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Abstract: In this work, we have analyzed the opinions of teacher candidates of French as a foreign language on the method that 
should be used in the teaching of reading-comprehension, one of the main linguistic skills. At the end of the Fall Semester of the 
2011-2012 academic year, a survey constituted of three open-ended questions was carried out among teacher candidates studying 
at the French Language Teaching Programme of the Faculty of Education of Uludag University. Among the 120 students enrolled in 
the Programme, 64 have participated in the survey voluntarily and expressed their opinions. Students have been priorly informed 
about the study and the link of the survey prepared via Google Docs has been sent to them through an e-mail where they were asked 
to fill in the study in Turkish. In the scope of the present work, only student opinions relating to option b of the study's second 
question -i.e. on the method that should be used in the teaching of the reading skill in French- have been taken into consideration. In 
this qualitative work based on a case study pattern, opinions have first been sorted out through the content analysis method and 
have been classified; then, they have been compared with and discussed in the light of opinions and suggestions that already exist in 
literature. Lastly, findings have been interpreted and presented as a determination. 
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Introduction 

 Reading is one of the four fundamental skills that lay the ground for the learning/teaching processes of foreign 
language. This basic linguistic skill -also sometimes referred to as "written comprehension" in the area of foreign 
language teaching- is, according to Durmuscelebi (2009), a prerequisite for the individual's written and/or oral 
comprehension skills, and it also plays a significant role in the development of basic expression skills such as writing 
and speaking. A great number of definition have been made in literature with regards to the reading skill. For example, 
while Eriskon-Cangil (2008) defines "reading" as an activity where the individual conducts a relationship with symbols 
and makes sense of them, Akyol (2006) defines it as a process where foreknowledge is used and sense is constructed in 
an organized climate, based on an effective communication between the writer and the reader, with a proper method 
and in view of a purpose. Odabas, Odabas and Polat (2008) assert that reading is a holistic (global) process constituted 
of the stages of perception, sense-making, interpretation, thought and deduction by sensory organs of written messages 
created in line with grammar rules. Again, similarly, Gocer (2007) defines reading as the perception through senses, the 
understanding, the identification, the interpretation, the pondering upon and the deduction of texts written in 
accordance with linguistic rules. When we assess these definitions, we notice that they converge on the dimension of 
the reading skill based on the sense-making or sense construction / interpretation of what is read (Pekkanli and Kartal, 
2010). 

In general, we observe that these definitions made for the reading skill in the mother tongue are also valid for the 
reading skill in the second/foreign language. So much so that, according to Boyer, Butzbach-Rivera and Pendanx (1990) 
and Benito (2003), all concepts, theories and approaches that have been emerging since the 70s' have been influenced 
by studies conducted on the reading skill in the mother tongue. In fact, Benito (2003) argues that Goodman's article 
Reading a Psycholinguistic Guessing Game (1967)  which became a classic and which explains his hypothesis on the 
physical and cognitive processes (phases) of reading is the main foundation for all the studies in question. On the other 
hand, Cameron (2005) states that one of the factors influencing the reading skill in the foreign language is the reading 
experience in the mother tongue, and when one is introduced to a new language, the brain automatically searches for 
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similar clues and tries to apply the mother tongue experience. Similarly, Lee and Schallert (1997) put forth that a 
reader who is flexible, adaptative, inquisitive and controlling of one's perception will have higher chances at having 
those same characteristics when reading in a foreign language; thus, the reading skill in the mother tongue becomes an 
influencing factor in the development of the reading skill in the second/foreign language.  

