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Abstract. This study aims to examine the views of teachers, guidance counselors and school
administrators on Inclusive Education (IE). A total of 28 people working in a primary school in Ankara
participated in the study, including teachers, guidance counsellors, and school administrators. This
study used the phenomenological research model, which is a qualitative research method. The data
were collected using semi-structured interview questions, with content analysis employed as a
supplementary method. A plethora of research findings have indicated that teachers, special education
centers, special needs students, and their families encounter a multitude of challenges with inclusive
education. The challenges confronting educators encompass physical and technological limitations,
inadequate collaboration among faculty members, and the suboptimal efficacy of inclusive educational
practices. Furthermore, it was determined that some inclusive students exhibited behavioral and self-
care problems, families demonstrated a lack of knowledge regarding IE, and families exhibited low
levels of education. Furthermore, it was determined that some inclusive students exhibited behavioral
and self-care problems, families demonstrated a lack of knowledge regarding IE, and families exhibited
low levels of education. To address the issues encountered, recommendations were put forward by
teachers and school administrators.

Keywords: Inclusive education, Individualized education program, Students with special needs.

0z. Bu calismanin amaci, kaynastirma egitimine iliskin 6gretmenlerin, rehber 6gretmenlerin ve okul
yoneticilerinin goérislerini incelemektir. Calismaya Ankara ilindeki bir ilkokulda gbrev yapan
O0gretmenler, rehber 6gretmenler ve okul yoneticileri olmak Ulzere toplam 28 kisi katilmistir. Bu
calismada, nitel arastirma yontemlerinden fenomenolojik arastirma modeli kullanilmistir. Veriler yari
yapilandirilmis gériisme sorulari kullanilarak toplanmis ve icerik analizi teknigi tamamlayici bir yontem
olarak kullaniimistir. Arastirma bulgular, 6gretmenlerin, 6zel egitim merkezlerinin, 6zel gereksinimi
olan Ogrenciler ile ailelerinin kaynastirma egitimine iliskin ¢esitli zorluklarla karsilastiklarini
gostermektedir. Ogretmenlerin karsilastiklari zorluklar arasinda fiziksel ve donanim yetersizlikleri,
O0gretmenler arasindaki yetersiz is birligi ve kaynastirma egitiminin islevselligindeki yetersizlikler yer
almaktadir. Ayrica bazi kaynastirma 6grencilerinin davranis ve 6z bakim sorunlari gosterdikleri, ailelerin
kaynastirma egitimine (BE) iliskin bilgi eksiklikleri yasadiklari ve aile egitim diizeylerinin disik oldugu
belirlenmistir. Buna ilave olarak, 6zel gereksinimli gocugu olan ailelerde aile yapilarinin bozuk oldugu,
ailelerin 6zel gereksinimli cocuklarina bakmada yetersizlik gosterdikleri, ailelerin psikolojik sorunlar
yasadiklari, ailelerin tani konusunda onyargili olduklari, ailelerle iletisim ve is birligi konularinda
zorluklar yasadiklari tespit edilmistir. Ogretmenler ve okul yéneticileri, yasanan sorunlarin ¢éziimiine
yonelik 6nerilerde bulunmuslardir.

Keywords: Kaynastirma egitimi, Bireysellestirilmis egitim programi, Ozel gereksinimli égrenci.
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Genisletilmis Ozet

Giris. Kaynastirma egitimi, 6zel gereksinimli ¢ocuklarin birey olarak toplumsal hayatta yer almalari
acisindan cok énemlidir. Ozel gereksinimli 8grenciler ile normal gelisim gosteren dgrencilerin birlikte
egitim almalar yonindeki anlayis, kaynastirma egitiminin yayginlasmasina zemin hazirlamistir. Bu

Sayfa | 556 kapsamda, 0zel gereksinimli 6grencilerin ihtiyaglarina uygun egitim programlari olusturularak, egitim
hizmetlerinden yararlanmalarinin saglanmasi gerekmektedir. Erken teshis ve erken midahale 6zel
gereksinimli cocuklar icin cok 6nemlidir. Bu nedenle, 6gretmenlere ve egitim yoneticilerine dnemli
gorevler dismektedir. Kaynastirma egitimine yonelik 6gretmen tutumlari, okullarda kaynastirma
egitiminin etkililiginin anlasiimasi agisindan ¢ok dnemlidir. Bu ¢alisma, kaynastirma egitimine iliskin
o0gretmenlerin, rehber 6gretmenlerin ve okul yoneticilerinin bakis agilarinin incelenmesi amaciyla
yapilmistir.

Yontem. Bu arastirma, nitel arastirma yodntemlerinden fenomenolojik arastirma modeliyle
gerceklestirilmistir. Arastirmanin calisma grubunu, Ankara ili Mamak ilcesindeki dezavantajli bir
bolgede yer alan bir ilkokulda gorev yapan okul dncesi 6gretmenleri, sinif 6gretmenleri, rehber
ogretmenleri ve okul yoneticileri olusturmustur. Arastirmada, yari yapilandiriimis gorisme teknigi
aracihgiyla 6gretmenlerden ve okul yoneticilerinden kaynastirma egitimine yonelik derinlemesine
veriler toplanmistir. Veri toplama araclari, demografik bilgiler formu ve kaynastirma egitimine iliskin
sorulardan olusmaktadir. Arastirmada veri toplamak amaciyla yari yapilandiriimis goriismeler
gerceklestirilmistir. Elde edilen veriler icerik analizi yontemiyle analiz edilmis; temalar ve alt temalar
belirlenerek 6gretmen ve ydneticilerin kaynastirma egitimine iliskin gorisleri incelenmistir.

Bulgular. Arastirmada Ogretmenlerin ¢ogunlugunun, Bireysellestirilmis Egitim Programi (BEP)
hazirlama ve uygulama ile ilgili zorluk yasadiklari, gerekli bilgi diizeyine sahip olmadiklari, farkl
yetersizlik tirlerine ve davranis problemi olan c¢ocuklara nasil yaklasacaklarini bilmedikleri,
kaynastirma 6grencileri igin yeterli zaman ayiramadiklarini, kaynastirma egitiminin istenilen diizeyde
uygulanmadigini, kaynastirma uygulamalarinin islevsel olmadigini ve yetersiz oldugunu belirtmislerdir.
Bulgular incelendiginde, bazi 6gretmenlerin (03, 06, 011, 013, 016) kaynastirma egitimine yonelik
olumsuz yaklasimlarinin oldugu gorilmustir. Arastirmada, 6gretmenlerin kaynastirma uygulamalari
konusunda rehberlige ihtiya¢ duyduklari, veli, rehberlik servisi, okul yonetimi ve 0Ozel egitim
merkezlerindeki 6gretmenlerle yeterli is birliginin olmadigi tespit edilmistir. Ayrica bazi 6gretmenler,
Ozel gereksinimli 6grencilerden ve 0Ozel gereksinimli 6grencilerin ailelerinden kaynaklanan cesitli
sorunlar yasandigini, 6zel egitim merkezlerinde verilen egitimin de yeterince islevsel olmadigini
belirtmislerdir.

