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Abstract

This study aims to identify the awareness and opinions of students
receiving tourism education regarding language and cultural interaction
in the process of foreigners learning Turkish through touristic
experiences. The research was conducted with the participation of 330
students studying at Aydin Adnan Menderes University Didim Vocational
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revealed that variables such as gender, age, class level, touristic
experience, and foreign language proficiency significantly affected
students’ levels of awareness, whereas the department variable did not
have a significant effect. Open-ended responses from participants were

Keywords visualized using the code cloud technique, and students highlighted key
Touristic Interaction challenges tourists face while learning Turkish, such as “local dialect,”
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“word pronunciation,” and “grammatical complexity.” Sequential
logistic regression analysis was applied in the study to determine the
factors influencing the contribution level of touristic interactions to the
Turkish learning process. According to the regression results, factors such
Mixed-Method Research as the student’s department, class level, the tourist’s interaction
environment, type of interaction, the student’s perception of contribution,
and the tourist’s basic Turkish knowledge and perception of contribution
to service quality were identified as significant predictors. The findings of
the study emphasize the importance of an interdisciplinary perspective in
the relationship between teaching Turkish to foreigners and tourism
education and offer various recommendations for practitioners,
educators, and policymakers.
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Introduction

The desire and necessity for humans to learn foreign languages has persisted since the earliest periods
of civilization. Throughout history, various factors such as trade, wars, and migration movements have
influenced communication between societies. As a result, the desire to travel, curiosity about different
cultures, educational needs, and international agreements have made foreign language learning
inevitable (Gonen-Kayacan, 2024). In today’s world, intercultural interaction has accelerated
significantly. As a result, foreign language learning has gone beyond being merely a linguistic process
and has gained social, cultural, and experiential dimensions.. In this context, individuals being present
in different cultural environments and engaging directly with those cultures has become a significant
factor in language acquisition. The role of touristic experiences in foreign language teaching can be
examined through the lens of Vygotsky’s (1978) social development theory and Long’s (1996)
interactionist theory of language. According to Vygotsky’s (1978) theory, individuals acquire language
through interaction with people in their environment. The interactionist approach argues that foreign
language learning occurs most effectively in meaningful communicative settings. Long (1996) states
that meaning negotiations that occur during interaction help learners notice and correct deficiencies in
their language use. In touristic settings, interactions such as shopping, asking for directions, or placing
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an order with locals provide natural opportunities for such meaning negotiations. Tourism stands out as
one of the most dynamic and natural forms of cultural contact. Interactions that occur in touristic
contexts are fundamental elements of these natural learning processes. Foreign tourists’ verbal and non-
verbal communication with locals in the countries they visit not only enables them to gain cultural
knowledge, but also allows them to use the language they are learning in everyday life. According to
Vygotsky’s concept of the “zone of proximal development,” individuals can only reach their potential
for learning through interactions with more competent social actors (such as locals, tourism workers,
guides, etc.). In this context, the daily life experiences that foreigners encounter in Turkey contribute to
their becoming active language learners within their own zone of proximal development. Byram (1997)
argues that learning a foreign language should not be limited to its linguistic structures. It should also
encompass the cultural codes, values, and behavioral patterns associated with that language.. From the
perspective of cultural language acquisition, it is evident that language involves not only grammar and
vocabulary, but also its cultural context (Byram, 1997). During touristic interactions, foreigners have
the opportunity to experience not only the everyday use of Turkish but also its cultural elements.
Touristic interactions allow learners to engage directly with Turkish culture. In doing so, they gain
insight not only into the language itself, but also into the social norms and cultural values underlying it.
Intercultural interaction enhances learners’ empathy skills as well as their communicative competence.
The situated learning approach developed by Lave and Wenger (1991) posits that learning takes place
within a specific social context and through real-life experiences. In other words, while learning a
language, the individual lives it, applies it, and experiences it. Touristic interactions serve as examples
of such situated learning environments. For instance, the Turkish words and phrases used when ordering
food in a restaurant become permanent because they are learned in a real context, rather than through
rote memorization.

In the literature, a study by Chen and Du (2021) examined project-based online intercultural
collaborative learning for beginner-level Chinese language learners (CFL) in Denmark. The findings
revealed that the project-based learning method had a positive impact on beginner CFL learners.
Although the elements of online intercultural collaboration did not make a significant difference in terms
of knowledge acquisition, they still played an important role in the learning process. They helped
students gain a deeper understanding of target culture theory and micro-level life experiences. The study
offered several recommendations for enhancing project-based online intercultural collaborative
learning. These include balancing group work with individual support, allocating more time to
strengthen team dynamics, and using technological tools more effectively.

Wang and Yang (2023) aimed to investigate the motivations of 256 Turkish students studying at five
universities in Turkey to learn Chinese. The findings indicated that motivational variables in language
learning varied and that gender and academic department preferences could influence motivation levels.
In this context, social and psychological factors such as individual awareness, interest, and engagement
play a critical role in language learning processes. In a study conducted by Giirbiiz et al. (2023), the aim
was to examine the possible relationships between students’ communication self-confidence levels, their
self-perceived English proficiency, and their cultural orientations. The findings showed that participants
generally perceived their English proficiency as low to moderate. As their language levels increased,
their cultural awareness and levels of intercultural communication also improved.

The tourism sector is currently one of the fastest-growing industries in the world and constitutes a
significant portion of global gross production. The increase in the share of disposable personal income
allocated to tourism and vacations has influenced people’s travel behavior. Along with rapid
advancements in transportation and communication technologies, it has boosted their tendency to visit
new and previously unexplored regions. This development has intensified the interaction between
different languages and cultures, giving rise to various challenges in intercultural communication
(Thurlow & Jaworski, 2011). Turkey can be considered a multicultural society due to its successful
coexistence of numerous ethnic, cultural, religious, and linguistic groups. Furthermore, the tourism
industry is one of the highest revenue-generating sectors of the Turkish economy and plays a critical
role in the country’s economic development. This sector offers high-quality services to international
visitors and directly influences their cultural experiences. In this context, it becomes essential for
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students receiving education in the field of tourism to develop their intercultural communication skills
prior to their professional careers.

When evaluated in the context of teaching Turkish as a foreign language, the contact that foreign tourists
establish with the Turkish language during their stay in Turkey plays an important role. It serves both
as a motivational factor for language learning and as an authentic learning environment. Through
touristic interactions, foreigners are able to directly experience basic communication patterns, common
idioms, and culturally embedded expressions such as gestures and facial expressions—making the
learning process more lasting and functional. Moreover, the observations and evaluations of local
individuals involved in tourism activities regarding foreigners’ Turkish language learning processes
contribute to a deeper understanding of this learning experience.

In Turkey, tourism students typically receive their education in various institutions such as vocational
schools, universities, or vocational high schools. In line with future professional requirements, these
students are expected to attain a high level of language proficiency, particularly in terms of
communication skills. Sahin’s (2012) study emphasizes the necessity for tourist guides to develop
intercultural communication skills, to be knowledgeable about their own culture, to learn about cultural
differences, and to adopt open-minded attitudes. In this context, the observations and evaluations of
tourism students regarding the Turkish language learning process during their interactions with foreign
tourists are significant for both language acquisition and cultural awareness. Research on this subject
within the context of Turkey is limited, and the existing literature reveals a noticeable gap concerning
studies that examine the contribution of touristic interactions to language and cultural learning from the
perspective of students.

Therefore, this study aims to reveal the contribution of touristic interactions to foreigners' learning of
Turkish through the lens of tourism students and to fill this gap in the literature. In light of this
information, the main research questions of the study have been determined as follows:

1. To what extent are touristic experiences effective in foreigners’ learning of Turkish?
2. What are the observation and awareness levels of tourism students regarding this process?

3. How do students' demographic characteristics (class level, tourism experience, foreign language
proficiency, etc.) affect their perception of the contribution of touristic interactions to the
language learning process?

Within the scope of this study, the effectiveness of touristic experiences in foreigners’ Turkish language
learning processes and the observations and evaluations of tourism students regarding this process were
analysed. The findings aim to contribute to both language teaching and tourism education by offering
an interdisciplinary perspective, benefiting practitioners and academics alike. Additionally, the results
are expected to shed light on the interaction between teaching Turkish to foreigners and tourism
education, and to support the development of educational programs in line with interdisciplinary
approaches.

Method
Research Model

This study is designed based on a mixed research method. The mixed method involves the use
of both quantitative and qualitative research approaches together (Yazicioglu & Erdogan,
2004). In the quantitative dimension of the study, the perceptions and awareness of tourism
students regarding the interaction of language and culture in foreigners’ learning of Turkish
through touristic experiences will be examined using a descriptive survey model and a
questionnaire form. In the qualitative dimension, semi-structured interviews will be employed
to gain an in-depth understanding of students’ experiences and opinions on this subject. This
research model has been chosen in order to both reveal general trends from a large sample and
to interpret participants’ experiences in detail.
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Data Collection Tools

The data were collected through a structured questionnaire form developed by the researcher,
consisting of three sections. The first section of the questionnaire includes demographic information
such as participants’ gender, age, class level, work experience, and foreign language knowledge. The
second section contains closed-ended questions aimed at measuring perceptions and observations
regarding the effect of touristic experiences on foreigners’ Turkish language learning process. The
third section comprises both multiple-choice and open-ended questions to elicit participants’
suggestions and evaluations in the context of cultural interaction, tourism education, and language
teaching. The questionnaire was revised based on expert opinions to ensure content validity. A
reliability analysis was conducted for the items in the questionnaire, and the Cronbach’s Alpha
coefficient was calculated as 0.834. This coefficient indicates that the items in the questionnaire are
highly reliable.

Population and Sample

The population of the study consists of students receiving tourism education at Didim Vocational
School within Aydin Adnan Menderes University. The sample size was determined using Cochran’s
sample size calculation formula, taking into account a 95% confidence level and a 5% margin of
error. Population size: N = 1,034; desired confidence level: 95% (Z = 1,96); margin of error
(tolerance level): £5% (e = 0,05); assumed probability: p = 0,5 (this represents the case where
variance is at its maximum and thus determines the largest sample size).

First, according to the basic formula  suggested for large  populations:
n0=(Z>p (1-p)) / e*=(1,96* x 0,5 x 0,5) / 0,05 = 384,16

Then, since the population is finite, a correction was applied:
n=n0/(1+(m0-1)/N))=384,16/(1+(383,16/1034)) = 280.3

According to this calculation, the minimum sample size was determined as 281 students. Within this
scope, 330 students participated in the study. The distribution of the participating students according
to their demographic characteristics is presented in Table 1.

Table 1. Distribution of the Students Participating in the Study by Demographic Characteristics
Frequency Percentage

Variable Category (n) (%)
Female 222 67,3
Gender Male 102 30,9
Prefer not to say 6 2,8
18-22 270 81,8
Age 23-27 30 9,1
28 and above 30 9,1
Culinary Arts 60 18,2
Department Tourism and Hotel Management 60 18,2
Tourism and Travel Services 210 63,6
Ist Year 90 27,3
Grade Level 2nd year 240 72,7
. . . No 28 8,48
Work Experience in Tourism Yes 302 91,52
. No 25 7,58
Foreign Language Knowledge Yes 305 92.42

As shown in Table 1, among the students receiving tourism education at Didim Vocational School
of Aydin Adnan Menderes University, 67.3% are female, 30.9% are male, and 2.8% preferred not to
state their gender. In terms of age distribution, the majority of the students (81.8%) are in the 18-22
age group, followed by the 23-27 and 28 and above age groups, each with 9.1%. Regarding
departments, 63.6% of the students are enrolled in the Tourism and Travel Services program, while
18.2% are in Culinary Arts and another 18.2% in Tourism and Hotel Management. Concerning grade
level, 72.7% of the students are in their second year, and 27.3% are in their first year. When
examining work experience in the tourism field, 91.52% of the students reported having prior work
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experience, while 8.48% indicated that they had none. Additionally, 92.42% of the students stated
that they know a foreign language, whereas 7.58% reported not having any foreign language
knowledge.

Data Collection

In accordance with the decision of the Aydin Adnan Menderes University Educational Research
Ethics Committee (dated 01.07.2025, No. 2025/8-XXIV), data were collected via Google Forms
between July 1 and July 10, 2025. Participants were clearly informed about the purpose of the study,
that participation was voluntary, and that their personal information would be kept confidential.
Responses from participants who completed the questionnaire incompletely, incorrectly, or invalidly
were excluded from the research data. The sample size was therefore maintained at a level ensuring
it did not fall below 281 students.

Data Analysis

The obtained quantitative data were analyzed using the SPSS 28.0 statistical analysis program.
Descriptive statistics such as frequency, percentage, and mean were calculated, and hypothesis tests
were conducted to examine the research hypotheses. Before conducting the hypothesis tests, the
distribution of the “mean awareness score” variable, which indicates students’ awareness levels
regarding the contribution of touristic interactions to foreigners’ Turkish language learning, was
examined. The skewness value of the mean awareness score was calculated as -1.618, and the
kurtosis value as 2.584. Data are generally considered to be normally distributed if skewness and
kurtosis values fall between -1.5 and +1.5 (Tabachnick & Fidell, 2013). Therefore, it can be stated
that the mean awareness score does not exhibit a normal distribution. In addition, the Kolmogorov-
Smirnov test was conducted to assess the normality of the mean awareness score, and the results
indicated that the data were not normally distributed (p < 0.05). Accordingly, non-parametric
hypothesis tests were used in this study.