When the role and significance of the reading skill in the methods and approaches developed for the teaching of a 
foreign language to date is handled from a historical point of view, we observe that, compared to other linguistic skills, 
this one has been largely neglected; especially in the last century. As a matter of fact, the "traditional method" -also 
called the "translation-grammar" method- was nearly the sole valid method adopted and used worldwide in the 
teaching of a foreign language until the beginning of the 20th Century. Although the act of translation is the main 
component of the essence of this method, one of its main goals was to raise students who could read and understand 
literary texts in the target (foreign) language and write in that language (Besse, 1985). Along with writing, the reading 
skill had a privileged place in this traditional method. However, in the first quarter of the 20th Century, the "direct 
method" -which prioritized the speaking skill- and its offsprings -the "hear-speak" and "audiovisual" techniques 
elaborated in parallel with technological, cognitive and linguistic developments- nearly totally ignored this skill, 
particularly in their wake (Bertocchini and Costanzo, 1989; Tagliante, 1994). On the other hand, the notion of 
"authentic" that came to prominence with the "communicative approach" at the beginning of the 80s' ensured the 
reading skill regains the value it deserved. Course books designed in light of this approach have been enriched with 
culture and literary-themed authentic up-to-date texts in order to equip students with a genuine reading skill right 
from the beginning (Kartal, 1999). In the wake of the new millennium, the communicative approach has been gradually 
replaced by the "action-oriented approach", which was a new language teaching approach adopted with the 
establishment of the Common European Framework of Reference for Languages (2001). The action-oriented approach 
suggests the focus on the tasks to be carried out in the scope of a common project; thus, in this context, the action 
reveals the interaction destined to the development of perceptive (understanding what is listened to and read) and 
interactive skills (speaking and writing to someone). According to this approach, whoever learns a language uses it to 
carry out a task. In this context, reading is also from there on action-oriented, just like the other skills. Hence, it exists to 
make something (by wielding language) and thus, has equal priority with other main linguistic skills (Coskun, 2017). 

In the process of foreign language teaching, particularly of French as a foreign language, when it comes to the way this 
fundamental linguistic skill must be taught to students, we see that,  especially in the communicative approach 
emerging from the end of the 70s' to the beginning of the 90s', leading scholars of French as a foreign language such as 
Coste (1978), Vigner (1979), Moirand (1979), Lehmann and Moirand (1980), Besse (1984), Achard-Bayle (1984), 
Gaonac’h, (1990), Dévelotte, (1990), Deschênes (1991), Cicurel (1991) and Beacco (1991) have been focusing on this 
matter directly and have created numerous theoretical and practical monographic works. In the following years, we 
observe that all of these works have also paved the way for similar studies in the same area (Lavaur, 1995; Vigner, 
1996; López Alonso and Seré de Olmos, 1996; Adam, 1997; Lassoff-Delahousse, 1997; Gaonac’h, 2000; Rui 2000; 
Souchon, 2000; Boucher, 2002; Van Chuong, 2003; Benito, 2003; Gunday 2010; Boustane-Boubir, 2010; Kunze, 2012; 
Gonz|lez Hern|ndez, 2012; Rodríguez Pedreira, 2013). 

Nevertheless, when we take a close look at the studies in question, we observe that they are rather theoretical works 
based on teachers' years-long experiences and observations in the classroom. But then, how should this linguistic skill 
be taught according to the student who is nowadays defined as the "actor" (Conseil de l’Europe, 2001) by the action-
oriented approach, and who is put at the center and prioritized by the (learner-centred) communicative approach 
(Galisson, 1980)? Because for Pallotti (2002), the language class in any educative institution is a communicative space 
where an interactive communication network (teacher-student) is created, rather than being just a physical 
environment. Here (in classrooms), all rules regarding communication are generally predetermined by the relevant 
institutions in the framework of certain protocols. Actually, these are routine rituals such as greetings by the teachers 
at the beginning and end of the lesson, directives given by the teacher during lesson and rules which students must 
follow. In this contract called “Educational Agreement” (Le contrat didactique) what, how, how much and how long the 
student must learn is in reality left obscure and the student is generally not aware of this aspect. Therefore, in order to 
create a cooperative awareness such as is deemed necessary by the agreement, parties (students and teachers) must 
discuss, accept and share a new version of this contract by redefining and clarifying it as a "Learning Agreement" (Le 
contrat d'apprentissage) instead. Weiss (1979) argues that students' linguistic needs must be taken into consideration 
during the language teaching process. From that perspective, one could argue that students too should have a say in the 
methods through which fundamental linguistic skills should be taught them. 