Tartisma ve Sonug. Arastirmada kaynastirma egitiminde, 6gretmenlerden, 6zel egitim merkezlerinden,
Ozel gereksinimli 6grencilerden, ailelerden ve fiziksel yetersizlik ve donanimdan kaynaklanan sorunlar
oldugu tespit edilmistir. Kaynastirma egitiminde, 6gretmenlerden kaynaklanan sorunlar kapsaminda
alanyazin incelendiginde, 0Ogretmenlerin kaynastirma egitimi oncesinde herhangi bir hazirlik
yapmadiklari, BEP hazirlamakta kendilerini yetersiz bulduklari ve kaynastirma egitimine iliskin yeterli
diizeyde egitim almadiklan gorilmektedir (Kale vd., 2016; Sucuoglu, 2006; Vural ve Yikmis, 2008;
Yatgin vd., 2015). Kaynastirma egitiminde, 6gretmenlerden kaynaklanan sorunlar kapsaminda
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alanyazin incelendiginde, 6gretmenlerin rolleri ile ilgili pek ¢ok arastirmanin bulundugu gérilmektedir
(Artiles ve Dyson, 2005; Singh, 2009). Kurt ve Tomul’un (2020) arastirmasinda da sinif 6gretmenlerinin
hem kisisel agidan hem de mesleki agidan gesitli sorunlarla karsilastiklari ve BEP uygulamalari
konusunda kendilerini yetersiz hissettikleri tespit edilmistir. Buna ilave olarak, arastirmada
o0gretmenlerin kaynastirma 6grencilerine yeterince zaman ayiramadiklari ve kaynastirma egitimini
etkili bir sekilde uygulayamadiklar gorilmistiir. Benzer bir sekilde, Sadioglu ve digerlerinin (2012)
arastirmasinda da sinif O0gretmenlerinin, 6zel gereksinimli 6grencilerin ailelerinin yeterli ilgiyi
gostermedigine inandiklari, bu 6grencilerin 6gretim siirecinde ¢esitli guglikler yasadiklari ve bu
durumun 6gretmenleri duygusal a¢idan olumsuz etkiledigi belirlenmistir. Arastirmada, 6gretmenlerin
kaynastirma uygulamalari konusunda rehberlige ihtiyac duyduklari, kaynastirma uygulamalari
konusunda rehberlik servisi ve 6zel egitim merkezlerindeki 6gretmenlerle yeterli is birliginin olmadigi
sonucuna ulasiimistir. Kurt ve Tomul’un (2020) arastirmasinda da kaynastirma egitiminde 6gretmenler
ile diger paydaslar arasinda yeterli diizeyde is birliginin bulunmadig tespit edilmistir. Bu kapsamda,
kaynastirma egitiminde ekip calismasi oldukca dnemli olup BEP ekibinde yer alanlarin is birligi icinde
ekip ruhuyla birlikte calismalari gerekmektedir.

Arastirmada bazi 6gretmenler 6zel gereksinimli 6grencilerin davranis problemleri ve 6zbakim
becerileriile ilgili sorunlar yasadiklarini belirtmislerdir. Buna karsin, diger 6gretmenler 6zel gereksinimli
ogrencilerin normal gelisim gosteren akranlariyla sosyallesme ve sosyal kabul konularinda sorun
yasamadiklari; normal gelisim gosteren 6grencilerin ise kaynastirma 6grencilerine karsi olumlu tutum
sergiledikleri ve bunun 6zel gereksinimli 6grencilerin sosyal becerilerinin gelisimine katki sagladigi ifade
edilmistir. Benzer bir sekilde, Ozdemir’in (2008) arastirmasinda da 6zel gereksinimli égrencilerin
normal gelisim gosteren 6grencileri model aldiklari ve bu 6grencilerin davraniglarindan olumlu yénde
etkilendikleri sonucuna ulasiimistir. Kaynastirma egitiminde ailelerden kaynaklanan sorunlar
incelendiginde, 6zel gereksinimli gocugu olan ailelerin kaynastirma konusunda bilgi diizeylerinin yeterli
olmadigl, egitim dlzeylerinin dusik oldugu, ailelerin 6zel gereksinimli gocuklari ile yeterince
ilgilenmedikleri, aile yapilarinin bozuk oldugu, ailelerin tanilamaya yonelik 6nyargili olduklari, psikolojik
sorunlar yasadiklari, is birligi ve iletisim konusunda sorunlar yasadiklari saptanmistir. Kurt ve Tomul’un
(2020) arastirmasinda da aile farkindaliginin ¢ok alt seviyelerde kaldigi, ailelerin 6zel gereksinimli
cocuklarini kabullenmede sorun yasadiklari gérilmustir. Arastirmada 6gretmenler, fiziksel yetersizlik
ve donanimdan kaynaklanan sorunlar oldugunu belirtmislerdir. Benzer bir sekilde, Kale ve digerleri
(2016) de 6gretmenlerle yaptiklari arastirmada siniflarin fiziki ortaminin yeterli olmadigl sonucuna
varmislardir.

Arastirmada okul yoneticileri, kaynastirma egitimi ile ilgili olarak, 6gretmenlerin ¢ok hassas
olmalari gerektigini, kaynastirma egitiminin iyi bir sekilde uygulanirsa yararli olacagini distindiklerini
ve kaynastirma konusunda okul yoneticilerine de hizmet ici egitimlerin verilmesi gerektigini
belirtmislerdir. Benzer bir sekilde, Bolat ve Nursel (2017) de arastirmalarinda okul yoneticilerinin
kaynastirma egitiminin uygun kosullar saglandiginda cocuklar icin yararh bir uygulama oldugunu
belirtmis; ancak kaynastirma egitimi hakkinda yeterli bilgiye sahip olmadiklarini ve hem yoneticilerin
hem de 6gretmenlerin bu konuda hizmet ici egitimlerle desteklenmesi gerektigi sonucuna varmislardir.
Arastirmada, 6gretmenlerin kaynastirma egitimi konusunda kendilerini yetersiz hissettikleri ve genel
olarak BEP hazirlama ve uygulama sireclerinde sorun yasadiklari, kaynastirma egitiminin istenen
diizeyde uygulanmadigl, kaynastirma uygulamalari konusunda is birliginin yeterli olmadig, baz
o0gretmenlerin kaynastirma ortamlarinda 6grenimlerini slirdiiren 6grencileri icin yeterince zaman
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ayiramadiklari ve kaynastirma egitimine yonelik olumsuz yaklasim iginde olduklari sonucuna
ulasilmistir. Buna ilave olarak, kaynastirma egitiminde 6zel egitim merkezlerinden, 6zel gereksinimli

O0grencilerden ve ailelerinden, fiziksel yetersizlik ve donanimdan kaynaklanan sorunlar oldugu
belirlenmistir.
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Introduction

Basic Law of Turkey’s Ministry of National Education (MoNE, 1973) No. 1739 stipulates that
individuals with special educational needs are entitled to services based on the principles of equity and
inclusivity that underpin the nation's educational framework. Inclusive education (IE) is defined as 'the
education of individuals in need of special educational provision alongside their non-disabled peers in
both official and private institutions, with the provision of additional educational support' (MoNE,
2018). Inclusive education refers to the practice of educating students with special needs alongside
their typically developing peers in shared learning environments, ensuring that all students receive
equitable access to both academic content and necessary support services (Sucuoglu, 2006; Eripek,
2007; Yilmaz and Melekoglu, 2018). In this respect, inclusive education provides students with social
justice, equal rights, and opportunities.

