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Bu ¢alismanin temel amacy, lisanstistii egitimin farkli asamalarinda ortaya ¢ikan sorunlari, bu sorunlara
iliskin ¢ézlim yaklasimlari ve bunlarin akademik kaliteye yansimalari ele almaktir. Bu baglamda
lisanstistii egitimde; cari mevzuat, tilkemizdeki ve diinyadaki uygulama érnekleri, Salzburg ilkeleri basta
olmak Tlizere uluslararasi alanda gelistirilen ve ilizerinde uzlasma saglanan egitimin temel ilkeleri
acisindan sorun olan alanlarin neler oldugu ve bu alanlara iliskin ¢6ziimlerin hangi faktdrlerle ele
alinmasi gerektigi iizerinde durulmustur. Ozellikle; egitime iliskin altyap1 sorunlari, finansman sorunlari,
metodolojik sorunlar, degisime adaptasyon, ilgi diizeyi, akademik yetkinlik, 6grenci ve danisman
iligkileri, dijitallesme gibi faktorlerin akademik kaliteye nasil etki ettigi, yetistirilen insan kaynaklarinin
toplumla baglarinin nasil kurulmasi gerektigi gibi bircok konu igerik ve sistemsel olarak analiz edilmeye
calisilmaktadir. Lisansiistii egitimde ortaya ¢ikan sorunlarin tespiti ve bunlara iligkin ¢6ziim arayislari
onemlidir. Calismada literatiir taramasina dayali betimleyici bir yontemle, lisanstistii egitim kalitesinin
strdiiriilebilirliginin ve buna bagh olarak akademik kalite ve yetkinligin saglanmasi noktasinda sorun
alanlarn belirlenmistir. Bu alanlar arasinda kadro sorunlari, 6gretim {iyesi basina diisen 6grenci ve
danismanlik yiikiindeki yogunluklar, nitelikli lisanstistii egitim sunulmamasi ve doktora sonrasi isgiicii
kayb1 gibi konular gelmektedir. Calismada bu sorunlara ¢6ziim olarak doktorali bilim insanlarinin
yetistirilecegi bolgesel ihtisas merkezlerinin kurulmasi, danisman ve 6grenci iligkilerinin Avrupa’da
ornegi goriilen modelde sézlesmeye baglanmasi ve akademide doktorali 6gretim elemanlarinin kadro
sorunlarinin giderilecegi norm kadro ve tayin ¢alismalarina yonelinmesi 6nerilmektedir.
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Abstract

The primary objective of this study is to address the problems that arise at different stages of graduate
education, the approaches to solving these problems, and their implications for academic quality. In this
context, the study focuses on the areas of concern in graduate education in terms of current legislation,
examples of practices in our country and around the world, and the fundamental principles of education
developed and agreed upon internationally, particularly the Salzburg Principles, and the factors that
need to be considered when addressing solutions for these areas. In particular, many issues are analyzed
in terms of content and system, such as how factors such as infrastructure problems related to
education, financing problems, methodological problems, adaptation to change, level of interest,
academic competence, student-advisor relationships, and digitization affect academic quality, and how
the human resources trained should be connected to society. Identifying the problems that arise in
graduate education and seeking solutions to them is important. In this study, based on a descriptive
method using literature review, problem areas were identified in terms of the sustainability of graduate
education quality and, consequently, the provision of academic quality and competence. These areas
include staffing issues, high student-to-faculty ratios and heavy advising loads, lack of quality graduate
education, and post-doctoral workforce loss. The study proposes solutions to these problems, including
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establishing regional centers of expertise to train doctoral scientists, formalizing advisor-student
relationships through contracts based on the model seen in Europe, and focusing on standard staffing
and appointment practices to resolve staffing issues for doctoral faculty members in academia.

Keywords: higher education, graduate education, quality in education, academic competence.

