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AND TEACHING STYLES THROUGH THE PERSPECTIVE
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Abstract

This qualitative multiple case study is to investigate whether the thinking
and teaching styles of EFL (English as a Foreign Language) teachers are
perceived by their students in action. This study, which was conducted at
a state university in Turkey, included two EFL teachers and their students
who had been trained in the English preparatory program for one
academic year. Convenience sampling was used for the study. Semi-
structured interviews were conducted with teachers and students to
collect data. The research data were interpreted and analyzed with two
strategies, direct interpretation and categorical aggregation, within the
scope of the content analysis method. According to the results of the
study, in both cases, the teachers' teaching styles reciprocated by their
students, while the teachers' thinking styles partially reciprocated in the
classroom. The thinking and teaching styles that the two EFL teachers
wanted to bring into the classroom were largely similar. It was seen that
some contextual factors were effective in the formation of the thinking
and teaching styles.
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An Investigation into EFL Teachers' Thinking and Teaching Styles through the Perspective

of their Students

YABANCI DiL OLARAK iNGIiLiZCE OGRETMENLERININ
DUSUNME VE OGRETiIM STILLERININ
OGRENCILERININ BAKIS ACISINDAN iNCELENMESi

0z

Bu nitel ¢oklu vaka ¢calismasi, yabanci dil olarak ingilizce 6§retmenlerinin
diisinme ve d&gretme stillerinin uygulamada égrencileri tarafindan
algilanip algilanmadigini arastirmayr amaglamstir. Tiirkiye'deki bir devlet
iiniversitesinde yiiriitiillen bu calismaya, iki Ingilizce 6g§retmeni ve bir
akademik yil boyunca ingilizce hazirlik programinda kendilerinden egitim
almis égrencileri dahil edildi. Calismada elverisli rnekleme kullanildi. Veri
toplamak igin égretmenler ve dgrencilerle yari yapilandirilmis gériismeler
yapildi. Arastirma verileri, icerik analizi yéntemi kapsaminda dogrudan
yorumlama ve kategorik toplama olmak (izere iki strateji ile yorumlandi
ve analiz edildi. Calismanin sonuglarina gére, her iki vakada da
oégretmenlerin 6gretme stilleri 6grencileri tarafindan karsilik bulurken,
dgretmenlerin diisiinme stilleri sinifta kismen karsilik buldu. iki ingilizce
6gretmeninin sinifa getirmek istedigi diisiinme ve égretme stilleri biiyiik
Ol¢iide benzerdi. Diisinme ve O6dgretme stillerinin olusumunda bazi
baglamsal faktérlerin etkili oldugu gériildii.

Anahtar Kelimeler: ingilizce égretimi, dil 6§retmenleri, diisiinme stilleri,
o6gretme stilleri.

1. INTRODUCTION

In most of the foreign language teaching theories put forward to date, the
teacher is the guiding agent that largely determines what students should do to
achieve the goals set for foreign language learning. In the learning process of
the student, the thinking and teaching styles of the teachers are as effective as
the teachers themselves. Various studies have proven that teachers' thinking
and teaching styles are among the most important factors affecting students’

learning success and motivation (Cotton, 1991; Dewi et al., 2020; Ahmed et al.,
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2021; Jahan et al., 2021). Sternberg's theory of mental self-government (1988,
1990, 1994, 1997), which states that people need to somehow govern their day-
to-day activities and there are many ways to do it, defines people's thinking
style as the way they prefer to do something or use the abilities they have,
rather than a talent. In other words, people can make different choices in
different situations and tend to use styles they are comfortable with. People
may differ in their thinking styles towards the people they interact with in their
social environment. On the other hand, teaching style is defined as teachers'
personal behaviours to convey information during teaching activities (Brown,
2001; Grasha, 2002). To put a finer point on it, while a teacher's thinking style
expresses consistent individual differences in preferred ways of organizing and
processing knowledge and experience (Messick, 1976), teaching style includes a
teacher's attitude, behaviour, action and role while managing the teaching-

learning process and classroom environment (Gafoor & Babu, 2012).

Teachers' various cognitions led to varied roles in language education,
according to Zhang (2011), who claimed that teacher cognition had a significant
impact on teaching processes. In the case of examining the teachers’
unobservable cognitive dimension, which is the source of what teachers think,
believe and know about learning and teaching, is seen as a component of
quality education (Oztiirk, 2021). According to Sugesti et al. (2020), teachers
frequently do not even realize that they have beliefs that influence how they
carry out their duties. These beliefs include how they perceive students and the
materials, how they use teacher talk and code switching, how they create their
supplemental materials, which approach they most frequently use, and how
they interact with both students and colleagues. It is also important to
understand students' perceptions of teachers' thinking and teaching styles as

they relate to their own learning. These studies enable teachers to understand
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the perspectives of their students and identify areas in which instruction has to

be modified.

1.1. Thinking Styles

Thinking styles, which are defined as people's preferred methods of applying
their skills, include cognitive functions such as perception, judgment, decision-
making, and problem-solving and influence how people approach intellectual
problems (Sternberg 2000). Teacher thinking styles are thought to be important
in the realization of effective teaching because teachers' preferences regarding
thinking styles can greatly affect their decision-making processes and therefore
their teaching success. According to the theory of mental self-government,
there are 13 different thinking styles included in the five dimensions of mental
self-government (Sternberg and Zhang, 2005). These dimensions and the

thinking styles they included are as follows.

Functions. In this dimension, there are three basic thinking styles of people's
mental self-government: legislative, executive, and judicial. People with a
legislative style prefer to engage in tasks where they can demonstrate creative
strategies, generate new ideas and solutions, and express their opinions.
Individuals with executive style prefer to take part in works that have a set of
planned, guiding principles and instructions. Individuals with a judicial style
prefer to evaluate and compare the process they are in and the activities and

results of other people.