Findings

The differences in students’ awareness levels regarding the contribution of touristic interactions to
foreigners’ Turkish language learning were examined according to their demographic characteristics
using non-parametric hypothesis tests. For variables with two categories (e.g., grade level, work
experience), the Mann-Whitney U test was employed to determine whether there were significant
differences between groups. For variables with three or more categories (e.g., age, department), the
Kruskal-Wallis test was applied. In cases where the Kruskal-Wallis test indicated a significant
difference, pairwise Mann-Whitney U tests were conducted to identify which groups contributed to
the difference, and the Bonferroni correction was applied to control the error rate. In this way,
differences in awareness levels according to students’ demographic characteristics were examined
in detail using non-parametric methods.

Whether the mean awareness scores obtained from students’ questionnaire responses differed
according to gender was tested using the Kruskal-Wallis test, and the relevant results are presented
in Table 2.

Table 2. Findings of the Kruskal-Wallis Test (According to Gender)

Mean Chi-
Gender N square (¥%) P-value (p) Difference
Rank e
Statistic
1: Female 222 168,91 1>3
2: Male 102 165,15 9,871 0,007* 2>3
3: Prefer not to say 6 45,50

As shown in Table 2, a statistically significant difference was found in students’ awareness levels
regarding the contribution of touristic interactions to foreigners’ Turkish language learning
according to gender (¥*> = 9.871; p = 0.007). Examining the mean rank values, it is observed that the
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awareness levels of female and male students are relatively high and similar, whereas students who
preferred not to disclose their gender exhibit noticeably lower awareness levels. This finding
indicates that the small group of students who chose not to specify their gender (N = 6) has a more
limited awareness of the contribution of touristic interactions to language learning.

Whether the mean awareness scores obtained from students’ questionnaire responses differed
according to age was tested using the Kruskal-Wallis test, and the relevant results are presented in
Table 3.

Table 3. Findings of the Kruskal-Wallis Test (According to Age)

Chi-

Age N 11\1/[:311{1 square () P-zf;;ue Difference
Statistic
1:18-22 270 173,97 1>2
2:23-27 30 132,50 11,981 0,003* 1>3
3: 28 and above 30 122,30

As shown in Table 3, a statistically significant difference was found in students’ awareness levels
regarding the contribution of touristic interactions to foreigners’ Turkish language learning
according to age (3> = 11.981; p = 0.003). Examining the mean rank values, students in the 18-22
age group exhibited significantly higher awareness levels compared to those in the 23—27 and 28 and
above age groups. This finding indicates that younger students have developed a greater awareness
of the role of touristic interactions in language learning.

Whether the mean awareness scores obtained from students’ questionnaire responses differed
according to their departments was tested using the Kruskal-Wallis test, and the relevant results are
presented in Table 4.

Table 4. Findings of the Kruskal-Wallis Test (According to Department)

2
Department N 11\{/[::;: S ta)t(is tic P-zflz:;ue Difference
1: Culinary Arts 60 188,90
2: Tourism and Hotel Management 60 171,80 5,586 0,061 -
3:Tourism and Travel Services 210 157,01

Table 4 shows no statistically significant difference was found in students’ levels of awareness
regarding the contribution of touristic interactions to foreigners’ Turkish learning in terms of their
departments (x> = 5.586; p = 0.061). Although, according to the mean rank values, students in the
Culinary Arts department appear to have a higher level of awareness, this difference is not
statistically significant. This finding indicates that, overall, students from different departments have
similar levels of awareness.

Whether the average awareness score obtained from students’ responses to the survey differed
according to their class levels was tested using the Mann-Whitney U test, and the relevant results are
presented in Table 5.

Table 5. Findings of the Mann-Whitney U Test (According to Class Level)

Grade Mean . . 2 . . .

Level N Rank Test Statistic y* Statistic (p) Difference
1: 1st Year 90 137,30 U=8262,000 «
2:2nd Year 240 176,08 7=-3,304 0,001 21

Table 5 shows that a statistically significant difference was found in students’ levels of awareness
regarding the contribution of touristic interactions to foreigners’ Turkish learning according to their
class levels (U = 8262.000; Z = -3.304; p = 0.001). When the mean rank values are examined, the
awareness levels of 2nd-year students are significantly higher compared to those of 1st-year students.
This finding indicates that as the class level increases, students’ awareness of the contribution of
touristic interactions to language learning also increases.
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Whether the average awareness score obtained from students’ responses to the survey differed
according to having any work experience in the field of tourism was tested using the Mann-Whitney
U test, and the relevant results are presented in Table 6.

Table 6. Findings of the Mann-Whitney U Test (According to Experience)

Experience N Mean Test Statistic y? Statistic (p) Difference
Rank

1: No 28 128,86 U=3202,000 %

2: Yes 302 168,90 7=2,135 0,033 21

Table 6 shows that a statistically significant difference was found in students’ levels of awareness
regarding the contribution of touristic interactions to foreigners’ Turkish learning according to their
touristic experience (U =3202,000; Z=-2,135; p=10,033). When the mean rank values are examined,
it is seen that students with touristic experience have significantly higher levels of awareness
compared to those without experience. This finding indicates that students who have directly
experienced tourism better understand the contribution of touristic interactions to language learning.

Whether the average awareness score obtained from students’ responses to the survey differed
according to knowing any foreign language was tested using the Mann-Whitney U test, and the
relevant results are presented in Table 7.

Table 7. Findings of the Mann-Whitney U Test (According to Foreign Language Knowledge)

Foreign Mean

. . ) L. .
Language Rank Test Statistic y° Statistic (p) Difference

1: No 25 126,14 U=2828,500 .

2: Yes 305 168,73 7=-2,156 0,031 2>1

Table 7 shows that a statistically significant difference was found in students’ levels of awareness
regarding the contribution of touristic interactions to foreigners’ Turkish learning according to their
foreign language knowledge (U = 2828,500; Z = -2,156; p = 0,031). When the mean rank values are
examined, it is seen that students who know a foreign language have significantly higher levels of
awareness compared to those who do not. This finding indicates that having knowledge of a foreign
language increases sensitivity to the contribution of touristic interactions to language learning.

The responses of the students participating in the study to the question, “In your opinion, what are
the topics that tourists struggle with the most while learning Turkish?” are presented in the code
cloud shown in Figure 1.

Local dialects and accent differences

Vowel harmony m Turlﬁsh [mlaioruﬁminnrmunwel harmony)
omS and siany usage in everyuay conversation
Complexity of Grammar Rules
The agglutinative structure in Turkish (the use of suffixes)
Verh conjugations and tenses

Difficulty listening and understanding
Difficulty in making sense without knowing the cultural context
Inadequate vocabulary

Figure 1. Code cloud regarding the subjects that tourists have the most difficulty with while
learning Turkish

In the code cloud in Figure 1, the largest and most striking expressions indicate the areas of difficulty
most frequently emphasized or considered important by the students. The larger font sizes reflect
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that the related topic has been mentioned or highlighted by more people. “Local dialects and accent
differences” is one of the largest codes. This shows that students think tourists struggle to cope with
different regional dialect variations in Turkey, apart from standard Turkish. Different dialects,
variations in pronunciation, and word usage are confusing for the learner. Another major theme,
“Pronunciation of words” refers to the difficulty of pronouncing words correctly. Some letters in
Turkish (such as i, 0, 1, §, ¢) are unusual for foreigners, making correct pronunciation difficult. This
is an important challenge that directly affects oral communication. Another large theme,
“Complexity of Grammar Rules” indicates that students find the grammatical structures in Turkish
(especially its agglutinative structure and verb conjugations) complex and believe it is difficult for
foreigners to learn. This finding reflects the additional burden that the agglutinative nature of Turkish
brings to the learning process. Other notable elements include vowel harmony in Turkish, verb
conjugations and tenses, limited vocabulary, cultural context, and difficulties in listening and
comprehension. Major/minor vowel harmonies have been found challenging for foreign students.
The abundance of verb conjugations and the use of tense forms are also highlighted difficulties.
Under limited vocabulary, it has been stated that without basic word knowledge, communication
breakdowns occur. Within the cultural context, idioms, slang, and culturally loaded expressions make
comprehension difficult. The difficulty in listening and understanding is also linked to pronunciation
and dialect differences.

In the study, an Ordered Logistic Regression analysis was applied in order to determine the factors
affecting the contribution levels of touristic interactions to tourists’ Turkish learning process. In the
ordered logistic regression model, the dependent variable has at least three categories, and these
categories are in an ordered structure (Hayat & Sozen Ozden, 2021). The assumption that needs to
be tested to determine the most suitable model for the dataset among ordered logistic regression
models is the parallel lines assumption. The parallel lines assumption tests whether the coefficients
of the independent variables differ according to the categories of the dependent variable. This
assumption is tested by the “Wolfe Gould,” “Brant,” “Score,” “Likelihood Ratio,” and “Wald” tests.
The general hypotheses related to this assumption are as follows:

e HO: The coefficients of the independent variables are the same across all categories of the
dependent variable.

e HI: The coefficients of the independent variables differ in at least one category of the
dependent variable.

Table 8. Findings Related to the Tests of the Parallel Lines Assumption

Tests Chi2 df p
Wolfe Gould 3,666 6 0,598
Brant 3,34 6 0,648
Score 6,256 6 0,282
Likelihood ratio 6,171 6 0,290
Wald 6,097 6 0,297

Table 8 shows that the p-values in all tests range between 0.282 and 0.648, and all are greater than
0.05. This shows that the HO hypothesis cannot be rejected and therefore the parallel lines assumption
is not violated. As a result, according to the Wolfe-Gould, Brant, Score, Likelihood Ratio, and Wald
tests, the coefficients of the independent variables are the same across all categories of the dependent
variable. This indicates that the parallel lines assumption is valid in the ordered logistic regression
model. This supports the validity and interpretability of the model.

In the study, the dependent variable is “the contribution levels of touristic interactions to tourists’
Turkish learning process.” This variable originally had 5 categories, but the responses in the 1st and
5th categories were quite low. Therefore, categories were merged, and the dependent variable was
reduced to 3 categories. These categories are as follows: “1: Provides little contribution,” “2:
Provides moderate contribution,” and “3: Provides high contribution.” A Chi-Square independence
test was applied to the variables that could potentially affect the dependent variable, and as a result
of the test, 6 factors that may influence the contribution levels of touristic interactions to tourists’
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Turkish learning process were identified. Each category of these factors was used as an independent
variable in the study. Thus, 11 independent variables are included in the research model. These
variables were coded as “X1, X2, ..., X11.” The findings related to the estimated Ordered Logistic
Regression analysis are presented in Table 9.

Table 9. Findings Related to the Ordered Logistic Regression Model

Odds

Variable Code Category Coefficient Ratio z p
x, 2 Tourismand Hotel 0,139 1,149 3.06 0,002*
Management
Department 3: Tourism and Travel
Xs C 0,052 1,053 4,88 0,000%*
Services
Class X3 2: 2nd Year 0,184 1,202 3,29 0,001*
2: Interaction in
Factors X4 restaurants, cafés, and 0,180 1,197 3,35 0,001*
contributing to shopping places
foreigners’ Turkish 3: Mobile applications and
learning during online resources, as well as
their touristic Xs television, music, and -3,779 0,023 5,51 0,000%*
experiences social media content
2: While using means of %
Contexts in which Xo transportation -2,302 0,101 3,48 0,001
foreigners prefer to 3: While talking with
use Turkish X5 guides and locals in 0,090 1,094 4,22 0,000%*
touristic areas
The situation of Xs 2: Undecided 0,225 1,252 2,18 0,029*
tourism students
contributing to the .
. Xo 3: Should contribute 2,153 8,611 3,41 0,001*
process of teaching
Turkish to tourists
The .iml’)act Qf Xio 2: Improves at a moderate 0.381 1464 0,75 0453
tourists’ basic-level level
Turkish learning on
;ﬁgﬁi’;‘;gtﬁzrv‘ce Xy 3: Improves greatly 3,811 45196 6,58 0,000%
tourism sector
Log likelihood=-128,745 Pseudo R2=0,626
LR chi2 (11)=204,2 Linktest satsq=0,170 p=0,086
Prob>chi2=0,000 *p<0,05

Table 9 shows that the estimated research model is statistically significant (LR > =204.2, p < 0.05). It
is observed that all variables except X10 are statistically significant (p < 0.05). Accordingly, the
statistically significant variables have been interpreted as follows:

e X;: The probability of students studying in the Department of Tourism and Hotel Management
evaluating the contribution level of touristic interactions to learning Turkish at a higher level
compared to students studying in the Culinary Department is 1.149 times greater.

e X3: The probability of students studying in the Department of Tourism and Travel Services
evaluating the contribution level of touristic interactions to learning Turkish at a higher level
compared to students studying in the Culinary Department is 1.053 times greater.

e Xs3: The probability of 2nd-year students at Aydin Adnan Menderes University Didim
Vocational School evaluating the contribution level of touristic interactions to learning Turkish
at a higher level compared to 1st-year students is 1.202 times greater.
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e X4 Among the factors contributing to foreigners’ learning of Turkish during their touristic
experiences, the probability of evaluating interactions taking place in restaurants, cafés, and
shopping places as contributing to tourists’ Turkish learning process at a higher level compared
to daily-life dialogues, and communication with guides and tourism staff is 1.197 times greater.

e Xs: Among the factors contributing to foreigners’ learning of Turkish during their touristic
experiences, the probability of evaluating mobile applications and online resources, as well as
television, music, and social media content as contributing to tourists’ Turkish learning process
at a higher level compared to daily-life dialogues, and communication with guides and tourism
staff is 0.023 times lower.

e Xs: The probability of tourists who prefer to use Turkish while using means of transportation
evaluating the contribution level of touristic interactions to learning Turkish at a higher level
compared to tourists who use Turkish when ordering food or shopping is 0.101 times lower.

e  Xjy: The probability of tourists who prefer to use Turkish while talking with guides and locals in
touristic areas evaluating the contribution level of touristic interactions to learning Turkish at a
higher level compared to tourists who use Turkish when ordering food or shopping is 1.094
times greater.

e Xg: The probability of tourism students with an undecided attitude towards contributing to
teaching Turkish to tourists evaluating the contribution level of touristic interactions to learning
Turkish at a higher level compared to those who think they do not contribute is 1.252 times
greater.

e Xo: The probability of tourism students who think they contribute to teaching Turkish to tourists
evaluating the contribution level of touristic interactions to learning Turkish at a higher level
compared to those who think they do not contribute is 8.6 times greater.

e  Xji: The probability of students who think that tourists’ learning of Turkish at a basic level
greatly increases service quality in the tourism sector evaluating the contribution level of
touristic interactions to learning Turkish at a higher level compared to those who think it
increases it only slightly is 45.196 times greater.

