmaya yonelik calismalarin gerekli oldugunu ifade ettikleri,
yalnizca %10'unun bu gorise katilmadigi ve genel olarak uzmanlarin bu konuda yiiksek diizeyde fikir birligi
icinde olduklar belirlenmistir. Her iki calisma birlikte degerlendirildiginde, desifre egitiminin, ¢alg! egitiminde
vazgecilmez bir bilesen olarak goruldigu; 6gretim elemanlari ve uzmanlarin bu konudaki tutumlarinin biytk
olguide 6rtlistiigl anlagilmaktadir. Ogretim elemanlari, desifrenin calgr hakimiyetini artirmanin yani sira pratiklik
kazandirarak muzikal gelisime katki sagladigini ifade etmektedir. Ayrica bu calismalarin orkestra ve oda mizigi
gibi toplu performanslarda énemli bir rol oynadigi vurgulanmaktadir. Desifrenin hizli nota okuma, problem
¢ozme ve calgidaki ilerleme sirecini destekledigi belirtilirken, bazi 6gretim elemanlar dgrencilerin 6z
yeterliligini artiran bir stre¢ olarak da dnemine dikkat cekmektedir. Bununla birlikte, desifre calismalarinin
egitim surecinde sistematik bir yaklagimla ele alinmasi ve belirli asamalarda uygulanmasi gerektigi dile
getirilmektedir. Tim bu degerlendirmeler, desifrenin yalnizca bireysel calgi gelisimiyle sinirli kalmayip bilissel,
teknik ve toplu performans becerilerini de destekleyen temel bir egitim unsuru oldugunu ortaya koymaktadir.
Bu nedenle, yayh calgi egitiminde desifre calismalarinin standart bir miifredat cercevesinde yapilandirilarak
surdurilebilir sekilde uygulanmasi, dgrencilerin muzikal ve teknik gelisimini glclendirmek adina dnemli bir
gereklilik olarak 6ne ¢ikmaktadir. Benzer bicimde, Adamyan’in (2020) ¢alismasinda desifre becerisinin yalnizca
bireysel muzikal gelisimi degil, ayni zamanda 6gretmenin pedagojik etkinligini ve sanatsal donanimini
destekleyen temel bir yeterlik oldugu vurgulanmaktadir. Ayrica s6z konusu calismada, bu becerinin 6gretmen
adaylarina etkili bicimde kazandirilabilmesi icin desifre 6gretiminin mufredat kapsaminda sistematik bir
bicimde yapilandiriimasi gerektigi ifade edilmektedir. Bu goris, arastirmamizin ulastigi sonuglarla értismekte
olup, desifre egitiminin bireysel tercihlere birakilmadan programli bir yaklasimla ele alinmasinin gerekliligini
goOstermektedir.
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Desifre siirecinde en kritik unsurun teknik ve yapisal analiz oldugunu ortaya koymaktadir. Tonalite tespiti,
pozisyonlar, parmak numaralari, yay teknikleri ve ritmik yapi analizinin, basarl bir desifre calismasinda
belirleyici bir rol oynadidi vurgulanmaktadir. Bunun yani sira, calisma siireci ve metodolojisinin énemi de 6ne
¢tkmakta; sistematik bir calisma yaklasimi, metronom kullanimi ve parcadan butlne ilerleme stratejilerinin
streci destekledigi ifade edilmektedir. Desifrenin muzikal ifade ve yorumlama acisindan da dnemli bir boyutu
bulunmaktadir. Donem karakterine uygun icra, muzikal motif ve climlelerin analiz edilmesi, eserin sanatsal
bitlnligunt koruyarak yorumlanmasina katki saglamaktadir. Ayrica entonasyon ve teknik becerilerin
gelistirilmesi gerektigi; dogru entonasyon, el-goz koordinasyonu ve hizli nota okuma yetisinin bu slrecte
onemli bir yer tuttugu belirtilmektedir. Bilissel ve psikolojik faktorlerin de desifre slrecine etkisi goz ardi
edilemez. Motivasyonun artiriimasi, bilissel farkindaligin giiglendirilmesi ve zihinde seslendirme gibi unsurlarin,
ogrencilerin miizikal algisini ve performans giivenini olumlu yonde etkiledigi gorilmektedir.

