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Abstract: This study aims to examine the relationship between early childhood teachers’
knowledge of children and their job satisfaction levels. A relational survey model was
employed, and the study sample consisted of teachers working in public preschools and
kindergartens in Diyarbakir province, selected through a simple random sampling method.
Data were collected using the General Information Form, the Student Recognition Competence
Scale, and the Minnesota Job Satisfaction Scale. The normality of the data was tested with
the Kolmogorov—Smirnov test; based on these results, the independent samples t-test was
used for normally distributed dimensions and the Mann—Whitney U test was used for non-
normally distributed dimensions, while the Spearman rank-order correlation coefficient was
used to examine the associations between the two scales. The findings revealed a statistically
significant and positive relationship between teachers’ knowledge of children and their job
satisfaction levels. A strong positive correlation emerged between intrinsic job satisfaction
and the recognising individual differences sub-dimension. Moderate positive correlations
were identified with the managing-learning and recognising-developmental characteristics
sub-dimensions, and a weak positive correlation was observed with the guidance sub-
dimension. Regarding extrinsic job satisfaction, moderate positive correlations were found
with all four sub-dimensions. These results suggest that strengthening teachers’ child-
recognition competencies supported by appropriate resources and teacher—child collaboration
can effectively support their job satisfaction.
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Introduction

Education is a dynamic process that emerges alongside humanity and aims to develop
individuals’ abilities and personalities. Although its form varies across time and societies,
it always functions according to specific goals (Abay, 2004). In today’s globalising world,
societies must maintain high-quality education systems to adapt to change and progress (Cay
& Sanal, 2016). A key commonality among developed countries is the presence of qualified
education systems, which naturally lead to a well-equipped workforce. Consequently, both
developed and developing countries have increasingly prioritised evaluating and improving
their education systems (Akkaya, 2015).

One of the fundamental aims of education is to support individuals in adapting to their
environment, a process that begins in early childhood (Yasar, 2002). Preschool education
typically encompasses the period from birth to the start of primary school, during which
children aged 0—6 are supported in their social, cognitive, physical, psychomotor, emotional
and language development. This phase is often referred to as a “vital period” (Onder, 2011).
Because preschool education builds the foundation for later learning, the quality of this
process especially the teacher’s competence is critical (Yasar, 2002).

Preschool education not only prepares children for formal schooling but also contributes
to lifelong learning (Durualp & Kaytez, 2016). As the quality and prevalence of preschool
education increases worldwide, the teacher’s role becomes increasingly influential. This
influence is closely tied to the teacher’s job satisfaction, which, in turn, significantly affects
children’s educational experiences (Acar, 2016; Ozyiirek, 2009). While efforts to strengthen
preschool education continue globally, researchers emphasise that not only the effects of
classroom practices on children but also the well-being and perceptions of teachers must be
studied (Hall-Kenyon et al., 2014).

Preschool teachers are second only to parents in their influence on young children (Yazici,
2013). Therefore, it is essential that they communicate effectively, genuinely care for their
students, and have a deep understanding of child development (Downing et al., 2000). A high-
quality preschool education relies not only on emotional connection but also on scientific
knowledge. The more a teacher knows about child development, the more effective and
empathetic their teaching becomes (Onur, 2005). Research suggests that teachers who read
children’s books, are familiar with children’s games, and actively engage in child-related
activities tend to know and love children more (Cay & Sanal, 2016; Gelbal & Duyan, 2010).
Such interactions help teachers connect with children, which contributes to both student
engagement and teacher job satisfaction (Morrison, 2003; Rudasill, 2011).

Play and movement are among the most effective methods for fostering learning and
emotional expression in preschoolers. From ancient scholars like Plato to contemporary
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educators, the significance of storytelling, games, songs and movement-based activities has
been emphasised (Brosterman, 1997; Ozdogan, 2009). Teachers who know their students
well can select age-appropriate and culturally relevant practices, strengthening the teacher—
child relationship and educational outcomes (Demir & Camli, 2011; Poyraz & Dere, 2001).

Each child enters preschool with a unique background, which is related to individual
differences in cognitive, social-emotional, motor, language and self-care development.
Therefore, teachers must be equipped to assess these differences using various techniques
such as portfolios, observations, interviews and development reports (Epstein et al., 2004;
McAfee & Leong, 2007). However, studies focused specifically on child-recognition
practices remain limited in Turkey (Topuz & Kaya, 2016).

Work is a central part of adult life, and job satisfaction is crucial for well-being and
professional motivation (Gill, 1999; Yesilyaprak, 2006). In teaching, low job satisfaction
can lead to disengagement and reduced effectiveness, especially in preschool settings where
teacher—child interaction is intensive (Balci, 2005; Kapucu, 2019). To prevent burnout and
ensure meaningful teaching experiences, educators must love their profession and build
strong relationships with children (Ergiin & Ozdas, 1999).

