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Bu arastirma, ozel egitime gereksinim duyan ¢ocuklarm ailelerinin, 6zel egitim ve
DOI: 10.29299/kefad. 1756893 rehabilitasyon merkezlerinden aldiklar1  hizmetlere iligkin goriislerini  belirlemeyi
amaclamaktadir. Arastirmada nitel arastirma desenlerinden durum ¢aligmasi tercih edilmistir.
Aragtirma kapsaminda, Ozel Egitim ve Rehabilitasyon Merkezleri’nden (OERM) hizmet alan
toplam 18 aile ile yar1 yapilandirilmis goriismeler gergeklestirilmistir. Gorligmeler yari
yapilandirilmis gériigme formu kullanilarak ve ses kaydi yapilarak gergeklestirilmistir. Elde
edilen ses kayitlar1 arastirmaci tarafindan yazili metne doniistiiriilmiis ve betimsel olarak analiz
edilmistir. Bulgulara gore, ailelerin biiyilk ¢ogunlugu 06zel egitim ve rehabilitasyon
merkezlerinin fiziksel kosullarindan, ¢alisan personelin tutum ve davraniglarindan, kurum ile
kurduklart iletisimden ve sunulan egitim hizmetlerinin niteliginden genel olarak memnun
Gonderim Tarihi: ~ 02.08.2025  oduklarini ifade etmistir. Bununla birlikte, kurumlarda yeterli sayida personelin bulundugu
Diizeltme Tarihi: 05.12.2025 ancak personelin sik sik degistigi belirlenmistir. Arastirmanin dikkat ¢eken diger bulgularindan
Kabul Tarihi: 28.092026  birl i§e klllrur.nlqun Bireysevllestir.ilmis.E.gitin”.l Programi (BE.P).hazn'lama sﬁfecinde ailelerle
yeterince is birligi yapmadigi ve aile egitimleri konusunda eksiklikler bulundugudur. Bu sonug,
ailelerin yalnizca hizmet alan degil ayn1 zamanda siirece aktif katilim saglayan bireyler olarak
goriilmesi gerektigini ortaya koymaktadir. Aragtirmanin sonuglari, 6zel egitim kurumlarmin
aile is birligi ve personel siirekliligi konularinda gelistirilmesi gereken yonleri oldugunu
gostermektedir.
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Giris

Ozel egitim gerektiren bireyler, fiziksel, zihinsel, duygusal ya da sosyal gelisimleri bakimindan akranlarina
gore anlamh farklilik gbsteren ve bu durumdan kaynakli olarak genel egitim programlarindan yeterince
yararlanamayan bireylerdir (Milli Egitim Bakanligi [MEB], 2018). Bu bireyler, otizm spektrum bozuklugu
(OSB), dikkat eksikligi ve hiperaktivite bozuklugu (DEHB), 6grenme giicliikleri, isitme, gérme, ortopedik ve
zihinsel yetersizlik gibi gesitli tan1 gruplarini icine almaktadir (Friend ve Bursuck, 2019). Ozel egitim ise
bireysel farkliliklari ve 6zel gereksinimleri olan bireylerin egitim ihtiyaclarini karsilamak amaciyla; 6zel olarak
yetistirilmis personel, gelistirilmis egitim programlari ve yontemleri ile uygun ortamlarda siirdiiriilen egitimdir
(MEB, 2018). Ayrica bu egitim tiirii, 6grencilerin 6zel gereksinimlerini karsilamak amaciyla farkli 6gretim
yontemleri, materyaller ve destek hizmetlerini igerir (Heward, 2017).

Tiirkiye’de 6zel egitim gerektiren bireylerin 6zel egitim hizmetlerden yararlanabilmesi i¢in degerlendirme ve
tamlamaya yonelik belirli siireglerin izlenmesi gerekmektedir. Oncelikle, bireyin tibbi degerlendirme
sonrasinda, egitsel degerlendirme ve tanilama siirecinden ge¢mesi gerekmektedir. Bu siireg, Rehberlik ve
Arastirma Merkezleri (RAM) tarafindan yiiriitiilmekte olup, bireyin ihtiyaglar1 dogrultusunda 6zel egitim alip
alamayacagina karar verilmektedir (MEB, 2018). Tanilama/degerlendirme siirecleri sonrasinda hazirlanan
rapor dogrultusunda, birey i¢in uygun egitim programi belirlenmekte ve kaynastirma/biitiinlestirme egitimi ya
da ozel egitim okullarinda egitim alma hakki saglanmaktadir. 5378 sayili “Engelliler Hakkinda Kanun”
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sayesinde, bu bireyler okullarda verilen egitime ek olarak Ozel egitim ve rehabilitasyon merkezlerinden
(OERM) destek egitim hizmeti alabilmektedir. Bu hizmetler, bireyin 6zel egitim degerlendirme kurullarinca
belirlenen ihtiyaclari dogrultusunda, resmi veya 6zel 6zel egitim ve rehabilitasyon merkezlerinde iicretsiz
olarak saglanmaktadir. Bu baglamda, devlet tarafindan karsilanan bireysel ve grup egitimi seklindeki destek
hizmetleri, bireyin gelisimini desteklemeyi ve topluma etkin katilimini1 saglamay1 amaglamaktadir (MEB,
2018).

OERM ilgili yasa ve yonetmelikler geregi dzel egitim gereksinimi olan bireylerin gelisimsel, akademik, sosyal
ve iletisim becerilerini desteklemeyi amaclayan c¢ok yoOnlii hizmetler sunmaktadir. Bu merkezlerde
bireysellestirilmis egitim programlari (BEP) dogrultusunda 6zel egitim destegi, dil ve konusma terapisi,
fiziksel terapi, ergoterapi ve psiko-sosyal danigmanlik gibi ¢esitli hizmetler verilmektedir. Hizmetler, bireyin
tanisia, gelisim diizeyine ve ihtiyaclarina gore planlanmakta olup, ailelerin egitime katilimi da tesvik
edilmektedir. Tiirkiye’de 6zel egitim ve rehabilitasyon hizmetleri, 573 sayili Kanun Hiilkmiinde Kararname ve
MEB Ozel Egitim Hizmetleri Yénetmeligi (OEHY) gergevesinde diizenlenmektedir (MEB, 2018). OERM’de
sunulan hizmetlerin temel amaci, bireyin bagimsiz yasam becerilerini gelistirmek, topluma uyumunu
kolaylastirmak ve temel akademik becerileri desteklemektir. Bu siirecte kullanilan egitim programlari, Milli
Egitim Bakanlig1 Talim ve Terbiye Kurulu tarafindan onaylanan ve 6grencinin gelisim diizeyine uygun olarak
yapilandirilan 6gretim programlarina dayanmaktadir. Uygulamada ise dgretmenler, 6zel egitim 6gretmenligi
alaninda uzmanlagmis bireyler olup, egitim siireci boyunca 6grenciye bireysel destek saglamaktadir.

OERM’de yalnmizca bireysel egitim degil, ayn1 zamanda aile damismanlig1 ve egitimi de dnemli bir yer
tutmaktadir. Ailelerin siirece katilimi, ¢ocugun gelisiminde belirleyici bir rol oynamakta; o6zellikle ev
ortaminda egitimin devamlilig1 agisindan kritik 6neme sahiptir (Turnbull vd., 2015). Bu nedenle aile egitimi,
0zel egitim programlarinin ayrilmaz bir parcasi olarak degerlendirilmektedir (Arslan vd., 2020). Ayrica bu
merkezlerde Ozel gereksinimli bireylerin sosyal becerilerinin artirilmasi, giinliik yasam becerilerinin
kazandirilmast ve davranig problemlerinin azaltilmasina yonelik davranigsal miidahale programlar1 da
uygulanmaktadir. Bu agiklamalardan da anlasilacagi gibi OERM’nin ¢ocugun desteklenmesine ek olarak
ailenin de igerisinde yer aldig1 egitim hizmetlerini planlayarak sunmasi gerekmektedir. Ayrica, OERM nin
devamliligini ve kalitesini artirabilmesi i¢in yalnizca ¢ocuklara egitim hizmeti sunmasi degil; fiziksel kosullar,
personel, program ve yaklasim agisindan hizmet alan taraf olan aileleri de memnun etmesi gerekmektedir.
Aragtirmanin amaci, 6zel egitim ve rehabilitasyon merkezlerinden hizmet alan ailelerin deneyimlerinin
incelenmesidir. Bu amag¢ dogrultusunda asagida yer alan sorulara cevap aranacaktir.

1. Ailelerin kurumun fiziksel yeterliliklerine iligskin goriisleri nelerdir?

2. Ailelerin kurumla olan iletisime yonelik goriisleri nelerdir?

3. Ailelerin kurumun egitim ve destek hizmetlere yonelik goriisleri nelerdir?
4. Ailelerin kurumun isleyisine yonelik goriisleri nelerdir?

Yontem

Arastirmanin bu boliimiinde arastirma desenine, ¢aligma grubuna, veri toplama araglari/toplanmasi siirecine
verilerin analizine iliskin bilgilere ve arastirma etigine yer verilecektir.

Desen

Ozel egitim ve rehabilitasyon merkezlerinden hizmet alan ailelerin deneyimlerinin incelenmesi amaciyla
yapilan bu aragtirmada nitel arastirma yontemlerinden durum ¢aligmasi kullanilmigtir. Nitel arastirma, sosyal
olgular1 derinlemesine anlamak amaciyla katilimcilarin deneyimlerine, perspektiflerine ve anlamlandirma
siireglerine odaklanan bir aragtirma yontemidir. Bu yontem, sayisal veriler yerine sézel veya yazili verilerin
analizine dayanir ve esnek, yorumlayici bir yaklagim benimser (Creswell ve Poth, 2018). Durum ¢alismasi,
gergek yasam ortamlarinda ortaya g¢ikan karmasik olgulari kapsamli ve biitiinciil bir bigimde anlamay1
amaclayan; birey, grup, organizasyon, olay ya da siire¢ gibi sinirl bir sistemi derinlemesine ve baglamsal
olarak inceleyen nitel bir arastirma yontemidir (Creswell vd., 2018; Yin, 2018). Bu yontem, arastirmacilarin
“nasil” ve “neden” sorularini ele almasina, birden fazla veri kaynagini bir araya getirmesine ve bulgulari dogal
baglaminda yorumlamasina olanak tanir. Bu yoniiyle egitim, psikoloji ve orgiitsel caligmalar gibi disiplinlerde
ozellikle onem tagimaktadir. Ayrintili ve baglam odakli incelemeye agirlik vermesi sayesinde vaka ¢aligmalari,
daha standart ya da nicel arastirma desenlerinde goriinmeyebilecek incelikli i¢goriiler sunar (Merriam ve
Tisdell, 2016; Yin, 2018). Nitel aragtirmada veri toplama tekniklerinden biri olan goriisme teknigi ise,
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katilimeilarin duygu ve diisiincelerini, deneyimlerini dogrudan ifade etmelerine olanak tanir (Brinkmann ve
Kvale, 2015).

Orneklem

Goriisme yapilan ailelerin belirlenmesinde, amagli 6rnekleme yontemlerinden biri olan 6l¢iit 6rnekleme
kullanilmistir. Bu yontemde, 6nceden belirlenen olciitlere gore tiim durumlarin ¢alisilmasi gerekmektedir.
Olgiit 6rnekleme, belirli bir durumu en iyi temsil edebilecek, dnceden belirlenmis &lgiitleri karsilayan birey ya
da durumlarin bilingli olarak secilmesine dayanan bir amach 6rnekleme tiiriidiir (Y1ildirim ve Simsek, 2021).
Bu baglamda arastirmaya katilacak olan ebeveynlerin 6zel egitim gereksinimi olan g¢ocuga sahip olmasi,
¢ocuklarnin OERM’den hali hazirda hizmet alryor olmasi ve bu kurumlara en az alt1 aydir hizmet alryor olmasi
gereklidir.

Arastirmanin katilimeilarini, 2024-2025 egitim-6gretim yilinda Samsun’da OERM’ye devam eden gocuklarin
aileleri olusturmaktadir. Merkez miidiirleriyle goriisiilerek gerekli izinler alindiktan sonra belirlenen
merkezlerde ailelerle iletisime gecilmis, arastirmaya katilmak isteyip istemedikleri sorulmustur. Katilmak
isteyen 18 aileyle goniillii katilim formu imzalatilarak gériismeler gerceklestirilmistir.

Aragtirma kapsaminda toplam 18 ebeveyn (3 baba, 15 anne) ile goriisme gerceklestirilmistir. Katilimcilarin
yaglar1 28 ile 54 arasinda degismekte olup, yas ortalamasi 42,3’tiir. Ebeveynlerin egitim diizeylerine
bakildiginda; 12'sinin lise, 2'sinin on lisans, 3'{iniin lisans ve 1'inin lisansistl egitim aldig1 belirlenmistir.
Mesleki durum agisindan degerlendirildiginde, katilimcilarin 10'u ev hanimi, 3% emekli ve 5' ise aktif olarak
caligmaktadir. Medeni durumlarina iligkin veriler incelendiginde ise sadece bir katilimcinin bogsanmis oldugu
tespit edilmistir.

Ozel Egitim ve Rehabilitasyon Merkezi’nden (OERM) hizmet alan gocuklarin cinsiyet dagilimi esit olup,
dokuzu kiz, dokuzu erkektir. Cocuklarin yas araliklar1 3 ile 14 arasinda degismektedir. Tan1 dagilimi
incelendiginde, cocuklarin 11’inin zihinsel yetersizlikten (6’s1 Down sendromu olmak {izere), 5’inin 6grenme
giicliigiinden ve 2’sinin otizm spektrum bozuklugundan etkilendigi goriilmiistiir. Ayrica, yalnizca bir ¢cocugun
protez kullandig1 ve bir ailenin birden fazla yetersizlige sahip iki cocugu oldugu tespit edilmistir.