Arastirma ayrica 6grencilerin desifre stirecinde cesitli zorluklarla karsilastigini gdstermektedir. Bu zorluklar farkl
boyutlarda ele alinabilir. En yaygin sorun, yetersiz hazirlik ve egitim eksikligi olarak éne cikmakta; bireysel
calhisma aliskanhginin gelismemesi, mizik teorisi bilgisinin yetersizligi ve deneyim eksikligi bu durumu
pekistirmektedir. Benzer sekilde, Smith (2015) de calismasinda, 6grencilerin desifre becerilerinde gercek ve
surdurdlebilir bir gelisim saglayabilmeleri icin bu strece yonelik bilingli bir baglilik gelistirmeleri ve desifre
calismalarini diizenli bireysel pratigin ayrilmaz bir parcasi haline getirmeleri gerektigi sonucuna ulasmistir. Bu
baglamda, hem mevcut bulgular hem de literatlirdeki benzer goérisler, desifre 6gretiminin sadece teknik bir
strec degil, ayni zamanda disiplinli bir bireysel calisma aliskanligini da kapsayan pedagojik bir alan oldugunu
goOstermektedir.

Teknik agidan karsilasilan glglikler de siireci olumsuz etkileyen 6nemli unsurlar arasindadir. Parmak
numaralarinin belirlenmesi, yay planlamasi, entonasyon hatalari ve ritmik dlzensizlikler, dgrencilerin desifreyi
dogru ve akici bir sekilde gerceklestirmesini zorlastirmaktadir. Bunun yani sira, bilissel ve dikkatle ilgili sorunlar
da surece etki etmekte; nota okuma hizinin diistikligu, calgiya aktarma stirecindeki gecikmeler, dikkat eksikligi
ve el-g6z koordinasyonundaki yetersizlikler Snemli engeller arasinda yer almaktadir. Mizikal ifadeye yonelik
zorluklar ise nuanslarin dogru seslendirilmesi ve mizikal anlatim eksiklikleriyle iliskilendirilmektedir. Ayrica,
motivasyon ve psikolojik faktorler de 6grencilerin desifre strecine bakis agisini belirleyen unsurlar arasinda yer
almakta; diisiik motivasyon, fiziksel gerilim ve sabirsizlik, stirecin verimli ilerlemesini engelleyebilmektedir.

Yayh calgi egitimi veren &gretim elemanlarinin biylk ¢cogunlugunun calgi derslerinde desifre performansina
yonelik calismalara yer verdigini géstermektedir. Ogretim elemanlarinin énemli bir kismi, ders iceriginde etit
ve eserlerin desifre edilmesine belirli bir stire ayirdiklarini belirtmistir. Desifre calismasina ayrilan siirenin
ogretim elemanlari arasinda farklilik gosterdigi, bazilarinin 5-10 dakika, bazilarinin ise 20-30 dakika stireyle bu
calismalar yuruttigu, bazi 6gretim elemanlarinin ise belirli bir siire éngérmeksizin desifreye zaman ayirdigi
gorulmektedir. Bununla birlikte, bazi 6gretim elemanlarinin calgi derslerinde desifre calismasina yer vermedigi
de tespit edilmistir. Bu durum, yayli calgi egitiminde desifre calismalarinin genel olarak gretim sirecine dahil
edildigini, ancak bu calismalarin siresi ve yontemi konusunda farkh yaklasimlar benimsendigini ortaya
koymaktadir.

Yayh calgilar egitimi veren 6gretim elemanlarinin biytk bir kismi, desifre calismalarinin belirli bir dizeye
ulasmayi beklemeden her seviyede uygulanmasi gerektigini savunmaktadir. Bu yaklasim, dgrencilerin erken
doénemden itibaren desifre becerilerini gelistirmelerine ve muzikal gelisimlerini desteklemelerine olanak
tanimaktadir. Bununla birlikte az sayida ogretim elemani, desifre calismalarina baslamadan 6nce calgi
hakimiyeti, entonasyon, ritim ve vyay teknikleri gibi belirli temel becerilerin kazanilmasi gerektigini
vurgulamaktadir. Bu veriler, yayl calgi egitiminde desifre 6gretimine iliskin farklh yaklagimlar oldugunu ortaya
koymakta ve genel egilimin esnek bir uygulama ydninde sekillendigini gostermektedir.