In other respects, when we take a look at two of the most widespread national and international online academic 
browsing platforms such as the Higher Education Academic Browsing portal 
(http://akademik.yok.gov.tr/AkademikArama/) and Google Scholar (https://scholar.google.com/), we notice an 
increase in researches on students' opinions on language teacher education in recent years based on separate simple 
searches made with the key words "student opinions" both in Turkish and in English, especially in the field of teacher 
education in the last few years, suggesting the creation of a research tradition in that area.  
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Purpose of the Study 

In this study, we aim at analyzing the opinions of teacher candidates of French on the methods with which the reading 
skill -one of the fundamental linguistic skills- in the teaching of French as a foreign language should be taught.   

Method 

This study has adopted a qualitative approach and has been structured in line with the case study pattern. According to 
Basturk (2011), measurements can make us understand the number of people behaving in a certain way; however, they 
cannot answer the "why" of that behaviour. The reason of human and group behaviours can only be clarified via 
qualitative researches. The main aim of these types of researches is to present a descriptive and realistic picture of the 
subject of study, rather than to reach out for results that are generalizable with numbers, as is the case in quantitative 
researches. Since the present study is not intended for generalization purposes, the findings are only limited to teacher 
candidates participating in the study. As for the case study pattern, it is a research modeling which allows for an in-
depth analysis of any given phenomenon in its natural environment (Yildirim and Simsek, 2011). Given that in this 
study, only one analysis unit is intended (namely, the in-depth analysis of opinions of students -or teacher candidates- 
of Uludag University Faculty of Education French Language Programme on how one of the fundamental linguistic skills, 
reading, should be taught in the teaching process of French as a foreign language), the present work has been realized 
based on a single-case holistic pattern.     

Participants 

The present study has been carried out with the participation of 64 volunteers of all undergraduate level students 
among 120 students enrolled in the French Teaching Programme of Bursa Uludag University, Faculty of Education, 
during the Fall Semester of the 2011-2012 academic year. All participants had been taken at least one year of French 
lessons in preparation school before starting their undergraduate studies at their Programme, most of them having 
graduated from secondary education institutions focusing on foreign language (English), and thus already having a 
certain idea of foreign language. On the other hand, according to Yildirim and Simsek (2011), since accessibility is one 
of the factors to be taken into consideration when determining the sample in qualitative studies, the study group in the 
present work has been determined according to the convenience sampling method among purposive sampling 
methods. This sampling method is, according to Piji Kucuk (2014), a low-cost method which adds speed and 
practicability to such studies.  

Data Collection Tool  

The study's data have been collected via the following survey constituted of three half-structured open-ended 
questions created by the author: 

According to you: 1. Which techniques and methods should be used inside and outside the classroom for an efficient 
teaching of French as a foreign language? 2. How should the four linguistic skills, i.e. a) speaking, b) reading, c) writing, 
d) listening, be taught in the process of teaching French as a foreign language? 3. What type of assessment-evaluation 
technique(s) (i.e. exams) should be used in the process of teaching French as a foreign language and how should they 
look? 

The link of the survey prepared via Google docs has been sent through the UKEY's (Uludag University Institutional, 
Educational and Research Governance System) "send message to students" option during semester to students who 
had been priorly informed about the study during classes (2011-2012 Fall). Also, it has been emphasized that the 
feedbacks to be given by students as teacher candidates were very important for the improvement and restructuration 
of the teacher education programme, therefore students were asked to express their opinions in Turkish. 

Students were asked not to give any identity information to make sure that the assessment to be made be as natural as 
possible. For Oppenheim (1992), in open-ended surveys there are limitations such as the giving of irrelevant answers, 
the time that analyses take, the requirement for technical skills for analyses and the duration of the answering process 
influencing the answering rate. However, despite these challenges, Brew (2008) argues that open-ended surveys give 
participants the possibility to express their opinions as freely as possible and hence, allow them to fully reflect their 
perspectives. That is why this type of surveys are preferable.  

As part of the study, only student opinions expressed in the second part (part b: on the way the reading skill should be 
taught) of the second question of the survey given above has been taken into consideration. All studies carried out on 
the remaining questions and subquestions have previously been presented by the author in international conferences 
(Kartal and Parlak, 2016a; 2016b; 2017; Kartal and Alpar, 2017a; 2017b), and some of these have been published in full 
text as articles in international journals (Kartal and Parlak, 2017) and chapters in books (Kartal and Parlak, 2018).  