Although job satisfaction among teachers has been widely studied, most research focuses on
general working conditions or variables like age, gender and administrative support (Akkurt,
2008; Caglar & Demirtas, 2011; Skaalvik & Skaalvik, 2009). Studies that specifically explore
the link between preschool teachers’ knowledge of children and their job satisfaction remain
limited.

Given this gap, the current study aims to investigate the relationship between preschool
teachers’ knowledge of children and their job satisfaction levels. It is expected that the
findings will contribute to both the literature and practice by highlighting the importance of
child recognition in enhancing job satisfaction. In this context, the study seeks to answer the
following questions:

1. What is the level of preschool teachers’ knowledge of children according to their own
perceptions?

2. Are there significant differences in child-recognition levels based on variables such
as gender, school type, marital status, educational level, reading children’s books and
watching cartoons?

3. What is the level of job satisfaction among preschool teachers according to their own
perceptions?
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4. Are there significant differences in job satisfaction based on gender, school type, marital
status and educational level?

5. Is there a significant relationship between preschool teachers’ knowledge of children and
their job satisfaction levels?

Method
Research Model

This study, which investigates the relationship between preschool teachers’ level of knowing
children and their job satisfaction, employed the relational survey model, one of the
quantitative descriptive research approaches. The relational survey model aims to identify
the existence and degree of co-variation between two or more variables, and it is appropriate
for testing hypotheses about such relationships (Biyiikoztiirk et al., 2020; Karasar, 2017).
Quantitative research relies on numerical data to produce measurable results and was
preferred here in order to obtain objective insights from a relatively large sample.

Population and Sample

The study population consists of 1 586 preschool teachers working in official kindergartens
and preschools in Diyarbakir province during the 2021-2022 academic year. According to
Cohen et al. (2000), a minimum sample of 20 participants is suggested for a population
of 100. Using simple random sampling, a target sample of 320 teachers was planned; to
compensate for possible non-response, the data-collection process was continued until 337
teachers had been reached. The demographic distribution of the participants is presented in
Table 1.
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Table 1. Demographic Information of the Teachers in the Sample

Independent Variable Group N %
Gender Female 295 87.5
Male 42 12.5
Marital Status Married 262 71.7
Single 75 223
Educational Background Bachelor 325 96.4
Master 12 3.6
Seniority 0-10 years 263 78.0
11-20 years 74 22.0
School Type Preschool 114 33.8
Kindergarten 223 66.2
Reads Children’s Books Yes 329 97.6
No 8 2.4
Watches Cartoons Yes 301 89.3
No 36 10.7
Total 337 100.0

Table 1 shows that 295 participants (87.5%) were female and 42 (12.5%) were male. In
terms of marital status, 262 (77.7%) were married and 75 (22.3%) were single. Regarding
educational level, 325 (96.4%) held a bachelor’s degree and 12 (3.6%) held a master’s degree.
For seniority, 263 teachers (78.0%) had 0-10 years of experience and 74 (22.0%) had 11-20
years. By school type, 114 teachers (33.8%) worked in a preschool and 223 (66.2%) worked
in a kindergarten. In addition, 329 teachers (97.6%) reported reading children’s books, while
8 (2.4%) did not. Finally, 301 teachers (89.3%) reported watching cartoons and 36 (10.7%)
did not.

Data Collection Tools

In the study, three instruments were used. The General Information Form, developed by the
researchers after a literature review, was used to obtain demographic information (gender,
marital status, education, seniority, school type, reading children’s books and watching
cartoons).

The Teachers’ Competence Scale for Knowing Students, developed by Sahin and Beydogan
(2016), was used to measure the extent to which teachers know their students. The scale
contains 29 items grouped under four sub-dimensions: recognising individual differences
(items 1-10), managing learning (items 11-19) recognising developmental characteristics
(items 20-26) and guidance (items 27-29). Items are rated on a 5-point Likert scale (strongly
disagree to strongly agree); the possible total score ranges from 29 to 145. Cronbach’s o
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values reported by the original authors range between 0.65 and 0.86 for the sub-dimensions
and 0.91 for the whole scale.