Verilerin Toplanma Siireci

Bu aragtirmada, 6zel gereksinimli bireylerin ailelerinin, 6zel egitim ve rehabilitasyon merkezlerinden aldiklar
hizmetlere iliskin goriis ve deneyimlerini derinlemesine anlamak amaciyla nitel aragtirma yontemlerinden biri
olan goriisme teknigi kullanilmistir. Veri toplama araci olarak, uzman goriisleri dogrultusunda hazirlanmis yari
yapilandirilmig goriisme formu tercih edilmistir. Goriismeler, katilimeilarin kendi dogal ortamlarinda,
goniilliillik esasimna dayali olarak gerceklestirilmistir. Elde edilen nitel veriler, betimsel analiz yontemi
kullanilarak sistemli bir bicimde ¢oziimlenmistir. Bu siiregte, veriler dikkatlice incelenmis; katilimcr ifadeleri
dogrultusunda ana temalar ve bu temalara bagli alt temalar olusturularak bulgular yapilandirilmistir.

Veri Toplama Araclari
Goriisme Formu

Bu arastirmanin verileri, aragtirmaci tarafindan gelistirilen “Yar1 yapilandirilmis Gorlisme Formu™ kullanilarak
toplanmigtir. Yar1 yapilandirilmis goriisme teknigi, arastirmacinin Onceden belirlenmis sorulara sahip
olmasiyla birlikte, goriisme siirecinde esneklik saglayarak katilimeilarin  yanitlarini - derinlemesine
kesfetmesine olanak taniyan nitel bir veri toplama teknigidir. Bu teknik, yapilandirilmig goriismelerin
standarthigini ve yapilandirilmamig goriigmelerin - esnekligini  birlestirerek, 6zellikle katilimcilarin
deneyimlerini, algilarini ve tutumlarini anlamada sikca tercih edilmektedir (DiCicco-Bloom ve Crabtree, 2006;
Kallio vd., 2016). Arastirma kapsaminda ailelerle yapilacak goriismelere ait sorular arastirmaci tarafindan
hazirlanarak, sorularm kapsam gegerliligi ve anlasilirhig1 acisindan 6zel egitim alan uzmani iki 6gretim tiyesi
tarafindan degerlendirilmistir. Uzmanlarin doniitleri dogrultusunda goriisme sorulari tekrar gdzden gegirilerek
sorulara son sekli verilmistir. Goriisme Formu ii¢ ana bagliktan olugsmaktadir. Her bir ana bashga ait alt
basgliklar belirlenerek, goriismeler bu ana sorular sorulduktan sonra ipuglari izlenerek derinligine ve
zenginligine veriler toplanmigtir. Gorlisme formundaki ana sorular sirasiyla; Kurumun fiziksel yeterliligi,
kurumsal iletigim, egitim hizmetleri ve kurumsal isleyisle ilgilidir.

1352



H. Metin Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

Verilerin Analizi

Goriisme formu arastirmaya katilan ailelerin uygun olduklar1 zamanda bireysel olarak kurumdaki bos bir
odasinda uygulanmigtir. Goriismeler 20-30 dakika arasinda siirmiistiir. Goriisme yapilmadan 6nce goriismenin
gerekcesi agiklanarak ailelerden kayit igin izin almmustir. Ailelerle yapilan goriismeler sonrasinda analiz
edebilmek i¢in ses kayit cihazi ile kaydedilmistir.

Aragtirma verilerinin analizi, katilimecilarin goriislerini ve deneyimlerini ortaya ¢ikarmak amaciyla betimsel
olarak analiz edilmistir. Betimsel analiz, nitel verilerin sistematik bir bi¢imde ¢oziimlenmesini ve elde edilen
bulgularin 6nceden belirlenen temalar dogrultusunda anlamlandirilmasin1 amacglayan bir yaklagimdir. Bu
analiz tiiriinde, veriler arastirma sorularina uygun sekilde 6zetlenir ve dogrudan alintilarla desteklenerek
okuyucuya agik bir sekilde sunulur (Miles vd., 2014; Yildirim ve Simsek, 2021). Arastirma verileri ii¢
basamakta analiz edilmistir.

Birinci basamakta; ailelerle yapilan goriismelerin dokiimleri yapilmistir. Ailelerle yapilan her konusma, higbir
diizeltmeye yer vermeden konusmada oldugu sekliyle yaziya dokiilmiistiir. ikinci basamakta; goriisme
dokiimleri tekrarli olarak okunmus ve arastirma temalar1 olusturulmustur. Aragtirmaci tarafindan goriisme
dokiimleri okunduktan sonra, belirginlesen temalarin konu basliklar1 olusturulmustur. Ugiincii adimda;
olusturulan temalarin uygunlugunu belirlemek amaciyla, goriismelerin tamami hem arastirmact hem de 6zel
egitim alaninda doktora yapmis bir uzman tarafindan birbirlerinden bagimsiz olarak degerlendirilmistir.
Ardindan, bu kisiler bir araya gelerek temalarin uygunlugu konusunda goriis birligine varmigtir. Goriis birligi
sonucunda belirlenen temalar ve konu bagliklar1 bulgular boliimiinde sunulmustur.

Ailelerle yapilan goriismelere yonelik ses kayitlarinin yazili dokiimleri aragtirmaci tarafindan yapildiktan
sonra, veri kodlama anahtar1 ve temalarin olusturulmasi i¢in, bu dokiimlerin %30’u arastirmact ve bir alan
uzmani tarafindan betimsel analiz teknigi ile ayr1 ayr1 analiz edilmistir. Elde edilen veri analizinin giivenirligi;
[Goriis birligi / (Goriis birligi + Goriis ayriligi) x 100] formiilii kullanilarak hesaplanmistir (Miles vd., 2014).
Kodlayicilar arasindaki ortalama giivenirlik % 96 olarak bulunmustur.

Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Yo6nergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir Eylemler” basligi altinda belirtilen eylemlerden hicbiri gergeklestirilmemistir. Bu arastirma
Ondokuzmayis Universitesi Sosyal ve Beseri Bilimler Arastirmalart Etik Kurulu’nun 27.12.2024 tarih ve

2024-1247 karar sayili etik izni dogrultusunda yapilmistir. Ayrica bu arastirma kurumlardan gerekli izinler
almarak, goniillii ailelerle ylirtitilm{stiir.

Bulgular

Bu béliimde arastirma bulgulari, ‘Kurumun fiziksel olanaklar1’, ‘Kurumla kurulan iletigim’, ‘Egitim ve destek
hizmetleri’ ile ‘Kurumun isleyisi’ olmak iizere dort ana tema cergevesinde yapilandirilmis; her bir temaya
iligkin veriler, alt amagclarin belirledigi siraya uygun sekilde alt boliimler halinde sunulmustur.

Tablo 1
Kurum Fiziksel Yeterliliklerine Iliskin Goriisler

Tema Alt tema
Donati alanlari Genel alanlar
Bekleme alanlari
Siniflar
Kapsadig1 alanlarin genisligi
Bahge
Lavabolar
Erisilebilirlik

Personel yeterli
Personel Personel arttirilmali
Ogretmen degisimi

Ogretim materyali Yeterli
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Arttirilmal

Hijyen
Genel hizmetler Giivenlik

Isinma

Kolay
Zor

Ulagim Kurum servisiyle geliyorum
Kendi aracimla geliyorum
Toplu tagimayla geliyorum

Aileler kurumun fiziki yapilarina ve donati alanlarma yonelik olarak kurumlarin yeterli oldugunu ifade
etmislerdir.

“Gayet iyi konforlu, memnunum. Gayet memnunum iki senedir burada bagladim ve devam ediyorum.” G17
“Bence yeterli. Bence giizel. Su anda ihtiya¢larimiz karsilyyor.” G16

EINTS

“Cayimu i¢ebiliyorum. Oturabiliyorum.”, “Sonradan veli bekleme donatilari gibi béliimler yaptilar suan daha
iyi.” G13

“Swniflar tabi ki evet yeterli.”, “Erisilebilirlik yeterli.” G3
“Genel alanlar gayet iyi beklentilerimizi karsiliyor.” G8
“Cocuklar igin genis bir alan ve park var.” G10

Kurumlardan hizmet alan dort aile hijyene yonelik olumsuz goriis bildirirken diger aileler genellikle olumlu
goris bildirmistir.
“Hijyen konusu hari¢ hepsini yeterli buluyorum.” G1
“Temizlik biraz sikintili sadece. Giderlerde ozellikle tuvalet giderlerinde stkinti var.” G2
“Temizlik konusunda da miithis. Gercekten ¢ok hos evimizde gibi hissediyoruz.” G3

Gtivenlige yonelik olarak ailelerin tamami olumlu goriis bildirmistir.

“Kurumun giivenligi diyecek olursak. Girdigimiz zaman arkadagslar karsiliyor bizi gétiiriiyorlar. Oyle bir

kaygi tasimiyoruz. Ben buradan ¢ikayim ¢ocugu teslim edeyim buradaki ders iki saat ise iki saat boyunca
buradan uzaklasinca goziim arkada kalmiyor.” G4

Kurum binalarinin 1sinmasina yonelik olarak ailelerin tamami olumlu goriis bildirmistir.
“Gayet iyi. Fazla sicak ve temiz.” G7

Kuruma ulasimla ilgili olarak aragtirmaya katilan alt1 aile ulagimin zor oldugunu ifade ederken diger alileler
ulasimla ilgili problem yasamadiklarini belirtmistir.

“Baska tiirlii cocugumla ilgeden geldigim igin ¢ok zor.” G2
“Servis olmasa gelmesi zor. Ciinkii ozel aracim yok. Evim buraya baya uzak.” G17

“Cok kolay bir sekilde geliyoruz. Evimiz de yakin. Toplu tasima agisindan, evet ¢ok rahat geline bilir yani.”
G3

Ailelerin dokuzu kendi aractyla, besi kurumlarin servis araglariyla, {i¢ii toplu tasimayla ve bir tanesi ise
ylriiyerek geldigini ifade etmislerdir.

“Ben kendi arabamla geliyorum.” G2
“Servisleri var. Gelip aliyorlar ders bitince de eve teslim ediyorlar” G15

“Toplu tasimayla tramvayla geliyorum.” G9
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Kurumlarin personel ve 6gretmen yeterliligine yonelik ti¢ aile olumsuz goris bildirirken diger aileler genel
anlamda olumlu goriis bildirilmislerdir. Ozellikle aileler sik personel degisiminden rahatsiz olduklarini ifade
etmislerdir.

“Sadece 6gretmenler cok sik degisiyor. Kalict olan yok. Ogretmenler en fazla bir yil duruyorlar.” G14

“Ogretmenlerimizin sayisinin artmasi gerekiyor ¢iinkii ben ¢cok arkadasimi yonlendirdim buraya. Say: yeterli
olmadigi igin erteleme oldu. Ogretmenimizden ders sayisini arttirmasint istiyorum ancak vakti yok.” G6

“Yani hi¢hir kurumda dil terapisti yok mesela. Konusma gii¢liigii var oglumun kurumlarda dil terapisti yok.”
Glé6

“Bence yeterli sayida 6gretmen var ciinkii hi¢ eksik kalmiyor cocuklarimiz. Derslerinin kesintisiz devam
ediyor.” G10

“Temizlik¢isi, ag¢isi falan her seyiyle gayet iyiler. Su ana kadar hi¢chir stkinti gormedim.” G14

Kurumlardaki egitim materyallerine yonelik olarak bir aile disinda diger tiim aileler olumlu goriis
bildirmislerdir.

“Bazilart boyle yeterli olmaya biliyor. Bazi dil konusma gibi alanlarin kitaplarini ben kendim aldiklarimda
var.” G13

“Yeterli arag gere¢ materyal var.” G2

“Materyaller kesinlikle yeterli. Ondan ¢ok memnunum zaten.” G3

Tablo 2

Kurumla Iletisime Yonelik Goriisler

Tema Alt tema

Iletisim ve bilgilendirme Yeterli
Yiiz ylize
Ders sonunda
Telefonla
Sosyal medya
Deftere yazma
Bilgilendirilmiyorum
Ogretmen
Miidiir
Sekreter

Iletisim kurulan personel
Psikolog
Yardimca personel
Kurum sahibi
Calisan tutum ve davraniglar Olumlu
Olumsuz

Kurumlarda ¢alisanlarin aile ve ¢ocuklarina yonelik tutumlarinin genellikle olumlu oldugu goriilmektedir.
Ailelerin bir tanesi disinda tamami buna yonelik olarak olumlu goriis bildirmistir.

“Ben bir tanesinden biraz memnun kalmamistim. Herkesin ¢ocugu kendine ozeldir. Ogretmenin yapis
oyleymis. Ciddi bir 6gretmen. Ben biraz tath sertim dedi. Cocugu soyle omzundan tutmustu. Gel suraya soyle
dedi” G14

“Benim hi¢bir sikintim yok o konu hakkinda. Cok iyi ogretmenimizle iletisimimiz.” G2
“Ozellikle kurum sahibi. Kendisiyle bir, bir buguk saat goriistiik. Gayet iyiydi.” G11
“Soforiinden tutun miidiirtine kadar herkese derdimizi, stkintimizi anlatabiliyoruz. Cok giiler yiizliiler.” G13

“Bir bayan ne giizel karsiiyor ve ¢cocugumu alip parka gotiiriiyor. Cocuklarin dilinden anliyor yani.” G6
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“Personelin ve bize ve ¢cogunuza karsi yaklasimlara gayet giizel o konuda hi¢bir sikinti yok. 1limli tabi ki, bir
stkinti yok. Personel ¢ok ilgililer. Giristeki Personel ¢ok iyi. Sekreteri cocugumuz ¢ok seviyor zaten. Biz hep
onlari gordiigiimiiz i¢in yani ¢ok ilgililer sag olsunlar.” G1

Ailelerin ¢gogunlugu kurumla iletisimi 6gretmenlerle, daha az say1 da aile ise kurum miidiirii ve sekreterle, ¢ok
az sayida aile ise diger personelle gergeklestirdigini ifade etmistir.