Form. In this dimension, there are four thinking styles in the mental self-
government of humans. These are monarchic, hierarchical, oligarchic and

anarchic. People with the monarchic style prefer to do tasks that require them
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to focus on only one thing at a time, and they are perfectionists. Those with a
hierarchical style prefer to focus their attention on a few tasks that they
prioritize. Those with an oligarchic style prefer to work towards several goals at
the same time, they do not prioritize any one task. Finally, individuals with
anarchic style prefer to work on tasks that do not require anxiety, do not

depend on anything, and therefore allow more flexibility.

Level. Two levels of thinking are defined in this dimension of people's mental
self- government, where individuals may differ in their attention to details: local
and global. Individuals with a local thinking style prefer tasks that require
focusing on details, while individuals with a global style prefer to give their full

attention to theoretical ideas and focus on an idea as a whole.

Scope. People have two types of thinking styles in this dimension of mental self-
government: internal and external. Individuals with an internal thinking style
prefer tasks that require independent work from other people. On the other
hand, individuals with external thinking style prefer activities that offer
opportunities to develop interpersonal relationships, that is, allow interaction

with others.

Leanings. There are two types of thinking styles of people in this dimension,
which is defined in mental self-management: liberal and conservative.
Individuals with a liberal thinking style prefer tasks that do not adhere to
existing rules and structures, and tasks that aim at significant changes.
Individuals with conservative thinking style, on the other hand, prefer tasks that
do not require any changes and consider the application of existing rules and

structures appropriate.
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1.2. Teaching Styles

A teacher's teaching style, according to Jarvis (2004), is the culmination of their
philosophy, beliefs, values, and behaviors; it includes the full application of this
philosophy together with the validation and support of their beliefs regarding
values and attitudes toward aspects of the teacher-student learning exchange.
Teaching styles also address the theoretical perspectives that educators adopt
(Soleimani, 2020). Having stated that, teaching styles are individual inclinations
and behaviors related to pedagogy and learning that may appear differently in

various settings.

Thinking that each teacher has a unique teaching style means that there are as
many styles as the number of teachers, Grasha (2002) concluded that
categorizing teaching styles would help to establish much more qualified
relationships about teaching and learning processes. Grasha, who stated that
teachers can use different teaching styles in different conditions and that they
do not have a single teaching style, categorized the teaching style models as

follows:

Expert teaching style. Teachers with this type of teaching style have sufficient
knowledge and expertise to provide their students with the information they
need comprehensively, to encourage students to increase their competencies,

and in this way, they try to maintain their expert status.

Formal authority teaching style. Teachers with this style maintain their status
among students, make students adopt expectations, goals and rules due to
their knowledge and role in the school, and give positive and negative feedback.

These teachers mostly do not change their style in teaching process and expects

Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, Yil: 18, Sayi: 51, Aralik 2025



Haci Mehmet OCAL, Giilden iLIN

things to be done in the right, strict, acceptable and standard ways of doing

things. This is more of a teacher-centred style.

Personal teaching style. The teacher who adopts this teaching style makes the
students observe their own learning approach and encourages them to
practice. The teacher controls, guides and encourages students to participate in
the lesson. According to teachers with this type of teaching style, the approach
to learning they experienced is the best, and they expect the same from their

students.

Facilitator teaching style. Teachers with this style often try to ensure that
students learn independently and take initiative and responsibility. For this
purpose, they guide and direct their students to equip them with active
teaching strategies by adopting asking questions, collaborative learning,
exploring new options and producing alternatives. This teaching style is seen as

a student-centred method.

Empowering teaching style. Teachers with this style assume the role of
resource person in developing their students' capacity to act autonomously. In
order for them to gain the ability to manage their own capacities, the teacher,
who takes care of their development individually or as a group, prepares
suitable environments where he/she can check them regularly, answer their

questions and they can work independently on their projects.

1.3. Related Studies

A number of research studies have examined the relationships between
teachers' thinking styles and students' thinking styles, learning motivations
(Doménech-Betoret & Gédmez-Artiga, 2014), teachers' teaching styles (Apaydin

& Cenberci, 2018), students' creativity (Sarmadi et. al., 2016) and learning
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outcomes (Song, 2018). Looking at teachers' thinking and teaching styles from
the students' perspective is illuminating as to whether the right thing is being
done or not; because sometimes the characteristics we think we have can be
perceived differently in the eyes of others. For example, in his study, Komo
(2020) concluded that although teachers stated that they exhibit student-
centred teaching practices in four areas, they were teacher-centred in terms of
encouraging student-centred activities, personalizing teaching and meeting

individual student needs, according to student views.

A study on students' preferred and perceived teachers' thinking and teaching
styles was carried out by Reyes (2019). 149 students studying in the University
of the East Caloocan's Philippine politics course participated. A self-report
guestionnaire was used in the study's descriptive research design to ascertain
the participants' preferred thinking and teaching styles. The majority of the
participants indicated that their teachers’ methods and strategies in the course
were the main reason they learned the subject. The students’ preferred
thinking styles in their teachers were External and Executive. The two most
common teacher teaching styles perceived by students were Expert and Formal
Authority. The majority of the participants preferred their teachers to be formal
authorities and facilitators. It has been stated that the effective thinking and

teaching styles are those that are adapted to the needs of the students.

An important issue to be addressed in the field of educational research is
whether teachers' thinking styles act together with their teaching styles and, if
so, how. According to Hasanuddin (2021), there is a considerable correlation
between the dominant teacher's thinking style and their teaching style.
Similarly, to analyse "the relationship between prospective mathematics

teachers' thinking styles and teaching styles", Apaydin and Cenberci (2018) used
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thinking styles put forward by Sternberg and Zhang (2005) and teaching style
models defined by Grasha (2002). They state that there is a strong relationship

between prospective mathematics teachers’ thinking styles and teaching styles.