GIRIS

Bir iilkenin egitim diizeyi ile gelismislik diizeyi arasinda dogrudan bir iliski oldugu aciktir.
Ozellikle nitelikli beseri sermayeye sahip olmak, derinlemesine arastirmalar yapmak ve
bilginin temel bir gii¢ olarak diinyay1 sekillendirdiginin farkinda olmak énemlidir. Kiiresellesen
bir diinyada bilginin bir mekani olmadigina gore, nerede oldugundan c¢ok nasil ve hangi
cercevede alindig1 ve toplumlar agisindan ne anlama gelecegi de dnem arz etmektedir. Bu
bakimdan bir iilkenin egitim politikalarinin yeniden yapilandirilmasinda farkl iilkelerdeki

ornek uygulamalarin baz alinmasi kadar, s6z konusu uygulamalarin iilkedeki yerlesik
akademik yap1 ve kiiltiire de uyumlastirilmasi 6nem tasimaktadir.

Bu baglamda bilimsel bilgiyi 6gretme ve yaymanin 6tesinde bizatihi bilimsel bilgi tiretmeye
doniik bir akademik faaliyet olarak sekillenen lisansiistii egitimin ve bu egitim sonunda ortaya
¢ikan tezlerin, yazarlarinin akademik gelisimlerinin yani sira toplumsal ve bilimsel alana katki
diizeyi de akademik yetkinlik acisindan dikkate alinmas1 gereken konularin basinda gelir. Bu
nedenle lisanststi egitimde hem ders donemini hem de tez donemini verimlilestirecek 6érnek
uygulamalarin uyarlanmasi, kalite ve reform c¢alismalarinin siirdiiriilmesi gerekmektedir.
Ulkemizde yiiksekégretimden mezun kisi sayis1 her gecen yil artmakta ve mezunlarin toplam
niifusa oran1 OECD ortalamasina yaklagsmaktadir. 2024 yili itibariyle yliksekogretim
mezunlarinin toplam niifusa orani %44,9 iken bu alanda OECD tlkelerinin ortalamasi %47,4
seviyesindedir (Ulusal Egitim Istatistikleri, TUIK).

Ulkemizde nitelikli bilim insanlarinin yetismesini tesvik etmek adina Milli Egitim Bakanhg
(MEB) ve Yiiksekdégretim Kurulu (YOK) burslar1 cercevesinde yurt ici ve yurt disinda
akademisyen yetistirme programlar1 uygulanmaya devam etmektedir. Ancak s6z konusu burs
programlar1 kapsaminda yetisen insan kaynaginin iilkenin ihtiyac¢lariyla uyumlastirilmis bir
egitim programindan ge¢mesi bu ihtiyaclar baglaminda yapacaklari projeler, yayinlar ve tezler
aracilifiyla katki sunmasi gerekmektedir. Bu konuda her iki kurum bilinyesinde uygulanan
programlarda bir yeniden yapilanma ihtiyaci oldugu anlasilmaktadir.

Nitelikli insan yetistirme maksadiyla 1929 yilinda ¢ikarilan “1416 Sayili Ecnebi Memleketlere
Gonderilecek Talebe Hakkinda Kanun” kapsaminda farkli kaynaklardan alinan verilere gore
1929-2023 yillar arasinda 15.087 6grencinin yurtdisinda egitime gonderildigi saptanmistir.
Bu veri MEB YLSY burslari ile ilgili olarak yapilan bir saha ¢alismasi (Aktekin ve Tekben, 2019)
ile Yiiksekogretim ve Yurtdisi Egitim Genel Midirligi'niin 2014-2023 Doénem Raporu
(https://yyegm.meb.gov.tr/meb_iys_dosyalar/2024_12/31164741_ylsy_20142023donemrapo
ru.pdf) baz alinarak tespit edilmistir. Daha eski tarihli bir calismada (Glimiis ve Gékbel, 2012)
akademik acig1 kapatmak amaciyla yurtdisina génderilmek istenen 6grenci sayisinin istenen
diizeye tasinamadig ifade edilmistir. Bu konuda son yillarda bir ivmelenme oldugu agiktir.
Bununla birlikte gonderilen lisansiistii 06grencilerinin beklenen amaci ne o6lglide
gerceklestirildigi de ayr bir sorun olarak gériilmektedir ki, benzer sorunlar YOK burslari i¢in
de gecerlidir. Bu acidan gerek yurt ici gerekse yurt disi lisansiistii egitim ve insan yetistirme
programlarinin maliyet, kalite ve toplumsal yarar bakimindan yeniden yapilandirilmasina
ihtiya¢ bulunmaktadir. Bu ¢alisma, lisanstistii egitim ve nitelikli insan yetistirme programlarina
iliskin sorunlar1 ve buna iliskin ¢6zlim arayislarini akademik yetkinlik ve etkin insan kaynagini
tiretilmesi baglaminda ele alarak incelemektedir. Bu baglamda kisa bir kavramsal g¢ergeve
verildikten sonra sorunlar ve ¢oziimler ele alinarak 6nerler gelistirilmesi hedeflenmistir
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Arastirmanin Amaci

