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TOPLUMSAL UYUMUN AKTÖRLERİ OLARAK OKULLAR: GÖÇMEN ÖĞRENCİLERİN 

UYUM SÜRECİNDE EĞİTİM KURUMLARININ ROLÜ 

Aysun DOĞUTAŞ 

Öz 

 Bu çalışma, belge analizi yaklaşımını kullanarak eğitim kurumlarının göçmen öğrencilerin uyumuna 

nasıl katkıda bulunduğunu incelemektedir. Okullar, artan küresel göç nedeniyle sosyal bütünleşme, dil öğrenimi 

ve kültürel çeşitliliğin bir araya geldiği giderek daha önemli ortamlar haline gelmektedir. Millî Eğitim Bakanlığı 

raporları, UNESCO, UNICEF ve OECD gibi uluslararası kuruluşlar ve bu alandaki son akademik araştırmalar, 

bu çalışma için temel bilgi kaynaklarıdır. Araştırmaya göre, eğitim kurumları göçmen öğrencilerin uyum 

sağlamasına beş temel şekilde yardımcı olmaktadır: dil edinimine yardımcı olmak, akran ilişkilerini ve sosyal 

katılımı teşvik etmek ve akademik ve psikososyal destek sunmak. Ancak bu girişimlerin etkililiği, kapsamlı 

danışmanlık hizmetlerinin eksikliği, yetersiz öğretmen eğitimi ve sınırlı kaynaklar gibi sorunlarla 

sınırlanmaktadır. Çalışma, okulların akademik eğitim merkezleri olmalarının yanı sıra sosyal uyum ve 

kültürlerarası anlayış merkezleri olarak önemini vurgulamaktadır. Göçmen çocuklara daha iyi hizmet verebilmek 

için, politika yapıcılara bütüncül danışmanlık programları entegre etmeleri, eşit kaynak tahsisini sağlamaları ve 

öğretmen eğitimini geliştirmeleri tavsiye edilmektedir.   

Anahtar Kelimeler: Göçmen öğrenciler, Sosyal uyum, Eğitim kurumları, Doküman analizi. 

 

Schools as Agents of Social Cohesion: The Role of Educational Institutions in Immigrant Students’ 

Adaptation 

Abstract 

Using a document analysis approach, this study examines how educational institutions contribute to the 

adaptation of immigrant students. Schools are becoming increasingly important settings where social integration, 

language learning, and cultural diversity converge due to rising global migration. The Ministry of National 

Education's reports, international organizations such as UNESCO, UNICEF, and the OECD, as well as recent 

scholarly research in the field are the primary sources of information for this study. According to research, 

educational institutions help immigrant students adjust in five key ways: by assisting with language acquisition, 

encouraging peer relationships and social inclusion, and offering academic and psychosocial assistance. The 

efficacy of these initiatives, however, is constrained by issues such as a lack of comprehensive advisory services, 

inadequate teacher preparation, and limited resources. The study highlights the importance of schools as hubs for 

social cohesion and cross-cultural understanding in addition to being centers of academic instruction. To better 

serve immigrant children, policymakers are advised to incorporate holistic advising programs, ensure equal 

resource allocation, and enhance teacher training. 

Keywords: Immigrant students, Social adaptation, Educational institutions, Document analysis. 

 

1. Introduction 

Global migration, which continues to transform economies, cultures, and educational systems 

worldwide, is one of the defining characteristics of the 21st century (Castles et al., 2020; International 

Organization for Migration [IOM], 2023). Millions of people are relocating due to violent conflicts, 
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poverty, economic opportunities, and climate change, which increases the linguistic and cultural 

diversity of host countries (UNESCO, 2023). Among the groups most impacted by this process are 

school-age children, who must simultaneously pursue their education and adjust to a new society 

(Suárez-Orozco et al., 2018; OECD, 2021). As a result, educational institutions are crucial to the process 

of immigrant pupils adapting, which is both a societal and an individual one. 

Schools serve as social settings where identities, values, and cross-cultural interactions are 

formed in addition to being places of academic teaching (Berry, 2020; Cummins, 2021). They provide 

chances for community development, language acquisition, and peer interaction, and are frequently the 

first official setting in which immigrant pupils meet with the host culture (Eren & Aydın, 2024). 

However, schools can also become places of exclusion and isolation in the absence of sufficient support 

systems (Eranıl & Kasalak, 2024; Ulum, 2025). Therefore, promoting social cohesion and inclusive 

education policies requires an understanding of how educational institutions affect immigrant students' 

adaptation. 

By encouraging intercultural awareness (Akgül, 2025; Crul, 2016), offering emotional and 

psychosocial support (Ulum, 2025; Younus Khalid, 2023), and aiding linguistic integration (Cummins, 

2021), educational institutions help immigrant students adapt, according to the literature. However, 

enduring issues such as insufficient funding, poor training of teachers, and unequal access to educational 

opportunities continue to be significant obstacles (Şahin & Sözer, 2020; European Court of Auditors, 

2024). Resolving these issues is crucial for the academic achievement of immigrant students as well as 

the general social cohesiveness of societies that are becoming more and more varied. 