The Minnesota Job Satisfaction Scale, developed by Weiss, England and Lofquist (1967)
and translated into Turkish by Baycan (1985), was used to measure the job satisfaction of the
teachers. The scale consists of 20 items and yields a total score along with two sub-dimension
scores: intrinsic satisfaction (items 1, 2, 3, 4, 7, 8, 9, 10, 11, 15, 16 and 20) and extrinsic
satisfaction (items 5, 6, 12, 13, 14, 17, 18 and 19). Intrinsic satisfaction reflects the essence of
the job and its relevance to one’s interests, ability and creativity, while extrinsic satisfaction
reflects factors such as collegial relations, the work environment, management and salary.
Each item is rated from 1 (not at all satisfied) to 5 (very satisfied); the possible total score
therefore ranges from 20 to 100. The reliability coefficient of the scale was reported as 0.90
and the Cronbach’s a was 0.65 (Yildirim, 1996). Data were collected from 337 preschool
teachers who voluntarily took part in the study during the 2021-2022 academic year.

Data Analysis

Before inferential analyses, the normality of each sub-dimension was examined with the
Kolmogorov—Smirnov test (supported by skewness and kurtosis values and Shapiro—Wilk
for smaller subgroups such as the master’s-degree group). The intrinsic and extrinsic job-
satisfaction scores were approximately normally distributed (p > .05), whereas the four
sub-dimensions of the Child-Recognition Scale were not (p < .05). Accordingly, parametric
techniques (independent-samples t-test) were used for the job-satisfaction comparisons,
and non-parametric techniques (Mann—Whitney U test) were used for the child-recognition
comparisons. The relationship between teachers’ knowledge of children and their job
satisfaction was examined with the Spearman rank-order correlation coefficient, in line with
the non-normal distribution of the child-recognition scores. Correlation magnitudes were
interpreted as very weak (.00—.20), weak (.20—.39), moderate (.40-.59), high (.60—.79) and
very high (.80-1.00) (Buyiikoztiirk, 2009).

Ethical Approval: Ethical permission for this study was obtained from the Scientific
Research and Publication Ethics Committee of Mardin Artuklu University (decision number
4, session number 2021/9).

Findings
Descriptive statistics on teachers’ child-recognition and job-satisfaction levels

The minimum and maximum values, arithmetic means and standard deviations obtained from
the Child-Recognition Scale and the Minnesota Job Satisfaction Scale are presented in Table 2.

309



310

Emine BOZOYUK AKSU | Mehmet Ali AKIN

Table 2. Descriptive Statistics for The Two Scales

Scale Sub-dimension Items Min Max X SD
Job Satisfaction Intrinsic Satisfaction 12 1.25 5.00 236 0.998
Extrinsic Satisfaction 8 1.58  5.00 349 0.624
Child Recognition  Recognising Individual Differences 10 .00 5.00 491 0.288
Managing Learning 9 1.11 5.00 456 0.348
Iéﬁ;‘f’fc‘i‘esr‘izﬁgevel"pmemal 7 143 500 462 0333

Guidance 3 1.00 500 474 0.350

According to Table 2, the mean of the teachers’ intrinsic satisfaction (X = 2.36) corresponds
to the response category “I am not satisfied”, while the mean of extrinsic satisfaction (X
= 3.49) corresponds to “satisfied”; extrinsic satisfaction is therefore higher than intrinsic
satisfaction. For the Child-Recognition Scale, the means of all four sub-dimensions
recognising individual differences (X = 4.91), managing learning (X = 4.56), recognising
developmental characteristics (X = 4.62) and guidance (X = 4.74) correspond to the response
category “strongly agree”.

Analysis of child-recognition and job-satisfaction levels by gender

The Mann—Whitney U test was used to compare the four child-recognition sub-dimensions
across gender, and the independent-samples t-test was used to compare the two job-
satisfaction sub-dimensions. The results are presented in Tables 3a and 3b.

Table 3a. Mann—Whitney U Test for Child Recognition Levels by Gender

Sub-dimension Gender N Mean Rank  Sum of Ranks U p

gffcf(éf:;i‘ensg Individual Female 295 168.54 4971850 605850 .737
Male 42 172.25 7234.50

Managing Learning Female 295 170.19 50205.00 5845.00 .422
Male 42 160.67 6748.00

Eﬁgfagcntfr‘i‘;igevek’pmemal Female 295 173.59 51208.00  4842.00 .004
Male 42 136.79 5745.00

Guidance Female 295 171.25 50518.00  5532.00 .145
Male 42 153.21 6435.00

As shown in Table 3a, no significant difference was observed between male and female
teachers in the recognising-individual-differences, managing-learning and guidance sub-
dimensions (p > .05). A significant difference, however, was found in the recognising-
developmental-characteristics sub-dimension (U = 4842.00; p < .05): the mean rank of
female teachers (R = 173.59) was higher than that of male teachers (R = 136.79), indicating
that the difference is in favour of female teachers.
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Table 3b. Independent-Samples t Test for Job Satisfaction by Gender

Sub-dimension  Gender N X SD t df P
Intrinsic Male 4 2.28 0944  -0.529 335 597
Satisfaction

Female 295 2.37 1.007
Extrinsic Male 4 3.47 0489  -0.244 335 807
Satisfaction

Female 295 3.49 0.642

According to Table 3b, intrinsic-satisfaction means for both female (X = 2.37) and male (X
= 2.28) teachers correspond to the “I am not satisfied” category, while extrinsic-satisfaction
means for female (X = 3.49) and male (X = 3.47) teachers correspond to the “I am satisfied”
category. No significant difference was found between female and male teachers in either
sub-dimension (p > .05).