Arastirmanin amac, lisansiistii egitime iliskin yillar icinde gelisen literatiirii degerlendirdikten
sonra glincel veriler 1s181nda lisansiistli egitimde ve nitelikli insan yetistirme programlarinda
karsilasilan sorunlari ortaya koymak ve ¢6ziim onerileri getirmektir.

Lisansiistii egitim, lisans 6grenimini tamamlamis ve belli sartlara sahip olan adaylarin alanina
0zgl derinlemesine bilgi edindigi, arastirmalar yaparak uzmanlik elde ettigi bir siireci ifade
etmektedir. Bu siire¢ kapsaminda mesleki ve akademik gelisim, bilimsel alana 6zgiin bir katki
sunma, verili bir yontemi belli bir alana uygulama ya da yeni bir yontem gelistirme gibi
akademik yetkinliklerin ve kazanimlarin elde edilmesi beklenmektedir. Bu kazanimlar, bilimsel
bilgi tiretimi kadar bilgiyi dogru sekilde kullanma, akademik alana katki sunmanin yani sira
ulusal diizeydeki hedef ve beklentilere de cevap verme ve iilkenin toplam gelisim diizeyini
ylkseltme gibi yan amaclara da hizmet eder. Bu baglamda {iniversitelerin lisansiistii egitim
veren anabilim dallarindan baslayarak, boltimler ve enstitiilerine ciddi gorevler diismektedir.
Ozellikle lisansiistii egitimin nihai ¢iktis1 olan tezlerin yukarida zikredilen yetkinlikler ve
kazanimlara sahip bilim insanlarinin elinden ¢ikmasi ve iilkenin ihtiya¢ ve beklentilerine de bir
Olciide karsilik vermesi 6nemlidir. Zira lretilen tezler, bir unvan kazandirmanin yani sira
bilime yenilik getirme, yeni bilimsel yontemler gelistirme (Karaman ve Bakirci, 2010)
akademik yetkinlikler kazandirma ve toplumsal gelismenin 6nciisii olma gibi islevlere sahip
olmalidir (Karaman ve Bakirci, 2010). Genellikle iiniversitelerin vizyon ve misyonunda
belirtilen ve kurum hedefi ile 6grenci tipolojisini tanimlayan 6zgiin fikir sahibi, 6zgiiveni
yliksek, bilimsel yeniligi ve degisimi takip eden bireyler yetistirmek hedeflerinin bir arzu ve
temenninin 6tesinde gerceklige doniismesi icin, egitimlerin toplumsal degerler ve beklentiler
yoniinden beslenmesi ve bilimin bir ihtiya¢ oldugunu bilinmesi gerekmektedir.

YONTEM

Calismada literatiir taramasi ve betimsel yontem benimsenmistir. Ulusal ve uluslararasi
literatiirde lisansiistii egitimde yasanan sorunlara iliskin kaleme alinmis makale, kitap, rapor,
derleme vb. calismalar incelenerek ortaklasilan temalar belirlenmistir. Ardindan YOK, TUIK,
MEB gibi resmi kurumlardan alinan gilincel verilerden ve yeni siireclerde ortaya c¢ikan
sorunlardan hareketle giiniimiizde lisansiistli egitimde gozlenen temel sorun alanlari ortaya
konmus, degisen sartlarda ortaya c¢ikan yeni sorunlara ¢6ziim Onerileri getirilmeye
calisiilmistir.

