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Bu aragtirmanin amaci, simif, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin mesleklerine
adanmuslik diizeylerini cinsiyet, brans, meslekteki kidem, gorev yeri, yilda okunan kitap
sayist degiskenleri bakimindan incelemektir. Simif, Tiirkge, Tiirk Dili ve Edebiyati
Ogretmenlerinin mesleklerine baglilik diizeyleri nicel bir yaklagim ve betimsel desen
kullanilarak incelenmistir. Arastirmanin verileri 2021-2022 egitim-6gretim yili bahar
doneminde Kirsehir ve Gaziantep illerindeki devlet okullarinda gorevli 436 dgretmenden
toplanmistir. Siruf, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinden elde edilen veriler,
parametrik olmayan istatistiksel analiz tekniklerinden Mann-Whitney U Testi, Kruskal-
Wallis Testi ve Spearman rho korelasyon katsayisi kullamlarak analiz edilmistir. Veriler
degerlendiginde sinif, Tiirkge, Tiirk Dili ve Edebiyati 6gretmenlerinin mesleki adanmuslik
diizeyleri arasinda cinsiyet, brans, mesleki kidem, yerlesim yeri, mesleki adanmislik
diizeyleri arasinda anlaml farklilagmalar oldugu; smuf, Tiirkge, Tiirk Dili ve Edebiyati
Ogretmenlerinin mesleki adanmuslik diizeyleri ile yilda okunan kitap sayis1 degiskeni
arasinda orta diizeyli anlaml bir iligki bulundugu sonuglarma ulasilmistir. Arastirmanin
bulgularindan hareketle; egitimcilere, arastirmacilara, 0gretmen yetistiren kurumlara
Oneriler sunulmustur.

Yiikleme:  06.08.2025
Diizeltme:  04.12.2025
Kabul: 07.12.2025
Anahtar Kelimeler:
Dil,
Mesleki Adanmiglik,
Ogretmen Yeterlilikleri,
Ogrenme,
Ogretim

1. Giris

ozellikler, giincelligini koruyan ve sikga tartisilan bir konu

Egitim, Ertiirk (1997) tarafindan bireyin kendi yasam
deneyimleri araciligiyla davranislarinda amach ve istendik
degisimlerin gerceklestirilmesi stireci olarak
Istendik  yonde
degisikliginin gerceklestirilmesi, biiyiik ol¢iide 6gretme-
O0grenme baglidir.
sisteminin en etkili bilegenlerinden biri olan 6gretmenler

hem toplumsal kalkinmanin hem de bireysel gelisimin

kavramsallagtirilmigtir. davranig

etkinliklerinin  niteligine Egitim

temel aktorleri konumundadir. Ogretmenlerin
mesleklerine yonelik adanmishk diizeyleri, egitim
kalitesini dogrudan etkilemekte (Day, 2008; Firestone,
1996) ve 0grenci basarisinin artirilmasinda énemli bir rol
oynamaktadir (Huberman, 1993). Senemoglu (1984)
tarafindan da vurgulandigl iizere, &gretim hizmetinin
niteliginin gelistirilmesinde 6gretmenin rolii biiyiik énem
tasimaktadir. Bu baglamda, diinya genelinde bircok tilke
nitelikli 6gretmenler ve 6gretmen egitimi programlarima
sahip amaciyla  hizmet
Ogretmenlere yonelik kendi Ogretmen standartlarmi
olusturmaktadir (Koksal ve Convery, 2013). Ulkemizde
ogretmen yeterlikleri ve sahip olunmasi beklenen mesleki

olmak Oncesi donemde

olma 6zelligini siirdiirmektedir. Bu nedenle, 6gretmenler
egitim sisteminin temel yapi taglarindan biri olarak kabul
edilmektedir. Etkili bir 6gretim siirecinin gergeklestirilmesi
icin meslege adanmis 6gretmenlere ihtiya¢ duyulmaktadir.
Mesleki adanmishk, bir meslek grubundaki bireylerin
mesleklerine  yonelik  baghlik  duygusu
tanimlanmaktadir (Shukla, 2014).

olarak

1.1. Ogretmenlikte Mesleki Adanmislik

Ogretmenlikte mesleki adanmislik, 6grencilerin basarisin
artirmak amaciyla meslege deger verme ve meslegi
stirdiirme istegi olarak tanimlanmaktadir. Bu kavramin
temel gostergeleri arasinda Ogretmenlik mesleginden
gurur duyma, mesleki gelisime yonelik yogun istek
besleme ve 6grencilerin gelisimleriyle yakindan ilgilenme
yer almaktadir (Ingersoll ve Strong, 2011; Klassen ve Chiu,
2011). Mesleki adanmighk, farkli bir perspektiften ele
alindiginda, 6gretmenin isine yonelik psikolojik baglilig
olarak da ifade edilmektedir (Coladarci, 1992). Meslegine
adanmis bir Ogretmenin temel Ozellikleri, Fox (1964)
tarafindan; nitelikli bir o6gretmen olma yoniindeki
motivasyon, giincel yaklagimlar: egitim-6gretim
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etkinliklerine yansitma, her 6grencinin degerli oldugu
ilkesini benimseme ve mesleki sorumluluklarin eksiksiz bir
bicimde yerine getirilmesi olarak siralanmistir. Bu tanimlar
1s181nda, mesleki adanmislik 6gretmenlerin egitim-6gretim
siireglerine olan baghhigmni, Ogrenci basarismi artirma
konusundaki motivasyonlarini ve mesleki gelisim alaninda
gosterdikleri ¢abalar1 kapsayan ¢ok boyutlu bir kavram
olarak degerlendirilmektedir (Sarug ve Aslantiirk, 2018).

Mesleki adanmishk kavrami, egitim-6gretim alan
yazininda genis yer bulan bir konudur. Celep vd. (2000),
Ogretmenlerin  orgiitsel adanmighgmi okula adanma,
o0gretmenlik meslegine adanma, ¢alisma grubuna adanma
ve Ogretim isine adanma olmak iizere dort boyutta ele

almistir. Bu boyutlar, 6gretmenlerin mesleki kimliklerinin

sekillenmesinde ve mesleki performanslariin
artirllmasinda  6nemli rol oynamaktadir. Mesleki
adanmislik, Ogretmenlerin meslek degerlerini

benimsemesi, mesleki sorumluluklarini yerine getirmede
istekli olmasi ve mesleki gelisim igin siirekli ¢aba
(Yildiz, 2020).
Ogretmenlerin mesleki adanmishk diizeylerini etkileyen
faktorler arasinda demografik ozellikler 6nemli bir yer
tutmaktadir.

gostermesi  olarak tanimlanmaktadir

Glintimiizde egitim alaninda yasanan hizli degisimler,
teknolojik gelismeler ve toplumsal beklentilerdeki artis,
O0gretmenlerin mesleki adanmishk diizeylerinin daha da
onemli hale gelmesine neden olmaktadir (Kozikoglu ve
Ozcanly, 2020). Ozellikle temel egitim kademesinde gorev
yapan smif Ogretmenleri ile dil egitimi alaninda g¢alisan
Tiirkce Tirk Dili ve Edebiyati
Ogretmenlerinin adanmusglik diizeyleri,
Ogrencilerin akademik basarilar1 ve kisilik gelisimleri
agisindan biiyiik 6nem tasimaktadir (Turhan vd., 2012).

Ogretmenleri ve
mesleki

Dil, insanin en temel iletisim araci olarak toplumsal
yasamin merkezinde yer almakta ve egitim siireclerinin
vazgecilmez bir bilesenini olusturmaktadir. Ana dili
egitimi, bireylerin bilissel gelisimlerinin temelini atan ve
yasam boyu Ogrenme siireglerini sekillendiren kritik bir
alandir. Bu baglamda, Tiirkiye'nin egitim sisteminde sinif
ogretmeni, Tiirkce dgretmeni ve Tiirk Dili ve Edebiyati
Ogretmenlerinin dil ve Ogrenme siireclerindeki rolleri
biiyiik 6nem tasimaktadir. Sinuf 6gretmenleri, 6grencilerin
formal egitime ilk adim attiklar1 ilkokul déneminde ana dili
becerilerinin temellerini atmakla sorumludur. Bu dénemde
kazanilan dinleme, konusma, okuma ve yazma becerileri,
ogrencilerin tiim akademik yasamlarini etkileyecek 6nemli
yeterliliklerdir. ~ Tiirkge Ogretmenleri ise
diizeyinde bu becerileri derinlestirme ve sistematik hale
getirme gorevini {istlenmektedir. Tiirk Dili ve Edebiyat1
ogretmenleri de lise diizeyinde dil bilincini gelistirme,
estetik duyarlilig1 artirma ve kiiltiirel aktarimi saglama
konularinda anahtar rol oynamaktadir. Bu nedenle,
Ogretmenlerin  meslege  adanmiglik
belirlenmesi 6nemlidir; bu arastirmanin da sinif, Tiirkce ve
Tirk Dili ve Edebiyati &gretmenlerinin adanmislik
diizeylerine yonelik katki umulmaktadir.

ortaokul

diizeylerinin

sunacagi

Bilindigi iizere, 6gretmenlik meslegine adanmiglik tiim
branglar icin onemli ve gereklidir; ancak Ogretilme ve
kullanilma siirecleri merkeze alindiginda Tiirkcenin, -diger
bransglarla kiyaslandiginda- sinif, Tiirkge ve Tiirk Dili ve
Edebiyati alanlariyla dogrudan ve birebir iligkili oldugu
bilinmektedir. Egitim ve ogretim ile ilgili Tiirk¢enin bu
ozelligi goz oniinde bulundurularak, arastirma yukarida
odaklanilarak

sOzl lizerine

gerceklestirilmistir.

edilen ¢ brang

Smif 6gretmenleri, egitim sisteminin temelini olusturan ve
ogrencilerin ilk formal egitim deneyimlerini sekillendiren
bir meslek grubudur. Tlkokul diizeyinde gorev yapan smif
Ogretmenleri, 6grencilerin temel akademik becerileri yarn
sira sosyal ve duygusal gelisimlerinde de o6nemli rol
oynamaktadir (Turhan vd., 2012). Bundan dolay1, simif
Ogretmenlerinin mesleki
ogrencilerin gelecekteki akademik basarilar1 ve kisilik
gelisimleri agisindan biiyiik nem tagimaktadir (Acarbas ve
Karaman, 2024). Smif 6gretmenlerinin mesleki adanmaislik
diizeylerini etkileyen degiskenler arasinda mesleki sevgi,

adanmiglik diizeyleri,

mesleki gayret, mesleki deger algisi, toplumsal statii algisi
Sinif
ogretmenleri, Tiirkce Ogretmenleri ve Tirk Dili ve
Edebiyat1 6gretmenleri arasinda yapilan karsilastirmada,
her {i¢ bransin da Ogrencilerin temel becerilerinin
gelistirilmesinde etkili rol oynadig: goriilmektedir. Ancak,
smif Ogretmenlerinin daha genis bir perspektifle ¢ok
disiplinli yaklasim sergilemeleri, Tiirk¢e ve Tiirk Dili ve
Edebiyat1 6gretmenlerinin ise daha spesifik alan bilgisi
gerektiren konularda uzmanlasmalari, mesleki adanmiglik
diizeylerini farkl sekillerde etkileyebilmektedir.

ve mesleki zorlanma faktorleri bulunmaktadir.

Tiirkge, ana dil egitiminin sorumlulugunu tasiyan ve
ogrencilerin dil becerilerinin gelistirilmesinde 6nemli rol
oynayan bir branstir. Ana dil egitimi, 6grencilerin diger
derslerdeki basarilarinin temelini olusturdugu igin, Tiirkge
O0gretmenlerinin mesleki adanmislik diizeyleri 6zel bir
onem tasimaktadir (Bozdas, 2013). Tiirk Dili ve Edebiyati
ogretmenleri, Ogrencilerin dil becerilerinin yani sira

kiiltiirel ~degerlerin  aktarilmasi ve edebi zevkin
gelistirilmesi konularinda da 6nemli sorumluluklar
tasimaktadir. Kavcar'm (2019) vurguladig:r gibi, dil,

anlama, iletisim ve diisiinme araci oldugu igin, Tiirk Dili ve
Edebiyati 6gretmenlerinin yetistirilmesi konusu biiyiik
Onem tasimaktadir. Bu branstaki 0gretmenlerin mesleki
adanmiglik diizeyleri, Ogrencilerin dil
gelisimi, kiiltiirel degerlerin aktarilmas: ve edebi zevkin
olusturulmasi agisindan 6nemlidir.

becerilerinin

1.2. Calismanin Onemi

Uluslararast  alan Ogretmenlerin  mesleki
adanmisligi konusunda yapilan arastirmalarda, 6gretmen
adanmishig ile tutku arasindaki iligski (Crosswell ve Elliott,
2004) incelenmis, ogretmen adanmishginda tutku
boyutunun 6nemi vurgulanmis ve dis etkenlerin yan1 sira
i¢ giidiilenmenin de ©6nemli rolii ortaya konulmustur.

Ogretmen adanmighiginin egitim ve okullarin gelecekteki

yazinda
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basaris1 igin en Onemli faktorlerden biri oldugu
belirtilmistir (Huberman, 1993). Day (2004), 6gretmen
adanmishgmnin ¢ok boyutlu bir kavram oldugunu ve
Ogretmenlerin kisisel, mesleki ve oOrgiitsel faktorlerden
etkilendigini vurgulamustir. Firestone (1996), Ogretmen
adanmishginin  6grenci basaris1 iizerindeki etkilerini

inceledigi calismada, adanmig O0gretmenlerin
ogrencilerinin akademik basarilarmin daha yiiksek
oldugunu gOstermistir. Arastirma, Ogretmen

adanmishiginin 6grenci motivasyonu ve 6grenme ¢iktilar
tizerinde pozitif etkiler yarattigini 6ne siirmiistiir. Graham
(1996), destekleyici okul ikliminin 6gretmenlerin mesleki
adanmishik diizeylerini artirdigini tespit etmistir. Louis
(1998), Ogretmen adanmish@imn sirdirilebilirligi
konusunda yaptig1 boylamsal ¢alismada, 6gretmenlerin
mesleki gelisim firsatlarina
diizeylerini uzun vadede etkiledigini gostermistir. Nias
(1981), oOgretmen adanmishgmin duygusal boyutunu
inceledigi c¢alismada, Ogretmenlerin mesleklerine olan

duygusal bagliliginin adanmishk diizeylerini giiglii sekilde

erisiminin  adanmiglik

etkiledigi sonucuna ulasmistir. Tsui ve Cheng (1999),
Cin'de gercgeklestirdikleri arastirmada, kiiltiirel faktorlerin
ogretmen adanmislig: tizerindeki etkilerini incelemislerdir.
Fried (1995), 6gretmen adanmishginin Ogretim kalitesi
tizerindeki etkilerini inceledigi c¢alismada, adanmis
O0gretmenlerin  daha  etkili  Ogretim  stratejileri
kullandiklarini ve 6grenci merkezli yaklasimlar: daha fazla
benimsediklerini belirlemistir.

Tiirkiye'de 6gretmenlerin mesleki adanmishgi konusunda
yapilan arastirmalar, son yillarda artis gostermektedir. Bu
aragtirmalar, degisik branslardaki 6gretmenlerin mesleki
adanmuslik diizeylerini ve bu diizeyleri etkileyen faktorleri
ortaya koymaya yonelik olarak gerceklestirilmistir. Alan
yazinda 6gretmenlerin adanmishg: (Celep vd., 2000); siuf
ogretmenlerinin meslege adanmishk diizeyine etki eden
faktorler (Turhan vd., 2012) incelenmis, Ogretmenlerin
calisma bicimlerinin bir¢ok unsurdan etkilendigi ve
mesleki adanmiglik durumlarinin birden fazla etkenin
etkisi altinda sekillendigi belirlenmistir. Ogretmenlik
meslegine baghlik oOlgegini gelistirilmis (Yildiz, 2020);
Ogretmenlerin 21. yiizyill 6gretim becerileri ile mesleki
adanmishik diizeyleri arasindaki iliski incelenmis
(Kozikoglu ve Ozcanly, 2020); ticretli Ogretmenlerin
meslege adanmighklar1 arastirilmis (Saribas vd., 2020), is
glivencesizliginin ~ 6gretmenlerin  mesleki adanmislik
olumsuz etkiledigi ortaya konulmustur.
duyulan giivenin adanmuslik
tizerindeki etkisi (Altunay, 2017); meslege adanmishk ve

arasindaki iliski (Bilgic, 2018)

diizeylerini
Yoneticilere mesleki
isten ayrilma niyeti
incelenmistir.

