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Abstract: Advisory decisions have been issued by various institutions
and organizations in Europe for over a century with the aim of
establishing a common understanding of history. Generally intended
to dismantle perceptions of the “other” and to align with changes in
educational approaches, these decisions are followed by the vast
majority of countries and have a significant impact on the content of
national historical understanding through national curricula. These
influences, particularly prominent in the teaching of major historical
developments, are also reflected in the presentation of the Crusades
in history textbooks. This study focuses on how the Crusades,
considered one of the significant turning points in world history, are = Keywords:

presented in the history textbooks of England, France, Germany, and Crusaders, curriculums,
Italy, countries that played active roles in these campaigns. The study textbooks

examined these countries’ shared perspectives, including their

processes of othering, self-criticism, empathy toward the Muslim

world considered “the other,” and overall sensitivity to the topic. In

addition, the countries’ interpretations of the campaigns, selected

visuals and maps, and activities and recommendations aimed at

developing students’ historical skills were obtained through document = Received: 03.09.2025
analysis of secondary school curricula and history textbooks. As a

result of the descriptive analysis of the textbooks and curricula, first Accepted: 01.12.2025
examined individually and then comparatively, it was observed that

the curricula objectives largely overlap and aim to foster both Published: 18.03.2026
historical skills and a sense of citizenship. Moreover, this alignment,

reflected in the instructional organization and content of the

textbooks, enables students to engage with texts like young historians,

contributing to the development of their research skills. The First,

Second, Third, and Fourth Crusades—their causes, results, and the

economic, political, cultural, and scientific relations between the

Christian and Muslim worlds—have been the main topics addressed in
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the textbooks.
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The Crusades in history textbooks taught in England, France, Germany and Italy

Introduction

When curricula are developed, the answer to the question “What will we teach?” is
soughtin the content dimension in order to achieve the objectives. The best way to answer this
question in history education is through historical significance. Partington has stated that an
event must have five characteristics to be considered important. These characteristics are
significance, depth, magnitude, continuity, and meaningfulness (Partington, 1980, p. 112). Do
states include important developments in the history of those considered “others” when
teaching history? If they do, from what perspective do they teach? For example, is it possible
for France to teachits citizens that the Crusades were an invasion of Muslim lands? Can Greece
teach the Latin occupation of Istanbul after the Fourth Crusade from a positive perspective?
Can France justify England’s actions in the teaching of the Hundred Years' War, and can Spain
justify the Muslims in the teaching of the Reconquista? Before more questions are even asked,
itis quite clear that the answer to these questions is “no.” This is because, when looking at the
textbooks of different countries in Europe, it is evident that the most negative information is
about neighboring countries (Milko, 2002, p. 82). Historians generally think that the reason for
this is the national understanding of history. The national understanding of history is not
inclusive enough to embrace the history of all humanity or to make room in textbooks for giving
a positive impression of other nations. The reason for this is that, in history, the group to which
one belongs is portrayed as “us,” while other societies are represented as “the other.” Those
who are considered “the other” have been consistently denigrated (Kurt & Turan, 2021, p. 2). In
addition, the creation of the other is also seen as a social process. In fact, just as it is difficult
to imagine a society without the other, it is also impossible to speak of identity and social
groups (Tekeli, 1998, pp. 1-2).

For dismantle the perception of the “other” and to teach historical subjects with a
peaceful understanding, first Cooperation Intellectuelle, and later institutions and
organizations such as UNESCO, the Council of Europe, the European Union, EUROCLIO, and
the Georg Eckert Institute have made advisory decisions to ensure that member countries
comply with these resolutions. For example, after World War I, the United Nations and
UNESCO recognized that preventing wars was not possible through only political and
economic measures and emphasized that world peace could only be achieved through
education, science, and culture. To achieve this, international meetings have been held
regarding the content of history programs and textbooks, where the importance of civilization
history rather than political history, and how wars should be taught, have been emphasized
(Ata, 2005, p. 1). By the 2000s the Council of Europe introduced its recommendations on
history teaching through the Rec 2001 Project. When examining these decisions, it is evident
that emphasis was placed on fundamental values such as increasing respect for differences in
the upbringing of citizens, highlighting multiperspectivity, focusing on human rights and
democracy, using history as a tool to prevent crimes against humanity, fostering trust among
peoples, and promoting active participation of youth in the construction of Europe (Council of
Europe, 2025). Another project developed by the Council of Europe is the “Image of the Other
in History Teaching” project. This project aimed to develop dialogues between cultures and
beliefs, train history teachers, and support those working in the field of history education (Yal,
2016, p. 299). The Council of Europe has also made considerable efforts to create a common
history under the name of European identity. For this purpose, it developed the “Shared History
for a Europe without Borders” project to promote common values and references. According to
Aytekin, who has served on the board of EUROCLIO, in a world where borders are intertwined
and even shopping takes place in nearby towns belonging to different countries, itis necessary
to reconsider the content and methods of history lessons (Aytekin, 2024, p. 81).
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The Council of Europe’s 2011 “Recommendation on Intercultural Dialogue and the
Image of the Other in History Teaching” is important because it highlights the need to approach
the field of history within the scope of lifelong learning, to develop teaching materials and
history textbooks that ensure active and interactive education, and to encourage all institutions
and stakeholders working in this field, as well as to increase cooperation among them (Yal,
2016, p. 617). Another joint effort on history education has been initiated by the Council of
Europe and EUROCLIO. At the conference titled “Teaching a Common European History:
Themes, Perspectives, and Levels,” it was stated that a transition to a common European
history is desired, while also emphasizing the difficulty of achieving this goal (Yali, 2016, p. 302).
The reasons for this difficulty include conflicts of opinion, differing interpretations, and
methodological and ideological disagreements (Ferro et al., 2003, p. 9). According to Stradling,
the dominant approach in teaching European history focused on common history and cultural
heritage is to present European history from ancient times to the present as an expansive and
continuous narrative (Stradling, 2003, p. 7).

Although numerous advisory decisions have been adopted in the last century regarding
a common understanding of history, it remains debatable to what extent the states that have
implemented these decisions attach importance even today to the representation of the
Crusades in their textbooks. In this context, the points at which countries converge in terms of
content when teaching the Crusades, the points at which they resort to othering narratives,
whether they tend to confront historical realities and develop self-criticism, and particularly
whether they show empathy and sensitivity toward the Muslim world, which occupies the
position of the “other” from their perspective, constitute a significant field of research. When
existing studies on textbooks are examined, it is seen that most research focuses on periods of
intense historical development or on the general structure of curricula, whereas there is no
comprehensive study that directly addresses how the Crusades are taught in textbooks. In this
regard, the present study aims to describe and reveal the perspectives of the main countries
that participated in the Crusades, namely England, France, Germany, and lItaly, how they
interpret the developments, the visual materials and activities included in their textbooks, and
the practices and suggestions designed to enhance students’ historical literacy skills.
Furthermore, by analyzing the narratives of the Crusades presented in the textbooks of different
countries within a comparative framework, the study brings to light othering discourses, lack of
empathy, and pedagogically problematic aspects, thereby contributing to a more inclusive and
critical approach to history education.

When similar studies on the subject are examined, the work titled Diinyada Tiirk imaji,
edited by Ahmet Simsek, stands out as a primary reference. In this research, the history and
social studies textbooks of 38 different countries were analyzed by various scholars, with
particular emphasis on how Turks are represented in these textbooks. In addition, information
regarding the curricula of the countries was provided, and the current situation of the textbooks
was presented through a descriptive approach (Simsek, 2018, pp. iv=xii). Similarly, the study
Balkan ve Karadeniz Ulkelerinde Giincel Tarih Ders Kitaplarinda Osmanli Tiirk imaji, edited by
Mehmet Hacisalihoglu, is another significant contribution to the field. This work examined the
history and social studies textbooks of 14 different countries and analyzed the image of the
Ottoman Empire as presented in these materials (Hacisalihoglu, 2020, pp. 12-15). These
studies, in terms of both their scope and the themes they address, serve as a fundamental
source of inspiration for the present research.
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Method

Research Method

Since the research required an in-depth examination of course textbooks and curricula,
the document analysis method—one of the qualitative research techniques—was used.
Qualitative research is research that focuses on observing perceptions and situations as they
are inthe natural environment, and it approaches social reality and problems interpretively and
naturally and uses multiple techniques (Balci, 2022, p. 35). In qualitative research, the
approach followed is inductive, and the research designs are flexible and dynamic
(Buyukozturk et al., 2019, p. 255). Document analysis, on the other hand, is a qualitative data
collection technique that enables the examination of written and other types of materials
containing information about the phenomenon or phenomena targeted for investigation (Sigri,
2021, p. 248). In the research, the stages recommended by Forster were followed while using
the document analysis method. These stages include: accessing the documents, checking the
authenticity of the documents, adopting a system for coding and categorization, analyzing the
data, and finally utilizing the data (Forster, 1994, p. 165).

Population and Sample

The primary reason for selecting the textbooks of England, France, Germany, and ltaly
as the sample of the study is that these countries participated directly in the Crusades and their
textbooks stand out in terms of content, visuals, activities, and their potential to develop
historical literacy skills. Since there are no nationally mandated history textbooks in these
countries, teachers or schools select history textbooks that align with the curriculum. Among
these, the Geschichte und Geschehen textbook chosen from Germany is widely used in most
federal states, particularly in the country’s most populous state, North Rhine-Westphalia. It
was included in the sample due to its comprehensive content, visual materials, and activities,
which have strong potential to support students’ historical thinking skills. The textbooks
selected from England, Understanding History: Britain in the Wider World, Roman Times to the
Present, and from Italy, Ti Spiego la Storia: Il Medioevo, are among the most preferred resources
at the secondary education level. In addition to their alighment with national curricula, they
stand out for their capacity to develop students’ analytical and critical historical thinking skills
through their content, activities, and visual elements. The French textbook Histoire
Enseignement 2d was chosen because it is designed for first-year students in general and
technological high schools and is widely used in major cities such as Paris, Lyon, Marseille,
Toulouse, and Bordeaux. Its pedagogical structure also contributed to its selection. The
overarching purpose of these selections is to ensure the comparability of textbooks across
different countries in terms of content, visual usage, and activities, and to analyze the
pedagogical approaches reflected in the presentation of the Crusades. As this study is based
on curricula, textbooks, and the relevant literature, it does not require ethics committee
approval.

Table 1

Analyzed Textbooks
Book Titles Authors Year Publisher Place of

Publication
Ti Spiego La Carioli, A., Gentile, G. & Ronga, L. 2018 Zanichelli Bologna
Storia: Il
Medioevo
Understanding Ford, M., Riley, M., Goudie, K., 2020 Hodder London
History Kennett, R. & Snelson, H. Education
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Book Titles Authors Year Publisher Place of
Publication
Histoire Bruneau, A., Choisnet, V., Cordillac, 2019 Lelivrescolaire Lyon

Enseignement2d N.A., Deschanel, B. Gerarrd, S.,

Gueriviere, B., Daire, A., Gonzales,

A.A., &JercunicaP.
Geschichte und Dzubiel, C., Giesing, B., Stachowiak, 2014 ErnstKlett Stuttgart
Geschehen J.H., T., Kollenbrandt, M., Langen, G.,

Oswalt, V., Schwengelbeck, M.,

Vollert & Wicke, M.

Data Collection Tools and Analysis of Data

The data of the research were obtained from history textbooks and history curricula of
secondary schools in England, France, Germany, and Italy. In the translations of the curricula
and textbooks, Author 1 translated the textbooks and curricula of England and Italy, while
Author 2 translated those of France and Germany into Turkish. The descriptive analysis
technique, one of the types of document analysis, was used to examine the data obtained from
the textbooks and curricula. Description is a process in which the researcher addresses and
explains the characteristics, causes, and consequences related to the subject under
investigation (Gurbuz & Sahin, 2018, p. 434). In the descriptive analysis, which was first
conducted within each source and then comparatively across sources, the study began with
the data collection process and the translations. Subsequently, topics related to the history of
the Crusades were classified separately from each textbook. Connections between the topics
were then established, and analyses were carried out. Finally, explanations and interpretations
regarding the findings were made, and the study was compiled into a report.

Results

The Crusades in the German history textbook

In Germany, which is a member of the European Union, education is organized
according to the structure of each federal state and in compliance with the constitution.
Primary and secondary education are compulsory in the country. The levels of education are:
preschool (ages 3-6), primary education — 4 years (ages 6-10), lower secondary education — 6
years (ages 10-15/16), upper secondary education (ages 15/16-18/19), and higher education
(Bundesministerium fur Bildung und Forschung, 2025). Due to differences in education
between federal states, the state of North Rhine-Westphalia has been selected as a sample. In
this state, students take history classes starting from the 5th grade. According to the
curriculum of the state of North Rhine-Westphalia, students gain knowledge about the
complexity of historical processes, change and continuity, simultaneity and differencesin time
periods, risks and opportunities, variability, and interpersonal relations by reflecting on
historical developments, significant figures, and historical structures. History not only helps
students develop their own identity but also enhances their ability to make independent
judgments. With knowledge of alternatives to existing information, students examine otherness
and find their own social position. The program focuses on promoting a reflective historical
consciousness. In addition to conveying history in a meaningful way, it contributes to the
development of historical consciousness by enhancing the skills of analyzing and evaluating
sources. According to the program, the tasks that history classes should fulfillinclude critically
examining cultural and gender stereotypes, fostering empathy, teaching values, and
contributing to the development of solidarity attitudes. It fosters attitudes toward taking social
responsibilities, contributing to cultural life, and protecting the natural foundations of life for
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The Crusades in history textbooks taught in England, France, Germany and Italy

future generations, such as sustainable development, in order to design a democratic society
(Ministerium fur Schule und Bildung des Landes Nordrhein-Westfalen, 2025).

In the state, the textbook “History and the Present” (Geschichte und Gegenwart) is
recommended for lower secondary education, while “History and Experiences” (Geschichte
und Geschehen) is recommended for upper secondary education. This study focuses on the
“History and Experiences” textbook, which includes the Crusades. The textbook covers the
period from the late Roman Empire to the 19th century. At the beginning of the book, historical
methodology and timelines are included. The unit titled “Is Christianity and Islam a History of
Conflict?” in the book covers the interactions between the Eastern and Western worlds, the
Crusades, the Crusader states, and the Ottoman Empire. At the beginning of the section on the
interactions between the Eastern and Western worlds, scientific advancements in the Islamic
world are highlighted, followed by a focus on the transmission of these scientific developments
to the Western world. It is stated that neither the Eastern nor the Western worlds had
superiority over each other, and that both sides influenced each other through commercial
contacts. As with other topics in the book, this subject also includes quotations from primary
and secondary sources. Supported by visuals and study suggestions, these quotations have
made the subject more understandable. The textbook explains that Jerusalem is the holy city
of the three monotheistic religions as follows. “Jews pray at the remains of the ancient temple
from the time of King Herod, at a site called the Western Wall. Christian pilgrims visit the Church
of the Holy Sepulchre. Muslims, on the other hand, show reverence to the Dome of the Rock
and the Al-Agsa Mosque. The Dome of the Rock is known as the place where Prophet
Muhammad ascended during the Isra and Mi'raj” (Dzubiel et al., 2014, p. 114).

Campaigns carried out because God willed it

The Crusades are given extensive coverage in the textbook. The content, supported by
quotations from primary and secondary sources, is made more understandable through the
use of visuals and maps. The topic begins with Pope Urban II’'s speech at the Council of
Clermont. Following that, a historian's emphasis on the phrase “Deus lo vult”, meaning “God
wills it” in reference to these campaigns is highlighted. In the textbook, the causes of the
Crusades are given more extensive coverage compared to other books. They are presented
under subheadings such as the persecution of pilgrims and the destruction of the Church of
the Holy Sepulchre, the Seljuk threat, the relationship between Rome and Byzantium, and the
call for a Crusade against the backdrop of political power struggles. The textbook, after
addressing the state of the Byzantine Empire prior to the Crusades and the Turkish conquest of
Anatolia, then transitions to the topic of the Eastern Church. On this issue, Pope Il. Urban’i call
for a Crusade has been emphasized against the background of political power struggles. The
First Crusade is discussed underthe headings “The Conquest of Jerusalem” and “Violence and
Piety: An Apparent Contradiction.” According to the textbook, French knights had a significant
influence on thousands of people joining this campaign. At the end of the expedition, the
capture of Jerusalem by the Crusaders was stated with the following words. “The Crusader
army crossed Anatolia and conquered Syria, capturing the city of Jerusalem—holy to
Christians, Jews, and Muslims—in 1099. The Crusaders arrived at a time when no Turkish or
Arab prince held strong power in the region. Taking advantage of the disputes among local
forces, the Crusaders established counties in the area. The Crusade between 1096 and 1099
was only one phase of the Christian-Muslim conflict” (Dzubiel et al., 2014, p. 131).