In the Turkish context, these challenges have gained particular importance since Turkey 

currently hosts the largest refugee population in the world, including over one million school-age 

children (UNHCR, 2024). The Ministry of National Education (MoNE) has taken several steps to 

address the educational needs of immigrant and refugee students, such as establishing temporary 

education centers (2014–2018), integrating Syrian and other refugee students into public schools, and 

launching large-scale initiatives like the Promoting Integration of Syrian Children into the Turkish 

Education System (PICTES) project, supported by the European Union. Moreover, national strategies 

such as the MoNE 2023 Education Vision and the Inclusive Education Strategy emphasize equitable 

access, psychosocial support, and teacher professional development for culturally diverse classrooms 

(MoNE, 2018; MoNE, 2023). 

By examining national policy documents related to immigrant education in Turkey, reports from 

international organizations such as UNESCO, OECD, and UNHCR, and pertinent scholarly works that 

discuss Turkey’s experience in comparison with international practices, the current study aims to explore 

how educational institutions aid immigrant students' adaptation processes within the Turkish educational 

context. Focusing on Turkey is particularly significant because the country hosts one of the world’s 

largest immigrant and refugee student populations, making it an important setting for understanding 

how education systems respond to cultural and linguistic diversity. 

This study, therefore, contributes to the literature by analyzing how national and international 

perspectives intersect in shaping school-based adaptation strategies. The study intends to provide 

insights into how schools may function as social cohesion agents in multicultural situations by 

identifying the advantages and disadvantages of present methods and by revealing the gaps between 

policy intentions and practical implementation in the Turkish context. In doing so, it also aims to provide 

evidence-based insights that can guide policymakers, educators, and international stakeholders in 

enhancing inclusive education practices in Turkey and beyond. Also, this study emphasizes the necessity 
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of continuing research and policy development that places schools at the forefront of promoting social 

cohesion in societies that are becoming more diverse. 

Consequently, the following research questions serve as the study's compass: 

1- What role do educational institutions play in helping immigrant students adjust in terms of 

psychosocial assistance, social inclusion, and language acquisition?  

2- What obstacles and difficulties prevent schools from effectively assisting immigrant students 

in adapting? 

3- How are these roles and challenges reflected in national education policies and international 

reports? 

 1.1.Literature Review  

In the disciplines of education, sociology, and migration studies, the adjustment of immigrant 

pupils has been extensively studied. Research continuously highlights how important educational 

institutions are in determining the academic paths and social integration of immigrant students. Although 

schools offer vital venues for social interaction, language acquisition, and identity development, they 

also mirror institutional difficulties and structural injustices that could make adaptation more difficult. 

This review of the literature summarizes current research on the adaptation of immigrant students, 

paying special attention to the roles and constraints of educational establishments. The three primary 

issues of the evaluation are (a) schools as places for language and cultural learning, (b) the function of 

educational establishments in promoting social inclusion and psychological health, and (c) the 

difficulties and obstacles encountered by schools when assisting immigrant pupils. 

Schools as Spaces for Language Acquisition and Cultural Learning 

Since language has a direct impact on social engagement and academic achievement, it is one 

of the most important adaptation variables for immigrant kids. According to Cummins (2021), academic 

language competency is crucial for students' self-esteem and sense of belonging in addition to being 

necessary for learning across disciplines. According to Gándara and Mordechay (2017), schools are the 

main setting in which immigrant pupils are exposed to the host language while also learning about 

cultural customs and traditions. 

Studies conducted in European environments show that language support programs in schools 

greatly enhance the academic performance of immigrant pupils and close achievement gaps (García & 

Kleifgen, 2018). Similar to this, rules created for Syrian refugee pupils in Turkey place a strong 

emphasis on intensive language instruction as a requirement for attending regular schools (Şahin & 

Sözer, 2020). However, the availability of qualified teachers and ongoing resources frequently 

determines how successful such projects are (Aydın & Kaya, 2019). 

Social Inclusion and Psychosocial Support in Schools 

In addition to teaching language, schools are essential for promoting the social inclusion and 

psychological health of immigrant kids. Research shows that immigrant students' feelings of identity 

and belonging are greatly influenced by supportive teacher-student interactions and healthy peer 

relationships (Suárez-Orozco et al., 2018). Depending on how diversity is handled, the educational 

environment can either promote integration or perpetuate marginalization, according to Berry's (2020) 

acculturation theory. 

It has been demonstrated that programs like inclusive curricula and culturally responsive 

pedagogy help immigrant pupils in the United States feel less alone (Gay, 2018; Ladson-Billings, 2021). 

Similar results have been seen in Turkey, where refugee children's adjustment has been enhanced by 
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inclusive teaching methods and psychosocial counseling facilities (Kardeş & Akman, 2021). However, 

research shows that these programs are still underfunded and unequally delivered. 