BULGULAR

Gerek uluslararasi gerekse ulusal ¢alismalarda egitim politikalarinin kamu yararina katkisi ve
toplumsal yenilenmeyi etkilemesinin tesvik edilmesi ve egitim politikalarinin stratejik
etkinliginin artirmasina vurgu yapilmaktadir. Asagida 6rnekleri sunulan Avustralya, Kanada,
Birlesik Krallik ve ABD'de lisansiistii egitimin siirdiiriilebilirligine iliskin yapilan ¢alismalarda
elde edilen bulgular ekonomik ve siyasi zorluklarin yani sira lisansiistii 6grencilerinin
ozellikleri ve motivasyonlar: agisindan akademik ve akademik olmayan destek ihtiyaclarinin
onemli oldugu ve bu baglamda daha fazla arastirma yapilmasi gerektigi ifade edilmistir
(Higgins ve Thomas, 2016; Annelin ve Bostrom 2024 ve Abo-Khalil, 2024). Ornegin, Ozellikle
finansal kaygilarla lisansiistii egitimlerinin olumsuz etkilememesi gerektigi belirtilmektedir.

Avrupa baglaminda egitim politikasinin lisansiistii diizeyde bir egitim disiplini olarak nasil
anlasildigini, 6gretildigini ve uygulandigini belirlemek amaciyla 20 iilke, 112 tiniversite ve 170
egitim programindan olusan bir 6rneklem tizerinde yapilan bir arastirmada (Eguizabal vd.,
2013) ortaya cikan sonuglar dikkate alindiginda egitim politikalarinin daginik oldugu bu
acidan egitim politikasini etkileyen sorunlar elestirel bir yaklasimla ele almanin gii¢liigiine
dikkat cekilmekle beraber, egitim politikasinin karmasik dogasina, egitim hakk: ile kurumsal
yapilar arasindaki iliskiye, egitim politikalarinin ve sistemlerinin kalkinma ve isbirligine
odaklanmasina, kiiresellesme baglaminda aktorlerin davranislarina, farkli egitim modellerine,
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sosyallesme ve i¢ kiiltiirlesme, ulusal ve uluslariistii egitim kararlarina, 6zellikle miifredat
politikas1 ve pedagojik diizenlemeye katkida bulunan mekanizmalara dikkat ¢ekilmistir. Gerek
Avrupa’nin gerekse Asya’'nin gelismis lilkelerinde tliniversite sanayi isbirligini giiclendirmek,
yliksek egitim programlari sanayinin ihtiyaclar1 da dikkate alinarak yeniden programlamak ve
bu ¢cercevede finansal destekler saglamak amaciyla lisansiistii egitimlerin yeniden planlanmasi
gerektigine de vurgu yapilmaktadir (Johnson, 2009’dan akt. ibis, 2014).

Bircok tlilkede oldugu gibi Tiirkiye’de de lisansiistii egitimde cesitli sorunlarin oldugu
goriilmektedir. Bu konuda yillar icinde asagida detaylar1 paylasilan akademik yayinlar
yapilarak sorunlar tespit edilmis ve ¢6ziim Onerileri sunulmaya calisilmistir. Calismalarda
tizerinde ittifak edilen sorunlardan bazilar1 6gretim iiyesi sayisi ve niteliginin yetersizligi,
donanim, ders ara¢ ve gereclerindeki eksiklikler, akademik ilgi ve yetkinlik olarak
goriilmektedir. Ogretim {iyesi ve {iniversite sayilarindaki artisa ragmen uzun yillar icinde bu
eksiklerin devam etmesi, bir reform yapilmasi gerektigini gdstermektedir. Ayrica lisansiistii
egitim kalitesi, idari sorunlar, bilimsel toplantilara katiim kisitlari, tez danismanlhgi
problemleri, teknik altyapi eksikleri, yabanci dil yetersizligi, finansman sorunlari, tez ve
seminer sureci sorunlari ile kiitiiphane hizmetlerinin yetersizliginin 6ne ¢iktig1 da ¢alismalarda
dikkat cekilen diger bir husustur. Ozellikle bilimsel eser iiretememe veya iiretilenlerin
toplumsal faydadan uzak bir nitelige bliriinmesi, lisansiistii egitimlerin bilgi elde etme veya
bilimsel derinlik kazanmanin 6tesinde unvan alma veya ara¢ olarak kullanilma boyutlarinin
ylkselise gecmesi de lisansiistii egitimlerin niceliksel anlamda biiylise bile niteliksel bir
erimeyle karsi karsiya kaldiginin gostergesi olarak anlagilmaktadir.