Discussion, Conclusion and Recommendations

The main aim of this study is to reveal the awareness levels and evaluations of tourism students
regarding language and cultural interaction in foreigners’ learning of Turkish through touristic
experiences. The findings obtained in the study indicate that touristic interactions provide significant
contributions not only in terms of the tourism sector but also in the context of learning Turkish as a
foreign language.

In the first phase of the study, students’ awareness levels regarding the contribution of touristic
interactions to foreigners’ Turkish learning were examined according to various demographic and
educational variables. According to the results, gender, age, class level, touristic experience, and
foreign language proficiency create significant differences in awareness levels. Regarding the gender
variable, the findings show that male and female students have similar and relatively high awareness
levels, whereas students who preferred not to indicate their gender have noticeably lower awareness
levels. This suggests that an individual’s perception of self-identification within a group and
participation in the process may affect their awareness level. This finding aligns with the literature
indicating that social identity and sense of belonging influence learning processes (Tajfel & Turner,
1986; Vygotsky, 1978). Regarding age, the findings indicate that younger students (18—22 years old)
develop higher awareness of the contribution of touristic interactions to language learning. This may
be due to younger students’ greater openness to learning, adaptability to new experiences, and higher
engagement with technological tools. Hopkyns and Wang (2025) note that young individuals are
more active in language learning through social interaction and exhibit higher learning motivation.
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Class level has been identified as an important factor affecting students’ awareness of the
contribution of touristic interactions to Turkish learning. The analysis findings show that second-
year students have higher awareness levels compared to first-year students. This suggests that the
knowledge and experience gained during the educational process strengthen students’ learning
perception and enable them to evaluate touristic interactions more effectively (Wang & Yang, 2023;
Hopkyns & Wang, 2025). Having experience in the tourism sector also emerges as a variable
influencing students’ awareness levels. The study findings indicate that students with tourism
experience perceive the contribution of touristic interactions to Turkish learning at a higher level
compared to students without such experience. This result supports the notion that practical
experience plays a critical role in the learning process and that learners can better utilize contextual
learning opportunities (Chun et al., 1982; Shatz, 1982; Farrar, 1992; Long, 1996).

The code cloud obtained in this study reveals that students’ perceptions of the topics where tourists
experience the most difficulty in learning Turkish are multidimensional. Participants particularly
emphasized that core features such as local dialects and accent differences, correct pronunciation of
words, the complexity of grammar rules, and the agglutinative structure create challenges for learners.
These findings indicate that language teaching processes should place more emphasis on areas such as
pronunciation, idioms and slang usage, and dialectal diversity. Accordingly, foreigners learning Turkish
must cope not only with linguistic challenges but also with cultural and regional variations.
Pronunciation, vowel harmony, idioms, and culturally loaded expressions are among the primary
difficulties faced by learners.

The final phase of the study, employing ordered logistic regression analysis, revealed the variables
affecting the contribution level of touristic interactions to learning Turkish. According to the analysis
results, the students’ department, class level, the contexts in which tourists use Turkish, the sources
through which touristic interactions occur, and students’ attitudes toward this process are determinant
factors. Students in the Tourism and Hotel Management and Tourism and Travel Services departments
tend to evaluate the contribution of touristic interactions to learning Turkish more positively compared
to Culinary students. This indicates that students in departments directly related to tourism are more
sensitive to the importance of foreign language interactions. As students advance in class level, they
appear to adopt a more positive perspective on the contribution of touristic interactions to language
learning, suggesting that as the academic year progresses, students better understand the contribution of
both tourism activities and language interactions. Interactions in restaurants, cafés, and shopping places
increase the probability of evaluating contributions higher than interactions with guides or daily-life
dialogues. In other words, interactions occurring in restaurants, cafés, and shopping environments are
perceived more positively for supporting Turkish learning compared to daily communication or guided
contexts. This result highlights that authentic, everyday scenarios in service and shopping provide
important opportunities for language practice. Accordingly, the interaction of service personnel with
tourists in tourism destinations creates a practical context for language development. Mobile
applications, online resources, or social media content, on the other hand, are not perceived as effective
as face-to-face interactions. This difference reflects the perception that direct, live, and contextual
communication contributes much more strongly to language learning than virtual resources. While
participants view technological tools as supportive, they believe that effective learning occurs primarily
in real-life contexts. Using Turkish while on transportation is associated with a lower perceived
contribution compared to ordering food or shopping. In other words, the contribution of the
transportation context to language learning is perceived as quite limited. Using Turkish while talking
with guides and locals in touristic areas slightly increases the perceived contribution compared to
ordering food or shopping. One-on-one communication with guides or locals is therefore considered
valuable for language development. Even students in tourism education who are undecided about
contributing perceive a higher contribution level than those who think they do not contribute. For
students who are certain they contribute, the calculated odds ratio is 8.6, indicating a striking difference
in perceived contribution. This shows that students who believe they contribute are eight times more
likely to perceive the contribution as strong. This finding demonstrates that a student’s sense of
involvement significantly enhances the quality of interaction and language awareness. Students who
believe that tourists’ basic-level Turkish learning moderately increases service quality are more likely
to evaluate contribution levels as high compared to those who think it increases it only slightly. For
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students who believe that service quality is greatly enhanced, the odds of perceiving contribution as high
are 45 times greater. This extremely high value demonstrates that students consider the effect of
language learning on service quality to be a very strong factor. Participants believe that face-to-face,
daily, and authentic communication environments (restaurants, shopping, and guided interactions)
contribute most effectively to learning Turkish. Department and class level moderately affect this
perception of contribution; more tourism-oriented departments and higher-class levels perceive the
contribution as slightly higher. The personal belief in contributing (students’ awareness of supporting
tourists in learning Turkish) significantly increases perceived contribution. Associating language
learning with service quality indicates a strong level of awareness among participants, particularly
among those who perceive it as “greatly enhancing” service quality.

The findings of this study indicate that touristic interactions provide significant contributions to
foreigners’ Turkish learning processes, and these results can be interpreted through various
theoretical approaches. The Interactional Language Learning Theory developed by Long (1996)
posits that meaningful interactions are decisive in language learning. The findings strongly support
this theory. In particular, the observation that face-to-face dialogues in restaurants, cafés, and
shopping places offer far more effective learning environments compared to guided tours or virtual
resources highlights the importance of interactional input. In this context, students noted that daily
and contextual interactions constitute the most effective learning areas for tourists’ Turkish
acquisition, thereby confirming the role of meaning negotiation in language acquisition.

Vygotsky’s (1978) social development theory argues that individuals can learn language through
interaction with their social environment. The findings show that second-year students, participants
with touristic experience, and those with foreign language proficiency exhibit higher levels of
awareness. This indicates that the more actively a learner is engaged in social environments, the
more they develop language learning awareness; in other words, recognizing learning opportunities
within the zone of proximal development increases awareness. Thus, the presence of a socially
engaging environment plays a central role in participants’ linguistic and cultural acquisition.

The findings indicating that tourists face challenges in areas such as local dialects, idioms, vowel
harmony, pronunciation, and cultural expressions point to the need for intercultural communicative
competence, as proposed by Byram (1997). This suggests that language is not merely composed of
grammatical rules but also requires the internalization of contextual and cultural elements. In
particular, regional diversity and dialectal differences require learners to interpret not only linguistic
codes but also sociocultural codes. In this context, students’ awareness of these difficulties equips
them to become culturally conscious language mediators.

The findings indicating that interactions occurring in authentic environments such as restaurants,
markets, and cafés contribute most significantly to learning Turkish align with the situated learning
approach (Lave & Wenger, 1991). In these environments, learners not only hear the language but
also use, apply, and experience it. Compared to virtual platforms, these face-to-face and everyday
contextual experiences enhance the retention of learning and are perceived by students as a more
effective method for language acquisition. Additionally, one-on-one communication with guides
carries a similar contextual value.

The findings also show that touristic interactions are not only beneficial for visitors but also serve as
a bidirectional learning and development space for tourism students. The importance of face-to-face,
everyday interactions is emphasized, whereas digital resources are considered to provide more
limited contributions. The results reveal an awareness that face-to-face, authentic, and daily
interactions contribute most to tourists’ Turkish learning processes. Lively contexts such as
restaurants, cafés, and shopping venues facilitate practical application of the language for daily
needs, whereas mobile applications and online content alone are not perceived as sufficiently
effective. This finding demonstrates that effective communication between local businesses and staff
with tourists in the tourism sector can strengthen the potential for supporting language learning. It
also indicates that integrating language awareness into tourism education is necessary, and that basic
Turkish knowledge can act as a leverage to improve service quality in the sector.
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The findings, which are consistent with theoretical frameworks, show that touristic interactions
contribute not only to the development of linguistic skills but also to the enhancement of cultural
awareness and learning consciousness. Tourism students’ better evaluation of this process, the higher
awareness of individuals engaged in social interactions, and the direct contribution of authentic
environments to learning are consistent with and supportive of the existing literature. These results
provide a practical basis for developing language education policies in tourism regions, increasing
local residents’ language awareness, and expanding authentic interaction environments.

Based on the findings obtained from the study, the following recommendations can be made:

1. Language support mechanisms in touristic environments should be enhanced. Providing
multilingual materials and visually supported content in areas frequently interacted with by
foreigners (restaurants, hotels, shopping centers, etc.) will facilitate Turkish language
learning.

2. Content related to language and cultural transfer should be integrated into the tourism
education curriculum. Students should be equipped not only with professional skills but also
with competencies in intercultural communication and language awareness.

3. The contribution of touristic experiences to language learning should be considered by
institutions teaching Turkish as a foreign language. Including authentic examples of touristic
interactions in instructional materials can make learning more functional and effective.

4. Awareness programs regarding local dialects and accent differences should be
conducted. Since dialectal differences encountered by tourists can complicate the learning
process, guides and tourism staff should be encouraged to use simpler and standard Turkish.

5. The high awareness levels of individuals with foreign language knowledge indicate that
multilingualism increases sensitivity in this area. Accordingly, tourism students should be
supported in learning one or more foreign languages.

6. Broader field research should be conducted on the contribution of touristic interactions to
learning Turkish.As this study is limited to Didim Vocational School students, collecting
data from different regions and performing comparative analyses could yield more
generalizable results.