Deginilen arastirmalar, Tiirkiye'de dgretmenlerin mesleki
adanmishig1 konusunda 6nemli bulgular ortaya koymakla
birlikte, stnif 6gretmeni, Tiirkge 6gretmeni ve Tiirk Dili ve
Edebiyati Ogretmenlerinin  karsilastirmali  olarak
incelendigi  kapsamli  ¢alismalarin oldugu
goriilmektedir. Ayrica, yilda okunan kitap sayist gibi

sinirl

kisisel gelisim degiskenlerinin mesleki adanmuslik
tizerindeki etkisini inceleyen arastirmalarin da yetersiz
oldugu dikkat ¢ekmektedir.
O0gretmenlerin mesleki adanmisligi konusunda yapilan
arastirmalar, kavramin ¢ok boyutlu dogasini ve farkl
kiiltiirel baglamlardaki 6zelliklerini yansitmaktadir.

Uluslararas: alan yazinda

Bu ¢alisma ise sinif 6gretmeni, Tiirkge 6gretmeni ve Tiirk
Dili ve Edebiyat1 6gretmenlerinin mesleki adanmislik
diizeylerini gok boyutlu incelemeyi
amagclamaktadir. Arastirmanin problem durumu, bu {ig

olarak

branstaki d6gretmenlerin mesleki adanmislik diizeylerinin
cinsiyet, brans, mesleki kidem, gorev yeri ve yilda okunan
kitap sayis1 degiskenleri agisindan nasil farklilastiginin
ihtiyacindan  kaynaklanmaktadir.  Bu
kapsamda arastirmanin temel problemi "Simuf Ogretmeni,
Tiirkge Tirk Dili ve Edebiyati
Ogretmenlerinin mesleki adanmiglik diizeyleri cinsiyet,
brans, meslekteki kidem, gorev yeri ve yilda okunan kitap
sayist degiskenlerine gore anlamli farklilik gostermekte
ifade edilebilir.
sunulan alt problemlerle smirl tutulmustur:

belirlenmesi

Ogretmeni  ve

midir?" geklinde Arastirma asagida

1. Smuf, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin
Ogretmenlik Meslegine Adanmishk puanlari cinsiyete gore
degiskenlik gostermekte midir?

2. Sinif, Tiirkge, Tirk Dili ve Edebiyati 6gretmenlerinin
Ogretmenlik Meslegine Adanmislik puanlari arasinda
Brans Degiskeni bakimindan anlaml farklilik var midir?

3. Sinif, Tiirkge, Tirk Dili ve Edebiyati 6gretmenlerinin
Ogretmenlik meslegine adanmishk puanlarn arasinda
mesleki kidem degiskeni bakimmdan anlamli farklilik var
midir?

4. Smif, Tirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin
Ogretmenlik Meslegine Adanmishk puanlari arasinda
yerlesim yeri degiskeni bakimindan anlamli farklilik var
midir?

5. Smif, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin
Ogretmenlik Meslegine Adanmiglik puanlari ile yil iginde
okuduklar1 kitap sayilari arasinda anlamli bir iligki var
midir?

Arastirma sonuglart alan yazin 1siginda tartisilmis, elde
edilen bulgularla tutarlilik gosteren veya gelisen arastirma
sonuglarma yer verilmistir. Bu bulgular dogrultusunda
siif, Tiirk¢e, Tirk Dili ve Edebiyati 6gretmenlerinin
mesleklerine adanmishk diizeyleri konusunda ilgili
paydaslara yonelik oneriler gelistirilmistir.

660
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2. Yontem
2.1. Desen

Smif, Tiirkce, Tirk Dili ve Edebiyat1 6gretmenlerinin
mesleklerine adanmiglik diizeylerini cesitli degiskenler
agisindan incelemeyi hedefleyen bu arastirmada betimsel
model/desen kullanilmigtir. Betimsel aragtirma, incelenen
olgu, durum, birey ya da kurumlar1 mevcut kosullar
icerisinde ve herhangi bir miidahalede bulunmaksizin
oldugu gibi tanimlamay: ve betimlemeyi hedefleyen bir
arastirma yaklagimidir (Karasar, 2020). Bu model, genis
orneklemlerden elde edilen verilerin sistematik olarak
toplanmasi ve ¢oziimlenmesi yoluyla bir grubun belirli
ozelliklerini ortaya koymay1 hedefleyen ¢alismalarda
yaygin olarak kullanilmaktadir. Orneklem se¢iminde kolay
ornekleme yontemi kullanilmistir.
kolay  ve
katilimalardan veri topladiklari olasiliksiz 6rnekleme
yontemlerinden biridir. Yildirim ve Simsek'e (2016, s.o0 123)

Kolay oOrnekleme,

arastirmacilarin ulasilmasi elverigli

gore bu yontemin temel yarari, arastirmaciya hiz ve
pratiklik saglamasidir; ¢iinkii arastirmaci, yakin ve
erisilmesi kolay olan bir durumu se¢mektedir. Kolay
Ornekleme yontemini amagh stratejisiyle
desteklemek icin Kirgehir ve Gaziantep illeri 6rneklem
olarak belirlenmistir. ~Gaziantep, biiyiiksehir
statiisiinde, yiiksek go¢ alan, hizli sanayilesme ve biiyiik
Olcekli egitim sistemi dinamiklerine sahip bir il olarak,
O0gretmenlerin yogun ve karmasik bir mesleki ortamda
adanmisliklarini incelemeye olanak tanimaktadir. Buna
karsin Kirsehir, daha orta olgekli, sosyo-kiiltiirel yapisi
daha homojen ve egitim sisteminin dinamikleri daha
dengeli bir il olarak, farkli bir mesleki adanmishk
baglamini temsil etmektedir. Arastirmanin evreni, 2021-
2022 egitim-0gretim yili bahar yariyilinda Kirsehir ve
Gaziantep vilayetlerindeki resmi okullarda kadrolu olarak
gorev yapan smif, Tiirkce ve Tiirk Dili ve Edebiyati
O0gretmenleri olarak tanimlanmistir. Calisma grubunu
tegkil eden orneklem ise, bu evren igerisinden segilen ve

ornekleme

alan1

Kirgehir ile Gaziantep illeri
Ogretmeni kapsamaktadir.

genelinde gorevli 436

2.2. Orneklem

2021-2022 egitim 6gretim yil1 bahar doneminde Kirsehir ve
Gaziantep illeri devlet okullarinda gorevli sinf, Tiirkge,
Tiirk Dili ve Edebiyati 6gretmenlerinden derlenen veriler
problem ve alt problemler yoniinden uygun istatistikler
kullanilarak analiz edilmistir. Analizler sonucu ulasilan
bulgulara iliskin degerler tablolar halinde sunulmus,
birbirleriyle karsilastirilarak —agiklanmustir. Arastirma
sonuglartyla benzesik olan ya da gelisen arastirma
sonuglarma deginilmistir.

2.3. Islem

Smif, Tiirkge, Tiirk Dili ve Edebiyati 6gretmenlerinin
mesleklerine adanmishik diizeylerini gesitli degiskenler
agisindan incelemeyi hedefleyen betimsel model/desen

kullanilan bu arastirmada o6lgekleri uygulamak ve veri
toplamak icin asagidaki islem basamaklar1 uygulanmistir:

Ogretmenlerin mesleklerine adanmiglik diizeylerinin
incelenmesi hedeflenmis, Olgeklerin hangi degiskenleri
Olcecegi ve hangi Ogretmen gruplarina uygulanacagi
belirlenmistir. Oncelikle belirlenmis konuya yonelik alan
yazin arastirmast yapilmus, ilgili olcekler incelenmistir.
Kozikoglu ve Senemoglu (2018) tarafindan gelistirilmis
olan "Ogretmenlik Meslegine Adanmiglik Olgeginin hem
ifadelerinin, madde sayisinin hem de gegerlik ve giivenirlik
¢alismalarmin yeterli oldugu sonucuna varilmistir. Olgegin
bu arastirmada kullanilabilmesi igin yetkili yazardan,
6lgegin uygunlugu icin bagh olunan kurumun sosyal ve
beseri aragtirma ve yaym etigi
kurulundan, 6lgegin dgretmenlere uygulanabilmesi igin il

bilimler bilimsel

milli egitim midiirliigiinden gerekli izinler alinmistir.

Uygulama 6ncesinde Sinif, Tiirkge, Tiirk Dili ve Edebiyat1
ogretmenlerine kendilerine uygulanacak Kisisel Bilgi
Formu ve Ogretmenlik Meslegine Adanmislik Olgegi
hakkinda
gerceklestirilecek

verilerle

projesi
tanitilmustir. Ogretmenlere gerek kisisel bilgi formunun
gerekse de Ogretmenlik meslegine adanmislik 6lgeginin
kendilerine uygulanma amacinin sadece diisiincelerini
ogrenmek oldugu, uygulamanin goniilliilik esasina gore
ylrituldigi, bilgilerin  tiglinci  kisilerle
paylasilmayacagy, kisisel bilgi formu ve Olgekteki ifadeleri
dikkatle okumalari, uygun olan secenekleri isaretlemeleri,
higbir climleyi bos birakmamalar1 bilgisi verilmistir. Kisisel
Bilgi Formu ve Ogretmenlik Meslegine Adanmuislik
Olgegini yanitlamalar1 igin Ogretmenlere 20 dk siire
verilmis, eksik ya da hatali veri toplanmasini énlemek icin
gerekli onlemleri alinmis, gerektiginde ek agiklamalar

bilgi sunulmus, toplanan

arastirma

verilen

yapilmis, sorular1 yanitlanmigtir.

Toplanan veriler analiz formata
doniistiiriilmiis, yeniden, giivenirlik, 6rneklem biiytikliigi,

verilerin dagilimi incelenmistir. Istatistiksel yontemler

icin uygun bir

kullanarak veriler ¢oziimlenmis,
ciimlesine, alt problemlere yanit bulmak i¢in uygun analiz
teknikleri  segilmigtir.
aragtirmalarin sonuglarindan da hareketle betimlenmis ve

yorumlanmustir. flgililere yonelik éneriler sunulmustur.

arastirma problem

Analiz  sonuglar1  Onceki

2.4. Veri Toplama Araglar

Arastirmada belirlenen problem ve alt problemlerin test
edilmesi igin gerekli veriler, "Kisisel Bilgi Formu" ve
"Ogretmenlik Meslegine Adanmislik Olgegi" (Kozikoglu ve
Senemoglu, 2018) araciligiyla toplanmuistir.

2.4.1. Kisisel bilgi formu

Aragtirmanin  amacma uygun olarak, katilimcilarin
demografik oOzelliklerini belirlemek {izere "Kisisel Bilgi
Formu" aragtirmacilar tarafindan gelistirilmistir. Bu
formda yer alan degiskenler cinsiyet, brans, mesleki kidem,
gorev yeri ve yilda okunan kitap sayisindan olusmaktadir.
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2.4.2. Ogretmenlik Meslegine Adanmislik Olcegi

Aragtirmada kullanilan ikinci  veri
Kozikoglu ve Senemoglu (2018) tarafindan gelistirilen
"Ogretmenlik Meslegine Adanmiglik Olgegi"dir. Olgek, 5'i
Likert tipinde 20 maddeden olusmaktadir ve orijinal
¢alismada Cronbach Alpha giivenirlik katsayis1 .90 olarak
rapor edilmistir. Olgegin bu aragtirmada kullanilabilmesi
igin gerekli izin, yetkili yazardan elektronik posta yoluyla
almmustir. Bu arastirma kapsaminda olgegin giivenirlik
katsayis1 yeniden hesaplanmis ve Cronbach Alpha degeri

.99 olarak bulunmustur. Bu sonuglar, 6l¢egin giivenirlik

toplama araci,

katsayilarinin tutarh
gostermektedir. Olgek {i¢ faktorlii bir yapiya sahiptir:
Birinci faktor "Meslege Baglilik", ikinci faktor ”Ogrencilere
Adanma" ve ticiincii faktor "Ozverili Calisma" boyutlarmi
olusturmaktadar.
ifadelerden olusmaktadir. Olcek maddeleri "Kesinlikle
katilmiyorum"dan  "Kesinlikle katiliyorum"a  dogru
derecelendirilmektedir. Puanlama sisteminde "Kesinlikle
katilmiyorum" = 5, "Katilmiyorum" = 4, "Kararsizim" = 3,
"Katiliyorum" = 2 ve "Kesinlikle katiiyorum" = 1 degerini

birbirleriyle oldugunu

Olgegin tim maddeleri olumlu

almaktadir.
2.5. Veri Analizi

Arastirma kapsaminda elde edilen veriler, SPSS 29.0
istatistik paket programi aracilifiyla ¢oziimlenmistir.
Uygun istatistiksel analiz yonteminin segimi icin dncelikle
dagilim karsilay1p
karsilamadig1 test edilmistir. Orneklem biiyiikliigiiniin
50'den fazla olmasi nedeniyle, normallik varsayimmin
Kolmogorov-Smirnov  normallik
kullanilmis (Wright, 2006), ayrica toplanan verilerin
normal dagilim kosulunu saglaylp saglamadigini
saptamak igin ¢arpiklik katsayisi, normallik testleri

verilerin  normal varsayimini

sinanmasinda testi

yonteminden de yararlanilmistir. Bu inceleme sonuglars,
arastirmada uygulanacak parametrik veya non-parametrik

istatistiksel tekniklerin belirlenmesinde temel
olusturmustur.
Tablo 1.
Normallik testi

Kolmogorov-Smirnov Shapiro-Wilk

Statistic sd Sig. Statistic sd Sig.
Toplam .19 436 <.001 .85 436 <.001

Not. a. Lilliefors Significance Correction

Tablo 1'de sunulan normallik testi sonuglarindan hareketle,
anlamlilik degerinin .05'ten kiiciik oldugu (p <.05) ve bu
verilerin normal dagilim gostermedigi belirlenmistir. Bu
nedenle, arastirmada parametrik olmayan istatistiksel
testlerin kullamilmasma karar verilmistir. "Ogretmenlik
Meslegine Adanmiglhik Olgegi" (Kozikoglu ve Senemoglu,
2018) araciligryla smif, Tiirkge ve Tiirk Dili ve Edebiyati
ogretmenlerinin mesleki adanmislik diizeylerine iliskin
toplanan veriler, parametrik olmayan testler kullanilarak

analiz edilmistir. Bu kapsamda Mann-Whitney U Testi,
Kruskal-Wallis Testi ve Spearman rho korelasyon katsayisi
teknikleri uygulanmistir. Arastirmanin alt problemlerine
yonelik analiz teknikleri su sekilde belirlenmistir: Birinci alt
problemin ¢oziimlenmesinde Mann-Whitney U Testi;
ikinci, {i¢lincii ve dordiincii alt problemlerin analizinde
Kruskal-Wallis Testi; besinci alt problemin incelenmesinde
ise Spearman rho korelasyon katsayis1 kullanilmistir.
Kruskal-Wallis Testi sonucunda gruplar arasinda anlaml
farklilik tespit edilen durumlarda, bu farkliligin kaynagimni
belirlemek amaciyla post hoc testlerinden Tamhane's T2
testi uygulanmustir. Tiim analizlerde anlamlilik diizeyi .05
olarak kabul edilmistir.

3. Bulgular

bahar
déneminde Kirsehir ve Gaziantep illeri devlet okullarinda
gorevli Orneklem simif, Tiirkge, Tiirk Dili ve Edebiyat:
Ogretmenlerinin
diizeyleri cinsiyet, brans, meslekteki kidem, gorev yeri,
yilda okunan kitap sayisi degiskenlerine gore farklilasip
farklilagmadiklari elde
agiklanmis ve alt problemlere yonelik toplanan veriler de
ilgili istatistiksel teknikler araciligiyla ¢6ziimlenmistir.

Bu boliimde 2021-2022 egitim o&gretim yili

“dgretmenlik meslegine adanmigslik”

incelenmis, edilen bulgular

3.1. Ol¢egin Geneli ile Ilgili Bulgular

3.1.1. Smuf, Tirkge, Tirk Dili ve Edebiyati
O0gretmenlerinin Ogretmenlik meslegine adanmishk

puanlarmin diizeyi nedir?

Tablo 2.