Hemen her alanda bir yeniden yapilanma ihtiyacinin konusuldugu giintimiizde, yiiksek 6gretim
kurumlarinin varlik sebebi ve islevleri agisindan konunun ¢ok daha dnemli hale geldigi
soylenebilir. Ciinkii nitelikli insan kaynaginin lisans egitimi sonrasi lisansiisti egitimle
saglanabildigi, bilim ve sanat alaninda etkin ve yetkin insan giiciinii elde etmenin bu yolla ele
edilebilecegine iliskin bir kanaat mevcuttur. Lisansiistii egitim, lisans 6greniminden farkl
olarak, daha iist diizey yogunlasmis bir bilgi ve yetkinlige sahip yliksek ihtisas giiclinii
yetistiren bir egitimdir ve iilkenin 6gretim iliyesi ve arastirmacisini yetistirmektedir (Karaman
ve Bakirci, 2010). Bu ac¢idan lisansiistii programlarin ogretim iiyeleri, 6grenciler, egitim
programlar1 agisindan Onemli sorunlar olarak goriilen akademik danisman sayisinin
yetersizligi, arastirma icin kaynak ve altyap1 eksiklikleri, 6grencilerin tez ve ders yiiklerine
iliskin sikintilarin giderilebilecegi bir yiliksekdgretim alt yapisina ihtiya¢ bulunmaktadir.
Ozellikle, 6gretim iiyesi yetistirilmesi, kaynaklarin etkin kullamimi, program yapilarimn
iyilestirilmesi gibi politikalarin hayata gegirilmesi gerekmektedir (Karaman ve Bakirci, 2010;
Seving, 2001).

Senses, egitimde firsat esitligini yayginlastiracak politikalara ihtiya¢ oldugunu vurgulamakta,
bu kapsamda nicelikten ¢ok nitelife Onem veren ve yiiksekdgretim kurumlarinin
ihtisaslasmasin1 onceleyen politikalarin gelistirilmesini 6nermektedir (Senses, 2007).
Enstitiilerin yasal yapilanma bi¢iminin akademik ¢alismalarinin gelisimine ket vurdugunu
iddia eden bir baska calismada, enstitiilerin bagimsiz kadro ve calisma alanini belirleme
ozerkligine kavusturulmasi onerilmektedir (Bozan, 2012). Bayar ve Duran da enstitiilerin
ozerklesmesi gerektigini vurgularken, o6gretim dyelerinin alan bilgisi ve donanim
yetersizliklerine dikkat cekmekte, 6grencilerin akademi disinda istihdam edilen 6nemli bir
boliimiiniin akademik kariyeri yarida birakmaya egilimli oldugunu vurgulamaktadir. Yazarlar,
Ogrenci alim kriterleri ve degerlendirmesinin enstitiiler tarafindan objektif alan bazli sinavlar
seklinde yapilmasi gibi dnerilerde bulunmaktadir (Bayar ve Duran, 2019). Coruk, Cagatay ve
Oztiirk, lisansiistii  egitimde o&grencilerin devamsizhginin  nedenlerini  inceledikleri
calismalarinda, 6grencilerin akademi disinda istihdami, ¢alisma hayatinin zorlayici kosullari
programlarin mesai saatleri icinde olmasi nedeniyle yasanan motivasyon kaybini birinci
derecede etkin neden olarak gérmektedir. Bu sorunlarin ¢éziimii konusunda kéktenci bir
reform Onerilmese de daha etkin iletisim enstitiiler ve boéliimler arasinda koordinasyon ve
danisman-6grenci iliskilerinin iyilestirilmesi yoniinde tedbirler 6énerilmistir (Coruk vd, 2016).
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Yapilan bagska bir calismada (Ibis, 2014), lisansiistii egitimle ilgili sorunlarin akademik,
kurumsal ve Kisisel olmak lizere ii¢ boyutuna dikkat ¢ekilmistir. Akademik sorunlarin basinda
danisman yetersizligi kadar égrenci niteliklerinin diisiikliigii de gelmektedir. Ogrencilerin
ozellikle sorun c¢o6zebilme ve 0O8renme becerilerinin diisiik olmasi egitim kalitesini
diistirmektedir. Elbette bunda orgiitsel sorunlarin da katkisi vardir. Ozellikle alt yapi
imkanlarinin yetersizligi, yapisal sorun olarak, iiniversitelere ve AR-GE’ye ulusal gelirden
ayrilan kaynagin yetersizligi uluslararasilasma ve doktora o6grencilerinin dolasimi
konusundaki eksiklikler ile doktora egitiminin niteligine iliskin problemler sayilabilir. Ayrica
adaylarin lisanstistii egitime yeterince hazir olmamalari, ekonomik sorunlar yasamalari, ders
programlarinin etkin olmamasi ve adaptasyon giicliikleri gibi kisisel sorunlar da énemli bir
etken olarak goriilmektedir. Bu agidan lisansiistii egitime daha fazla 6nem verilmesi,
kaynaklarin artirilmasi ve uluslararasi standartlarda doktora kalitesinin saglanmasina iliskin,
yasal, yapisal politikalara ihtiya¢ oldugu gériilmektedir (ibis, 2014).