A questionnaire modified from Grasha's Teaching Style Inventory (1996) was
given to 175 college students in a study by Norzila et al. (2007) to determine
whether or not students' opinions and preferences of the teaching styles of
English language instructors differed. The researchers discovered that students'
prefered and perceived teaching styles did not differ based on gender. While
teacher-centered teaching styles were most commonly employed by teachers,
students favored student-centered styles. Similarly, Chen (2008) wanted to
explore middle school students’ perceptions of their teachers’ teaching styles as
part of his research. The study's conclusions demonstrated that students'
academic performance and their perceptions of teaching styles differed
significantly. On tests, students who thought their teachers were more
authoritarian or democratic performed better than those who thought their

teachers were more laissez-faire or indifferent.

Students' learning strategies can also be impacted by the interaction between
teachers' thinking and teaching styles. When Vermunt and Verloop (1999)
examined the literature on teaching and learning activities, they discovered that
there are categories in the domain of teaching that are very similar to those in
the domain of learning. In other words, it was concluded that the teacher's
teaching activities directly affect the student's learning activities. They also
stated that teaching strategies and learning strategies are not always
compatible, and that congruence will occur only when students' learning
strategies and teachers' teaching strategies are compatible, on the other hand,
when this is not the case, friction will occur. Similarly, focusing on English

teaching/learning, Oztiirk (2017) concluded that there is no statistically
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significant difference between the preferences of teachers and students,
according to the findings of his study. He also states that those who teach and
learn English as a foreign language reflect convergent orientations and meet on

a common ground in their thinking styles preferences.

Another study supporting these findings conducted by Durmus and Gilven
(2020). In their study, they focused on the relationship between the teaching
styles of English language teachers in university preparatory classes and the
learning styles of their students. As a result, they found a significant relationship
between some teaching and learning styles, for example between formal
authority teaching style and avoidant learning style (p=.04) and between
personal model teaching style and competitive learning style (p=.03).
Considering this relationship, it is seen that the teaching styles that teachers

want to apply are important for students.

Many studies have been conducted on the thinking and teaching styles of
teachers (Zhang, 2008; Emir, 2013; Sarmadi et. al., 2016; Song, 2018; Apaydin &
Cenberci, 2018), however, in the related literature there appears a lack of
studies about the extent to which these thinking and teaching styles are
perceived by their students. It is a question mark whether it is perceived in the
same way from the students' perspectives. In other words, students' opinions
about their teachers' thinking and teaching styles were not investigated. In his
study, Zhang (2008) mentioned that studies were conducted on the subjects
such as teaching behaviours of the intellectual styles of teachers and their
relationships with the expectations of the students and their professional
stress; the relationship of teachers' intellectual styles with student achievement
and student socialization; and the relationship between teacher-student style

match or mismatch and the attitudes of teachers and students towards each
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other. Therefore, considering all these, the current study might be particularly

noteworthy for examining these gaps in the literature.

The thinking and teaching/learning styles of teachers and students can be
directly related to each other, and as stated in the literature (Oztiirk, 2017;
Durmus and Gulven, 2020), this is seen as a factor affecting the students'
learning success. In their study on teachers' learning activities and changes in
behaviour and cognition, Hoekstra et al. (2009) state that taking student
opinions seems promising to measure teacher behaviours and behavioural
changes, but methods that include only teachers' own reports do not seem
sufficient. Based on Zhang's (2008) study of whether teachers' teaching styles
are consistent with their thinking styles, and the study by Apaydin and Cenberci
(2018) on the relationship between prospective mathematics teachers' thinking
styles and teaching styles, this current study investigates whether these
thinking and teaching styles that EFL (English as a Foreign language) teachers

themselves state are perceived by their students.

Research questions:

1) Are the thinking and teaching styles that EFL teachers believe they possess

congruently perceived by their students? If so or if not, how?

2) Are there any similarities in the thinking and teaching styles that participating

EFL teachers bring to the classroom? If so, how?

3) If EFL teachers' thinking and teaching styles are perceived differently by their

students, what are the probable reasons?
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2. METHOD

This current study has a qualitative case research design. The true purpose of a
case study is not generalization but rather particularization (Stake, 1995). The
following scenarios should be taken into account when using a case study
design, according to Yin (2003): (a) when the study's focus needs to address the
questions of "how" and "why"; (b) when you wish to address contextual
conditions because you think they are pertinent to the phenomenon being
studied; or (c) when it is unclear where the boundaries between the
phenomenon and the context are. This method has the benefit of allowing
participants to share their own stories in addition to the researcher and
participant working closely together. In this manner, the narrative of the
teacher-student congruence of teaching and thinking styles of teachers in the
classroom will be explored. Since the current research's context varies for each
case, a multiple-case study was employed. Yin (2003) explains that multiple
case studies can be used to predict similar outcomes or to predict opposite
outcomes. When developing a case study's conceptual framework, Miles and
Huberman (1994) stress that it's important to determine any connections that
might exist based on logic, theory, and/or experience and it should also give the
researcher the chance to group general constructs into intellectual "bins." All of
these meet the goal of the current study, which is why this research method

was selected.

2.1. Participants

The current study included two EFL teachers teaching preparatory classes at a
public university and 40 students (20 students for each teacher). Each teacher's

class consisted of 20 students and since all students in each class were
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interviewed, the goal of reaching a consensus on teacher thinking and teaching
styles was achieved. The interviews with both students and teachers varied
between seven and 14 minutes. The interviews with students were spread over
a two-week period, choosing the times that were convenient for the students to
increase reliability. These teachers had taught participating students within the
English preparatory class program for one academic year. This is supposed to be
a sufficient period of time for students to become acquainted with the thinking
and teaching styles of the teachers, as these students have been taking 12 or 13
hours a week with the same teachers. In order to get a deeper understanding of
and contributing to the teaching learning processes in one of the researchers’
institutions, it is found to be appropriate to continue working with the teachers
and students in that institution. In this respect, the sample is a convenience
sampling because a group of participants that the researcher has easy access to
has been selected. Participating students were selected randomly on a

voluntary basis.