Data Analysis 

The link of the survey with open-ended questions created on 30.10.2011 on Google Docs has been sent to students via 
e-mail. 64 volunteering students have activated the link in a period of 17 days until 17.11.2011 and reached the survey, 
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answering each question and saving their answers. The author reached those answers via his Google account and 
downloaded them to his computer as an e-table in Excel format. Then, all answers given to each question and its 
subparts have been transferred to Word documents separately and been saved. Answers given by students have been 
marked with the abbreviation "S" ("Student") and have been numbered from 1 to 64 as "S1" and "S64". 

Data have been analyzed with the content analysis method which is one of the qualitative methods. In content analysis 
which consists of a systematic and renewable technique (Buyukozturk et al. 2012) where certain words of a text are 
summarized with smaller categories through codings based on certain rules, the main goal is to define data and to 
unveil truths that may be hidden in them (Yildirim and Simsek, 2011). 

With this perspective in mind, the author got together with a specialist on the field and came to an agreement on what 
the main categories could be after students' answers would be analyzed in a general fashion. Then, the two researchers 
went on to code the data separately and classified them under the priorly agreed-upon categories. Since teacher 
candidates' opinions had been collected  through an open-ended survey, as can be seen in the two examples given 
below, when expressing their points of view, students either state only one opinion in one sentence or paragraph, or, 
they express several. 

[S33]: "I believe it would be helpful if we did more reading aloud in the classroom. The teacher should tell students that it's 
ok if they make mistakes when reading, and that they should not be afraid because of that [How should class be 
conducted?]. Because the more reading will be done, the more progress will be made. The student will realize with time 
that they read faster and make less mistakes while doing so. The teacher should enable them to make this exercise." 

[S39]: "Reading exercises conducted on texts in the target language [How should class be conducted?] and prepared in 
accordance with the student's capacity and socio-economic background [What should be read in class?] could be done. 
The teacher should know their students and choose texts whose subjects [What should be read in class?] might draw their 
attention. French classics [What should be read in class?] could be used for improving the reading skill. The titles and 
number of books to be read during semester could be determined jointly by the class, and periodical brain storming could 
be done in the following weeks on books that have been read by all. While reading continues, questions that might arise in 
students' minds, as well as proverbs and sayings they cannot understand could be discussed [How should class be 
conducted?]. 

The percentage of convergence between encoders has been calculated with Miles and Huberman's (1994) formula: 
reliability = convergence of opinions / convergence of opinions + divergence of opinions x 100. In case the percentage 
of convergence is equal to or above 70 % after calculation with the formula in question, reliability of data analysis is 
ensured. In this work, convergence between encoders has been calculated at 92 %. On the other hand, the totality of 
data gathered during research has been archived for the disposal of other researchers who might want to refer to them.   

Findings 

After analysis of the opinions expressed by the 64 participants of the study on how the reading skill should be taught in 
the teaching of French, 129 opinions have been stated and these have been classified under 5 main categories. These 
categories and the number of opinions each contain have been given in the table below (Table 1).  

Table 1: Opinions of teacher candidates of French on the teaching of the reading skill 

Student Opinions f 
1. Opinions on types of texts to be treated / read during the reading course 45 
2. Opinions on the way the reading course should be conducted 34 
3. Opinions on this skill's relationship with other linguistic skills and objectives 20 
4. Opinions on what should also be done outside of class 15 
5. Opinions on the nature of the reading skill 5 

According to Yildirim and Simsek (2011), the validity and reliability of findings in qualitative studies can be ensured 
through an utmost detailed and direct presentation of the collected data. With this approach, while findings have been 
given below under each category in order to ensure that research is reliable and findings are understandable, some of 
teacher candidates' answers have been quoted. Furthermore, as has been previously stressed, since generalization is 
not a concern in the presentation of findings in this study, each opinion has been included, even if it has been expressed 
by only one candidate.  

1. Opinions on types of texts to be treated / read during the reading course 

In this first category where more than 2/3rd (f=45) of participating teacher candidates have expressed their opinions, 
findings that were gathered after analysis of the types of texts to be treated / read during the reading  course are 
presented. 
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In this category, we observe that student opinions are gathered in two different groups. Candidates in the first group 
state that class could be started with simple and short stories [S14, S35 and S57], then, novels (French classics) tales and 
poems could be used [S15, S17, S26, S39, S37, S47 and S51].  