Analysis of child-recognition and job-satisfaction levels by school type

The Mann—Whitney U test and the independent-samples t-test were used to compare child-
recognition and job-satisfaction levels across school type. Results are presented in Tables 4a
and 4b.

Table 4a. Mann—Whitney U Test for Child-Recognition Levels by School Type

Sub-dimension School Type N Mean Rank Sum of Ranks U P
Recognising
Individual Preschool 114 170.25 19408.50 12558.50 .849
Differences
Kindergarten = 223 168.36 37544.50
ﬁiﬁiig;‘;g Preschool 114 165.59 18877.00 12322.00 607
Kindergarten =~ 223 171.21 38176.00
Recognising
Developmental Preschool 114 174.77 19924.00 12380.00 .559
Characteristics
Kindergarten = 223 166.50 37129.00
Guidance Preschool 114 166.91 19027.50 12472.50 712
Kindergarten = 223 170.07 37925.50

According to the mean ranks in Table 4a, kindergarten teachers scored slightly higher than
preschool teachers in managing learning (R = 171.21) and guidance (R = 170.07), whereas
preschool teachers scored slightly higher in recognising individual differences (R = 170.25)
and recognising developmental characteristics (R = 174.77). None of these differences was
statistically significant (p > .05).
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Table 4b. Independent-Samples t Test for Job Satisfaction by School Type

Sub-dimension School Type N X SD t df P
Intrinsic Satisfaction Preschool 114 2.36 0.974  0.054 335 957
Kindergarten 223 2.35 1.013
Extrinsic Satisfaction Preschool 114 3.49 0.609  0.180 335 .857

Kindergarten 223 3.48 0.633

Table 4b shows that intrinsic-satisfaction means for preschool (X = 2.36) and kindergarten (X
= 2.35) teachers fall into the “T am not satisfied” category, and extrinsic-satisfaction means
for preschool (X = 3.49) and kindergarten (X = 3.48) teachers fall into the “I am satisfied”
category. No significant difference was found by school type (p > .05).

Analysis of child-recognition and job-satisfaction levels by marital status
Mann—Whitney U and t-test results for marital status are shown in Tables 5a and 5b.

Table Sa. Mann—Whitney U Test for Child-Recognition Levels by Marital Status

Sub-dimension Marital Status N Mean Rank Sum of Ranks U D
Recognising
Individual Married 262 17591 46089.50 8013.50  .003
Differences
Single 75 144.85 10863.50
i’gﬁi’; Married 262 159.86 4188250  7429.50 .00l
Single 75 200.94 15070.50
Recognising
Developmental Married 262 162.06 42459.00 8059.00 .006
Characteristics
Single 75 192.55 14491.00
Guidance Married 262 160.86 42145.00 7692.00  .002
Single 75 197.44 14808.00

Table 5a shows that single teachers scored higher than married teachers in managing learning
(R = 200.94), recognising developmental characteristics (R = 192.55) and guidance (R =
197.44), whereas married teachers scored higher in recognising individual differences (R =
175.91 vs. 144.85). All four differences are statistically significant (p < .05): the difference
is in favour of married teachers in recognising individual differences and in favour of single
teachers in the other three sub-dimensions.
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Table Sb. Independent-Samples t-Test for Job Satisfaction by Marital Status

Sub- Marital -
dimension Status X SD ! df 4
Intrinsic Married 262 2.26 0.970 -3.555 335 .000
Satisfaction

Single 2.72 1.014
Extrinsic Married 262 3.41 0.625 4235 335 .000
Satisfaction

Single 375 0.554

According to Table 5b, single teachers reported higher intrinsic (X = 2.72 vs. 2.26) and

extrinsic (X = 3.75 vs. 3.41) job satisfaction than married teachers. Both differences were

statistically significant (p < .05) and in favour of single teachers.

Analysis of child-recognition and job-satisfaction levels by educational background

Mann—Whitney U and t-test results for educational background are presented in Tables 6a

and 6b.