In conclusion, this study demonstrates that touristic experiences play a significant role not only in
cultural exchange but also in language learning. The multilingual and multicultural nature of the
tourism sector necessitates that this process be managed in a planned and conscious manner. Both
educational institutions and sector stakeholders should collaboratively develop policies to support
this process.
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Arastirma Makalesi

Turistik Etkilesimlerin Yabancilarin Tiirkce Ogrenimine
Katkasi

Muhammet Nimet CAVUS 2

Ozet
Bu caliyma, turizm egitimi alan ogrencilerin, yabancilarin turistik
deneyimler araciligiyla Tiirkce oOgrenme siirecinde dil ve kiiltiir

Makale Hakkinda etkilesimine dair farkindalik ve gériislerini belirlemeyi amaglamaktadur.
Gelis Tarihi: 21.07.2025 Aydin Adnan Menderes Universitesi Didim Meslek Yiiksekokulunda
Kabul Tarihi: 29.09.2025 ogrenim goren 330 dgrencinin katilimiyla gergeklestirilen arastirma,
Yayin Tarihi: 23.10.2025 karma yéntem yaklasimiyla tasarlanmistir. Veriler, arastirmaci

tarafindan gelistirilen yapilandirilmig anket formu araciligryla toplanmusg;
nicel veriler SPSS 28.0 programinda, nitel veriler ise MAXQDA 2020
yazilimwyla incelenmistir. Nicel analizler sonucunda cinsiyet, yas, sinif
diizeyi, turistik deneyim ve yabanci dil bilgisi gibi degiskenlerin
ogrencilerin farkindalik diizeylerinde anlamly farklilik yarattigi; buna
karsin  boliim  degiskeninin  anlamli  bir  etkisinin  bulunmadig
belirlenmistir. Katilimcilarin a¢ik uglu yanitlary, kod bulutu teknigiyle
gorsellestirilmis ve ogrenciler, “yerel agiz”, “sozciik telaffuzu” ve “dil

~ 2

bilgisi karmasiklig1” gibi alanlarda turistlerin Tiirk¢e dgrenirken

Anahtar Kelimeler karsilastiklart temel giicliikleri vurgulamiglardir. Arastirmada swrali
Turistik etkilesim lojistik regresyon analizi uygulanarak, turistik etkilesimlerin Tiirkce
Tiirkge grenme siireci 6grenme  siirecine katkr diizeyini etkileyen faktorler belirlenmigtir.

Regresyon sonuglarina gore ogrencinin boliimii, suf diizeyi, turistin
etkilesim ortami, etkilesim sekli, 6grencinin katki algisi ve turistin temel
Tiirkge bilgisiyle hizmet kalitesine katki algis1 gibi faktorlerin anlaml
yordayicilar oldugu ortaya konmustur. Arastirma bulgulari, yabancilara
Tiirkge 6gretimi ve turizm egitimi arasindaki iligkide disiplinlerarast bir
bakis acisimin 6nemini vurgulamakta; uygulayicilara, egitimcilere ve
politika yapicilara yonelik cesitli oneriler sunmaktadr.

Turizm egitimi
Karma arastirma

Cavus, M. N. (2025). Turistik etkilesimlerin yabancilarin Tiirkge
Atif icin ogrenimine katkisi. MSKU Egitim Fakiiltesi Dergisi, 12(2), 322-349.
DOI: 10.21666/muefd.1747067

Giris

Insanin yabanci dil 6grenme arzusu ve zorunlulugu, medeniyetlerin ilk donemlerinden bu yana varligini
siirdiirmiistiir. Tarih boyunca ticaret, savagslar, gd¢ hareketleri, seyahat etme istegi, farkli kiiltiirlerle
tanigma meraki, egitim ihtiyaglar1 ve uluslararasi anlagmalar gibi etkenler, yabanci dil 6grenimini
kaginilmaz kilmistir (Génen-Kayacan, 2024). Giiniimiizde kiiltiirleraras1 etkilesimin hiz kazandig bir
donemde, yabanci dil 6grenimi sadece dilsel bir siire¢ olmanin 6tesine gecerek, sosyal, kiiltiirel ve
deneyimsel bir boyut kazanmistir. Bu baglamda, bireylerin farkli kiiltiirel ortamlarda bulunmalari ve o
kiiltiirle dogrudan temas kurmalari, yabanci dil 6greniminde dnemli bir etken héline gelmistir.

Yabanci dil 6gretimi baglaminda turistik deneyimlerin rolii, Vygotsky nin (1978) sosyal gelisim teorisi
ve Long (1996) tarafindan dnerilen etkilesimsel dil kurami temelinde ele alinabilir. Vygotsky’nin (1978)
sosyal gelisim teorisine gore birey, dili ¢evresindeki insanlarla kurdugu etkilesim sayesinde edinir.
Etkilesimsel yaklasim, yabanci dil 6greniminin en verimli sekilde anlamli iletisim ortamlarinda
gergeklestigini savunur. Long (1996), etkilesim sirasinda gergeklesen anlam miizakerelerinin,
ogrenicilerin dildeki eksiklerini fark etmelerini ve diizeltmelerini sagladigini belirtir. Turistik ortamlarda
yerli halk ile yapilan alisveris, yon sorma, siparis verme gibi etkilesimler, bu tiirden anlam miizakereleri
icin dogal firsatlar sunar. Turizm, kiiltiirel temasin en dinamik ve dogal bi¢imlerinden biri olarak 6ne
¢ikmaktadir. Turistik baglamda gergeklesen etkilesimler, bu dogal Ggrenme siireglerinin temel
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unsurlarindandir. Yabanci turistlerin, seyahat ettikleri iilkelerde yerel halkla kurduklar1 s6zlii ve s6zsiiz
iletisim, sadece kiiltiirel bilgi edinmelerine degil, ayn1 zamanda 6grenilen dilin giinliik yasamda
kullanilmasina da olanak tanimaktadir. Vygotsky’nin “yakinsal gelisim alan1” kavramina gore, birey
ancak daha yetkin sosyal aktorlerle (yerel halk, turizm g¢aliganlari, rehberler vb.) etkilesime gegerek
potansiyel 6grenmesini gergeklestirebilir. Bu baglamda, yabancilarin Tiirkiye’de karsilastiklar: giinliik
yasam deneyimleri, onlarin yakinsal gelisim alan1 iginde aktif dil 6grenicileri haline gelmelerine katki
sunar.

Byram (1997), bir yabanci dilin yalnizca dilsel yapilarini degil; ayn1 zamanda o dile ait kiiltiirel kodlart,
degerleri ve davranis kaliplarin1 da kapsayacak sekilde 6grenilmesini savunur. Kiiltiirel dil edinimi
acisindan bakildiginda, dilin sadece gramer ve sozciik bilgisi degil, ayn1 zamanda kiiltiirel baglam1 da
icerdigi goriilmektedir (Byram, 1997). Turistik etkilesimler sirasinda yabancilar, Tiirk¢e’nin giindelik
kullanimiyla birlikte kiiltiirel unsurlarint da deneyimleme firsatt bulurlar. Turistik etkilesimler,
ogrenicilerin Tirk kiiltiiriiyle birebir temas kurmasina olanak saglar. Bu sayede, sadece dili degil; o dilin
arka planinda yatan sosyal normlar1 ve kiiltiirel degerleri de tamima imkan1 dogar. Kiiltiirlerarasi
etkilesim, 6grenicilerin hem empati becerilerini hem de iletisimsel yeterliliklerini gelistirir.

Lave ve Wenger (1991) tarafindan gelistirilen baglamsal 6grenme yaklasimi, 6grenmenin belirli bir
sosyal baglam i¢inde ve gercek yasantilarla i¢ ice gergeklestigini savunur. Yani birey, dili 6grenirken
onu yasar, uygular ve deneyimler. Turistik etkilesimler de bu baglamsal 6grenme ortamlarina 6rnek
teskil eder. Ornegin, bir restoranda siparis verirken kullanilan Tiirk¢e kelime ve kaliplar, ezberlenmek
yerine gercek bir baglamda 6grenildigi icin kalici hile gelir.

Literatiirde Chen ve Du (2021) tarafindan yapilan ¢alismada Danimarka’daki baslangi¢ diizeyindeki
Cince 6grenen 6grenciler icin proje tabanli ¢cevrimigi kiiltiirlerarasi igbirlik¢i 6grenimi incelemektedir.
Bulgular, proje tabanli 6grenme yonteminin baglangi¢ diizeyindeki CFL 6grencileri iizerinde olumlu
etkisi oldugunu ortaya koymaktadir. Cevrimigi kiiltiirlerarasi isbirligi unsurlari bilgi 6grenimi agisindan
fark yaratmasa da, 6grencilerin hedef kiiltiir teorisini ve mikro-diizey yasam deneyimlerini daha derin
anlamalarin1 desteklemektedir. Calisma, grup calismasi ile bireysel destegin dengelenmesi, ekip
dinamiklerini desteklemek i¢in daha fazla zaman ayrilmasi ve teknolojik araglarin daha etkin kullanimi
gibi proje tabanli ¢evrimici kiiltlirlerarasi isbirlik¢i 6grenimi desteklemeye yonelik dneriler sunmaktadir.
Wang ve Yang (2023) Tiirkiye’deki bes iiniversitede 6grenim goren 256 Tiirk 6grencinin Cince grenme
motivasyonlarini incelemeyi amacglamistir. Bulgular, 6grencilerin dil 6greniminde motivasyonel
degiskenlerin ¢esitlilik gosterdigini ve cinsiyet ile boliim tercihlerinin motivasyon diizeyini
etkileyebilecegini ortaya koymaktadir. Bu baglamda, dil 6grenme siireglerinde bireysel farkindalik, ilgi
ve katilm gibi sosyal ve psikolojik faktorler kritik rol oynamaktadir. Giirbliz ve arkadaslar1 (2023)
tarafindan yapilan galismada Ogrencilerin iletisim 6zgiiven diizeyleri, Ingilizce yeterliklerini kendi
algilamalar1 ve kiiltiirel tarzlar1 arasindaki olast iliskileri arastirmak amaclanmistir. Bulgular,
katilimcilarin Ingilizce yeterliklerinin diisiik-orta diizeyde oldugunu ve dil seviyeleri arttikca kiiltiirel
farkindalik ve kiiltiirlerarasi iletisim diizeylerinin de arttigin1 gostermektedir.

Turizm sektorii, gliniimiizde diinyanin en hizli bilyliyen sektorlerinden biri olup, kiiresel gayrisafi
iiretimin 6nemli bir kismin1 olusturmaktadir. Kisisel harcanabilir gelirden turizm ve tatil i¢in ayrilan
payin artigi ile ulasim ve iletisim teknolojilerindeki hizli gelismeler, insanlarin yeni ve daha once
gormedikleri bolgeleri ziyaret etme egilimini artirmistir. Bu durum, farkli dillerin ve kiiltiirlerin
etkilesimini artirarak kiiltiirleraras: iletisimde cesitli zorluklar ortaya ¢ikarmaktadir (Thurlow ve
Jarwoski, 2011). Tiirkiye, birlikte yasamay1 basarmis bir¢ok etnik, kiiltlirel, dini ve dilsel gruba ev
sahipligi yapmasi nedeniyle ¢ok kiiltiirlii bir toplum olarak degerlendirilebilir. Ayrica, turizm endiistrisi
Tiirkiye ekonomisinin en biiyiik gelir getiren sektorlerinden biri olup, ekonomik kalkinma agisindan
kritik bir role sahiptir. Bu sektor, uluslararas1 ziyaretcilere yiiksek kaliteli hizmet sunmakta ve onlarin
kiiltiirel deneyimlerini dogrudan etkilemektedir. Bu baglamda, turizm alaninda egitim goren
ogrencilerin, mesleki kariyerleri 6ncesinde kiiltiirlerarasi iletisim becerilerini gelistirmeleri 6nemli bir
gereklilik olarak 6ne ¢ikmaktadir.

Tirkcenin yabanci dil olarak ogretimi baglaminda degerlendirildiginde, Tiirkiye’ye gelen yabanci
turistlerin Tiirkge ile kurduklar1 temas, hem dil 6grenimini motive edici bir unsur hem de otantik bir
O0grenme ortami sunmaktadir. Turistik etkilesimler sayesinde yabancilar, temel iletisim kaliplarini,
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yaygin deyimleri, jest ve mimik gibi kiiltiirel ifadeleri dogrudan deneyimleyebilmekte; bu da 6grenme
siirecini daha kalic1 ve iglevsel hale getirmektedir. Bununla birlikte, turistik faaliyetlerde gorev alan yerli
bireylerin, yabancilarin Tiirk¢e 6grenim siirecine yonelik gozlemleri ve degerlendirmeleri, bu siirecin
daha iyi anlagilmasina katki saglamaktadir.

Tiirkiye’de turizm 6grencileri genellikle meslek yiiksekokullari, {iniversiteler veya meslek liseleri gibi
farkl egitim kurumlarinda 6grenim gérmektedir. Gelecekteki mesleki gereklilikler dogrultusunda, bu
ogrencilerin Ozellikle iletisim becerileri acisindan yiliksek diizeyde dil yeterliligi kazanmalar
beklenmektedir. Sahin’in (2012) ¢alismasinda, turist rehberlerinin kiiltiirleraras: iletisim becerilerini
gelistirmeleri, kendi kiiltiirleri hakkinda bilgi sahibi olmalari, kiiltiirel farkliliklar1 6grenmeleri ve agik
fikirli tutumlar sergilemelerinin gerekliligi vurgulanmaistir.