Challenges and Barriers in Educational Institutions 

Schools have many obstacles in providing effective support for immigrant kids, notwithstanding 

their potential. Schools' capacity to offer ongoing linguistic and psychosocial support is frequently 

hampered by a lack of funding and human resources (OECD, 2021). Another crucial issue is teacher 

preparation, as many teachers feel unprepared to handle the intricate linguistic and cultural requirements 

of immigrant pupils (Lucas & Villegas, 2019). 

Adaptation issues are made worse by structural injustices such as packed classrooms, a lack of 

help services, and discriminatory behaviors (Crul, 2016). According to research conducted in Turkey, 

for example, refugee kids are more likely to encounter grade repetition and interrupted schooling, both 

of which have a detrimental impact on their long-term academic integration (Emin, 2019). Adopting 

systemic, equity-based reforms that fully address these obstacles is crucial, according to international 

reports (UNESCO, 2023). 

In conclusion, the research review emphasizes how educational institutions play a variety of 

roles in helping immigrant students adjust. Although schools are essential places for social inclusion, 

cultural learning, and language acquisition, structural limitations and policy gaps sometimes 

compromise their efficacy. All studies agree that in order to help immigrant kids adapt, institutional 

changes must be made to guarantee fair access to resources as well as school-level efforts like inclusive 

teaching and psychosocial assistance.  

2. Method 

2.1. Research Design 

The document analysis method was used in the design of this qualitative study. Researchers can 

produce empirical insights into a particular phenomenon by methodically reviewing, assessing, and 

interpreting documents using document analysis (Bowen, 2009). Because it makes it possible to examine 

both primary (official reports, laws) and secondary (academic literature, international guidelines) 

sources without requiring direct interaction with human participants, it is especially well-suited to 

research examining policy and institutional practices. 

The main goal of the study is to examine how educational institutions help immigrant students 

adjust. To achieve this, a variety of document kinds must be examined in order to determine how well 

or poorly schools promote students' integration. This method blends interpretative analysis (how these 

policies and practices work in context) with descriptive analysis (what policies and practices exist). 

2.2. Data Sources 

In this study, three categories of documents formed the basis of the study: 

1. National Policy and Governmental Documents 

• Publications and statistical yearbooks by the Turkish Ministry of National Education (MEB). 

• Integration programs and curricular guidelines for immigrant and refugee students. 

• Parliamentary reports and strategic plans addressing refugee education. 

2. International Reports and Guidelines 

• Publications from UNESCO, UNICEF, UNHCR, OECD, and the European Commission, 

focusing on immigrant and refugee students’ education, social inclusion, and well-being. 

• Comparative reports highlighting global best practices and challenges in immigrant 

education. 
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3. Academic Research 

• Peer-reviewed journal articles, books, and doctoral theses published between 2016 and 2023. 

• Literature focusing on immigrant students’ adaptation in Turkey and other international 

contexts. 

• Studies addressing themes such as inclusive pedagogy, psychosocial support, and 

intercultural education. 

2.3. Document Selection Criteria 

The selection of documents was driven by a number of criteria to guarantee the caliber and 

applicability of the materials included in the study. In order to evaluate only materials published between 

2016 and 2023—which represent the most recent policies, practices, and scholarly discussions about the 

adaptation of immigrant students—a time limit was first established. Second, only materials that 

specifically addressed immigrant or refugee students, their adaptation processes, educational programs, 

or the role of schools were included after being assessed for thematic relevance. Third, legitimacy was 

regarded as a key factor, and reports from globally renowned organizations like UNESCO, UNICEF, 

and the OECD were prioritized over peer-reviewed scholarly works and official government 

publications. Lastly, accessibility was considered; to guarantee a thorough evaluation, only full-text 

documents were examined. The study's scope was limited to studies that only addressed adult migrants, 

higher education, or migration-related concerns unrelated to education. 

2.4. Data Collection Process 

Three steps were taken methodically to obtain the data. During the initial phase, scholarly 

research was obtained by searching electronic databases such as Web of Science, Scopus, ERIC, and 

Google Scholar. The search results were refined using Boolean operators (AND, OR) and a combination 

of keywords, including social inclusion, educational institutions, refugee education, adaptation, and 

immigrant pupils. In the second phase, national policy documents were sourced directly from 

parliamentary and governmental archives, as well as the Turkish Ministry of National Education's 

official website. These comprised statistical yearbooks, policy recommendations, and integration 

programs about the education of children who were immigrants or refugees. The third step involved 

gathering worldwide reports from the official websites of international organizations that publish in-

depth reports on migrant and refugee education, such as UNESCO, UNICEF, OECD, and UNHCR. A 

total of 52 documents were included in the final analysis, consisting of 20 scholarly studies, 18 national 

policy documents, and 14 international organization reports. To ensure transparency and enhance the 

study’s credibility, these sources were categorized and presented in a detailed table (see Table 1). Also, 

to enhance the reliability of this document analysis, all 52 sources included in the study are categorized 

and presented in detail in Appendix A. This appendix provides the full list of scholarly studies, national 

policy documents, and international reports, including publication details for each source. Presenting 

the sources in this structured way supports methodological rigor and allows readers to verify the 

foundation of the findings. His approach aligns with the standards of qualitative document analysis, 

which emphasize systematic data organization and verifiability (Bowen, 2009; O’Leary, 2021). 