In the textbook, as in other textbooks, texts have been created by making quotations
from sources. These texts include the words of Pope Urban Il at the Council of Clermont,
excerpts from the chronicles of the time, and the opinions of historians. For example, the
preface of the book Holy War by British historian Jonathan Phillips is included, and the following
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statement of his is particularly emphasized. “The main characteristics of Europe, where the
Crusade originated, are widespread violence and deep religiosity with an obvious
contradiction” (Dzubiel et al. s., 2014, p. 132). Another example text is taken from the Wuirzburg
Annals. In this text, the Crusades were harshly criticized as follows. “They seduced the
Christians with empty words and, with their nonsensical speeches, dragged the world into a
war against the Saracens to liberate Jerusalem. The Crusaders were inspired by a wide variety
of motives. Restless individuals and the poor were interested in seeing foreign lands. The
Crusaders opposed not only the enemies of Christ but also every friend of Christianity... Others,
overwhelmed by the weight of their debts, wishing to escape their obligations to their lords, or
fearing punishment for crimes they had committed, suddenly began to appear as if they were
striving for the glory of God” (Dzubiel et al., 2014, p. 134). Among the texts, another striking one
is by the British church historian Jonathan Riley-Smith. In this text, the historian includes the
interpretations of historians from different historical perspectives regarding the reasons why
the Crusaders joined the campaign. For example, he stated that according to Materialists, the
reasons for the Crusades were entirely based on materialism. Interpreting historical
developments according to different historical perspectives enables students to see events
from multiple points of view. This approach, known as multiperspectivity, helps students
develop critical thinking skills, which are among the essential 21st-century skills.

Side by side against each other

Another topic of the relevant unit in the textbook is the Crusaders in the Near East. This
topic, which is addressed in the context of the Crusades in other textbooks, is presented under
a separate heading in this textbook. Within this topic, the focus is primarily on the attitudes of
the Crusaders and Muslims toward one another. According to the textbook, the Crusaders who
came from Europe to the Near East encountered a culture in the East that was far more
advanced than their own in science, technology, and the arts. The textbook later notes that only
a portion of the Crusaders remained in the Near East and emphasizes that those who settled
there became receptive to the local way of life. According to the textbook, this situation
changed with Sultan Saladin. “The situation of the Crusaders worsened in the second half of
the 12th century as the previously conflicting local Muslim rulers united under the leadership
of Saladin. The reconquest of Islam’s holy sites in Jerusalem became increasingly important for
the region’s Muslim elites. The Crusader states in the north gradually collapsed, and in 1187,
Jerusalem once again fell into Muslim hands. However, in the mid-13th century, the Mongol
advance into Eastern Anatolia and Northern Syria provided temporary relief for the last
Crusader strongholds. Nevertheless, in 1291, the port city of Acre, the last Crusader base in the
East, also fell” (Dzubiel et al., 2014, p. 138).

The textbook, which made general observations on the Fourth Crusade and the
Crusader orders, stated that the Byzantine Empire weakened and the Ottoman Empire
strengthened due to the Fourth Crusade. The Third and Fourth Crusades are explained in the
textbook with single-sentence general observations, while the other Crusades are not included
in the textbook. Additionally, the textbook states that after these campaigns directed toward
the Near East, the focus of the Crusades shifted to the Iberian Peninsula and the Ottoman
Empire, and later it creates texts by quoting from various sources. Overall, these texts cover
topics such as the blending of Eastern and Western societies in the Near East, the Crusaders’
adaptation to Eastern lifestyles, cultural differences, and the sack of Istanbul by the Crusaders.
Another one of the texts includes contemporary author Amin Maalouf’s observations on the
significance of the Crusades for the present day. Explaining the contemporary reflections of
historical events, as in this text, is important for students. Because students often focus
primarily on the historical events themselves, they tend not to pay enough attention to their
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impact on the present day. Linking the past with the present in this way makes the study of
history more functional and meaningful.

Crusade poems written for propaganda

One of the topics at the end of the unit is how poems served as propaganda in the
context of the Crusades. The following points are mentioned on this subject. “In the conflict
between Christians and Muslims, Crusader propaganda played a role that should not be
underestimated. In addition to images, there were also Crusade poems written by Christians
and set to music. These poems aimed to motivate participation in the expeditions to the Holy
Lands” (Dzubiel etal., 2014, p. 154). A propaganda poem included in the textbook is as follows.

Christians and Muslims in the Holy Land

The pagan crowd is raging, Behold these wretches who are dying.
They curse the name of Christ. The tongue devoted to Christ

They groan, “Rache, revenge!” Is cut from their mouths.

No one stirs! Our ruthless persecutors cut them down;
The Christian people The kings of the earth lie in ambush!

Are slaughtered like calves; Christian! In the face of dangers,
Whether old man, young maiden, or little child, Castyour life into the dust,

They die like sacrificial victims. Just as those who have cast Christ into the dust!
Under the instruments of torture, The merciless executioners

The multitude of our brothers in faith dwindles; Are unjust judges;

They lie there completely naked, Against holy priests,

With neither clothing nor a helping hand. The sword rages in fury!

Passers-by stop and gaze: (Dzubiel et al., p. 154).

At the end of the unit, activities aimed at developing students’ multiperspectivity and
historical empathy skills are included. In the activities titled “Choose a Perspective” students
are expected to select one of the example characters provided from either the Muslim or
Christian side and write a poem based on the chosen character’s point of view. Poetry holds an
important place in history education. This activity is especially valuable for students with
rhythmic inceligince or those aiming to develop their poetry skills. In the textbook, the
Historical Developments of the Islamic World and the Developments of Religion and State in
Latin Rome are presented on separate timelines. Presenting the topics on timelines helps
students gain a holistic understanding of the subject.

Among the long-term consequences of the Crusades, a particularly emphasized point
isthe revival of the sense of threat from Christian Crusaders in the Islamic world during the 19th
and 20th centuries, alongside “European-American imperialism.” Following this, the textbook
provides study suggestions and exam preparation activities, offering educational guidance to
support students in getting ready for exams. For example, itincludes guidance on how students
should study while preparing for exams, what to do in the weeks leading up to the exam, the
day before the exam, during the exam itself, and how to proceed if unexpected situations arise
afterthe exam. This direct exam-focused guidance provided in the textbook is notfound in other
textbooks. The extent to which effective educational guidance can be provided to students
through the textbook is a subject open to debate. However, it is a topic that requires further
study and evaluation based on the data obtained.

The Crusades in the France history textbook

In France, a member of the European Union, education is compulsory from primary
schoolup to the age of 16. The levels of education are: preschool (ages 3-6), primary education
(ages 6-11), lower secondary education (collége, ages 11-15), upper secondary education
(lycée, ages 15-18), and higher education. In colleges, the lower secondary level of education
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in France, history and geography are taught together as a combined subject. At this level,
students learn about developments from the early periods of humanity up to contemporary
France. The second level of secondary education in France lasts 2 to 3 years, depending on the
type of school. This level includes general, technological, and vocational high schools. History
courses are taught with varying intensity depending on the type of school. In the curriculum,
history and geography are regarded as complementary disciplines and are taught together.
According to the history and geography curriculum for general and technological high schools
in France, history lessons provide knowledge about developments from ancient times to the
present through the study of the past and the present. These lessons help students perceive
time and space, develop reference points, and distinguish the evolution of societies, different
cultures, and political systems, as well as the actions and decisions of individuals. In addition,
through acquired experiences and knowledge of various places, students are also confronted
with the concept of otherness (Ministere de 'Education Nationale et de la Jeunesse, 2025).

According to the curriculum, the world that students will enter as adult citizens is filled
with conflicting, complementary, and even contradictory dynamic—shaped by both long- and
short-term processes and rooted in ongoing historical debates. History and geography shed
light on the understanding of these complex movements, encouraged students to develop
themselves, and prepare them to make reasoned choices by fostering a deep understanding
beyond what is immediately visible. According to the curriculum, history and geography
enhance the knowledge gained from other core subjects (such as moral and civic education)
and specialized courses (such as history, geography, politics, and geopolitics), contributing to
the development of specific skills and methods. According to the program, which adopts a
chronological and constructivist approach, the aims of history education are to ensure an
understanding of major turning points as well as how societies have transformed over time, to
develop critical thinking about historical sources, to enhance historical reasoning skills, to
cultivate the ability to place human actions within their specific historical contexts, to raise
awareness of the knowledge, values, and reference points that have contributed to the
development of France, Europe, and the world, and to promote the development of general
cultural knowledge (Ministére de 'Education Nationale et de la Jeunesse 2025).

There are no history textbooks that are required in France. The choice of history books,
which are prepared by generally following the curriculum, is left to the teachers. In the 6th
grades of colléges, which correspond to the first level of secondary education, students are
taught Ancient History; in the 5th grades, European Medieval History and the history of the 16th
and 17th centuries; in the 4th grades, history up to the end of the 19th century; and finally, in
the 3rd grades (ages 14-15), 20th-century history is taught. At the collége level, topics on
Medieval European history are covered in the 5th grade (ages 12-13). At this grade level, the
textbook Histoire-Géographie: Enseignement Moral et Civique 5e is generally preferred as a
supplementary resource. This textbook is composed of four sections: history, geography, moral
education, citizenship, and interdisciplinary applied teaching. At the beginning of the book, an
introduction is provided, along with information about the curriculum and content, similar to
English textbooks. Including the curriculum in the book informs both parents and students
about the program’s objectives and learning outcomes, while also ensuring that the textbook
aligns with the curriculum. The topic of the Crusades is covered in lessons at both the first and
second levels of secondary education.

In the second level of secondary education, the textbook Histoire-Géographie:
Enseignement Moral et Civique 2 includes the topics of Islamic History and the Crusades in the
unit titled “The Birth and Spread of Islam.” The subject of the Crusades, addressed under the
heading “Crusades” within this unit, is covered briefly. The objectives of the Crusades are
stated as follows. “The Muslim Turks prevented Western pilgrims from traveling to the Holy
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Lands. The Pope launched the Crusades to retake and hold Jerusalem. These crusades took
place between 1095 and 1291” (Bruneau et al., 2025, p. 52). In the book, presenting the
Crusades' causes solely as the Turks’ capture of Jerusalem is insufficient for a full
understanding of the topic. The textbook, which also includes a map of the First Crusade,
subsequently provides excerpts from primary sources. In the book, Saladin is described as a
leader who even executed prisoners: “The ruler of Egypt, Saladin, formed an army to retaliate
against the Crusaders. He advanced from Egypt to Syria. After his victory over the Crusaders in
1187, he executed some Christian prisoners” (Bruneau et al., 2025, p. 52). Accompanied by an
illustration from a manuscript portraying him as a harsh leader toward Christians, Saladin is
heavily othered in the textbook.

Including excerpts from primary sources within the topic is important as it presents the
developments from the perspective of the period to the students. Among these excerpts, under
the heading “The Adoption of Eastern Lifestyle by the Crusaders” the following words of
Foucher de Chartres are included. “We Westerners became Easterners. We have long forgotten
our birthplaces. Some married a Syrian or Armenian who was not a citizen of their own country,
or even an Arab woman who had received the grace of baptism. They speak various languages,
and all have long succeeded in understanding each other. Those who were poor in their own
countries are enriched here by God. Why would those who find the East so favorable return to
the West?” (Bruneau et al., 2025, p. 53). Another excerpt mentions the Knights Templar
removing a Christian who was disturbing a Muslim during prayer. In this regard, the textbook
conveys the impression that the Crusaders who came to the Near East allowed basic rights in
the region and even acted as their protectors.

In the History: Moral and Civilization Education 2 (Histoire: Enseignement Moral et
Civique 2) textbook, used in general high school history classes, the Crusades are briefly
addressed under the heading “Bernard of Clairvaux and the Second Crusade (1146-1149).” In
the textbook, which presents a Mediterranean-centered historical narrative, the First Crusade
is scarcely mentioned before moving on to the Second Crusade. Only the following points are
noted on this subject. "Between 1096 and 1099, the Crusaders succeeded in capturing
Jerusalem and establishing Latin states in the Near East (the Kingdom of Jerusalem, the
Principality of Antioch, and the counties of Edessa and Tripoli). In 1144, the Muslims recaptured
the city of Edessa. In response, the Second Crusade (1146-1149) was planned as a relief
expedition but ended in failure" (Bruneau et al., 2019, p. 70). Although the Crusades are
presented as a separate chapter in the middle school textbook, the topic is not covered in
sufficient detail. Similarly, in the high school textbook, the subject is also not given the
necessary emphasis. Under the title “Bernard of Clairvaux and the Second Crusade,” the First
Crusade is conveyed in a few sentences. However, it is not sufficient for understanding the
topic. Additionally, the Second Crusade is conveyed not through its causes, development, and
outcomes, but through the culturalinteraction between East and West as depicted in historical
sources. Analyzing the Crusades through historical texts is a good practice for acquiring
historiographical skills. However, although it is important for understanding the topic that the
causes and effects of historical events, especially their developmental stages, are also
included in textbooks, they have not been addressed in the book.

The textbook, explaining concepts such as the Crusaders, reconquest, and jihad under
the topic of "Violence and Conflicts" created an information box about Saladin and stated the
following. “Saladin was not expected to gain control over Egypt. In 1169, he seized Egypt,
ending the Fatimid Caliphate. He reconquered Syria from the Latins and regained Jerusalem in
1187. Between 1189 and 1192, he participated in the Third Crusade and managed to hold
Jerusalem but lost Acre. He died in 1193, and his empire was divided among family members”
(Bruneau et al., 2019, p. 71).
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Jihad as aresponse to the Crusades

While the textbook does not fully explain the aims of the Crusades and the events that
occurred during the campaigns, under the subheading “Jihad as a Response to the Crusades”
the Muslim understanding of Jihad is attempted to be explained through quotations from
primary sources. Then, a film recommendation was made on the topic. This film, known as
Kingdom of Heaven, focuses on Saladin’s conquest of Jerusalem and the Crusaders’ defense
of the city. Historical films help students develop their historical empathy skills. Under the
heading Two Christianities Face to Face: The West and Byzantium, the topic of religious division
and differences previously discussed is revisited. Additionally, the textbook, viewing Islam as a
“living culture and political mosaic” also addresses the divisions among Muslims. In the
textbook, the Knights Templar are portrayed as intermediaries between the East and the West.
Almost everything about the Crusader orders—from their founding to their belongings, clothing,
weapons, and trade—is explained under separate headings and supported by visuals related
to the texts. Afterwards, the textbook moves on to trade in the Mediterranean and the topic of
Venice, following a Mediterranean-centered historical narrative as stated at the beginning of
the chapter.

The Crusades in the England history textbook

The United Kingdom, which has a constitutional monarchy as its form of government,
consists of England, Scotland, Wales, and Northern Ireland. For this reason, there is diversity
in education programs. Primary and secondary education are compulsory in the country. The
stages of education (Key Stages) according to students' age groups are as follows. It consists
of early years (ages 4-5), Key Stage 1 of primary education (ages 5-7), Key Stage 2 of primary
education (ages 7-11), Key Stage 3 of secondary education (ages 11-14), Key Stage 4 of
secondary education (ages 14-16), and higher education (Department for Education, 2025). At
the end of each educational stage, students are expected to understand and apply the topics,
processes, and skills outlined in the relevant history curriculum. Students begin taking history
lessons at Key Stage 2 of primary education. However, although history is not taught as a
separate subject at Key Stage 1 of primary education, students are introduced to basic
historical concepts, significant historical events, historical figures, and important historical
sites in their surroundings.

According to the history curriculum of England, history should increase students’ desire
for knowledge and stimulate their curiosity. It should prepare students to ask questions,
develop critical thinking skills, analyze evidence, gain different perspectives, and reason about
the subject. Through history, students understand the complexity of human lives, change and
continuity, the existence of diverse societies and their relationships, nationalidentities, and the
historical process of current issues. The program aims for students to know the history of the
British Isles from ancienttimes to the presentin a chronological order, to understand important
developments in world history, historical concepts such as change and continuity, cause and
effect, similarities and differences, and historical significance, and to make connections
between developments, draw contrasts, analyze trends, ask questions, and understand
historical research methods (Department for Education, 2025).

The topics included in the program are advisory in nature. Therefore, teachers can
develop or diversify these recommended topics as they see fit. Textbook authors generally write
textbooks based on these recommended topics. In Key Stage 2 of primary education,
developments from early human history to the Norman conquest of England (1066) are
covered, while in Key Stages 3 and 4 of secondary education, developments from the Norman
conquesttothe present day are taught. The Crusades are included inthe Key Stage 3 secondary
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education textbooks. In this study, the Key Stage 3 textbook Understanding History Britain in the
Wider World, Roman Times—Present was examined.

Crusaders on a two-thousand-mile journey

The topics on the Crusades, included in the textbook’s unit “Understanding the Middle
Ages,” are presented under the title “The Crusaders.” Beforehand, as preparation for the topic,
general information about the Crusaders, details about the expeditions, the importance of
Jerusalem, visual analysis, preparatory question, and assignments are provided. The
importance of Jerusalem for the three monotheistic religions is listed in the textbook as follows.

¢ Inthe Middle Ages, almost everyone in Europe was Christian. For Christians, Jerusalem
was an important place as it was where Jesus was crucified. Many Christians wanted to
go on a pilgrimage to Jerusalem.

e Forlews, Jerusalem was the capital of their ancestors' homeland and the site where the
first temple, the holiest place in Judaism was built.

e For Muslims, Jerusalem was the place where the Prophet Muhammad ascended during
the Mi'raj (Ford et al., 2020, p. 28).