2.2. Data Collection

Three steps were followed during the data collection phase. Based on the
Theory of Mental Self-government indicated by Zhang and Sternberg (2005) and
teaching style models defined by Grasha (2002), semi-structured interviews
were first applied to teachers and then to their students. The aim of the
interviews conducted with the teachers was to discover the thinking and
teaching styles that they thought they brought into the classroom.
Subsequently, the interviews conducted with the students examined the
thinking and teaching styles that they thought their teachers brought into the
classroom. The thinking and teaching styles mentioned by Zhang and Sternberg
(2005) and Grasha (2002) were explained to the teachers and students before

the interviews. In addition, they were given papers containing information on
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this subject so that they could remember some information during the
interview and they were told that they could look at it whenever they wanted.
While the semi-structured interviews with EFL teachers were conducted in
English, in the interviews with the students, they were provided with support in
Turkish in parts where they struggled to explain themselves more clearly. The
teachers and students were given definitions and key characteristics of the
teacher thinking and teaching styles mentioned in the current study, but the
names of styles were not given. The reason for this was to understand the styles
they adopted as content from their own thoughts, without being affected by
the certain terms. In the third and final step of data collection, teachers were
asked to reflect on the results in order to interpret the similarities and

differences from the primary source.

2.3. Data Analysis

Content analysis was used to interpret the information gathered from semi-
structured interviews. In content analysis, data are the outcome of procedures
chosen by the researcher to address particular questions about phenomena in
the context of particular texts. The choice of content analysis for our data field
was deemed appropriate because it allows us to select valid answers to
questions about why existing texts emerged, what they mean and for whom,
how they mediate between antecedent and consequent conditions, and
ultimately, context (Krippendorff, 2018). In the content analysis, two strategies
were used, direct interpretation and categorical aggregation, as suggested by
Stake (1995). In the context of qualitative research, direct interpretation means
that the researcher concentrates on the sample and tries to put it together in a
more meaningful way. This strategy was used to analyze the data obtained from

the teachers. On the other hand, since the data obtained from the students was
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broader and denser, categorical aggregation, which reveals the meaning from
the sample collection of relevant meanings, was used Here, categories will refer
to the terms of thinking (Zhang and Sternberg, 2005) and teaching (Grasha,
2002) styles. In this way, the percentage values of the terms (according to their
frequency) were taken from the answers given by each student according to the
categories of thinking and teaching styles and were tabulated. While categorical
aggregation was being done, each student's statements related to the teacher's
thinking and teaching styles were examined and their categories were
determined by content analysis. Since there were 20 students in each case,
qualitative data were interpreted to quantitative data, considering that the
percentage of each selected category affected the rate by 5%. Measures such as
triangulation and participant verification were taken to ensure the validity and

reliability of the data collected during the research process.

3. FINDINGS

In this part, the two cases will be discussed under separate headings. In the first
case, the teacher will be named Damla, and the students will be named as D1,
D2, D3, ... D20, while in the second case, the teacher will be named Mert, and
the students will be named as M1, M2, M3, ... M20. The teacher thinking styles,
whose definitions were given to teachers and students before and while
interviews are as follows: Legislative, Executive, Judicial, Hierarchical,
Monarchic, Oligarchic, Anarchic, Global, Local, Internal, External, Liberal, and
Conservative. Similarly, the teacher teaching styles, the definitions of which
were also given to teachers and students before and while interviews are as
follows: Expert teaching style, Formal authority teaching style, Personal

teaching style, Facilitator teaching style and Empowering teaching style.
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3.1. Case Damla: EFL Teacher’s Thinking and Teaching Styles

In the first case, as a result of the semi-structured interview with the teacher,
the data was interpreted with the direct interpretation strategy and inferences
were obtained. The thinking styles adopted by the Case Damla and the reasons

to adopt are shown in the summary statements below.

“... | can say that | mostly value tasks that have clear instructions
and structures. This is mainly because my students should be
aware of what they are doing. [Function-Executive] ... When |
look at it this way, | usually ask my students for tasks that will
provide flexibility in how to work according to the situation. Yes, |
am sure that my thinking mostly chooses such tasks... because in
the classroom, | sometimes have to take into account situations
caused by external factors such as time constraints. [Form-
Anarchic] ... | can clearly say that | pay more attention to the
general picture of a topic and abstract ideas rather than getting
bogged down in details. [Level -Global] ... When | consider real
life, |1 think that working on tasks that allow for collaborative
initiatives with other people is more important and | try to include
it in the classroom. [Scope-External] ... | can say that | use tasks
that ensure compliance with existing rules and procedures, ...
especially considering classroom management... [Leaning-

Conservative]”

The thinking styles adopted by teacher Damla according to the mental self-
government theory of Sternberg and Zhang (2005) and their partial reasons are

as follows.
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Table 2. Damla Teacher's Thinking Styles and Reasons

Thinking styles Reasons behind

Function-Executive making the process clear to students
Form-Anarchic external factors such as time constraints
Level-Global choice of teaching strategy, deductive reasoning
Scope-External teaching according to real-life situations
Leaning-Conservative classroom management

In the second part of the semi-structured interview, the teacher Damla was
asked which of the teaching styles categorized and defined by Grasha (2002)
she adopted and the reasons for it. The summary analysis of the answers

received is as follows.

“Actually most of these recipes more or less fit my style but |
mostly want my students to gain independence and responsibility
in the learning process because learning requires continuity and
after my preparatory education they need to continue learning
English according to their own needs... for example it can be
academic English or professional English... so | constantly direct
them to explore alternative learning methods... [Facilitator
teaching style] again, as | mentioned, | try to provide the
information that students need in the most efficient way
possible... while doing this, | do not hesitate to share the
knowledge | have with my students... | know that if they do not
see me as an expert on the subject, their interest in the lecture will

decrease... [Expert teaching style]”

Damla teacher's teaching styles and justifications can be seen in her own

statements along with the reasons.