Simif, Tiirkce, Tiirk Dili ve Edebiyat: 6gretmenlerinin
ogretmenlik meslegine adanmislik puanlarimn diizeylerine
iliskin aritmetik ortalama ve standart sapma degerleri

Faktorler n X S
1. Meslege baghlik 436 247 1.39
2. Ogrencilere adanma 436 247 1.39
3. Ogzverili calisma 436 250 124
4. Ogretmenlik Meslegine 436 247 1.32
Adanmuslik Olgegi

Not. n: Orneklemdeki katihma say1si, X: Aritmetik ortalama, S: Standart
sapma

Tablo 2'de goriildiigii gibi simif, Tiirkge, Tiirk Dili ve
Edebiyati ogretmenlerinin  "Ogretmenlik ~ Meslegine
Adanmislik Olgegi" “Meslege baglilik” alt boyutuna iligkin
ortalama puanu X = 24703 (katiliyorum) ile 2,5001
(katiliyorum) arasinda  degismektedir. Ogretmenler
“Ozverili Calisma” alt boyutundan en yiiksek ortalama
puani alirken, “Ogrencilere adanma” boyutundan en
diisiik ortalama puani almiglardir. Smnif, Tiirkge, Tiirk Dili
ve Edebiyati ogretmenlerinin Ogretmenlik Meslegine

Adanmislik Olgegi ortalama puanlar1 ise 2,4784
(katiliyorum) diizeyindedir.
Ogretmenlerm mesleki adanmighk  Olgegi  genel

ortalamasinin "katiliyorum" diizeyinde seyretmesi, onlarin
mesleklerine kars1 orta diizeyde pozitif bir baghlik
sergilediklerini, ancak bu bagliigin yiiksek diizeyde bir
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coskuya veya tam bir Ozdeslesmeye doniismedigini
gostermektedir. Bu genel egilimin aksine,
calisma" alt boyutundan alinan en yiiksek ortalama puan,
O0gretmenlerin meslegin 6zverili ve goniilliiliik gerektiren
yonlerine daha fazla odaklandiklarini ortaya koymaktadir.
Pedagojik agidan bu durum, 6gretmenlerin 6grenci basarisi
ve egitim kalitesi i¢in kisisel sinirlarini zorlama egiliminde
olduklarmi vurgular. En diisitk puanin alindig: alt boyut
ise, Ogretmenlerin mesleki adanmishklarinin duygusal
bilegenlerinde
distindiirmektedir. Bu bulgu, 6gretmenlerin gérev odakl
bir adanmishik sergiledigini, ancak bu adanmishgin
psikolojik refah ve wuzun vadeli baglhlik agisindan
desteklenmesi gerektigini gostermektedir.

"Ozverili

iyilestirme alanlar1 oldugunu

3.2. Birinci Alt Problemle ilgili Bulgular

3.2.1. Sinif, Tirk Dili ve Edebiyati
O0gretmenlerinin 6gretmenlik meslegine adanmishk
puanlari

Tiirkge,

cinsiyete gore degiskenlik gdstermekte
midir?

Bu arastirmada, 195 erkek ve 238 kadin ogretmenden
olusan toplam 433 sinif, Tiirk¢e, Tiirk Dili ve Edebiyati
O0gretmeninin mesleki adanmishk puanlar
cinsiyet degiskeni bakimindan istatistiksel agidan anlamli
bir farkliligin var olup olmadigini belirlemek {izere Mann-
Whitney U testi uygulanmis ve elde edilen bulgular Tablo
3’te ayrintili olarak sunulmustur.

arasinda

Tablo 3.

Swmif, Tiirkce, Tiirk Dili ve Edebiyati 0gretmenlerinin
ogretmenlik meslegine adanmishk puanlari arasinda cinsiyet
degiskenine gore farklilasma durumuna iliskin bulgular

Cinsiyet n Sira Sira U p
Ortalamalar1 ~ Toplami

Erkek 195 23491 45807.50

Kadin 238 20233 48153.50 19712.50 007

Toplam 433

Not. n:Orneklemdeki katilimei sayisi, U: Mann-Whitney test istatistigi, p:
Anlamlilik katsay1st

Tablo 4.

Tablo 3'te sunulan Mann-Whitney U testi sonuclari
degerlendirildiginde, erkek ve kadin oOgretmenlerin
Ogretmenlik Meslegine Adanmighk puan ortalamalart

arasinda istatistiksel agdan anlamli bir farklilik
saptanmistir (U=19712.500; p<.05). Sira ortalamalari
karsilastirildiginda, erkek Ogretmenlerin kadin

O0gretmenlere kiyasla istatistiksel olarak anlaml diizeyde
daha yiiksek adanmishk puanlarma sahip olduklar
belirlenmistir.  Bu  bulgu, cinsiyet degiskeninin
Ogretmenlerin mesleki adanmuislik diizeyleri tizerinde etkili
oldugunu gostermektedir.

Kadin agirlikli bir meslek olan 6gretmenligi tercih eden
erkek bireylerde, bu se¢cimin daha giiclii bir mesleki kimlik
algis1 ve yiiksek igsel giidiilenme ile iligskilendirilebilecegi
diistiniilmektedir. Bu durum, erkek 6gretmenlerin meslege
yonelik daha belirgin bir mesleki ¢agr1 hissi tasidigina ve
basar1 beklentisiyle hareket ettigine isaret edebilir. Ote
yandan, kadin
puanlarmin gorece diisiik olmasi, mesleki rollerinin yani
sira {iistlendikleri toplumsal cinsiyet rolleri ve ev igi

ogretmenlerin  mesleki adanmislik

sorumluluklarin yarattig1 ek yiikiin adanmislik boyutlarin
olumsuz etkilemesiyle iliskilendirilebilir.

3.3. ikinci Alt Problemle Ilgili Bulgular

3.3.1. Siuf, Tiirkge, Tiirk Dili ve Edebiyati
Ogretmenlerinin Sgretmenlik meslegine adanmishk
puanlar1 arasinda brans degiskeni bakimimdan anlamh
farkhilik var midir?

Bu arastirmada, 198 smif 6gretmeni, 149 Tiirkge 6gretmeni
ile 83 Tiirk Dili ve Edebiyat1 6gretmeninden olusan toplam
430 kisilik Orneklemin mesleki adanmishk puanlar
arasinda brans degiskeni bakimindan istatistiksel agidan
anlamli bir farklihgin var olup olmadigini belirlemek iizere
Kruskal-Wallis testi uygulanmis ve elde edilen bulgular
Tablo 4'te ayrintili olarak sunulmustur.

Swnmif, Tiirkge, Tiirk Dili ve Edebiyat: 6gretmenlerinin 6gretmenlik meslegine adanmislik puanlar: arasinda brang degiskenine gore

farklilasma durumuna iliskin bulgular

Branglar n Sira Ortalamalari sd 2 P Fark
Siruf 198 149.70 2 112.26 <.001 Tirkce-Siuf
Tiirkge 149 290.25 Tirkge-Tiirk Dili ve Ed.
Tiirk Dili ve Edebiyat1 83 238.27 Tiirk Dili ve Ed.-Smuf
Toplam 430
Not. n: Orneklemdeki katilimet say1sy, ss: Serbestlik derecesi, p: Anlamlilik katsay1st
adanmiglik  diizeyleri 1iizerinde etkili oldugunu

Tablo 4'te sunulan Kruskal-Wallis testi sonuglar:
incelendiginde, arastirmaya katilan sinif, Tiirkge, Tiirk Dili
ve Edebiyat1 6gretmenlerinin mesleki adanmislhik puanlar
arasinda brans degiskeni agisindan istatistiksel olarak
anlamli bir farklilik tespit edilmistir (x?=112.269; p<.05). Bu

bulgu, brans degiskeninin Jgretmenlerin  mesleki

gostermektedir. Gruplar arasindaki farkliligin kaynagin
belirlemek amaciyla post hoc analizleri gerceklestirilmistir.
Bu dogrultuda Tamhane's T2 testi uygulanmistir. Post hoc
analiz sonuglari, Tiirkce 6gretmenleri ile sinif 6gretmenleri,
Tiirkge 6gretmenleri ile Tiirk Dili ve Edebiyat1 6gretmenleri

ve Tirk Dili ve Edebiyati 0&gretmenleri ile smuf
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Ogretmenleri arasinda istatistiksel bakimdan anlamh
farkliliklar oldugunu ortaya koymustur. Sira ortalamalar:
karsilastirlldiginda,  Tiirkge
adanmiglik puanlarinin hem sinif 6gretmenlerinden hem
de Tiirk Dili ve Edebiyati 6gretmenlerinden istatistiksel

Ogretmenlerinin  mesleki

agidan  anlamli  diizeyde daha yiiksek oldugu
belirlenmistir.
Tiirkge Ogretmenligi, Ogrencilerin okuma, yazma,

konusma, dinleme dil becerilerini kazandirmada merkezi
bir konuma sahiptir; bu durum, 6gretmenlerin kendilerini
egitim sisteminin 6nemli bir dgesi olarak algilamalarina ve
dolayisiyla daha yiiksek bir mesleki 6z-yeterlik ve gorev
bilinci gelistirmelerine yol acabilir. Smuf 6gretmenleri,
¢oklu disiplin alaninda ¢alismanin getirdigi dagink
odaklanmayla karsi karsiya kalirken, Tiirk Dili ve
Edebiyat: ise genellikle daha yiiksek
akademik Dbeklentiler ve odakli  baskilarla

Ogretmenleri
smav

Tablo 5.

ugrasmaktadir. Buna karsin Tiirk¢e Ogretmenleri,
ogrencilerin dil ve iletisim becerilerini insa etme
sorumlulugu ile mesleklerine karsi daha derin bir duygusal

baghlik ve anlam arayis1 hissedebilirler.
3.4. Ugiincii Alt Problemle Tlgili Bulgular

3.4.1. Smuf, Tirkge, Tirk Dili ve Edebiyati
O0gretmenlerinin 6gretmenlik meslegine adanmishk
arasinda mesleki kidem degiskeni
bakimindan anlamli farklilik var midir?

puanlari

Arastirmaya katilan toplam 435 sinif, Tiirkce, Tiirk Dili ve
Edebiyati 6gretmenlerinin mesleki adanmiglik puanlar
arasinda kidem degiskeni agisindan anlamli bir farkliligin
bulunmadigin belirlemek amaciyla
gerceklestirilen Kruskal-Wallis testi sonuglar1 Tablo 5'te
sunulmustur.

bulunup

Swnif, Tiirkge, Tiirk Dili ve Edebiyat: 6retmenlerinin 63retmenlik meslegine adanmislik puanlari arasinda mesleki kidem degiskenine

gore farkhilagma durumuna iliskin bulgular

Mesleki Kidem  n Sira Ortalamalar: sd e P Fark

1-5 Y1l 86 169.33 4 50.14 <.001 11-15 Yal-1-5 Yal
6-10 Y1l 54 192.17 16-20 Y11-1-5 Y1l
11-15 il 58 238.71 16-20 Yi1-6-10 Yil
16-20 Y1l 83 295.60 16-20 Yal-11-15 Y1l
20 Yil+ 154 204.62 16-20 Y11-20 Yil+
Toplam 435

Not. n: Orneklemdeki katilimci sayisi, sd: Serbestlik derecesi, p: Anlamlilik katsayisi

Tablo 5'teki analiz sonuglarina gore, arastirmaya katilan
simif, Tiirkge, Tiirk Dili ve Edebiyati 6gretmenlerinin
ogretmenlik meslegine adanmislik puanlari arasinda brans
degiskeni farkin  oldugu
belirlenmistir. (?=50,141; p<.05). Bu bulgulara dayanilarak
katilan Tiirke, Tirk Dili ve Edebiyati
Ogretmenlerinin  6gretmenlik  meslegine adanmuslik
puanlar1 iizerinde mesleki kidem degiskeninin etkili
oldugu soylenebilir. Gruplar arasinda gozlemlenen anlaml
farkin kaynagini belirlemek iizere analizler yapilmistir. Bu
amagla ileri analizlerde (post hoc), ¢oklu karsilastirma
testlerinden Tamhane’s T2 testi secilmistir.

bakimindan anlamli  bir

sinif,

Analizler sonucunda mesleki kidemleri 11-15 yil ile 1-5 y1l,
16-20 yil ile 1-5 y1l, 16-20 yil ile 6-10 yil, 16-20 yil ile 11-15
yil ve 16-20 yil ile 20 Yil+ arasinda anlamli farkliliklar
goriilmiistiir. Bu sonuglara gore mesleki kidemi 11-15 yil
olan smif, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin
ogretmenlik meslegine adanmisliklarinin 1-5 yi1l mesleki
kidemi olanlara gore yiiksektir. Mesleki kidemi 16-20 yil
olan smnif, Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin
ogretmenlik meslegine adanmislik puanlarinin mesleki
kidemi 1-5 yil, 6-10 y1l, 11-15 yil ve 20 yil ve daha fazla
olanlara gore biiyiik oldugu goriilmektedir. Bu bulgularin
tanikliginda mesleki kidemi 16-20 yildan az ve 20 yil ve

daha fazla olan smuf, Tiirk¢e, Tiirk Dili ve Edebiyat
Ogretmenlerinin  6gretmenlik  meslegine adanmishk
puanlarmin diisiik oldugu sylenebilir.

Mesleki adanmiglik diizeyinin 16-20 yil kidem grubunda
artis gostermesi ve 20 yil ve {izeri kidemde diisiis
gostermesi, dgretmenlik kariyerinin psikolojik evrelerini
yansitan Onemli bir bulgudur. 16-20 yil araligy,
ogretmenlerin mesleki bilgi, sinif yonetimi becerileri ve
yeterlilikler agisindan en yiiksek oz-yeterlik ve ustalik
seviyesine ulastig1 donemi temsil eder. Buna karsin, 20 yil
ve tizeri kidem grubunda gozlemlenen adanmishk diisiisii,
yorgunlugu, mesleki tiikenmiglik, egitim sistemindeki
stirekli degisimlere uyum zorlugu ile iliskilendirilebilir.

3.5. Dérdiincii Alt Problemle ilgili Bulgular

3.5.1. Smif, Tiirkge, Tirk Dili ve Edebiyati
Ogretmenlerinin &gretmenlik meslegine adanmislik
puanlar1 arasinda yerlesim yeri degiskeni bakimindan

anlaml farklilik var midir?

Aragtirmaya katilan 12 ogretmenin Koy/Kasaba, 210
Ogretmenin ilge Merkezi, 199 6gretmenin il Merkezi, 14
ogretmenin diger yerlesim yerlerinde yasadigi 435 Simnif,
Tiirkge, Tiirk Dili ve Edebiyat1 6gretmenlerinin mesleki
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adanmislik puanlar1 arasinda yerlesim yeri degiskeni
agisindan anlamli bir farkliigin bulunup bulunmadigin

Tablo 6.

tespit etmek amaciyla gergeklestirilen Kruskal-Wallis testi
sonuglari Tablo 6'da sunulmustur.

Sumif, Tiirkce, Tiirk Dili ve Edebiyat: 63retmenlerinin 6gretmenlik meslegine adanmighk puanlar: arasinda yerlesim yeri degiskenine

gore farkhilagma durumuna iliskin bulgular

Yerlegim Yerleri n Sira Ortalamalar: sd w2 P Fark
Koy/Kasab 12 145. 67 .
. Oy/Kasa a. 11 Merkezi-Koy/Kasaba
Ilce Merkezi 210 167.70 . . .
; . 11 Merkezi-Ilge Merkezi
11 Merkezi 199 280. 84 3 92.59 <.001 . L.

N 11 Merkezi-Diger
Diger 14 141.29
Toplam 435

Not. n: Orneklemdeki katilimer sayisy, sd: Serbestlik derecesi, p: Anlamhlik katsayist

Tablo 6'da
degerlendirildiginde, arastirmaya katilan simnif, Tiirkce ve
Tiirk Dili ve Edebiyat1 6gretmenlerinin mesleki adanmighk
puanlar1 arasinda yerlesim yeri degiskeni agisindan
istatistiksel olarak anlamli bir farklilik tespit edilmistir
(x?=92.593; p<.05). Bu bulgu, yerlesim yeri degiskeninin
0gretmenlerin mesleki adanmaislik diizeyleri iizerinde etkili
oldugunu gostermektedir. Gruplar arasindaki farkliligin

sunulan Kruskal-Wallis testi sonuglari

kaynagini analizleri
gerceklestirilmistir. Bu dogrultuda Tamhane's T2 testi
uygulanmistir. Post hoc analiz sonuglari, il merkezi ile
koy/kasaba, il merkezi ile ilge merkezi ve il merkezi ile
diger farkliliklar

oldugunu ortalamalar
yapan

belirlemek amaciyla post hoc

yerlesim yerleri arasinda anlamh
ortaya
kargilastirildiginda, il
Ogretmenlerin puanlarmin
koy/kasabada, ilge diger
yerlerinde gorev yapan ogretmenlerin puanlarindan

koymustur.  Sira

merkezinde  gorev
mesleki adanmuislik
merkezinde ve yerlesim
istatistiksel agidan anlamli diizeyde daha yiiksek oldugu
belirlenmistir. Bu bulgular 15181nda,
biiyiikligii ile 6gretmenlerin mesleki adanmislik diizeyleri
arasinda pozitif yonlii bir iliski oldugu soylenebilir.
Yerlesim yerinin biiyiikligii arttik¢a 6gretmenlerin mesleki
adanmighk puanlarmin yiikseldigi,
kiiciilmesiyle birlikte mesleki adanmishk puanlarinin

distiigii goriilmektedir.

yerlesim yeri

yerlesim yerinin

Tablo 7.