The textbook, which lists the importance of Jerusalem in this way, presents the reasons
for the Crusades not in bullet points but through general statements as follows. “In the 7th
century, Muslims captured Jerusalem. For over 400 years, they allowed Christian pilgrims to
visit the city. However, this situation changed in the late 11th century. In 1071, the Muslim
Seljuk Turks took control of Jerusalem. They stopped the pilgrimages and attacked the
Christian Byzantine Empire. In 1095, the Pope promised to help the Byzantine emperor. He
called on Christians to reclaim Jerusalem from the Muslims. He also stated that those who
joined this expedition would have their sins forgiven. As a result, a holy war known as the First
Crusade took place” (Ford et al., 2020, p. 28).

The textbook gives a self-sacrificing image to those who participated in the Crusades
and presents a narrative. For example, Duke Godfrey of Lorraine is described as follows:
“They were setting out on a 2,000-mile journey to Jerusalem. They didn’t know if they would ever
return. Godfrey of Bouillon was a deeply religious man who wanted to show his devotion to God
by joining the Crusade. He had sold most of his land to pay for the journey to Jerusalem” (Ford
et al., 2020, p. 29). The textbook, which also includes interesting findings by historians about
the Crusades, lists these findings as follows.

e Between 50,000 and 100,000 Christians joined the long march to Jerusalem. The
Crusaders, who came from all over Europe, spoke more than 20 different languages.

e The Crusade was led by nobles, as they believed that fighting a holy war would bring
them closer to God. Some also planned to gain land for themselves.

e The nobles brought many knights with them. Poorer foot soldiers also joined the
Crusade, carrying simple weapons.

e Thousands of people who did not carry weapons also took part in the Crusades. Among
them were wives, children, servants, and criminals. Some hoped to escape hardships,
while others hoped that God would forgive their sins (Ford et al., 2020, p. 29).

The reason the textbook focuses on Godfrey while not mentioning other Crusade
leaders is that he was a duke of Lorraine in the service of the English and that he succeeded in
reaching Jerusalem and achieving success. In other words, the success of reaching Jerusalem
during the First Crusade is, in the textbook, indirectly attributed to the English through the focus
on Godfrey. The developments during the First Crusade are presented in the textbook through
an illustrated chronological timeline. The narration is not based on historical empathy but is
one-sided, focusing solely on the hardships and sacrifices experienced by the Crusaders.
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Additionally, the heavy emphasis on the First Crusade within the topic has disrupted the
proportional balance of content distribution.

The image of a commander who looks out for his close ones

Within the topic, under the title “Crusader Violence,” the capture of Jerusalem, the terms
under which the Muslim commander surrendered the city, and the Crusaders’ atrocities are
explained with the following sentences. “The Muslim commander of Jerusalem agreed to
surrender the city as long as his family and close advisors could leave unharmed. The rest were
not so lucky. The Crusaders who stormed the city took no prisoners. They ran through the
streets killing men, women, and children. Thousands of Muslims and Jews were massacred in
mosques and synagogues. In the following days, the Crusaders looted Jerusalem, stealing all
the gold, silver, and jewels they could find. Afterwards, they went to the Church of the Holy
Sepulchre to pray and thank God for their victory. The First Crusade ended in a terrible mix of
violence, greed, and religion” (Ford et al., 2020, p. 33). On one’s side, the image of the Crusader
knights embarking on a sacrificial journey despite hardships is presented, while on the other
side, the commander who saved himself and his close ones but surrendered the city to enemy
occupation and failed to prevent the oppression of his people is portrayed within the topic.

Only the following points are mentioned regarding the Crusades that took place after the
First Crusade. “After the First Crusade, Christians controlled the Holy Lands for about 200
years. However, this was never easy. In the 12th century, the Muslim world united and
increasingly pressured the Christians. Between 1100 and 1292, at least seven more Crusades
were launched to defend the Holy Lands, but they ultimately failed. In 1291, Muslim forces
captured the last remaining Christian town in the Holy Lands” (Ford et al., 2020, p. 34). In the
textbook, the emphasis on the First Crusade within the topic of Crusades has led to a lack of
coverage of the other Crusades. This situation has negatively affected the content validity. At
the end of the topic, the following observation is made about the outcomes of the Crusades:
“The relationship between Christians and Muslims in the Holy Lands was not always hostile.
People of different faiths lived in the same towns, traded, and exchanged ideas. Some of the
greatest scholars in the world lived in the Muslim world. Christians were eager to learn from
them. The maps and geography books produced by Muslims were more valuable than anything
Europeans produced at that time” (Ford et al., 2020, p. 34).

The Crusades in the Italy history textbook

In Italy, a member of the European Union, education is compulsory from the age of 6 to
16. The levels of education consist of: preschool (ages 0-6), primary school (ages 6-11), lower
secondary education (scuola media, ages 11-14), upper secondary education (scuola
spueriore, ages 14-19) or 3-4 years vocational schools, and higher education. The first two
years of upper secondary education are compulsory. In Italy, which is divided into 20 regions,
the regions have concurrent legislative power in the field of education and exclusive authority
in the areas of education and vocational training (Ministero dell'lstruzione e del Merito, 2025).
In Italy, students begin taking history classes in lower secondary school. According to the lower
secondary history curriculum, students who study history for three years learn about
developments in Italian, European, and world history from ancient civilizations to present-day
Italy. In general high schools, history education is provided every year, and the topics are
classified by year as follows.

1styear: From prehistory to the Severan Dynasty,

2nd year: From the Severan Dynasty to the mid-14th century,

3rd year: From the 14th century to the first half of the 17th century,

4th year: From the second half of the 17th century to the end of the 19th century,
5th year: 20th-century history (Ministero dell'lstruzione e del Merito, 2025).

\\__-) TURKISH 13

.\\— HISTORY EDUCATION

JOURNAL



The Crusades in history textbooks taught in England, France, Germany and Italy

According to the secondary education history curriculum, history should be taught with
the awareness that the student is a part of local, regional, national, European, and global life.
In this way, students become fully equipped citizens by participating in this collective memory
in some form. The program aims for students to perceive the temporal dimension of historical
events, understand the rules of how history is written, and consider the solutions individuals
and societies have offered over time to their problems as a starting point for critical judgment.
According to the program, history lessons should be taught with continuous references to
changing lifestyles, the succession of linguistic and artistic-literary expressions, and technical
and scientific advancements (Ministero dell'lstruzione e del Merito, 2025).

The textbook Ti Spiego La Storia il Medioevo (Explaining Medieval History) is one of the
preferred books at the lower secondary education level in Italy. The textbook, consisting of 15
chapters, covers historical developments from the High Middle Ages to the Early Modern
Period. The topic of the Crusades is included in the chapter titled "Rebirth After the Millennia,"
under the heading "Europe Expands: The Crusades." Starting the topic by focusing on
Jerusalem and the Seljuks, as in other textbooks, this textbook states the following points.
“Even after the city of Jerusalem, where the tomb of Jesus Christ is located, was conquered by
Muslim Arabs, the flow of Christian pilgrims never stopped. In fact, after the year 1000, it
intensified further with the reform and renewal of the Church. However, by the late 11th century,
the city of Jerusalem came under the control of the Seljuk Turks, who had recently embraced
Islam. After inflicting a heavy defeat on the Byzantine army (Battle of Manzikert), the Seljuks
conquered Syria and Palestine and began to threaten Constantinople” (Carioli, A., Gentile, G.
&Ronga, L., 2018, p. 25). Unlike other textbooks, this textbook presents a different view, arguing
against the idea that the Seljuks prevented Christian pilgrimages. “Baseless rumors began
circulatingin Europe: it was said that the new rulers of Palestine, the Seljuks, wanted to prevent
Christians from making pilgrimages to Jerusalem and the Holy Sepulchre. This news was false
because the Turks only charged pilgrims an entry tax to the city of Jerusalem. However, Western
Christianity did not believe this to be true” (Carioli, A., Gentile, G. & Ronga, L., 2018, p. 25). The
textbook, which also illustrates this with a historical visual, then focused on the Great Schism
and the separation of the churches, specifically emphasizing Byzantium's request for help from
Rome.

The great manifestation of religious devotion: The Crusades

According to the textbook, the Crusades are a great manifestation of religious devotion.
This is because Pope Urban Il's call was enthusiastically received not only by the nobility but by
all Christian people. Unlike other textbooks, this one also addresses the beginning of the First
Crusade, known as the People's Crusade, and under the heading “The Disorganized Fail” it
states the following. “The first volunteers of the Cross were not princes or great feudal lords,
but groups of fanatics, poor knights, and peasants who immediately set out for the East
following the words of the clergyman Peter the Hermit. During the journey, these scattered
groups, lacking leaders and discipline, looted villages and rural areas to stock supplies and
massacred many Jewish communities they encountered along the way. The volunteers of the
People’s Crusade, lacking military training, never reached Jerusalem. As soon as they reached
Turkish lands, almost all of them were killed or captured” (Carioli, A., Gentile, G. & Ronga, L.,
2018, p. 26). The textbook addresses the Children’s Crusades in an information box but does
not follow a chronological order in presenting the topic. It states that the children who
participated in the Children’s Crusades either died of hunger during the journey or were
captured as slaves, yet it does not offer any self-criticism on this matter.

According to the textbook, the true Crusade took place in 1096. Jerusalem was reached
three years later. The Crusaders' arrival in Jerusalem is described with these words: “The long
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journey was difficult due to bloody battles, famine, thirst, and the scorching sun burning their
armor. In 1099, after a month-long siege, the Crusader army captured Jerusalem and
mercilessly slaughtered its inhabitants” (Carioli, A., Gentile, G. & Ronga, L., 2018, p. 27). Unlike
other textbooks, this one also includes a map of the Crusader states established in the Near
East and emphasizes that the Crusader knight orders were founded to defend these states. The
textbook explains the knight orders similarly to French textbooks. It does not cover the Second
Crusade and only includes a small statue image related to it. Afterwards, it moves on to the
Third Crusade, which disrupts the continuity of the topic. The textbook, which provides brief
information about the Third Crusade and subsequent developments, emphasizes that the
crusades did not achieve the desired outcomes, stating the following. “Jerusalem did not
remain in Christian hands for long. In 1187, Sultan Saladin, a military and political leader of
great skill, swiftly recaptured all the territories. Finally, the last Crusader stronghold, Acre, was
taken by Muslimsin 1291” (Carioli, A., Gentile, G. & Ronga, L., 2018, pp. 27-28). In the textbook,
the crusades following the Fourth Crusade are notincluded, as is the case in other textbooks.
The Fourth Crusade is covered briefly. The textbook states that at the end of this crusade, the
Crusaders captured and looted the city, establishing feudal states, which further complicated
the relations between the two Christian Churches that had split in 1054. Additionally,
presenting it almost as a success, the textbook notes that the subsequent Crusades became a
matter for the maritime Italian states. In exchange for ships, they acquired depots, roads,
docks, and ports throughout the East, emphasizing that Venice gained the greatest benefits
after the Fourth Crusade.

The textbook includes an activity desighed to help students develop their skills in
analyzing historical texts. In this activity, excerpts from Priest Robert’s Chronicle are used to
create a text, followed by questions aimed at developing students' knowledge, comprehension,
interpretation, and analysis skills based on that text. This activity helps students improve their
historical literacy skills. At the end of the topic, the textbook includes a reading passage titled
“Religious Orders of Knighthood” about the Crusader orders and knighthood. It makes the
subject clearer and further concretizes it by supporting the text with related visuals. Afterwards,
similar to the French textbook, this one recommends the film Kingdom of Heaven and
discusses its content. Historical films are indeed important for developing historical empathy
skills. However, recommending only a single film is insufficient for fostering a multi-perspective
understanding.

Conclusion

The examined curriculums largely overlap in terms of their objectives. Aiming to develop
historical literacy skills and a sense of citizenship, these programs seek to cultivate active
citizens who are more open to the world through history education. The curriculums place great
emphasis on the development of historical literacy skills such as knowledge of events,
chronological thinking, establishing cause-and-effect relationships, understanding historical
language, conducting research, digital history, historical empathy, narrative expression, moral
reasoning, use of evidence, multiperspectivity, historical interpretation, and historical
contextualization and these skills are reflected in the textbooks. The curriculum aims not only
to support students in developing their own identities but also to enhance their ability to make
independent judgments. By exposing students to alternative perspectives of existing
knowledge, the programs aim to help them recognize the “other” and better understand their
own social position. The curriculums adopt an active and democratic approach toward
competing identities. Students are expected to develop civic attitudes regarding the critical
reflection of cultural and gender norms, value education, empathy, solidarity, take social
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responsibility, contribute to cultural life, and support sustainable development. The curricula
ensure that local, regional, national, European, and global history topics are equally
represented in textbooks to engage citizens not only in national but also in global problem
solving. For example, as stated in another study focusing on England, while English history
takes a central place, British and European history constitute the main framework of the
compulsory sequence in the English national history curriculum (Kabapinar, 2018, p. 237).

In terms of instructional organization, the examined textbooks first include introductory
pages, followed by sections at the beginning of chapters that present key concepts and
preparatory questions. The textbooks, which are quite rich in the number and variety of visuals,
feature images that are consistent with the content. The textbooks include maps to provide
spatialinformation and timelines to enhance understanding of chronology. The use of films and
documentaries within the content, which appeal to visual and emotional intelligence, is highly
important for addressing individual differences. This aspect has been well considered in
textbooks, with films and documentaries related to the topics included accordingly. From the
historical literacy skills, the development of historical language understanding, reasoning,
analysis and interpretation skills has also been focused, especially in French and Italian
textbooks, texts have been created by making quotations from primary and secondary sources.
The textbooks, which require students to work on and analyze these texts like young historians,
help develop students' historical research skills. The course books, which also use alternative
measurement tools focused on process and outcome, include biographies and provide in-
depth learning of historical heroes. However, a biased attitude and elements of other are
evident in some of the biographical boxes included in certain textbooks. For instance, in the
French textbook, the biography of Saladin is presented within a box portraying him as a leader
who even ordered the killing of Christian captives, an image further reinforced by
accompanying visuals. As emphasized in another study, this topic in the textbook is presented
from a one-sided perspective that lacks scientific objectivity (Bahg¢ekapili, 2024, p. 455).

In the textbooks, the emphasis on certain topics in the teaching of Crusades has
reduced the content validity. In the subject matter, greater emphasis has been placed on the
causes and consequences of the Crusades, the First, Second, Third, and Fourth Crusades, and
their mutual relations. The other Crusades have not been included. Although this is seen as a
matter of historical significance, defeats in the expeditions and deviations from their objectives
are also among the reasons for this. The teaching of the Children’s Crusades is important for
demonstrating the extent of religious manifestations in Europe during that period. Generally
regarded as a form of self-criticism, this topic is included only in the Italian textbook. While the
Crusader states established in the Near East are given a separate heading in the German
textbook, they are only briefly mentioned in the other textbooks. This situation has reduced the
comprehensibility of the topic. According to Tuna, who verifies this extensively covered topicin
the German textbook through various historical sources, the peoples of the three religions
showed tolerance toward one another and learned a great deal from each other. He notes that
during the periods when Muslims were in power, a harmonious life prevailed, and this harmony
stemmed from the Muslims being the giving, or generous, side (Tuna, 2014, p. 147). The
outcomes and mutual relations of the Crusades have been topics that textbooks have focused
on extensively. These explanations, supported by primary and secondary sources, have made
the topic more understandable.

In the textbooks, the causes of the Crusades have been explained using similar
expressions. Amongthese causes, the Seljuks’ conquest of Jerusalem and Anatolia has caused
differences of opinion among the textbooks. For example, as noted in another study, the
German textbook views the Seljuks as a threat due to their conquest of Anatolia (Pamuk &
Pamuk, 2018, p. 8). In addition, although the textbook states that the main objective was to
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reclaim Jerusalem from Muslim control, as noted in another study, the actual aim was to
completely expel the Turks who had settled in Anatolia and to seize control of the entire Middle
East (Tuna, p. 84). Unlike the other textbooks, the Italian textbook states that the Turks only
imposed an entry tax on the Crusaders for the city of Jerusalem. In addition, the French
textbook has presented the concept of jihad as a counterpart to the Crusader ideology. The
reason for this is that the Crusader idea is stated to have a counterpart in the Muslim world as
the concept ofjihad, and the subjectis explained by giving the impressionthatthere is a conflict
between the two. The German textbook, which explains the causes of the Crusades according
to different historical perspectives, enables students to view historical developments from
various angles.