Sayfa | 559

The notion that typically developing students should receive education in the same
environment as special needs students has led to the widespread adoption of IE. In this context, it is
imperative that educational programmes are created to meet the needs of students with special
requirements, in order to ensure their access to educational services and their successful integration
into society. Studies in the literature show that inclusive education is extremely important for students
with special needs because it enables them to participate in social life as individuals. Educating
students with special needs alongside typically developing students enables them to participate in
social life as individuals and become members of society. (Brown et al., 2001; Diken and Sucuoglu,
1999; Géziin and Yikmis, 2004; Oztiirk, 2020).

Inclusive practices, particularly within full-time educational settings, have been demonstrated
to help the education of special needs students alongside their typically developing peers. An
examination of Turkish practices reveals that since 1983, special needs students have been laid into
general education classes within the scope of inclusion (Yazicioglu, 2018). The widespread adoption of
inclusive education practices (IEP) has been further solidified by Decree No. 573 dated 1997. Research
shows that the importance of preschool education is increasing, and that students with special needs
who start preschool at an early age make greater progress. Accordingly, inclusive education emerges
as an issue that should be considered important from the preschool period onwards (Bailey and
Wolery, 1992; Cankaya and Korkmaz, 2012; Kay et al., 2025).

The extant literature indicates that special needs students are typically identified and
diagnosed during the primary school period (Smeets and Roeleveld, 2016). However, it is imperative
to observe children from the preschool period, taking into account their developmental characteristics
(Sari et al., 2009; Girgin Akin et al., 2025). Research indicates that identifying students with special
needs in the preschool period is important, and that preschool teachers play a crucial role in this
regard; however, it is observed that preschool teachers often lack sufficient knowledge about students
with special needs (Ersan and Kartal, 2020).

Consequently, teachers and educational administrators bear significant responsibilities, and
teachers' observations of students play a pivotal role in this process (Anilan and Kayacan, 2015; Berkant
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and Atilgan, 2017; Finkelstein et al., 2021). Teachers' attitudes towards IE are of pivotal significance in
comprehending the efficacy of IE in educational institutions. Teachers who have a positive view of IE
have been found to have more controlled learning environments than those who have a negative view
of IE. Research shows that self-efficacy beliefs related to IE influence teaching practices and may
positively affect students (Wray et al., 2022; Gok et al., 2024; Yigit and Demirtas, 2025). Research on
IE indicates that while classroom teachers may lack the necessary competencies in IE and face
challenges with classroom management and student discipline, they still maintain a positive attitude
toward it. However, it appears that the role of teachers is not given sufficient importance. It is essential
to acknowledge the key role of educators in developing inclusive learning environments. Furthermore,
providing teachers with the necessary opportunities and effective policies is crucial to the success of
IE. In addition, it has been observed that education administrators place great importance on the role
of teachers in inclusive education (Lindqvist and Nilholm, 2013; Anilan and Kayacan, 2015; Zhu et al.,
2019; Boyle et al., 2020; Yilmaz and Murat, 2024; Kaya et al., 2025).

Research indicates that teachers face various challenges, both personally and professionally,
in the inclusive education process; that there is insufficient collaboration between teachers and
relevant stakeholders; and that providing the necessary support would significantly impact IE (Kurt and
Tomul, 2020; Metin and Metin, 2025; Yigit and Demirtas, 2025). In addition, research by Sadioglu et al.
(2012) determined that classroom teachers showed both academic and social development in the
inclusive education process of students with special needs.

The study found that teachers experienced various difficulties, including emotional distress,
during the inclusive education process. It was determined that teachers overcame these difficulties by
providing mutual support through the exchange of views with other teachers. However, it was also
observed that teachers did not receive sufficient support from the school principal and guidance
counselors. In the study conducted by Erdogan et al. (2022), school administrators argued that they
should be trained on differentiating education, ensuring equal opportunities, and educational equality.
A review of the existing literature reveals that while the important role of guidance counselors and
school administrators in educational equality is acknowledged, they are not adequately addressed in
relevant studies. In this context, the views of guidance counselors and school administrators on
educational equality were also considered in this study. The study suggests that providing teachers
with the necessary stakeholder support regarding inclusive education can minimize problems in
inclusive education and make inclusive education practices more effective. Similarly, research by
Sadioglu et al. (2012) concluded that providing support education services to both classroom teachers
and students with special needs in inclusive education can minimize the problems experienced. In
research by Demir and Acar (2010), it was found that teachers' gender, seniority, in-service training,
and job satisfaction had a significant impact on classroom teachers' perceptions of inclusive education.

Given that IE is a team effort, it is necessary to examine the views of all stakeholders involved
in IE on inclusive education. In this context, the present research aimed to address the question of
what the views of teachers and school administrators are on IE. An overview of the extant literature
revealed that research on IE has examined the views of different stakeholders. The current study has
been designed to investigate the views on IE of all teachers and school administrators involved in IE,
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as inclusive education is a team effort. The rationale for conducting this study is rooted in the dearth
of research that has examined the perspectives of all stakeholders operating within the ambit of IE in
Turkey. In the domain of IE, teamwork and cooperation assume a particularly salient role. To
implement inclusive practices effectively, it is essential to take precautions and make the necessary
arrangements to ensure that both special needs students and typically developing students benefit
from education at the highest level. Conversely, research has indicated that teachers are not receiving
sufficient training in IE (Eleweke and Rodda, 2002; Batu and Kircaali-iftar, 2005; Gonzélez-Gil et al.,
2013; Bibigul et al.,, 2022). In addition, studies have shown that some teachers have reported
experiencing difficulties communicating with students with special needs in the classroom and feeling
inadequate (Sucuoglu, 2006; Ocloo and Subbey, 2008; Kale et al., 2016; Materechera, 2020; Ogba et
al., 2020; Kocaoglu et al., 2023).