Swmf, Tiirkce, Tiirk Dili ve Edebiyati 0gretmenlerinin
ogretmenlik meslegine adanmighk puanlart ile il icinde
okuduklar: kitap sayilar: arasindaki korelasyon

Okunulan Kitap Sayis1  p

Ogretmenlik meslegine 31 <01
adanmislik
Not. ** Korelasyon 0.01 diizeyinde anlamlidir. N=436

Tablo 7'de sunulan Spearman rho korelasyon analizi
sonuglar1 incelendiginde, sinuf, Tiirkce ve Tirk Dili ve
Edebiyati Ogretmenlerinin mesleki adanmishik toplam
puanlart ile yil iginde okuduklar: kitap sayilar1 arasinda

Il merkezinde gorev yapan &gretmenlerin mesleki
adanmislik puanlarinin  diger yerlesim yerlerindeki
meslektaslarina gore anlamli diizeyde yiiksek olmasi,
cevresel ve kurumsal desteklerin adanmiglik {izerindeki
onemli etkisini gostermektedir. il merkezlerindeki okullar,
genellikle daha zengin fiziki olanaklara, daha genis mesleki
gelisim firsatlarma ve daha giiclii sosyal destek aglarmna
sahiptir. Bu durum, &gretmenlerin mesleki &z-yeterlik
algilarini giiclendirerek, gorevlerini daha etkin bir sekilde
yerine getirebilecekleri inancini pekistirir. Kdy/kasaba gibi
daha kiiciik yerlesim yerlerinde gorev yapan &gretmenler,
smnirhh kaynaklar ve yetersizliklerle karsilasabilirler. Bu
zorluklar, Ogretmenlerin mesleki tiikenmislik riskini
artirarak, meslege olan duygusal bagliliklarini ve gorev
algilarmi diistirebilir.

3.6. Besinci Alt Problemle Ilgili Bulgular

3.6.1. Sinuf, Tiirkge, Tiirk Dili ve Edebiyati
Ogretmenlerinin &gretmenlik meslegine adanmislik
puanlar1 ile yil iginde okuduklar1 kitap sayilari
arasinda anlamli bir iliski var midir?

Arastirmaya katilan sinif, Tiirkge ve Tiirk Dili ve Edebiyati
Ogretmenlerinin mesleki adanmighik puanlari ile yil iginde
okuduklar1 kitap sayilari arasinda anlamli bir iligkinin
bulunup bulunmadigimi
gergeklestirilen Spearman rho korelasyon analizi sonuglar1

belirlemek amactyla

Tablo 7'de sunulmustur.

pozitif yonlii, orta diizeyde ve istatistiksel acidan anlaml
bir iliski bulunmustur (r+=.313, n=436, p<.01). Korelasyon
katsayisinin (rs=.313) orta diizeyde bir iliskiyi gosterdigi
belirlenmistir. Bu bulgular dogrultusunda, smnif, Tiirkce ve
Tirk Dili ve Edebiyatt &gretmenlerinin yil iginde
okuduklar1 kitap sayis: arttik¢a mesleki adanmislik toplam
puanlarmin da yiikseldigi soylenebilir.

Ogretmenlerin y1l iginde okuduklari kitap sayisi ile mesleki
adanmiglik diizeyleri arasinda saptanan pozitif yonlii ve
anlaml iligski, okuma eyleminin salt bir aliskanlik olmanin
Otesinde, egitici kimligin ve psikolojik iyi olusun bir
gostergesi oldugunu ortaya koymaktadir. Yiiksek okuma
aligkanligina sahip 6gretmenler, genellikle yiiksek igsel
glidiilenme, entelektiiel merak ve siirekli gelisim gibi
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psikolojik 6zelliklere sahiptirler. Bu 6zellikler, 6gretmenlik
mesleginin gerektirdigi 6grenmeye aciklik ve yenilikgilik
ile dogrudan ortiiserek, meslege olan baghhg1 ve
adanmighg gliclendirir. Egitimsel agidan bakildiginda ise,
okuyan 6gretmenler hem &grencileri icin giiglii bir 6rnek
olusturur hem de okuma yoluyla edindikleri genis kiiltiirel
birikim ve biligsel esneklik sayesinde sinif ici etkilesimlerini
ve sorun ¢dzme becerilerini artirirlar.

4. Tartisma

Bu arastirmanin sonuglar1 incelendiginde, erkek ve kadin
Ogretmenlerin mesleki adanmiglik puan ortalamalar
arasinda istatistiksel bakimdan anlamli bir farkin
bulundugu bulgusuna ulasilmistir. Sira ortalamalari
kargilastirildiginda, erkek 0gretmenlerin kadin
Ogretmenlere kiyasla istatistiksel olarak anlamli diizeyde
daha yiiksek adanmishk puanlarma sahip olduklar
belirlenmistir. Bu bulgu, alan yazindaki bazi arastirma
sonuglartyla tutarliik gostermektedir. Kozikoglu ve
Ozcanlh (2020), Altunay (2017), Bozdas (2013), Altinkurt vd.
(2012) ile Oztas (2010) tarafindan yiiriitiilen calismalarda
da benzer sonuglara ulasilmistir. Buna karsin, bu bulgu
Saribas vd. (2020), Korkmaz (2014), Turhan vd. (2012),
Ertiirk (2011) ve Atar (2009) tarafindan gerceklestirilen
arastirmalarin  sonuglariyla celismektedir. Saribas vd.
(2020) tarafindan yapilan arastirmada, &gretmenlerin
adanmishik diizeyleri ile cinsiyet degiskeni
arasinda anlamli bir iliski bulunmadig1 rapor edilmistir. Bu
goriis, mesleki adanmislik diizeyinde cinsiyetin belirleyici
bir degisken olmadigin1 hem kadin hem de erkek
Ogretmenlerin meslegi benzer diizeylerde benimsedigini
one stirmektedir. Bu farkli bulgular 1s1§1nda, 6gretmenlik
mesleginin belirli bir cinsiyetle 6zdeslestirilemeyecegi ve
cinsiyet degiskeninin mesleki adanmislhik {izerindeki

mesleki

etkisinin = arastirmadan  arastirmaya  degisebilecegi
sOylenebilir.
Cinsiyet farkliliklari, mesleki adanmighgin farkh

boyutlarinda kendini gostermektedir. Kadin 6gretmenlerin
mesleki kimlik algilar1 (Ugar Celebi, 2018), gorev algisi
(Aydin ve Aslan, 2024) ve duygusal baghlik diizeyleri
(Acarbas ve Karaman, 2024) daha yiiksek iken, erkek
O0gretmenlerin kimlik algilar1 (Ugar Celebi, 2018) ve
teknoloji entegrasyonu 0z-yeterlik algilar1 (Gokbulut ve
Giirtepe, 2024) daha yiiksektir.

Cinsiyet degiskeni, 6gretmenlik mesleginin kadin agirlikl
bir meslek olmasi nedeniyle &6zel bir 6neme sahiptir
(Crosswell ve Elliott, 2004). Uluslararas: aragtirmalar,
ogretmenlik mesleginde kadin oraninin %80'e ulastigini ve
kadin ogretmenlerin mesleki adanmuslik diizeylerinin
erkek Ogretmenlerden farklilastiini  gostermektedir
(OECD, 2019). Cinsiyet degiskeni, 6gretmenlerin mesleki
adanmushik diizeyleri {izerinde etkili olan en Onemli
demografik etkenlerden biri olarak alan yazinda one
¢ikmaktadir. Toplumsal cinsiyet rolleri, meslek se¢imi
glidiilenmeleri ve mesleki kimlik algilari, kadin ve erkek
Ogretmenlerin mesleklerine olan yaklagimlarint farkl
sekillerde etkilemektedir (Durualp, 2024). Bu durum,

ozellikle sinif 6gretmeni, Tiirkce 6gretmeni ve Tiirk Dili ve
Edebiyat1 6gretmenleri gibi temel egitim alanlarinda gorev
yapan dgretmenler i¢in biiyitk Snem tagimaktadir.

Brans degiskeni de mesleki adanmislik iizerinde etkili olan
onemli faktorlerden biridir. Sinif O6gretmenleri, Tiirkge
ogretmenleri ve Tiirk Dili ve Edebiyat1 6gretmenlerinin her
birinin farkli 6gretim programlari, Ogrenci gruplari ve
mesleki sorumluluklar1 bulunmaktadir (Seferoglu, 2004).
Bu arastirmaya katilan sinif, Tiirkge, Tiirk Dili ve Edebiyat1
Ogretmenlerinin  6gretmenlik  meslegine adanmislik
puanlar1 arasinda brans degiskeni yoniinden anlamli bir
farkin oldugu belirlenmistir. Bu bulgulara dayanilarak
smif, Tirkge, Tiirk Dili ve Edebiyati 6gretmenlerinin
o0gretmenlik meslegine adanmislik puanlari tizerinde brang
degiskeninin etkili oldugu sdylenebilir. Gruplar arasinda
gozlemlenen bu anlamli farkin kaynagmi saptamak
amaciyla ileri analizler (post hoc) yapilmistir. Analizler
sonucunda Tiirk¢e ile smif, Tiirkge ile Turk Dili ve
Edebiyaty, Tiirk Dili ve Edebiyat ile sinif branglar: arasinda
anlaml farkliliklar goriilmiistiir. Bu sonuglara gore Tiirkge
O0gretmenlerinin
puanlarmin smif ile Tiirk Dili Edebiyati branslarinin
ogretmenlik meslegine adanmiglik puanlarindan daha
biiyiik oldugu sdylenebilir.

Smif Ogretmeni, Tiirkce ogretmeni ve Tiirk Dili ve
Edebiyati 0gretmenleri arasindaki mesleki adanmishk
diizeyi farkliliklari, arastirmanin 6nemli bulgularindan
biridir. smif Ogretmenleri ile brans
O0gretmenleri adanmislik diizeyleri
agisindan anlamli farklar oldugu belirtilmektedir. Sinif
O0gretmenlerinin mesleki adanmishk diizeyleri, gesitli
faktorlerle iligkilidir. Acarbas ve Karaman'in (2024)
aragtirmasinda, sinuf

ogretmenlik meslegine adanmishk

Alan yazinda,
arasinda mesleki

ogretmenlerinin mesleki
adanmigligmin smf yonetimi becerilerini pozitif yonde
etkiledigi
Ogretmenlerinin mesleki adanmishik diizeylerinin yiiksek
oldugunu ve bu durumun egitim-6gretim siirecine olumlu

sonucuna ulasilmistir. Bu bulgu, simif

yansidigmi  gostermektedir. Ispir ve Yildiz'm (2023)
aragtirmalarinda, Ogretmenlerinin  profesyonel
tutumlari ile mesleki adanmislik arasinda yiiksek diizeyde
anlamh pozitif iliski bulunmustur. Bu sonug,
O0gretmenlerinin tutumlarinin

sinif

smnif
mesleki adanmuislik
diizeylerini dogrudan etkiledigini gostermektedir. Turhan
vd. (2012), smif Ogretmenlerinin mesleki adanmislik
diizeylerini etkileyen faktorler arasinda is doyumu, is
cabasi, is takdiri, sosyal statii ve is gerginligini belirlemistir.
Bununla birlikte, alan yazindaki bazi calismalar bu
bulguyu desteklememektedir. Ornegin, Aydin ve Aslan
(2024) tarafindan yapilan arastirmada, brans degiskeninin
ogretmen kimligi iizerinde anlamli bir farklilasmaya yol
agmadig1 saptanmistir. Benzer sekilde, Giiner (2006) de
ilkogretim ve ortadgretim kademelerinde gorev yapan
Ogretmenlerin mesleki adanmuigliklar1 arasinda anlamli bir
fark olmadigini rapor etmistir. Bu bulgular, brans
farkliliklarinin her zaman mesleki adanmiglik {izerinde
belirleyici olmayabilecegini gostermektedir. Ogretmenlerin
bireysel o&zellikleri, mesleki deneyimleri ve c¢alisma
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kosullar gibi faktorlerin brans farkliliklarindan daha etkili
olabilecegi diisiiniilmektedir.

Tiirkge 6gretmenleri ve Tiirk Dili ve Edebiyat1 6gretmenleri
agisindan degerlendirildiginde, bu brans 6gretmenlerinin
dil ve edebiyat uzmanliklari,
adanmiglik diizeylerini etkileyebilir. Oztiirk vd.nin (2023)
arastirmasinda Dbelirtildigi gibi, Ogretmenlerin okuma
aligkanliklar1  mesleki desteklemektedir.
Tiirkce ve edebiyat 6gretmenlerinin dogas1 geregi okuma
ve yazma becerilerine daha fazla odaklanmalari, mesleki

alanindaki mesleki

gelisimlerini

adanmuslik diizeylerini artirabilir.

Arastirmaya katilan sinif, Tiirkge ve Tiirk Dili ve Edebiyati
Ogretmenlerinin mesleki adanmislik puanlar1 arasinda
mesleki kidem degiskeni agisindan istatistiksel olarak
anlamli farkhliklar tespit edilmistir. Post hoc analiz
sonuglari, belirli
farkhiliklar oldugunu ortaya koymustur: 11-15 yil ile 1-5 y1l,
16-20 yil ile 1-5 y1l, 16-20 yil ile 6-10 yil, 16-20 yil ile 11-15
yil ve 16-20 yil ile 20 yil ve tizeri kidem gruplar: arasinda
farkliliklar
karsilastirildiginda,
O0gretmenlerin mesleki adanmishik diizeylerinin 1-5 yil
kideme sahip 6gretmenlere kiyasla anlamli diizeyde daha
yiiksek oldugu belirlenmistir. Benzer sekilde, 16-20 yil
mesleki
puanlarmin 1-5 yil, 6-10 yil, 11-15 yil ve 20 yil ve tizeri
kideme sahip Ogretmenlerin puanlarindan istatistiksel
agidan anlamli diizeyde daha yiiksek oldugu saptanmuistir.
Bu bulgular 1s5181nda, 16-20 y1l kidem grubunun diger tiim
kidem gruplarina gore en yiiksek mesleki adanmislik
diizeyine sahip oldugu goriilmektedir. Buna karsm, 16-20
yildan az kideme sahip 6gretmenler ile 20 yil ve iizeri
kideme

kidem gruplar1 arasinda anlaml

anlamli gorlilmiistiir. Sira  ortalamalar:

11-15 yil mesleki kideme sahip

kideme sahip Ogretmenlerin adanmislik

sahip mesleki
puanlarmin gorece daha diisiik oldugu soylenebilir.
Mesleki
adanmushik diizeyleri {izerinde etkili oldugu bulgusunun,

aragtirmanin oldugu

Ogretmenlerin adanmuislik

kidem degiskeninin &gretmenlerin mesleki
Onemli

sonuglarindan  biri
degerlendirilmektedir.

Mesleki kidem, ogretmenlerin deneyim kazanmasi ve
mesleki kimliklerinin gelismesi ac¢isindan O6nemli bir
degiskendir. Deneyimli 6gretmenlerin mesleki adanmiglik
diizeylerinin yeni baglayan ogretmenlerden farklilastigt
bilinmektedir (Day, 2004). Gokbulut ve Giirtepe'nin (2024)
aragtirmasinda, 16-20 yil aras1 mesleki kideme sahip
ogretmenlerin 6zyeterlik algilari, 6-10 yil ile 21 y1l ve tizeri
mesleki kideme sahip Ogretmenlerden daha yiiksek
bulunmustur. Bu bulgu, mesleki deneyimin belirli bir
noktaya kadar artig gosterdigini, ancak ¢ok uzun siireli
deneyimin her avantaj saglamayabilecegini
gostermektedir. karsin, alan yazindaki
caligmalar farkli bulgular sunmaktadir. Ornegin, Aydin ve
Aslan (2024) ile Altunay (2017) tarafindan yiiriitiilen
aragtirmalar, mesleki deneyim degiskeninin O6gretmen
kimligi, 6z yeterlik ve is doyumu algilarinda, kidemli
ogretmenler lehine anlamli bir farklilasmaya yol agtigin
ortaya koymustur. Bu sonug, artan mesleki deneyimin
Ogretmenlerin mesleki giivenlerini ve is tatminlerini

Zaman

Buna bazi

olumlu yonde etkiledigine isaret etmektedir. Mesleki
kidem degiskeni ile mesleki adanmislik arasindaki iligkiyi
tutarl ortaya
koymaktadir. Turhan vd. (2012) tarafindan gergeklestirilen
arastirmada, yas  degiskeni agisindan  yapilan
karsilastirmalarda meslegi sevme, gayret gosterme ve
toplumsal statii boyutlarinda 51 ve {izeri yastaki
Ogretmenler ile diger yas gruplarindaki ogretmenler
arasinda, 51 ve lizeri yastaki ogretmenler lehine anlaml
farkliliklar tespit edilmistir. Bu bulgular dogrultusunda, 51
ve {izeri yastaki smif 6gretmenlerinin mesleklerini daha
fazla ve daha yiiksek diizeyde gayret
gosterdikleri sonucuna sekilde,
Karagdoz (2008) tarafindan yiiriitiilen arastirmada da 51 yas
ve lzerindeki

inceleyen  arastirmalar, bulgular

sevdikleri
ulagilmistir. Benzer
Ogretmenlerin normatif ve duygusal
adanmuiglik diizeylerinin diger yas gruplarina kiyasla daha
yliksek oldugu belirlenmistir. Bu bulgular1 destekler
nitelikte, (2007) ve Apak (2009)
gerceklestirilen arastirmalarda 6gretmenlerin yas: arttikca
mesleki adanmislik diizeylerinin de arttigi saptanmuigtir.