“Iletisimi égretmenle daha ¢ok” G1

“Tabi ki ogretmenle gériigiiyoruz. Ogretmen neler yaptigim anlatiyor. Ne kadar ilerlediklerini, neler
yapmamiz gerektigini anlatryor.” G6

“Bire bir goriisiiyoruz. Ogretmeniyle ve kurum miidiiriiyle goriisiiyoruz.” G10
“Sekreter iletigim kuruyor.” G7

“Psikologlart var onlarda arayabiliyor.” G13

“Sekreter ve servis hostesi.” G17

Ailelerin bir tanesi hari¢ tamami kurumla yeterli iletisim kurduklarini, bu iletisimi ¢ogunlukla 6gretmenle ders
sonunda yiiz yiize gerceklestirdiklerini, eger gerek duyulur ise de telefon ya da sosyal medya araciligi ile
iletisim kurduklarini ifade etmislerdir.

“Dersten sonra ogretmeniyle goriisme yapryorum. Eksikleri soyliiyor.” G12

“Tabi tabi muhakkak bir bes dakika ders bittikten sonra ne islediler? Cocugum derse vakif miydi ne yaptiklar
konusunda bilgilendiriyorlar.” G15

“Telefonla iletisim kuruyoruz.”, G9
“Mesaj atyorlar veya telefonla aryorlar.” G7
“Ozel egitim birimleri bizim beklentilerimizi karsilamiyor.” G15

Ailelerin tamami ¢ocuklarini ¢alisma esnasinda kameradan ya da camdan gozlemleme firsatlari oldugunu ifade
etmislerdir.

“Onceden yuvarlak bir cam vardi oradan goriiyordum. Iceriyi biz kameralardan géremiyoruz. Onu kurum
miidiirii gorebiliyor. Biz camdan gérebiliyoruz.” G13

“Evet zaten giriste bekleme salonunda televizyon var oradan izleyebiliyorum” G16

“Ne ogrettiklerini, cocuguma nasil davrandiklarina bakiyorum. Ne 6gretiyorlar bende evde ona gore devam
ediyorum.” G14

“Benim ¢ocugum konugsamadigi ve kendini dile getiremedigi icin oradan gozlemleme ihtiyact duyuyorum.
Hani igeride bir sikinti oluyor mu olmuyor mu gérmek istiyorum.” G16

Tablo 3
Egitim ve Destek Hizmetlere Yonelik Goriisler

Tema Alt tema

Kurumu tercih nedenleri Arkadas tavsiyesi
Doktor tavsiyesi
Kuruma devam eden ailelerin tavsiyesi
Kurumda ¢aligsan 6gretmeni tercih
Ulasim kolaylig
Internet/Web &nerisi
Cocugun okuldaki 6gretmeninin tavsiyesi

Psikomotor
Okuma-Yazma
Okuma yazmaya hazirlik
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Egitimde desteklenen alan Dil ve konusma
Matematik
Dikkat
Kavram
Fizyoterapi
Matematige hazirlik
Egitimden memnuniyet durumu Begeniliyor
Begenilmiyor

Bilgim yok
Giliveniyorum
Egitimin niteligi Bilimsel
flerleme var
Nitelikli degil

Okuma yazma
Dil ve konusma
Dikkat
Psikomotor
Kavram
Cocukta goriilen gelismeler Davranig
Oz giliven
Sosyal beceriler
Matematik
Odev yapma
Olmadi

Dil ve konusma egitim

Grup egitimi

Sosyal beceri

Ek ders

Beklentilerimi karsiliyor
Istekler Cocugum mutlu olsun

Yabanci dil egitimi

Psikomotor egitim

Ergoterapi

Seviyesinin artmast

Bagimsiz yagam becerileri

Aileler kurumlari tercih etmelerinde en ¢ok arkadas tavsiyesinin, ikinci olarak doktorlarin yonlendirmelerinin,
daha sonrasinda ise kurumda g¢alisan 6gretmenlerden kaynakli oldugu, ¢ok az sayida aile ise ulasim kaynakli
tercih ettigi gorlilmiistiir. Sadece bir aile internetten arastirarak tercih ettigini ifade etmistir.

“Arkadasimim ¢cocugu da Down Sendromlu, 6gretmenden ¢ok memnundu ben onun tavsiye si iizerine buraya
geldim.” G1

“Arkadasim soyledi 6yle basladik.” G14

“Bizim gittigimiz ¢ocuk psikiyatrisi doktor tavsiye etti. Daha once buraya gelen hastalarimin da oldugunu
soyledi. Burayt tavsiye etti tavsiye iizerine geldik.” G10

“Ogretmenimize ¢ok giivendigim icin. Bire bir egitimde iyi sonuglar alabilecegimizi diigiindiigiim icin
buradayim. Ogretmenimiz bizim aile dostumuz.” G3

“Ulasimdan dolayt buray: tercih ettim.” G11
“Kendim arastirdim. Internetten arastirdim.” G7
Aileler kurumda ¢ocuklarina verilen egitim igerigi olarak en ¢ok psikomotor beceriler, okuma yazma, okuma

yazmaya hazirlik, dil ve konugsma, matematik ile dikkat arttirmaya yonelik oldugunu ifade etmislerdir.
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“El, motor becerileri, kagit kesme, kavrama o tarz biitiin seylerin hepsini aliyoruz.” G5
“Kaba motor ince motor mesela kalem tutma. El beceriler ¢alisiliyor.” G6
“Tiirk¢ede biraz ilerlediler. Okumada biraz heceliyordu. Son iki ders ilerleme oldu.” G8

“Seneye ¢ocugumuz birinci sinifa baslayacak o yiizden dgretmenimiz daha ¢ok boyama kalem tutma ve
sayilart yazdirmaya ¢alistyor. Okuma yazmaya hazirlik anlaminda harflere gectiler. E harfine gectiler.” G1

“Bireysel su an konusma iizerine ilerliyoruz.” G6
“Matematigi hi¢ yapamiyor. U¢ basamakli islemlere takildi kaldi. Bunlari égretmeye calisiyorlar.” G9
“Cocugumuzun odaklanma ve dikkat problemi var. Dikkat arttirmaya yénelik. Ona yonelik ¢alisilyyor.” G7

OERM’den alinan egitimler sonucunda, bir aile disinda tiim aileler cocuklarinda akademik, sosyal, dil ve diger
gelisim alanlarinda ilerleme oldugunu belirtmistir. Ailelerin ifadelerine gore gelisim 6zellikle okuma-yazma
alaninda belirgin olup; bunu sirastyla dil ve konusma becerileri, dikkat siireleri, psikomotor beceriler, kavram
gelisimi, 6zgiliven, sosyal beceriler ve matematik alanlarindaki ilerlemeler izlemistir.

“Okumasi ve okuma hizi artti. Yazist kotiiydii yazisini diizeltti.” G9

“Bir ilgisinin olmamasini dersi hi¢ anlamadigina yoruyorduk biz. Simdi biraz daha ilgili. Okuldaki
ogretmenleri de oyle soyliiyor. Eskisine gore iyi. Derse katilimi ve odaklanmast biraz artmus.” G12

“Bir sey anlatmak istedigi zaman ifade yeteneginin arttigini gérdiik. Cocugumuz biraz tembeldir. Genellikle
isaret diliyle felan sey yapar. Etkili oluyor tabi.” G5

“[lk gittigimizde ¢ocuklarimiz sadece anne baba diyorlardi. Simdi cocuklarimizdan biri kendini ¢ok giizel
anlatabiliyor.” G13

“Cok kisa stirede yiiriimeye bagladi. Hani oyle hi¢chir cabamiz yokken ¢ok kisa siirede yiiriimeye basladi.” G17
“Akademik kavramsal olarak ¢ocugumuz ¢ok ilerledi.” G2

“Oturmasinda bir skinti yok. Ogretmenimiz onu ¢ok oldu kurali zaten. Kurallara uyan bir ¢ocuk oldu.” G1
“Oz giiveninin daha iyi oldugunu gordiik.” G5

“En azindan arkadas ortanminmi biliyor. Paylasmayr 6grendi. Bir yere gittigimizde oturmasini kalkmasim
ogrendi. Oranmin etkisi var.” G14

“Saat kavramini, saati okuyamiyordu ve yazamiyordu. Simdi bu konuda gelisme var.” G12

“Gelisim olmadi. En azindan bir ince motoru yok. Kaba motorumuz giizel. Ince motorumuz ¢ok zayif. Bir
kalem tutup iste ne bileyim bir ¢ercevenin icerisini boyasin. 20-30 a kadar saymayt 6grensin. En azindan sert
sessizleri ¢tkaramiyor benim ¢ocugum. En azindan onlart égrensin.” G15

Ailelerin sekizi, kurumda verilen egitimin niteligine iligkin bilgi sahibi olmadiklarimi belirtmistir. Dort aile,
verilen egitimin bilimsel nitelikte oldugunu ifade ederken, dort aile kurumda sunulan egitime giivendiklerini
dile getirmistir. Bir aile ise verilen egitimin niteliksiz oldugunu ifade etmistir.

“Egitimci olmadigim i¢in bu sey hakkinda yorum yapmam dogru degil. Bu konuyu bilmiyorum. Ben sadece
sonuca odaklaniyorum.” G8

“Bilimsel olup olmadigini bilmiyorum. Cocuguma gére hareket ediyorlar.” G17
“Tamamen giivene dayali, ogretmenimize giiveniyoruz. Onun yontemi ne ise biz o yolda ilerliyoruz. ” G4

“Yani gercekten bilimsel oldugunu diisiiniiyvorum. Keske daha once kesfetmis olsaydim. Ben gelmedigimiz
zamanlarn bir kayp oldugunu diisiiniiyorum.” G3

“Yok diigiinmiiyorum. Gézlemledigim zaman tak ¢ikar, gibi simirl alanda calisma yapiyoriar. Uyariyorum
zaten biz bunlart benim ¢ocugum biliyor, biz bunlart evde de yapiyoruz. Daha farkl seyler deneyebilirsiniz,
yapabilirsiniz diye uyarryorum. Hi¢ de gérmedim yani.” G15

Ailelerin  ¢ogu kurumlardan aldiklar1 hizmetten, ¢ocuklarina verilen egitimden, Ogretmenlerin
yaklagimlarindan memnun olduklarini ifade etmislerdir.
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“Ogretmenin ¢ocugumuza yaklasimi, ¢ocugumuzun égretmenine yaklasimi ¢ok hos. Belirli bir sirayla
ilerliyor.” G2

“Ogretmen ¢ok sabirl. Cocugumuz kaytarmaya meyilli ancak Ogretmenimiz onu ¢ok iyi idare ediyor.
Okulundan buraya kosarak geliyor. Ogretmenimiz en favori su anda.” G6

“Basladigimiz andan itibaren ¢ok verim aliyoruz. Iyi sonuglar altyoruz. Cok profesyonel oldugu belli zaten
asikar. Cok verim aliyoruz. Cok da memnunuz.” G3

Uc aile, dil ve konusma gibi alanlarin yeterince desteklenmemesinden; bir aile ise ders saatlerinin
yetersizliginden memnun olmadigini ifade etmistir.

“Dil konusmada ilerlemeyi ¢ok isteriz. O konuda biraz zayif kaldik sanki.” G13

“Konusmasi iginde ¢alistyorlar ama maalesef ¢ocugumda hi¢ ilerleme olmadi. O belirli kaliplarin disina
ctkmadh. Stirekli dil terapisti degisti. O degistigi i¢in bence, ona alistyor o birakiyor, digeri geliyor.” G14

“Bizim suan tatmin edici olmayan kismi ders saatimizin az olmasi. Biz haftada iki saat alryoruz. Keske vaktimiz
olsa da daha fazla alabilsek. Daha yogun destek alabilsek daha iyi olabilecegini diistiniiyorum.” G3

Ailelerin ikisi, kurumlarin kendi istek ve beklentilerini karsiladigini ifade ederken; diger ailelerin kurumlardan
beklentilerinin baslica, ¢gocuklarin dil ve konusma becerilerinin daha fazla desteklenmesi ile grup derslerinin
sunulmasi oldugu belirlenmistir.

“Istediklerimizi 6gretmenimiz ekliyor zaten. Beklentilerimizi karsiliyor.” G1
“Bu ¢ocuklara dil egitimini bu 6gretmenler verecek. Herhangi bir dil terapisti veremez.” G7
“Dil ve konusmanin daha ¢cok eklenmesini isterdim.” G17

“Grup dersi gibi bir ders olsa ¢ocuklar kaynagsa, ¢ocugumuz ¢ok bireysel. Okulda da bundan zorluk
¢ekiyoruz. Diger ¢cocuklarla biraz kaynasmasi zor.” G2

Aileler, cocuklarina kurumlar tarafindan ek ders verilmesi; sosyal ve bagimsiz yasam becerilerinin
desteklenmesi ve ergoterapi gibi hizmetlerin sunulmas1 gerektigini ifade etmislerdir.

“Onun haricinde bizim beklentimiz buradan tek basina okuma yazma degil de ¢ocugun sosyal kisilige sahip
olarak biiyiimesini desteklenmesidir.” G4

“Belki birkag saat daha fazla ders isterdik ama olmuyor. Ogretmenimiz ¢cok yogun.” G1

“Ergoterapist, duyu biitiinleme onlara ¢ok onemli diyorlar. Tabi ki ben anne olarak birazim
karsilayabiliyorum.” G13

“Stirekli yamnda biz olamayacagiz. Cocugumuz kendi ayaklar iizerinde dursun diye biz egitime devam
ediyoruz.” G4

Tablo 4
Kurumun Isleyisi
Tema Alt tema
BEP hazirlama siirecinde Is birligi yapilmiyor.
Is birligi yapiliyor.
’ Kaydediliyor
Ilerlemeler Kaydedilmiyor
Paylasiliyor
Paylasiimiyor
Egitim memnuniyeti Begeniyorum
Begenmiyorum
Aile egitimi Veriliyor
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Verilmiyor

Aile egitimi diizenlenmeli Davranis egitimi
Nasil 6gretim yapilacagi
Cocuklarin gecis donemleri
Dil konusma
Cocuklarin gelisim stiregleri
Beslenme
Yetersizlik ozellikleri
Dikkat

Oneriler Hijyen
Memnunuz

Ailelerin on tanesi kurumda BEP hazirlama siirecinde 6gretmenlerin is birligi yapildigini ifade etmistir.