The contact of the Christian world with the Muslim world and their relations in
economic, political, cultural and scientific aspects have been the subjects emphasized in
textbooks. Especially in the French textbook, which adopts a Mediterranean-centered
historical narrative, this topic is given more emphasis. Viewing Islam as a “living culture and
political mosaic,” the textbook regards the Knights Templar as intermediaries between the East
and the West. It emphasizes the development of trade in the Mediterranean and highlights that
maritime city-states such as Venice, Pisa, and Genoa were in economic, scientific, and cultural
interaction with the Near East. In general terms, under the heading “Adoption of the Eastern
Way of Life by the Crusaders,” the textbook emphasizes how the Crusaders were influenced by
the Muslim world in aspects of daily life such as clothing, food and drink, marriage practices,
and other customs. It highlights their adoption of Eastern culture and the notion of becoming
“Eastern” (Bahgekapili, 2024, p. 457). The German textbook, on the other hand, focuses on the
transfer of scientific advancements from the Islamic world to the Western world. The textbook,
which also includes biographies of philosophers such as Ibn Sina, Al-Farabi, and Ibn Rushd,
states that neither the Eastern nor the Western world hold a distinct superiority over the other
and that both sides influenced each other through commercial contacts. As noted in another
study, the textbook emphasizes that, although there were undoubtedly tensions among the
followers of the three religions in Sicily and Spain, they showed tolerance toward one another
and learned a great deal from each other (Tuna, p. 107). In the English textbook, this topic is
explained through excerpts from primary sources, emphasizing that relations between
Christians and Muslims were not always hostile. The textbook also highlights that some of the
world’s greatest scholars lived in the Muslim world and that Christians were eager to learn a
great deal from them. The Italian textbook, similar to the French one, first addresses the
Crusader orders and then discusses relations with the Near East through the city-states of
Venice, Genoa, and Pisa.

As a result, the Crusades, which are also emphasized in the history curricula of the
relevant countries, have been included in textbooks in accordance with students’ levels. The
textbooks feature various elements that contribute to the learning process, such as
introductions, key concepts, preparatory questions, diagrams, tables, concept maps,
timelines, information boxes, and evaluation activities. In addition, students are presented with
rich content supported by visual materials. However, due to the differing attitudes of countries
and textbook authors toward the Crusades, variations in content have emerged. For instance,
according to Bahcgekapili, although the French textbook follows an account consistent with the
fundamental sources of Islam, a similar approach has not been adopted regarding the
Crusades (Bahgekapili, p. 463). Therefore, it is suggested that the textbooks and curricula of
the relevant countries should adopt a more neutral, evidence-based approach that enables
students to reach their own conclusions, thereby making it possible to achieve a more ideal
form of history education.
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Oz: Avrupa’da ortak tarih anlayisi olusturmak amaciyla yiiz yili askin

suredir gesitli kurum ve kuruluslar tarafindan tavsiye niteliginde kararlar

alinmistir. Genellikle oteki algisini yikmak ve egitim anlayislarindaki

degisiklikler dogrultusunda alinan bu tavsiye niteligindeki kararlara  Arastirma Makalesi
ulkelerin buyuk ¢ogunlugu uymaktadir. Ogretim programlari Uzerinden

ders kitaplarina da yansiyan bu tavsiye niteligindeki kararlar ile ulusal

tarih anlayisinin icerik Uzerindeki etkisi buyuktur. Daha cok onemli tarihi

gelismelerin 6gretiminde one cikan bu etkiler Hacli Seferleri’nin ders

kitaplarinda sunumunda da kendisini gostermektedir. Bu ¢calismada,

dunya tarihinin onemli donim noktalarindan biri olarak kabul edilen

Hacli Seferleri’nin, bu seferlerde etkin rol oynayan ingiltere, Fransa,

Almanya ve italya’da ders kitaplarinda sunumu lizerine durulmustur. Bu

devletlerin seferlere yonelik tarih ders kitaplarindaki ortaklasan Anghtar Kelimeler:
dusunceleri, otekilestirmeleri, 6z elestirileri, bu konu 6zelinde kendileri
icin 6teki durumunda olan Musluman dunyasi ile empati kurmalari ve
konuya duyarliliklar incelenmigtir. Bunlarin yani sira devletlerin Hagli
dusuncesine bakigi, seferleri nasil yorumladiklari, konu igerisinde
segilen gorseller ve haritalar, 68rencilerin tarih okuryazarligi becerilerini
gelistirecek etkinlikler ve oneriler ortadgretim duzeyindeki okullarin
dgretim programlarindan ve tarih ders kitaplarindan dokiiman Basvuru Tarihi: 03.09.2025
incelemesi yontemi ile elde edilmistir. Ders kitaplari ve 0Ogretim
programlarini 6nce kendi icerisinde sonra birbirleriyle karsilagtirmali
olarak yapilan betimsel analizinin sonucunda 6gretim programlarinin
amacglar yonunden buylk oranda ortustugu ve tarih okuryazarlig
becerileri ile vatandaslik bilinci kazandirmayr amacladiklari
gorulmektedir. Ayni zamanda 6gretimsel dizen ve igerik yonuinden ders
kitaplarina yansiyan bu durum o6grencilerin kuguk birer tarihgi gibi
metinler Uzerinde c¢alismasini saglayarak tarihsel arastirma
becerilerinin gelismesine katki saglamaktadir. I. II. lll. IV. Hagli Seferleri,
nedenleri, sonuglar ve Hristiyan dunyasinin Musliman dunyasi ile
ekonomik, siyasi, kultirelve bilimselydnlerdeniiliskileri ders kitaplarinin
agirlikli olarak tizerinde durdugu konular olmustur.
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programlari, ders kitaplari
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Giris

Ogretim programlarn olusturulurken hedeflere ulasmak icin igerik boyutunda “Ne
Ogretecegiz?” sorusunun cevabl aranir. Tarih egitiminde bu sorunun yanitini bulmanin en iyi
yolu tarihsel dnemdir. Partington bir olayin dnemli olmasi i¢in bes 6zellige sahip olmasi
gerektigini belirtmistir. Bu o6zellikler; énemlilik, derinlik, miktar, devamulk ve anlamuliktir
(Partington, 1980, s. 112). Peki devletler tarih 6gretirken kendileri icin 6teki olanlarin tarihindeki
onemli gelismelerine yer veriyor mu? Yer veriyorsa nasil bir bakis acisiyla égretiyor? Ornegin
Hacli Seferleri anlatiirken Fransa’nin bu seferleri MUsliUman cografyasina yonelik bir isgal
hareketi olarak vatandaslarina 6gretmesi mumkin mui? Yunanistan IV. Hacgli Seferi ile
istanbul’un Latinlerce isgalini olumlu bir yaklasimla &gretebilir mi? Yizyil Savaslar’nin
dgretiminde Fransa, Ingiltere’yi ya da ispanya yeniden fetih (reconquista) sirecini 6gretirken
Muslimanlari hakl bulabilir mi? Daha sorular yazilmadan bu sorularin cevabinin “hayir”
oldugu oldukga aciktir. Cinku Avrupa’da ders kitaplarina bakildiginda en olumsuz bilgilerin
komsular hakkinda verilmis olanlar oldugu gorulmektedir (Milko, 2002, s. 82). Tarihgiler bunun
sebebinin genellikle ulusal tarih anlayisi oldugunu distnmektedir. Ulusal tarih anlayisi tim
insanligin tarihini sahiplenici ve baska milletlere olumlu bir izlenim verecek kadar ders
kitaplarinda yer acici degildir. Bunun nedeni tarihte mensubu olunan topluluk biz iken digarida
kalan toplumlarin 6teki olarak yansitilmasidir. Oteki olanlar da devamli olarak kétiilenmistir
(Kurt & Turan, 2021, s. 2). Bunun yani sira 6tekinin yaratilmasi toplumsal bir sure¢ olarak da
gorulmektedir. Hatta 6tekinin olmadigi bir toplumu disinmenin zor oldugu gibi kimlikten ve
toplumsal gruplardan s6z etmeye imkan da yoktur (Tekeli, 1998, s. 1-2).

Oteki algisini yikmak ve barisci bir anlayis ile tarihi konularin égretimini gergeklestirmek
icin once Cooperation Intellectuelle daha sonra UNESCO, Avrupa Konseyi, Avrupa Birligi,
EUROCLIO, Georg Eckert Enstitusu gibi kurum ve kuruluslar tavsiye niteliginde kararlar alarak
ye llkelerin bu kararlara uymalarini saglamaktadir. Ornegin Il. Diinya Savas’’ndan sonra
Birlesmis Milletler ve UNESCO vyalnizca siyasi ve ekonomik o&nlemlerle savaslarin
engellenmesinin mimkun olmadigini gormus ve dunya bariginin ancak egitim, bilim ve kaltar
ile gerceklesecegi Uzerinde durmustur. Bunu saglamak i¢in de tarih programlar ve ders
kitaplarinin igerigine iligskin uluslararasi toplantilar dlizenlenmis ve siyasi tarihten ¢ok uygarlik
tarihinin 6nemiile savaslarin nasil 6g8retilecegi lizerinde durulmustur (Ata, 2005, s. 1). 2000’lere
gelindiginde ise Avrupa Konseyi “Rec 2001 Projesi” ile tarih 68retimine iliskin tavsiye kararlarini
ortaya koymustur. Bu kararlara bakildiginda temel degerlere vurgu yapildigi, vatandaslarin
yetistirilmesinde farkliliklara sayginin arttirllmasi, cokperspektiflilige dikkat cekildigi, insan
haklar ve demokrasi lGizerinde duruldugu, insanliga karsi suclari 6nlemek igin tarihin bir arag
oldugu, halklar arasinda glivenin saglanmasi ve Avrupa’nin insasinda genclerin etkin katilimi
gibi konular yer almistir (Avrupa Konseyi, 2025). Avrupa Konseyi’nin gelistirdigi bir diger proje
ise “Tarih Ogretiminde Oteki imaji” projesidir. Bu proje ile kiiltiirler ve inanclar arasi diyaloglarin
gelistirilmesi, tarih 0Ogretmenlerinin egitilmesi ve tarih egitimi alaninda calisanlarin
desteklenmesi amaclanmistir (Yali, 2016, s. 299). Avrupa Konseyi ayrica Avrupa kimligi adi
altinda ortak tarih olusturmak icin fazlasiyla caba gostermistir. Bu amacla da ortak degerlerin
ve referanslarin yayginlastirilmasi adina “Sinirlarla Ayrilmamis Bir Avrupa igin Ortak Tarih
Projesi” gelistirmistir. EUROCLIO’nun yonetiminde yer almis olan Aytekin’e gore sinirlarinigice
gecmis oldugu, alisverisin dahi farkli tlkeye ait yakin kasabalarda yapildigl bir diinyada tarih
derslerinin icerik ve yontemini de gozden gegirmek gereklidir” (Aytekin, 2024, s.81-82).

Avrupa Konseyinin 2011 yii “Tarih Ogretiminde Kiiltiirlerarasi Diyalog ve Oteki’nin
Gorintisine iliskin Tavsiye Karari” tarih alaninin yasam boyu egitim kapsaminda ele alinmasi,
aktif ve etkilesimli egitimin saglanmasi icin 6g8retim malzemeleri ve tarih ders kitaplarinin
gelistirilmesi ile bu alanda hizmet veren tum kurumlarin ve paydaslarin tesvik edilmesi,
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bunlarla is birliginin arttirilmasina yonelik ihtiyaci dile getirmesi bakimindan énemlidir (Yali,
2016, s. 617). Tarih egitimi konusunda ortak bir diger calisma da Avrupa Konseyi ile EUROCLIO
tarafindan baslatilmistir. “Ortak Avrupa Tarihi Ogretimi: Temalar, Perspektifler ve Diizeyler”
baslikli konferansta ortak bir Avrupa tarihine gegisin istendigi belirtilirken bunu
gerceklestirmenin de zor olduguna vurgu yapilmistir (Yall, 2016, s. 302). Zor olma nedenleri fikir
catismalari, farkli yorumlar, metodolojik ve ideolojik anlasmazliklardir (Ferro vd., 2003, s. 9).
Stradling’e gore ortak tarih ve kilttrel miras odakli Avrupa tarihi 6g8retimin de agir basan egilim
ise Eski Caglardan gunumiuize kadar Avrupa Tarihi’ni aciiml ve kesintisiz bir anlati olarak
sunmaktir (Stradling, 2003, s. 7).

Ortak tarih anlayisina iliskin olarak son yuzyilda ¢cok sayida tavsiye niteliginde karar
alinmis olsa da bu kararlari uygulamaya koyan devletlerin ginimuzde dahi Hagli Seferleri’nin
ders kitaplarindaki temsiline ne olcide 6nem verdikleri tartismalidir. Bu baglamda Hacgl
Seferleri’nin 6gretiminde, ulkelerin icerik bakimindan hangi noktalarda ortaklastiklari, hangi
noktalarda otekilestirici anlatilara basvurduklari, tarihsel gergeklerle ylzlesme ve 6z elestiri
gelistirme egiliminde olup olmadiklari, 6zellikle de kendileri agisindan “6teki” konumunda
bulunan Musliman dinyasina yonelik empati ve duyarlilik gdsterip gostermedikleri 6nemli bir
arastirma alani olusturmaktadir. Ders kitaplarina yonelik mevcut ¢alismalar incelendiginde,
arastirmalarin ¢ogunlukla belirli tarihsel donemlerdeki yogun gelismelere veya &6gretim
programlarinin genel yapisina odaklandigi; buna karsin Hagli Seferleri’nin ders kitaplarinda
nasil dgretildigini dogrudan ele alan kapsaml bir calismanin bulunmadigl gérulmektedir. Bu
dogrultuda yurutulen s6z konusu arastirma, Hacli Seferleri’ne katilan baslica ulkeler olan
ingiltere, Fransa, Almanya ve italya’nin seferlere iliskin bakis acilarini, gelismeleri nasil
yorumladiklarini, ders kitaplarinda kullanilan gorsel materyalleri ve sunulan etkinlikleri,
ogrencilerin tarih okuryazarligl becerilerini gelistirecek uygulamalari ve dnerileri betimleyerek
ortaya koymayl amaclamaktadir. Ayrica farkli Ulkelerin ders kitaplarindaki Hacgli Seferleri
anlatilarini karsilastirmali bir cergevede ele alarak otekilestirici sdylemleri, empati eksikliklerini
ve pedagojik agidan sorunlu ydnleri gorunur kilmakta; bdylece daha kapsayici ve elestirel bir
tarih 6gretimi anlayisina katki sunmaktadir.

Konuya iliskin benzer c¢alismalar incelendiginde, ilk olarak editorlUgini Ahmet
Simsek’in ylrittigu Diinyada Tirk imaji baslikli calisma 6éne ¢ikmaktadir. Bu arastirmada, 38
farkli devletin tarih ve sosyal bilgiler ders kitaplan c¢esitli arastirmacilar tarafindan incelenmis;
ozellikle ders kitaplarinda Turklerin nasil temsil edildigi Gzerinde durulmustur. Bunun yaninda
ulkelerin 68retim programlarina yonelik bilgiler sunulmus ve ders kitaplarindaki mevcut durum
betimleyici bir yaklasimla ortaya konmustur (Simsek, 2018, s. iv—xii). Benzer sekilde,
editorliglini Mehmet Hacisalihoglu’nun yaptigi Balkan ve Karadeniz Ulkelerinde Giincel Tarih
Ders Kitaplarinda Osmanli-Tiirk imaji adli calisma da alandaki 6nemli arastirmalardan biridir.
Bu calismada 14 farkli ulkenin tarih ve sosyal bilgiler ders kitaplari incelenmis ve Osmanl
Devleti’'nin bu kitaplarda hangi imajla yer aldigi analiz edilmistir (Hacisalihoglu, 2020, s. 12-15).
S0z konusu calismalar hem kapsamlari hem de ele aldiklari temalar bakimindan mevcut
arastirma icin temel bir itham kaynagi niteligi tasimaktadir.

Yontem

Arastirma Yontemi

Arastirma ders kitaplari ve 68retim programlari Uzerinde derinlemesine inceleme yapma
gerektirdigi icin nitel arastirma yontemlerinden dokiman incelemesi kullanilmistir. Nitel
arastirma, algi ve durumlarin dogal ortamda olduklar gibi gézlenmesine odaklanan arastirma
olmakla beraber sosyal gercege ve probleme yorumlayici ve dogal olarak yaklasmakta ve birden
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fazla teknik kullanmaktadir (Balci, 2022, s. 35). Nitel arastirmalar da izlenen yol timevarimsal
olup arastirma desenleri esnek ve dinamiktir (Buyukoztirk vd., 2019, s. 255). Dokuman
incelemesi ise arastirilmasi hedeflenen olgu ve olgular hakkindaki bilgileri iceren yazili ve diger
turdeki tim materyallerin analizlerini yapmaya yarayan bir nitel arastirma veri toplama
teknigidir (Sign, 2021, s. 248). Arastirmada dokuman incelemesi yontemi kullanilirken
Forster’in tavsiye ettigi asamalara uyulmustur. Bu asamalar; dokimanlara ulasma,
dokumanlarin orijinalligini kontrol etme, kodlama ve kategorilendirme igin bir sistem
benimseme, veriyi analiz etme ve son olarak veriyi kullanmadir (Forster, 1994. s. 165).