768 tarafindan

Mesleki kidem degiskeni acisindan yapilan incelemeler de
benzer sonuglar ortaya koymaktadir. Ware ve Kitsantas
(2007) ile Z6g (2007) tarafindan yiiriitiilen arastirmalarin
bulgularina gore, 6gretmenlerin mesleki kidemlerine gore
adanmiglik diizeyleri arasinda anlamli farklilagmalar
goriilmektedir.

Alan yazin ve arastirmanin bulgulari degerlendirildiginde,
21 y1l ve tizeri mesleki kideme sahip 6gretmenlerin mesleki
adanmislik diizeylerinin diisiik olmasi, ileri kidemdeki
ogretmenler i¢in ikinci bir meslek se¢imi yapma olasiliginin
diisiik olmasina baglanabilir. Erken kariyer donemlerinde
bireyler, adanmishk hissetmedikleri bir
vazgecerek yeni bir baslangi¢c yapabilme esnekligine
sahipken, ileri kidemlerde bu tiir degisikliklere zaman ve
emek

meslekten

ayirmak daha zorlasmaktadir.
(2024) arastirmalarinda ise,
ogretmenlerinin mesleki kidem degiskeni ile sinif yonetimi

Acarbag ve
Karaman'in sinif
becerileri arasinda anlamli bir farklilik bulunmamustir. Bu
bulgu, mesleki kidemin her zaman mesleki becerileri ve
adanmisligt
Mesleki kidem ve adanmiglik arasindaki iligki karmagik bir
yapiya sahiptir. Deneyimli 6gretmenlerin mesleki bilgi ve

artirmayabilecegini  diisiindiirmektedir.

becerilerinin artmasi, adanmuislik diizeylerini pozitif yonde
etkileyebilir. Ancak, uzun yillar boyunca ayni isi yapmanin
getirdigi rutin ve tekdiizelik, bazi 6gretmenlerde mesleki
tiikenmislige yol agabilir. Bu nedenle, mesleki gelisim
programlar1 ve egitim firsatlar, deneyimli
Ogretmenlerin mesleki adanmiglik diizeylerini korumak
agisindan Onemlidir. Ayrica, mesleki kidemin farkl
donemlerinde 6gretmenlerin farkli gereksinimleri olabilir.
Meslege yeni baglayan Ogretmenler igin mentorluk ve
destek programlari, orta diizey deneyimli 6gretmenler igin
liderlik firsatlar1 ve deneyimli 6gretmenler igin yenilenme
ve gelisim programlari, mesleki adanmishg1 artirmada
etkili olabilir.

stirekli
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Arastirmaya katilan smnif, Tiirkce, Tiirk Dili ve Edebiyati
O0gretmenlerinin  6gretmenlik meslegine adanmishk
puanlar1 arasinda yerlesim yeri degiskeni bakimindan
anlamli bir farkin oldugu belirlenmistir. Bu bulgulara
dayanilarak = Ogretmenlerin  Ogretmenlik  meslegine
adanmislik puanlar1 iizerinde yerlesim yeri degiskeninin
etkili oldugu soylenebilir. Analizler sonucunda il merkezi
ile koy/kasaba, il merkezi ile ilge merkezi, il merkezi ile
diger yerlesim yerleri farkliliklar
goriilmiistiir. Bu sonuglara gore il merkezinde yasayan

arasinda anlamh

Ogretmenlerin
puanlarmin kdy/kasabada yasayan 6gretmenlerinkinden, il
merkezinde yasayan dgretmenlerin 6gretmenlik meslegine

ogretmenlik  meslegine  adanmighk

adanmighk puanlarmnin ilge merkezinde yasayan
Ogretmenlerinkinden, il merkezinde yasayan
Ogretmenlerin  Ogretmenlik  meslegine  adanmislik
puanlarinin  diger  yerlesim  yerlerinde yasayan

ogretmenlerinkinden daha biiyiik oldugu soylenebilir. Bu
bulgulardan hareketle yerlesim yeri ile 6gretmenlerin
ogretmenlik meslegine adanmishk puanlar1 arasinda

dogru oranti oldugu, yerlesim yeri Dbiiyiidiikce
Ogretmenlerin  Ogretmenlik  meslegine  adanmishk
puanlarmin  yiikseldigi, yerlesim yeri kiigiildiikge
Ogretmenlerin  Ogretmenlik  meslegine  adanmishk

puanlarinin  diistiigii goriilmektedir. Bu sonug, Oztas
(2010) ve Ertiirk (2011) tarafindan yapilan calismalarin
sonuglariyla benzerlik gostermektedir.

Ogretmenlerin gorev yaptiklari cografi bolgenin mesleki
adanmighk diizeyleri {izerindeki etkisi, egitim-6gretim
agisindan 6zel bir 6neme sahiptir. Gorev yeri degiskeni,
ogretmenlerin ¢alistiklarr okulun sosyo-ekonomik diizeyi,
fiziki kosullar1 ve yonetim anlayis1 gibi faktorlerle iliskili
olarak mesleki adanmislig: etkilemektedir (Graham, 1996).
Kirsal ve kentsel bolgelerde gorev yapan 6gretmenlerin
mesleki adanmislik diizeylerinin farklilastig1 arastirmalarla
ortaya konmustur. Anali ve S$Sahin'in (2020) kirsal
bolgelerde gorev yapan ogretmenler {iizerinde yaptigi
arastirma, bu konuda 6nemli bulgular sunmaktadir. Kirsal
bolgelerde gorev yapan Ogretmenlerin karsilastigi temel
sorunlar sunlardir: Gorev yapilan yere iliskin sosyal
tesislerin yetersiz olmasi; karsilasilan problemlerin ¢oziimii
icin yardim edecek kisi ya da kurum bulunamamasi;
1sinma, elektrik ve su sorunlar1 gibi temel ihtiyaglarin
karsilanamamasy; bolgelerdeki  6gretmenlerin
mesleki adanmislik diizeylerini olumsuz etkileyebilir. Veli
desteginin olmamasi, dil-kiiltiir farkhiliklariin bulunmasi,
Ogretmen-Ogrenci-veli iletisiminde yasanan aksakliklar ve
kalabalik birlestirilmis sinifli okullarda egitim planlamasi
sorunlari, Ogretmenlerin  mesleki
diistirebilir. Acarbas ve Karaman'in (2024) yirittiigi
¢alismada, sinif yonetimi becerilerinin alt boyutlari, okulun
bulundugu yer degiskeni agisindan incelendiginde,
yalnizca motivasyon alt boyutunda anlamli bir fark
bulunmustur. Bu bulgu,
belirleyici olmayabilecegini gostermektedir. Ogretmenlerin
gorev yaptiklart okulun ozellikleri, mesleki adanmuslik
diizeyleri iizerinde 6nemli etkiler yaratabilmektedir. Kirsal

karsal

motivasyonlarin

gorev yerinin her zaman

ve kentsel bolgelerde goérev yapan Ogretmenlerin
karsilagtiklar1 farkli kosullar, sosyo-ekonomik diizey
farkliliklar1 ve okul olanaklarindaki degiskenlik, mesleki
adanmislik diizeylerini etkileyebilmektedir.

Smif, Tiirkge, Tiirk Dili ve Edebiyati 6gretmenlerinin
ogretmenlik mesleki adanmishik toplam puanlar ile yil
icinde okuduklari kitap sayilari arasinda pozitif yonde orta
diizeyde anlaml bir iligkinin oldugu goriilmektedir. Bu
sonugtan hareketle, simif, Tiirkge, Tiirk Dili ve Edebiyati
ogretmenlerinin y1l iginde okuduklari kitap sayilari arttikga
ogretmenlik mesleki adanmislik toplam puanlarmin da
ylikseldigi soylenebilir.

Son yillarda Ogretmenlerin kisisel gelisim cabalar1 da
mesleki adanmiglik {izerinde etkili faktorler arasinda yer
almaya baslamuistir. Ozellikle yilda okunan kitap sayis1 gibi
siirekli 6grenme ve gelisim gostergeleri, dgretmenlerin
mesleki ~ adanmishk  diizeylerini  pozitif = yonde
etkilemektedir (Atmaca, 2022). Okuma aliskanlig1 yiiksek
olan 6gretmenlerin mesleki gelisimlerine daha fazla 6nem
verdikleri ve dolayisiyla mesleki adanmishik diizeylerinin
daha yiiksek oldugu belirtilmektedir. Oztiirk vd. (2023)
tarafindan gerceklestirilen nitel ¢alismada 6gretmenlerin
diizenli kitap okuma aligkanliginin onlarin mesleki bilgi ve
gelistirdigi;
ogrenmelerine yardimci

becerilerini yeni Ogretim yontem ve
oldugu; diinya
goriiglerini genislettigi ve Ogrencilere daha zengin bir
egitim deneyimi sunmalarmi sagladigy; 6grencilere pozitif
bir 6rnek olusturduklar ve
motivasyonunu artirdigy; kiiltiirel birikimlerini artirdig: ve
ogrencilere kiiltiirel degerleri aktarmalarini kolaylastirdigy;
empati becerilerini gelistirdigi ve 6grencilerle daha etkili
iletisim kurmalarin1 sagladigi bulgularma ulasilmistir.
Tung ve Ertem (2019) tarafindan smif Sgretmenleri ile
gerceklestirilen ¢alismada, 6gretmenlerin yasi ve mesleki
kidemi arttik¢a okuduklar kitap sayisinin da arttig1, ayrica
okuma tutum puanlar1 arttikca sahip olunan ve okunan

kitap sayisinin da arttig1 tespit edilmistir. Bu bulgu, okuma

tekniklerini

onlarm da okuma

aligkanlig1 ile mesleki gelisim arasindaki pozitif iliskiyi
desteklemektedir. Karatay ve Dilekgi (2020) tarafindan
Tiirk Dili ve Edebiyat1 6gretmenleri ile gerceklestirilen
calismada, oOgretmenlerin kendi okuma deneyimlerini
paylasarak ve kitap Onerileri sunarak 6grencilere okuma
tutkununu asiladiklar1 belirtilmistir. Bu yaklasimlarin
ogrencilerin okuma aliskanligl kazanmalarini tegvik ettigi
ve 0gretmen-ogrenci iligkilerini giiclendirdigi saptanmustir.

Bu arastirmanin bulgulari, Siuf 6gretmeni, Tiirkce
ogretmeni ve Tirk Dili ve Edebiyati &gretmenlerinin
mesleki adanmishk diizeylerinin cesitli demografik ve
mesleki degiskenlerden etkilendigini gostermektedir. Elde
edilen sonuglar, 6gretmen yetistirme programlari agisindan
onemli ¢ikarimlar sunmaktadir.

Cinsiyet degiskeni, erkek 6gretmenler lehine anlamli bir
farkhlik gosterse de alan yazindaki geliskili bulgular bu
etkinin baglama 6zgii oldugunu ve mesleki adanmishgin
cinsiyetten bagimsiz olarak da benimsenebildigini isaret
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etmektedir. Brans bazinda, Tiirkce 6gretmenlerinin diger
gruplara kiyasla daha yiiksek adanmislik sergilemesi, farkli
branslarin kendine 6zgii mesleki sorumluluklarmnin ve
uzmanlik alanlarinin adanmighk diizeyini belirlemedeki
roliinii vurgulamaktadir. Simif Ogretmenleri, Tiirkge
Ogretmenleri ve Tiirk Dili ve Edebiyati &gretmenleri
arasindaki mesleki adanmighk diizeyi farkliliklari, her
bransin kendine 06zgii
yansitmaktadir. Sinif Ogretmenlerinin daha genis bir
miifredat yelpazesinde calismasi, Tiirkge ve edebiyat

zorluklarmmi  ve firsatlarin

Ogretmenlerinin ise daha spesifik bir alanda uzmanlasmasi,
adanmighik diizeylerini farkli gekillerde etkileyebilir.
Mesleki kidemin mesleki adanmislik {izerindeki dogrusal
olmayan etkisi karmasik bir yap1 gostermektedir. Belirli bir
deneyim diizeyine kadar adanmishgin artmasi, ancak ¢ok
uzun siireli deneyimin her zaman avantaj saglamamasi,
diisiis egilimi gostermesi mesleki gelisim programlarinin
onemini vurgulamaktadir. Yerlesim yeri biiyiikligi ile
adanmiglik arasinda kurulan dogru orant: kirsal ve sehir
merkezlerinde gorev yapan O&gretmenler arasindaki
farkhiliklar, egitimde firsat esitligi acisindan 6nemli bir
konudur. Kirsal bolgelerdeki altyap: eksiklikleri ve sosyal
destek yetersizlikleri, 6gretmenlerin mesleki adanmighk
diizeylerini olumsuz etkileyebilir. Ogretmenlerin okuma
aligkanliklarinin mesleki gelisim ve adanmishk tizerindeki
pozitif etkisi, siirekli 6grenmenin énemini gostermektedir.
Bu bulgu, Ogretmenlerin mesleki gelisiminde okuma
kiiltiirtiniin desteklenmesi gerektigini ortaya koymaktadir.
Sonug olarak; tiim bu degiskenlerin etkilesimi, 6gretmenlik
meslegine adanmighigin tek bir etkenle aciklanamayacak,
¢ok  boyutlu ve yapt  oldugunu
dogrulamaktadir.

dinamik  bir

Gonderme yapilan arastirmalarin bulgularinda gozlenen
farkhiliklarin, calismalarin farkli 6rneklem gruplarinda
yiriitiilmesi ve farkli psikometrik 6zelliklere sahip 6lgme

araglarinin kullanilmasindan kaynaklanabilecegi
degerlendirilmektedir.
Bu c¢alisma, Ogretmenlerin  mesleki  adanmislhik

diizeylerinin artirilmasi ve egitim kalitesinin yiikseltilmesi
amaciyla gelistirilen kapsaml
Arastirma bulgulari, 6gretmen mesleki adanmishiginin ¢ok
boyutlu bir yapr sergiledigini ve farkli demografik
ortaya
Incelemede ulagilan bulgular 1s1§inda egitim politikast
yapicilarina, okul ydneticilerine, 6gretmen yetistiren
kurumlara ve Ogretmenlere yonelik olarak asagidaki
oOneriler ileri siiriilebilir:

Oneriler sunmaktadir.

degiskenlerden etkilendigini koymaktadir.

Aragtirma kadin  6gretmenlerin  mesleki
adanmushik diizeylerinin erkek Ogretmenlerden anlaml
diizeyde diisitk oldugunu gostermektedir. Bu bulgu,
toplumsal cinsiyet rollerinin 6gretmenlik meslegindeki
yansimalarini ve kadin &gretmenlerin karsilastigi 6zel
zorluklari isaret etmektedir.

sonuglari,

Mesleki kidem faktorii agisindan ise, deneyim arttikca
mesleki adanmislik diizeylerinin de artis gosterdigi tespit

edilmistir. Bu durum, yeni atanan 6gretmenlerin meslege
uyum siirecinde 6zel destege ihtiyag¢ duyduklarini ve
deneyimli mesleki
gliclendirdiklerini gostermektedir.

Ogretmenlerin kimliklerini

Egitim politikas1 yapicilarina yonelik Oneriler, kadin
Ogretmenlerin mesleki motivasyonlarini artiracak &zel
destek  programlarinin  gelistirilmesi gerektigini
vurgulamaktadir. Bu kapsamda, 6gretmenlik mesleginin
toplumsal prestijinin artirilmasi ve kadin 6gretmenlerin
yapisal oncelikli
hedefler olarak belirlenebilir. Yeni 6gretmenler igin ise
kapsamli oryantasyon programlari, mentorluk sistemleri
mesleki

karsilastig1 engellerin  kaldirilmasi

ve surekli firsatlar:

gerekmektedir.

gelisim saglamak

Okul yoneticilerine yonelik oneriler, 6gretmenlerin mesleki

gelisimlerini  destekleyecek sistematik yaklasimlarin

benimsenmesi tizerine odaklanmaktadir. Diizenli mesleki
ve konferanslarin

gelisim seminerleri,

organize edilmesi, meslektas gozlem programlari ve ders

workshop'lar

aragtirmasi etkinliklerinin hayata gegcirilmesi 6nemli
stratejiler olarak o©ne ¢ikmaktadir. Ayrica, katilima
yonetim  anlayisinin = benimsendigi, = 0gretmenlerin

goriislerinin alindigr ve basarilarmin takdir edildigi
destekleyici bir okul ikliminin olusturulmas: gereklidir.

Egitim fakiiltelerine yonelik oneriler, 6gretmen adaylarinin
mesleki kimlik gelisimlerini destekleyecek programlarin
tasarlanmas1 iizerine yogunlagmaktadir. Ogretmenlik
mesleginin degerleri, etik ilkeleri ve toplumsal éneminin
derinlemesine ele alindig egitim programlari, uygulamali
dersler ve staj programlari ile desteklenmelidir. Yasam
boyu 6grenme anlayisinin benimsetilmesi ve mezuniyet
sonrast mesleki gelisim firsatlar1 hakkinda bilgilendirme
yapilabilir.