Doktora dgrencilerinin sorunlarini, karsilastiklari zorluklari ve bunlarla bas etme stratejilerini
ele alan bir saha calismasinda (Ozmen ve Giig, 2013), en 6énemli sorunlarin danisman
hocalardan kaynaklanan yetersizlikler, asir1 is ylkii ve akademik calismalara yeterli zaman
ayiramama oldugu belirlenmistir. Ogrencilerin bu zorluklara karsi birtakim stratejiler
gelistirmekte genellikle zorlandiklar1 goriilmiistiir. Bunun bir nedeni de doktora yapanlarin
onemli bir kisminin 6zel sektorde calistigi ve genellikle mesai saatleri disinda vakit
ayirabildikleri ve bunun ise yeterli olmayacagi ifade edilebilir. Biitiin bunlar dikkate
alindiginda lisansiistii egitimlerin 6zellikle doktora egitiminin daha fazla gelistirilmesine katki
saglayabilecek politikalarin gelistirilmesi gerekmektedir.

Nitelikli beseri sermayenin yaratilmasinda 6nemli bir husus da lisansiisti egitime baslamadan
once yabana dil yeterliginin saglanmasidir. Tiirkiye'de doktora egitimi stirecine iliskin 6gretim
tiyelerinin ve doktora 6grencilerinin goruslerini dikkate alan diger bir calismada ise (Karadag
ve Ozdemir, 2017), doktora programlarina égrenci kabulii ve danisman atamas, ders siireci ve
tez yonetimi konularinin oldugu, 6grenci sayisi ve 6gretim tiyesi basina diisen 6grenci sayisinin
fazlahigr (Bkz. Tablo 1) ve altyap1 eksiklerinin kaliteyi diisiirdiigiine iliskin sorunlara yer
verilmistir. Doktora siirecindeki sorunlarin ¢6ziimii icin danisman se¢imi ve egitimi, program
esnekligi ve oOgrencilere destek mekanizmalarinin giiclendirilmesi gerekliligi ortaya
cikmaktadir (Ozmen ve Giig, 2013; Karadag ve Ozdemir, 2017). Ozellikle doktora egitim
kalitesini artirmak i¢in program hedeflerinin 21. yiizyll becerilerini icerecek sekilde
giincellenmesine, danigsmanlarin niteliklerinin standart hale getirilmesine ve 6grenci-danisman
iletisimini iyilestirmeye yonelik modeller gelistirilmesine ihtiyag vardir.
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Sekil 1. Tiirkiye'de Yiiksek Ogrenim Goren Ogrenci Sayilar1 (Kaynak: Yiiksekdégretim
Istatistikleri Biilteni, istatistik.yok.gov.tr)
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Yiiksekogretim Kurulu tarafindan paylasilan istatistikler iizerinden nicel bir degerlendirme
yapmak gerekirse oOzellikle Sekil 1 acgisindan 6grenci sayilar1 anlamh goriilse de Tablol
incelendiginde 6gretim elemani basina diisen 6grenci sayilar1 hesaplandiginda yiiksek lisans
Ogrenci sayilarinda asir1 bir artis oldugu gozlenmektedir.