Table 1 

Distribution of Analyzed Documents by Type 

Document Type Number Examples / Sources 

Scholarly Studies 

(Articles, Theses) 
20 

Ulum (2025); Eranıl & Kasalak (2024); Younus Khalid (2023); 

Kaya & Kırkgöz (2023) 
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Document Type Number Examples / Sources 

National Policy 

Documents 
18 

MoNE (2023, 2024) Implementation Reports; Inclusive 

Education Strategy Document; PICTES Evaluation Reports 

International Organization 

Reports 
14 

UNESCO (2023) Global Education Monitoring Report; 

UNICEF & MoNE (2023); OECD (2021); UNHCR (2023) 

Total 52  

All 52 documents were coded according to publication type, institutional source, and thematic 

relevance to immigrant and refugee education. Documents were imported into MAXQDA 2024 for 

qualitative content analysis, allowing for systematic categorization and verification of patterns across 

sources. 

2.5. Data Analysis 

Qualitative content analysis, which enables the identification, classification, and interpretation 

of themes within textual data, was used to systematically study the documents after they were gathered 

(Schreier, 2012). The first step in the analytical process was familiarization, which involved carefully 

reading each document to fully comprehend its contents. After that, preliminary coding was carried out. 

Both deductive and inductive methods were used to generate the codes: deductively, codes derived from 

the study's research questions—such as language acquisition, social inclusion, psychosocial services, 

and structural challenges—were applied, and inductively, recurrent concepts and patterns that emerged 

directly from the documents, such as peer support, teacher preparedness, or curriculum gaps. 

To find overarching themes and patterns across various document kinds, related codes were 

grouped into broader categories after the first coding was finished. Following their interpretation in light 

of the research questions of the study, these categories allowed for the identification of educational 

institutions' limitations as well as their contributions to adaptation. Iterative coding and categorization 

were used, with codes being continuously improved to guarantee precision and coherence. 

The study used triangulation, comparing results from academic studies, international reports, 

and national policy papers, to increase the analysis's dependability. By assisting in the identification of 

both convergent and divergent patterns, this cross-validation enhanced the findings' trustworthiness. To 

guarantee openness and reproducibility, an audit trail was kept throughout the investigation, recording 

coding choices and interpretations. Without the use of qualitative tools, the entire analysis was carried 

out by hand, enabling close examination of the documents and thorough consideration of contextual 

information. 

2.6. Ethical Considerations 

Only publicly accessible secondary data sources were used in this investigation. There was no 

direct interaction with human subjects. As a result, institutional review board ethical approval was not 

necessary. Intellectual property rights were upheld during the whole research process, and all documents 

have been referenced in accordance with APA 7th edition requirements. 

 

3. Findings 

The study's conclusions show how educational institutions affect immigrant and refugee 

students' adaptation, pointing out both advantages and disadvantages in the Turkish setting. In particular, 

the analysis focuses on the Turkish educational context, where the Ministry of National Education 

(MoNE) has implemented a series of policies and projects aimed at integrating immigrant and refugee 

students into the national education system. Documents such as MoNE circulars, strategic plans, and 
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project reports—including the Promoting Integration of Syrian Children into the Turkish Education 

System (PICTES) initiative—were examined to understand how national policy frameworks translate 

into practice. 

A number of important themes surfaced from the examination of fifty-two papers, including 

academic research, international reports, and national policy writings. These sources collectively 

provide insight into Turkey’s institutional responses to the educational needs of immigrant and refugee 

students and reveal both progress and ongoing challenges in policy implementation. These themes, 

which cover topics including language acquisition, social inclusion, psychosocial well-being, teacher 

readiness, family–school partnership, and institutional impediments, highlight the diverse role that 

schools play in assisting immigrant students. A thorough knowledge of how educational institutions 

serve as agents of social cohesion and adaptation is provided by the following parts, which provide a 

complete synthesis of the findings based on the most recent research and policy assessments. 

Language Acquisition and Academic Integration 

For immigrant and refugee pupils to succeed academically and integrate socially, language 

competency is still essential. According to recent research, pupils who are more proficient in Turkish 

show greater adaptability to the classroom setting. According to a comparative study conducted in five 

European nations, for example, second-generation immigrant adolescents typically demonstrated greater 

language proficiency, which had a good impact on their academic achievement and school adjustment 

(Akgül, 2025).  

In the Turkish context, this finding is strongly supported by the Ministry of National Education’s 

(MoNE) reports and program evaluations. The PICTES (Promoting Integration of Syrian Children into 

the Turkish Education System) project, which has provided Turkish language courses to more than 

700,000 refugee students since 2016, identifies language proficiency as the single most important factor 

influencing academic participation and school retention (MoNE, 2023). According to the PICTES 2022 

Evaluation Report, refugee students who completed at least one year of Turkish language support classes 

showed higher attendance and academic performance compared to those who did not receive such 

support. Similarly, UNICEF and MoNE (2022) highlighted that insufficient Turkish language skills 

hinder classroom participation, peer relationships, and comprehension of subject content. 