“BEP hazirlarken 6gretmenimiz ig birligi yapiyor. Plan hazirlarken taleplerimizi soruyor. Ne yapabiliriz. Ne
ede biliriz. Ogretmenimizin de kurmus oldugu bir plant var daha ¢ok onun iizerinde duruyoruz. Islenilen bir
plan oldugu icin o konuda bir stkintimiz yok. Ogretmenimizle karsilikli aligveris yapiyoruz. Bu sene dedik ki
harflere geceyim mi gecmeyeyim mi o konuda biraz tereddiit yasadik cocuktan dolayr ama gecti gayet de giizel
oldu.” G1

“Kesinlikle tabi ki yapiliyor. Iletisim halinde basladik. Eksik buldugum yonleri buraya iletip burayla beraber
tamamen birlikte ilerliyoruz. Almak istediginiz egitim, iizerinde durmamiz gerekenin ne olmasint istersiniz?
Hangi becerileri ogreteyim sorusu soruldu.” G3

“Dénem basinda égretmenimiz yapryor bu planlari ve ilk derste bize aktariyor. Bizde hocam bunun yerine
buna biraz daha agirlik verebilir miyiz? Gibisinden ilerliyoruz.” G5

Ailelerin yedi tanesi ise BEP hazirlama siirecinde 6gretmenlerin kendileriyle is birligi yapmadigin ifade
etmistir.

“Yok hayrwr. Yok 6yle bir sey sorma yok. Ben oyle bir sey bilmiyorum. Bize ram dan rapor ne ¢ikarsa ona gore
egitim veriliyor. Miidiir bana sunu yapmamiz gerekir diye anlatir. Ona gore ilerlerler.” G13

“Evet hazirlaniyor. Yanlarinda olmuyoruz. Onlar kendileri hazirliyor. Bize sadece ders saatlerini séyliiyorlar
o kadar.” G14

Ailelerin alt1 tanesi kurumda ¢ocuklariyla yapilan ¢aligmalarin donem basindan itibaren kamera, kagit form
gibi araglarla kaydedildigini ifade etmislerdir.

“Tabi kayit altina alintyor. Kamera kaydi da oldugunu biliyorum.” G4

“Ogretmenimiz kendisi form diizenliyor. Gérdiim yazarken falan. Konusurken bunlari séyliiyorlar. Ne
olacagini sanirim rapor seklinde o kagida yaziyor.” G6

“Ilk giin geldigi tarihte yazi yazma sekliyle, okuma saniyesi ile simdiki okuma saniyesi, okudugu kelime sayisi
¢ok farkh. Baya bir iizerinde fark ediyor. Biz de gorebiliyoruz. Gegmise doniik olarak evde baktigimizda.”
G10

Ailelerin yedi tanesi kurumda ¢ocuklartyla yapilan kaydedilmedigini ifade etmistir.
“Onceden kayitlar vardi simdi yok. Yazil olarak da kayitlar yok.” G1
“Oyle bir belge ben gormedim.” G13

Ailelerin on iki tanesi 6gretmenlerin yaptigi ¢caligmalar giinliik olarak video, yazili evrak seklinde paylastigini
ifade etmistir.

“Ogretmenimiz ders yaparken telefonla yaptig1 etkinlikleri ézellikle ¢ekip atiyor. Her derste mutlaka ne
yaptilarsa video olarak atryor.” G3
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“Ogretmenimiz ara ara bizlere sunu yaptirdim diye gonderiyor. Yazili olarak da gonderiyor. Dénem sonunda
dogru bize onlarin bir listesi veriliyor. Ogretmenimiz kamera kaydi génderiyor.” G4

“Ogretmenimiz her giin isledigi derslerinin notlarini dosyaya aldig1 icin bizimle de paylasiyor. Biz de evde
sakliyoruz.” paylasildigini, dort tanesi de paylasilmadigin belirtmistir. G10

Ailelerin on tanesi kurumlarda verilen egitimi begendigini ifade etmistir.
“Egitimi fazlasiyla yeterli buluyoruz. Cocugumuzun tam geligimine uygun oldugunu diisiiniiyorum.” G1

“Iyi bir egitim oldugunu diisiiniiyorum. Iki ay icerisinde ¢ok sey ogrene bildi ¢cocugumuz. Ilerleyebildigimizi
gordiik. Bundan dolay nitelikli oldugunu diisiiniiyorum.” G6

Ailelerin ti¢ tanesi verilen egitimi begenmedigini ifade etmistir.

“Simdi egitim ¢ok agik, yeterli diye bir sey séyleyemem. Ne kadar alabilirsen, ¢cocugu ne kadar verebilirsen
iyidir. Tabi ki bazen yetersiz olabiliyor.” G13

“Yani tam anlamiyla bulmuyorum tabi ki.” G15

Ailelerin sadece bir tanesi kurumlarin kendilerine aile egitim hizmeti verdigini, diger aileler ise kurumlarinin
aile egitim hizmeti vermedigini ifade etmislerdir.

“Daha onceleri ailelere yonelik online egitime katildik. Orada anne baba olarak bizim ¢ok da alabilecegimiz
bir sey gormedik. Egitimcilere yonelik bir egitimdi bir seyirci olarak mag seyreder gibi seyrettik” G4

“Ailelere egitim verilmiyor. Ben simdiye kadar olduysa da gelememisimdir.” G1
“dile egitim verilmiyor.” G15
“Daha hi¢ toplantiya katilmadim. Bir bilgilendirme gelmedi.” ifade etmigtir. G3

Aragtirmaya katilan ailelerin tamami, kurumlarinda aile egitimi verilmesi gerektigi yoniinde goriis bildirmistir.
Aileler, aile egitimi igerigine iliskin gereksinimlerini Oncelik sirasina gore; cocuklarinin problem
davraniglarinin sagaltimi, ¢ocuklarina nasil 6gretim yapacaklari, ergenlik gibi gegis ve gelisim donemleri, diyet
ve beslenme ile ¢cocuklarinin yetersizlikleri hakkinda bilgilendirilme seklinde ifade etmislerdir.

“Biraz daha ¢ocuklara yaklasim, ¢cocugumuzun bazen davranig olarak problemleri oluyor. O noktada biraz
destek alabilirdim”, “Cocugumuzda bazi konularla ilgili ¢ok sabirsiz olabiliyorum. Onlara karsi davranis
sekillerimizi daha nasil yonlendirebiliriz? Bu sekilde bir bilgi almak isterim.” G2

“Cocuga nasil 6gretebilirim.” G11

“Biiyiiyorlar ergenlikte daha sikintilar yasayacagiz. Bu konu hakkinda egitim almak isterdim. Ergenlige
girecekler o zaman ne yapacagiz? Simdiden boyle hir¢inliklart oluyor. Béyle bazen sabiwrla bekliyorum.” G1

“Ergenlige yonelik bir egitim olabilir.” G4

“Cocuklarin gelisimi icin her sey olabilir ashinda. Gelisimle ilgili her seyin verilmesini isterdim.
Cocuklarimizin gelisim geriligi var, kendilerini ifade edemiyorlar. Onu anlamayr isterim.” G16

“Birde beslenme problemimiz var bizim. En azindan bir érnek menii.” G7

“Benim ¢ocugum Down Sendromu’dur. Cocugun yetersizligi konusunda bilgilendirme yaptimalidir. Tiirkiye
de Down Sendromu’nun bir zihinsel yetersizlik oldugu diisiiniiliiyor. Ailelerde boyle diisiindiigiinii kabul
ediyorum. llk once Down Sendromu velilere anlatilabilir.” G5

Aileler kurumlarindan genel olarak memnun olduklarini sadece bir kurumda hijyene yonelik 6nerileri oldugu
gorusmustir.

“Bu kurumun isleyisiyle ilgili 6gretmenimizden ¢cok memnunum. Miidiirlerle ¢cok karsilasmadim. Kurumumuzu
begeniyoruz. Memnunuz kurumumuzdan.” G3

“Hijyen konusunda biraz daha dikkatli olunursa iyi olur. Burada ben tuvaletlere giremiyorum. Onceden bu
kadar degildi.” G2
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Sonuc¢ ve Tartisma

Aragtirmanin katilanlarin biiyiik cogunlugunu, annelerin olusturdugu goriilmektedir. Benzer aragtirmalara da
en ¢cok annelerin katildig1 goriilmektedir. (Antmen, 2010; Giiven Arslan, 2014; Sanli, 2012). Annelerin ¢ocuk
sahibi olma yaslarinin ortalamasi 35,46 olarak hesaplanmistir. Yapilan arastirmalar, ileri anne yasi ile
kromozomal anomaliler arasinda giiclii bir iliski oldugunu gostermektedir. Ozellikle 35 yas iizeri annelerde
down sendromu ve otizm spektrum bozuklugu (OSB) riskinin istatistiksel olarak anlamh diizeyde arttig1 ¢esitli
caligmalarla ortaya konmustur (Canfield vd., 2006; Durkin vd., 2008; Nicolaides, 2011).

Ozel egitim kurumlarinda fiziksel yeterlilikleri, genel egitim kurumlarina kiyasla ¢ok daha kritik bir boyut
tasimaktadir. Ozel gereksinimli ogrencilerin bireysel farkliliklari, 6grenme ortamlarinin 6zel olarak
diizenlenmesini zorunlu kilmaktadir. Fiziksel ¢evrenin Ogrencinin yetersizlik tiirline uygun sekilde
yapilandirilmasi, 6grenme ve gelisim siireclerinin temel belirleyicilerinden biri olarak gériilmektedir (Friend
vd., 2019). Ozel egitim ortamlarinda erisilebilirlik, giivenlik ve duyusal diizenlemeler 6n plana ¢ikmaktadir.
Ozellikle otizm spektrum bozuklugu olan &grenciler igin asir1 uyaran icermeyen, yapilandirilmis ve
ongoriilebilir fiziksel ortamlarin 6grenmeyi kolaylastirdigi ve problem davraniglar azalttigi belirtilmektedir
(Mesibov vd., 2005). Bu baglamda arastirmaya katilan aileler kurumlarin fiziksel yeterlilikleri, donat1 alanlar1,
temizlik, 1sinma ve giivenlik gibi konulara iliskin olumlu goriis bildirmistir. Benzer olarak yapilan baska bir
arastirmada da ailelerin OERM nin fiziksel durumlaridan memnun olduklar1 belirlenmistir (Oge, 2014). Bu
durum, kurumlarin agilmasi ve igletilmesine yonelik yasal diizenlemeler kapsaminda belirli fiziksel 6zelliklere
sahip olma zorunlulugundan kaynaklanabilecegi gibi, ailelerin kurum tercihinde fiziksel yapi, sunulan ek
olanaklar ve alaninda uzman 6gretmenlerin etkili olmasindan da kaynaklaniyor olabilir (Cing1 ve Akdag,
2024). Kaplan ve Aksoy (2019), Eskisehir ilindeki 6zel egitim kurumlarinin fiziksel kosullarii evrensel
tasarim ilkeleri dogrultusunda inceledikleri aragtirmalarinda, kurumlarin %50 nin iizerinde puan aldiklarini,
ancak hi¢birinin puan yiizdesinin %80’e ulagsamadigini ortaya koymuslardir. Dolayisiyla, kurum sahiplerinin
binalarini ve donat1 alanlarin1 yalnizca yasal mevzuata uygun olarak degil, ayn1 zamanda ailelerin tercihinde
belirleyici bir unsur olmasi bakimindan da belirli standartlarda planlamalar1 gerekmektedir.

Ozel egitim kurumlarinda &gretmen siirekliliginin saglanmasi, ogrencilerin gelisimsel ilerlemelerinin
stirdiiriilebilirligi agisindan hayati dnemdedir. Nitekim literatiir, 6gretmen istikrarinin oldugu ortamlarda
ogrencilerin hem akademik kazanimlarinin hem de bagimsiz yasam becerilerinin daha hizli gelistigini ortaya
koymaktadir (Brownell vd., 2010). Arastirmada aileler kurumlarda yeterli personelin bulundugunu ancak
ogretmenlerin ¢ok sik degistigini ifade etmislerdir. Yapilan farkli bir aragtirmada da aileler kurumlarinda
siirekli 6gretmen degisiminden sikayet ettikleri belirlenmistir (Ozer, 2021). Ozel egitim alaninda 6gretmen
siirekliligi, genel egitimden ¢ok daha kritik bir 6neme sahiptir. Ozel gereksinimli 6grencilerin bireysel
Ozelliklerinin, 6grenme stillerinin ve davranig Oriintiilerinin 6gretmen tarafindan derinlemesine taninmasi,
etkili 0gretimin temel kosullarindandir. Sik 6gretmen degisimi, bireysellestirilmis egitim programlarinin
(BEP) uygulanmasinda aksamalara, hedef davranislarin takibinde tutarsizliklara ve 6gretimsel kazanimlarin
yavaslamasina neden olmaktadir (Billingsley, 2004). Ozel egitim ve rehabilitasyon merkezlerinin (OERM)
0zel egitim Ogretmeni bulmakta ve galistirmakta zorlanmasinin temelinde, alana dair 6gretmen arzinin
yetersizligi, kurum kosullarinin zay1flig1 ve mesleki tilkenmislik sorunlar1 yatmaktadir. i1k olarak, Tiirkiye’de
0zel egitim bolimii mezunu 6gretmen sayisinin yeterli olmamasi ve alana disaridan hizmet i¢i egitimle
kazandirilan personelin kalite ve siireklilik agisindan eksik kalmasi, bu merkezlerin uzman &gretmen
bulamamasina yol agmaktadir (Goniildas vd., 2025).