Table 6a. Mann—Whitney U Test for Child-Recognition Levels by Educational Background

(Si;HK;nsion Education N Mean Rank Sum of Ranks U P
Recognising
Individual Bachelor 325 168.76 54848.50 1923.50 817
Differences
Master 12 175.38 2104.50
ig;iigg Bachelor 325 167.53 54446.00 1521.00 171
Master 12 208.92 2507.00
Recognising
Developmental ~ Bachelor 325 168.10 54632.50 1707.50 459
Characteristics
Master 12 193.38 2320.50
Guidance Bachelor 325 166.80 54211.00 1236.00 .018
Master 12 228.50 2742.00

Table 6a indicates a significant difference only in the guidance sub-dimension (U = 1 236.00;

p <.05) in favour of teachers with a master’s degree (R = 228.50) over those with a bachelor’s

degree (R = 166.80). No significant differences were observed in the other sub-dimensions

(p>.05).
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Table 6b. Independent-Samples t-Test for Job Satisfaction by Educational Background

Sub- Education N X SD t df p
dimension
Intrinsic Bachelor 325 2.36 0998  0.434 335 665
Satisfaction

Master 12 2.23 1.110
Extrinsic Bachelor 325 3.48 0625  -0.529 335 597
Satisfaction

Master 12 3.58 0.610

Table 6b shows that intrinsic-satisfaction means for both bachelor- (X = 2.36) and master-
level (X = 2.23) teachers correspond to the “I am not satisfied” category, while extrinsic-
satisfaction means (X = 3.48 and X = 3.58, respectively) correspond to “I am satisfied”. No
significant differences were observed (p > .05).

Analysis of child-recognition levels by reading children’s books and watching cartoons

Mann—Whitney U test results for the variables “reading children’s books” and “watching
cartoons” are reported in Tables 7a and 7b.

Table 7a. Mann—Whitney U Test for Child-Recognition Levels by the Reading-Children’s
Books Variable

Reads Sum of
Sub-dimension children’s N Mean Rank U y
books Ranks
Recognising
Individual Yes 329 170.61 56131.00  787.00 .020
Differences
No 8 102.81 822.00
ﬁzﬁiig;’;g Yes 329 169.66 55815.00  1103.00 425
No 8 142.25 1138.00
Recognising
Developmental Yes 329 169.85 55880.00  1037.00  .285
Characteristics
No 8 134.06 1073.00
Guidance Yes 329 169.42 55738.00  1179.00  .564
No 8 151.88 1215.00

According to Table 7a, teachers who read children’s books scored significantly higher than
those who did not in the recognising-individual-differences sub-dimension (R = 170.61 vs.
102.81; U = 787.00; p < .05). No significant differences were observed in the other sub-
dimensions (p > .05).
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Table 7b. Mann—Whitney U Test for Child-Recognition Levels by the Cartoon-Watching

variable
Sub-dimension Watches N Mean Rank Sum of Ranks U )/
cartoons
Recognising
Individual Yes 301 176.75 53202.00 3085.00 .001
Differences
No 36 104.18 3751.00
Managing Yes 301 171.34 51573.00 3822.00 042
Learning
No 36 149.44 5380.00
Recognising
Developmental Yes 301 173.32 52168.50 3707.50 .028
Characteristics
No 36 132.90 4784.50
Guidance Yes 301 172.51 51925.50 3464.50 .008
No 36 139.65 5027.50

Table 7b shows that teachers who watch cartoons scored significantly higher than those who
do not on all four child-recognition sub-dimensions: recognising individual differences (U =
3 085.00), managing learning (U = 3822.00), recognising developmental characteristics (U =
3707.50) and guidance (U = 3464.50); all p < .05.

Relationship between child-recognition levels and job-satisfaction levels

Spearman rank-order correlation analysis was conducted to examine the association between

the two scales. Results are presented in Table 8.

Table 8. Spearman Rank-Order Correlations Between the Child-Recognition and Job-

Satisfaction Sub-Dimensions

Variable N X SD 1 2 3 4 5 6
1. Intrinsic Job Satisfaction 337 236 998 1

2. Extrinsic Job Satisfaction 337 349 .624 .776** 1

3.'Recogn1smg Individual 337 491 288 G6I1%* 583%F 1

Differences

4. Managing Learning 337 456 347 473%* 463*%* 195%*% 1

5 Recognising Developmental 33, 67 337 go7sx 394%% 151%% 50785 |
Characteristics

6. Guidance 337 474 349 358%* 398**k 190** 606** 423%* |

*p <.05. **p<.0l.