Ogretmenlerin kendi mesleki gelisimlerini planlayarak
diizenli bir sekilde ilerlemelerini saglamalar1 gerektigi
vurgulanmaktadir. Yillik mesleki gelisim hedeflerinin
belirlenmesi, mesleki yeterlilik alanlarinin
degerlendirilmesi ve eksik konularda kendini gelistirme
cabalar1  6nemli  bireysel = sorumluluklar  olarak
tanimlanmaktadir. Ozellikle okuma aligkanlig1 ile mesleki
adanmislik arasindaki gtiglii iliski, Ogretmenlerin hem
mesleki hem de genel kiiltiir kitaplar1 okuyarak kendilerini

stirekli gelistirmeleri gerektigini ortaya koymaktadir.

Aragtirmacilara  yonelik Oneriler, ©Ogretmen mesleki
adanmigligmin zaman icindeki degisimini anlamak igin
boylamsal calismalarin gerektigini
belirtmektedir. Nitel arastirma yontemlerinin kullanilmasi
ve farkl branglardaki 6gretmenlerin karsilastirmali olarak
incelenmesi, konunun derinlemesine anlagilmasi agisindan
yasamsal dneme sahiptir.

yapilmasi

Bu onerilerin uygulanmasi, tiim paydaslarin is birligi ve

esglidimlii ¢alismasi1  gerektirmekte olup, egitim
kalitesinin ~ sistematik olarak yiikseltilmesine katki
saglayacaktir.
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The purpose of this research is to examine the levels of dedication of primary school teachers,
Turkish Language teachers, and Turkish Language and Literature teachers to their
profession, using variables such as gender, branch, seniority in the profession, place of duty,
and the number of books read per year. The levels of commitment to their profession among
primary school teachers, Turkish Language teachers, and Turkish Language and Literature
teachers were examined using a quantitative, descriptive design. The study's data were
collected from 436 teachers working in public schools in the Kirgehir and Gaziantep
provinces during the spring semester of the 2021-2022 academic year. The data collected
from primary school teachers, Turkish Language teachers, Turkish Language and Literature
teachers were analysed by non-parametric statistical techniques such as the ‘Man-Whitney
U test,” ‘Kruskal-Wallis’, and ‘Spearman rho correlation coefficient’. It was found that there
were significant differences between the professional dedication levels of primary school
teachers, Turkish Language teachers, Turkish Language and Literature teachers in terms of
gender, branch, professional seniority, and place of duty; It was concluded that there is a
medium-level significant relationship between the professional dedication levels of the
primary school teachers, Turkish Language teachers, Turkish Language and Literature
teachers and the number of books read per year variable. Based on the study's findings,

suggestions were presented to educators, researchers, and teacher training institutions.

1. Introduction

Education is conceptualized by Ertiirk (1997) as the process
of achieving purposeful and desired changes in an
individual's behavior through their own life experiences.
The achievement of desired behavioral change largely
depends on the quality of teaching and learning activities.
Teachers, one of the most effective components of the
education system, are key actors in both social and
individual development. The level of professional
commitment of teachers directly affects the quality of
education (Day, 2008; Firestone, 1996) and plays a
significant role in improving student achievement
(Huberman, 1993). As emphasized by Senemoglu (1984),
the role of the teacher is crucial in improving the quality of
teaching services. In this context, many countries
worldwide are establishing their own teacher standards for
pre-service teachers to ensure qualified teachers and
effective teacher training programs (Koksal & Convery,
2013). In our country, teacher competencies and expected
professional characteristics are topics that remain relevant
and are frequently discussed. Therefore, teachers are

considered a fundamental building block of the education
system. Committed teachers are needed to implement an
effective teaching process. Professional commitment is
defined as the sense of dedication to one’s profession
among individuals within a professional group (Shukla,
2014).

1.1. Professional Commitment in Teaching

Professional commitment in teaching is defined as valuing
the profession and desiring to continue it with the aim of
improving student success. Key indicators of this concept
include pride in the teaching profession, a strong desire for
professional development, and close involvement in
students” development (Ingersoll & Strong, 2011; Klassen &
Chiu, 2011). From a different perspective, professional
commitment is also expressed as the psychological
attachment of the teacher to their work (Coladarci, 1992).
The fundamental characteristics of a professionally
committed teacher, as listed by Fox (1964), are: motivation
to become a qualified teacher; reflecting current approaches
in educational activities; adopting the principle that every
student is valuable; and fulfilling professional
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responsibilities in full. In light of these definitions,
professional
multidimensional

commitment is considered as a
concept teachers'
commitment to the educational processes, their motivation
to improve student success, and their efforts in professional
development (Sarug and Aslantiirk, 2018).

encompassing

The concept of professional commitment is a widely
discussed topic in the education literature. Celep et al.
(2000) examined teachers' organizational commitment in
four dimensions: commitment to school, commitment to
the teaching profession, commitment to the working group,
and commitment to teaching. These dimensions play a
significant role in shaping teachers' professional identities

and improving their professional performance.
Professional commitment is defined as teachers' adoption
of professional values, their willingness to fulfill

professional responsibilities, and their continuous efforts
for professional development (Yildiz, 2020). Demographic
characteristics play a significant role among the factors that
influence teachers' levels of professional commitment.

The rapid changes in education today, technological
advancements, and increasing societal expectations have
made teachers' professional commitment levels even more
important (Kozikoglu and Ozcanli, 2020). In particular, the
professional commitment levels of primary school teachers
working at the primary education level, Turkish Language
teachers, and Turkish Language and Literature teachers
working in language education are of great importance for
students' academic success and personality development
(Turhan et al., 2012).

Language is the most fundamental means of human
communication. It holds a central place in social life and is
an indispensable component of educational processes.
Mother tongue education is a critical area that lays the
foundation for individuals’ cognitive development and
shapes lifelong learning processes. In this context, in
Tiirkiye's education system, primary school teachers,
Turkish language teachers, and Turkish Language and
Literature teachers play a crucial role in language and
learning processes. Primary school teachers are responsible
for laying the foundations for mother tongue skills when
students begin formal education. The listening, speaking,
reading, and writing skills gained during this period are
key competencies that will affect students' entire academic
lives. On the other hand, Turkish language teachers are
responsible for deepening and systematizing these skills at
the intermediate school level. Turkish Language and
Literature teachers play a key role in developing language
awareness, enhancing aesthetic sensitivity, and ensuring
cultural transmission at the high school level. Therefore,
determining teachers’ professional commitment level is
important. It is hoped that this study will enhance the level
of commitment among primary school teachers, Turkish
Language teachers, and Turkish Language and Literature
teachers. As is known, commitment to the teaching
profession is important and necessary in all branches.

However, when the processes of teaching and using
Turkish are considered, it is evident that they are closely
and directly related to the fields of primary education,
Turkish, and Turkish Language and Literature, compared
to other branches. Given this characteristic of the Turkish
Language in education, the study focused on the three
branches indicated above.

Primary school teachers constitute an occupational group
that forms the foundation of the education system and
shapes students' initial formal education experiences.
Primary school teachers play an important role on students'
basic academic skills and their social and emotional
development (Turhan et al, 2012). Consequently, the
professional commitment level of primary school teachers
is crucial for students' future academic achievement and
personality development (Acarbas and Karaman, 2024).
Variables affecting primary school teachers' professional
commitment include professional enthusiasm, professional
diligence, perceptions of professional value and social
status, and professional distress factors. As we compare
primary school teachers, Turkish Language teachers, and
Turkish Language and Literature teachers, we observe that
all three branches play an effective role in developing
the fact that
primary school teachers adopt a broader, multidisciplinary
approach, while Turkish Language and Turkish Language
and Literature teachers specialize in fields requiring more
specific subject-matter knowledge, may affect their level of
professional commitment in different ways.

students' fundamental skills. However,

Turkish is a branch responsible for mother-tongue
education and plays a significant role in developing
students' language skills. Since mother tongue education
forms the basis of students' success in other subjects, the
level of professional commitment of Turkish Language
teachers is particularly important (Bozdas, 2013). Turkish
Language and Literature significant
responsibilities not only for students' language skills but

teachers bear
also for the transmission of cultural values and the
development of literary taste. As Kavcar (2019) emphasizes,
since language is a tool for understanding, communication,
and thinking, the training of Turkish Language and
Literature teachers is of great importance. The level of
professional commitment of teachers in this branch is
crucial for the development of students' language skills, the
transmission of cultural values, and the formation of
literary taste.

1.2. The Importance of the Study

In studies concerning the international literature on
teachers' professional commitment, the relationship
between teacher commitment and passion has been
examined (Crosswell & Elliott, 2004), the importance of the
passion dimension in teacher commitment has been
emphasized, and the significant role of internal motivation,
as well as external factors, has been revealed. Huberman
(1993) stated that teacher commitment is one of the most
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crucial factors for the future success of education and
schools, while Day (2004) emphasized that teacher
commitment is a multidimensional concept and that
teachers are influenced by personal, professional, and
organizational factors. In his study examining the effects of
teacher commitment on student achievement, Firestone
(1996) found that students of committed teachers achieved
higher academic outcomes. The study suggested that
teacher commitment had positive effects both on student
motivation and learning outcomes. Graham (1996) found
that a supportive school environment enhanced teachers'
professional commitment. Louis (1998), in his longitudinal
study of the sustainability of teacher commitment, found
that to professional development
opportunities affected their commitment levels over the

teachers’ access
long term. In his study examining the emotional dimension
of teacher commitment, Nias (1981) concluded that
teachers' emotional commitment to their profession
strongly influenced their level of commitment. In the study
they conducted in China, Tsui and Cheng (1999) examined
how cultural factors influence teacher commitment. In his
study examining the effects of teacher commitment on
teaching quality, Fried (1995) found that committed
teachers used more effective teaching strategies and
adopted student-centered approaches to a greater extent.

Studies on teachers’ professional commitment in Tiirkiye
have increased in recent years. These studies were
conducted to examine professional commitment levels
among teachers across different branches and the factors
that affect them. The literature examined teachers’
commitment (Celep et al, 2000) and factors affecting
primary school teachers’ professional commitment levels
(Turhan et al., 2012), concluding that teachers’” working
styles are influenced by many factors and that their
professional
parameters. A scale for commitment to the teaching
2020); the
relationship between teachers” 21st century teaching skills
and their levels of professional commitment has been
examined (Kozikoglu and Ozcanly, 2020); the professional
commitment of salaried teachers has been studied (Saribas
et al,, 2020), and it has been revealed that job insecurity

commitment is

shaped by multiple

profession has been developed (Yildiz,

negatively affected teachers’ levels
commitment. The effects of trust in managers on
professional (Altunay, 2017) and the
relationship between professional commitment

intention to leave the job (Bilgig, 2018) have been examined.

of professional

commitment
and

The aforementioned studies revealed important findings
about teachers' professional commitment in Tiirkiye.
However, few comprehensive studies compare primary
school teachers, Turkish Language teachers, and Turkish
Language and Literature teachers. Additionally, studies
examining the effects of personal development variables —
such as the number of books read per year on professional
commitment — are also insufficient. Studies on teachers’
professional commitment in the international literature

reflect the multidimensional nature of the concept and its
characteristics across different cultural contexts.

This study aims to examine, in a multidimensional manner,
the professional commitment levels of primary school
teachers, Turkish Language teachers, and Turkish
Language and Literature teachers. The study problem
stems from the need to determine how teachers'
professional commitment levels across these three branches
differ by gender, branch, professional seniority, place of
duty, and the number of books read per year. In this
context, the main problem of the study can be stated as
follows: "Do the professional commitment levels of primary
school teachers, Turkish Language Teachers, and Turkish
Language and Literature Teachers show significant
differences according to the variables of gender, branch,
professional seniority, place of duty, and the number of
books read per year?" The study has been limited to the
sub-problems presented below:

1. Do the scores of commitment to the teaching profession
of primary school teachers, Turkish Language teachers, and
Turkish Language and Literature teachers vary according
to gender variable?

2. Are there significant differences in the scores of
commitment to the teaching profession of primary school
teachers, and Turkish
Language and Literature teachers in terms of the branch
variable?

Turkish Language teachers,

3. Are there significant differences in the scores of
commitment to the teaching profession of primary school
teachers, and Turkish
Language and Literature teachers in terms of the
professional seniority variable?

Turkish Language teachers,

4. Are there significant differences in the scores of
commitment to the teaching profession of primary school
Turkish Language and Turkish
Language and Literature teachers in terms of the settlement
variable?

teachers, teachers,

5. Is there a significant relationship between the scores of
commitment to the teaching profession of primary school
teachers, and Turkish
Language and Literature teachers, and the number of books
they read during the year?

Turkish Language teachers,

The study results were discussed in light of the literature,
and research findings consistent with or contradictory to
the study's findings were presented. Based on these
findings, recommendations were developed for relevant
stakeholders regarding the commitment levels of Primary
School teachers, Turkish Language teachers, and Turkish
Language and Literature teachers to their profession.
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2. Method
2.1. Design

A descriptive model/design has been used in this study,
which aims to examine the commitment level of primary
school teachers, Turkish Language teachers, and Turkish
language and Literature teachers to their profession across
various variables. A descriptive study is a study approach
that aims to define and describe the phenomena, situations,
individuals, or institutions under examination in their
existing conditions, without intervening (Karasar, 2020).
This model is widely used in studies that aim to reveal the
specific characteristics of a group by systematically
collecting and analyzing data obtained from large samples.
Convenience sampling was used to select the sample.
Convenience sampling is a nonprobability sampling
method in which researchers collect data from participants
who are easy to reach and accessible. According to Yildirim
and Simsek (2016, p. 123), the main benefit of this method
is that it provides the researcher with speed and
practicality, as the researcher chooses a situation that is
close and easily accessible. To support the convenience
sampling method with a purposive sampling strategy,
Kirsehir and Gaziantep provinces were determined as the
sample area. Gaziantep, a metropolitan city with high
migration rates, rapid industrialization, and a large-scale
education system, provides an opportunity to examine
teachers' complex
professional environment. In contrast, Kirsehir, a rather
medium-sized province with a more homogeneous socio-
cultural structure and a more balanced education system,
represents a different context for professional commitment.
The target population of the study has been defined as
primary school teachers, Turkish Language teachers, and
Turkish Language and Literature teachers employed as
permanent staff in public schools in Kirsehir and Gaziantep
provinces during the spring semester of the 2021-2022
academic year. The sample constituting the study group

commitment in an intense and

comprised 436 teachers selected from this target population
and working in the provinces of Kirsehir and Gaziantep.

2.2. Sample

Data collected from primary school teachers, Turkish
Language teachers, and Turkish Language and Literature
teachers working in state schools in Kirgehir and Gaziantep
provinces during the spring semester of the 2021-2022
academic year were analyzed using appropriate statistical
methods with respect to the problem and sub-problems.
The findings reached as a result of the analyses are shown
in tables and are explained by comparing them with each
other. Research findings that were consistent with the
study results or contradicted them were mentioned.

2.3. Procedure

A descriptive model/pattern was used to examine primary
school, Turkish Language, and Turkish Language and
Literature teachers’ professional commitment levels across

various variables in this study. The following process steps
were used to administer the scales and collect data:

The aim of this study was to examine teachers' professional
commitment levels to their profession, and it was
determined which variables the scales would measure, and
to which teacher groups they would be applied. First, a
literature review of the selected topic was conducted, and
relevant scales were examined. It was concluded that the
Commitment to the Teaching Profession"
developed by Kozikoglu and Senemoglu (2018) was
sufficient in terms of its statements, the number of items,
and its validity and reliability studies. To use the scale in
this study, the necessary permissions were obtained from
the authorized author, from the social and human sciences
scientific research and publication ethics committee of the

"Scale of

institution to which the scale is affiliated for its suitability,
and from the provincial directorate of national education
for the scale to be applied to teachers.

Prior to the application, the primary school teachers,
Turkish Language teachers, and Turkish Language and
Literature teachers were informed about the Personal
Information Form and the Scale of Commitment to the
Teaching Profession that would be administered to them,
and the study project to be carried out with the collected
data was introduced. The teachers were told that the
purpose of administering both the Personal Information
Form and the Scale of Commitment to the Teaching
Profession was solely to learn their thoughts, that the
application was conducted on a voluntary basis, that the
information provided would not be shared with third
parties, and that they should carefully read the statements
in the Personal Information Form and the scale, mark the
appropriate options, and not leave any sentences blank.
Teachers were given 20 minutes to complete the Personal
Information Form and the Scale of Commitment to the
Teaching Profession. Necessary precautions were taken to
prevent the collection of incomplete or incorrect data.
Additional explanations were provided when needed, and
their questions were answered.

The collected data were converted into a suitable format for
analysis, and reliability, sample size, and data distribution
were re-examined. Using statistical methods, the data were
analyzed, and appropriate analysis techniques were
selected to answer the study problem and sub-problems.
The analysis results were described and interpreted by also
taking into account the results of previous studies.
Recommendations were presented to interested parties.

2.4. Measures

Data required for testing the problems and sub-problems
identified in the study were collected using the "Personal
Information Form" and the "Scale of Commitment to the
Teaching Profession” (Kozikoglu and Senemoglu, 2018).
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2.4.1. Personal information form

In line with the study objective, the researchers developed
a '"Personal to determine the
participants' demographic characteristics. The variables in

Information Form"

this form include gender, branch, professional seniority,
place of duty, and the number of books read per year.