Ozel egitim uygulamalarinda kullanilan dgretim materyallerinin yeterliligi, 6grencilerin bireysel ihtiyaglarin
karsilamada kritik bir rol oynamaktadir. Nitelikli 6gretim materyalleri, 6grenmenin somutlastiriimasini
saglamakta, dikkat ve motivasyonu artirmakta ve kalici 6grenmeyi desteklemektedir (Heward, 2017).
Arastirmalar, 0grencinin biligsel, duyusal ve motor &zelliklerine uygun olarak tasarlanan materyallerin
akademik basariy1r ve bagimsizlik becerilerini anlamh diizeyde artirdigimi gostermektedir (Smith ve Tyler,
2011). Ayrica kurumlarda kullanilan 6gretim materyallerinin ¢ogu zaman yetersiz, giincel olmayan ya da
bireysellestirilmis egitim planlarina uygun bi¢imde ¢esitlendirilmedigini ortaya koymaktadir (Himmetoglu
vd., 2022). Arastirmaya katilan aileler kurumlarda ¢cocuklarimin egitimi amaciyla yeterli 6gretim materyalinin
bulundugunu ifade etmislerdir. Bu bulgular 6nemli olmakla birlikte ailelerini bu konuya yonelik yeterli bilgiye
sahip olmamalarindan dolay1 yaniltici da olabilecegi goz oniinde bulundurulmalidir. Celik ve digerleri (2024)
tarafindan yapilan aragtirma, bu durumu destekler niteliktedir; 6zel egitim merkezlerinde ¢alisan 6gretmenlerin
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materyal eksikliginden kaynakli sorunlar yasadiklarimi belirtmislerdir. Farkli bir arastirmada da OERM’de
ciddi anlamda materyal eksikligi oldugu da belirtilmistir (Kose ve Aslan Bage1, 2025).

Ailelerin biiyiik cogunlugunun OERM’lere ulasim konusunda herhangi bir sorun yasamadigi, ancak smirl
sayida ailenin ulasimda giicliik cektigi goriilmektedir. Oge’nin (2014) arastirmasinda da ailelerin kuruma
ulasiminin genellikle kolay oldugu ve bu durumdan memnuniyet duyduklari belirtilmistir. Kurumlara ulagimin
kolay olmasinin baslica nedenleri arasinda; OERM’lerin dgrenci tasimaciligi hizmeti sunmasi, ailelerin
kuruma yakin bolgelerde ikamet etmesi ya da kendi 6zel araglariyla ulagimi saglamalar1 yer almaktadir. Ote
yandan, ulasimda zorluk yasayan ailelerin durumu ise ¢ogunlukla yasadiklar1 bdlgeye yakin bir OERM
bulunmamasi ya da bulunsa dahi mevcut kurumlari ¢esitli nedenlerle tercih etmemeleriyle iliskilendirilebilir.

Ogretmen ve personelin olumlu tutumlari, zel gereksinimli bireylerin egitsel basarisini dogrudan etkileyen
kritik bir faktordiir; clinkii bu tutumlar dgrencilerin katilimini, 6grenme motivasyonunu ve kendilerine olan
giivenini artirmada belirleyici rol oynamaktadir (Avramidis ve Norwich, 2002). Arastirmada OERM’de
calisanlarin ailelere ve gocuklarina yonelik olarak olumlu tutum ve davraniglar gelistirdikleri belirlenmistir.
Bu bulgulan destekler nitelikte olarak 6zel egitim gereksinimi olan Ogrencilerle ¢alisan Ogretmenlerin
ogrencilerine yonelik tutumlarinin genel olarak olumlu oldugu belirtilmektedir (Akinc1 Diizel ve Girgin Akin,
2024; Tekei, 2024).

Ozel gereksinimli bireylerin egitimi, yalnizca okul ortamiyla sinirli olmayan; aile ile siirdiiriilen giilii bir is
birligini de gerektiren ¢ok yonlii bir siiregtir. Aile, bireyin egitiminde hem duygusal hem de pedagojik agidan
destek saglayan temel paydaslardan biridir (Arslan vd., 2020). Nitekim yapilan arastirmalar, ailelerin egitim
kurumlariyla kurdugu iletisimin c¢ogunlukla ders c¢ikislarinda Ggretmenlerle gergeklestirilen yiiz yiize
goriismeler yoluyla saglandigini ve bu iletisimin aileler tarafindan genellikle yeterli bulundugunu ortaya
koymaktadir. Bu iletisimin biiylik oranda cocugun bireysel gelisimi ve egitimi {iizerine odaklandig1
gozlemlenmektedir. Antmen (2010) tarafindan yiiriitiilen benzer ¢aligmalarda da ailelerin kurumlar tarafindan
yapilan bilgilendirmeleri yeterli buldugu bildirilmistir.

Arastirma bulgular, ailelerin en ¢cok 6gretmenlerle iletisim kurdugunu gostermektedir. Ancak Giiven Arslan’in
(2014) calismasinda, ailelerin en yogun iletisimi kurum yoneticileriyle kurdugu belirlenmistir. Bu durum, aile-
kurum iletisiminin yapisinin arastirmadan arastirmaya farklihk gosterebilecegini ortaya koymaktadir. Ote
yandan, Kabasakal ve arkadaglar1 (2020) tarafindan yapilan ¢aligsma, ailelerin 6zel egitim siirecinde yalnizca
bilgilendirilme degil, ayn1 zamanda psikolojik destek ihtiyac1 da duyduklarini géstermektedir. Bu bulgular,
0zel egitim siirecinin etkinliginin artirllmasinda aile katiliminin niteligi ve ¢ok yonlil destegin gerekliligine
dikkat ¢gekmektedir.

Ailelerin OERM’leri tercin etmelerinde en ¢ok kuruma devam eden diger ailelerin ve doktor tavsiyelerinin
etkili oldugu goriilmektedir. Benzer bir arastirmada ailelerin OERM’ni segiminde doktorlarin ve ayni
yetersizligi olan c¢ocuk ailelerinin etkili oldugu belirtilmistir (Cing1, 2024). Ailelerin, OERM’yi tercih
etmelerinde bunlarin disinda kurumun fiziksel donanimi, uzman personel niteligi, bireysellestirilmis egitim
planlarinin uygulanabilirligi ve aile ile is birligi diizeyi gibi faktorler etkili olabilir. Ayrica kurumun iletisim
becerileri yiiksek personel tarafindan yonetilmesi ve ailelerin karar siirecine aktif olarak dahil edilmesi, tercih
nedenlerini etkileyebilir. Kurumun ulagilabilirligi, hizmetlerin siirekliligi ve sosyal destek mekanizmalarinin
varligi da 6nemli belirleyiciler arasinda olabilir.

Aileler, OERM’de ¢ocuklarinin psikomotor becerileri, okuma-yazma, dil ve konusma, dikkat, matematik ve
temel kavram alanlarinda desteklendigini ifade etmislerdir. Bu durum, ¢ocuklarin yetersizlik tiirii ve derecesi
ile kronolojik yaslar1 gibi etmenlerle iliskilendirilebilir. OERM’lerde sunulan egitim hizmetleri, bireylerin
yetersizlik tiirli, gelisim diizeyi ve bireysel ihtiyaclar1 dogrultusunda yapilandirilmig egitsel modiiller (6gretim
programlari) temelinde yiiriitilmektedir. Ailelerin goriisleri de bu durumu desteklemekte olup, kurumlarda
verilen egitimden genel anlamda memnuniyet duyduklari belirlenmistir. Farkli arastirmalarda ailelerin
OERM’nden almis olduklari egitimden memnun olduklarini géstermektedir (Antmen, 2010; Arslan, 2014;
Heybet, 2014). Buna karsilik, egitim hizmetlerinin igeriginde yasanan kalite sorunlari, personel eksikligi,
kaynak yetersizligi, tanilama siireglerindeki giigliikkler ve bireysellestirilmis BEP siireclerinin yeterince
uygulanamamasi gibi 6gretmen ve yonetici perspektifinde One ¢ikan sorunlar, ailelerin dolayli olarak
memnuniyetini etkileyebilecek potansiyel zayifliklardir (Goniildas vd., 2025; Koése vd., 2025). Sanli (2012)
aragtirmasinda bu durumla ilgili olarak ailelerin daha nitelikli egitime gereksinim duydugunu belirtmistir.
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Kurumlarda sunulan egitimsel desteklerin bir sonucu olarak, aileler ¢ocuklarinin okuma-yazma, dil ve
konugma, psikomotor beceriler gibi cesitli gelisim alanlarinda ilerleme kaydettiklerini ifade etmislerdir. Bu
olumlu gelismelere karsin, ailelerin 6zellikle dil ve konusma becerileri ile sosyal etkilesim alanlarinda grup
egitimine yonelik taleplerinin devam ettigi gozlemlenmektedir. Bununla birlikte, aileler tarafindan dile
getirilen 6nemli bir diger ihtiyac, ¢cocuklara sunulan egitimin siiresi ve yogunlugunun artiritlmasidir. Nitekim
aileler, OERM’de verilen egitimlerin siiresini yetersiz bulmakta ve egitim saatlerinin artirilmasina yénelik
taleplerini siklikla ifade etmektedirler (Ataalp, 2023; Sanli, 2012).

Arastirmada ailelerin cogunlugu OERM’nin BEP hazirlama siirecinde kendileriyle is birligi yapilmadigimi,
¢ocuklarmin gelisimlerinin kaydedilmedigini ve kendileriyle paylasilmadigini ifade etmislerdir. BEP, “Ozel
gereksinimli bireylerin takip ettikleri program esas almarak gelisim ozellikleri, egitim ihtiyaglar1 ve
performanslar1 dogrultusunda hedeflenen amaglara ulasmaya yonelik hazirlanan ve bu bireylere verilecek
destek egitim hizmetlerini de iceren 6zel egitim programi” olarak tanimlanmistir (MEB, 2018). BEP ayni
zamanda hizmet alanlarla hizmet verenlerin ilizerinde anlagmaya varmis olduklar1 bir sdzlesmedir. Hizmet
verenler, engelli bireyin egitiminden sorumlu tiim bireyler (6zel egitim Ogretmeni, genel egitim/ simif
Ogretmeni, rehber 6gretmen, psikolog gibi), hizmet alanlar ise engelli bireyin ailesi ve bazi durumlarda da
bireyin kendisidir (Kargin, 2007). Oysaki ilgili yasa ve yonetmelikler geregi kurumlarin BEP hazirlama ve
uygulama siirecinde ailelerle isbirligi yaparak ailelerin bu siirece aktif olarak katilmasini zorunlu kilmaktadir.
Yapilan aragtirmalarda ogretmenlerin BEP hazirlama siirecinde ailelerle iletisim ve isbirligi yapmada
problemler yasadiklarin1 gostermektedir (Ayanoglu ve Giir-Erdogan, 2019; Kursun ve Giindogdu, 2023).
Ayrica dgretmenlerin BEP hazirlama siirecinde giigliikler yasadiklar1 ve egitsel bir rehber olarak BEP’I
yeterince uygulayamadiklar belirlenmistir (Alan ve Aksoy, 2023).

Arastirmaya katilan ailelerin biiyiik cogunlugu, OERM kapsaminda ailelere yonelik herhangi bir egitimin
verilmedigini ifade etmistir. Aileler, ¢ocuklarinin problem davranislariyla bas etme yontemleri ve dgretim
stireglerine iligkin bilgi ve becerilerin kendilerine kazandirilmasina ihtiya¢ duyduklarini belirtmislerdir.
Ayrica, ¢cocuklarimin dil gelisimi, ge¢is donemleri, beslenme, dikkat sorunlart ve yetersizlik 6zellikleri gibi
alanlarda bilgilendirilme gereksinimi icerisinde olduklarini ifade etmislerdir. Benzer arastirmalarda, ailelere
Ozel Egitim Rehabilitasyon Merkezlerinde (OERM) aile egitimi verilmedigi ya da verilen egitimin yetersiz
oldugu (Acer, 2016; Giiven Arslan, 2014) ve ailelerin bilgi gereksinimlerinin bulundugu belirlenmistir (Ataalp,
2023; Ozer, 2021; Sanli, 2012). Ancak, bu sonuglardan farkli olarak Antmen (2010) tarafindan OERM'ye
devam eden ¢ocuklarin aileleriyle yiiriitiillen arastirmada, katilimcilarin %62°si kurumlarda aile egitimi
verildigini belirtmistir.

Sonug olarak OERM’den egitim hizmeti alan ailelerin kurumlarm fiziksel yeterliliklerinden, kurumda
calisanlarin tutumlarindan, kurumun kendileriyle iletisiminden ve verilen egitim hizmetlerinden memnun
olduklar1 goriilmektedir. Ayrica kurumlarda yeterli sayida personel bulundugu ancak g¢ok sik personel
degistirildigi anlasilmaktadir. Bunlardan farkli olarak kurumlarin 6zellikle BEP hazirlama siirecinde ailelerle
is birligi yapmada ve ailelere gereksinim duydugu aile egitimlerini yapmada yetersiz kaldiklar1 gériilmektedir.

Bu aragtirmada, 6zel egitime gereksinim duyan ¢ocuk ailelerinin ve ¢ocuklarinin 6zel egitim kurumlarindan
aldiklar1 hizmetlerin degerlendirmesi amaglanmistir. Gelecek calismalarda ise anket ve 6lgek gibi veri toplama
araglart kullanilarak o6zel egitime gereksinim duyan c¢ocuk ailelerinin ve c¢ocuklarinin 6zel egitim
kurumlarindan aldiklar1 hizmetler daha kapsamli bir sekilde degerlendirilebilir. Bu arastirmada goriisme
teknigi kullanilmistir. Ilerleyen arastirmalarda ise OERM’nin verdigi hizmetler, goriismeci giinliikleri,
envanter tarama, gdzlem gibi tekniklerle incelendigi benzer ¢alismalar gergeklestirilebilir.

Uygulamaya yonelik olarak ise, OERM’de sunulan hizmetlerin niteligini artirmak amaciyla aile geri
bildirimlerinin diizenli araliklarla alinmasi ve bu geri bildirimlerin hizmet planlamasinda etkin bigimde
kullanilmasi onerilebilir. Ailelere yonelik bildirme ve rehberlik ¢aligmalarinin artirilmasi, ailelerin siirece daha
aktif katilimini saglayabilir. Ayrica, 6gretmen ve uzmanlara yonelik hizmet i¢i egitimlerin diizenlenmesi,
bireysellestirilmis egitim programlariin (BEP) daha etkili uygulanmasina katki saglayacaktir. Kurumlarda
sistematik gozlem ve degerlendirme siire¢lerinin olusturulmasi ve bu siireglerin diizenli olarak raporlanmasi,
sunulan hizmetlerin siirekli iyilestirilmesine olanak taniyacaktir.