Teachers have been shown to play a crucial role in creating a positive classroom climate,
fostering positive attitudes towards special needs students and typically developing students, and
developing communication and cooperation with families (Brown et al., 2001; Akdogan and Giiven,
2025; Kaya et al., 2025). In this context, classroom teachers must accept students with special needs
(Gozlin and Yikmis, 2004; GOk, 2013), as this constitutes the key to the success of inclusive education.
Accordingly, the challenges encountered during the implementation of inclusive education can be
overcome through the positive attitudes displayed by all stakeholders in the inclusion team. In the
inclusion process, teamwork increases academic achievement, strengthens relationships and
cooperation, increases productivity, helps overcome challenges, and creates a positive school
environment (Brown et al., 2001; Zhu et al., 2019). A review of the literature reveals that numerous
studies have been conducted on inclusive education. This research includes all stakeholders because
their roles are crucial in inclusive education, and it is believed that this research will contribute to the
field. In conclusion, for the effective implementation and success of inclusive education, all
stakeholders must work together as a team. Within this context, this study aims to investigate the
views of preschool teachers, classroom teachers, guidance counselors, and school administrators
regarding inclusive education. The sub-objectives of the research are to analyze the evaluations of
teachers and school administrators regarding inclusive education practices, the problems experienced
in inclusive education, and proposed solutions to the problems encountered in inclusive education.

Method
Research objective and design

This study aims to investigate the perspectives of teachers, guidance counselors, and school
administrators on IE. This study utilizes a phenomenological research model, a qualitative research
method. Phenomenological research investigates the various reactions or perceptions people have
towards a particular phenomenon (Fraenkel et al., 2012). This research examines the perceptions of
teachers and school administrators regarding inclusive education.
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Participants

The present study was conducted in a primary school located in the Mamak region of Ankara
city during the 2022-2023 educational year. Mamak district and this school were chosen because it is
a disadvantaged area, has diverse student profiles and family structures, low socioeconomic status,
and students from different ethnic and cultural backgrounds. The study group comprised a total of 28
participants, including school administrators, preschool teachers, classroom teachers, and guidance
teachers. In the course of the research project, the relevant parties were provided with information
regarding the study. This information was disseminated to teachers and school administrators. After
this, teachers and school administrators who had voluntarily consented to participate in the research
were included in the study.

Table 1.
Participant demographic information

Variables Categories f %
Female 25 89,2

Gender
Male 3 10,8
Age 35-40 6 21,4
Age 41-46 7 25

Age
Age 47-52 13 46,4
Age 53-58 2 7,2

Educational level Bachelor's degree 23 82,1
Master's degree 5 17,9
Class teacher 20 71,4
Preschool teacher 4 14,2

Position Guidance teacher 2 7,2
Deputy Principal 1 3,6
Principal 1 3,6

Seniority 10-20 years 13 46,4
Over 20 years 15 53,6

As illustrated in Table 1, the majority of the participants were female teachers (89.2%), with
almost half of the participants falling within the 47-52 age range (46.4%). The majority of participants
held a Bachelor's degree (82.1%), and among these, the majority were class teachers (71.4%). It is
noteworthy that more than half of the participants had been in the profession for 20 years or more.

Data collection tools

This study used semi-structured interviews and analysed them using content analysis to collect
in-depth data from teachers and school administrators regarding IE. This study used two data
collection tools: a demographic information form and a series of questions designed to assess
perceptions of inclusive education. A preliminary version of an open-ended interview questionnaire
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was created to obtain the opinions of teachers and school administrators about IE. To guarantee the
content validity of the form developed in the study, the opinions of two special education experts and
two measurement experts were consulted. After the reception of feedback from field experts, an
interview form was developed (Blyikoztirk et al., 2015), and the interview form of teachers and
school administrators about IE was finalized and employed in this study.

Data collection

The research data were collected through semi-structured interviews with the school principal,
vice principal, and teachers. The study was confirmed by Kirikkale University Social and Human
Sciences Research Ethics Committee. This study was carried out in a primary school in the Mamak
district of Ankara province within the framework of the Develop-Implement-Share project of the
Ankara Provincial Directorate of National Education in the 2022-2023 academic year. The study's data
were obtained through semi-structured interviews conducted between 18.01.2023 and 27.01.2023.
During the planning phase of the research, it was decided that the views of stakeholders on IE would
be investigated through meetings with the school principal. In the course of the research, school
administrators and teachers were informed. School administrators and teachers then consented to
participate in the research voluntarily. Before conducting the interview, the researcher met with the
school principal to arrange the interview dates and times. Consequently, the researcher arranged a
meeting with the school administrators and teachers, during which they provided a synopsis of the
research. Before the interview, the teachers and school administrators were furnished with the pre-
participation informed volunteer form. These forms were to be read and signed by the teachers and
school administrators, after which the interviews were conducted. Using content analysis as a
qualitative technique, the data were examined in depth. The interviews were numbered according to
the order in which they were conducted, and codes were given to the teachers and school
administrators. It is important to note that each conversation was documented as having been heard
without any corrections. The interviews were subsequently transferred to a computer in the order in
which they were conducted. The descriptive index was located on the left side of the interview form,
while the interviewer's comments and codes, consisting of words and phrases in the data analysis,
were situated on the right side. The research data were collected through semi-structured interviews
with the school principal, vice principal, and teachers. The questions were posed in the research to
ascertain the opinions of preschool teachers, classroom teachers, guidance teachers, and school
administrators regarding IE:
¢ Could you please evaluate your inclusive education practices?

e What are the problems you are facing concerning IE?
e What are your suggestions for resolving the problems you encountered in IE?

Data analysis

The data collected during the study were analysed using content analysis. Subsequently, the
research findings underwent a classification process incorporating the application of themes and
codes. The researcher then proceeded to create themes to analyze the data. The existing information
was then methodically organized, divided into themes, and coded. The subsequent analysis of the data
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was facilitated by the utilization of quotations from teachers and school administrators, which were
thematically categorized. Following the establishment of the overarching themes and their respective
sub-themes, the subsequent phase involved the organization of the data.

In developing the themes, the opinions of two experts in special education and two experts in
measurement and evaluation were sought. Following the reception of the aforementioned opinions,
three themes were identified. After the reliability study, frequencies (f) were ascertained for the
identified themes, with quotations from the interviews then being incorporated. As part of the
research, interviews were conducted with twenty-seven teachers and two school administrators. One
interview took place in the vice principal's office, and another in the principal's office. Interviews were
conducted with teachers and school administrators between January 18, 2023, and January 27, 2023,
with interview durations ranging from 10.05 minutes to 13.05 minutes. Of the 28 participants in the
study (teachers and school administrators), 17 (more than 50%) stated that they had received training
in the form of in-service training, seminars, or conferences about IE. Eleven participants stated that
they had not received any training.