Bu baglamda, turizm egitimi alan 6grencilerin, yabanci turistlerle etkilesimleri sirasinda Tirkce
Ogrenimi siirecine iligkin gézlem ve degerlendirmeleri, hem dil 6grenimi hem de kiiltiirel farkindalik
acisindan onem arz etmektedir. Tiirkiye baglaminda bu konuyu inceleyen aragtirmalar sinirl olup,
mevcut literatiirde 6grencilerin gdziinden turistik etkilesimlerin dil ve kiiltiir 6grenimine katkisina
yonelik calismalarin eksikligi dikkat ¢ekmektedir. Dolayisiyla bu calisma, turizm Ogrencilerinin
goziinden turistik etkilesimlerin yabancilarin Tiirk¢e Ogrenimine katkisini ortaya koymayir ve
literatiirdeki bu boslugu doldurmayir amaglamaktadir. Bu bilgiler 1siginda arastirmanin temel
problemleri su sekilde belirlenmistir:

1. Turistik deneyimler, yabancilarin Tiirk¢e 6greniminde ne 6l¢iide etkili olmaktadir?

2. Turizm egitimi alan 6grencilerin, bu siirecteki gézlem ve farkindalik diizeyleri nasildir?

3. Ogrencilerin demografik 6zellikleri (siuf diizeyi, turizm deneyimi, yabanci dil bilgisi vb.)
turistik etkilesimlerin 6grenim siirecine katkisini algilamalarini nasil etkilemektedir?

Arastirma kapsaminda, turistik deneyimlerin yabancilarin Tiirkge 6grenme siireclerinde ne derece etkili
oldugu ve turizm ogrencilerinin bu siirecteki gozlem ve degerlendirmeleri analiz edilmistir. Elde
edilecek bulgularin, hem dil 6gretiminde hem de turizm egitiminde disiplinlerarast bir bakis agisi
sunarak, uygulayicilara ve akademisyenlere katki saglamasi hedeflenmektedir. Ayrica elde edilecek
bulgularin, yabancilara Tiirk¢e Ogretimi ile turizm egitimi arasindaki etkilesime 1s1ik tutmasi ve
disiplinleraras1 yaklasimlar dogrultusunda egitim programlarinin gelistirilmesine katki saglamasi
beklenmektedir.

Yontem
Arastirma Modeli

Bu calisma, karma arastirma yontemine dayali olarak tasarlanmistir. Karma yontem, nicel ve nitel
aragtirma yaklasimlarinin bir arada kullanilmasini igermektedir (Yazicioglu & Erdogan, 2004).
Calismanin nicel boyutunda, turizm egitimi alan G&grencilerin yabancilarin turistik deneyimler
yoluyla Tiirk¢e 6greniminde dil ve kiiltiir etkilesimine iligkin alg1 ve farkindaliklar1 betimsel tarama
modeli ile anket formu araciligiyla incelenecektir. Nitel boyutunda ise, dgrencilerin bu konudaki
deneyim ve gorislerini derinlemesine anlamaya yonelik yar1 yapilandirilmig miilakatlar
kullanilacaktir. Bu arastirma modeli, hem genis bir 6rneklemden genel egilimleri ortaya koyabilmek
hem de katilimcilarin deneyimlerini ayrintili bicimde anlamlandirabilmek amaciyla tercih edilmistir.

Veri Toplama Araclar

Veriler, arastirmaci tarafindan gelistirilen ve li¢ boliimden olusan yapilandirilmis bir anket formu
araciligiyla toplanmistir. Anketin ilk boliimii katilimeilarin cinsiyet, yas, simif diizeyi, is deneyimi
ve yabanci dil bilgisi gibi demografik bilgilerini igermektedir. Anketin ikinci boliimde, turistik
deneyimlerin yabancilarin Tiirk¢e 6grenme siirecine etkisine iliskin algi ve gozlemleri dlgmeye
yonelik kapali uclu sorular yer almaktadir. Ugiincii bliimde ise kiiltiirel etkilesim, turizm egitimi ve
dil 6gretimi baglaminda katilimcilarin oneri ve degerlendirmelerini ortaya koymaya yonelik hem
coktan se¢meli hem de agik uglu sorular1 kapsamaktadir. Anket formu, igerik gegerliligi saglanmasi
amaciyla alan uzmanlarinin goriisleri dogrultusunda revize edilmistir. Ankette yer alan ifadeler i¢in
glivenirlik analizi uygulanmis ve Cronbach Alfa katsayisi 0,834 olarak hesaplanmistir. Bu katsayz,
ankette yer alan ifadelerin oldukga giivenilir oldugunu géstermektedir.
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Evren ve Orneklem

Aragtirmanin evrenini, Aydin Adnan Menderes Universitesi biinyesinde turizm egitimi alan Didim
Meslek Yiiksekokulu 6grencileri olusturmaktadir. Orneklem biiyiikliigii, %95 giiven diizeyi ve %5
hata pay1 dikkate alinarak Cochran’in 6rneklem hesaplama formiilii kullanilarak belirlenmistir.
Arastirma evreni: N = 1.034, istenen giiven diizeyi: %95 (Z = 1.96), Hata pay1 (tolerans diizeyi):
+%S5 (e =0.05), Varsayilan olasilik: p = 0.5 (bu, varyansin maksimum oldugu durumdur ve 6rneklem
biiyiikliigiinii en yiiksek diizeyde belirler) Oncelikle biiyiik evrenler i¢in dnerilen temel formiile gére:

ne= (Z*p(1-p))/e*=(1,96%0,5 (0,5))/0,05?=384,16
Daha sonra, evrenin sinirli olmasi nedeniyle diizeltme uygulanmistir:
n=no/1+((no-1)/N)=384,16/1+(383,16/1034) = 280,3

Bu hesaplamaya gore, orneklem biyiikliigli minimum 281 6grenci olarak belirlenmistir. Bu
kapsamda arastirmaya 330 6grenci katilim saglamistir. Arastirmaya katilan 6grencilerin demografik
ozelliklerine gore dagilimi Tablo 1’de verilmistir.

Tablo 1. Arastirmaya katilan 6grencilerin demografik ozelliklerine gore dagilimi
Frekans Yiizde

Degisken Kategori (n) (%)
Kiz 222 67,3
Cinsiyet Erkek 102 30,9
Belirtmek istemiyorum 6 2,8
18-22 yas 270 81,8
Yas 23-27 yas 30 9,1
28 yas ve iizeri 30 91
Ascilik 60 18,2
Bolim Turizm ve Otel Isletmeciligi 60 18,2
Turizm ve Seyahat Hizmetleri 210 63,6
Siif diizeyi 1. Siif 90 27,3
2. Simif 240 72,7
. . . Yok 28 8,48
Turizm alaninda is deneyimi durumu Var 300 91.52
oy Hayir 25 7,58
Yabanci dil bilme durumu Evet 305 92.42

Tablo 1°de goriildiigii iizere Aydin Adnan Menderes Universitesi Didim Meslek Yiiksekokulu’nda
turizm egitimi alan O6grencilerin %67,3’1 kiz, %30,9’u erkek, %2,8°1 ise cinsiyetini belirtmek
istememistir. Ogrencilerin yas dagilimina bakildiginda, biiyiik ¢ogunlugunu %81,8 oraniyla 18-22
yag araligindaki 6grenciler olusturmaktadir; bunu %9,1 oranlariyla 23-27 yas ve 28 yas ve lizeri
gruplar1 takip etmektedir. Boliimlere gore incelendiginde, 6grencilerin %63,6’s1 Turizm ve Seyahat
Hizmetleri programinda egitim goérmekte olup, bunu %18,2 oranlartyla Ascilik ve Turizm ve Otel
Isletmeciligi programlari izlemektedir. Sinif diizeyi agisindan dgrencilerin %72,7’si ikinci sinifta,
%27,3’ii ise birinci simifta 6grenim gormektedir. Ogrencilerin turizm alaninda is deneyimi
durumlarina bakildiginda, %91,52’sinin daha dnce is deneyiminin oldugu, %8,48’inin ise herhangi
bir deneyiminin bulunmadigi gériilmektedir. Ayrica 6grencilerin %92,42’si yabanci dil bildigini
belirtirken, %7,58’1 herhangi bir yabanci dil bilgisine sahip olmadigini ifade etmistir.

Verilerin Toplanmasi

Aydin Adnan Menderes Univerisitesi Egitim Arastirmalari Etik Kurulu 01.07.2025 tarih ve 2025/8 -
XXIV sayili karara bagli olarak 1 Temmuz 2025-10 Temmuz 2025 tarihleri arasinda Google Formlar
iizerinden veriler toplanmigtir. Katilimcilara, aragtirmanin amaci, goniilliiliik esasina dayali oldugu
ve kimlik bilgilerinin gizli tutulacag: acik bir sekilde ifade edilmistir. Anket formunu eksik, hatal
ya da gecersiz sekilde dolduran katilimcilar1 yanitlar1 arastirma verilerine dahil edilmemistir. Bu
durumda 6rneklem sayisi 281 6grencinin altina diismeyecek sekilde genis tutulmustur.
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Verilerin Analizi

Elde edilen nicel veriler, SPSS 28.0 istatistiksel analiz programi kullanilarak ¢oziimlenmistir.
Verilerin analizinde; frekans, ylizde, ortalama gibi tanimlayici istatistikler hesaplanmis, hipotezlerin
test edilmesi amaciyla hipotez testleri uygulanmistir. Hipotez testleri belirlenirken dncelikle turistik
etkilesimlerin yabancilarin Tiirkce 6grenimine katkisina iliskin 6grencilerin farkindalik diizeylerini
gosteren “ortalama farkindalik puani” degiskeninin dagilimi incelenmigtir. Ortalama farkindalik
puanimna iligskin carpiklik degeri -1,618 olarak hesaplanirken basiklik degeri 2,584 olarak
hesaplanmistir. Carpiklik ve basiklik degerleri -1,5 ile +1,5 degerleri arasinda oldugunda verinin
normal dagilim gosterdigi kabul edilmektedir (Tabachnick ve Fidell, 2013). Dolayisiyla ortalama
farkindalik puaninin normal dagilim gostermedigi sdylenebilmektedir. Ayrica arastirmada ortalama
farkindalik puaninin normal dagilim gosterip gostermedigi Kolmogorov-Smirnov testi ile
sinanmistir. Test sonucunda ortalama farkindalik puaninin normal dagilim goéstermedigi tespit
edilmistir (p<0,05). Bu durumda arastirmada hipotez testlerinden parametrik olmayan hipotez testleri
kullanilmistir. Ayrica, degiskenler arasindaki iligkileri incelemek amaciyla uygun regresyon analizi
tekniklerinden yararlanilmistir. Acik uglu sorulardan elde edilen nitel veriler ise betimsel bir
yaklagimla degerlendirilmistir. Bu kapsamda, katilimcilarin en sik kullandiklar1 kavram ve ifadeler
belirlenmis, bunlar MAXQDA 2020 yazilimi araciligiyla gorsellestirilmistir. Veriler iizerinde
ayrintili igerik analizi yapilmamis, yalnizca yanitlarin yogunlastigi kavramlar kod bulutu teknigiyle
one cikarilmistir. Bu yontem, katilimcilarin algi ve egilimlerini genel hatlariyla ortaya koymak
amaciyla tercih edilmistir.

Bulgular

Turistik etkilesimlerin yabancilarin Tiirkge Ogrenimine katkisina iligkin arastirmaya katilan
ogrencilerin farkindalik diizeylerinin demografik 6zelliklerine gore farklilik gosterip gostermedigi
parametrik olmayan hipotez testleri ile sinanmustir. Iki kategoriden olusan degiskenlerde (6rnegin
sinif, deneyim) gruplar arasindaki farkin anlamli olup olmadigim belirlemek i¢in Mann-Whitney U
testi kullanilmistir. Ug ve daha fazla kategoriden olusan degiskenlerde (6rnegin yas, boliim) ise
Kruskal-Wallis testi uygulanmistir. Kruskal-Wallis testinde anlamli bir farklilik tespit edilmesi
halinde, farkliligin hangi gruplardan kaynaklandigim1 belirlemek amaciyla ikili gruplar halinde
Mann-Whitney U testleri yapilmis ve hata oranini kontrol altinda tutmak i¢in Bonferroni diizeltmesi
uygulanmistir. Boylece Ogrencilerin demografik o6zellikleri agisindan farkindalik diizeylerinde
istatistiksel olarak anlamli bir farklilik olup olmadigi parametrik olmayan yontemlerle ayrintili
bicimde degerlendirilmistir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puaninin cinsiyetlerine
gore farklilik gosterip gostermedigi Kruskal-Wallis testi ile sitnanmis ve ilgili sonuglar Tablo 2’de
verilmistir.