However, a lack of proficiency in the Turkish language poses serious obstacles for many refugee 

students in Turkey, making it difficult for them to engage in class activities and communicate with 

classmates and teachers (Younus Khalid, 2023). This language barrier not only limits academic progress 

but also contributes to feelings of social isolation, particularly in schools with limited bilingual support 

or inadequate teacher training on teaching Turkish as a second language (Eren & Aydın, 2024; MoNE, 

2023). Therefore, while national initiatives such as PICTES have made substantial progress, continued 

investment in teacher professional development and curriculum adaptation remains critical to ensure the 

sustainable linguistic and academic integration of immigrant students. 

Social Inclusion and Peer Relationships 

For immigrant students to succeed academically and maintain their well-being, social 

involvement is crucial. According to research, refugee students frequently face prejudice and social 

exclusion, which hurts their academic performance and mental health. Language hurdles, cultural 

disparities, and a lack of social networks were cited by Ulum (2025) as the reasons why refugee youth 

reported lower levels of perceived social support and resilience than their Turkish counterparts. Similar 

to this, Eranıl and Kasalak (2024) pointed out that unexpected student distributions in schools and 

cultural discord are two factors that make refugee pupils feel alone. 
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In Turkey, these challenges are consistently reflected in national education and inclusion policy 

documents. The Ministry of National Education’s (MoNE) 2023 “Inclusive Education Strategy and 

Action Plan” emphasizes that social cohesion and peer relationships are as vital as academic 

achievement in the integration of refugee and immigrant children. The plan identifies peer-based 

learning activities, intercultural events, and counseling programs as essential strategies for promoting 

inclusion in schools. According to the MoNE–UNICEF (2022) “Social Cohesion in Education” report, 

many Syrian and Afghan students experience limited peer interaction due to language barriers and 

prejudicial attitudes, particularly in schools with high refugee density. 

However, the same report also documents promising practices, such as “School Clubs for Social 

Cohesion” and “Peer Mentorship Programs,” which have been implemented in pilot schools across 

Gaziantep and Şanlıurfa. These initiatives have been shown to strengthen empathy and cooperation 

between Turkish and refugee students, improving classroom climate and students’ sense of belonging 

(MoNE, 2023; UNICEF, 2022). Despite these efforts, the limited reach of such initiatives and the 

absence of structured intercultural education in the curriculum continue to hinder full social inclusion. 

Thus, national strategies acknowledge the need for broader institutional mechanisms that address 

prejudice and promote sustained peer interaction. 

Psychosocial Support and Mental Health 

For immigrant and refugee pupils’ adaptation, psychosocial help is essential. According to Ulum 

(2025), among young refugees, psychological discomfort is significantly predicted by everyday material 

stress and a lack of social support. According to the study, Turkish adolescents reported higher 

psychological discomfort than refugee youth, despite the latter group experiencing higher levels of daily 

material stress. This suggests that the types of stressors that these groups face are different. Additionally, 

Eranıl and Kasalak (2024) emphasized that mental health issues are made worse by instructors' lack of 

professional preparation to meet the special requirements of refugee pupils. 

This finding aligns with the Ministry of National Education’s (MoNE) 2023 “Psychosocial 

Support Services Framework,” which identifies trauma-informed approaches and school-based 

counseling as critical for refugee students’ well-being. According to this document, schools hosting high 

numbers of immigrant and refugee students are required to establish “Guidance and Research Centers” 

(RAMs) and to provide psychological counseling through the Project for Promoting Access to and 

Quality of Inclusive Education (2023–2026). Similarly, the MoNE–UNICEF (2022) joint report 

highlights that psychosocial services in southeastern provinces such as Gaziantep, Hatay, and Şanlıurfa 

remain insufficient due to the shortage of trained counselors and language-compatible materials. 

International reports reinforce these findings. The WHO and UNHCR (2023) “Mental Health 

and Psychosocial Support in Humanitarian Settings” report documents that Syrian and Afghan refugee 

children in Turkey often experience post-migration stress, discrimination, and uncertainty about the 

future, which manifest as emotional and behavioral difficulties. However, the same report commends 

Turkey’s inclusive education policies for recognizing schools as protective environments that can buffer 

psychological distress when appropriate support is available. In particular, school-based psychosocial 

programs, such as “Supportive Classrooms for Resilience” and “My Friend is a Counselor,” developed 

by MoNE and UNICEF, have demonstrated positive effects on emotional regulation and peer support. 