Evren ve Orneklem

Calismada 6rneklem olarak ingiltere, Fransa, Almanya ve italya’nin ders kitaplarinin
secilmesinin temel nedeni, bu Ulkelerin Hagli Seferleri’ne dogrudan katilmis olmalari ve ders
kitaplarinin icerik, gorseller, etkinlikler ve tarih okuryazarligl becerilerini gelistirme potansiyeli
acisindan éne cikmalardir. ilgili tGlkelerde zorunlu tutulan tarih ders kitaplar olmadig icin
O0gretim programlarina uygun olarak 6gretmenler ya da okullar tarafindan secilen tarih ders
kitaplari bulunmaktadir. Bu ders kitaplan arasindan Almanya’dan segilen Geschichte und
Geschehen ders kitabi, ulkenin en kalabalik eyaleti olan Kuzey Ren-Westfalya basta olmak
Uzere ¢ogu eyalette yaygin olarak kullanilmakta olup, icerik kapsami, gérsel materyalleri ve
etkinlikleriyle 6grencilerin tarihsel disinme becerilerini destekleme potansiyeli nedeniyle
orneklem kapsamina dahil edilmistir. ingiltere’den secilen Understanding History: Britain in the
Wider World, Roman Times—Present ve italya’dan secilen Ti Spiego la Storia: Il Medioevo ders
kitaplari, ortadgretim duzeyinde en ¢ok tercih edilen kaynaklar arasinda yer almakta ve 6gretim
programlariyla uyumlu olmalarinin yani sira, igerik, etkinlik ve gorseller agisindan 6grencilerin
tarihsel analitik ve elestirel dusunme becerilerini gelistirme kapasitesi bakimindan 6ne
cikmaktadir. Fransa’dan secilen Histoire Enseignement 2d kitabi ise genel ve teknoloji
liselerinin 1. sinif 6grencilerine yonelik hazirlanmig olup o6zellikle Paris, Lyon, Marseille,
Toulouse ve Bordeaux gibi buyuk sehirlerde yaygin olarak kullanilmasi ve pedagojik icerigi
nedeniyle orneklem olarak tercih edilmistir. Ayrica bu segimlerin temel amaci farkli Glkelerde
ders kitaplarinin igerik, gorsel kullanim ve etkinlik yonunden karsilastirilabilirligini saglamak ve
Hacli Seferleri konusunun ders kitaplarindaki sunumundaki pedagojik uygulamalarn analiz
edebilmektir. Ogretim programlari, ders kitaplari ve ilgili literatiir tGizerinden yiritilen bu
calisma etik kurul onayi gerektirmemektedir.

Tablo 1
Ders Kitaplari
Kitap Adi Yazarlar Yili  Yayinevi Yayin
Yeri
Ti Spiego la Storia:  Carioli, A., Gentile, G. & Ronga, L. 2018 Zanichelli Bologna
Il Medioevo
Understanding Ford, M., Riley, M., Goudie, K., Kennett, R., 2020 Hodder London
History & Snelson, H. Education
Histoire Bruneau, A., Choisnet, V., Cordillac, N.A., 2019 Lelivrescolaire Lyon
Enseignement2d  Deschanel, B. Gerarrd, S., Gueriviere, B.,
Daire, A., Gonzales, A.A., & Jercunica P.
Geschichte und Dzubiel, C., Giesing, B., Stachowiak, J.H., 2014 ErnstKlett Stuttgart

Geschehen T., Kollenbrandt, M., Langen, G., Oswalt,
V., Schwengelbeck, M., Vollert & Wicke, M.
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Veri Toplama Araclari ve Verilerin Analizi

Arastirmanin verileri ingiltere, Fransa, Almanya ve italya’da yer alan ortadgretim diizeyi
okullarin tarih ders kitaplarindan ve 6gretim programlarindan elde edilmistir. Yazar 1 ingiltere
ve italya’nin, Yazar 2 ise Fransa ve Almanya ders kitaplarinin ve égretim programlarinin Tiirkgeye
cevirisini yapmistir. Ders kitaplarindan ve 0Ogretim programlarindan elde edilen verilerin
incelenmesinde dokiman analizi turlerinden olan betimsel analiz teknigi kullanilmigtir.
Betimleme, arastirmacinin inceledigi konuyla ilgili 6zellikleri, nedenleri ve sonuclari ele
almasini ve agiklamasini kapsayan bir sirectir (Giirbiiz & Sahin, 2018, s. 434). Once kendi
icerisinde sonrasinda birbirleriyle karsilastirmali olarak yapilan betimsel analizde ilk olarak veri
toplama sureci ve gevirilerle calismaya baslanilmis olup, daha sonrasinda Hacli Seferleri tarihi
konulari ayri ayri ders kitaplarindan tasnif edilmistir. Ardindan konular arasi baglanti kurulmus
ve analizler gerceklestirilmistir. Sonrasinda ise bulgulara iliskin aciklamalar ve yorumlar yapilip
calisma raporlastiritmigtir.

Bulgular

Almanya tarih ders kitabinda Hacgli Seferleri

Avrupa Birligi Uyesi olan Almanya’da egitim her eyaletin kendi yapisina gore ve
anayasaya uygun olarak érgitlenmektedir. Ulkede ilkdgretim ve ortadgretim zorunludur. Egitim
kademeleri; okuldoncesi (3-6 yas), ilkdgretim 4 yil (6-10 yas), ortadgretim I. kademe 6 yil (10-
15/16 yas), ortadgretim Il. kademe (15/16-18/19 yas) ve yuksekdgretimdir (Bundesministerium
fur Bildung und Forschung, 2025). Egitimde eyaletler arasi farkliliklar oldugu icin Kuzey Ren
Vestfalya eyaleti 6rneklem olarak secilmistir. Bu eyalette dgrenciler 5. siniftan itibaren tarih
dersi almaktadir. Kuzey Ren Vestfalya Eyaleti 6gretim programina gore oOgrenciler tarihi
gelismeler, onemli sahsiyetler ve tarihi yapilar Uzerine dusunerek tarihi sureglerin
karmasikligini, degisim ve surekliligi, es ve farkli zamanulligl, riskleri ve firsatlari, degisebilirligi
ve kigiler arasindaki iligkiler Gzerine bilgi sahibi olmaktadir. Tarih 6grencilerin kendi kimligini
gelistirdigi gibi Ozerk yargilarda bulunma yetenegini de arttirmaktadir. Mevcut bilginin
alternatiflerine dair bilgiyle 6grenciler otekiligi incelemekte ve kendi toplumsal konumunu
bulmaktadir. Program yansitici bir tarih bilinci tesvik etmeye odaklanmistir. Tarihi anlamli bir
sekilde aktarmanin yani sira kaynaklari analiz etme ve degerlendirme becerilerini de gelistirerek
tarih bilincinin olusmasina katki saglamaktadir. Rakip kimliklere karsi aktif ve demokratik bir
yaklasimi tesvik ettigini belirtmektedir. Programa gore tarih dersinin yerine getirmesi gereken
gorevler icerisinde; kultlrel ve cinsiyet kaliplarina elestirel bakilmasi, empati, degerler 6gretimi
ve dayanisma tutumlarinin gelistirilmesine de katkida bulunma vardir. Demokratik bir toplum
tasarlamak icin sosyal sorumluluklar alma, kiltlrel hayata katkida bulunma ve surdurulebilir
kalkinma gibi gelecek nesiller icin yasamin dogal temellerinin korunmasi Uzerine tutum
gelistirmektedir (Ministerium flr Schule und Bildung des Landes Nordrhein-Westfalen, 2025).

Eyalette ortadgretim |. kademe dizeyinde Tarih ve Gunumuiz (Geschichte und
Gegenwart) ders kitabir oOnerilirken ortadgretim |l. kademede Tarih ve Yasanmisliklar
(Geschichte und Geschehen) ders kitabi onerilmektedir. Bu calismada Hacli Seferlerinin yer
aldigi Tarih ve Yasanmisliklar ders kitabinin Ulzerinde durulmustur. Ders kitabi Roma
imparatorlugu’nun sonlarindan  XIX. yiizyila kadar dénemi kapsamaktadir. Kitabin
baslangicinda tarih metodolojisine ve tarih seritlerine yer verilmistir. Kitabin “Hristiyanlik ve
Islamiyet Bir Catisma Tarihi mi” (initesinde Dogu ve Bati diinyalarinin birbirini etkilemeleri, Hacli
Seferleri, Hacli devletleriile Osmanli Devleti konulari anlatilmaktadir. Dogu ve Bati dlinyalarinin
birbirlerini etkilemeleri konusunda baslangicta islam diinyasindaki bilimsel ilerlemelere yer
verilirken sonrasinda bu bilimselilerlemelerin Bati dinyasina gecisine odaklanilmistir. Dogu ya
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da Bati dunyalarinin birbirlerine Ustunluklerinin olmadigl ve iki tarafinda ticari temaslar ile
birbirlerinden etkilendikleri belirtilmistir. Kitapta diger konularda oldugu gibi bu konunun
icerisinde de birincil ve ikincil kaynaklardan alintilara yer verilmistir. Gorseller ve calisma
Onerileri ile de desteklenen bu alintilar konuyu daha anlasilir kilmigtir. Ders kitabi Gg ilahi dinin
kutsal sehrinin Kudus oldugunu soyle agiklamaktadir. “Yahudiler, Kral Hirodes zamanindan
kalma antik tapinagin kalintilarinda, Aglama Duvari olarak adlandirilan yerde dua ederken
Hristiyan hacilar Kutsal Kabir Kilisesi’ne gelirlerdi. Muslimanlar ise Kubbet-us Sahra’ya ve
Mescid-i Aksa’ya saygl gostermektedir. Kubbet-us Sahra Hz. Muhammet’in Mirac’a yukseldigi
yer olarak bilinmektedir” (Dzubiel vd., 2014, s. 114).

Tann istedigi icin yapilan seferler

Ders kitabinda Hacgli Seferleri genis yer bulmustur. Birincil ve ikincil kaynaklardan
alintilarla da desteklenen igerik verilen gorseller ve haritalar ile de daha anlasilir olmustur.
Konuya Papal ll. Urban’in Klermont Konsili konusmasi ile baslanmistir. Sonrasinda bir tarihginin
bu seferler icin “Deus lo vult” yani Tanrn oyle istiyor s6zu vurgulanmistir. Kitapta zulim goren
hacilar ve Kutsal Kabir Kilisesi’nin yikilmasi, Selcuklu tehdidi, Roma ve Bizans arasindaki iliski,
siyasi iktidar mucadelelerinin arka planina kargi Hacgli Seferi ¢agrisi gibi kenar basliklar altinda
yer alan Hacli Seferlerinin nedenleri diger kitaplara oranla genis yer bulmustur. Bizans
Iimparatorlugu’nun sefer 6ncesi durumu ve Tiirklerin Anadolu’yu fethi (izerine de duran ders
kitabi ardindan Dogu Kilisesi konusuna gecis yapmistir. Bu konuda Papa Il. Urban’in siyasi
iktidar mucadelelerinin arka planina karsi Hagli Seferi ¢agrisi vurgulanmistir. I. Hacli Seferi
“Kudus’un fethi” ve “Siddet ve dindarlik: bariz bir ¢eliski” basliklari altinda ele alinmistir. Ders
kitabina gore binlerce kisinin bu sefere katilmasinda Fransiz govalyelerinin etkisi buyuktur.
Sefer sonunda Kudus’un Haglilar tarafindan ele gecirilisi su sozlerle belirtilmistir. “Hagli ordusu
Anadolu’yu gecerek Suriye’yi fethetti ve Hristiyanlar, Yahudiler ve Musliumanlar icin kutsal olan
Kudis sehrini 1099’da ele gecirdi. Hacglilar hi¢bir Turk veya Arap prensinin bdlgede gugclu
olmadigl bir zamanda bodlgeye geldiler. Yerel gugler arasindaki anlagsmazliklari firsat goren
Haclilar bolgede kontluklar kurdular. 1096-1099 yillari arasindaki Hagli Seferi, Hristiyan-
Musliman ¢atismasinin yalnizca bir asamasini olusturdu” (Dzubiel vd., 2014, s. 131).

Ders kitabinda diger ders kitaplarinda oldugu gibi kaynaklardan alintilar yapilarak
metinler olusturulmustur. Bu metinlerde Papa Il. Urban’in Klermont Konsili’ndeki so6zleri,
dénemin kroniklerinden alinan metinler ve tarihgilerin gorusleri yer almistir. Ornegin ingiliz
tarihci Jonathan Phillips’in Kutsal Savas adli kitabinin 6ns6zl verilmis ve onun su sozu 6zellikle
vurgulanmistir. “I. Hacli Seferi’nin ortaya ciktigi Avrupa’nin temel 6zellikleri, yaygin siddet ve
bariz bir celiskiyle derin dindarliktir” (Dzubiel vd. s., 2014, s. 132). Diger bir 6rnek metin
Woirzburg Yiluklar’ndan alinmistir. Bu metinde Hacgli Seferleri sert bicimde sdyle elestirilmistir.
“Hristiyanlar bos soOzlerle bastan cikardilar ve dlnyayl sagcma sapan soOzleriyle Kudus’u
kurtarmak icin Sarazenlere karsi savasa surutklediler. Haclilar ¢gok cesitli nedenlerden ilham
aldilar. Huzursuz insanlar ve yoksullar yabanci topraklar gérmeye ilgiliydi. Haclilar sadece
Mesih’in dismanlarina degil ayni zamanda Hristiyanlgin her dostuna da karsi ciktilar...
Borglarinin agirligi altinda ezilen, efendilerine olan gorevlerinden kagcmak isteyen veya
isledikleri suglarin cezalandirilmasindan korkan baskalari da birdenbire Tanr’nin ytceligi icin
cabaliyormus gibi géorinmeye basladi” (Dzubiel vd., 2014, s. 134). Metinler arasinda dikkat
cekici bir diger metinde ingiliz kilise tarihcisi Jonathan Riley Smith’e ait olandir. Tarihgi bu
metinde Haclilarin sefere ¢ikma nedenleri Uzerine farkli tarih anlayislarindan tarihgilerin
yorumlarina yer agcmistir. Ornegin Materyalistlere gére Hagli Seferlerinin nedenlerinin tamamen
maddiyata dayandigini belirtmistir. Tarih anlayislarina gore tarihi gelismelerin yorumlanmasi
O0grencilerde farkli bakis agilarinin gormesini saglamaktadir. Cokperspektiflilik olarak bilinen bu
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uygulama ile ogrencilerin 21. yuzyil becerilerinden olan elestirel dusinme becerileri
gelismektedir.

Birlikte yan yana birbirlerine karsi

Ders kitabinda ilgili Unitenin bir diger konusu Yakindogu’daki Haglilardir. Diger ders
kitaplarinda Hacli Seferleri baglaminda ele alinan bu konu bu ders kitabinda ayri bir baslik
altinda verilmistir. Bu konu icerisinde daha ¢ok Haclilarla MUslimanlarin birbirlerine ydnelik
tutumu Uzerinde durulmustur. Ders kitabina gore Avrupa’dan Yakindogu’ya gelen Haclilar
Dogu’da bilim, teknoloji ve sanatta kendilerinden ¢cok daha Gstun bir kultirle kargilagsmislardir.
Sonrasinda Haclilarin yalnizca bir kisminin Yakindogu’da kaldigini belirten ders kitabi buraya
yerlesenlerin yerel yasam tarzina acildiklarini vurgulamistir. Ders kitabina goére bu durum
Selahattin Eyyubi ile degismistir. “Haclilarin durumu XII. yuzyilin ikinci yarisinda, birbiriyle
catisan yerel Musliman yoneticilerin Selahattin Eyyubi’nin liderligi altinda birlesmesiyle daha
da kotiilesti. Artik Kudiis’teki islam’in kutsal mekanlarinin yeniden fethi, bélgenin Misliiman
elitleri icin giderek daha 6nemli hale geldi. Kuzeydeki Hacli devletleri yavas yavas ¢oktu ve
1187°de Kudus tekrar Muslumanlarin eline gecti. Ancak Xlll. yuzyilin ortalarinda Mogollarin
Dogu Anadolu ve Kuzey Suriye’ye ilerleyisi son Hacli kalelerini kisa sureligine rahatlatti. Ancak
1291°de Dogu’daki son Hacgli Gssu olan liman kenti Akka’da dusti” (Dzubiel vd., 2014, s. 138).

IV. Hacli Seferi ve Hagli tarikatlari Gzerine genel tespitler yapan ders kitabi IV. Hagli Seferi
nedeniyle Bizans’in zayifladigini ve Osmanli Devleti’nin guglendigini belirtmistir. lll. ve IV. Hacli
Seferi ise genel tespitler Gzerinden birer cumle ile aciklanmistir. Diger Hacgli Seferleri yer
almamistir. Ayrica Yakindogu’ya yonelik bu seferlerden sonra Hagli Seferlerinin odaginin iber
Yarimadasi’na ve Osmanli Devleti’ne yonelik oldugunu belirten ders kitabi daha sonra
kaynaklardan alintilar yaparak metinler olusturmustur. Genelolarak bu metinlerde Dogu ile Bati
toplumlarinin Yakindogu’da kaynasmasi, Haclilarin Dogu yasam tarzina uyumu, kulturel
farkliliklar, istanbul’'un Haglilar tarafindan yagmalanmasi gibi konular yer almaktadir.
Metinlerden bir digeri ise ¢agdas bir yazar Amin Maalouf’un Hagli Seferlerinin giinumduz igin
onemi konusundaki tespitleridir. Bu metinde oldugu gibi tarihi olaylarin gunumduze
yansimalarinin agiklanmasi 6grenciler agisindan énemlidir. Cunku 6grenciler ¢cogu zaman
tarihi gelismelerin kendisine odaklanmaktadir. Bu yuzden gunumuze etkileri Uzerine
durmamaktadirlar. Gegmis ile ginimuzin bu sekilde iliskilendirilmesi tarih bilimini isevuruk
hale getirmektedir.