Tablo 2. Kruskal-Wallis testine iliskin bulgular (Cinsiyete gore)

Cinsiyet N Mean Rank o2 istatistigi  Olasihik degeri (p) Fark
1: Kadin 222 168,91 1>3
2: Erkek 102 165,15 9,871 0,007* 2>3
3: Belirtmek istemiyorum 6 45,50

Tablo 2 incelendiginde cinsiyet degiskenine gore turistik etkilesimlerin yabancilarin Tiirkce
O0grenimine katkisina iliskin 6grencilerin farkindalik diizeylerinde istatistiksel olarak anlamli bir
farklilik bulunmustur (x> = 9,871; p = 0,007). Ortalama sira degerleri incelendiginde, kadin ve erkek
ogrencilerin farkindalik diizeyleri birbirine yakin ve gorece yiiksek iken, cinsiyet belirtmek
istemeyen 6grencilerin farkindalik diizeylerinin belirgin sekilde daha diisiik oldugu goriilmektedir.
Bu bulgu, cinsiyet belirtmek istemeyen kiiclik grubun (N=6) turistik etkilesimlerin dil 6grenimine
katkisina dair farkindaliklarinin daha sinirl oldugunu gostermektedir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puaninin yaslarina gore
farklilik gosterip gostermedigi Kruskal-Wallis testi ile simnanmis ve ilgili sonuglar Tablo 3’te
verilmistir.
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Tablo 3. Kruskal-Wallis testine iliskin bulgular (Yasa gore)

Mean 2 Olasilik degeri
Yas N Rank ista:(istigi (1) i Fark
1: 18-22 yas 270 173,97 1>2
2:23-27 yas 30 132,50 11,981 0,003* 1>3
3: 28 yas ve iizeri 30 122,30

Tablo 3 incelendiginde yas degiskenine gore turistik etkilesimlerin yabancilarin Tiirkge 6grenimine
katkisina iliskin 6grencilerin farkindalik diizeylerinde istatistiksel olarak anlamli bir farklilik
bulunmustur (> = 11,981; p = 0,003). Ortalama sira degerlerine bakildiginda, 18-22 yas grubundaki
ogrencilerin farkindalik diizeyleri, 23-27 yas ve 28 yas ve iizeri 6grencilere kiyasla anlamli derecede
yiiksektir. Bu bulgu, geng¢ yastaki 6grencilerin turistik etkilesimlerin dil 6§renimi tizerindeki roliine
iliskin daha yiiksek farkindalik gelistirdigini gostermektedir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puaninin boliimlerine
gore farklilik gosterip gostermedigi Kruskal-Wallis testi ile sinanmis ve ilgili sonuglar Tablo 4’te
verilmistir.

Tablo 4. Kruskal-Wallis testine iligkin bulgular (Béliime gore)
Mean

2 Olasihik degeri

Bolim N Rank istafistigi (p) Fark
1: Asgilik 60 188,90
2: Turizm ve Otel Isletmeciligi 60 171,80 5,586 0,061 -
3: Turizm ve Seyahat Hizmetleri 210 157,01

Tablo 4 incelendiginde 6grencilerin boliimleri agisindan turistik etkilesimlerin yabancilarin Tiirkce
O0grenimine katkisina iliskin farkindalik diizeylerinde istatistiksel olarak anlamli bir farklilik
bulunmamistir (y* = 5,586; p = 0,061). Ortalama sira degerlerine gore Asgilik bolimi 6grencileri
daha yiiksek bir farkindalik diizeyine sahip goriinse de, bu farklilik anlaml diizeyde degildir. Bu
bulgu, 6grencilerin boliimleri arasinda genel olarak benzer bir farkindalik diizeyi olduguna isaret
etmektedir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puaninin sinfi diizeylerine
gore farklilik gosterip gostermedigi Mann-Whitney U testi ile sitnanmis ve ilgili sonuglar Tablo 5’te
verilmisgtir.

Tablo 5. Mann-Whitney U testine iligkin bulgular (Sinif diizeyine gore)
Mean

Simif diizeyi N Rank Test istatistigi Olasilik degeri (p) Fark
1: 1. Smf 90 137,30 U=8262,000 «
2: 2. Simf 240 176,08 7=-3,304 0,001 2>l

Tablo 5 incelendiginde 6grencilerin sinif diizeyine gore turistik etkilesimlerin yabancilarin Tiirkge
O0grenimine katkisina iliskin farkindalik diizeylerinde istatistiksel olarak anlamli bir farklilik
bulunmustur (U = 8262,000; Z = -3,304; p = 0,001). Ortalama sira degerleri incelendiginde, 2. sinif
ogrencilerinin farkindalik diizeyleri, 1. sinif &grencilerine kiyasla anlamli derecede yiiksektir. Bu
bulgu, sinif diizeyi arttikca 6grencilerin turistik etkilesimlerin dil 6grenimine katkis1 konusundaki
farkindaliklarinin da arttigin1 gostermektedir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puaninin turizm alaninda
herhangi bir is deneyimine sahip olma durumlarina gore farklilik gdsterip gostermedigi Mann-
Whitney U testi ile sinanmis ve ilgili sonuglar Tablo 6’da verilmistir.

Tablo 6. Mann-Whitney U testine iligkin bulgular (Deneyime gore)

Deneyim N 11\1/[::1]: Test istatistigi Olasilik degeri (p) Fark
1: Yok 28 128,86 U=3202,000 %
2: Var 302 168,90 7=2.135 0,033 21
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Tablo 6 incelendiginde turistik deneyim durumuna gore Ogrencilerin turistik etkilesimlerin
yabancilarin Tiirk¢e 6grenimine katkisina iliskin farkindalik diizeylerinde istatistiksel olarak anlamli
bir farklilik bulunmustur (U = 3202,000; Z = -2,135; p = 0,033). Ortalama sira degerleri
incelendiginde, turistik deneyimi olan 6grencilerin farkindalik diizeylerinin, deneyimi olmayan
ogrencilere kiyasla anlamli derecede daha yiiksek oldugu goriilmektedir. Bu bulgu, dogrudan turistik
deneyim yasayan 6grencilerin, turistik etkilesimlerin dil 6grenimine katkisini daha iyi kavradigini
gostermektedir.

Ogrencilerin ankete verdikleri yanitlardan elde edilen ortalama farkindalik puanmin herhangi bir
yabanct dil bilme durumlarina gore farklilik gdsterip gostermedigi Mann-Whitney U testi ile
sinanmis ve ilgili sonuglar Tablo 7’de verilmistir.

Tablo 7. Mann-Whitney U testine iligkin bulgular (Yabanci dil bilme durumuna gore)
Mean

Yabanc dil N Rank Test istatistigi Olasilik degeri (p) Fark
1: Yok 25 126,14 U=2828,500 %
2: Var 305 168.73 7=2,156 0,031 21

Tablo 7 incelendiginde yabanci dil bilme durumuna gore Ogrencilerin turistik etkilesimlerin
yabancilarin Tiirk¢e 6grenimine katkisina iligkin farkindalik diizeylerinde istatistiksel olarak anlamli
bir farklilik bulunmustur (U = 2828,500; Z = -2,156; p = 0,031). Ortalama sira degerleri
incelendiginde, yabanci dil bilen O6grencilerin farkindalik diizeylerinin, yabanci dil bilmeyen
ogrencilere kiyasla anlamli derecede daha yiiksek oldugu goriilmektedir. Bu bulgu, bir yabanci dil
bilgisine sahip olmanin, turistik etkilesimlerin dil 6grenimine katkis1 konusundaki duyarlilig:
artirdigini gostermektedir.

Aragtirmaya katilan 6grencilerin “Sizce turistlerin Tiirkge 6grenirken en ¢ok zorlandiklar1 konular
nelerdir?” soruna verdikleri yanitlar Sekil 1°de yer alan kod bulutunda verilmistir.

Yerel Iehceler ve agiz farkhiliklari
Dilbilgisi kurallarin karmasikhgi

Kelime dagarcigmnin yetersiziigi

Giinliik konusmalardaki deyimier ve argo kullanimi

Tiirkcedeki ses uyumiari (hilyiik/Kiiciik iinlii uyumu)
Fiil cekimleri ve zaman kipleri

Dinleme ve anlama giicliigii

Tiirkcedeki eklemeli yapi (ekierin kullanimi) |

Sekil 1. Turistlerin Tiirkge 6grenirken en ¢ok zorlandiklar1 konulara iliskin kod bulutu

Sekil 1°deki kod bulutunda en biiyiik ve dikkat ¢eken ifadeler, 6grencilerin en sik vurguladigi veya
onem verdigi zorluk alanlarim gdstermektedir. Yazi boyutlarinin biiyiikliigii, ilgili konunun daha
fazla kisi tarafindan belirtilmis oldugunu veya one ¢ikarildigim1 yansitmaktadir. “Yerel lehgeler ve
ag1z farkliliklar1” En biiyiik kodlardan biridir. Bu durum, 6grencilerin turistlerin standart Tiirkce
disinda, Tiirkiye’deki farkli yoresel agiz farkliliklariyla basa ¢ikmakta zorlandigimi distindiigiini
gostermektedir. Farkli agizlar, telaffuz ve kelime kullanimindaki degisiklikler, 6grenen igin kafa
kanstiricidir. Bir diger biiyiik tema olan “Sozciiklerin telaffuzu”, sozciiklerin dogru telaffuzu
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zorlugudur. Tiirk¢e’deki bazi harflerin (6rnegin i, 0, 1, $, ¢ gibi) yabancilar i¢in aligilmadik olmasi,
dogru telaffuzu zorlastirmaktadir. Bu, sozlii iletisimi dogrudan etkileyen 6nemli bir zorluktur. Bir
diger biiyiikk tema olan “Dilbilgisi Kurallarinin Karmagikligi” temasinda 6grenciler, Tiirk¢edeki
dilbilgisi yapilarini (6zellikle eklemeli yap1 ve fiil ¢ekimleri) karmasik bulmakta ve yabancilar i¢in
bunun 6grenilmesinin zor olduguna inanmaktadir. Bu bulgu, Tiirk¢enin eklemeli diller grubunda yer
almasinin 6grenme siirecine getirdigi ek ylikii yansitir. Diger dikkat ¢eken unsurlar ise, Tiirkgedeki
ses uyumu, fiil cekimleri ve zaman kipleri, kelime dagarciginin yetersizligi, kiiltiirel baglam, dinleme
ve anlama giicliigiidiir. Biiyiik/kii¢iik {inlii uyumlar1 yabanci 6grenciler i¢in zorlayici bulunmustur.
Fiil ¢ekimlerinin coklugu, zaman kiplerinin kullanimi da vurgulanan zorluklardandir. Kelime
dagarciginin yetersizligi kapsaminda temel kelime bilgisi olmadan iletisimde aksakliklar yasandig:
belirtilmistir. Kiiltiirel baglam kapsaminda deyimler, argo kullanim1 ve kiiltiirel icerikli ifadeler
anlamay1 giiclestirmektedir. Dinleme ve anlama giicliigii ise telaffuz ve agiz farkliliklariyla da
baglantilidir.

Arastirmada turistik etkilesimlerin, turistlerin Tiirk¢e 6grenme siirecine iliskin katki diizeylerine etki
eden faktorlerin belirlenebilmesi i¢in Sirali Lojistik Regresyon analizi uygulanmistir. Sirali lojsitik
regresyon modelinde bagimli degisken, en az ii¢ kategori ve bu kategoriler sirali yapidadir (Hayat ve
Sézen Ozden, 2021). Siral1 lojistik regresyon modelleri arasindan veri setine uygun olan modeli
belirleyebilmek i¢in sinanmasi gereken varsayim, paralel dogrular varsayimidir. Paralel dogrular
varsayimi, bagimli degiskenin kategorilerine gore bagimsiz degiskenlere iliskin katsayilarin farklilik
gosterip gostermedigini sinamaktadir. Bu varsayim “Wolfe Gould”, “Brant”, “Score”, “Liklihood
ratio” ve “Wald” testleri ile sinanmaktadir. Bu varsayima iliskin genel hipotezler su sekildedir:

o Ho: Bagimsiz degiskenlerin katsayilari, bagimli degiskenin tiim kategorilerinde aynidir.

Hi: Bagimsiz degiskenlerin katsayilari, bagimli degiskenin en az bir kategorisinde farklidir.

Tablo 8. Paralel dogrular varsayimui testlerine iligkin bulgular

Testler Chi2 sd p
Wolfe Gould 3,666 6 0,598
Brant 3,34 6 0,648
Score 6,256 6 0,282
Likelihood ratio 6,171 6 0,290
Wald 6,097 6 0,297

Tablo 8 incelendiginde, tiim testlerde p degerleri 0,282 ile 0,648 arasinda degismektedir ve tamami
0,05’ten biiyiiktiir. Bu da, Ho hipotezinin reddedilemeyecegini ve dolayisiyla paralel dogrular
varsayimminin ihlal edilmedigini gostermektedir. Sonu¢ olarak; Wolfe-Gould, Brant, Score,
Likelihood Ratio ve Wald testlerine gore; bagimsiz degiskenlerin katsayilari, bagimli degiskenin tiim
kategorilerinde aynidir. Bu da sirali lojistik regresyon modelinde paralel dogrular varsayiminin
gecerli oldugunu gosterir. Bu durum, modelin gegerliligini ve yorumlanabilirligini desteklemektedir.