Nevertheless, gaps persist in implementing these services systematically. Limited coordination 

between school counselors, teachers, and social workers often leads to inconsistent practices, and many 

schools still lack trauma-informed training (MoNE, 2023; WHO & UNHCR, 2023). Consequently, 

while psychosocial support frameworks exist on paper, their localized application remains uneven across 

regions and schools. 
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Teacher Preparedness and Professional Development 

In order to properly serve students who are immigrants or refugees, teachers must be prepared. 

According to research, many teachers believe they lack the necessary skills to meet the various demands 

of these pupils. According to Younus Khalid (2023), Turkish school administrators cited a dearth of 

opportunities for professional development as a major obstacle to offering refugee pupils a high-quality 

education. Similarly, due to a lack of training in intercultural education and language acquisition 

techniques, teachers throughout Europe raised concerns about their capacity to assist immigrant kids, 

according to Akgül (2025). 

This challenge is also clearly reflected in policy-level documents. The Ministry of National 

Education’s [MoNE] “Inclusive Education Strategy Document 2024–2028” underlines that teacher 

capacity-building is a core component of educational inclusion for refugee and immigrant students. 

According to the document, more than 90,000 teachers participated in short-term training programs on 

multicultural awareness and trauma-informed pedagogy through the Promoting Integration of Syrian 

Children into Turkish Education System (PICTES) project between 2017 and 2023. However, the same 

report highlights that many of these programs were limited to one-off seminars without long-term 

mentoring or classroom-based follow-up (MoNE, 2024). 

In addition, UNICEF and MoNE’s (2023) joint report “Teachers for All Children” emphasizes 

that teachers continue to express uncertainty in dealing with linguistic diversity and emotional trauma 

among refugee pupils. Teachers interviewed in provinces such as Gaziantep and İzmir noted that while 

they received theoretical information about inclusive education, they lacked practical classroom 

strategies for differentiation, co-teaching, and parent engagement. This finding mirrors OECD (2021) 

evidence showing that across member countries, including Türkiye, less than half of teachers report 

feeling “well prepared” to teach in multicultural classrooms. 

International assessments echo this gap between policy and practice. UNESCO’s (2023) Global 

Education Monitoring Report highlights that teacher training on intercultural communication and 

second-language instruction remains inconsistent, despite being central to equitable education outcomes 

for displaced learners. Thus, while Türkiye has taken substantial institutional steps through programs 

such as PICTES and the Teacher Academy Foundation’s (ÖRAV) online inclusion modules, 

implementation remains fragmented and dependent on local initiative. 

Overall, the reviewed evidence suggests that sustained, practice-based professional 

development—rather than short-term training—is essential for building teacher competence in 

multicultural classrooms. Without systemic and ongoing professional learning, teachers’ ability to meet 

the academic and emotional needs of immigrant and refugee students remains constrained (MoNE, 2024; 

OECD, 2021; UNICEF & MoNE, 2023). 

Family–School Collaboration 

Immigrant pupils' adjustment is improved when families and schools work together effectively. 

However, research shows that cultural differences and communication hurdles frequently make this 

collaboration difficult. According to Ulum (2025), linguistic problems and a lack of experience with the 

educational system often make it difficult for refugee families to interact with schools. In addition, Eranıl 

and Kasalak (2024) noted that Syrian refugee families in Turkey frequently show little interest in their 

children's education, in part because of financial difficulties and a lack of faith in the educational system. 

This issue is also emphasized in official national and international documents. The Ministry of 

National Education’s [MoNE] “Inclusive Education Strategy Document 2024–2028” explicitly states 
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that family engagement remains one of the weakest components of refugee education in Türkiye, noting 

that many families are “physically present but institutionally disconnected” from schools (MoNE, 2024). 

The report attributes this situation to communication barriers, low parental literacy, and differing 

expectations regarding teacher–parent roles. 

Similarly, the UNICEF and MoNE (2023) joint evaluation “Strengthening Parental Involvement 

in Refugee Education” reports that while over 75% of refugee parents express a desire to support their 

children’s education, only 28% report regular contact with school staff. The study found that the main 

challenges included a lack of Arabic-speaking mediators in schools, limited understanding of the 

Turkish curriculum, and parents’ perception that education decisions rest solely with teachers. 

UNHCR’s (2023) “Refugee Education Integration Report: Türkiye” also highlights that family 

participation in school activities is low in comparison to EU host countries. The report notes that 

although the PICTES project established “parental outreach units” in several provinces, these initiatives 

have not been uniformly implemented or sustained beyond the project phase. Furthermore, the report 

suggests that building trust between schools and refugee families requires the employment of cultural 

liaison officers and community interpreters. 

Empirical research supports these institutional observations. For instance, Kaya and Kırkgöz 

(2023) found that schools that organized multilingual parent meetings and cultural awareness sessions 

saw greater parental attendance and student motivation. These findings demonstrate that successful 

family–school collaboration depends not only on linguistic accessibility but also on a sense of inclusion 

and respect for parents’ cultural identities. 

In summary, both national and international evidence indicate that improving immigrant family 

engagement in education requires structured communication mechanisms, consistent community 

outreach, and sustained institutional support rather than temporary project-based interventions (MoNE, 

2024; UNICEF & MoNE, 2023; UNHCR, 2023; Kaya & Kırkgöz, 2023). 