As for candidates in the other category, instead of long and boring literary texts [S21], texts ranging from simple to hard 
[S13], from daily -"daily" as texts telling of subjects with which students are already familiar- [S34] to literary, and that 
are attention-grabbing could be used. Once again, texts that are not long and boring [S07 and S10], that are excerpted 
from French daily papers and magazines -such as articles, news, dialogues, caricatures, comics or easily-readable 
contemporary novels and tales- could be read during class S01, S05, S14, S18, S20, S29, S30, S39, S41, S44, S50, S48, S50, 
S54, S56 and S61]. Hence, the types of texts in question would be more understandable since they would include subjects 
students know about [S04]. As a consequence, not only the student's vocabulary [S32] would deepen while reading, but 
also, a faster and more efficient reading process could take place [S44].  

Lastly, all candidates mentioned that all of the texts or books to be selected either by the student or by the teacher 
should match students' language level [S05, S06, S07, S12, S25, S36, S37, S39, S41, S42 and S50]. 

2. Opinions on the way the reading course should be conducted 

More than half of teacher candidates who participated in the survey (f=34) have expressed a number of activities, 
approaches and suggestions on the way the reading skill course should be conducted. These comprehend the 
foundation of a reading infrastructure, the determination of a strategy, the establishment of an analysis method, the 
determination of in-class activities and the setting of priorities for students. 

For candidates, the teacher of this course should first and foremost ensure their students have a sound reading 
infrastructure and a strategy on how they should read [S25]. During class, students should be encouraged to actively 
participate [S30 and S31], and texts that are selected should be scrutinized in detail with text examination and analysis 
methods [S06, S19, S24, S27, S29, S34, S45, S46 and S50], all the while being practised with lots of reading activities and 
exercises [S37, S39, S42 and S59]. Apart from these, excerpts from books / texts that are compulsory as homework could 
be read in class [S56] and students could make oral presentations summarizing them during class [S61]. Then, discussions 
on these could be conducted between groups or as a class [S18, S20, S14, S39 and S45].   

On another note, participants of the study consider reading lessons as opportunities where students could improve 
their pronunciation, expressing views in this direction. For example, for candidate number S16, the purpose of these 
classes should be the improvement of pronunciation. To that end, reading texts should be increased [S55] and reading in 
class should be done aloud by different students [S62]. In case readers make pronunciation mistakes, teachers should 
correct them by making them repeat the correct version several times [S02, S38, S49, S53 and S60], because the more 
reading will be done, the more the skill in question will improve [S03]. After candidate number S07, reading in class 
should be done by the teacher instead of the student, for the teacher is a correct role model to be followed by students. 
Additionally, reading competitions [S63] could be organized during class (i.e. to find out who reads the most words in a 
given period of time), or, translation activities could be carried out on texts [S33]. 

3. Opinions on this skill’s relationship with other linguistic skills and objectives 

In this category, teacher candidates express that the other fundamental linguistic skills, namely, "writing" (f=4), 
"listening-comprehension" (f=3)", and "speaking" (f=2), are part of the teaching process of the reading skill, as well as 
linguistic objectives such as "phonetics" (f=6), "vocabulary" (f=4) and "grammar" (f=1). They even state that these 
factors not only are part of the teaching process, but that they go as far as influencing it directly or indirectly. 

The results of the analysis show that students primarily associate the teaching of the reading skill with the writing skill: 
They state that this course could be carried out with the writing course [S54] or in parallel with it [S09] because, 
according to them, the texts they create during the writing course could be analyzed through questions during this lesson. 
Furthermore, they also mention that the reading courses direct [S30] or indirect [S52] contribution to the development of 
the writing skill is significant and cannot be ignored. On another note, they affirm that aloud reading activities are 
influencing the speaking skill [S02], and that the oral summary by students of stories treated during class [S61] could 
contribute to their speaking skill. Lastly, they declare the reading class should be held after the listening-comprehension 
class [S24], for good reading stems from sufficient listening  [S27], and if exams could be done by making students listen to 
small excerpts [S52], this skill could very well contribute to the listening skill too.  