Arastirmada bagimli degisken “turistik etkilesimlerin, turistlerin Tirk¢e 6grenme siirecine iliskin
katki diizeyleri” degiskenidir. Bu degisken 5 kategorili bir degiskendir, ancak 1 ve 5. kategorilerdeki
yanitlar olduk¢a azdir. Bu nedenle kategori birlestirmesi yapilarak bagimli degisken 3 kategoriye
distrilmiistir. Bu kategoriler “1: Az katki saglar”, “2: Orta diizeyde katki saglar” ve “3: Cok katki
saglar” seklindedir. Bagimli degisken iizerinde etkili olabilecek degiskenlere Ki-Kare bagimsizlik
testi uygulanmis ve test sonucunda turistik etkilesimlerin, turistlerin Tiirk¢ce 6grenme siirecine iligkin
katki diizeylerine etki edebilecek 6 faktor belirlenmistir. Bu faktoriin her biri kategorisi arastirmada
bagimsiz degisken olarak kullanilmigtir. Dolayisiyla aragtirma modelinde 11 bagimsiz degisken yer
almaktadir. Bu degiskenler “X;, X», ..., Xi11” seklinde kodlanmistir. Tahmin edilen Sirali Lojistik
Regresyon analizine iligkin bulgular Tablo 9’da verilmistir.
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Tablo 9. Siral1 Lojistik Regresyon Modeline Iliskin Bulgular

. . Odds
Degisken Kod Kategori Katsay Oram z p
Béliim X 2: Turizm ve Otel 1§letmeciligi 0,139 1,149 3.06 0,002*
X, 3: Turizm ve Seyahat Hizmetleri 0,052 1,053 4,88 0,000*
Sinif X3 2: 2. Smuif 0,184 1,202 3,29 0,001*
X, 2: Regtoran, kgfe ve aligveris 0,180 1,197 335 0,001*
.. yerlerinde etkilesim
Yabancilarin turistik .
4 . . 3: Mobil uygulamalar ve
eneyimleri sirasinda o .
Tiirkce dgrenmelerine cevrimig¢i kaynaklar ile
- .. Xs televizyon, miizik ve sosyal -3,779 0,023 5,51 0,000%
katki saglayan faktorler S
medya icerikleri
Yabancilarin, Tirkceyi X 2: Ulasim araglarini kullanirken -2,302 0,101 348 0,001%*
ku{lanmayl tercih ettigi X 3: Turistik bolgelerde rehberlerle 0,090 1,094 422 0,000%
baglamlar ve yerel halkla konusurken
Turizm egitimi alan Xsg 2: Kararsiz 0,225 1,252 2,18 0,029*
Ogrencilerin turistlere
Turkge Ggretme Xy 3:Katki saglamah 2,153 8,611 3,41 0,001*
stirecine katk1
saglamasi durumu
Turistlerin temel X0 2: Orta diizeyde artirir 0,381 1,464 0,75 0,453
diizeyde Tiirkce
O0grenmesi, turizm
sektoriinde hizmet X1 3: Cok artirir 3,811 45,196 6,58 0,000%*

kalitesini artirma
durumu

Log likelihood=-128,745
LR chi2 (11)=204,2
Prob>chi2=0,000

Pseudo R2=0,626
Linktest hatsq=0,170 p=0,086
*p<0,05

Tablo 9 incelendiginde tahmin edilen arastirma modelinin istatistiksel olarak anlamli oldugu
belirlenmistir (LR %*=204,2 p<0,05). Xio disindaki tiim degiskenlerin istatistiksel olarak anlamli
oldugu goriilmektedir (p<0,05). Bu dogrultuda istatistiksel olarak anlamli olan degiskenler agsagidaki
gibi yorumlanmistir.

e X;: Turizm ve Otel Isletmeciligi boliimiinde okuyan dgrencilerin, As¢ilik boliimiinde okuyan
ogrencilere kiyasla turistik etkilesimlerin Tiirkge 6grenmeye katki diizeyini daha yiiksek
diizeyde degerlendirme olasilig1 1,149 kat daha fazladir.

e X5 Turizm ve Seyahat Hizmetleri bolimiinde okuyan Ogrencilerin, Ascilik bolimiinde
okuyan 6grencilere kiyasla turistik etkilesimlerin Tiirk¢e 6grenmeye katki diizeyini daha
yiksek diizeyde degerlendirme olasiligi 1,053 kat daha fazladir.

e X;3: Aydin Adnan Menderes Universitesi Didim MYO 2. sinifta olan 8grencilerin, 1. smifta
olan 6grencilere kiyasla turistik etkilesimlerin Tiirk¢e 6grenmeye katki diizeyini daha yiiksek
diizeyde degerlendirme olasiligi 1,202 kat daha fazladir.

e X, Yabancilarin turistik deneyimleri sirasinda Tiirk¢e Ogrenmelerine katki saglayan
faktorlerden restoran, kafe ve aligveris yerlerinde gerceklesen etkilesimlerin, giinliik hayatta
karsilagilan diyaloglar, rehberler ve turizm calisanlariyla iletisime kiyasla turistlerin Tiirkce
o0grenme siirecine katki diizeyini daha yiiksek diizeyde degerlendirme olasiligi 1,197 kat daha
fazladir.

e Xs: Yabancilarin turistik deneyimleri sirasinda Tiirk¢e Ogrenmelerine katki saglayan
faktorlerden mobil uygulamalar ve g¢evrimigi kaynaklar ile televizyon, miizik ve sosyal
medya iceriklerin, giinliik hayatta karsilasilan diyaloglar, rehberler ve turizm g¢alisanlariyla
iletisime kiyasla turistlerin Tiirk¢e 6grenme siirecine katki diizeyini daha yiiksek diizeyde
degerlendirme olasilig1 0,023 kat daha azdir.
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o X¢: Ulagim araglarini kullanirken Tiirk¢e kullanmayi tercih eden turistlerin, yemek siparisi
verirken veya aligveris yaparken Tiirkce kullanan turistlere kiyasla turistik etkilesimlerin
Tiirkce 6grenme siirecine katki diizeyini daha yiiksek degerlendirme olasilig1 0,101 kat daha
azdir.

e Xjy: Turistik bolgelerde rehberlerle ve yerel halkla konusurken Tiirkce kullanmayi tercih eden
turistlerin, yemek siparisi verirken veya aligveris yaparken Tiirk¢e kullanan turistlere kiyasla
turistik etkilesimlerin Tiirkce 6grenme siirecine katki diizeyini daha yiiksek degerlendirme
olasilig1 1,094 kat daha fazladir.

e Xg: Turizm egitimi alan 6grencilerin turistlere Tiirk¢e 6gretmeye katki saglama konusundaki
kararsiz tutumlari, katki saglamadigimi diisiinen Ogrencilere gore turistik etkilesimlerin
Tirkce 6grenmeye katki diizeyini daha yiiksek degerlendirme olasiligi 1,252 kat daha
fazladir.

e Xo: Turizm egitimi alan 6grencilerin turistlere Tiirkce 6gretmeye katki sagladigini diislinen
Ogrencilerin, katki saglamadigini diigiinen 6grencilere gore turistik etkilesimlerin Tiirk¢e
o0grenmeye katki diizeyini daha yiiksek degerlendirme olasiligi 8,6 kat daha fazladir.

e  Xi;: Turistlerin temel diizeyde Tiirk¢e 6grenmesinin turizm sektoriinde hizmet kalitesini ¢ok
artiracagini diisiinen 6grencilerin, bu durumu az artiracagimi diisiinen 6grencilere kiyasla
turistik etkilesimlerin Tiirk¢e 6grenmeye katki diizeyini daha yiliksek degerlendirme olasiligi
45,196 kat daha fazladir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmanin temel amaci, turizm egitimi alan 6grencilerin, yabancilarin turistik deneyimler
yoluyla Tiirkce Ogreniminde dil ve kiiltiir etkilesimine dair farkindalik diizeylerini ve
degerlendirmelerini ortaya koymaktir. Arastirmada elde edilen bulgular, turistik etkilesimlerin
yalnizca turizm sektorii agisindan degil, ayn1 zamanda yabanci dil olarak Tiirk¢enin 6grenilmesi
baglaminda da 6nemli katkilar sagladigimi gostermektedir.

Calismanin ilk asamasinda, 6grencilerin turistik etkilesimlerin yabancilarin Tiirkge O0grenimine
katkisina iligskin farkindalik diizeyleri ¢esitli demografik ve egitsel degiskenlere gore incelenmistir.
Elde edilen sonuglara gore; cinsiyet, yas, sinif diizeyi, turistik deneyim durumu ve yabanci dil bilme
durumu farkindalik diizeyinde anlamli farkliliklar yaratmaktadir. Cinsiyet degiskeni agisindan elde
edilen bulgular, kadin ve erkek ogrencilerin farkindalik diizeylerinin birbirine yakin ve gorece
yiiksek oldugunu, ancak cinsiyet belirtmek istemeyen 6grencilerin farkindalik diizeylerinin belirgin
bigimde daha diisiik oldugunu ortaya koymustur. Bu durum, bireyin kendini grup i¢inde tanimlama
ve slirece katilim algisinin farkindalik diizeyini etkileyebilecegini gostermektedir. Bu bulgu, sosyal
kimlik ve aidiyet algisinin 6grenme siireglerini etkiledigini gosteren literatiirle (Tajfel ve Turner,
1986; Vygotsky, 1978) uyumludur. Yas degiskeni agisindan elde edilen bulgular, gen¢ 6grencilerin
(18-22 yas) turistik etkilesimlerin dil 6grenimine katkisina dair daha yiiksek farkindalik gelistirdigini
gostermektedir. Bu durum, geng dgrencilerin 6grenmeye acik olma, yeni deneyimlere uyum saglama
ve teknolojik araglarla etkilesimde bulunma egilimlerinin daha yiiksek olmasindan kaynaklanabilir.
Hopkyns ve Wang, (2025), gen¢ bireylerin sosyal etkilesim yoluyla dil 6greniminde daha aktif
olduklarim1 ve Ogrenme motivasyonlarinin yiiksek oldugunu belirtmiglerdir. Smif diizeyi,
ogrencilerin turistik etkilesimlerin Tiirkce Ogrenimine katkisina dair farkindalik diizeylerini
etkileyen onemli bir faktor olarak belirlenmistir. Analiz bulgulari, ikinci sinif 6grencilerinin birinci
sinif dgrencilerine kiyasla daha yiiksek farkindalik diizeyine sahip oldugunu gostermektedir. Bu
durum, egitim siirecinde kazanilan bilgi ve deneyimin 6grencilerin 6grenme algisini giiglendirdigini
Wang ve Yang, 2023; Hopkyns ve Wang, 2025) ve turistik etkilesimleri daha etkili bir sekilde
degerlendirmelerine imkan sagladigini ortaya koymaktadir. Turizm sektoriinde deneyime sahip olma
durumu da 6grencilerin farkindalik diizeylerini belirleyen bir degisken olarak 6ne ¢ikmaktadir.
Aragtirma bulgular, turizm deneyimi olan 6grencilerin, deneyimi olmayan 6grencilere gore turistik
etkilesimlerin Tiirkge 6grenimine katkisini daha yiiksek diizeyde algiladiklarim gdstermektedir. Bu
sonug, uygulamali deneyimin 6grenme siirecinde kritik bir rol oynadigini ve 6grenicilerin baglamsal
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ogrenme firsatlarini1 daha iyi degerlendirebildigini desteklemektedir (Chun vd., 1982; Shatz, 1982;
Farrar, 1992; Long, 1996).

Calismada elde edilen kod bulutu, Ogrencilerin turistlerin Tiirk¢e Ogrenme siirecinde en g¢ok
zorlandiklar1 konulara iliskin algilarinin ¢ok boyutlu oldugunu ortaya koymaktadir. Katilimcilar
ozellikle yerel lehce ve agiz farkliliklari, sozciiklerin dogru telaffuzu, dilbilgisi kurallarinin
karmasikligi ve eklemeli yap1 gibi temel 6zelliklerin 6greniciler i¢in zorluk yarattigini vurgulamistir.
Bu bulgular, dil 6gretim siireglerinde telaffuz, deyim ve argo kullanimi, lehge ¢esitliligi gibi alanlara
daha fazla vurgu yapilmasi gerektigine isaret etmektedir. Dolayisiyla Tiirk¢eyi 6grenen yabancilarin
yalnizca dilsel degil, ayn1 zamanda kiiltiirel ve bolgesel cesitlilikle de bas etmek durumunda
olduklarimi ortaya koymaktadir. Telaffuz, ses uyumu, deyimler ve kiiltiirel igerikli ifadeler gibi
alanlar, 6grenenlerin karsilastigi temel giicliikler arasinda yer almaktadir.