Propaganda icin yazilan Hagli siirleri

Unite sonundaki konulardan de birisi siirlerin Hacli Seferi acisindan propaganda
olusturmasidir. Bu konuda su hususlar belirtilmistir. “Hristiyanlarla Muslimanlar arasindaki
catismada Hacli propagandasi hafife alinmamasi gereken bir rol oynadi. Resimlerin yani sira
Hristiyanlar tarafindan yazilan ve muzik haline getirilen Hacli siirleri de bulunmaktadir. Bu siirler
Kutsal Topraklara yapilan seferlere katilmayl motive etmeyi amacliyordu” (Dzubiel vd., 2014, s.
154). Ders kitabinda yer alan bir propaganda siiri su sekildedir.

Kutsal Topraklarda Hristiyanlar ve Miisliimanlar

Putperest kalabalik 6fkeleniyor, Kurbanlar gibi 6luyorlar.
Mesih’in adini lanetliyorlar. iskence aletlerinin altinda
“Intikam, intikam!” diye haykiriyorlar, inanc kardeslerimizin sayisi azaliyor;
Kimse kipirdamiyor! Orada tamamen ciplak yatiyorlar,
Hristiyanlar Ne giysileri var ne de yardim eden bir eli var.
Buzagilar gibi katlediliyor; Yoldan gecgenler durup bakiyorlar:
Yaslilar, gen¢ kizlar, kligctk gocuklar, Olen bu zavallilara bakin.
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Mesih’e adanmis dilleri Tipki Mesih’i toza atanlar gibi!
Agizlarindan kesiliyor. Acimasiz cellatlar

Acimasiz zulimculerimiz onlari katlediyor; Adaletsiz yargiclardir;

Dunyanin krallari pusuda bekliyor! Kutsal rahiplere karsi

Hristiyan! Tehlikeler karsisinda Kilig, 6fkeyle savrulur! (Dzubiel vd., s. 154)

Hayatini toza at,

Unite sonunda 6grencilerde cokperspektiflilik ve tarihsel empati yetenegini gelistirmeyi
amacgclayan etkinliklere yer verilmistir. “Perspektif se¢” basligi altinda yer alan bu etkinliklerde
Misliuman ya da Hristiyan tarafin bakis acgisiyla ornek olarak verilen karakterlerden birini
O0grencilerden segmesini ve secilen karakter Uzerine siir yazmasi beklenmektedir. Tarih
O0gretiminde siirin onemli yeri vardir. Ritmik zekaya sahip ya da siir becerisini gelistirmeyi
amaclayan dgrenciler igin bu etkinlik olduk¢a 6nemlidir. Ders kitabinda islam Diinyasi Tarihi
Gelismeleri ile Latin Roma’da Din ve Devlet Gelismeleri ayri tarih seritleri ile gosterilmistir.
Konularin tarih seriti Gzerinde verilmesi 68rencilerin konuya butuncul bakmasini saglamistir.

Hacli Seferlerinin uzun vadeli sonuglari arasinda 6zellikle vurgulanan madde XIX. ve XX.
ylzyillarda “Avrupa-Amerikan emperyalizmi” ile islam diinyasinda Hristiyan Haglilardan gelen
tehdit duygusunun yeniden canlanmasi olmustur. Sonrasinda ¢alisma o6nerileri ve sinavlara
hazirlik etkinliklerine yer acan ders kitabi sinava hazirlanma konusunda egitsel rehberlik de
sunmaktadir. Ornegin 6grencinin sinava hazirlanirken nasil galisilmasi gerektigi, sinavdan
onceki haftalarda, sinavdan bir glin dnce, sinav aninda ve sinavdan sonra aksi bir durum olursa
nasil bir yolizleyecegi yer almaktadir. Ders kitabi Gzerinden dogrudan sinava yonelik verilen bu
rehberlik diger ders kitaplarinda bulunmamaktadir. Ders kitabi Gzerinden 68renciye ne derece
etkili egitsel rehberlik verilecegi tartismali bir konudur. Fakat Gzerinde galisilmasi ve elde edilen
veriler uzerinden degerlendirilmesi gereken bir konudur.

Fransa tarih ders kitabinda Hacli Seferleri

Avrupa Birligi Uyesi olan Fransa’da egitim ilkogretimden baslayarak 16 yasina kadar
zorunludur. Egitim kademeleri; okuldéncesi (3-6 yas), ilkogretim (6-11 yas), ortadgretim |I.
kademe (college, 11-15 yas), ortadgretim Il. kademe (lycee, 15-18 yas) ve yuksekdgretimdir.
Ortadgretimin |. kademesi olan kolejlerde tarih ve cografya dersleri birlikte verilmektedir. Bu
dizeyde insanligin erken donemlerinden gunimuz Fransa’sina kadar olan gelismeler
O0gretilmektedir. Ortadgretimin Il. kademesi okul tlrtine gore 2-3 yil sirmektedir. Bu kademede
genel, teknoloji ve meslek liseleri bulunmaktadir. Bu okullarda tarih dersleri okul tlrlerine gore
degisen agirlikta 6gretilmektedir. Ogretim programinda tarih ve cografya dersleri birbirini
tamamlayici disiplinler olarak gérilmekte ve birlikte yer almaktadir. Genel ve teknolojik liseler
icin tarih ve cografya 6gretim programina gore tarih dersi gegmisin ve ginumiuizin incelenmesi
yoluyla Eski Caglardan giiniimuize kadar gelismeler lizerine bilgiler vermektedir. Ogrencilerin
zamani ve mekani algilamalari ile referanslar edinmelerine yardimci oldugu gibi ayni zamanda
toplumlarin, farkli kultarlerin ve politikalarin evrimini, kisilerin eylemlerini ve aldiklari kararlari
ayirt etmelerini de saglamaktadir. Bunun yani sira edinilen deneyimler ve cesitli yerlerin bilgisi
aracililyla da 6grenciler 6tekilikle de yiizlestirilmektedir (Ministére de 'Education Nationale et
de laJeunesse, 2025).

Programa gore 6grencilerin yetiskin bir vatandas olarak girecekleri dunya gecmisten
gelen tartismalarin oldugu, uzun veya kisa sureclerin birer sonucglarn olan c¢atismall,
tamamlayici ve hatta celiskili dinamiklerle doludur. Tarih ve cografya bu karmasik hareketlerin
anlasilmasi igin 1sik tutmakta, ogrencilerin kendilerini gelistirmesine tesvik etmekte ve
gorinenin otesinde derinlemesine bir anlayis gelistirerek mantikli secimler yapmaya
hazirlamaktadir. Programa gore tarih ve cografya diger ortak dersleri (ahlak ve yurttaslik egitimi)
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ve uzmanlik derslerinden (tarih, cografya, politika ve jeopolitik) edinilen bilgileri gelistirmekte,
0zel beceriler ve yontemler olusturulmasina katki saglamaktadir. Kronolojik ve yapilandirmaci
bir anlayisibenimseyen programina gore tarih 6gretiminin amaglari; 5nemli doniim noktalarinin
yani sira toplumlarin zaman icinde nasil bir donusim gergeklestirdiginin anlasilmasini
saglamak, tarihi kaynaklar Uzerine bir dusuncenin gelistirilmesini saglamak, tarihsel akil
yurutme becerilerini gelistirmek, insan eylemlerini kendi baglami icinde dénemine goére
yerlestirme yetenegini kazandirmak, Fransa’nin, Avrupa’nin ve dinyanin gelismesine katkida
bulunan bilgilerin, degerlerin ve referans noktalarinin farkinda olunmasini ve genel kultirin
gelistirilmesini saglamaktir (Ministére de 'Education Nationale et de la Jeunesse 2025).

Fransa’da zorunlu tutulan tarih ders kitaplari bulunmamaktadir. Ogretim programina
genel olarak uyularak hazirlanan tarih kitaplarinin tercihi 6gretmenlere birakilmaktadir.
Ortadgretim I. kademe olan kolejlerin 6. siniflarinda (11-12 yag) Eski Cag, 5. siniflarinda (12-13
yas) Orta Cag Avrupa ile XVI. XVII. ylUzyil tarihi konulari, 4. siniflarda (13-14 yasg) XIX. ylzyil
sonuna kadar tarihi ve son olarak 3. siniflarda (14-15 yas) XX. yuzyil tarihinin 6gretimi
yapilmaktadir. Kolej diizeyi okullarda Orta Cag Avrupa tarihi konulan 5. sinif (12-13 yas)
duzeyinde islenmektedir. Bu duzey siniflarda genelde derse yardimci kaynak olarak Tarih ve
Cografya: Ahlaki Yurttaslik Egitimi (Histoire-Geograpfie: Enseignement Moral et Civique 5e)
kitabi tercih edilmektedir. Bu ders kitabi tarih, cografya, ahlak, vatandaslik ve disiplinler arasi
uygulamall 68retim olmak Uzere dort bolumden olugsmaktadir. Kitabin baslangicinda tanitima,
ingiltere ders kitaplarinda oldugu gibi 6gretim programina ve igerik bilgilerine yer verilmistir.
Ogretim programinin kitapta yer almasi hem ebeveynlere ve 6grencilere programin amaglari ve
kazanimlari gibi konularda bilgi vermekte hem de ders kitabinin programa uygunlugu
konusunda glvence saglamaktadir. Hacli Seferleri konulan ortadgretim 1. ve Il
kademelerindeki derslerde islenmektedir.

Ortadgretim Il. kademede okutulan Tarih ve Cografya: Ahlaki Yurttaslik Egitimi 2
(Histoire-Geograpfie: Enseignement Moral et Civique 2) ders kitabinin “islam’in Dogusu ve
Yayilis1” (initesinde islam Tarihi konulari ve Hagli Seferleri yer almaktadir. Unite igerisinde “Hagli
Seferleri” basligl altinda ele alinan bu konu kisa tutulmustur. Hacli Seferlerinin amaclari su
sekilde belirtilmistir. “Musliman Turkler Batili hacilarin Kutsal Topraklara seyahat etmesini
engelledi. Papa, Kudus’lu geri alip elinde tutmak icin Hacli Seferlerini baslatti. Bu seferler 1095-
1291 vyillarni arasinda gergeklesti” (Bruneau vd., 2025, s. 52). Kitapta Hacli Seferlerinin
nedenlerini sadece Turklerin Kudus’l ele gecirmeleri olarak gosterilmesi konunun anlasilmasi
bakimindan yetersizdir. Konu igerisinde |. Hagli Seferi haritasina da yer acan ders kitabi
ardindan birincil kaynaklardan alintilanan metinlere yer vermistir. Kitapta Selahattin Eyyubi
esirleri dahi oldurten bir lider olarak su sekilde belirtilmistir. “Misir htikimdari Selahattin
Haclilara misilleme yapmak i¢in bir ordu kurdu. Misir’dan Suriye’ye ilerledi.1187’de Haclilara
karsi kazandigi zaferin ardindan bazi Hristiyan esirlerini idam etti (Bruneau vd., 2025, s. 52). Bir
elyazmasinda gizilen gorselle Hristiyanlara kotu davranan bir lider izlenimi verilerek aciklanan
Selahattin Eyyubi ders kitabinda oldukca 6tekilestirilmistir.

Konu icerisinde birincil kaynaklardan alintilara yer verilmesi gelismeleri donemin
gozunden o6grencilere sunmasi bakimindan énemlidir. Bu alintilar arasinda “Haclilarin Dogu
yasam tarzini benimsemesi” basligl altinda Foucher de Chartres’in su sozlerine yer verilmistir.
“Batiliolan bizler Dogulu olduk. Dogum yerlerimizi coktan unuttuk. Bir baskasi, kendi vatandasi
olmayan, bir Suriyeli veya Ermeni, hatta vaftiz litfunu kazanmis bir Arap kadinla evlendi. Cesitli
diller konusuyorlar ve hepsi birbirini anlamayi ¢oktan basardi. Kendi tlkelerinde fakir olanlar
Tann burada zengin ediyor. Dogu’yu bu kadar elverisli bulanlar Bati’ya neden doénsunler ki?”
(Bruneau vd., 2025, s. 53). Diger bir alinti da ise bir MUslUman’i namaz kilarken rahatsiz eden
bir Hristiyan’i oradan uzaklastiran Tapinak Sovalyelerine deginilmistir. Bu bakimdan ders
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kitabinda Yakindogu’ya gelen Haclilarin bolgede temel haklara izin verdigi hatta bu haklarin
koruyuculugunu yaptigi izlenimi verilerek bir anlatim gergeklestirilmistir.

Genel liselerde verilen tarih derslerinde okutulan Tarih: Ahlak ve Medeniyet Egitimi 2
(Histoire: Enseignement Moral et Civique 2) ders kitabinda Hacli Seferlerine “Clairvauxlu
Bernard ve ikinci Hacli Seferi (1146-1149)” basligi altinda kisaca deginilmistir. Akdeniz merkezli
bir tarih anlatim gerceklestiren ders kitabinda I. Hagli Seferi konusuna fazla deginilmeden II.
Hacli Seferine gecilmistir. Bu konuda sadece su hususlar belirtilmistir. “1096-1099 sirasinda
Haclilar, Kudus'lu ele gecirip Yakindogu’da Latin devletlerini (Kudus Kralligi, Antakya Prensligi ve
Urfa ve Trablus kontluklar) kurmayi basardilar. 1144'te Musliumanlar Urfa sehrini geri aldilar.
Bunun Uzerine Il. Hacli Seferi (1146-1149) bir yardim harekati olarak planlanmis ancak
basarisizlikla sonuglanmistir” (Bruneau vd., 2019, s. 70). Kolej dlizeyi ders kitabinda Haclilar
ayri baslik altinda yer alsa da Uzerinde yeterince durulmamisti. Benzer sekilde lise duzeyi bu
ders kitabinda da uzerinde durulmadigi gorilmektedir. Clairvaux’lu Bernard ve Il. Hacgli Seferi
basligl altinda birkag cumle ile I. Hagli Seferi aktarilmaya calisilmistir. Ancak konunun
anlasilirigi acisindan yeterli degildir. Ayrica Il. Hacli Seferi de nedenleri, gelisimi ve sonucglari
Uzerinden degil tarihi kaynaklardaki Dogu ile Bati arasindaki kulturel kaynagsma lzerinden
aktarilmaya calisilmistir. Tarihi metinler Uzerinden Hacli Seferleri konusunun ¢ézimlenmesi
tarihgilik becerilerinin kazanilmasi yonunden iyi bir uygulamadir. Fakat tarihi hadiselerin sebep
ve sonuglari, 6zellikle gelisim agamalarinin da ders kitaplarinda verilmesi konunun anlasilirligi
acgisindan 6nemli olmasina ragmen kitapta yer verilmemigtir.

“Siddet ve Catismalar” konusunda Haclilar, yeniden fetih, cihat gibi kavramlar
aciklayan ders kitabi Selahattin Eyyubi Uzerine bilgi kutusu olusturmus ve su hususlari
belirtmistir. “Selahaddin’in Misir’a egemen olmasi beklenmiyordu. 1169 yilinda Misir’i ele
gecirerek Fatimiler Halifeligini ortadan kaldirdi. Latinler aleyhine Suriye’yi yeniden ele gecirdive
1187°de Kudus’l geri aldi. 1189-1192 yillari arasinda Ill. Hagli Seferi’ne katildi ve Kudis’u elinde
tutmayi basardi ancak Akka’yl kaybetti. 1193 yilinda vefat etti ve imparatorlugu aile Uyeleri
arasinda paylasildi” (Bruneau vd., 2019, s. 71).