The credibility of research is contingent upon its objective nature, whilst the transferability of
findings is dependent upon the methodology employed in the selection of the sample. Furthermore,
the transparency of research is imperative for ensuring consistency and confirmability. The credibility
of the study was established through long-term interaction with participants from a range of different
fields. Participants from a range of disciplines were selected within the framework of transferability. It
is imperative to note that all stages of the process were carried out transparently. The adoption of this
approach was driven by the necessity to ensure consistency and confirmability (Miles et al., 2014).

Ethical considerations

Before the initiation of the study, approval was obtained from the relevant authorities. The
University Social and Human Sciences Research Ethics Board convened on the 18th of January 2023,
and the agenda item number was E-2023/01. The participants were informed of the audio recording
of their interviews, and both verbal and written consent had been secured beforehand. The teachers
were informed of the confidentiality of the research data. It was also made clear to participants that
they had the right to withdraw from the study at any point and were under no obligation to answer
questions they preferred not to. To ensure the interviews were conducted as impartially as possible
during the data collection process, measures were implemented. In this context, we were careful not
to make any judgments about the participants' actions and words or to create expectations in them.

Results

In this section, the findings obtained from the views of teachers and school administrators
working in primary schools within the framework of the research are presented. The discussion that
follows presents the research findings through the lens of the key themes identified in the analysis of
interview data gathered from teachers and school administrators. Table 4 provides a summary of their
perspectives on inclusive education (IE).
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Table 2.
Teachers' and school administrators' views on IE
Theme Codes Sample evidence f
IEP IE requires the teacher to be very 1
sensitive (SP).
Teachers have to prepare an IEP 1
(Individualised Education
Programme) and implement it in the 1
classroom (DP). 1

| need support to write an IEP (T2).

I don't know how to write an IEP for a
hearing impaired child (T6). 1
| don’t know how to handle different

kinds of disabilities in the classroom

w

u_; (17,78, T9).
° | need training on IEP practice (T26).
_qﬁ Teacher views Teachers' views and approaches are 4
> very important (T3, T6, T11, T13).
g Teachers' views are effective in 4
E accepting inclusive students (T16, T18,
2 T19, T27).
g Need for guidance  Teachers need guidance on IEP (T18). 1
<
8 — . —
5 Beneficial Inclusive students are positively 1
bl affected by IE (T6).
S I think IE is beneficial if it is 4
'g implemented well (T14, T21, DP, SP).
fg Social acceptance There is no problem with socialising 1
A with friends and social acceptance

(T24). 1

Typically developing students have a
positive attitude towards inclusive
students (T15).

Communication withPositive communication with parents is 15
family very important (T2, T3, T4, T6, T7, T8,

T9, T10, T14,T17,T18, T19, T23, T26,

P).

A review of Table 2 reveals the following observations from the headteacher: The vice principal
articulated the following perspective on the imperative for educators to demonstrate sensitivity within
the context of IE. Teachers must possess the requisite competencies to develop and implement IEP
within the classroom setting. Furthermore, the teacher (T2) articulated the following perspectives:
Teachers (T6) offered the following insights on the necessity for support in preparing an IEP: The issue
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of the methodology for preparing an IEP when a child is identified as having hearing impairment is not
entirely clear.

Problems with IE

Table 3.
Problems experienced by teachers regarding IE
Theme Codes Sample evidence f
Time problem | cannot spare enough time for inclusive students (T12, 10
T15,T17,T18,T19, T20, T21, T23, T24, T26).
Ineffective IE is not implemented at the desired level (T11). 1
implementation IE is not functional (T13) 1
of IE IEP applications are not enough
(T19, T12,T15, T17, T22). 5
IE is not productive enough in terms of academic success 1
(T23).
Lack of knowledge of teachers As a teacher, | feel inadequate regarding IE (T3). 1

| feel uncertain about the steps | should take once the 6
decision to integrate is made (T4, T7, T8, T9, T14, T16).

I'm not sure how to effectively approach students with 6
different types of disabilities (T1, T12, T18, T20, T21,
T26)
Some teachers have a negative approach towards IE (T3, 5
T6,T11, T13, T16).
Teachers may behave indifferently towards inclusive 5
students (T18, T19, T25, T26, T27).

Negative Teacher Views Cooperation between the guidance service and Teachers
regarding IEP is not sufficient (T10, T14, T18, T19, T21). 5

As demonstrated in Table 3, it was observed that the majority of teachers encountered
difficulties in preparing and implementing the IEP. For instance, teachers (T1, T3, T4, T7, T8, T9)
articulated their concerns by stating "l encounter difficulties in preparing the IEP", while teachers (T10,
T14, T16, T18, T20, T21) conveyed their challenges by saying "I have problems in implementing the
IEP". Furthermore, teachers (T12, T15, T17, T18, T19, T20, T21, T23, T24, T26) articulated their
concerns regarding the allocation of sufficient time for inclusive education, stating, "l cannot allocate
enough time for inclusive students."
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Table 4.
Problems arising from special education centers in IE
Theme Codes Sample evidence f
— Insufficient cooperation Special education centers are disconnected from the school. 1
Sayfa | 567 '§ W They only bring an annual plan at the beginning of the year
& < (T10).
E v
§ f:-)' There is not enough cooperation with teachers working in 1
%D 3 special education centers (T18).
£ ‘é Non-functionality of Ithink that the education provided in special education centers 1
o 3 special education centers s not functional (T21).
_§ A
o

A comprehensive enquiry into the issues that have arisen in the context of special education
centres within the overarching framework of inclusive education, as outlined in Table 4, reveals the
following perspectives offered by teachers (T10): "Special education centers are disconnected from
the school. It is only at the beginning of the year that they propose an annual plan." Furthermore,
teachers (T18) articulated their viewpoint as follows: It is evident that a lack of cooperation is
observable among teaching professionals working within special education centers. In consideration
of the functionality of special education centers, the following statements were made by teachers

(T21): The present study posits the hypothesis that the education provided in special education centers
is not functional.

Table 5.

Problems arising from students with special needs in |IE

Theme Codes Sample evidence f
- Behavioural problems Students with behavioral problems are ostracized by 3
0

their peers (T2, T3, T6).

The student with ADHD does not take medication, acts 2
violently towards her friends, and disrupts the lesson (T7, T8)

Problems Caused
Students with
Special Needs in IE

Students with ADHD or aggressive behavior disrupt the course (T27). 1

Self-care skills There is a problem in eliminating self-care skills (T7, T8). 2

A thorough investigation of the issues arising from students with special needs in inclusive
education, as presented in Table 5, reveals the following observations from teachers (T2, T3, T6): It has
been demonstrated that students who exhibit problematic behavior are often excluded by their peers.
Teachers (T7, T8) noted the following: Research has indicated that students diagnosed with Attention
Deficit Hyperactivity Disorder (ADHD) demonstrate non-adherence to medication, exhibit violent
behavior toward their peers, and impede the educational process. Teacher (T27) offered the following
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perspective: "There are problems in resolving self-care skills."When considered in terms of self-care
skills, the teachers (T7, T8) stated the following views: It has been demonstrated that there are issues
with the resolution of self-care skills.