Table 3. Teaching Styles of Teacher Damla and Reasons
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Teaching styles Reasons behind
Facilitator teaching style student future needs
Expert teaching style student needs and their interest to lecture

3.2. Case Damla: EFL Teacher’s Thinking and Teaching Styles from Students’

Perspective

As a result of semi-structured interviews conducted with all students in the
same class where teacher Damla taught for an academic year, the students'
perceptions of teacher thinking and teaching styles were compiled with the

categorical aggregation strategy and percentages were taken.

Table 4. Damla Teacher's Thinking Styles from Her Students’ Perspective

Dimension Teacher’s Thinking style (categorie %
Function Legislative 25
Executive 30

Judicial 45

Form Hierarchical 20
Monarchic 15

Oligarchic 15

Anarchic 50

Level Global 30
Local 70

Scope Internal 10
External 920

Leaning Liberal 20
Conservative 80

According to the perceptions of Damla teacher's students, the prominent
teacher's thinking styles are as in Table 4. According to her students, Damla

teacher's most prominent thinking styles were External and Conservative. The

Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, Yil: 18, Sayi: 51, Aralik 2025



Hact Mehmet OCAL, Gilden iLIN

students, like the teacher herself, saw her as Anarchic, while on the other hand,
unlike the teacher, they saw her as Judical and Local. We can examine the
reason for these two contrasts from the students' views with the following

expressions.

Opinion of D7 (student number 7 from Derya’s class):

“Our teacher Damla mostly gives us tasks that we can evaluate
our performance and then she evaluates our performance and
gives us feedback [Judicial]... this attitude is obviously very
beneficial for us and the evaluation of my performance in

different ways makes my learning permanent...”

Opinion of D19 (student number 19 from Derya’s class):

“... to be honest, even though | don't like it sometimes... Damla
teacher's detailed examination of some subjects, especially
grammar, confused me... but on the other hand, | understood
that those details made a difference over time and were to my

benefit... At first, these details were confusing for me... [Local]”

On the other hand, inferences with categorical aggregation were made from the
students' comments and the teaching styles of teacher Damla from the

students' perspective were given in Table 5 together with their percentages.

Table 5. Teaching Styles of Teacher Damla from the Student Perspective

Teaching Styles (categories) %
Expert teaching style 50
Formal authority teaching style 25
Facilitator teaching style 10
Personal teaching style 10
Empowering teaching style 5
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According to the findings obtained from the students' descriptions, 10 of the
students perceived Damla teacher as having the expert teaching style, while 5
of them perceived her as having the formal authority teaching style. On the
other hand, only two students perceived Damla teacher as having the facilitator

teaching style.

3.3. Case Damla: Teacher's Reflection on the Findings

At this stage, the terminological names of the thinking and teaching styles,
which were previously given only as definitions, are now given. The reflection of

teacher Damla on the findings is as follows:

“l am very happy that my students accepted and correctly
perceived my thinking and teaching styles to a large extent... on
the other hand, it seemed very strange to me that they found me
to be Local in terms of thinking, | mean, by definition, | always
saw myself as Global and | thought that | developed my teaching
styles in this way. | will definitely evaluate this (in a positive way).
... | am also shocked that they perceived me as having a formal
authority teaching style. | don't think | have a very prescriptive or
standard, unchangeable mental structure (she smiles). ... but you
know what they say, "the student observes best". This
information added a lot to me. ... | can say that the reason for
these differences is 'classroom management anxiety' and 'there
are too many subjects to teach, meaning we have very little

flexibility'.”
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As can be understood from these statements, classroom management anxiety
and too many subjects to teach are seen as the reasons for Damla teacher's

inability to transfer her thinking and teaching styles to the classroom.

3.4. Case Mert: EFL Teacher’s Thinking and Teaching Styles

The thinking styles that emerged as a result of the semi-structured interview we
conducted with teacher Mert are given in the analysis with direct interpretation

below and in Table 6.

“l like to give tasks that my students can evaluate their
performance and that | can support them with feedback because |
believe that different feedback will be very useful [Function-
Judicial]. ... Actually, | mostly care that my students work flexibly,
of course within certain rules ... | want them to both explore and
not disrupt the order ... [Form-Anarchic]. ... | believe that a more
general window is more useful than detail in teaching ... details
are boring to students and there isn’t too much time for details ...
[Level-Global]. ... Although | know the benefits of collaborative
work, | think it is more useful for them to work independently at
this level in order to take individual responsibility. They need to
gain leaner autonomy ... [Scope-Internal]. ... As | said before, |
allow flexibility in their work, but they need to comply with the
existing rules and procedures ... The main reason for this may be
that | do not want the classroom order to be disrupted [Leaning-

Conservative] ...”

While the way teacher Mert determines his thinking styles is given in the
transcription above, the table below shows why he adopted these thoughts

together with his thinking styles.

Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, Yil: 18, Sayi: 51, Aralik 2025



An Investigation into EFL Teachers' Thinking and Teaching Styles through the Perspective

of their Students

Table 6. Thinking Styles of Teacher Mert and Reasons

Thinking styles Reasons behind

Function-Judicial to ensure the permanence of knowledge
Form-Anarchic let them explore, time constraints
Level-Global not to bore the students

Scope-Internal level of students

Leaning-Conservative classroom management

On the other hand, the following information about teaching styles was

obtained in the interviews with teacher Mert.