Hacli Seferine karsilik cihat

Ders kitabinda Hacgli Seferlerinin amacglar ve seferler sirasinda yasanilanlar tam
anlamiyla belirtilmezken “Hacli Seferine Karsilik Cihat” alt basliginda Muslimanlarin Cihat
anlayigi birincil kaynaktan alintilar ile aciklanmaya calisilmistir. Ardindan konu UGzerine bir film
onerisi yapilmistir. Cennetin Kralligi adiyla bilinen bu film Selahattin Eyyubi’nin Kudts’i fethini
ve Haclilarin sehri savunmasini konu edinmektedir. Tarihi filmler 6grencilerin tarihsel empati
becerilerini gelistirmektedir. Konu icerisinde yer alan iki Hristiyanlik Karsi Karsiya: Bati ve Bizans
basligl altinda 6nceki konularda yer alan dinsel bolinme ve farkliliklar ele alinmistir. Ayrica
islam’i “canli bir kiiltir ve siyasi bir mozaik” olarak géren ders kitabi Misliimanlar arasindaki
bolinmelere de deginmistir. Ders kitabinda Dogu ve Bati arasindaki aracilar olarak Tapinak
Sovalyeleri goralmustar. Hacli tarikatlarinin kurulusundan esyalarina, giysilerinden silahlarina
ve ticaretlerine kadar hemen her sey ders kitabinda ayri basliklar altinda aciklanmis ve
metinlerle iliskili gorsellerle de desteklenmistir. Sonrasinda Akdeniz’de ticaret ve Venedik
konularina gecen ders kitabi konunun basinda da belirtildigi Uzere Akdeniz merkezli bir tarih
anlatimi gerceklestirmistir.

ingiltere tarih ders kitabinda Hacli Seferleri

Yoénetim sekli anayasal monarsi olan Birlesik Krallik; ingiltere, iskogya, Galler ve Kuzey
irlanda’dan olusmaktadir. Bu nedenle de egitim programlarinda cesitlilik yasanmaktadir.
Ulkede ilkdgretim ve ortadgretim zorunludur. Ogrencilerin yas gruplarina gére egitim asamalari
(Key Stage) su sekildedir. Okuldncesi (4-5 yas), ilkogretim 1. kademe (5-7 yas), ilkogretim 2.
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kademe (7-11 yas), ortadgretim 3. kademe (11-14 yas), ortatgretim 4. kademeden (14-16 yas)
ve yiksekdgretimden olusmaktadir (Department for Education, 2025). Ogrencilerden her
egitim kademesinin sonunda ilgili tarih 6gretim programinda belirtilen konulari, strecleri ve
becerileri anlamalari ve uygulamalar beklenmektedir. Ogrenciler tarih derslerini almaya
ilkogretim 2. kademede baslamaktadir. Ancak ilk6gretim 1. kademedeki 6grencilerde ders
olarak olmasa da konu olarak temel tarihi kavramlar, 6nemli tarihi gelismeler, tarihi kisilikler,
yakinlarindaki 6nemli tarihi yerler Uzerine bilgi sahibi olmaktadir.

ingiltere tarih 6gretim programina gore tarih, 6grencilerin bilgi edinme istegini arttirmali
ve merak uyandirmalidir. Sorular sormaya, elestirel diistinme becerilerini gelistirmeye, kanitlar
analiz etmeye, bakis acilari kazanmaya ve konu Uzerine fikir yuritmeye 06grencileri
hazirlamalidir. Tarih sayesinde 68renciler insanlarin yagsamlarinin karmasikligini, degisim ve
surekliligi, cesitli toplumlarin varugini ve aralarindaki iliskileri, ulusal kimliklerini ve mevcut
sorunlarin tarihsel slirecini anlamaktadir. Program 6grencilerin Britanya adalarinin tarihini eski
zamanlardan glinumuze kadar kronolojik bir sekilde bilmesini, dinya tarihinden 6nemli
gelismeleri, degisim ve sureklilik, neden ve sonug, benzerlik ve farkliliklar ile tarihsel 6nem gibi
tarihsel kavramlari anlamasini ve gelismeler arasinda baglantilar kurmasini, karsitliklar
cizmesini, egilimleri ¢6zumlemesini, sorular sormasini ve tarih arastirma yontemlerini
anlamasini amacglamaktadir (Department for Education, 2025).

Programda yer alan konular tavsiye niteligindedir. Dolayisiyla 6gretmenler kendilerine
tavsiye edilen bu konulari gelistirebilir ya da cesitlendirebilmektedir. Ders kitaplari yazarlari ise
genel anlamda bu tavsiye konulara gore ders kitaplarini yazmaktadir. ilkdgretim 2. kademede
insanligin erken dénemlerinden Normanlarin ingiltere’yi fethine (1066) kadar ortadgretim 3 ve
4. kademede ise Normanlarin ingiltere’yi fethinden giinimiize kadar olan gelismeler
islenmektedir. Hagli Seferleri ortadgretim 3. kademe ders kitaplarinda yer almaktadir. Bu
calismada ortadgretim 3. kademe ders kitaplarindan Roma Zamanlarindan Gunumuze Genis
Diinya Igerisinde Britanya Tarihini Anlamak (Understanding History Britain in the Wider World,
Roman Times-Present) ders kitabi incelenmistir.

iki bin millik yolculuga ¢ikan Haglilar

Ders kitabinin “Orta Caglari Anlamak” Unitesinde yer alan Hacli Seferleri konulari
“Haclilar” basligi altinda anlatilmistir. Oncesinde ise konuya hazirlik olarak Haclilar tizerine
genel bilgilere, sefer bilgilerine, Kudlis’in 6nemine, gorsel ¢cozlimlemeye, hazirlik sorusuna ve
gorevlere yer verilmistir. Ders kitabinda Gg¢ ilahi din icin Kudis’in 6nemi ise soyle siralanmistir.

e Orta Cag’da Avrupa’daki hemen hemen herkes Hristiyan’di. Hristiyanlar icin 6nemli yer
Kudiis’tl. Hz. isa’nin garmiha gerildigi yer burasiydi. Birgok Hristiyan hac yolculugu igin
Kudus’e gitmek istiyordu,

e Yahudiler i¢in Kudus, atalarinin vataninin baskentiydi ve Yahudiligin en kutsal mekéani
olanilk tapinagin insa edildigi yerdi,

e Mislumanlaricin Kudus, Hz. Muhammed’in Mirac’a ¢iktigi yerdi (Ford vd., 2020, s. 28).

Kudis’in 6nemini bu sekilde siralayan ders kitabi Hacli Seferlerinin nedenlerini
maddeler halinde degil genel tespitler Uzerinden su sekilde aktarmistir. “VII. yuzyilda
Musliumanlar Kudis’ua ele gecirdiler. 400 yildan uzun bir stre Hristiyan hacilarin sehri ziyaret
etmesine izin verdiler. Ancak Xl. ylzyilin sonlarinda bu durum degisti. 1071°de Musliman
Selguklu Tirkleri Kudiis’ti ele gecirdi. Haclari durdurdular ve Hristiyan Bizans imparatorlugu’na
saldirdilar. Papa 1095 yilinda Bizans imparatoruna yardim so6zU verdi. Hristiyanlar Kuduis’u
Muslimanlardan geri almaya ¢agirdi. Bu sefere c¢ikarlarsa glinahlarinin affedilecegine belirtti.
Bunun sonucunda da I. Hagli Seferi olarak bilinen kutsal bir savas meydana geldi (Ford vd.,
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2020, s. 28). Ders kitabinda Hacli Seferlerine katilanlara fedakar imaji vererek bir anlatim
gerceklestirilmistir. Ornegin Lorrain Dikii Godfrey séyle agiklanmistir. “Kudiis’e dogru 2000
millik bir yolculuga c¢ikiyorlardi. Geri donup donmeyeceklerini bilmiyorlardi. Godfrey Bouillon,
Hacli Seferine katilarak Tanri’ya olan bagliligini gostermek isteyen son derece dindar bir
adamdi. O Kudus’e yolculuk masraflarini karsilamak icin topraklarinin cogunu satmisti” (Ford
vd., 2020, s. 29). Tarihgilerin Hacli Seferleri hakkindaki ilging bulgularina da yer acan ders kitabi
bu bulgular soyle siralamistir.

e 50-100 bin arasindaki Hristiyan Kudis’e dogru uzun yuruyuse katildi. Avrupa’nin her
yerinden gelen Haglilar 20’den fazla dil konusuyorlardi,

e Hacli Seferi soylular tarafindan yonetiliyordu. Cunku kutsal bir savas yapmanin onlari
Tanri’ya yaklastiracagina inaniyorlardi. Bazilari da kendileri igin toprak ele gecgirmeyi
planliyordu,

e Soylular yanlarinda ¢ok sayida sovalye getirdiler. Hacli Seferine daha fakir piyadeler de
katildi. Basit silahlar tasidilar,

e Silah tasimayan binlerce kisi de seferlere katildi. Bunlar arasinda esler, cocuklar,
hizmetciler ve suclular vardi. Bazilan zorluklardan kagcmayl umut ederken bazilarn
Tanri’nin gunahlarini bagislayacagini umuyordu (Ford vd., 2020, s. 29).

Ders kitabinda diger Hagli Seferi liderlerine deginilmezken Godfrey Uzerine durulmasinin
nedeni onun Iingiliz hizmetinde Lorraine’de bir diik olmasi ve onun Kudiis’e ulasarak basari
gostermesidir. Yani l. Hagli Seferi’nde Kudus’e ulagsma basarisi Godfrey Uzerinden dolayli olarak
ingilizlere mal edilmeye ders kitabinda calisilmistir. I. Hagli Seferi sirasindaki gelismeler ders
kitabinda kronolojik olarak agiklamall zaman seriti olusturularak aktarilmistir. Anlatim tarihsel
empati kurarak degil tek tarafli olarak Haclilarin karsilastiklari zorluklar ve fedakarliklar
uzerinden gerceklestirilmistir. Ayrica konu icerisinde |. Hacli Seferinin lzerinde fazla durulmasi
konunun orantisal dagilimini ortadan kaldirmistir.

Kendi yakinlarini diisiinen bir Miisliiman kumandan imaji

Konu igerisinde “Hacli Siddeti” baslgl altinda Kudus’un ele gegirilisi, Mlsliman
komutaninin sehri teslim etme sartlari ve Haclilarin zulimleri su cumlelerle aciklanmistir.
“Kudus’un Muasliman komutani, ailesi ve yakin danismanlari zarar gérmeden ayrilabildikleri
surece sehri teslim etmeyi kabul etti. Geri kalani bu kadar sansli degildi. Sehre akin eden
Haclilar esir almadilar. Sokaklarda kosarak erkekleri, kadinlari ve cocuklari éldurduler. Binlerce
Musliman ve Yahudi camilerde ve sinagoglarda katledildi. Sonraki gluinlerde, Haglilar Kudus’u
yagmaladilar. Bulabildikleri tiim altin, gimuls ve mucevherleri caldilar. Daha sonra, dua etmek
ve zaferleri icin Tanr’ya sukretmek lGzere Kutsal Kabir Kilisesi’ne gittiler. |. Hagli Seferi; siddet,
acgozluluk ve dinin korkuncg bir karisimiyla sona ermisti” (Ford vd., 2020, s. 33). Bir tarafta
zorluklara ragmen fedakérca yollara disen Hacgli sovalyeleri, bir tarafta kendisi ve yakinlarini
kurtarip sehri diusman isgaline birakan ve halkinin zulmedilmesini dnleyemeyen kumandan
imaji konu icerisinde verilmisgtir.

I. Hacli Seferi’nden sonra yapilan Hacgli Seferleri konusunda sadece su hususlar
belirtilmistir. “I. Hacl Seferi’nden sonra yaklasik 200 yil boyunca Hristiyanlar Kutsal Topraklari
kontrol etti. Ancak bu hi¢ kolay degildi. XIl. ylzyilda Musliman dunyasi bir araya geldi ve
Hristiyanlar giderek artan bir baski altina aldi. 1100 ile 1292 arasinda en az 7 Hagli Seferi daha
Kutsal Topraklari savunmak icin yapildi ancak sonunda basarisiz oldular. 1291°de Musliman
gucleri Kutsal Topraklar’daki son kalan Hristiyan kasabasini da ele gecirdi” (Ford vd., 2020, s.
34). Ders kitabinda Hacli Seferleri konusu icerisinde agiruigin . Hagli Seferlerine verilmesi diger
seferlere yer agilmamasina neden olmustur. Bu durum kapsam gecerliligini olumsuz
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etkilemistir. Konu sonunda ise Hacli Seferlerinin sonuclarn Uzerine soyle bir tespitte
bulunulmustur. “Kutsal Topraklar’da Hristiyanlar ve Muslimanlar arasindaki iliski her zaman
dusmanca degildi. Farkli dinden insanlar ayni kasabalarda yasadilar, ticaret yaptilar, fikir
alisverisinde bulundular. Dinyanin en blyuk alimlerinden bazilari MuslUman dinyasinda
yasiyordu. Hristiyanlar onlardan 6grenmeye hevesliydi. Mislumanlarin Urettigi haritalar ve
cografya kitaplari Avrupalilarin o donemde Urettigi her seyden daha degerliydi” (Ford vd., 2020,
s. 34).

italya tarih ders kitabinda Hagli Seferleri

Avrupa Birligi Giyesi olan italya’da egitim 6 yasindan 16 yasina kadar zorunludur. Egitim
kademeleri; okuloncesi (0-6 yas) ilkokul (6-11 yas), ortadgretim 1. kademe (scuola medya, 11-
14 yas), ortadgretim 2. kademe (scuola spueriore, 14-19 yas) ya da 3-4 yil suren meslek liseleri
ve yliksekdgrenimden olusmaktadir. Lise egitiminin ilk 2 yili zorunludur. 20 bélgesi olan italya’da
bolgeler egitim alaninda es zamanli yasama yetkisi ile egitim ve mesleki egitim alaninda
miinhasir yetkiye sahiptir (Ministero dell'lstruzione e del Merito, 2025). italya’da 6grenciler tarih
derslerini almaya ortaokulda baglamaktadir. Ortaokul tarih 68retim programina gore tg¢ yil tarih
dersi alan 6grenciler Eskicag uygarliklarindan giinimiiz italya’sina kadar olan italya, Avrupa ve
dunya tarihindeki gelismeleri gormektedir. Genel lise yillarinda ise her yil tarih egitimi
verilmekte olup yillara gére konular séyle siniflanmaktadir.

1. yil: Tarih 6ncesinden Severyuslar Ddnemine,

2. yil: Severyuslar D6nemi’nden 14. yuzyila,

3. yil: 14. yuzyildan 17. yUzyila,

4.yil: 17. yuzyildan19. Yuzyil sonuna,

5. yil: 20. yuzyil tarihi (Ministero dell'lstruzione e del Merito, 2025).

Ortadgretim tarih programina gore tarih 6grencinin yerel, bolgesel, ulusal, Avrupa ve
kiresel yasamin bir pargasi oldugu bilinciyle 6gretilmelidir. Bu sayede 6grenciler bu kolektif
hafizaya bir sekilde katilarak tam tesekkillli vatandas olabilmektedir. Program 6grencilere
tarihsel olgularin zamansal boyutunu algilamalarini, tarih yaziminin igleyisindeki kurallarn
anlamalarini, elestirel yargi i¢in bir baslangic noktasi olarak bireylerin ve toplumlarin zaman
icinde sorunlarina sunduklar ¢ézimleri dikkate almalarini hedeflemektedir. Programa gore
tarih dersi degisen yasam bicimlerine, dilsel ve sanatsal-edebi ifadelerin ardisikligina, teknik ve
bilimsel ilerlemelere slrekli atifta bulunularak islenmelidir (Ministero dell'lstruzione e del
Merito, 2025).

Ti Spiego La Storia i1l Medioevo (Orta Cag Tarihini Anlatmak) ders kitabi italya’da
ortadgretim |. kademe dlzeyinde tercih edilen kitaplardan biridir. 15 bélimden olusan ders
kitabi Yuksek Orta Cag’dan Yakin Cag’a kadar olan tarihi gelismeleri kapsamaktadir. Hagli
Seferleri konusu “Binlerden Sonra Yeniden Dogus” bolimuinde, “Avrupa Genisliyor: Hacli
Seferleri” basligl altinda yer almistir. Konuya diger ders kitaplarinda oldugu gibi Kudlis’e ve
Selcuklulara odaklanarak baslayan ders kitabi su hususlari belirtmistir. “Hz. isa’nin kabrinin
bulundugu Kudus'e, sehrin Musliman Araplar tarafindan fethinden sonra bile Hristiyan haci
akini hic durmamisti. Hatta 1000 yiindan sonra Kilise'nin reform ve yenilenmesiyle daha da
yogunlasmisti. Ancak 11. yuzyilin sonlarinda Kudlis sehri, Mislimanlugl yeni kabul etmis
Selguklu Turklerinin eline gecti. Selguklular, Bizans ordusunu agir bir yenilgiye ugrattiktan
(Malazgirt Savasi) sonra Suriye ve Filistin'i fethederek istanbul'u tehdit etmeye baslamislardi”
(Carioli, A., Gentile, G. & Ronga, L., 2018, s. 25). Ders kitabi diger ders kitaplarindan farkli olarak
Selguklularin Hristiyan hac ziyaretlerini engelledigi bilgisinden farkli bir gértisu savunmaktadir.
“Avrupa’da asilsiz soylentiler dolasmaya basladi: 06zellikle Filistin’in  yeni efendileri
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Selguklularin Hristiyanlarin Kudiis ve Kutsal Kabir’e hac ziyaretlerini engellemek istedigi
sOyleniyordu. Bu haber asilsizdi, ¢unkd Turkler hacilardan sadece Kudus sehrine giris vergisi
aliyordu. Ancak Bati Hristiyanligi bunun dogru olduguna inanmiyordu” (Carioli, A., Gentile, G. &
Ronga, L., 2018, s. 25). Bunu tarihi bir gorselle de somutlastiran ders kitabi sonrasinda Buyuk
Shizma ile kiliselerin ayrilisina odaklanmis ve Bizans’in Roma’dan yardim istemesini 6zellikle
vurgulamistir.