Yayli calgilar egitimi veren 6gretim elemanlarinin desifre performansini gelistirmeye yénelik farkli yontem ve
teknikler benimsedikleri gorilmektedir. Bu baglamda, en yaygin yaklagsimin muizikal ve teknik calismalar oldugu
belirlenmistir. Ogretim elemanlar, ritmik okuma, teknik ve form analizleri, imgeleme teknikleri, artikiilasyon
calismalari ve 6zgin etltler gibi cesitli uygulamalarla 6grencilerinin desifre becerilerini desteklemektedir.
Bunun yani sira, bazi 6gretim elemanlarinin desifre 6gretimine yonelik 6zel bir yontem veya teknik
kullanmadiklari ifade edilmistir. Repertuvar temelli ¢alismalar da yaygin olarak tercih edilen bir diger yaklasim
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olup, ogrencilerin farkli dénem ve tlrlerden eserler calarak desifre becerilerini gelistirmelerine imkan
tanimaktadir. Ayrica, 6gretim sureclerinde kesfettirme, anlatim, tartisma, gdsterip yaptirma ve maruz birakma
gibi cesitli 6gretim stratejilerinin kullanildigi  goérilmektedir. Bu sonuclara ek olarak Chappell (2020)
calismasinda kulaktan 6grenmenin desifre becerilerini destekledigi ortaya konmus; ayrica kulaktan 6grenmenin
muzik okuryazarligi Uzerinde olumlu bir etkiye sahip olabilecedi ve 6grencileri desifreye hazirlamada ile
ezberlenen eserlerin icrasinda etkili bir ydntem olabilecegdi vurgulanmistir. Benzer bicimde, Cullumber'un (2023)
arastirmasinda ise ritmik egitim, muzikal stil bilgisi ve eslik calismalarinin her birinin desifre becerisini
gelistirdigi; ancak bu yontemlerin birlikte uygulandiginda 6grencilerin nota dogrulugu ve akiciliginda cok daha
belirgin gelismeler sagladigr acikca belirtiimektedir.

Yaylh calgilar egitimi veren 6gretim elemanlarinin biyik bir cogunlugunun desifre performansini gelistirmeye
yonelik 6zel bir kaynaga basvurmadiklar, bunun yerine derslerde kullanilan eserler ve etitler Uzerinden
calismalar yurittikleri belirlenmistir. Benzer sekilde, Pehlivan'in (2024) calismasinda da, uzmanlarin %90’inin
calgi derslerinde desifre calismalarina, 6grencilerin 6devleri ya da bu 6devlerdeki zor pasajlarin ¢ozimiine
yonelik sinirl bicimde yer verdikleri, %10'unun ise bu tur ¢alismalara hi¢ yer vermedigi tespit edilmistir. Ayrica,
uzmanlarin buylk bir kismi, mevcut calgl ders saatlerinin ek desifre calismalari icin yetersiz oldugunu ifade
etmistir. Her iki calisma birlikte degerlendirildiginde, 6gretim elemanlarinin desifreye ydnelik olumlu
yaklasimlarina karsin, bu becerinin gelistiriimesinde kullanilan yontemlerin cogunlukla mevcut ders icerikleriyle
sinirh kaldigi ve ders saatlerinin kisitl olmasi nedeniyle sistematik ve butlncil bir desifre egitiminin
gerceklestirilemedigi anlasiimaktadir. Bunun yani sira, bazi 6gretim elemanlari yayli calgilar icin 6zel olarak
hazirlanmis metot kitaplari ve egzersiz kaynaklarindan yararlanmaktadir. Bu kapsamda, ritmik okuma ve teknik
etltler iceren cesitli yayinlarin tercih edildigi gérilmektedir. Diger bir yaklasim ise, genel muzik kaynaklar ve
repertuvar kitaplarinin kullanimidir. Bu dogrultuda, Turk halk muzigi ve Tirk sanat muzigi repertuvarlari ile
uluslararasi mizik egitimi kaynaklarinin desifre siirecine katki sagladigi ifade edilmektedir.