2.4.2. Scale of Commitment to the Teaching Profession

The second data collection tool used in the study is the
"Scale of Commitment to the Teaching Profession"
developed by Kozikoglu and Senemoglu (2018). The scale
consists of 20 items on a 5-point Likert scale, and its
Cronbach's Alpha reliability coefficient was reported as
0.90 in the original study. The necessary permission to use
the scale in this study was obtained from the authorized
author via email. Within the scope of this study, the scale's
reliability coefficient was recalculated, and the Cronbach's
Alpha value was found to be 0.99. These results indicate
that the scale's reliability coefficients are consistent with
each other. The scale has a three-factor structure: The first
factor is "Commitment to the Profession", the second factor
is "Dedication to Students", and the third factor is
"Dedicated Work". All items of the scale consist of positive
statements. The scale items are rated from "Strongly
disagree" to "Strongly agree". In the scoring system,
"Strongly disagree" is worth 5, "Disagree" is worth 4,
"Undecided" is worth 3, "Agree" is worth 2, and "Strongly
agree" is worth 1.

2.5. Data Analysis

The data obtained within the scope of the study were
analyzed using the SPSS 29.0 statistical package program.
To select the appropriate statistical analysis method, it was
first tested whether the data met the assumption of normal
distribution. Because the sample size exceeded 50, the
Kolmogorov-Smirnov normality test was used to assess the
normality assumption (Wright, 2006). Additionally, the
skewness coefficient and normality tests were used to
determine whether the collected data met the normality
assumption. These analysis results formed the basis for
determining the parametric or non-parametric statistical
techniques to be applied in the study.

Table 1.

Normality test

Kolmogorov-Smirnov Shapiro-Wilk

Statistic df Sig. Statistic df Sig.

Total 19 436 <001 .85 436
Note. a. Lilliefors Significance Correction

<.001

Based on the normality test results presented in Table 1, it
was determined that the significance value was less than
0.05 (p <.05) and that these data did not show a normal
distribution. Therefore, it was decided to use non-
parametric statistical tests in the study. Data collected on

the professional commitment levels of primary school,
Turkish Language, and Turkish Language and Literature
teachers using the “Scale of Commitment to the Teaching
Profession” (Kozikoglu and Senemoglu, 2018) were
analyzed using nonparametric tests. In this context, the
Mann-Whitney U Test, Kruskal-Wallis Test, and Spearman
rho correlation coefficient techniques were applied. The
analysis techniques for the sub-problems of the study were
determined as follows: The Mann-Whitney U Test was
used to solve the first sub-problem; the Kruskal-Wallis Test
was used to analyze the second, third, and fourth sub-
problems; and the Spearman rho correlation coefficient was
used to examine the fifth sub-problem. In cases where the
Kruskal-Wallis Test revealed a significant difference
between groups, Tamhane's T2 post hoc test was applied to
determine the source of this difference. The significance
level was set at .05 for all analyses.

3. Results

This section examined whether the levels of "commitment
to the teaching profession" among sample primary school,
Turkish Language, and Turkish language and Literature
teachers working in state schools in the provinces of
Kirsehir and Gaziantep during the spring semester of the
2021-2022 academic year differ according to the variables of
gender, branch, professional seniority, place of duty, and
the number of books read per year. The findings obtained
have been explained, and the data collected for the sub-
problems have been analyzed using relevant statistical
techniques.

3.1. Results Regarding the Scale as a Whole

3.1.1. What is the level of scores of commitment to the
teaching profession for primary school, Turkish
Language, and Turkish Language and Literature
teachers?

Table 2.

Arithmetic mean and standard deviation values of the levels of
dedication scores to the teaching profession of primary school
teachers, Turkish language teachers, and Turkish Language and
Literature teachers

Factors n X s
1. Commitment to the profession 436 247 139
2. Dedication to students 436 247 139
3. Selfless work 436 250 1.24
4 Dedication to the Teaching 436 247 132

Profession Scale

Note. n: Number of cases (generally in a subsample), X: Sample mean;
arithmetic average, S: Sample standard deviation

As shown in Table 2, the average score of primary school,
Turkish Language, and Turkish Language and Literature
teachers on the "Commitment to the Profession” sub-
dimension of the "Scale of Commitment to the Teaching
Profession” ranges from X =2.4703 (agree) to 2.5001 (agree).
Teachers received the highest average score on the "Selfless
Work" sub-dimension, while they received the lowest on
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the "Dedication to Students" dimension. The average scores
of primary school, Turkish Language, and Turkish
Language and Literature teachers on the "Scale of
Commitment to the Teaching Profession" are 2.4784 (agree).

The fact that the overall average on the teachers'
professional commitment scale is at the "agree" level

indicates that teachers demonstrate a moderate
commitment to their profession, but this commitment does
not translate into high enthusiasm or complete

identification. Contrary to this general trend, the highest
average score in the "Dedicated Work" sub-dimension
indicates that teachers focus more on aspects of the
profession that require dedication and volunteerism. From
a pedagogical perspective, this situation highlights that
teachers tend to push their personal limits to support
student success and improve educational quality. The sub-
dimension with the lowest score suggests that there is room
for improvement in the emotional components of teachers’
professional commitment. This finding indicates that
teachers demonstrate a task-oriented commitment, but that
their commitment needs to be supported in terms of
psychological well-being and long-term commitment.

3.2. Results Related to the First Sub-Problem

3.2.1. Do the scores of commitment to the teaching
profession of primary school teachers, Turkish
Language teachers, and Turkish Language and
Literature teachers vary according to gender variable?

In this study, the Mann-Whitney U test was applied to
examine whether there was a statistically significant
difference in the professional commitment scores among a
total of 433 primary school, Turkish Language, and Turkish
Language and Literature teachers based on the gender
variable, 195 of whom were male and 238 female. Detailed
findings appear in Table 3.

Table 3.

Results on differences in teaching profession commitment scores
by gender among primary school teachers, Turkish language
teachers, and Turkish language and literature teachers

Mean Sum of
Gender n Rank Ranks U p
Male 195 23491  45807.50
Female 238 20233 4815350 1971250 .007

Total 433

Note. n: Number of cases (generally in a subsample), U: Mann-Whitney test
statistic, p: Significance coefficient

As a result of the evaluation of the Mann-Whitney U test
results presented in Table 3, a statistically significant
difference was determined between the average scores of
commitment to the teaching profession of male and female
teachers (U=19712.500; p<.05). When comparing the rank
averages, it was determined that male teachers had

statistically significantly higher commitment scores than

female teachers. This finding suggests that the gender
variable has an effect on teachers' professional commitment
levels.

It is thought that male individuals who choose teaching, a
female-dominated profession, may be associated with a
stronger sense of professional identity and higher intrinsic
motivation. This may indicate that male teachers have a
more pronounced sense of professional calling and act with
expectations of success. On the other hand, the relatively
low professional commitment scores of female teachers
may be related to the extra burden created by the social
gender they their
responsibilities, in addition to their professional roles,

roles assume and domestic

which negatively affect the dimensions of commitment.
3.3. Results Related to the Second Sub-Problem

3.3.1. Are there significant differences in the scores of
commitment to the teaching profession of primary
school, Turkish Language, and Turkish Language and
Literature teachers in terms of the branch variable?

In this study, the Kruskal-Wallis test was applied to
determine whether there was a statistically significant
difference in professional commitment scores among a
sample of 430 participants, consisting of 198 primary school
teachers, 149 Turkish Language teachers, and 83 Turkish
Language and Literature teachers, in terms of the branch
variable. The findings obtained are presented in detail in
Table 4.

When the Kruskal-Wallis test results presented in Table 4.
were examined, a statistically significant difference was
found between the professional commitment scores of
participant primary school, Turkish Language, and Turkish
Language and Literature teachers in terms of the branch
variable (x?=112.269; p <.05). This finding indicates that the
branch variable has an effect on teachers' professional
commitment levels. Post hoc analyses were performed to
identify the source of the difference between groups. In this
regard, Tamhane's T2 test was applied. Post hoc analysis
results revealed statistically significant differences between
Turkish Language teachers and primary school teachers,
Turkish Language teachers and Turkish Language and
Literature teachers, and Turkish Language and Literature
teachers and primary school teachers. When comparing
rank averages, it was determined that Turkish Language
teachers’ professional commitment scores were statistically
significantly higher than those of both primary school
teachers and Turkish Language and Literature teachers.
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Table 4.

Results on the differences in dedication scores to the teaching profession of primary school teachers, Turkish language teachers, and
Turkish Language, and Literature teachers according to the branch variable

Branches n Mean Rank df 2 P Differences

Primary school 198 149.70 2 112.269 <.001 Turk.Lang.- Prim sch

Turkish Language 149 290.25

Turkish Language and Literature 83 238.27 Turk Lang.- Turk Lang. and Lit.

Total 430

Turk Lang. and Lit..- Prim sch

Note. n: Number of cases (generally in a subsample), df: Degrees of freedom, p: Significance coefficient

Turkish language teaching plays a central role in
developing students' reading, writing, speaking, and
listening skills. This situation may lead teachers to perceive
themselves as important elements of the education system
and, in turn, to develop a higher level of professional self-
efficacy and a stronger sense of mission. While primary
school teachers face scattered focus due to working in a
multidisciplinary field, Turkish Language and Literature
teachers generally face higher academic expectations and
exam-focused pressures. In contrast, Turkish Language
teachers may feel a deeper emotional attachment to their
profession and search for meaning driven by the
responsibility of building language
communication skills.

students' and

Table 5.

3.4. Results Related to the Third Sub-Problem

3.4.1. Are there significant differences in the scores of
commitment to the teaching profession of primary
school, Turkish Language, and Turkish Language and
Literature teachers in terms of the professional
seniority variable?

The results of the Kruskal-Wallis test conducted to
determine whether there was a significant difference in
terms of the seniority variable among the professional
commitment scores of a total of 435 Primary School,
Turkish Language, and Turkish Language and Literature
teachers participating in the study are presented in Table 5.

Results regarding differences in the dedication scores of primary school teachers, Turkish language teachers and Turkish Language
and Literature teachers to the teaching profession, based on the variable of professional seniority

Professional Seniority  n Mean Rank df e P Differences

1-5 Years 86 169.33 4 50.14 <.001 11-15 Years -1-5 Years

6-10 Years 54 192.17 16-20 Years -1-5 Years
16-20 Years -6-10 Years

1115 Years o 23871 1620 Years -11-15 Years

16-20 Years 83 295.60 16-20 Years -20 Years+

20 Years+ 154 204.62

Total 435

Note. n: Number of cases (generally in a subsample), df: Degrees of freedom, p: Significance coefficient
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According to the analysis results in Table 5, a significant
difference was found in the scores of commitment to the
teaching profession of Primary School, Turkish Language,
and Turkish Language
participating in the study in terms of the branch variable
(x=50.141; p<.05). Based on these findings, it can be
indicated that the professional seniority variable has an
effect on the scores of commitment to the teaching
profession of the participating Primary School, Turkish
Language and Turkish Language and Literature teachers.
Analyses were conducted to determine the source of the
significant difference observed between the groups. For
this purpose, Tamhane’s T2 test was selected from multiple
comparison tests in advanced analyses (post hoc)

and Literature teachers

The analyses revealed significant differences between
teachers having professional seniority between 11-15 years
and 1-5 years, 16-20 years and 1-5 years, 16-20 years and 6-
10 years, 16-20 years and 11-15 years, and 16-20 years and
20+ years. According to these results, it was observed that
the scores for commitment to the teaching profession
among primary school, Turkish Language, and Turkish
Language and Literature teachers with 11-15 years of
professional seniority were higher than those with 1-5
years. It was seen that the scores of commitment to the
teaching profession of primary school, Turkish Language,
and Turkish Language and Literature teachers with 16-20
years of professional seniority were higher than those with
1-5 years, 6-10 years, 11-15 years, and 20 years or more
professional seniority. In light of these findings, it can be
argued that primary school, Turkish Language, and
Turkish Language and Literature teachers with less than
16-20 years and 20 years or more professional seniority
have low scores of commitment to the teaching profession.

The rise in the professional commitment level among the
16-20-year seniority group and its decline among those
with 20 years or more seniority is an important finding that
reflects psychological stages in a teaching career. The 16-20
year time interval represents the period when teachers
reach their highest level of self-efficacy and mastery in
terms of professional knowledge, classroom management
skills, and competencies. In contrast, the commitment
decrease, fatigue, and professional burnout observed in the
20+ years seniority group may be associated with the
difficulty in adapting to constant changes in the education
system.

3.5. Results Related to the Fourth Sub-Problem

3.5.1. Are there significant differences in the scores of
commitment to the teaching profession of primary
school, Turkish Language, and Turkish Language and
Literature teachers in terms of the settlement variable?

The Kruskal-Wallis test, the results of which are presented
in Table 6, was conducted to determine whether there was
a significant difference in terms of the settlement variable
in the professional commitment scores of 435 primary
school, Turkish Language, and Turkish Language and

Literature teachers participating in the study, , with 12
teachers living in villages/towns, 210 teachers living in
district centers, 199 teachers living in provincial centers,
and 14 teachers living in other settlements.

When the Kruskal-Wallis test results presented in Table 6
were evaluated, a statistically significant difference was
found in terms of the settlement variable between the
professional commitment scores of primary school, Turkish
Language, and Turkish Language and Literature teachers
participating in the study (x? = 92.593; p <.05). This finding
indicates that the settlement variable has an effect on
teachers' professional Post hoc
analyses were performed to find the source of the
difference between the groups. In this regard, Tamhane's
T2 test was applied. Post hoc analysis results revealed
significant differences between the provincial center and

commitment levels.

villages or towns, between the provincial center and district
centers, and between the provincial center and other
settlements. When rank averages were compared, it was
determined that teachers working in provincial centers had
statistically significantly higher professional commitment
scores than those of teachers working in villages/towns,
district centers, and other settlements. In light of these
findings, it can be said that there is a positive relationship
between the settlement size and teachers' professional
commitment levels. It is observed that as the settlement size
increases, teachers’ professional commitment scores rise.
As the settlement size decreases, professional commitment
scores decrease.

The fact that teachers working in provincial centers have
significantly higher professional commitment scores than
their colleagues in other settlements demonstrates the
important impact of environmental and institutional
supports on commitment. Provincial center schools
generally have physical
professional development opportunities, and stronger
social support networks. This strengthens teachers'

richer resources, broader

perception of self-efficacy, reinforcing their belief that they
can perform their duties more effectively. Teachers
working in smaller settlements, such as villages/towns,
may encounter limited resources and inadequacies. Such
challenges may reduce the emotional attachment of
teachers to the profession and their sense of duty by
increasing teachers’ risk of professional burnout.

3.6. Results Related to the Fifth Sub-Problem

3.6.1. Is there a significant relationship between the
scores of commitment to the teaching profession of
primary school, Turkish Language, and Turkish
Language and Literature teachers, and the number of
books they read during the year?

The Spearman rho correlation analysis results, conducted
to determine whether there is a significant relationship
between the professional commitment scores of primary
school, Turkish Language, and Turkish Language and
Literature teachers participating in the study, and the
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number of books they read during the year, are presented
in Table 7.

Table 7.

The correlation between the dedication scores of primary school,
Turkish, and Turkish Language and Literature teachers and the
number of books they read during the year

Number of Books Read p

Dedication to the teaching 31 <.01
profession
Note. **. The correlation is significant at the 0.01 level. N=436

When the results of the Spearman rho correlation analysis
presented in Table 7 were examined, a positive, moderate,
and statistically significant relationship was found between
the total professional commitment scores of primary
school, Turkish Language, and Turkish Language and
Literature teachers and the number of books they read
during the year (rs = .313, n = 436, p <.01). The correlation
coefficient (rs=.313) was determined to indicate a moderate
relationship. Based on these findings, it can be argued that
as the number of books read during the year by primary
school, Turkish Language, and Turkish Language and
Literature teachers increases, their total professional
commitment scores also increase.

The positive, significant relationship identified between the
number of books teachers read during the year and their
level of professional commitment reveals that reading is
more than just a habit; it is an indicator of educational
identity and psychological well-being. Teachers with
strong reading habits generally exhibit psychological
features such as high intrinsic motivation, intellectual
curiosity, and continuous development. These features
directly correspond to the openness to learning and
innovation required by the teaching profession, thereby
strengthening commitment and dedication to the
profession. From an educational perspective, teachers who
read serve as strong role models for their students and
enhance their classroom interactions and problem-solving
skills through the broad cultural knowledge and cognitive
flexibility they acquire via reading.