Systemic Challenges and Policy Implementation 

The successful integration of immigrant and refugee students is hampered by systemic concerns, 

such as a lack of resources and problems implementing policies. Despite substantial EU funding 

intended to support refugee education in Turkey, a study by the European Court of Auditors (2024) 

found that the Turkish Ministry of National Education lacks transparency and data sharing, making it 

challenging to evaluate the results of these investments. Furthermore, Younus Khalid (2023) pointed 

out that bureaucratic roadblocks and a lack of local government assistance make it difficult for Turkish 

school principals to execute programs intended to assist refugee kids. 

These concerns are echoed in several official reports and evaluations. The Ministry of National 

Education’s (MoNE) 2023 “Annual Education Implementation Report” acknowledges that while 

significant progress has been made in enrolling refugee students in formal education, systemic 

challenges persist, including uneven allocation of resources, insufficient teacher training, and limited 

infrastructure in schools with high refugee populations. The report specifically highlights that large 

disparities exist between urban and rural areas in terms of access to language support programs and 

psychosocial services. 

The European Court of Auditors’ (2024) audit further emphasizes that although projects such 

as PICTES have improved access to education for refugee children, the lack of a centralized monitoring 

system and insufficient coordination between central and local authorities hinder effective 

implementation and evaluation of these initiatives. The report recommends establishing clear 
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monitoring frameworks and improving data collection processes to track both enrollment and learning 

outcomes of immigrant students. 

Similarly, UNICEF and MoNE’s (2023) “Social Cohesion in Education” report points to 

bureaucratic and policy gaps that affect the consistency of support services for refugee students across 

provinces. The report states that local school administrations often lack the autonomy and resources 

needed to adapt national inclusion policies to their specific contexts. This gap in policy implementation 

is compounded by the absence of uniform guidelines for intercultural education and insufficient 

coordination between the Ministry of Education, local governments, and NGOs. 

Younus Khalid (2023) corroborates these findings, noting that school principals in provinces 

with high refugee populations face excessive bureaucratic burdens and have limited access to targeted 

funding for integration programs. This situation often leads to the prioritization of routine administrative 

tasks over the implementation of adaptation-support programs. 

In summary, systemic and policy implementation challenges—ranging from resource allocation 

to bureaucratic procedures—remain significant barriers to the integration of immigrant and refugee 

students in Turkey. Addressing these challenges requires stronger coordination mechanisms, transparent 

monitoring systems, and sustained investment in capacity building for both school leaders and local 

authorities (MoNE, 2023; European Court of Auditors, 2024; UNICEF & MoNE, 2023). 

4. Discussion  

The study's conclusions support the idea that educational institutions play a critical role in 

influencing how well immigrant and refugee students adapt, both as potential enablers and obstacles. 

This is consistent with earlier studies carried out in various host nations, which have demonstrated the 

importance of language competency, peer networks, psychosocial support, and institutional policies in 

facilitating integration (Crul, 2016; Suárez-Orozco et al., 2018; OECD, 2021). 

Cummins' (2021) Interdependence Hypothesis, which holds that mastery of the host language is crucial 

for cognitive and academic development, is supported by the finding that language learning is a major 

factor in both academic achievement and social inclusion. Similar results have been documented in 

European settings, such as Germany and the Netherlands, where language assistance programs greatly 

enhance the academic adjustment of immigrant students (Akgül, 2025; OECD, 2021). However, in many 

host countries, uneven availability of organized language support continues to be a significant obstacle, 

similar to Turkey (UNESCO, 2023). This emphasizes how important it is to have long-term, coordinated 

language programs that are incorporated into national education policy. 

The significance of peer relationships and social inclusion is also consistent with Berry's (1997) 

Acculturation Model, which highlights the value of creating a sense of belonging in order to attain 

successful integration results. Research from nations like Canada, Sweden, and Germany indicates that 

anti-discrimination initiatives, culturally sensitive schools, and peer acceptance greatly aid in the 

adjustment of immigrant pupils (Block, Cross, & Riggs, 2019; OECD, 2021). However, in Turkey, 

similar initiatives are hampered by overcrowded classrooms and unequal student distribution, indicating 

a structural issue that needs policy attention. 

Bronfenbrenner's (1979) Ecological Systems Theory, which emphasizes the significance of 

several environmental layers (school, family, community, and policy) in influencing child development, 

is consistent with psychosocial support for immigrant and refugee kids. This study finds that trauma, 

displacement, and economic hardship create additional adaptation challenges, which is in line with Ulum 

(2025) and Younus Khalid (2023). School-based psychosocial interventions, like counseling services 

and trauma-informed practices, improve students' emotional well-being and academic results, according 
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to comparative data from Australia and the UK (Murray et al., 2019; Rutter et al., 2021). These results 

imply that there may be substantial advantages to expanding similar treatments in Turkey. 