Yayh calgilar egitimi veren 6gretim elemanlarinin desifre calismalarinin sikligi, stresi ve yogunluguna iligkin
farkli yaklasimlar benimsedigi gorilmektedir. Genel egilim, desifre calismalarinin dizenli ve surekli olarak
surdirtlmesi gerektigi yonindedir. Ogretim elemanlari, égrencilerin belirli bir aliskanlik kazanana kadar bu
calismalara devam etmelerinin dnemli oldugunu ve her dersin belirli bir béliminlin desifreye ayriimasi
gerektigini vurgulamaktadir. Bunun yani sira, bireysel farkliliklarin géz 6niinde bulundurulmasi gerektigini
savunan bir diger yaklasim, 6grencilerin seviyelerine uygun ¢alisma planlarinin olusturulmasinin dnemine dikkat
cekmektedir. Calisma sikhgi, siresi ve zorluk dizeyinin her 6grencinin bireysel gelisimine gore belirlenmesi
gerektigi ifade edilmektedir. Ayrica daha az sayida 6gretim elemani, desifre calismalarinin asamali ve kontrolli
bir sekilde artirilmasi gerektigini, aksi takdirde uzun sureli calismalarin fiziksel ve zihinsel yorgunluga yol
acabilecegini belirtmektedir.

Yayli calgi egitiminde desifre performansina iligskin karsilasilan sorunlarin ¢6ziimiine yonelik farkh yaklagimlar
éne ¢ikmaktadir. Ogretim elemanlar, bireysel farkliliklarin dikkate alinmasi ve égrencilerin motivasyonlarinin
desteklenmesinin, desifre silrecinde karsilasilan zorluklarin asilmasinda 6nemli bir faktér oldugunu
vurgulamaktadir. Bununla birlikte, diizenli ve sistematik bir ¢alisma stirecinin benimsenmesi gerektigi, derslerde
belirli bir siure boyunca desifre calismalarina yer verilmesinin 6grencilerin ¢algl hakimiyetini artiracagi
belirtiimektedir. Desifre surecinin 6gretmen rehberliginde yuritilmesi ve egitim programlarinin bu sireci
destekleyecek sekilde diizenlenmesi gerektigi de ifade edilmektedir. Benzer sekilde, Dalkiran'in (2011)
calismasinda da desifre okuma dersi alan 6grencilerin, bu egitimi almayan kontrol grubuna kiyasla anlamli
dlzeyde daha yliksek performans sergiledigi belirlenmis; bu dogrultuda desifre egitiminin, enstriiman 6gretim
programlarinda ayri ve sistematik bir ders olarak yapilandiriimasi gerektigi vurgulanmistir. Her iki bulgu birlikte
degerlendirildiginde, desifre 6gretiminin rastlantisal degil, planli ve rehberlik temelli bir pedagojik siireg olarak
ele alinmasinin 6nemi ortaya c¢ikmaktadir. Ayrica temel mizik egitimi kapsaminda ton bilgisi, nota okuma ve
teknik calismalarin gliclendirilmesi, seviyeye uygun kaynak ve materyallerin kullaniimasi, farkli muzik tirleriyle
calismalar yapilmasi gibi unsurlarin strece katki saglayacag dile getirilmektedir. Son olarak, grup calismalari ve
topluluk etkinliklerinin tesvik edilmesinin, &grencilerin desifre becerilerini gelistirmede etkili oldugu
belirtiimektedir

Calisma sonuclar dogrultusunda asagidaki 6nerilerde bulunulmaktadir:
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Desifre calismalarinin bireysel inisiyatife birakilmadan standart ve sistematik bir mifredat cercevesinde ele
alinmasi gerekir.

Derslerde dizenli ve strdurilebilir desifre uygulamalarina yer verilmeli; her dersin belirli bir bolimi bu
calismalara ayrilmalidir.

Egitim programlari, nota okuma ve desifre calismalarini destekleyecek bicimde temel muzik egitimi, mizik
teorisi ve ritmik okuma dersleriyle iliskilendirilebilir.

Ogretim elemanlari, desifre 8gretiminde cok yénli ydntem ve tekniklerden yararlanmalidir.

Derslerde desifreye ayrilan sire artirilabilir.

Bireysel farklar dikkate alinarak, 6grenci seviyelerine gore farklilastiriimis desifre materyalleri kullanilabilir.
Yayli calgilar igin hazirlanmis desifre odakli metot kitaplari ve repertuvar kaynak sayilari artirilmahdir.
Desifre silrecinde motivasyonu artirict  yontemler kullaniimali, 6grencilerin 6z yeterlilik algisi
desteklenmelidir.

Desifre calismalari, 6grencilerin yalnizca ileri dizeye ulastiklarinda degil, her seviyede uygulanmali ve bu
becerinin erken donemden itibaren gelismesi saglanmalidir.
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