Table 6.

Problems arising from families in |IE

Theme Codes Sample evidence f
Inadequate Families do not have the necessary level of knowledge and awareness
knowledge level of regarding IE (T1, T2, T3, T4, T10, T11, T12, T13). 8
families
Education level of  The education level of families is very low (T12, T13, T22). 3
families

Insufficient level of The family does not care about their special needs child (T14, T15, T19, T23, 6

family interest T24, P).
Family structures  There are broken families. Family structures are very broken (T12). 1
Diagnostic bias When you refer your child to GRC (Guidance and Research Center), families 21

don't take them to GRC because they think their child will be labeled. Families
don't want to accept inadequacy (T2, T3, T4, T5, T8, T10, T11, T12, T13, T14,
T15,T16, T18,T19, T21, T23, T24, T25, T26, DP, P).

Problems Originating from Families in IE

Communication It is difficult to communicate with families who have special needs children 3
problems (T13, T15, T18).

Psychological Families with special needs children experience psychological problems (T15). 1
problems

Cooperation Family cooperation is not sufficient for integration (T11). 1
problems Family support is insufficient (T19, T23). 2

Athorough investigation of the issues arising from families in inclusive education, as presented
in Table 6, reveals the following observations from the teachers (T1, T2, T3, T4, T10, T11, T12, T13):
"Families lack the requisite knowledge and awareness concerning inclusive education." In a similar
vein, the teachers (T12, T13, T22) articulated the following: The school principal and teachers (T14,
T15,T19, T23, T24) asserted that the educational attainment of the families was very low. It has been
asserted by teachers (T12) that families do not accord the necessities of children with special
educational needs the priority that is required. The phenomenon of fractured families is a salient issue.
The family unit is frequently characterized by dysfunction. Furthermore, the school principal, vice
principal and teachers (T2, T3, T4, T5, T8, T10, T11, T12, T13, T14, T15, T16, T18, T19, T21, T23, T24,
T25, T26) provided the following statement: "When families refer their children to Guidance and
Research Centers (GRC), they do not take them to GRC because they think their children will be labeled.
Families often refuse to acknowledge their inadequacies" (T13, T15, T18). Teachers (T15) posited that
interaction with families who have special needs children is challenging. The experience of
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psychological problems is prevalent among families with special needs children. (T11) In addition,

teachers (T19, T23) asserted that "family support is inadequate."

Table 7.

Problems caused by physical inadequacy and equipment in IE

Theme Codes Sample evidence f
Insufficiency of There is a lack of materials for inclusive students (T18). 1
materials
Inadequate physical Inadequate physical environment and large class sizes 5

environment

Problems Caused by Physical Inadequacy and

Equipment Inadequacy in IE

negatively affect inclusive education, and the lesson is not
productive (T7, T8, T11, T13, T23).

In examining the issues arising from physical inadequacy and equipment in IE (see Table 7),
teachers (T18) articulated their concerns, stating, "There is a paucity of materials for inclusive
students." Conversely, teachers (T7, T8, T11, T13, T23) articulated their concerns, asserting that
"Inadequate physical environment and large class sizes negatively impact inclusive education,

hindering productive learning."
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Recommendations for IE
Table 8.
Suggestions of teachers and school administrators for IE
Theme Codes Sample evidence f
Sayfa | 570 In-service All teachers need to receive training on inclusion (T1).
trainings 1

I think that all teachers should receive training on inclusion so that they
can benefit more from education and be more helpful to special needs 1
students (T4).

In-service training should be given to school administrators on inclusion 2
(P, DP).

Teachers must receive in-service training on the topics of IE and IEP (T2, 17
13,76, T7,T8,T9, T10, T12, T13, T16, T18, T19, T21, T22, T23, T25, T26).

IE should be practice-oriented rather than theoretical (T3, T7, T8, T9, 9
T14,T16,T18, 720, T21).
Teachers' Teachers should be encouraged to develop positive attitudes towards 2
views inclusive students (P, DP).
Inclusive students should be included in all activities (T9, T10, T13). 3
Class teachers should be supported (T14, T16, T19). 3
Teachers should be given training to improve social acceptance (723, 4

T25,726,T27).

Partnership Cooperation should be made with teachers in private education centers 2
(T10, T18).

Suggestions of Teachers and School Administrators for IE

There should be cooperation with the guidance service regarding 3
integration (T14, T19, T21).

IEP should be carried out through teamwork. Strong cooperation should
be ensured (P, DP, T2, T3, T4,T6,T7, T8, T9, T10, T14,T15,T17,T18, T19, 18
T23,T24,T26).

A thorough investigation of the recommendations put forward by teaching staff and school
administrators regarding IE (see Table 8) reveals that the majority of respondents expressed a
necessity for training in this domain. For instance, teachers who stated that they required training on
inclusion (T1) proposed the following: All those engaged in the profession of teaching must undergo
training on the subject of inclusion. The following recommendations were made by teachers in the T4
category: It is suggested that all teachers are obligated to undergo training on the subject of inclusion,
to enhance their knowledge and skills in this area. This would facilitate more effective participation in
educational activities and provide more effective support to special needs students. The school's
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principal and vice principal have issued the following recommendations: School administrators must
receive in-service training on the subject of inclusion. The following recommendations were made by
teachers (T2, T3, T6, T7, T8, T9, T10, T12, T13, T16, T18, T19, T21, T22, T23, T25, T26): It is imperative
that in-service training is offered to teachers on IE and the practices of inclusive education. The
following proposals were put forward by teachers (T3, T7, T8, T9, T14, T16, T18, T20, T21): It was
asserted that the primary focus for IE should be on practical application rather than theoretical
frameworks. Following a comprehensive review of the recommendations about pedagogical
approaches, the school principal and vice principal presented the following propositions:

Table 9.
Recommendations for families with special needs children on IE
Theme Codes Sample evidence f
Family Families should be given training on IE and their awareness should be 2
é = w education raised (P, DP).
235
2 & < IE can make great progress with the support of the family and support 20
855 education classes. The education given at school should be supported at
g 3 g home (T2, T3, T4, T6, T7, T8, T9, T10, T12, T13, T14, T16, T17, T18, T19,
£o5 T21, T22, T23, T25, T26).
§ E § Partnership Due importance should be given to school-family cooperation in IE (P, DP, 7
o

T18,T19, 723,724, T26).