4. Discussion

When the results of this study were examined, a statistically
significant average
commitment scores was found between male and female
teachers. When the rank averages were compared, it was
determined that male teachers had statistically significantly
higher commitment scores than female teachers. This
finding is consistent with some studies in the literature.
Similar results were also obtained in studies conducted by
Kozikoglu and Ozcanl (2020), Altunay (2017), Bozdas
(2013), Altinkurt et al. (2012), and Oztas (2010). However,
this finding contradicts the results of studies carried out by
Saribas et al. (2020), Korkmaz (2014), Turhan et al. (2012),
Ertiirk (2011), and Atar (2009). In the study performed by
Saribas et al. (2020), no significant relationship was found

difference in the professional

between teachers' professional commitment levels and the
gender variable. This view suggests that gender is not a
level
commitment and that both female and male teachers
embrace the profession at similar levels. In light of these
different findings, it can be argued that the teaching
profession cannot be identified with a single gender and
that the effect of the gender variable on professional
commitment may vary from study to study.

determining variable in the of professional

Gender differences manifest themselves in different
dimensions of professional commitment. Female teachers’
perceptions of professional identity (Ugar Celebi, 2018),
task perception (Aydin and Aslan, 2024), and emotional
attachment levels (Acarbas and Karaman, 2024) are higher,
while male teachers exhibit higher identity perceptions
(Ugar Celebi, 2018) and self-efficacy perceptions regarding
technology integration (Gokbulut and Giirtepe, 2024).

The gender variable is particularly important because
teaching is a female-dominated profession (Crosswell and
Elliott, 2004). show that the
proportion of women in the teaching profession reaches
80%, and that the professional commitment levels of female
teachers differ from those of male teachers (OECD, 2019).
The gender variable stands out in the literature as one of
the most important demographic factors affecting teachers'
professional commitment levels. Social gender roles, career
choice motivations, and perceptions of professional
identity affect the approaches of female and male teachers
to their profession in different ways (Durualp, 2024). This
situation is of great importance, especially for teachers
working in basic education fields such as primary school
teachers, Turkish Language teachers, and Turkish
Language and Literature teachers.

International studies

The branch variable is also one of the important factors
affecting professional Primary school
teachers, Turkish Language teachers, and Turkish
Language and Literature teachers each have different

commitment.

curricula, student groups, and professional responsibilities
(Seferoglu, 2004). A significant difference has been
determined in terms of the branch variable in teachers’
scores of commitment to the teaching profession among
primary School, Turkish Language, and Turkish Language
and Literature teachers participating in this study. Based on
these findings, it can be concluded that the branch variable
has an effect on the scores of professional commitment to
the teaching profession of primary school, Turkish
Language, and Turkish Language and Literature teachers.
Further analyses (post hoc) were conducted to determine
the source of this significant difference observed between
the groups. The analyses revealed significant differences
between Turkish Language and primary school branches,
the Turkish Language and Turkish Language and
Literature branches, and Turkish Language and Literature
and primary school branches. Based on these results, it can
be said that the scores of commitment to the teaching
profession of Turkish Language teachers are higher than
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the scores of commitment to the teaching profession of
primary school and Turkish Language and Literature
teachers.

One of the important findings of the study is the differences
in the professional commitment level between primary
school teachers, Turkish Language teachers, and Turkish
Language and Literature teachers. The literature indicates
that there are significant differences in the professional
commitment levels between primary school teachers and
branch teachers. The professional commitment levels of
primary school teachers are related to various factors. A
study conducted by Acarbas and Karaman (2024)
concluded that primary school teachers' professional
positively their
management skills. This finding shows that primary school

commitment affects classroom
teachers have high levels of professional commitment,
which positively reflects on the educational process. In the
study performed by Ispir and Yildiz (2023), a highly
significant positive relation was found between primary
their
professional commitment. This result shows that primary
school teachers' professional attitudes directly affect their
commitment levels. Turhan et al. (2012) identified job
satisfaction, work effort, job appreciation, social status, and
job stress among factors affecting primary school teachers'
professional commitment levels. However, some studies in
the literature do not support this finding. For example, the
study performed by Aydin and Aslan (2024) found that the
branch variable did not lead to a significant difference in
teacher identity. Similarly, Giiner (2006) also reported that
there was no significant difference in professional
commitment between teachers working in primary and
secondary education levels. These findings indicate that
branch differences may not always be a determining factor
in professional commitment. It is thought that factors such
as teachers' individual characteristics, their professional
and working conditions may be more

school teachers' professional attitudes and

experience,
influential than branch differences.

When evaluated from the perspectives of Turkish
Language teachers and Turkish Language and Literature
teachers, the expertise of these branch teachers in language
and literature may affect their levels of professional
commitment. As noted in the study of Oztiirk et al. (2023),
reading habits support their professional
development. The fact that Turkish language and literature
teachers, by their nature, focus more on reading and
writing skills, may increase their levels of professional
commitment.

teachers'

The study found statistically significant differences
between professional commitment scores of primary school
teachers, Turkish Language teachers, and Turkish
Language and Literature teachers participating in the
study, in terms of the professional seniority variable. Post
hoc analysis results revealed significant differences
between specific seniority groups: Significant differences
were observed between seniority groups of 11-15 years vs.

1-5 years, 16-20 years vs. 1-5 years, 16-20 years vs. 6-10
years, 16-20 years vs. 11-15 years, and 16-20 years vs. 20
years and above. When comparing rank averages, it was
found that the level of professional commitment among
teachers with 11-15 years of professional seniority was
significantly higher than that of teachers with 1-5 years of
seniority. Similarly, it that the
commitment scores of teachers with 16-20 years of
professional seniority were statistically significantly higher
than those of teachers with 1-5 years, 6-10 years, 11-15
years, and 20 years or more seniority. In light of these
findings, it is observed that the 16-20-year seniority group
has the highest level of professional commitment compared
to all other seniority groups. In contrast, it can be argued
that the professional commitment scores of teachers with
less than 16-20 years of seniority and those with 20 years or
more seniority are relatively lower. The finding that the
professional seniority variable has an effect on teachers'
professional commitment levels is considered to be one of
the important results of the study.

was determined

Professional seniority is an important variable with regard
to teachers' gaining experience and developing their
professional identity. It is known that the level of
professional commitment of experienced teachers differs
from that of new teachers (Day, 2004). In the study carried
out by Gokbulut and Giirtepe (2024), teachers with 16-20
years of professional seniority were found to have higher
self-efficacy perceptions than teachers with 6-10 years and
21 years or more professional seniority. This finding shows
that professional experience increases up to a certain point,
but that very long-term experience may not always provide
an advantage. In contrast, some studies in the literature
present different findings. For example, studies conducted
by Aydin and Aslan (2024) and Altunay (2017) revealed
that the professional experience variable led to a significant
difference in favor of senior teachers in terms of teacher
identity, self-efficacy, and job satisfaction perceptions. This
result indicates that increasing professional experience
positively affects teachers' professional confidence and job
satisfaction. Studies
the professional seniority variable and professional
commitment present consistent findings. In a study

examining the relationship between

conducted by Turhan et al. (2012), comparisons made
between teachers aged 51 and above and teachers in other
age groups in terms of the age variable revealed significant
differences in favor of teachers aged 51 and above in
enjoying their profession, showing diligence, and social
status dimensions. Based on these findings, it was
concluded that primary school teachers aged 51 and above
enjoy their profession more and demonstrate a higher level
of diligence. Similarly, a study performed by Karagéz
(2008) also determined that teachers aged 51 and above had
higher levels of normative and emotional commitment
levels compared to other age groups. Supporting these
findings, studies carried out by Z6g (2007) and Apak (2009)
determined that teachers’ professional commitment levels
increased as their age increased. Studies examining the
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professional seniority variable also revealed similar results.
According to the findings of studies performed by Ware
and Kitsantas (2007) and Z6g (2007), there are significant
differences in teachers' commitment levels according to
their professional seniority.

When the literature and study findings are evaluated, the
low level of professional commitment among teachers with
21 years or more of professional seniority may be attributed
to the low likelihood of teachers with advanced seniority
choosing a second career. While individuals in the early
stages of their careers have the flexibility to abandon a
profession they do not feel committed to and make a fresh
start, it becomes more difficult to allocate time and effort to
such changes at advanced seniority levels. In the study
performed by Acarbas and Karaman (2024), no significant
difference was found between the primary school teachers’
professional seniority variable and their
management skills. This finding suggests that professional
seniority may not always increase professional skills and
The
seniority and commitment has a complex structure. The
increase in the professional knowledge and skills of
experienced teachers may positively affect their level of
commitment. However, the routine and monotony that
come with doing the same job for many years may lead to
professional Therefore,
professional development programs and continuous
education opportunities are important for maintaining
experienced teachers' professional commitment levels. In
addition, teachers may have different needs at different
stages of their professional seniority. Mentoring and
support programs for teachers, leadership
opportunities for teachers with moderate experience, and
renewal and development programs for experienced
teachers may be effective in increasing professional
commitment.

classroom

commitment. relationship between professional

burnout in some teachers.

new

The study revealed a significant difference in the scores of
commitment to the teaching profession among primary
school, Turkish Language, and Turkish Language and
Literature teachers who participated in the study, in terms
of the settlement variable. Based on these findings, it can be
argued that the settlement variable has an effect on
teachers' scores of commitment to the teaching profession.
The analyses revealed significant differences between the
provincial center and villages/towns, the provincial center
and district centers, and the provincial center and other
settlements. According to these results, it can be said that
the scores of commitment to the teaching profession of
teachers living in the provincial center are higher than those
of teachers living in villages/towns, that the scores of
commitment to the teaching profession of teachers living in
the provincial center are higher than those of teachers living
in district center, and that the scores of commitment to the
teaching profession of teachers living in the provincial
center are higher than those of teachers living in other
settlements. Based on these findings, it is observed that

there is a direct correlation between settlement and
teachers' scores of commitment to the teaching profession;
that is, as the settlement becomes larger, teachers' scores of
commitment to the teaching profession increase, and as the
settlement becomes smaller, teachers' scores of
commitment to the teaching profession decrease. This
result is similar to those of the studies performed by Oztas

(2010) and Ertiirk (2011).

The effect of the geographical region where teachers work
on their professional commitment levels is particularly
important in terms of education. The place of duty variable
affects professional commitment in relation to factors such
as the socio-economic level, physical conditions, and
management approach of the school where teachers work
(Graham, 1996). Studies revealed that the professional
commitment levels of teachers working in rural and urban
areas differ. Anali and Sahin's (2020) study on teachers
working in rural areas presents important findings on this
subject. The main problems faced by teachers working in
rural areas are as follows: Inadequate social facilities in the
place of duty; inability to find individuals or institutions to
help solve the problems encountered; inability to meet
basic needs such as heating, electricity, and water
problems. These may negatively affect the professional
commitment levels of teachers in rural areas. The lack of
parental support, linguistic and cultural differences,
problems in teacher-student-parent communication, and
problems with educational planning in schools with
crowded combined classes may
professional motivation. In the study conducted by
Acarbas and Karaman (2024), when the sub-dimensions of
classroom management skills were examined in relation to

reduce teachers'

the school's location variable, a significant difference was
found only in the motivation sub-dimension. This finding
shows that the place of duty may not always be a
determining factor. The characteristics of the schools where
teachers work may have important effects on their
professional commitment levels. The different conditions
faced by teachers working in rural and urban areas,
differences in socio-economic levels, and variability in
school facilities may affect their levels of professional
commitment.

It is observed that there is a moderately significant positive
relation between the total scores of professional
commitment to the teaching profession of primary school,
Turkish Language, and Turkish Language and Literature
teachers, and the number of books they read during the
year. Based on this result, it can be said that as the number
of books read during the year by primary school, Turkish
Language, and Turkish Language and Literature teachers
increases, their total scores of professional commitment to
the teaching profession also increase.

In recent years, teachers' personal development efforts
have also become a factor influencing professional
commitment. In particular, indicators of continuous
learning and development, such as the number of books
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read per year, positively affect teachers' levels of
professional commitment (Atmaca, 2022). It is stated that
teachers with high reading habits place greater importance
professional development
demonstrate higher levels of professional commitment. A
qualitative study conducted by Oztiirk et al. (2023) revealed
that teachers' regular reading habits improve their
professional knowledge and skills, help them learn new
teaching methods and techniques, broaden their world
perspective, and enable them to offer students a richer
educational teachers” high
reading habits set a good example for students, and also
increase their motivation to read, enhance their cultural
background, facilitate the transmission of cultural values to
students, develop their empathy skills, and enable teachers
(to communicate more effectively with students. In a study
conducted by Tung and Ertem (2019) with primary school
teachers, it was determined that as teachers' age and
professional seniority increased, so did the number of
books they read, and that as reading attitude scores

on their and therefore

experience. Furthermore,

increased, the number of books they owned and read also
increased. This finding supports the positive relationship
between reading habits and professional development. In a
study carried out by Karatay and Dilek¢i (2020) with
Turkish Language and Literature teachers, it was reported
that teachers instilled a passion for reading in students by
sharing their own reading experiences and making book
recommendations. It that these
approaches encouraged students to develop reading habits
and strengthened teacher-student relationships.

was determined

The findings of this study indicate that the professional
commitment levels of primary school teachers, Turkish
Language teachers, and Turkish Language and Literature
teachers are influenced by various demographic and
professional variables. The results obtained provide
important implications for teacher training programs.

Although the gender variable shows a significant
difference in favor of male teachers, conflicting findings in
the literature indicate that this effect is context-specific and
that professional commitment can be adopted irrespective
of gender. The fact that Turkish language teachers
demonstrate higher commitment compared to other groups
on a branch basis highlights the role of the specific
professional responsibilities and areas of expertise of
different branches in determining commitment levels. The
differences in professional commitment levels between
primary school teachers, Turkish Language teachers, and
Turkish Language and Literature teachers reflect the
unique challenges and opportunities of each branch. The
fact that primary school teachers work across a wider range
of curricula, while Turkish language and literature teachers
specialize in a more specific area, may affect their
commitment levels in different ways. The non-linear effect
of professional seniority on professional commitment
shows a complex structure. The fact that commitment
increases up to a certain level of experience, but that very

long experience does not always provide an advantage and
tends to decline, emphasizes the importance of professional
development programs. The direct correlation established
between settlement size and commitment, which highlights
differences between teachers working in rural and urban
areas, is an important issue with regards to equal
educational opportunity Infrastructure deficiencies and
insufficient social support in rural areas may negatively
affect teachers' professional commitment levels. The
positive effect of teachers' reading habits on professional
development demonstrates  the
importance of continuous learning. This finding reveals the
need to support reading culture in teachers' professional
development. In conclusion, the interaction of all these
variables confirms that commitment to the teaching

and commitment

profession is a multidimensional and dynamic structure
that cannot be explained by a single factor.

It is considered that differences observed in the findings of
the referenced studies may result from the fact that studies
were carried out in different sample groups and
measurement tools, which had different psychometric
properties were used.

This study presents comprehensive recommendations
developed to increase teachers' professional commitment
levels and improve the quality of education. The study
findings reveal that teacher professional commitment
exhibits a multidimensional structure and is influenced by
various demographic variables. Based on the findings
obtained in the study, the following recommendations can
be made to education policymakers, school administrators,
teacher training institutions, and teachers:

The study results show that female teachers have
significantly lower levels of professional commitment than
male teachers. This finding highlights how social gender
roles influence the teaching profession and the specific
challenges faced by female teachers.

In terms of the professional seniority factor, it has been
observed that as experience increases, levels of professional
commitment also increase. This indicates that newly
appointed teachers need special support during their
professional adaptation process, experienced
teachers strengthen their professional identities.

while

Recommendations for education policymakers emphasize
the need to develop special support programs to increase
female teachers' professional motivation. In this context,
increasing the social prestige of the teaching profession and
removing structural barriers faced by female teachers may
be identified as priority objectives. It is necessary to provide
comprehensive orientation programs, mentoring systems,
and continuous professional development opportunities
for new teachers.

Recommendations for school administrators focus on
adopting systematic approaches to support teachers'
professional development. Organizing regular professional
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development seminars, workshops, and conferences;
implementing peer observation programs; and conducting
strategies.
Furthermore, it is necessary to create a supportive school

course research activities are important
environment that adopts a participatory management
approach, takes teachers' opinions, and recognizes their

achievements.

education faculties focus on
designing programs that support the professional identity
development of teacher candidates. Educational programs
that thoroughly address the values, ethical principles, and
social importance of the teaching profession should be
supported by applied courses and internship programs.
The concept of lifelong learning should be adopted, and
information may be provided about post-graduation
professional development opportunities.

Recommendations for

It is emphasized that teachers should plan their own
professional development and make regular progress.
Setting annual objectives,
evaluating professional competency areas, and making

professional development

efforts to improve oneself in areas where there are

deficiencies are identified as important individual
responsibilities. In particular, the strong relationship
between reading habits and professional commitment
underscores the need for teachers to continuously develop

by reading both professional and general culture books.

indicate  that
longitudinal studies are necessary to understand how
teachers’ professional commitment changes over time. The
use of qualitative study methods and the comparative
examination of teachers from different branches are vital
for a deeper understanding of the subject.

Recommendations for  researchers

Implementing these recommendations requires the
cooperation and coordination of all stakeholders and will
contribute to the systematic improvement of educational

quality.
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