As far as the reading skill's relationship with linguistic objectives, teacher candidates emphasize that concentrating on 
students' pronunciation in class by making them read long paragraphs aloud [S49], conducting this course in parallel with 
the phonetics course [S08], making students read the passages aloud so to work on their pronunciation [S23], instilling 
students with a sound knowledge of phonetics to ensure a solid development of the reading skill  [S27] and the 
consolidation of pronunciation through reading texts [S24] are essential. Thus, participants actually express that the 
reading skill is primarily dependent on phonetics. In addition, some argue that correct pronunciation and the development 
of vocabulary should be the main aims of this course [S16], that reading is also crucial for the set of vocabulary [S37] and 
the teaching of it [S23]. They also add that it directly influences the teaching of grammar [S37] and that vocabulary that 
deepens with each text read allows students greater freedom of expression when speaking and writing [E41].  
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4. Opinions on what should also be done outside of class 

Among participants of the survey, 15 teacher candidates have expressed opinions on what to do outside of class with 
respect to the reading skill. Accordingly, most of them believe that, in order to improve their reading skill, students 
learning French should, first of all, read a great number of books [S43]. In order to do so, at the very beginning, students 
should be instilled with the habit of reading outside of class as well and they must be introduced to the pleasure of reading 
[S58]. To make them adopt that habit, short texts could be assigned on a weekly basis [S28] or, starting with short stories, 
at least one book in French (novel or story) could be determined each week [S11, S22 and S61]. Afterwards, short 
summaries of these can be requested by the teacher as assignments [S36 and S52]. 

In addition, reading sessions could be organized outside of classes [S02 and S53].  Students could be informed about 
reading techniques [S02] and encouraged to read at least one paragraph every day [S08]. Moreover, students could read 
aloud either on their own or in the company of their fellows [S63], and they could be asked to make research on the 
content of the texts that have been selected for that activity [S18]. 

5. Opinions on the nature of the reading skill 

Even though their number is low, some teacher candidates (f=5) have defined the reading skill under this category, 
explaining its role and importance in the teaching of foreign language and expressing some of their perceptions and 
opinions on this skill. So much so that, according to one of the participants of the survey [S04], the reading skill is a vital 
linguistic skill that should be practised willingfully by the student. Moreover, this skill is key in seeing what is treated in 
texts in foreign language, how it is treated and with which patterns. As for another candidate [S07], the reading skill is 
more easily adopted than the speaking skill for when there is a text in front of the student, what they will say next is 
already given and thus, they do not feel any anxiety. Not to mention that, for other candidates, since this skill requires 
autonomous practising [S50], it is actually the easiest skill to be adopted when learning a foreign language [S02].  
Nevertheless, for one candidate [S35] reading skills is a tough course to attend, and the reason for this would be that 
French has its idiosyncratic reading rules which make it difficult to understand what is being read. 

Before proceeding to the discussion, findings collected from the analysis of the study's data are summarized in the table 
below (Table 2). 

Table 2: Summary of the study's findings  

1. What should be read during class? [45 candidates] Candidate (f) 
Articles, news, dialogues, caricatures, comics from daily newspapers; or of contemporary novels 
and tales.  

27 

The language used in selected texts should match students' level 11 
At first, simple and short stories (3 candidates); later on, novels, tales and poems should be read 
(4 candidates) 

7 

2. How should the reading course be conducted? [34 candidates] Candidate (f) 
Aloud reading in class and correction of students' pronunciation mistakes 12 
Use of the text examination and analysis method 9 
Oral presentations of the texts' summaries in class and discussions to be held on these 6 
Organization of reading activities 4 
Ensuring that students actively participate to the course 2 
Instillation of a reading infrastructure and strategy to students 1 
Reading of text excerpts during class 1 

3. Opinions on this skill’s relationship with other linguistic skills and objectives [20 
candidates] 

Candidate (f) 

Linguistic objectives: Phonetics (6 candidates), vocabulary (4 candidates ) and grammar  
(1 candidate) 

11 

Linguistic skills: Writing (3 candidates), listening-comprehension (3 candidates) and speaking 
(2 candidates) 