“Throughout my teaching career | have always felt that | had to
maintain my status as a teacher among students because if
students get too comfortable they won't care about the lessons...
| also like to give constant feedback and students feed off of
that... | don't think I'm too strict but | always have standards ...
[Formal authority teaching style] ... | want to show my students
how knowledgeable | am about a subject, | think when students
see teachers as uninformed, they don't approach the lesson with
the same seriousness. ... it has always been one of my goals to
increase their (students') competence with my knowledge and

show my expertise... [Expert teaching style]”

Mert teacher's teaching styles and justifications can be seen in his own

statements along with the reasons.
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Table 7. Teaching Styles of Teacher Mert and Reasons

Teaching styles Reasons behind

Formal authority teaching style demonstrate competence, take control of
teaching

Expert teaching style taking student attention

3.5. Case Mert: EFL Teacher’s Thinking and Teaching Styles from Students'

Perspective

Following semi-structured interviews with every student in the same class that
teacher Mert taught during an academic year, the category aggregation
procedure was used to collect the students' opinions of the teacher's thinking

styles, and percentages were calculated.

Table 8. Mert teacher's thinking styles from his students’ perspective

Dimension Teacher’s Thinking style (categories) %
Function Legislative 40
Executive 30

Judicial 30

Form Hierarchical 10
Monarchic 15

Oligarchic 50

Anarchic 25

Level Global 40
Local 60

Scope Internal 25
External 75

Leaning Liberal 15
Conservative 85

According to the perceptions of teacher Mert's students, the teacher's most
prominent thinking styles are as shown in Table 8. According to his students,

teacher Mert's most prominent thinking styles are Conservative and External.
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The first difference here was that the teacher saw himself as Internal, not
External. On the other hand, while the teacher saw himself as Judicial, Anarchic
and Global, the students perceived him as Legislative, Oligarchic and Local. We
can give an example of the reasons for these differences from the students'

perceptions with their own expressions.

Opinion of M3 (student number 3 from Mert’s class):

"In class work, our teacher (Mert) mostly makes us do group

activities. | think these activities are very enjoyable." [External]
Opinion of M4:

" ... I think we do tasks that require more creative strategies and
sometimes our teacher (Mert) lets us choose our own activities."

[Legislative]
Opinion of M8:

" ...l can say that the activities we do have more than one goal ..."

[Oligarchic]
Opinion of M20:

"He (Mert) makes us pay attention to some details during the

tasks because we can make a lot of mistakes" [Local]

As for the other issue, inferences were made from the student comments with
categorical aggregation and teacher Mert’s teaching styles from the students'

perspective are given in Table 9 together with their percentages.
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Table 9. Teaching Styles of Teacher Mert from the Student Perspective

Teaching styles (categories) %
Expert teaching style 45
Formal authority teaching style 30
Facilitator teaching style 15
Empowering teaching style 10
Personal teaching style 0

As can be seen in Table 9, the expert teaching style and the formal authority
teaching style that Mert teacher stated that he adopted were also perceived by

his students and found a response in the classroom.

3.6. Case Mert: Teacher's reflection on the findings

After examining the study findings regarding his own thinking and teaching

styles, teacher Mert’s reflection was as follows:

“I would like to state that | have never been asked to reflect on
the data of any study | have participated in before, and | really
liked it because we can see and reflect on things we have not
seen in this way... it is very good for me that my teaching styles
are perceived by my students in the classroom. On the other
hand, | was surprised that my thinking styles were not mostly
perceived because | spent a full year (an academic year - 8
months) with the same class. | can say that the reason why my
thinking styles were not perceived was the necessity to follow a
certain syllabus. ... we exchange a lot of information with other
teachers, and maybe | may have unconsciously reflected their
thoughts into the classroom thinking they were my own because
after all, we want to do the best. ... from now on, | will try harder

to bring my own thinking styles into the classroom (laughing). ...”
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As can be understood, the necessity to follow a certain syllabus and being
influenced by his colleagues are seen as the reasons why Mert teacher cannot

transfer his thinking styles to the classroom.

4. CONCLUSION AND DISCUSSION

This current study aimed to find out whether the thinking and teaching styles
that EFL teachers believe they possess reciprocated by their students in the
classroom and whether there are similarities between the thinking and teaching

styles that EFL teachers bring to the classroom.

In the first case, the EFL teacher's thinking styles largely reciprocated by
students, while in the second case, this did not seem possible. This result
showed that different cases could produce different results, and most of the
factors that shape EFL teachers' thinking styles are student- and teaching-
centered. Furthermore, the contextual factors that most affected EFL teachers'
thinking styles in these cases were teaching styles, student levels (student
profile), real-life situations, time constraints, and classroom management. As
Gokge and Kegik (2021) point out, these and similar contextual factors shape
teacher belief and influence classroom practices. Similarly, the results of the
study by Philip et al. (2019) reported that there may be differences between
what teachers report (thinking styles) and what they actually do in the
classroom (teaching styles), and the researchers stated that this may be due to
contextual factors such as lesson duration, students falling behind expectations,
and institutional policy. On the other hand, in both cases, the teacher's teaching
styles reported by the teachers were congruently perceived and reported by
their students. Teacher cognition is recognized as having an impact on teachers'

professional lives, thus contributing to the development of effective pedagogy
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and increasing student learning success (Borg, 2015; Li, 2023). In this regard, it

is critical that students accurately perceive the teacher's teaching style.