Arastirma Samsun ilinde bes farkli OERM’den alan 18 ebeveyn ile simirlidir.

Yazar Katkilar: Calismanin tiim boliimleri birinci yazar tarafindan olusturuldugu igin yazarin katki orani
%100’ diir.
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Etik Kurul Bilgisi: Yapilan bu g¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tim kurallara uyulmustur. Yonergenin ikinci bolimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” basligr altinda belirtilen eylemlerden higbiri gergeklestirilmemistir. Bu
arastirmaz Ondokuzmayis Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu’nun 27.12.2024 tarih ve
2024-1247 karar sayili etik izni dogrultusunda yapilmistir. Ayrica bu arastirma kurumlardan gerekli izinler almarak,
goniillii ailelerle yiiriitiilmiistiir.

Cikar Catismasi: Calismada herhangi bir ¢ikar catismasi bulunmamaktadir.
Veri Erisilebilirligi: Verilerime agik erisim iznim vardir.
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Introduction

Individuals requiring special education are those who differ significantly from their peers in terms of physical,
cognitive, emotional, or social development and, as a result, are unable to benefit adequately from general
education programmes (Ministry of National Education [MoNE], 2018). These individuals encompass various
diagnostic groups, including Autism Spectrum Disorder (ASD), Attention Deficit and Hyperactivity Disorder
(ADHD), learning disabilities, and hearing, visual, orthopaedic, and intellectual disabilities (Friend & Bursuck,
2019). Special education, on the other hand, refers to the provision of education designed to meet the needs of
individuals with diverse characteristics and special requirements through specially trained personnel, adapted
curricula, and appropriate instructional methods in suitable environments (MoNE, 2018). Additionally, this
type of education includes differentiated teaching strategies, instructional materials, and support services
aimed at addressing students’ specific needs (Heward, 2017).

n Tiirkiye, specific assessment and identification procedures must be followed for individuals requiring special
education to benefit from special education services. Initially, following a medical evaluation, the individual
must undergo an educational assessment and identification process. This process is carried out by Guidance
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and Research Centres (GRCs), where a decision is made regarding the individual’s eligibility for special
education services based on their needs (MoNE, 2018). In line with the report prepared after the assessment
and identification procedures, an appropriate educational programme is determined for the individual, and the
right to receive education either through inclusive/integrated education or in special education schools is
granted. Under Law No. 5378 on Persons with Disabilities, these individuals are also entitled to receive
supplementary support education services from Special Education and Rehabilitation Centres (SERCs) in
addition to the education provided in schools. These services are delivered free of charge in public or private
special education and rehabilitation centres in accordance with the needs identified by special education
evaluation boards. In this context, state-funded support services, provided in the form of individual and group
instruction, aim to enhance individuals’ development and promote their active participation in society (MoNE,
2018).

Tiirkiye, certain procedures must be followed for the evaluation and diagnosis of individuals requiring special
education in order for them to benefit from special education services. First, following the individual’s medical
evaluation, they must undergo an educational evaluation and diagnostic process. This process is conducted by
the Guidance and Research Centers (GRCs), where a decision is made regarding whether the individual is
eligible to receive special education based on their needs (MoNE, 2018). In accordance with the report
prepared after the diagnosis/evaluation processes, an appropriate educational program is determined for the
individual, and the right to receive education through inclusion/integration practices or in special education
schools is provided. Through Law No. 5378 on Persons with Disabilities, these individuals can receive
supplementary educational support services from special education support services (SESS) in addition to the
education provided in schools. These services are provided free of charge in public or private institutions
providing special education support services in line with the needs determined by special education assessment
boards. In this context, support services funded by the state in the form of individual and group education aim
to support the individual’s development and ensure their active participation in society (MoNE, 2018).

In accordance with the relevant laws and regulations, institutions providing special education support services
offer multidimensional services aimed at supporting the developmental, academic, social, and communication
skills of individuals who require special education. In these settings, various services are provided within the
framework of Individualized Education Programs (IEP), including special education support, speech and
language therapy, physical therapy, occupational therapy, and psychosocial counseling. These services are
planned according to the individual’s diagnosis, developmental level, and needs, and family participation in
the educational process is also encouraged. In Tiirkiye, special education and rehabilitation services are
regulated within the framework of Decree Law No. 573 and the Regulation on Special Education Services
issued by the Ministry of National Education (MoNE, 2018). The primary aim of the services provided is to
develop individuals’ independent living skills, facilitate their social integration, and support their basic
academic skills. The educational programs used in this process are based on curricula approved by the Board
of Education of the Ministry of National Education and structured according to the developmental level of the
student. In practice, teachers working in these services are specialists in the field of special education and
provide individualized support to students throughout the educational process.

In SESS, not only individual instruction but also family counseling and education hold an important place.
Family participation in the process plays a decisive role in the child’s development and is particularly critical
for ensuring the continuity of education in the home environment (Turnbull et al., 2015). For this reason, family
education is considered an integral part of special education programs (Arslan et al., 2020). In addition,
behavioral intervention programs aimed at improving the social skills of individuals with special needs,
developing daily living skills, and reducing behavioral problems are also implemented within these services.

As can be understood from these explanations, SESS are expected not only to support the child but also to plan
and deliver educational services that include the family as an active component of the process. Furthermore,
in order to ensure the sustainability and quality of these services, it is necessary not only to provide educational
services for children but also to satisfy the families who receive the services in terms of physical conditions,
personnel, programs, and overall approach.

The aim of this study is to examine the experiences of families receiving services from SESS. In line with this
aim, the following questions are addressed:

1. What are the families’ views regarding the physical adequacy of the institution?
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2. What are the families’ views regarding communication with the institution?

3. What are the families’ views regarding the educational and support services provided by the
institution?
4. What are the families’ views regarding the functioning of the institution?

Method

In this section of the study, information regarding the research design, the study group, the data collection tools
and data collection process, the analysis of the data, and research ethics are presented.

Research Design

In this study, which was conducted to examine the experiences of families receiving services from SESS, a
case study design, one of the qualitative research methods, was used. Qualitative research is a research
approach that focuses on participants’ experiences, perspectives, and meaning-making processes in order to
understand social phenomena in depth. This method is based on the analysis of verbal or written data rather
than numerical data and adopts a flexible and interpretive approach (Creswell & Poth, 2018). A case study is
a qualitative research method that aims to understand complex phenomena occurring in real-life contexts in a
comprehensive and holistic manner by examining a bounded system—such as an individual, group,
organization, event, or process—in depth and within its context (Creswell et al., 2018; Yin, 2018). This method
enables researchers to address “how” and “why” questions, to combine multiple sources of data, and to
interpret findings within their natural context. In this respect, it holds particular importance in disciplines such
as education, psychology, and organizational studies. By emphasizing detailed and context-focused
examination, case studies can provide nuanced insights that may not be visible in more standardized or
quantitative research designs (Merriam & Tisdell, 2016; Yin, 2018). The interview technique, which is one of
the data collection techniques used in qualitative research, allows participants to directly express their feelings,
thoughts, and experiences (Brinkmann & Kvale, 2015)

Sample

Criterion sampling, one of the purposive sampling methods, was used to determine the families interviewed in
the study. In this method, all cases that meet predetermined criteria are included in the study. Criterion
sampling is a type of purposive sampling based on the deliberate selection of individuals or cases that meet
predetermined criteria and can best represent a particular situation (Yildirim & Simsek, 2021). In this context,
the parents participating in the study were required to have a child with special educational needs, for their
children to currently receive services from SESS, and to have been receiving services from these institutions
for at least six months.

The participants of the study consisted of families of children attending SESS in Samsun during the 2024—
2025 academic year. After obtaining the necessary permissions through meetings with the service
administrators, families in the selected services were contacted and asked whether they would like to
participate in the study. Interviews were conducted with 18 families who agreed to participate, and voluntary
participation forms were signed prior to the interviews.

Within the scope of the study, interviews were conducted with a total of 18 parents (3 fathers and 15 mothers).
The ages of the participants ranged from 28 to 54, with a mean age of 42.3. When the educational levels of the
parents were examined, it was found that 12 had a high school education, 2 had an associate degree, 3 had a
bachelor’s degree, and 1 had a postgraduate degree. In terms of occupational status, 10 participants were
homemakers, 3 were retired, and 5 were actively employed. Examination of their marital status indicated that
only one participant was divorced.

The gender distribution of the children receiving services from SESS was equal, with nine girls and nine boys.
The children’s ages ranged from 3 to 14 years. When the distribution of diagnoses was examined, it was
observed that 11 children were affected by intellectual disability (including 6 with Down syndrome), 5 had
learning disabilities, and 2 had autism spectrum disorder. In addition, it was identified that only one child used
a prosthesis and that one family had two children with multiple disabilities.

Data Collection Process

The data of this study were collected using a “Semi-Structured Interview Form” developed by the researcher.
The semi-structured interview technique is a qualitative data collection method that allows the researcher to
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have predetermined questions while also providing flexibility during the interview process, enabling deeper
exploration of participants’ responses. This technique combines the standardization of structured interviews
with the flexibility of unstructured interviews and is frequently preferred, particularly for understanding

participants’ experiences, perceptions, and attitudes (DiCicco-Bloom & Crabtree, 2006; Kallio et al., 2016).

Within the scope of the study, the interview questions to be asked to the families were prepared by the
researcher and evaluated by two faculty members who are experts in the field of special education in terms of
content validity and clarity. Based on the feedback from the experts, the interview questions were reviewed
and finalized. The interview form consists of three main sections. Subtopics related to each main section were
identified, and after the main questions were asked during the interviews, additional probing questions were
used to obtain more in-depth and rich data. The main questions in the interview form respectively address the
physical adequacy of the institution, institutional communication, educational services, and institutional
functioning.

In this study, the interview technique, one of the qualitative research methods, was used in order to gain an in-
depth understanding of the opinions and experiences of families of individuals with special needs regarding
the services they receive from SESS. As a data collection tool, a semi-structured interview form prepared in
line with expert opinions was preferred. The interviews were conducted on a voluntary basis in the participants’
natural environments. The qualitative data obtained were systematically analyzed using the descriptive
analysis method. In this process, the data were carefully examined, and the findings were structured by
identifying main themes and related sub-themes based on participants’ statements.

Data Analysis

The interview form was administered individually to the participating families at a time convenient for them,
in an empty room within the institution. The interviews lasted between 20—30 minutes. Before the interviews
began, the purpose of the interview was explained to the families and their permission was obtained for audio
recording. The interviews conducted with the families were recorded using an audio recorder in order to
facilitate later analysis.

The research data were analyzed descriptively in order to reveal the opinions and experiences of the
participants. Descriptive analysis is an approach that aims to systematically analyze qualitative data and
interpret the findings in accordance with predetermined themes. In this type of analysis, the data are
summarized in line with the research questions and presented clearly to the reader, supported by direct
quotations (Yildirim & Simsek, 2021; Miles et al., 2014).

The research data were analyzed in three stages. In the first stage, the interviews conducted with the families
were transcribed. Each conversation with the families was transcribed exactly as spoken, without any
corrections. In the second stage, the interview transcripts were read repeatedly and research themes were
generated. After reviewing the transcripts, the researcher identified the emerging themes and established the
topic headings accordingly. In the third stage, in order to determine the appropriateness of the themes created,
all interview transcripts were evaluated independently by both the researcher and an expert who holds a
doctoral degree in special education. Afterwards, they came together and reached a consensus regarding the
appropriateness of the themes. The themes and topic headings determined through this consensus were
presented in the findings section.

After the audio recordings of the interviews with the families were transcribed by the researcher, 30% of the
transcripts were analyzed separately by the researcher and a field expert using the descriptive analysis
technique in order to develop the data coding key and themes. The reliability of the data analysis was calculated
using the formula [Agreement / (Agreement + Disagreement) x 100] (Miles et al., 2014). The average
reliability between the coders was found to be 96%.

Ethics Statement

This research was conducted in accordance with the ethics committee approval granted under the decision of
the Committee on Scientific Research and Publication Ethics for the Social and Humanities Sciences at
Ondokuz Mayis University, dated 27/12/2024 and numbered 2024-1247

Findings
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In this section, the research findings are structured around four main themes: “Physical Facilities of the
Institution,” “Communication with the Institution,” “Educational and Support Services,” and “Institutional
Functioning.” The data related to each theme are presented in subsections in accordance with the order

determined by the sub-objectives.

Table 1
Views on the Physical Adequacy of the Institution

Theme

Sub-theme

Equipment Areas

Personnel

Instruction Materials

General Services

Transportation

General areas

Waiting areas
Classrooms

Size of the areas covered
Garden

Restrooms

Accesibility

Sufficient personnel
Personnel should be increased
Teacher turnover
Sufficient

Should be increased
Hygiene

Security

Heating

Easy

Diffcult

I come by the institution’s service

I come by my own vehicle
I come by public transportation

Families stated that the institutions were sufficient in terms of their physical structure and equipment areas.

“It is very good and comfortable, I am satisfied. I have been here for two years and I continue.” (117)

“I think it is sufficient. I think it is good. It currently meets our needs.” (116)

“I can drink my tea and sit comfortably.”

“Later they created areas such as parent waiting areas, it is b
“The classrooms are of course sufficient.”

“Accessibility is sufficient.” (13)

“The general areas are quite good and meet our expectations.
“There is a large area and a playground for children.” (110)

etter now.” (113)

"8

Four of the families receiving services from the institutions expressed negative opinions regarding hygiene,

while the other families generally expressed positive opinions.
“Except for hygiene, I find everything sufficient.” (I11)

“Hygiene is a bit problematic. There are issues especially with the toilet drains.” (12)

“The hygiene conditions are excellent. We really feel like we are at home.” (13)

Regarding security, all families expressed positive opinions.

“In terms of the institution’s security, when we enter, the staff welcome us and take the children. We do not
have any concerns. If I leave my child here for a two-hour lesson and go away during that time, I do not worry

atall.” (14)

All families also expressed positive opinions regarding the heating of the institution buildings.

“It is very good. Warm enough and hygienic.” (I7)
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Regarding transportation to the institution, six of the families participating in the study stated that
transportation was difficult, while the other families reported that they did not experience any problems related
to transportation.