315



316

Emine BOZOYUK AKSU | Mehmet Ali AKIN

Table 8 shows the correlations between the sub-dimensions of the two scales. The coefficients
were interpreted as very weak (.00-.20), weak (.20—.39), moderate (.40—.59), high (.60—.79)
and very high (.80-1.00). A positive and high correlation was found between intrinsic job
satisfaction and recognising individual differences (» = .611; p < .01). Moderate positive
correlations emerged with managing learning (r=.473; p<.01) and recognising developmental
characteristics (r = .427; p < .01), and a weak positive correlation with guidance (r = .358; p
<.01). Extrinsic job satisfaction was moderately and positively associated with recognising
individual differences (= .583; p <.01), managing learning (» = .463; p <.01), recognising
developmental characteristics (r = .394; p <.01) and guidance (r =.398; p <.01).

Discussion and Conclusion

This study aimed to determine preschool teachers’ levels of knowing children and their job-
satisfaction perceptions, to examine whether these levels differed significantly by selected
independent variables, and to analyse the relationship between the two constructs.

The analysis revealed that marital status significantly influenced both intrinsic and extrinsic
job satisfaction, with single teachers reporting higher levels than married teachers. No
significant differences emerged by gender or school type.

With respect to child-recognition competence, female teachers scored significantly higher than
male teachers in recognising children’s developmental characteristics. Single teachers scored
significantly higher than married teachers in three of the four sub-dimensions (managing
learning, recognising developmental characteristics and guidance), while married teachers
scored higher in recognising individual differences. Teachers with a master’s degree scored
significantly higher than those with a bachelor’s degree in the guidance sub-dimension,
suggesting that further education may support guidance skills. Moreover, teachers who
reported reading children’s books scored higher in recognising individual differences, and
teachers who watched cartoons scored higher on all four child-recognition sub-dimensions.
These findings are consistent with the literature (Cay & Sanal, 2016; Gelbal & Duyan, 2010;
Onur, 2005).

Examining the association between preschool teachers’ knowledge of children and their job
satisfaction, a positive and high correlation was found between intrinsic job satisfaction and
recognising individual differences. Moderate positive correlations emerged with managing
learning and recognising developmental characteristics, and a weak positive correlation with
guidance. Thus, intrinsic-satisfaction elements such as interest, ability and creativity appear
to be closely linked to teachers’ knowledge of their students. For extrinsic job satisfaction,
moderate positive correlations were observed with all four child-recognition sub-dimensions.
Factors such as salary, work environment, collegial relationships and management style
therefore also relate to teachers’ competence in recognising and supporting students. These
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findings support previous research on the link between teachers’ job satisfaction and their
knowledge of children (Acar, 2016; Cay & Sanal, 2006; Gelbal & Duyan, 2010; Kapucu,
2019; Onur, 2005).

In conclusion, the findings indicate a positive and significant relationship between preschool
teachers’ knowledge of children and their job-satisfaction levels, which appear to reinforce
each other. Although the association is not very strong, it is statistically significant and
underlines the importance of strengthening teachers’ child-recognition competencies in order
to support both their job satisfaction and the quality of education they provide.

Suggestions

Practitioners should recognise that preschool teachers, who play a strategic role in early
childhood education, can strengthen their job satisfaction and child-recognition competence
through positive attitudes rooted in mutually productive collaboration. Such an environment
fosters teachers’ sense of well-being and motivates them to contribute more effectively to
children’s education.

Enriching the school environment with well-equipped physical materials is likely to
support teachers in performing their duties with greater enthusiasm and thereby increase job
satisfaction.

Short-term in-service training programmes aimed at improving child-recognition
competence may also be beneficial, particularly when they include practical activities and
up-to-date pedagogical content.

Social activities organised by school administrations, in which teachers engage with
their students outside the classroom, are valuable opportunities for strengthening the teacher—
child relationship and improving teachers’ knowledge of individual differences.

For future research, scholars are encouraged to conduct in-depth investigations into
specific factors — reading children’s books, watching cartoons, listening to children’s songs
and knowledge of children’s games — and to consider their separate effects on teachers’ job
satisfaction and child-recognition levels.

Mixed-method designs that complement surveys with qualitative techniques (case
studies, home visits, portfolio analyses, parent interviews and play-based assessments) may
yield richer insights and increase the explanatory power of the findings.