Arastirmanin son boliimiinde uygulanan sirali lojistik regresyon analizi, turistik etkilesimlerin
Tiirkge 6grenmeye katk: diizeyini etkileyen degiskenleri ortaya koymustur. Analiz sonuglarina gore,
ogrencilerin egitim aldiklar1 boliim, sinif diizeyi, turistlerin Tiirkgeyi hangi ortamlarda kullandig,
turistik etkilesimleri hangi kaynaklardan sagladigi ve Ogrencilerin bu siirece yonelik tutumlari
belirleyici faktorler arasindadir. Turizm ve Otel Isletmeciligi 6grencileri ve Turizm ve Seyahat
Hizmetleri 06grencileri turistik etkilesimlerin Tiirkge Ogrenme siirecine katkisini  Asgcilik
ogrencilerine gore daha olumlu degerlendirme egilimindedir. Turizmle dogrudan iligkili boliimlerde
okuyan O6grencilerin, yabanci dil etkilesiminin 6nemine daha duyarli olduklarini gdstermektedir.
Ogrencilerin sinif diizeyi yiikseldikce turistik etkilesimlerin dil dgrenimine katkis1 hakkinda daha
olumlu bir bakis agisina sahip olabildiklerini disiindiiriir. Bu durum, egitim yili ilerledikge
Ogrencilerin hem turizm faaliyetlerinin hem de dil etkilesiminin katkisini daha iyi kavradigini
gostermektedir. Restoran, kafe ve aligveris yerlerinde etkilesim bigimi, rehberlerle iletisim veya
glinliik diyaloglara gore katkiy1 daha yiiksek degerlendirme olasiligini artirmaktadir. Yani yabancilar
icin restoran, kafe ve aligveris yerlerinde gerceklesen etkilesimler, giinliik iletisim ve rehberlik gibi
baglamlara gore Tiirkge 6grenmeyi destekleme agisindan daha olumlu algilanmaktadir. Bu sonug,
otantik, gilinliikk aligveris ve hizmet senaryolarinin, dil pratigi icin 6nemli firsatlar sundugunu
gostermektedir. Dolayisiyla turizm destinasyonlarinda hizmet personelinin turistlerle etkilesimi, dil
gelisimi i¢in pratik bir baglam yaratmaktadir. Mobil uygulamalar, ¢evrimici kaynaklar veya sosyal
medya igerikleri ise, yliz yilize etkilesimler kadar etkili gériilmemektedir. Bu fark, dil 6greniminde
dogrudan, canli ve baglamsal iletisimin, sanal kaynaklara gore cok daha giiglii bir katki sagladigina
dair algiy1 yansitir. Yani katilimcilar, teknolojik araclar1 destekleyici olarak gorseler de, asil etkili
O0grenmenin gergek yasam baglamlarinda gergeklestigine inanmaktadir. Ulagim araglarini
kullanirken Tiirk¢e konusmak, yemek siparisi veya aligveris yapmaya kiyasla katki diizeyini daha
diisiik degerlendirme ile iliskilidir. Diger bir ifadeyle ulagim baglaminin dil 6greniminde katkisi
katilimeilar tarafindan oldukga sinirlt goriilmektedir. Turistik bolgelerde rehberlerle ve yerel halkla
konugurken Tiirk¢e kullanmak ise, yemek siparigi/aligveris baglamina kiyasla katki algisini bir
miktar artirmaktadir. Yani rehberle/yerelle birebir iletisim dil gelisimine katki acisindan degerli
goriilmektedir. Turizm egitimi alan 6grencilerin katki saglama konusunda kararsiz olan 6grenciler
bile, katki saglamadigini diisiinenlere gore katki diizeyini daha yiiksek degerlendirmektedir. Katki
sagladigini kesin olarak ifade eden Ogrenciler igin hesaplanan odds orani 8,6°dir ve bu deger soz
konusu grubun katki algisindaki farkliligin dikkat ¢ekici diizeyde oldugunu gostermektedir. Bu, katki
sagladigina inanan 6grencilerin katki algisinin 8 kat daha ytiksek olasilikla gii¢lii oldugunu gosterir.
Bu bulgu, 6grencinin kendini siirece dahil hissetmesinin, etkilesimin niteligini ve dil farkindaligim
ciddi bigimde artirdigini gosterir. Turistlerin temel diizeyde Tiirkge dgrenmesinin hizmet kalitesini
orta diizeyde artiracagini diisiinenlerin katk: diizeyini yliksek degerlendirme olasilig1, az artiracagini
distinenlere gore daha fazladir. Hizmet kalitesini ¢ok artiracagini diisiinen Ogrencilerin katki
algisinin 45 kat fazla olasilikla yiliksek diizeyde oldugunu gosterir. Bu asir1 yiiksek deger,
Ogrencilerin dil 6greniminin hizmet kalitesine etkisini ¢ok giiclii bir unsur olarak gordiigiinii ortaya
koyar. Katilimcilar, yiiz ylize, giindelik ve 0zgiin iletisim ortamlarimin (restoranlar, alisveris,
rehberlik) Tirk¢e 6grenmeye katkisinin daha gii¢lii olduguna inanmaktadir. Bolim ve siif diizeyi,
bu katki algisini orta diizeyde etkilemektedir; daha turizm odakli boliimler ve ileri simif diizeyleri,
katkiy1 biraz daha yiiksek algilamaktadir. Kisisel katki saglama inanci (68rencilerin turistlere Tiirkce
O0gretmeye destek olma bilinci), katki algisim1 oldukga yiiksek bir sekilde artirmaktadir. Dil
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O0greniminin hizmet kalitesiyle iliskilendirilmesi, katilimcilar arasinda giiglii bir biling diizeyi
oldugunu gostermektedir; oOzellikle “cok artirir” diyenler bu etkiyi ¢ok yiiksek diizeyde
algilamaktadir.

Bu calismada elde edilen bulgular, turistik etkilesimlerin yabancilarin Tiirkge 6grenim siireglerine
onemli katkilar sundugunu gostermekte ve bu durumu destekleyen cesitli kuramsal yaklasimlarla
anlamlandirmak miimkiindiir. Long (1996) tarafindan gelistirilen etkilesimsel dil 6grenme kuramu,
anlamli etkilesimlerin dil 6greniminde belirleyici oldugunu 6ne siirer. Bulgular, bu kurami gii¢lii
bicimde desteklemektedir. Ozellikle restoran, kafe ve aligveris yerlerinde gerceklesen yiiz yiize
diyaloglarin, rehberlik ya da sanal kaynaklara kiyasla cok daha etkili 6grenme ortamlar1 sundugu
yoniindeki bulgu; etkilesimsel girdilerin 6nemine dikkat ¢eker. Bu baglamda 6grenciler, turistlerin
Tiirk¢e 6greniminde giinliik ve baglamsal etkilesimlerin en etkili 6grenme alani oldugunu belirtmis;
bu da anlam miizakerelerinin dil edinimindeki roliinii teyit etmektedir.

Vygotsky’nin (1978) sosyal gelisim kurami, bireyin dili sosyal ¢evresiyle etkilesim iginde
Ogrenebilecegini ileri siirer. Bulgular, 6zellikle ikinci sinif 6grencilerinin, turistik deneyimi olan
bireylerin ve yabanci dil bilen katilimcilarin farkindalik diizeyinin yiiksek oldugunu gdéstermektedir.
Bu durum, 6grenicinin aktif sosyal ortamlara dahil oldugu 6l¢iide dil 6§renme bilinci gelistirdigini,
yani yakinsal gelisim alami i¢inde yer alan &grenme firsatlarinin farkindaligi artirdigimi ortaya
koymaktadir. Bu baglamda, 6grenmeye agik bir sosyal ortamin varligi, katilimcilarin hem dilsel hem
de kiiltiirel ediniminde merkezi rol oynamaktadir.

Turistlerin 6grenme siirecinde karsilastiklar1 zorluklarin yerel lehgeler, deyimler, ses uyumu, telaffuz
ve kiiltiirel ifadeler gibi alanlarda yogunlastigina dair bulgular, Byram (1997) tarafindan gelistirilen
kiiltiirleraras1 iletisim yetkinligi ihtiyacina isaret etmektedir. Bu durum, dilin yalnizca gramer
kurallarindan ibaret olmadigini; ayn1 zamanda baglamsal ve kiiltiirel unsurlarin da ig¢sellestirilmesi
gerektigini ortaya koyar. Ozellikle bdlgesel cesitlilik ve agiz farkliliklari, dgrenicilerin sadece dilsel
degil, ayn1 zamanda sosyokiiltiirel kodlar1 da ¢oziimlemesini gerektirmektedir. Bu baglamda,
ogrencilerin bu giicliikkleri fark etmesi, onlar1 kiiltiirel olarak daha bilingli birer dil araci haline
getirmektedir.

Restoran, market, kafe gibi otantik ortamlarda gerceklesen etkilesimlerin Tiirk¢e 6grenmeye en fazla
katkiy1 sagladig1r yoniindeki bulgular, baglamsal 6grenme yaklasimiyla ortlismektedir (Lave ve
Wenger, 1991). Bu ortamlarda 6greniciler, dili yalnizca duymaz; ayn1 zamanda kullanir, uygular ve
deneyimler. Sanal platformlara kiyasla yiiz yiize ve giindelik baglamda gergeklesen bu deneyimler,
o0grenmenin kaliciligini artirmakta; 6grencilerin goziinde daha etkili bir dil 6grenme yontemi olarak
degerlendirilmektedir. Ayrica rehberlerle kurulan birebir iletisimin de benzer bir baglamsal deger
tasidigi goriilmektedir.

Elde edilen bulgular, turistik etkilesimlerin yalnizca ziyaretgiler i¢in degil, turizm egitimi alan
ogrenciler icin de ¢ift yonlii bir 6grenme ve gelisim alani olarak goriildiigiinii gostermektedir. Yiiz
yiize, giindelik etkilesimlerin énemi vurgulanmakta, dijital kaynaklarin ise daha sinmirli bir katki
sagladigi diisliniilmektedir. Bulgular, turistlerin Tiirk¢e 6grenme siireglerinde en ¢ok yiiz yiize, 6zgiin
ve giindelik etkilesimlerin katki sagladigina dair bir farkindalik oldugunu ortaya koymaktadir.
Restoran, kafe ve aligveris yerleri gibi canli baglamlar, dili glinliik ihtiyaglar i¢inde pratige dokmeyi
kolaylastirirken; mobil uygulamalar ve c¢evrimi¢i igerikler ise tek basina yeterince giiclii
goriilmemektedir. Bu sonug, turizm sektoriinde yerel isletmelerin ve calisanlarin turistlerle etkili
iletisim kurmasinin, dil 6grenimini destekleme potansiyelini giiglendirdigini gostermektedir.Bu
durum, turizm egitiminin dil farkindaligryla biitiinlestirilmesi gerektigine ve temel Tiirk¢e bilgisinin
turizm sektoriinde hizmet kalitesini artirmada bir kaldirag islevi gorebilecegine isaret etmektedir.

Kuramsal temellerle ortiisen bulgular, turistik etkilesimlerin yalnizca dilsel becerilerin gelisimine
degil, ayn1 zamanda kiiltiirel farkindaligin ve 6grenme bilincinin gelismesine de katki sagladigini
gostermektedir. Turizm egitimi alan 6grencilerin bu siireci daha iyi degerlendirmeleri; sosyal
baglamda etkilesim kuran bireylerin farkindaliklarimin yiiksek olmasi ve otantik ortamlarin
ogrenmeye sagladigi dogrudan katki, mevcut literatiirle tutarli ve destekleyicidir. Bu sonuglar, turizm
bolgelerinde dil egitimi politikalarinin gelistirilmesi, yerel halkin dil farkindaliginin artirilmasi ve
otantik etkilesim ortamlarinin ¢ogaltilmasi yoniinde pratik onerilere de zemin olusturmaktadir.
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Arastirmadan elde edilen bulgular dogrultusunda asagidaki oneriler sunulabilir:

1. Turistik ortamlarda dil destek mekanizmalar1 artirilmalidir. Yabancilarin siklikla temas
kurdugu alanlarda (restoran, otel, aligveris merkezi vb.) ¢ok dilli materyallerin ve gorsel
destekli igeriklerin sunulmasi Tiirk¢e 6grenimini kolaylagtiracaktir.

2. Turizm egitimi miifredatina dil ve kiiltiir aktarimina iligkin icerikler entegre edilmelidir.
Ogrencilerin yalnizca mesleki becerilerle degil, ayn1 zamanda kiiltiirlerarasi iletisim ve dil
farkindalig1 agisindan da donanimli olmalari saglanmalidir.

3. Turistik deneyimlerin dil 6grenme siirecine katkisi, Tirkgeyi yabanci dil olarak 6greten
kurumlarca dikkate alinmalidir. Ogretim materyallerinde otantik turistik etkilesim
orneklerine yer verilmesi 6grenmeyi daha islevsel hale getirebilir.

4. Yerel lehgeler ve agiz farkliliklar1 konusunda farkindalik c¢alismalart yapilmalidir.
Turistlerin karsilastigi agiz farkliliklari, 6grenim siirecini zorlastirdig1 i¢in ozellikle
rehberler ve turizm ¢alisanlarinin daha sade ve standart Tiirkge kullanmalar1 tesvik
edilmelidir.

5. Yabanci dil bilgisi olan bireylerin farkindalik diizeylerinin yiiksek olmasi, ¢ok dilliligin bu
alandaki duyarlilig1 artirdigini géstermektedir. Bu baglamda, turizm 6grencilerinin de bir
veya daha fazla yabanci dil 6grenmeleri desteklenmelidir.

6. Turistik etkilesimlerin Tiirk¢eye katkis1 konusunda daha genis kapsamli saha arastirmalari
yapilmalidir. Bu arastirma Didim MYO 6grencileriyle sinirli oldugundan, farkli bolgelerden
veri toplanarak karsilastirmali analizlerle daha genel sonuclara ulasilabilir.

Sonug olarak, bu arastirma turistik deneyimlerin yalnizca kiiltiirel paylasim boyutunda degil, ayn1
zamanda dil 6grenimi agisindan da O6nemli bir rol iistlendigini ortaya koymaktadir. Turizm
sektoriiniin ¢okdilli ve cokkiiltiirlii dogasi, bu siirecin planlt ve bilingli bir sekilde yonetilmesini
gerekli kilmaktadir. Hem egitim kurumlart hem de sektor paydaslari, bu siirece yonelik politikalar
birlikte gelistirmelidir.
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