9 

4. Opinions on what should also be done outside of class [15 candidates] Candidate  (f) 
Stressing that students should read a lot of books 1 
Instillation of reading outside of class (1 candidate):  In order to make the student adopt this habit:  1 
At least one book in French (novel or story) could be read each week  3 
Short summaries could be made of books that have been read  2 
Reading sessions could be organized outside of course hours 2 
Short texts could be assigned on a weekly basis 1 
Students could be informed about reading techniques  1 
Students could be asked to read at least one paragraph each day 1 
Students can read texts aloud either on their own or in the company of their fellows 1 
Students can be asked to make research on the content of texts assigned to them 1 
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Table 2. Continued  
5. What kind of skill is the reading skill? [5 candidates] Candidate (f) 

It is a very important linguistic skill that should be used by students willingfully  1 
It is a skill that is more easy to adopt compared to the speaking skill 1 
It is a skill that requires autonomous practice 1 
It is the easiest skill adopted while learning a foreign language 1 

Discussion and Conclusion 

In this section, the findings of the study will be compared with existing findings in literature and will be discussed, as 
they respectively appear in the findings sections. 

When we observe the opinions and suggestions of teacher candidates on the type of texts that should be read in class 
when teaching the reading skill, we can determine that instead of literary texts, authentic contents / documents that 
could match students' language and comprehension levels and grab their attention such as contemporary articles, 
caricatures, news etc. from French newspapers and magazines should be preferred. Moreover, candidates stress that 
long and boring texts should not be treated in class. Similarly, Rodríguez Pedreira (2013) claim that national and 
international presses are a good tool and resource for teachers to wield for students to keep up with political, 
economic, cultural and social headlines. Nowadays, Internet is an easier tool for reaching such sources, especially for 
students. However, Emaish (2007) and Carras et al. (2007) express that the teacher should have an active role in the 
selection and application of activities and choose texts and documents that match students' level, that grab their 
attention, that are adaptable, all the while taking into account linguistic objectives to be instilled to them. 

Furthermore, teacher candidates express that first simple French stories, then contemporary novels, and lastly tales 
and poems should be assigned to students in order to consolidate the reading skill along their progress. The findings on 
the use of literary texts in the teaching of a foreign language also coincide with Ouhibi-Ghassoul (2003) and Allam-
Iddou (2015)'s views. In other words, according to Ouhibi-Ghassoul (2003), literary texts are more functional and 
"elaborated" in terms of linguistics compared to all other texts, and thus, they are suitable for the teaching of French. 
Once more, after Allam-Iddou (2015), literary texts are the ideal educational tools, for they allow the student to 
acquaint with another's language and the culture of that language, to immerse themselves in it, and to construct their 
own authentic identity based on it thanks to the interaction students get to have with these types of texts.    

Even though participants of the study have expressed a great number of opinions and suggestions on the way the 
course should be conducted, most have emphasized that the student should be encourage to read aloud in class in order 
to have their pronunciation corrected. For Lah (2013), although reading aloud in class is never really in vogue in the 
teaching of a foreign language, it is everyone's mutual agreement that this practice is an efficient activity in today's 
foreign classes and that it could be used to reinforce the Common European Framework of Reference for Languages' 
(2001) "orthoepic" competence, the skill which allows to make correct pronunciation out of written narration. 
Moreover, Trocme-Fabre (1987) declare that reading aloud is a rich cerebral activity that stimulates a total of 14 
cerebral points in the brain, with 7 in each lobe. 

On another note, candidates foresee respectively the following with regards reading skill courses is: the use of the text 
examination and analysis method when treating texts; the oral presentation of the texts' summaries in class and the 
engaging of a discussion on these; and lastly, the organization of different activities on texts read. Parallelly, with the 
use of the communicative approach in the teaching of French as a foreign language, Lehmann and Moirand (1980) 
suggest the "holistic (global) approach" they have formulated as text examination and analysis method for reading 
classes. With this approach that is also defined as a "learning strategy" by its creators, students examine what they read 
via indirect practices -such as the search for iconic, discursive, morphological, thematic and enunciative symbols- and 
get a holistic (global) idea of the text, instead of decyphering it word-by-word.  This kind of approach is not solely a 
reading technique or strategy but also accelerates the student's decision-making process of whether or not they should 
deepen their reading of a certain text or not. 