According to Li (2017), the mental live of a teacher is hard to observe and
cognition is a psychological process as well as a mental state or process because
it is supported by interpersonal interactions that are openly discussed and
negotiated. In both cases, the fact that the thinking styles were not perceived
by the students (partially in the first case) but the teaching styles were
congruently perceived reveals that the teaching styles of these EFL teachers
were more distinct, but their thinking styles were more difficult to perceive.
This further demonstrates how instructors' intellectual beliefs do not translate
into actual practice. This issue is described by Sugesti et al. (2020) as follows;
teachers frequently do not even realize that their beliefs affect how they carry
out their teaching responsibilities. In the reflections of the EFL teachers in this
study, the reasons for this were stated as classroom management anxiety, too
many subjects to teach - very little flexibility, having a specific syllabus they
have to follow, and being influenced by other colleagues. In their study, Walsh
and Wyatt (2014) emphasized that in Britain, Australasia and North America
contexts they could not find a perfect fit between teachers' methodological
principles and practices. They stated that the reason for this was that student
needs came to the fore. Reyes (2019) stated that the effective thinking and
teaching styles are those that are adapted to the needs of the students.
Considering the discussion that teachers’ thinking and teaching styles affect
student motivation and achievement (Bernardo et al., 2002; Samson, 2019), the
importance of these differences increases even more. These differences may
lead to the conclusion that teachers cannot always reflect what they want to

achieve/do in the classroom setting.
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The fact that EFL teachers in both cases mostly bring similar thinking styles to
the classroom also raises a different debate whether it is specific to EFL
teaching. Because it is seen that mathematics teachers do not prefer or adopt
these thinking styles (Apaydin & Cenberci, 2018), observed in the current study.
On the other hand, it was concluded that the most frequently used teaching
styles by EFL teachers in these cases were expert teaching style, facilitator
teaching style and formal authority teaching style, and Apaydin and Cenberci's
study (2018) similarly reveal that mathematics teachers mostly prefer facilitator

teaching styles and expert teaching styles, equally.

5. IMPLICATIONS

The results obtained in this research, on the one hand, provide a reflection on
the thinking and teaching styles that EFL teachers think they apply, and on the
other hand, since these thinking styles are perceived differently by the
students, the results can contribute to the field of EFL teaching by shedding a
light on future research. The results also support student learning, because if
EFL teachers realize that their thinking and teaching styles are not directly
observed or perceived by their students, teachers may need a change to
address their students' learning needs. These kind of studies give teachers the
ability to comprehend their students' viewpoints and pinpoint places where
instruction has to be modified, and also it is a chance for institution to minimize
the contextual factors that negatively affect what EFL teachers want to reflect

to their classroom.
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6. LIMITATIONS AND FURTHER STUDIES

This case study was conducted with only two EFL teachers in a higher education
institution and the students they have taught. We recommend that similar
studies be conducted with more EFL teachers (not only in a higher education
institution) to better determine what the thinking and teaching styles of EFL
teachers are, because this was not the purpose of this current study. The reason
why teachers can carry their teaching styles into the classroom, but their
thinking styles are not congruently perceived by their students may be another
research question. The notion that teachers in various fields have similar
teaching styles but distinct thinking styles is proposed as another research
topic. In addition, it would be useful to apply the observation technique to
teachers and students as a continuation of this study to learn why some teacher

thinking styles are not well reflected in the classroom environment.
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EXTENDED ABSTRACT
Giris

Ogrencilerin 6grenme siirecinde, 6gretmenlerin diisiinme ve 6gretme stilleri,
dgretmenlerin kendileri kadar etkilidir. insanlarin giinliik aktivitelerini bir sekilde
yonetmeleri gerektigini ve bunu yapmanin bir¢cok yolu oldugunu belirten
Sternberg'in zihinsel 6zyonetim teorisi (1988, 1990, 1994, 1997), insanlarin
dislinme stilini bir yetenekten ziyade bir seyi yapmayi veya sahip olduklari
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yetenekleri kullanmayi tercih ettikleri yol olarak tanimlar. Baska bir deyisle,
insanlar farkli durumlarda farkli secgimler yapabilir ve kendilerini rahat
hissettikleri stilleri kullanma egilimindedirler. Diger yandan, 6gretme stili,
O0gretmenlerin 6gretim etkinlikleri sirasinda bilgiyi iletmek icin kullandiklari
kisisel davranislar olarak tanimlanir (Brown, 2001; Grasha, 2002). Daha acik bir
ifadeyle, bir 6gretmenin distinme stili, bilgi ve deneyimi diizenleme ve isleme
konusunda tercih edilen yollardaki tutarh bireysel farkliliklari ifade ederken
(Messick, 1976), 6gretim stili, bir 6gretmenin 6gretme-6grenme sirecini ve sinif
ortamini yonetirken sergiledigi tutum, davranis, eylem ve roliini icerir (Gafoor
& Babu, 2012).

Sugesti vd.'ye (2020) gore ogretmenler siklikla gorevlerini nasil yerine
getirdiklerini etkileyen inanglara sahip olduklarinin farkinda bile degildirler. Bu
inanglar 6grencileri ve materyalleri nasil algiladiklari, 6gretmen konugmasini ve
kod degistirmeyi nasil kullandiklari, ek materyallerini nasil olusturduklari, en sik
hangi yaklasimi kullandiklari ve hem 6grencilerle hem de meslektaslariyla nasil
etkilesim kurduklari gibi konulari igerir. Ogrencilerin tercih ettigi ve algiladig
O0gretmen dlslinme ve O8retme stilleri Gizerine Reyes (2019) tarafindan bir
¢alisma yuratilmdastir. Katilimcilarin  ¢ogunlugu, 6gretmenlerinin  dersteki
yontem ve stratejilerinin  konuyu 6grenmelerinin ana nedeni oldugunu
belirtmistir. Ogrencilerin 6gretmenlerinde tercih ettikleri diisiinme stilleri Dissal
ve Yénetici'dir. Ogrenciler tarafindan algilanan en yaygin iki 8gretmen 6gretme
stili Uzman ve Resmi Otorite'dir. Katiimcilarin cogunlugu 6gretmenlerinin Resmi
Otorite ve Kolaylastirici olmasini tercih etmistir. Ogrencilerin ihtiyaglarina gére
sekillendirilmis diisinme ve 6gretme stillerinin etkili olacagi belirtilmistir.

ilgili literatiirde, bu disiinme ve dgretme stillerinin &grenciler tarafindan ne
dlciide algilandigina dair calisma eksikligi goriilmektedir. Ogrencilerin bakis
acisindan da ayni sekilde algilanip algilanmadigi ise bir soru isaretidir. Baska bir
deyisle, ogrencilerin 6gretmenlerinin disiinme ve ogretme stilleri hakkindaki
gorisleri arastinlmamistir. Bu giincel c¢alisma, ingilizce &gretmenlerinin
disinme ve 0©gretme stillerinin  6grencileri acisindan  eylemlerinde
gozlemlenebilir olup olmadigini anlamayr amaglamaktadir. Bagka bir deyisle,
ingilizce 6gretmenlerin siniftaki diisiinme ve dgretme stillerinin varlig égrenci
boyutundan incelenecektir.