Collaboration between the family and the school was identified as another crucial aspect of 

adaptation. Parental engagement in immigrant education is a global challenge, according to the OECD 

(2021) and UNESCO (2023). Similar challenges have been reported in European environments, such as 

France and Italy, where parental engagement is limited by socioeconomic considerations, cultural 

differences, and language obstacles (Dryden-Peterson, 2016; Crul & Schneider, 2010). Consistent with 

these conclusions, our study shows that in order to get past these obstacles in Turkey, community 

outreach and more robust, culturally sensitive communication systems are required. 

 

Lastly, Turkey is not the only country with structural issues and gaps in policy execution, such as a lack 

of coordination, a lack of resources, and a lack of effective oversight. Integration policies are successful 

when they are adequately funded, backed by interagency cooperation, and routinely reviewed, according 

to comparative studies conducted in OECD nations (OECD, 2021; UNHCR, 2023). These structural 

obstacles are also highlighted in the European Court of Auditors' (2024) report on Turkey, which 

emphasizes the necessity of open governance and long-term policy commitments. 

5. Conclusion  

According to this study, schools play a crucial role in helping immigrant and refugee pupils 

adapt and maintain social cohesiveness. Academic support, language learning, emotional health, peer 

integration, and family involvement are all included in their job. However, their efficacy is constrained 

by systemic issues such as inconsistent policy implementation, a lack of resources, and poor teacher 

training. 

This research makes the case that improving immigrant education necessitates a multifaceted 

strategy, supported by both domestic data and comparative international findings. Sustainable language 

initiatives, cross-cultural teacher preparation, psychosocial therapies, fair resource distribution, and 

inclusive school climate tactics must all be given top priority in policy. Furthermore, open monitoring 

systems and proactive cooperation between government organizations, educational institutions, 

families, and civil society are necessary to close the gap between the goals of policies and their actual 

implementation. 

To monitor immigrant children's adaptation over time and evaluate the effects of particular 

school-based interventions, future research should use longitudinal methods. Understanding adaptation 

processes would be greatly enhanced by including the perspectives of parents and students. By 

integrating these insights into policy and practice, educational institutions can become more inclusive, 

equitable, and effective in supporting the academic, social, and emotional development of immigrant 

and refugee learners. 

6.  Recommendations 

Several suggestions can be made to improve the adjustment and integration of immigrant and 

refugee students in educational institutions in light of the study's findings and their consistency with 

earlier research: 

1. Strengthen Language Support Programs 

Since language competency is essential for both social integration and academic performance 

(Cummins, 2021; Akgül, 2025), schools ought to put in place systematic and ongoing language support 

programs. To help students effectively learn the host language while retaining their native language 
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proficiency, these programs should use scaffolding techniques, bilingual materials, and intense language 

instruction in everyday classroom activities. 

 

 

2. Promote Inclusive School Environments 

Through peer mentoring programs, cross-cultural events, and anti-bullying campaigns, schools 

should place a high priority on social inclusion. Immigrant kids' resilience and social isolation can be 

decreased by establishing welcoming classroom environments where diversity is acknowledged and 

appreciated (Suárez-Orozco et al., 2018; Eranıl & Kasalak, 2024). 

3. Enhance Psychosocial Support Services 

Social-emotional learning programs, trauma-informed therapies, and easily available counseling 

services should all be offered by educational institutions. Refugee students' involvement and well-being 

can be further enhanced by educating educators to identify and address their psychological needs (Ulum, 

2025; Berry, 2020). 

4. Boost the Readiness of Teachers 

Intercultural competency, inclusive pedagogy, and methods for assisting multilingual learners 

ought to be the main topics of professional development programs (Lucas & Villegas, 2019; Younus 

Khalid, 2023). Teachers who get ongoing training and mentoring can acquire the skills and knowledge 

needed to successfully address the varied needs of immigrant children. 

5. Improve Cooperation Between Families and Schools 

To actively involve families, schools should use communication techniques and outreach 

initiatives that are sensitive to cultural differences. Participatory decision-making, parent-teacher 

seminars, and language assistance for parents can improve teamwork and boost pupils' enthusiasm and 

feeling of community (OECD, 2021; UNESCO, 2023).  

6. Address Systemic and Policy Challenges 

Legislators should provide sufficient financing, transparent coordination, and ongoing oversight 

of initiatives aimed at assisting international students. To meet the various requirements of refugee 

populations, policies must be adaptable, evidence-based, and responsive to guarantee fair access to high-

quality education (European Court of Auditors, 2024; Şahin & Sözer, 2020).  

7. Encourage Research and Data Collection 

Future studies ought to use longitudinal designs, assess the efficacy of particular school-based 

treatments, and incorporate the viewpoints of immigrant students. Methodical data collecting can help 

guide practice and policy by revealing areas that require improvement as well as best practices. 

By following these suggestions, educational establishments can improve their ability to function as 

powerful social cohesion facilitators, guaranteeing that refugee and immigrant students not only achieve 

academic success but also cultivate a strong sense of well-being and belonging in their host 

communities. 
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