“It is very difficult since I come from a district with my child.” (12)

“It would be difficult if there were no service. I do not have a private car and my home is quite far from here.’
(117)

“We come very easily. Our home is close. In terms of public transportation, yes, it is very convenient to get
here.” (13)

Nine families stated that they came with their own vehicles, five used the institutions’ service vehicles, three
used public transportation, and one walked.

>

“I come by my own car.” (12)
“They have service vehicles. They pick them up and drop them off at home after the lesson.” (115)
“I come by public transportation, by tram.” (19)

Regarding the adequacy of staff and teachers in the institutions, three families expressed negative opinions,
while the other families generally reported positive views. Families particularly stated that they were
uncomfortable with the frequent turnover of staff.

“Only the teachers change very often. There is no permanence. Teachers stay at most for one year.” (114)

“The number of teachers should increase because I recommended many of my friends to come here. Since the
number is not sufficient, there were delays. [ would like the number of lessons to increase, but our teacher
does not have time.” (16)

“For example, there is no speech therapist in any institution. My son has a speech difficulty, but there is no
speech therapist in the institutions.” (116)

“I think there are enough teachers because our children never experience a shortage. Their lessons continue
without interruption.” (110)

>

“With the cleaning staff, cooks, and everything else, they are quite good. So far, I have not seen any problems.’
(114)

Regarding the instructional materials in the institutions, all families except one expressed positive opinions.

“Sometimes some materials may not be sufficient. For example, I have bought some books myself for areas
such as language and speech.” (113)

“There are sufficient tools and materials.” (12)

“The materials are definitely sufficient. I am very satisfied with them.” (13)
Table 2

Views on Communication with the Institution

Theme Sub-theme
Communication and information Sufficient
Face-to-face
At the end of the lesson
By phone
Social media
Writing on a notebook
I am not informed
Teacher
Pricipal
Secretary
Personnel communicated with Psychologist
Support staff
Institution owner
Staff attitudes and behaviors Positive
Negative
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It was observed that the attitudes of the staff working in the institutions toward families and their children were
generally positive. All families, except for one, expressed positive opinions regarding this issue.

“I wasn’t very satisfied with one of them. Every child is unique. The teacher said that’s just how she is—she’s
a strict teacher. She told me, ‘I'm a bit strict but fair.” She once held my child by the shoulder and said, ‘Come
here.”” (114)

“I don’t have any problems about that. We have very good communication with our teacher.” (12)

“Especially the owner of the institution. We talked with him for about an hour, maybe an hour and a half. It
was really good.” (111)

“From the driver to the principal, we can talk to everyone about our problems or concerns. They are all very
friendly.” (113)
“A lady greets us very nicely and takes my child to the park. She really understands children.” (16)

“The staff’s attitude toward us and our children is very good. There’s absolutely no problem. They are very
kind. The staff are very attentive. The person at the entrance is very nice, and our child already loves the
secretary. Since we see them often, we can say they are really caring, thankfully.” (11)

The majority of families stated that they communicate with the institution primarily through teachers, while a
smaller number of families communicate with the institution director and secretary, and very few communicate
with other staff members.

“Mostly with the teacher.” (11)

“Of course we talk with the teacher. The teacher explains what they did, how much progress they 've made,
and what we should do.” (16)

“We talk face to face. We speak with the teacher and the institution director.” (110)
“The secretary communicates with us.” (I7)

“They also have psychologists, and they can call us as well.” (113)

“The secretary and the service assistant.” (117)

All families, except for one, stated that they had sufficient communication with the institution. They reported
that this communication was mostly conducted face-to-face with the teacher at the end of the lesson, and when
necessary, communication was also maintained via phone or social media.

“After the lesson, I talk with the teacher. She tells me about the areas my child is lacking.” (112)

“Of course, definitely. After the lesson, we talk for about five minutes. They inform us about what they worked
on, whether my child followed the lesson, and what they did.” (115)

“We communicate by phone.” (19)
“They send messages or call us.” (I7)
“The special education services do not meet our expectations.” (I115)

All families stated that they have the opportunity to observe their children during the sessions either through a
camera system or through a glass window.

“There used to be a round window before, and I could see from there. We cannot watch inside through
cameras. Only the institution director can see that. We can watch through the glass.” (113)

“Yes, there is already a television in the waiting area at the entrance, and I can watch from there.” (116)

“I watch what they teach and how they treat my child. I see what they are teaching, and then I continue
accordingly at home.” (114)

“Since my child cannot speak or express himself, I feel the need to observe from there. I want to see whether
there is any problem inside or not.” (116)

Table 3
Views on Educational and Support Services
Theme Sub-theme
Reasons for preferring the institution Recommendations from friends

Doctor’s recommendation
Recommendations from families whose children attend
the institution.
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Preference for a specific teacher working at the
institution
Ease of transportation
Internet/Web recommendations
Recommendations from the child’s school teacher
Psychomotor skills
Literacy
Preparation for literacy
Areas supported in education Language and speech
Mathematics
Attention
Concepts
Physiotherapy
Preparation for mathematics
Satisfaction with education Satisfied
Not satisfied
I have no information
I trust it
Quality of education Scientific
Progress exists
Not qualified
Literacy
Language and speech
Attention
Psychomotor skills
Concepts
Improvements observed in the child Behavior
Self-confidence
Social skills
Mathematics
Doing homework
No improvements
Language and speech education
Group education
Social skills
Additional lessons
It meets my expectations
Requests I want my child to be happy
Foreign language education
Psychomotor education
Occupational therapy
Improvement in level
Independent living skills

It is obvious that families most frequently preferred the institutions based on recommendations from friends,
followed by referrals from doctors, and subsequently due to teachers working at the institution. A small number
of families stated that they preferred the institution because of ease of transportation, while only one family
reported choosing the institution after conducting research on the internet.

“My friend’s child also has Down syndrome. She was very satisfied with the teacher, so I came here based on
her recommendation.” (11)

“My friend told me about it, and that’s how we started here.” (114)

“The child psychiatrist we were seeing recommended it. He said some of his patients had come here before.
He recommended this place, so we came based on that recommendation.” (110)

“Because [ trust our teacher very much. I thought we could get good results with one-on-one education, so
that’s why I'm here. Our teacher is also a family friend.” (13)
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Families stated that the educational content provided to their children in the institution mainly focused on
psychomotor skills, literacy (reading—writing), preparation for literacy, language and speech, mathematics, and
attention enhancement.

“We work on hand and motor skills—things like cutting paper, grasping, and similar activities.” (15)
“Gross and fine motor skills—for example holding a pencil. They work on hand skills.” (16)

“They have improved a bit in Turkish. In reading, he used to spell syllable by syllable. There has been progress
in the last two lessons.” (18)

“Our child will start first grade next year, so the teacher mostly focuses on coloring, holding a pencil, and
writing numbers. In terms of preparing for literacy, they have started learning letters. They have started with
the letter ‘E.”” (I1)

“Right now we are progressing with individual speech-focused work.” (16)

“My child cannot do mathematics at all. He got stuck with three-digit operations. They are trying to teach
those.” (19)

“Our child has problems with focus and attention. They work on activities aimed at increasing attention.” (17)

As a result of the education received from SESS, all families except one reported improvements in their
children’s academic, social, language, and other developmental areas. According to the families’ statements,
the most noticeable improvement was observed in literacy. This was followed respectively by improvements
in language and speech skills, attention span, psychomotor skills, concept development, self-confidence, social
skills, and mathematics.

“His reading and reading speed improved. His handwriting used to be poor, but it has improved.” (19)

“We used to think his lack of interest was because he didn 't understand the lesson at all. Now he is a bit more
interested. His teachers at school say the same thing. Compared to before, he is better. His participation and
focus in class have increased.” (112)

“When he wants to explain something, we noticed that his ability to express himself has improved. Our child
is a bit lazy; he usually communicates with gestures or signs. But this has really helped.” (15)

“When we first started, our children could only say ‘mom’ and ‘dad.” Now one of them can express himself
very well.” (I113)

“He started walking in a very short time. Without us making much effort, he began walking quite quickly.”
(117)

“Our child has progressed a lot academically and conceptually.” (12)

“He used to have difficulty sitting still, but our teacher worked on that a lot. Now he has become a child who
follows rules.” (11)

“We noticed that his self-confidence has improved.” (15)

“At least now he understands social environments. He learned to share. When we go somewhere, he knows
how to sit and behave. That definitely comes from there.” (114)

“He didn’t understand the concept of time before. He couldn’t read or write the clock. Now there has been
improvement in that area.” (112)

“There hasn’t been much progress. At least he doesn’t have fine motor skills. His gross motor skills are good,
but his fine motor skills are very weak. For example, holding a pencil and coloring inside a shape. He should
at least learn to count up to 20 or 30. My child can’t pronounce hard consonants either—he should at least
learn those.” (115)

Eight of the families stated that they did not have sufficient knowledge about the quality of the education
provided in the institution. Four families expressed that the education provided was scientifically based, while
another four families stated that they trusted the education offered in the institution. One family, however,
indicated that the education provided was not of adequate quality.

“Since I'm not an educator, it wouldn’t be right for me to comment on that. I don’t really know about this
issue. I just focus on the results.” (I8)

“I don’t know whether it is scientific or not. They work according to my child.” (117)
“It’s completely based on trust. We trust our teacher. Whatever method she uses, we follow that path.” (I4)
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“I truly think it is scientific. I just wish we had discovered it earlier. I feel like the time before we came here
was a loss.” (13)

“No, I don’t think so. When I observe, they seem to do very limited activities, like simple put-in, take-out tasks.
1 already tell them that my child knows these things—we also do them at home. I say they could try different
things, do more varied activities. But I haven’t really seen that.” (115)

Most families reported that they were satisfied with the services received from the institutions, the education
provided to their children, and the approaches of the teachers.

“The teacher’s approach toward our child and our child’s attitude toward the teacher are very positive. They
progress step by step in an orderly way.” (12)

“The teacher is very patient. Our child tends to avoid work sometimes, but our teacher manages it very well.
He runs here from school. Right now, the teacher is his favorite.” (16)

“Since the moment we started, we have been getting very good results. We see positive outcomes. It is already
clear that the teacher is very professional. We benefit a lot from it and we are very satisfied.” (13)

Three of the families expressed dissatisfaction due to the insufficient support in areas such as language and
speech, while one family stated that they were dissatisfied because the lesson duration was insufficient.

“We would really like to see more progress in language and speech. It feels like we are a bit weak in that
area.” (113)

“They do work on speech, but unfortunately there has been no progress with my child. He hasn’t moved beyond
certain patterns. The speech therapist kept changing. I think that’s why—he gets used to one, then they leave
and another one comes.” (114)

“The part that is not satisfying for us right now is the limited lesson time. We receive two hours a week. I wish
we had the opportunity to get more. I think it would be better if the support were more intensive.” (13)

Two of the families indicated that the institutions met their expectations and needs, while the expectations of
the other families mainly focused on greater support for children’s language and speech skills and the provision
of group instruction.

“Our teacher already includes the things we ask for. It meets our expectations.” (11)

“These teachers should provide language education for these children. Not just any speech therapist can do
it.” (17)

“I would like language and speech support to be increased.” (117)

“If there were something like a group lesson, the children could interact more. Our child is very individual.
We have difficulties with this at school as well. It’s hard for him to socialize with other children.” (12)

Families also stated that institutions should provide additional lessons, support the development of social and
independent living skills, and offer services such as occupational therapy.

“Our expectation here is not only that our child learns to read and write, but also that they grow up as a
socially capable individual.” (14)

“Maybe we would like a few more hours of lessons, but it’s not possible. Our teacher is very busy.” (11)

“They say occupational therapy and sensory integration are very important. Of course, as a mother, I can only
provide some of it myself.” (113)

“We won't always be by our child’s side. We continue this education so that our child can stand on their own

feet.” (14)

Table 4
Institutional Functioning
Theme Sub-theme
During the IEP preparation process No collaboration
Collaboration exists
Recorded
Progress monitoring Not recorded
Shared
Not shared
Satisfaction with education Satisfied
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Not satisfied
Family education Provided

Not provided
Family education should be organised on Behavior training

How to provide instruction
Children’s transition periods
Language and speech
Children2s developmental processes
Nutrition
Characteristics of disabilities
Attention

Suggestions Hygiene
We are satisfied

Ten of the families stated that teachers collaborated with them during the IEP preparation process in the
institution.

“When preparing the IEP, our teacher collaborates with us. While preparing the plan, she asks about our
expectations—what we can do and how we can proceed. Our teacher already has a plan prepared, and we
mostly follow that. Since there is an established plan being implemented, we don’t have any problems with it.
We exchange ideas with our teacher. This year we wondered whether we should start teaching letters or not
because of our child, but we did, and it worked out quite well.” (11)

“Yes, definitely. It is done through communication. From the beginning we stayed in contact. I share the
aspects 1 find lacking, and we move forward together. They ask questions such as: ‘What kind of education
would you like your child to receive?’ and ‘Which skills would you like us to focus on?’” (13)

“At the beginning of the term, our teacher prepares these plans and explains them to us in the first lesson.
Then we say things like, ‘Teacher, could we focus a little more on this instead?’ and we proceed accordingly.”

15)
Seven of the families, however, reported that teachers did not collaborate with them during the IEP preparation
process.

“No, not really. No one asks us anything like that. I don’t know about such a process. Whatever report comes
from the RAM, the education is provided accordingly. The director explains to me what needs to be done, and
they proceed based on that.” (113)

“Yes, they prepare it. But we are not involved in it. They prepare it themselves. They only tell us the lesson
hours, that’s all.” (114)

Six of the families indicated that the activities carried out with their children in the institution were recorded
from the beginning of the term using tools such as cameras or written forms

“Of course, it is recorded. I also know that there are camera recordings.” (14)

“The teacher prepares the forms herself. I've seen her writing them. She also mentions these things when we
talk. I think she writes what will be done in that document as a kind of report.” (16)

“The way he wrote on the first day he came, the seconds it took him to read, and his reading speed now—the
number of words he reads—are very different. There is a big difference. We can see it ourselves as well when
we look back at it at home.” (110)

Seven of the families stated that the activities conducted with their children in the institution were not recorded.
“There used to be records before, but now there aren’t any. There are no written records either.” (11)
“I haven’t seen any document like that.” (113)

Twelve of the families reported that teachers shared the activities carried out with their children on a daily
basis, either through videos or written documents.