Yontem

Bu glincel ¢alisma nitel bir vaka arastirmasi tasarimina sahiptir ve bir devlet
tniversitesinde ingilizce hazirlik siniflarinda ders veren iki ingilizce 6gretmeni ve
40 6grenciyi (her 6gretmen igin 20 6grenci) icermektedir. Bu 6gretmenler, bir
akademik yil boyunca ingilizce hazirlik sinifi programi kapsaminda katilimci
dgrencilere ders vermislerdir. Orneklem, arastirmacinin kolayca erisebilecegi bir
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katiimci  grubu segildigi icin kolay ulagilabilir bir &rneklemedir. Yar
yapilandirilmig  goérigmeler o©nce Ogretmenlere, ardindan 6grencilerine
uygulanmistir. Daha sonra 6gretmenlerden, birincil kaynaktan benzerlikleri ve
farkliliklari yorumlamak igin sonuglar lzerinde disinmeleri istenmistir. Yari
yapilandirilmig goriismelerden toplanan bilgileri yorumlamak igin icerik analizi
kullanilmistir. icerik analizinde, Stake (1995) tarafindan énerildigi gibi dogrudan
yorumlama ve kategorik toplama olmak tizere iki strateji kullaniimistir.

Bulgular (Sonuglar)

Damla 6gretmen vakasinda yari yapilandirilmis goriisme sonucunda Sternberg
ve Zhang'in (2005) zihinsel 6zy6netim kuramina gore 6gretmen Damla'nin
benimsedigi disiinme stilleri fslevsellik-Yénetici, Bicim-Anarsik, Diizey-Kiiresel,
Kapsam-Dissal ve Egilim-Muhafazakar'dir. Diger yandan Grasha'nin (2002)
kategorize edip tanimladigi 6gretim stillerinden benimsenenler Kolaylastiric
6gretim stili ve Uzman 6gretim stili’ldir. Damla 6gretmenin 0Ogrencilerinin
algilarina gore o6gretmenin 6ne c¢ikan dastinme stilleri  Dissal ve
Muhafazakar'dir. Ogrenciler &gretmenin kendisi gibi onu Anarsik olarak
gorirken, 6gretmenden farkli olarak onu Yargisal ve Yerel olarak gormuslerdir.
Ayrica 6grencileri onu ¢ogunlukla Uzman &gretim stili ve Bicimsel otorite
ogretim stili’'nde gérmektedirler.

Ogretmen Mert ile gerceklestirdigimiz yari yapilandiriimis gériisme sonucunda
ortaya cikan disiinme stilleri islevsellik-Yargisal, Bicim-Anarsik, Diizey-Kiiresel,
Kapsam-icsel ve Egilim-Muhafazakar'dir. Mert 6gretmenin dgretme stilleri
cogunlukla Resmi otorite 6Gretme stili ve Uzman &gretme stil’idir. Ote yandan
dgrencilerine gére Ogretmen Mert'in en belirgin diisiinme stilleri Muhafazakar
ve Dissal'dir. Buradaki ilk fark, 6gretmenin kendini Dissal degil icsel olarak
gormesidir. Diger yandan 6gretmen kendini Yargisal, Anarsik ve Kiiresel olarak
gorirken, 6grenciler onu Yasamaci, Oligarsik ve Yerel olarak algilamislardir.
Ayrica Mert 6gretmenin benimsedigini belirttigi Uzman dgretme stili ve Resmi
otorite 6gretme stili 6grencileri tarafindan da algilanmistir.

Sonug ve Tartisma

ilk vakada, ingilizce 6gretmeninin diisiinme stilleri 6grenciler tarafindan buyik
Olcude karsilik bulurken, ikinci vakada bu miimkin gérlinmemistir. Bu sonug,
farkh vakalarin farkli sonuglar (retebilecegini ve ingilizce 6gretmenlerinin
disinme stillerini sekillendiren faktorlerin cogunun 6grenci ve 6gretim merkezli
oldugunu géstermistir. Ayrica, bu vakalarda ingilizce égretmenlerinin diisiinme
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stillerini en ¢ok etkileyen baglamsal faktorlerin 6gretim stilleri, 6grenci seviyeleri
(6grenci profili), gercek yasam durumlari, zaman kisitlamalari ve sinif yonetimi
oldugu bulunmustur. Ote yandan, her iki vakada da, d6gretmenler tarafindan
bildirilen 6gretim stilleri, siniftaki 6grenciler tarafindan uyumlu bir sekilde
algilanmis ve bildirilmistir.

Her iki vakada da distinme stillerinin 6grenciler tarafindan algilanmamasi (ilk
vakada kismen) ancak 6gretim stillerinin uyumlu bir sekilde algilanmasi, bu
ingilizce 6gretmenlerinin dgretim stillerinin daha belirgin, ancak disiinme
stillerinin algilanmasinin daha zor oldugunu ortaya koymaktadir. Bu durum,
Ogretmenlerin diisiinsel inanglarinin gergek pratige tam manasiyla yansimadigini
bir kez daha gdstermektedir. Ote yandan, bu durumlarda ingilizce 6gretmenleri
tarafindan en sik kullanilan 6gretim stillerinin uzman égretim stili, kolaylastirici
6gretim stili ve resmi otorite 6gretim stili oldugu sonucuna variimigtir.
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