A thorough investigation of the recommendations for families with special needs children
regarding inclusive education, as presented in Table 9, reveals that the school principal and vice
principal have proposed the following initiatives: It is imperative that families are provided with
training on the subject of inclusive education, and that their awareness is raised accordingly.
Concurrently, the pedagogues (T2, T3, T4, T6, T7, T8, T9, T10, T12, T13, T14, T16, T17, T18, T19, T21,
T22, T23, T25, T26) proposed the following: The advancement of IE can be significantly bolstered by
the involvement of family and support education classes. The education provided at school should be
reinforced by home support." Following a comprehensive evaluation of the proposals about
cooperation, it was proposed by the school principal, vice principal, and teachers (T18, T19, T23, T24,
T26) that "School-family cooperation should be given due importance in IE".

Discussion

The study indicated that while a substantial proportion of teachers and school administrators
had undergone training in inclusive education, the teachers felt inadequately prepared and lacked
skills in this area. Furthermore, the study showed that the participants experienced challenges in
approaching children with diverse disabilities and behavioral challenges, and encountered difficulties
in preparing and implementing IEP (Individualized Education Programme). A similar finding emerged
from the study conducted by Yaylaci and Aksoy (2016), which revealed that social studies teachers did
not perceive themselves as competent in inclusive education. As demonstrated by numerous studies
Sengun, G. and Cevikbas, S. (2026). Examining the views of preschool teachers, class teachers, guidance
counsellors, and school administrators on inclusive education. Western Anatolia Journal of Educational Sciences,
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on the subject, teachers frequently neglect preparation for inclusive education, encounter difficulties
in developing personalized education plans, and receive inadequate training in IE (Kale et al., 2016;
Sucuoglu, 2006; Vural and Yikmis, 2008; Yatgin et al., 2015).

The study identified various issues in inclusive education, with these issues stemming from
teachers, special education centers, special needs students, families, and physical inadequacies and
equipment. The study also discussed the suggestions of teachers and school administrators for IE and
families with special needs children. A review of the literature regarding the challenges faced by
teachers in IE reveals numerous studies addressing teacher roles (Artiles and Dyson, 2005; Singh,
2009). A study undertaken by Kurt and Tomul (2020) found that class teachers encountered a variety
of challenges, both personal and professional, frequently perceiving themselves to be inadequately
prepared for inclusive practices. A similar finding was reported in the study by Gok and Dilek (2011),
which revealed that teachers had limited knowledge about inclusive education. This dearth of
knowledge was identified as a contributing factor to teachers' feelings of inadequacy and challenges
in implementing IEP in their classrooms. A similar observation was made in the study by Leung and
Mak (2010), which revealed that teachers in schools implementing IE lacked sufficient knowledge in
this area.

Research shows that some teachers exhibit a negative approach towards inclusive education
and may be indifferent towards students with special needs. A holistic approach is needed for inclusive
education. Inclusive education has benefits for both students with special needs and typically
developing students. Therefore, the classroom environment should be considered as an IE.
Furthermore, the study revealed that teachers are unable to allocate sufficient time to inclusive
students and are not implementing inclusive practices effectively. A similar conclusion was reached in
the research conducted by Sadioglu et al. (2012), which found that class teachers do not pay enough
attention to children from families with special needs children, experience problems related to
teaching their special needs students, and are negatively affected emotionally in this situation.
Furthermore, the class teachers asserted that they provide mutual support through the exchange of
ideas with their peers. However, the participants indicated that they did not receive sufficient support
from the school principal and guidance counselors. Similarly, the research conducted by Demir and
Acar (2011) revealed that teachers do not hold a wholly positive perspective on inclusive education. In
contrast, the findings of Gok and Dilek (2011) revealed that, in their study with teachers, the majority
held a positive stance on the necessity of inclusive education. This discrepancy in teacher attitudes
towards IE can be attributed to various factors, including individual characteristics such as personality
traits.

The study concluded that teachers require guidance on inclusive practices and that there is
insufficient cooperation between the guidance service and teachers in special education centers on
inclusive practices. In their study, Kurt and Tomul (2020) also determined that there is insufficient
cooperation between teachers and other stakeholders in IE. Furthermore, it was observed that
teachers do not cooperate sufficiently with guidance services. In a similar vein, Sadioglu et al. (2012)
study found that, while class teachers engage in mutual intellectual exchange with their peers, they
perceive a lack of sufficient support from school principals and guidance teachers. Furthermore, the
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study by Demirbilek and Levent (2020) emphasized the significance of in-service training programs in
fostering positive teacher behaviors toward inclusive students in educational institutions. In this
context, the importance of teamwork in IE cannot be overstated, and those on the IEP team must
collaborate in a spirit of cooperation.

In the study, some teachers stated that special needs students exhibited behavioral problems
and deficiencies in self-care skills. Conversely, other teachers asserted that special needs students did
not demonstrate problems with socializing and social acceptance with their typically developing peers.
It was further noted that students with typical development exhibited a favorable approach towards
mainstreaming students, a factor that contributed to the development of social skills among special
needs students. In light of these findings, a study by Ozdemir (2008) concluded that special needs
students adopted behaviors of their typically developing peers as role models, thereby positively
impacting their development. In a similar vein, Metin and Giileg's (1999) study found that the presence
of special needs students in the same environment as their typically developing peers fostered positive
social and academic development. The socialization process, when considered in conjunction with the
acquisition of a range of skills and the cultivation of communication and cooperation abilities, has been
found to contribute to the academic success of special needs students (Fisher and Meyer, 2002; Odom
and Diamond, 1998).

The integration of special needs students into general education classes has been
demonstrated to positively influence their social skills and ensure their acceptance by their peers
(Odom and Diamond, 1998). In a similar vein, the study undertaken by Sadioglu et al. (2012) found that
teachers reported special needs students developing academically and socially during the IE process.
Moreover, it has been demonstrated that giving education to students with typical development in the
same environment as students with special needs has been found to engender acceptance and respect
for differences among the former (Gok and Dilek, 2011). The majority of teachers surveyed in Gok and
Dilek's (2011) study stated that inclusive practices have many benefits for special needs students.
Conversely, it was asserted that the integration of visually impaired students and students with severe
mental disabilities within preschool education institutions is not a suitable course of action.

A thorough investigation of the issues arising from families in IE yielded several key findings.
Firstly, a clear lack of awareness was identified among families with special needs children regarding
the concept of inclusivity. Secondly, the level of education among these families was found to be
inadequate. Thirdly, a significant number of families appeared to demonstrate an inadequate level of
investment in their children's education. Fourthly, the family structures of those affected were found
to be unstable. Fifthly, a notable degree of prejudice against a diagnosis was observed. Sixthly, a
considerable number of families exhibited psychological distress. Finally, significant challenges
concerning cooperation and communication were identified. In their study, Kurt and Tomul (2020) also
found that levels of family awareness remained at very low levels and that families had problems
accepting their special needs children. In a similar vein, Sadioglu et al. (2012) found that teachers
reported families with special needs children as being neglectful towards their children.
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In the study, teachers indicated that issues arose due to physical inadequacy and equipment
deficiencies. It was asserted that an inadequate physical environment and substantial class sizes had a
detrimental effect on inclusive education, resulting in suboptimal productivity in the classroom. A
similar conclusion was reached by Kale et al. (2016) in their study with teachers, who asserted that the
physical environment of the classrooms was not sufficient. The research suggests that the physical
Sayfa | 574 environment in schools should be addressed and improved.