Ethical Approval: Ethical permission for this study was obtained from the Scientific
Research and Publication Ethics Committee of Mardin Artuklu University (decision number
4, session number 2021/9).
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Okul Oncesi Ogretmenlerinin Cocuklar1 Tanima Diizeyleri ile
Is Doyumu Arasindaki Iliskinin Incelenmesi

Giris

Erken cocukluk donemi, bireylerin fiziksel, bilissel, duygusal ve sosyal gelisimlerinin
temellerinin atildig1 kritik bir siiregtir. Bu donemde ¢ocuklarin dogru bi¢imde taninmast;
bireysel farkliliklarinin ve gelisimsel ihtiyaglarinin anlasilmasi, egitim-6gretim siirecinin
basarisini dogrudan etkileyen unsurlar arasindadir. Bu nedenle okul dncesi 6gretmenlerinin
cocuklari ¢ok yonlii tanimasi ve bireysel gelisim alanlarina yonelik bilingli miidahalelerde
bulunmasi beklenmektedir. Cocuklar1 tanima diizeyi yiiksek Ogretmenler, dgrencilerinin
potansiyellerini ortaya ¢ikarmada daha etkili olabilmektedir. Is doyumu ise 6gretmenlerin
mesleki yasamlarindaki olumlu ve olumsuz deneyimlerin genel bir degerlendirmesidir. Is
doyumu yiiksek ogretmenler is ortamindaki giicliiklerle daha iyi basa ¢ikmakta, yeniliklere
acik olmakta ve mesleki gelisim icin daha istekli davranmaktadir. Ogretmenlerin is doyumu,
egitim siirecine olan yaklagimlarini ve performanslarini dogrudan etkileyen 6nemli bir
degisken olarak ele alinmaktadir. Bu galigma, okul 6ncesi 6gretmenlerinin ¢ocuklart tanima
diizeyleri ile is doyumlar1 arasindaki iliskiyi incelemeyi amaclamaktadir. S6z konusu
degiskenlerin cinsiyet, medeni durum, egitim durumu, okul tiirii, cocuk kitab1 okuma ve ¢izgi
film izleme degiskenlerine gore farklilasip farklilasmadigi da analiz edilmistir. Literatiirde
her iki degiskeni birlikte ele alan sinirli sayida ¢aligma bulunmasi (Acar, 2016; Durualp
& Kaytez, 2016; Kapucu, 2019), bu arastirmanin alan yazina 6zgiin bir katki saglamasini
desteklemektedir.

Yontem

Arastirma, nicel arastirma yéntemlerinden iliskisel tarama modeli ile desenlenmistir. Iliskisel
tarama modeli, iki ya da daha fazla degisken arasindaki birlikte degisimin varligini ve
derecesini belirlemeyi amaglayan; bu yoniiyle iliskilere yonelik hipotezlerin sinanmasinda
uygun bir desen olarak kabul edilmektedir (Biiyiikoztiirk vd., 2020; Karasar, 2017).

Arastirmanin evrenini 2021-2022 egitim-6gretim yilinda Diyarbakir ilinde resmi bagimsiz
anaokulu ve ana simiflarinda gérev yapan 1.586 okul oncesi dgretmeni olusturmaktadir.
Basit seckisiz 6rnekleme yontemiyle ulasilan 6rneklem 337 okul oncesi dgretmeninden
olusmaktadir. Veriler, Sahin ve Beydogan (2016) tarafindan gelistirilen “Ogretmenlerin
Ogrencileri Tanimaya Yénelik Yeterlik Olgegi” (Cocuklar1 Tanima Diizeyi Olgegi) ile Weiss,
England, Dawis ve Lofquist (1967) tarafindan gelistirilen ve Baycan (1985) tarafindan

=9

Tiirkgeye uyarlanan “Minnesota is Doyumu Olgegi” kullanilarak toplanmustr.



Cocugu Tanima ve {5 Doyumu

Cocuklar1 Tanima Diizeyi Olgegi dort alt boyuttan olusmaktadir: bireysel farkliliklar1 tanima,
dgrenmeyi yonetme, gelisimsel 6zellikleri tanima ve rehberlik. Is Doyumu Olgegi ise igsel
(12 madde) ve digsal (8 madde) doyum olmak {izere iki alt boyuttan olugsmaktadir.

Verilerin analizi SPSS programi kullanilarak gergeklestirilmistir. Cikarimsal analizlerden
once verilerin normal dagilima uygunlugu Kolmogorov—Smirnov testi ile smanmustir. Is
doyumu alt boyutlar1 yaklasik olarak normal dagilim gosterirken (p > .05), Cocuklart Tanima
Diizeyi Olgegi’nin alt boyutlart normal dagilim gdstermemistir (p <.05). Buna gére is doyumu
karsilastirmalarinda parametrik tekniklerden bagimsiz orneklem t-testi; ¢ocuklari tanima
karsilagtirmalarinda ise non-parametrik tekniklerden Mann—Whitney U testi kullanilmistir.
iki 6lgek arasindaki iliski Spearman sira-fark korelasyon katsayisi ile incelenmistir.