Dindarligin biiyiik tezahiirii: Hagli Seferleri

Ders kitabina gore Hacli Seferleri dindarligin blyuk tezahurtdir. Bunun nedeni Papalll.
Urban’in gagrisinin yalnizca soylular tarafindan degil tum Hristiyan halki tarafindan coskuyla
karsilanmasidir. Diger ders kitaplarindan farkli olarak Halkin Hagli Seferi olarak bilinen ilk Hagli
Seferinin baslangicina da deginen ders kitabi “Daginik olan basarisiz olur” basligl altinda
sunlari belirtmistir. “Hag¢’in ilk gonulluleri prensler veya blylk feodal beyler degil din adami
Peter Hermit’in sozleriyle hemen Dogu’ya dogru yola c¢ikan fanatikler, yoksul sovalyeler ve
koylulerden olusan gruplardi. Yolculuk sirasinda, liderleri veya disiplini olmayan bu daginik
gruplar, erzak stoklamak icin koyleri ve kirsal bolgeleri yagmaladilar ve yol boyunca
karsilastiklan birgok Yahudi toplulugunu katlettiler. Askeri egitimden yoksun olan Halkin Hagli
Seferinin gonulluleri Kudis’e asla ulagsamadilar. Turk topraklarina ulasir ulasmaz neredeyse
hepsi olduraldu veya esir alindi” (Carioli, A., Gentile, G. & Ronga, L., 2018, s. 26). Cocuk Hacli
Seferlerine bilgi kutusu icerisinde deginen ders kitabl bu konunun anlatiminda kronolojik
gitmemistir. Cocuk Hacli Seferlerine katilan ¢ocuklarin yolculuk sirasinda agliktan olduklerini
ya da kole olarak ele gecirildikleri belirten ders kitabi bu konuda herhangi bir 6zelestiri
yapmamistir.

Ders kitabina gore gergcek Hagli Seferi 1096 yilinda gerceklesmistir. 3 yil sonrasinda ise
Kudus’e ulasilmigtir. Haglilarin Kudis’e ulagsmalari su sozlerle anlatilmistir. “Uzun yolculuk,
kanli savaslar, kitlik, susuzluk ve zirhlarini kavuran kavurucu gines nedeniyle zorluydu. 1099'da
Hacli ordusu, bir ay stiren kugsatmanin ardindan Kudus'u fethetti ve sakinlerini acimasizca
katletti” (Carioli, A., Gentile, G. & Ronga, L., 2018, s. 27). Diger ders kitaplarindan farkli olarak
Yakindogu’da kurulan Hacli devletlerinin haritasina da yer acan ders kitabi Hacli sévalye
tarikatlarinin bu devletleri savunmak icin kurulduklarini vurgulamistir. Kitapta tarikatlar Fransiz
ders kitaplarina benzer sekilde aciklanmistir. Il. Hagli Seferine deginmeyen ders kitabi bu
konuda sadece klcuk bir heykelin gorseline yer vermistir. Sonrasinda ise lll. Hacli Seferine
gecmistir. Bu durum konu buattnligunid bozmustur. lll. Hacli Seferi ve sonraki gelismeler Gizerine
de kisa bilgiler veren ders kitabi seferlerin istenilen sonuclari getirmedigini vurgulayarak sunlari
belirtmistir. “Kudus Hristiyanlarin elinde uzun sure kalmadi. 1187°de buylk askeri ve siyasi
yeteneklere sahip olan Selahaddin, tum bolgeleri hizla geri aldi. Nihayet Haclilarin son kalesi
Akka, 1291°de Muslumanlar tarafindan ele gecirildi” (Carioli, A., Gentile, G. & Ronga, L., 2018,
s. 27-28). Ders kitabinda IV. Hagli Seferinden sonraki seferler diger ders kitaplarinda da oldugu
gibi yer almamustir. IV. Hacli Seferi kisa tutulmustur. Bu sefer sonunda Haclilarin sehri ele
gecirip yagmalayarak feodal devletler kurduklarini ve 1054’teki bélinmeyle ayrilan iki Hristiyan
Kilisesi arasindaki iliskileri daha da karmasik hale geldigi belirtilmistir. Ayrica basariymis gibi bir
anlatimla sonraki Hacli Seferlerinin denizci italyan devletleri icin bir is oldugunu belirten ders
kitabi gemiler karsiliginda Dogu genelinde depolar, yollar, rihtimlar ve limanlar elde ettiklerini
ve IV. Hacgli Seferi’nden sonra en buyuk kazanimlara Venedik’in sahip oldugunu vurgulamistir.

Ders kitabinda 6grencilerin tarihi metinleri analiz etme becerilerini gelistirmek icin bir
etkinlik verilmigtir. Bu etkinlikte Rahip Robert’in Kroniginden alintilar yapilarak metin
olusturulmus ve sonrasinda bu metin Uzerine 6grencilerin bilme, kavrama, yorumlama ve
analiz becerilerini gelistirecek sorular yoneltilmistir. Bu etkinlik 6grencilerin tarih okuryazarlig
becerilerini gelistirmektedir. Konu sonunda “Sovalyeligin Dini Tarikatlar” basligi altinda Hacgli
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tarikatlarina ve soévalyelik Gzerine bir okuma metni olusturan ders kitabi bu konuyu daha
anlasilir kilmis ve metinlerle iligkili gorsellerle de de destekleyerek konuyu daha da
somutlastirmistir. Sonrasinda Fransa ders kitabinda oldugu gibi Cennetin Kralligi filmini 6neren
ders kitabi filmin igerigine deginmistir. Tarihsel empati becerilerinin gelismesi acisindan tarihi
filmler oldukca onemlidir. Ancak tek bir filmin 6grencilere onerilmesi c¢okperspektiflilik
acisindan yetersizdir.

Sonug

incelenen 6gretim programlari amaglari yéniinden bilyiik oranda értiismektedir. Tarih
okuryazarligl becerileri ile vatandaslik bilinci kazandirmayr amacglayan bu programlarda tarih
dersi sayesinde dunyaya daha acik olan aktif vatandaslar yetistirilmek istenmektedir.
Programlarda tarih okuryazarligi becerilerinden olaylar bilgisi, kronolojik disiinme, neden-
sonugc iliskisi kurma, tarihsel dili anlama, arastirma yapma, dijital tarih, tarihsel empati,
anlatimsalifade, ahlaki muhakeme, kanit kullanimi, gokperspektiflik, tarihsel yorum ve tarihsel
baglamsalcilik becerilerinin gelisimine buylik o6nem verilmekte ve ders kitaplarina
yansitilmaktadir. Programlar 6grencinin kendi kimligini gelistirmek istedigi gibi 6zerk yargilarda
bulunma yetenegini de arttirmayi amaclamaktadir. Mevcut bilginin alternatiflerine dair bilgiyle
de 0&grencinin o6teki olanin farkina varmasini ve kendi toplumsal konumunu bulmasi
istenmektedir. Programlar rakip kimliklere kargi aktif ve demokratik bir yaklasimi
benimsemektedir. Kultirel ve cinsiyet kaliplarinin elegtirel yansimasi, degerler o6gretimi,
empati, dayanisma, sosyal sorumluluk alma, kualtirel yasama katkida bulunma ve
surdurulebilir kalkinma konularinda 6grencilerin bir vatandas olarak tutumlar gelistirmesi
beklenmektedir. Programlar sadece ulusal degil kuresel sorunlarin ¢dézumune de
vatandaslarini dahil etmek icin yerel, bolgesel, ulusal, Avrupa ve kuresel tarih konularinin
ogretimine esit oranda ders kitaplarinda yer verilmesini saglamaktadir. Ornegin ingiltere
dzelinde baska bir calismada da belirtildigi gibi ingiliz tarihi merkezde olmakla beraber Britanya
ve Avrupa tarihi ingiliz milli tarih 6gretim programinin zorunlu akisinin agirigini olusturmaktadir
(Kabapinar, 2018, s. 237).

Ogretimsel diizen yéniinden incelenen ders kitaplarinda ilk olarak kitap tanitim
sayfalarina yer acildig, konu baglarinda kavramlara ve hazirlik sorularina yer verildigi
gorulmektedir. Gorsel sayisi ve cgesitliligi yoninden oldukca zengin olan ders kitaplarinda
gorseller icerikle uyumludur. Ders kitaplarinda mekan bilgisi icin haritalara, kronoloji bilgisini
gelistirmek icin ise tarih seritlerine yer acilmistir. Gorsel ve duyussal zekaya hitap eden film ve
belgesellerin konuigerisinde kullanimi bireysel farkliliklara hitap etme adina oldukga dnemlidir.
Ders kitaplarinda bu durum oldukca iyi bicimde godzetilerek konular ile iliskili film ve
belgesellere yer acilmistir. Tarih okuryazarligi becerilerinden tarihsel dili anlama, muhakeme
etme, cozimleme ve yorumlama becerilerinin gelisimine de odaklanilmis, 6zellikle Fransiz ve
italyan ders kitaplarinda birincil ve ikincil kaynaklardan alintilamalar yapilarak metinler
olusturulmustur. Ogrencilerin kiiciik birer tarihci gibi bu metinler (izerinde calismasini ve
¢6zumlemesini isteyen ders kitaplari arastirma yapma becerilerini gelistirmektedir. SUrec ve
sonuc odakll alternatif 6lgme aracglarini da ise kosan ders kitaplari biyografilere de yer vererek
tarihi kahramanlarin derinlemesine 68renilmesini saglamaktadir. Ancak bazi ders kitaplarinda
yer alan biyografi kutucuklarinda yanli bir tutum ve 6tekilestirme s6z konusudur. Ornegin
Fransiz ders kitabinda Selahattin Eyyubi’nin Hristiyan esirleri dahi éldurten bir lider imaiji ile
kutucuk icerisinde biyografisine yer verilmesi ve gorsellerle de bu imajin desteklenmesi buna
ornektir. Baska bir calismada da bu durum vurgulandigi Gzere ders kitabindaki bu konu bilimsel
nesnellikten uzak olarak tek tarafli bir bakis acisiile sunulmustur (Bahgekapili, 2024, s. 455).
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Ders kitaplarinda Hacli Seferleri’nin 68retiminde bazi konularin 6ne ¢ikartilmasi kapsam
gecerliligini dustrmustur. Konu anlatiminda Hacgli Seferleri’nin nedenleri, sonugclari, 1. 11 1. V.
Hacli Seferleri ve karsilikli iliskiler konularina daha fazla odaklanilmistir. Yapilan diger Hacgli
Seferleri ise yer almamistir. Bunun nedeni tarihsel 6nem olarak gortinse de seferlerde alinan
yenilgiler ve hedeflerden sapma da bunun nedenleri arasindadir. Cocuk Hagli Seferleri’nin
O0gretimi donemin Avrupa’sinin dinsel tezahlUrinin ne derece arttiginin gosterilmesi
bakimindan énemlidir. Genellikle 6z elestiri olarak goriilen bu konu sadece italyan ders
kitabinda yer almistir. Yakindogu’da kurulan Hagli devletleri ise Alman ders kitabinda ayri bir
baslik altinda yer alirken diger ders kitaplarinda yluzeysel olarak gecilmistir. Bu durum konunun
anlasilirigini dusurmustur. Alman ders kitabinda ayrintili yer alan bu konuyu cesitli tarihi
kaynaklarla dogrulayan Tuna’ya gore ¢ din mensubu halk birbirlerine tolerans géstermis ve
birbirlerinden c¢ok seyler 6grenmislerdir. Muslimanlarin iktidarda olduklari dénemlerde
uyumlu bir hayatin mevcut oldugunu, uyumun Mdslimanlarin veren taraf olmasindan
kaynaklandigini belirtmistir (Tuna, 2014, s. 147). Hacli Seferlerinin sonuclari ve karsilikli iligkiler
ders kitaplarinin tzerinde yogun olarak durdugu konular olmustur. Birincil ve ikincil kaynaklarla
da desteklenen bu anlatimlar konuyu daha anlasilir kilmistir.

Ders kitaplarinda Hacli Seferleri’nin nedenleri benzer ifadelerle acgiklanmigtir. Bu
nedenler arasinda yer alan Selguklularin Kudis’lu ve Anadolu’yu ele gecirmeleri kitaplar
arasinda goris farkliligina neden olmustur. Ornegin baska bir calismada da belirtildigi gibi
Alman ders kitabi Selguklulari Anadolu’yu ele gecirmelerinden kaynakli olarak bir tehdit olarak
gormektedir (Pamuk & Pamuk, 2018, s. 8). Bunun yani sira ders kitabinda asil amacin
Maslimanlarin elindeki Kudus’d almak oldugu belirtilmis olsa da gercekteki amacg yine bir
baska calismada da gectigi gibi Anadolu’ya yerlesen Turkleri buradan tamamen atmak ve
Ortadogu’nun tamamini ele gegirmektir (Tuna, s. 84). italyan ders kitabi ise diger ders
kitaplarinin aksine Turklerin hacilardan sadece Kudus sehrine giris vergisi aldigini belirtmistir.
Bunun yani sira Fransiz ders kitabi Hacli dustncesine karsilik olarak cihat anlayisini
gostermigtir. Bunun nedeni Hacli distncesinin Musliman dunyasindaki kargiiginin cihat
anlayisi oldugu belirtilerek karsilikli olarak catismanin yasandig izlenimi verilerek konunun
anlatilmak istenmesidir. Hagli Seferlerinin nedenlerini tarih anlayislarina goére aciklayan Alman
ders kitabi 68rencilerin tarihi gelismeleri farkli agilardan géormesini saglamaktadir.

Hristiyan dinyasinin Mldsliman dlnyasi ile temasi; ekonomik, siyasi, klltirel ve bilimsel
yonlerdeniliskileri ders kitaplarinin (izerinde durdugu konu olmustur. Ozellikle Akdeniz merkezli
bir tarih anlatimini benimseyen Fransiz ders kitabinda bu konuya daha ¢ok yer verilmistir.
islam’i “canli bir kiltiir ve siyasi bir mozaik” olarak goéren ders kitabi Dogu ve Bati arasindaki
aracilar olarak Tapinak Sovalyelerini gormustur. Akdeniz’de ticaretin gelisimi ve Venedik, Pisa,
Ceneviz gibi denizci sehir devletlerinin Yakindogu ile ekonomik, bilimsel ve kiltirel olarak
etkilesim halinde olduklarini vurgulamistir. Genel anlamda ise “Haclilar Tarafindan Sark Yasam
Tarzinin Benimsenmesi” basligl altinda Haclilarin gundelik hayata dair pratikleri, giyim
kusamlari, yeme-icmeleri, evlilik durumlarn gibi konularda Musliman cografyasindan
etkilenmeleri, Dogu’yu benimsemeleri ve Dogulu olma olgusu Uzerinde durulmaktadir
(Bahcgekapili, 2024, s. 457). Alman ders kitabinda ise islam diinyasindaki bilimsel ilerlemelerin
Bati diinyasina gecisine odaklanmistir. ibni Sina, Farabi ve ibn-i Rist gibi filozoflarin
biyografilerine yer acan ders kitabinda Dogu ya da Bati diinyalarinin birbirlerine ayr bir
dstunligunin olmadigr ve iki tarafinda ticari temaslar ile birbirlerinden etkilendikleri
belirtilmistir. Bir baska galismada da gectigi (izere ders kitabinda Sicilya ve ispanya 6zelinde (g
dinin mensuplar arasinda suphesiz gerilimlerin olduguna, fakat birbirlerine tahammul edip
tolerans gosterdiklerine ve birbirlerinden ¢ok sey dgrendiklerine vurgu yapilmaktadir (Tuna, s.
107). ingiliz ders kitabinda bu konu birincil kaynaklardan alintilar ile agiklanmis ve Hristiyanlar
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ve Muslumanlar arasindaki iliskilerin her zaman dismanca olmadigi belirtilmistir. Ayrica ders
kitabi dinyanin en buyuk alimlerinden bazilarinin Musliman dlnyasinda yasadigini ve
Hristiyanlarin onlardan gok seyi 6grenmeye hevesli olduklarinin altini gizmistir. italyan ders
kitabi ise Fransiz ders kitabina benzer bicimde 6nce Hacli tarikatlari daha sonra Venedik,
Ceneviz ve Pisa sehir devletleri araciligiyla Yakindogu ile iliskiler konusuna deginmistir.

Sonuc olarak ilgili Ulkelerin tarih dersi 68retim programinda da uzerinde durulan Hacgli
Seferleri 68rencilerin dlzeyine gore ders kitaplarinda yerini almistir. Ders kitaplarinda tanitim,
kavramlar, hazirlik sorulari, sekil, tablo, kavram haritalari, zaman seritleri, bilgi kutucuklari,
degerlendirme gibi 6grenme surecine katki saglayacak uygulamalar yer almistir. Bunlarin yani
sira gorsellerle desteklenen zengin bir icerik 68rencilere sunulmustur. Ancak tlkelerin ve ders
kitabi yazarlarinin Hagli Seferlerine yonelik farklilasan tutumlarindan dolayi igerikte ayrisan
yonlerde ortaya cikmistir. Ornegin Bahgekapili’ya goére islam dininin temel kaynaklari ile uyumlu
bir anlatimin Fransiz ders kitabinda takip edilmesine ragmen Hacli Seferleri konusunda benzer
yaklasim gosterilmemistir (Bahgekapili, s. 463). Nitekim ilgili Ulkelerin ders kitaplarinda ve
O0gretim programlarinda daha tarafsiz, daha ¢ok kanitlarla destekli, 68rencilerin yargilara bizzat
ulagsmasini saglayacak icerigin olusturulmasi ve bu sayede de ideal olana ulasilmasinin
mumkun olacagl dusunulmektedir.
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