Participants suggest the oral summary and presentation of texts in class, followed by a discussion. This implies that the 
speaking skill is also to be included in the teaching of the reading skill. After mentioning in the past that, in the history 
of the teaching of French as a foreign language, the relationship / bond of these two intertwined skills have been widely 
treated, Boyer, Butzbach-Rivera and Pendanx (1990) determine that, in consequence, none is more primordial than the 
other, that there is no conflict / antagonysm between the two and that in fact, they may at times complement each other 
and can very well be taught simultaneously.   

Lastly, teacher candidates suggest the carrying out of various reading techniques based on the documents that have 
been read during class, so that the essence of these can be better understood. Bertocchini and Costanzo (2008) as well 
foresee a rich three-stage series of activities to be realised for texts to be treated during the reading course: a) pre-
reading stage: contextualisation and prominence activities; b) reading stage: finding of elements relating to the 
enunciative situation (who writes the text to whom, where, when and why), determination of the text's typology, 
finding of certain specific elements in the text, filling in the blanks, re-structuration of passages that have been shuffled 
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and c) post-reading stage: various types of questions on the text (closed / open-ended questions, multiple-choice 
questions, true / false questions), recreation of a new text by altering the text's typology, guessing the end which has 
been deleted, preparation of a small survey where students' opinions on the text will be expressed, drawing of a picture 
or description of one or more of the protagonists, places, objects in the text, and lastly, transformation of the same text 
into an oral discourse without changing its content (for example, dramatization of a piece of news in the paper, turning 
an e-mail exchange into a telephone call, etc.) In addition to these activities, Cuq and Gruca (2008) propose puzzles, 
association, synthesis, analysis and comparison as similar activities.  

As regards findings on the association of the reading skill with other linguistic skills and objectives, as has been 
mentioned above, participants see reading lessons as the best opportunity to correct their pronunciation. Indeed, at 
this stage, among linguistic objectives, candidates associate the reading skill with pronunciation the most. Then, they 
associate it with vocabulary and grammar, since they believe that texts / documents will contribute to their set of 
vocabulary and their grammatical level. The same is true for other fundamental linguistic skills. As a main linguistic 
skill, the reading skill is intertwined with other linguistic skills and they all present a global entity. Briefly, a linguistic 
skill cannot be ignored while teaching or consolidating another skill. As a matter of fact, through the texts and exercises 
prepared by Barth and Chovelon (2010) in their course book  Le Français par les textes 2 (French through texts II) 
targeting the B1 and B2 levels of French for the reading skill in the Common European Framework of Reference for 
Languages (2001), the enrichment and consolidation of students' grammatical and vocabulary knowledge has been 
primarily set as purpose. Right after, various activities on the writing and speaking skills have been foreseen in order to 
allow students to easily express their personal opinions on the subjects that have been treated in the texts.  

As is the case in the teaching of the mother tongue, when learning a foreign language, students need to be supported in 
a multi-dimensional fashion during reading courses so that they may become autonomous and eager lifelong-learners 
with a proficient reading level. Indeed, teacher candidates who participated in the study have suggested many concrete 
solutions for the improvement of the reading skill, from the frequent reading of French works at first to the use of 
different reading techniques. These suggestions also reveal the level of consciousness teacher candidates have with 
respect to the development of their reading skill. 

The study's findings on the nature of the reading skill among other linguistic skills have shown that it has a direct 
correlation to foreign language proficiency levels and to the eagerness to read. In other words, for individuals whose 
foreign language proficiency level is high and who are eager to read, the reading skill is easy to adopt; however, for 
those of those do not have a high level of foreign language proficiency and who are not that eager to read, the reading 
skill becomes a hardship. 

Consequently, we see that students’ opinions and suggestions do match with findings, approaches and methods 
suggested in literature. This demonstrates that, as regards their field of study (Teaching of French Language 
Programme), students have a great number of theoretical, scientific (linguistic), methodological and didactical 
knowledge and achievement. On the other hand, as teacher candidates who participated in the present study have 
strongly and clearly stated, it is crucial and inevitable to develop and apply language learning strategies that will allow 
teacher candidates to not only learn to read more easily, but to transfer other linguistic skills and areas by ensuring the 
durability of their acquisitions.  
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