Bulgular

Ogretmenlerin ¢ocuklari tanima diizeyleri tiim alt boyutlarda “kesinlikle katiltyorum”
diizeyindedir. Is doyumu agisindan ise i¢sel doyum ortalamasi “memnun degilim”, dissal
doyum ortalamast “memnunum” diizeyindedir; digsal doyum igsel doyumdan daha
yiiksektir.

Cinsiyet degiskenine gore, ¢ocuklarin gelisimsel ozelliklerini tanima alt boyutunda
kadin 6gretmenler lehine anlamli bir fark bulunmustur (U = 4842.00; p < .05). Diger
cocuklari tanima alt boyutlarinda ve is doyumunun her iki alt boyutunda cinsiyete gore
anlamli bir farklilik saptanmamustir (p > .05).

Okul tiirii degiskenine gore cocuklari tanima ve is doyumu alt boyutlarinin higbirinde
anlamli bir fark bulunmamistir (p > .05).

Medeni durum degiskenine gore, cocuklar1 tanima dlgeginin bireysel farkliliklar: tanima
alt boyutunda evli 6gretmenler lehine; 6grenmeyi yonetme, gelisimsel dzellikleri tanima
ve rehberlik alt boyutlarinda ise bekar 6gretmenler lehine anlamli farkliliklar saptanmistir
(p < .05). Is doyumunun hem igsel hem digsal alt boyutunda bekar 6gretmenler, evli
ogretmenlere gore anlamli olarak daha yiiksek doyum bildirmistir (p <.05).

Egitim dilizeyi degiskenine gore, cocuklart tanima Ol¢eginin yalnizca rehberlik alt
boyutunda yiiksek lisans mezunu 6gretmenler lehine anlamli bir fark bulunmustur (U =
1236.00; p < .05); is doyumunun her iki alt boyutunda ise egitim diizeyine gore anlaml
bir farklilik goriilmemistir (p > .05).

Cocuk kitabr okuyan ogretmenler, okumayanlara gore bireysel farkliliklari tanima alt
boyutunda anlamli olarak daha yiliksek puanlar almistir (p < .05). Cizgi film izleyen
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ogretmenler ise cocuklar1 tanima dl¢eginin dort alt boyutunda da izlemeyen 6gretmenlere
gore anlamli olarak daha yiiksek puan almistir (p <.05).

Cocuklar1 tanmima diizeyleri ile is doyumu arasinda pozitif ve anlaml iligkiler
bulunmustur. I¢sel is doyumu ile bireysel farkliliklari tanima arasinda yiiksek (r=.611; p
<.01), 6grenmeyi yonetme (r = .473; p < .01) ve gelisimsel dzellikleri tanima (» = .427;
p <.01) ile orta diizeyde, rehberlik (» = .358; p <.01) ile zay1if diizeyde pozitif iliskiler
saptanmustir. Digsal is doyumu ile ise dort alt boyutun tamaminda orta diizeyde, pozitif
ve anlamli iliskiler bulunmustur (p < .01).

Tartisma ve Sonu¢

Aragtirma sonuglari, okul dncesi 6gretmenlerinin ¢ocuklar: tanima diizeyleri ile iy doyumlari
arasinda pozitif ve anlamli bir iliski oldugunu ortaya koymustur. Bu bulgu, 6grencilerini daha
iyl tantyan ogretmenlerin mesleklerinden duyduklari doyumun da daha yiiksek oldugunu
gostermekte ve iki degiskenin karsilikli olarak birbirini besledigine isaret etmektedir.
Sonuglar, alan yazindaki 6nceki ¢aligmalarla paralellik gostermektedir (Acar, 2016; Caglar
& Demirtas, 2011; Gelbal & Duyan, 2010; Kapucu, 2019).

Medeni durumun hem is doyumu hem de bazi gocuklari tanima alt boyutlari tizerindeki etkisi,
ogretmenlerin kisisel yasam kosullarinin mesleki yasamlarina da yansidigini gostermektedir.
Cocuk kitab1 okuma ve ¢izgi film izleme gibi ¢ocukla ilgili etkinliklerin ¢ocuklari tanima
diizeyi iizerindeki olumlu etkisi ise dgretmenlerin glinliik yasamlarindaki ¢ocuk merkezli
pratiklerin mesleki yeterliklerine dogrudan katki sagladigini ortaya koymaktadir.

Sonug olarak; dgretmenlerin ¢ocuklar1 tanima becerilerini destekleyen hizmet-igi egitim
programlarinin yayginlastirilmasi, okul ortamlarinin fiziksel ve sosyal donanim agisindan
iyilestirilmesi, okul ydnetimlerinin &gretmen-¢ocuk etkilesimini gii¢lendiren etkinlikleri
tesvik etmesi ve gelecekteki arastirmalarda karma yontem desenlerinin tercih edilmesi
onerilmektedir.