In the study, school administrators stated that teachers should exercise particular sensitivity
about inclusive education and that they consider it to be beneficial if IE is implemented effectively.
Furthermore, it was asserted that school administrators should receive in-service training on inclusion.
In a similar vein, Bolat and Nursel's (2017) study found that school administrators expressed the view
that IE is a beneficial practice for children, provided that certain conditions are met. The study also
revealed that administrators felt inadequately informed about IE and called for support in the form of
in-service training for both school administrators and teachers. The findings emphasize the importance
of implementing comprehensive support measures, including in-service training, to improve the
capacity of teachers to implement IE effectively.

The study concluded that teachers feel inadequately prepared to teach inclusive classes, often
encounter difficulties in preparing and implementing IEP, IE is not being implemented to the desired
level, cooperation in inclusive practices is inadequate, some teachers are unable to allocate sufficient
time to students who continue their education in inclusive environments, and some teachers have a
negative approach towards inclusive education. Furthermore, it was determined that IE is impeded by
various factors, including special education centers, special needs students and their families, physical
inadequacy, and equipment.

In the research, school administrators and teachers posited that school administrators and
teachers should receive training on inclusion, that IE should be focused on practice rather than theory,
that teachers should be encouraged to develop positive attitudes towards inclusive students, and that
inclusive students should be included in all activities. It is imperative that class teachers are supported
and that teachers receive training to enhance their social acceptance skills. To facilitate this process,
they must engage in collaborative efforts with educators at special education centers and the guidance
service on inclusion. Furthermore, the execution of IEP should be conducted collaboratively,
emphasizing teamwork and cooperation. The research indicated that teachers and school
administrators have proposed several recommendations. Firstly, families with special needs children
must be provided with training on IE. Secondly, it is imperative to ensure that these families are made
aware of the importance of IE. Thirdly, the education provided at school should be supported at home.
It is imperative to acknowledge the pivotal role of school-family collaboration in the pursuit of IE. The
provision of opportunities for teachers and effective policies has been demonstrated to play a crucial
role in the success of IE (Boyle et al., 2020). Furthermore, Ari Arat et al. (2024) have recommended the
allocation of funds for inclusive classes, the development of policies to enhance the quality of class
structures, and the provision of support for learning environments. It can be concluded that the
provision of support for teachers and school administrators is a significant factor in the enhancement
of success in IE.

Sengun, G. and Cevikbas, S. (2026). Examining the views of preschool teachers, class teachers, guidance
counsellors, and school administrators on inclusive education. Western Anatolia Journal of Educational Sciences,
17(1), 554-580.

DOI. 10.51460/baebd.1758263



DOKUZ EYLUL UNIVERSITESI
EGITIiM BIiLIMLERI ENSTITUSU

ot HL“/(, oM-ERy
Bati Anadolu Egitim Bilimleri Dergisi, (2026), 17 (1), 554-580. v & PR O
Western Anatolia Journal of Educational Sciences, (2026), 17 (1), 554-580. sl 3 é ‘, j
Arastirma Makalesi / Research Paper ees B zuintioez o2

*DeV

The study revealed that parents of students with special needs were indifferent towards their
children. Additionally, the research found that teachers experienced various difficulties in the inclusive
education process, including emotional distress. It was determined that teachers overcame these
difficulties by providing mutual support through the exchange of ideas with other teachers. However,
the study also showed that teachers did not receive sufficient support from the school principal and

Sayfa | 575 guidance counselors. Providing teachers with the necessary support in inclusive education would
minimize problems in this area and make inclusive education practices more effective.

In the research, school administrators and teachers posited that school administrators and
teachers should receive training on inclusion, that IE should be focused on practice rather than theory,
that teachers should be encouraged to develop positive attitudes towards inclusive students, and that
inclusive students should be included in all activities. It is imperative that class teachers are supported
and that teachers receive training to enhance their social acceptance skills. To facilitate this process,
they must engage in collaborative efforts with educators at special education centers and the guidance
service on inclusion. Furthermore, the execution of IEP should be conducted collaboratively,
emphasizing teamwork and cooperation. The research indicated that teachers and school
administrators have proposed several recommendations. Firstly, families with special needs children
must be provided with training on IE. Secondly, it is imperative to ensure that these families are made
aware of the importance of IE. Thirdly, the education provided at school should be supported at home.
It is imperative to acknowledge the pivotal role of school-family collaboration in the pursuit of IE. The
provision of opportunities for teachers and effective policies has been demonstrated to play a crucial
role in the success of IE (Boyle et al., 2020). Furthermore, Ari Arat et al. (2024) have recommended the
allocation of funds for inclusive classes, the development of policies to enhance the quality of class
structures, and the provision of support for learning environments. As the research shows, teachers'
attitudes towards inclusive education also vary. While some teachers have a positive approach to
inclusive education, others may have a negative approach. It is thought that teachers' deficiencies in
inclusive education stem from a lack of theoretical and practical knowledge. Theoretical and practical
training can be provided to teachers and school administrators on inclusive education. The training
given to teachers and school administrators on inclusive education can cover cognitive, emotional, and
behavioral dimensions. It can be concluded that the provision of support for teachers and school
administrators is a significant factor in the enhancement of success in IE.

Conclusion and Recommendations

It is thought that the research findings will contribute to the field of inclusive education. Since
the study was conducted only with primary school teachers and school administrators, it is
recommended that similar research be conducted with teachers from different branches and
administrators at different educational levels. When the findings are examined, it is seen that there
are various problems in inclusive education practices, such as insufficient physical facilities, a lack of
equipment, limited family participation, and inadequate cooperation among education stakeholders.
This situation reveals that teachers need expert support, cooperation with Guidance and Research
Centers, and Guidance Services on IE. Accordingly, in order to effectively implement inclusive
education, it is important to organize high-quality training programs for teachers, school
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administrators, and parents, to expand in-service training, and to establish strong cooperation among
education stakeholders. Furthermore, it is necessary to support inclusive education practices
practically, going beyond the theoretical dimension, to ensure the active participation of students in
the educational process, and to strengthen school-family cooperation. It is believed that such
arrangements will contribute to the more effective participation of students in inclusive education in
the educational process by increasing their level of social acceptance. It is thought that a positive
classroom environment can be created following these trainings, and the level of social acceptance of
students with special needs by teachers and school administrators can increase. In particular, it is

believed that introducing teachers to the positive outcomes of IE through these trainings will have a
positive impact.
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