“While teaching, the teacher records the activities on her phone and sends them to us. After every lesson, she
definitely sends a video showing what they did.” (13)

“From time to time our teacher sends us messages saying, ‘We worked on this today.” She also sends written
notes. At the end of the term, we are given a list of these. The teacher also sends camera recordings.” (I14)
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“The teacher keeps notes of the lessons taught every day in a file and shares them with us as well. We keep
them at home.” (110)

Ten of the families stated that they were satisfied with the education provided in the institutions, whereas three
families reported that they were not satisfied with the education provided.

“We find the education more than sufficient. I think it is well suited to our child’s development.” (11)

“I think it is a good education. Our child learned a lot within two months. We saw clear progress. Because of
that, I think it is of good quality.” (16)
Three of the families stated that they were not satisfied with the education provided.

“Right now I can’t clearly say that the education is completely sufficient. The more support you can receive
and the more the child can benefit from it, the better it is. Of course, sometimes it can still feel insufficient.”
(113)

“I can’t say that I find it fully sufficient.” (115)

Only one of the family reported that the institution provided family education services, whereas the other
families stated that their institutions did not offer family education.

“Previously, we attended an online training program for families. But we did not really find anything there
that we, as parents, could benefit from. It was more like a training for educators; we just watched it like
spectators watching a match.” (14)

“Families are not given training. If there has been any, I must not have been able to attend.” (11)
“Family education is not provided.” (115)
“I have never attended a meeting. I haven’t received any information.” (13)

All families participating in the study expressed the opinion that family education should be provided in the
institutions. According to the families, the priority topics for family education should include managing their
children’s problem behaviors, how to teach their children at home, transition and developmental periods such
as adolescence, diet and nutrition, and information about their children’s disabilities.

“Maybe some guidance about how to approach children. Sometimes our child has behavioral problems, and
1 could have received support on that.”

“Sometimes I become very impatient about certain issues with my child. I would like to learn how we can
manage our behavior toward them better.” (12)

“How can [ teach my child?” (I111)

“They are growing up, and we may experience more difficulties during adolescence. I would like to receive
training about this. When they reach adolescence, what will we do? Even now there are some signs of
irritability. Sometimes I just try to wait patiently.” (11)

“There could be training related to adolescence.” (14)

“Actually, anything related to children’s development would be helpful. I would like to receive information
about all aspects of development. Our children have developmental delays and cannot express themselves
well; I would like to understand them better.” (116)

“We also have problems with nutrition. At least a sample meal plan could be provided.” (17)

“My child has Down syndrome. Families should be informed about the child’s disability. In Tiirkiye, Down
syndrome is often thought of only as an intellectual disability. I accept that families may think this way too.
First, Down syndrome itself should be explained to parents.” (15)

Families generally stated that they were satisfied with their institutions, although one family suggested that
improvements could be made regarding hygiene conditions in one of the institutions.

“Regarding how this institution operates, I am very satisfied with our teacher. I haven’t interacted much with
the administrators. We like our institution and are satisfied with it.” (13)

“It would be better if more attention were paid to hygiene. I cannot even enter the restrooms here. It wasn’t

like this before.” (12)

Results and Discussion
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It is observed that the majority of the participants in the study consisted of mothers. Similarly, previous studies
have also shown that mothers participate most frequently in such research (Antmen, 2010; Giiven Arslan,
2014; Sanli, 2012). The average age of mothers at the time of having children was calculated as 35.46. Studies
indicate a strong relationship between advanced maternal age and chromosomal anomalies. In particular,
several studies have demonstrated that the risk of Down syndrome and Autism Spectrum Disorder (ASD)
increases significantly among mothers aged 35 and older (Canfield et al., 2006; Durkin et al., 2008; Nicolaides,
2011).

In special education institutions, physical adequacy has a much more critical dimension compared to general
education institutions. The individual differences of students with special needs require learning environments
to be specially arranged. Structuring the physical environment in accordance with the type of disability of the
student is considered one of the fundamental determinants of learning and developmental processes (Friend et
al., 2019). In special education environments, accessibility, safety, and sensory arrangements come to the
forefront. In particular, for students with autism spectrum disorder, physical environments that are structured,
predictable, and free from excessive stimuli facilitate learning and reduce problem behaviors (Mesibov et al.,
2005). In this context, the families participating in the study expressed positive opinions regarding the
institutions’ physical adequacy, equipment areas, cleanliness, heating, and safety. Similarly, another study
found that families were satisfied with the physical conditions of special education and rehabilitation
institutions (Oge, 2014). This situation may stem from the legal requirement that institutions possess certain
physical characteristics in order to operate, as well as from the influence of the physical structure of institutions,
additional facilities offered, and the presence of specialized teachers on families’ institutional preferences
(Cing1 & Akdag, 2024). In their study examining the physical conditions of special education institutions in
Eskisehir according to universal design principles, Kaplan and Aksoy (2019) found that the institutions scored
above 50%, but none reached 80%. Therefore, institution owners should plan their buildings and equipment
areas not only in accordance with legal regulations but also in line with certain standards that can influence
families’ preferences.

Ensuring teacher continuity in special education institutions is vital for the sustainability of students’
developmental progress. Indeed, the literature indicates that in environments where teacher stability exists,
students’ academic achievements and independent living skills develop more rapidly (Brownell et al., 2010).
In the present study, families reported that although there was sufficient staff in the institutions, teachers
changed very frequently. Similarly, another study found that families complained about constant teacher
turnover in their institutions (Ozer, 2021). Teacher continuity is much more critical in special education than
in general education. Teachers’ in-depth understanding of the individual characteristics, learning styles, and
behavioral patterns of students with special needs is a fundamental condition for effective instruction. Frequent
teacher turnover leads to disruptions in the implementation of Individualized Education Programs (IEPs),
inconsistencies in monitoring target behaviors, and a slowdown in instructional gains (Billingsley, 2004). The
difficulties faced by SESS in recruiting and retaining special education teachers stem from insufficient teacher
supply, weak institutional conditions, and issues related to professional burnout. First, the insufficient number
of graduates from special education departments in Tiirkiye and the reliance on personnel trained through in-
service programs from other fields contribute to the difficulty of employing qualified teachers in these
institutions (Goniildas et al., 2025).

The adequacy of instructional materials used in special education practices plays a critical role in meeting
students’ individual needs. High-quality instructional materials help concretize learning, increase attention and
motivation, and support lasting learning (Heward, 2017). Research shows that materials designed in
accordance with students’ cognitive, sensory, and motor characteristics significantly increase academic
success and independence skills (Smith & Tyler, 2011). However, studies also indicate that instructional
materials used in institutions are often insufficient, outdated, or not diversified in accordance with
individualized education plans (Himmetoglu et al., 2022). Families participating in the study stated that there
were sufficient instructional materials in the institutions for their children’s education. Although these findings
are important, it should also be considered that families may lack sufficient knowledge on this issue, which
could lead to misleading perceptions. Supporting this situation, the study conducted by Celik et al. (2024)
indicated that teachers working in SESS experience problems due to material shortages. Another study also
reported a significant lack of materials in special education and rehabilitation institutions (Kdse & Aslan Bagci,
2025).
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It was observed that the majority of families did not experience any difficulty in reaching SESS, although a
limited number of families reported transportation difficulties. Similarly, Oge (2014) found that families
generally found it easy to reach the institutions and were satisfied with this situation. The ease of access to
institutions may be due to factors such as the provision of student transportation services by the institutions,
families living close to the institution, or families using their own vehicles. On the other hand, the difficulties
experienced by some families in transportation may be related to the absence of a nearby institution in their
residential area or their preference for other institutions for various reasons.

The positive attitudes of teachers and staff are a critical factor directly affecting the educational success of
individuals with special needs, as such attitudes play a decisive role in increasing students’ participation,
learning motivation, and self-confidence (Avramidis & Norwich, 2002). The study determined that staff
working in SESS developed positive attitudes and behaviors toward families and their children. Supporting
these findings, studies indicate that teachers working with students with special educational needs generally
display positive attitudes toward their students (Akinci Diizel & Girgin Akin, 2024; Tekci, 2024).

The education of individuals with special needs is a multidimensional process that is not limited to the school
environment but also requires strong collaboration with families. Families are among the primary stakeholders
in an individual’s education, providing both emotional and pedagogical support (Arslan et al., 2020). Studies
indicate that communication between families and educational institutions generally occurs through face-to-
face meetings with teachers after classes and that families generally consider this communication sufficient.
This communication largely focuses on the child’s individual development and education. Similarly, Antmen
(2010) reported that families found the information provided by institutions to be adequate.

The findings of the study show that families most frequently communicate with teachers. However, in the
study conducted by Giiven Arslan (2014), it was found that families communicated most frequently with
institutional administrators. This indicates that the structure of family—institution communication may vary
from study to study. On the other hand, the study conducted by Kabasakal et al. (2020) showed that families
need not only information but also psychological support during the special education process. These findings
emphasize the importance of the quality of family participation and the necessity of multidimensional support
to increase the effectiveness of the special education process.

It was observed that families’ preferences for SESS were most influenced by recommendations from other
families whose children attend the institution and by doctors’ recommendations. Similarly, another study
reported that doctors and families of children with similar disabilities were influential in families’ choice of
institutions (Cingi, 2024). In addition, factors such as the physical facilities of the institution, the qualifications
of specialized personnel, the applicability of individualized education plans, and the level of collaboration with
families may influence institutional preferences. Furthermore, institutions being managed by personnel with
strong communication skills and involving families actively in decision-making processes may also influence
preferences. Accessibility of the institution, continuity of services, and the availability of social support
mechanisms may also be important determinants.

Families reported that their children were supported in areas such as psychomotor skills, literacy, language and
speech, attention, mathematics, and basic concepts within SESS. This situation may be related to factors such
as the type and severity of the child’s disability and their chronological age. Educational services provided in
SESS are carried out based on structured educational modules (curricula) designed according to the type of
disability, developmental level, and individual needs of individuals. The opinions of families also support this
situation, indicating that they are generally satisfied with the education provided in the institutions. Various
studies have similarly shown that families are satisfied with the education they receive from such institutions
(Antmen, 2010; Arslan, 2014; Heybet, 2014). However, quality problems in educational services, personnel
shortages, lack of resources, difficulties in diagnostic processes, and the insufficient implementation of
individualized education programs from teachers’ and administrators’ perspectives may represent potential
weaknesses that could indirectly affect family satisfaction (Goniildas et al., 2025; Kdse et al., 2025). In this
regard, Sanli (2012) noted that families require more qualified education.

As a result of the educational support provided in institutions, families stated that their children showed
progress in various developmental areas such as literacy, language and speech, and psychomotor skills. Despite
these positive developments, families were observed to continue expressing demands for group education,
particularly in the areas of language and speech skills and social interaction. Another important need expressed
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by families was the increase in the duration and intensity of the education provided to children. Families often
find the duration of education provided in SESS insufficient and frequently request an increase in instructional
hours (Ataalp, 2023; Sanl1, 2012).

In the study, the majority of families reported that they were not involved in the IEP preparation process, that
their children’s developmental progress was not recorded, and that such information was not shared with them.
An IEP is defined as “a special education program prepared based on the program followed by individuals
with special needs, aimed at achieving targeted objectives in line with their developmental characteristics,
educational needs, and performance, and including the support education services to be provided to these
individuals” (MoNE, 2018). The IEP is also considered a form of agreement between service providers and
service recipients. Service providers include individuals responsible for the education of the individual with
disabilities (such as special education teachers, general/classroom teachers, guidance counselors, and
psychologists), while service recipients include the family and, in some cases, the individual themselves
(Kargin, 2007). However, relevant laws and regulations require institutions to collaborate with families during
the preparation and implementation of the IEP and to ensure their active participation in this process. Studies
indicate that teachers experience difficulties in communicating and collaborating with families during the IEP
preparation process (Ayanoglu & Giir-Erdogan, 2019; Kursun & Giindogdu, 2023). In addition, teachers have
been found to experience difficulties in preparing IEPs and are unable to implement them effectively as an
educational guide (Alan & Aksoy, 2023).

The majority of families participating in the study reported that no family education programs were provided
within SESS. Families indicated that they needed to acquire knowledge and skills related to managing their
children’s problem behaviors and supporting instructional processes. They also stated that they needed
information on topics such as their children’s language development, transition periods, nutrition, attention
problems, and characteristics of disabilities. Similar studies have found that family education is either not
provided or insufficient in such institutions (Acer, 2016; Giiven Arslan, 2014) and that families have unmet
information needs (Ataalp, 2023; Ozer, 2021; Sanli, 2012). However, contrary to these findings, Antmen
(2010) reported that 62% of families whose children attended such institutions stated that family education
was provided.

In conclusion, families receiving educational services from SESS appear to be satisfied with the physical
adequacy of the institutions, the attitudes of the staff, the communication established with them, and the
educational services provided. It was also understood that while there is a sufficient number of staff in the
institutions, personnel changes occur very frequently. However, institutions appear to be insufficient
particularly in collaborating with families during the IEP preparation process and providing the family
education programs needed by families.

This study aimed to evaluate the services received by families of children with special educational needs and
their children from special education institutions. In future studies, the services received by these families and
children could be evaluated more comprehensively through the use of data collection tools such as surveys and
scales. In this study, the interview technique was used. Future studies could also examine the services provided
by SESS using techniques such as interviewer diaries, inventory screenings, and observations.

From a practical perspective, it may be recommended that family feedback be collected regularly in order to
improve the quality of services provided in SESS, and that this feedback be used effectively in service
planning. Increasing informational and guidance activities for families may help ensure more active family
participation in the process. In addition, organizing in-service training programs for teachers and specialists
may contribute to more effective implementation of IEPs. Establishing systematic observation and evaluation
processes within institutions and reporting these processes regularly may allow continuous improvement of
the services provided.

This study is limited to 18 parents receiving services from five different SESS in the province of Samsun.
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