Tablo 1. 2024-2025 itibariyle Giincel Ogretim Elemam Basina Diisen Ogrenci Sayis1 (YOK
Istatistiklerinden Yararlanilarak Yazarlar Tarafindan Olusturulmustur, Kaynak: Yiiksekogretim
Bilgi Sistemi, istatistik.yok.gov.tr)

Lisans Yiiksek Lisans Doktora
Profesor 70,81 10,27 2,90
Dogent 110,77 15,16 4,31
Dr. Ogr. Uyesi 71,3 9,76 2,78
Ars. Gor. 75,48 10,33 2,94

Her unvanda 6gretim elemani basina diisen yiiksek lisans 6grencisi sayis1 10’dan fazladir (Bkz.
Tablo 1). Bu durumda bu akademisyenlerin 6zellikle yiliksek lisans tezlerinin yaziminda
beklenen 6zeni gostermesi ve saglikh bir danismanlik yiirtitmesi tartismali hale gelecektir. Bu
saylnin en azindan yar1 yariya diisliriilmesi saglikli olacaktir. Bu kapsamda 6zellikle 2025 YKS
sonrasi YOK tarafindan uygulanan kontenjan diisiirme uygulamasina benzer ¢alismalarin
lisansiistl diizeyde de giindeme alinmasi diisiiniilebilir.
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Sekil 2. Unvanlarina Gére Akademik Personel Sayilar1 (Kaynak: Yiiksekogretim Istatistikleri
Biilteni, istatistik.yok.gov.tr)

Sekil 2 incelendiginde son iki 68retim dénemindeki unvana gére 6gretim elemani sayilarindaki
degisimde ozellikle Ars. Gor. Kadrosu ile Dr. Ogr. Uyesi kadro sayilarinin degisimi dikkat
cekicidir. Bir 6gretim dénemi icinde Ars. Gor. Kadrosu 4.000 Kisi civarinda azalmisken Dr. Ogr.
Uyesi sayisindaki artis sadece 862 kisidir. Bu durum 3.000’den fazla arastirma gorevlisinin
lisansiistll egitimini tamamlayamadigini ya da tamamlasa dahi akademik kadrolarda istihdam
edilemedigini gostermektedir.

Burada s6z konusu a¢igin mezun olamayan arastirma gorevlilerinden mi yoksa akademiden
ayrilan kisilerden mi olustuguna dair net bir veri bulunamamistir. Bu nedenle bu yiiksek
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sayidaki acigin detayli olarak arastirilmasi 6énem tasimaktadir. Bu deni yliksek bir acik eger
istifa ya da akademik kariyere devam etmeme gibi nedenlere dayaniyor ise 6zellikle lisansiisti
egitim gibi mesakkatli bir siirecin icinden gecen bilim insan1 adaylarinda umutsuzluk ve
yilginliga sebep olabilecektir. Sayet bu acik lisansiistii egitiminin tamamlayamayan arastirma
gorevlilerinden olusuyorsa su halde bu arastirma gorevlilerinin egitimlerini tamamlamasina
engel olan faktdrlerin incelenmesi ve arastirilmasi gerekmektedir.

Farkli tiniversitelerden 105 doktora ogrencisiyle yapilan bir saha ¢alismasinda doktora
mezunlarinin is giicli piyasasinda verimli sekilde istihdam edilebilmesi i¢in yiiksek6gretim
planlamasinda arz-talep dengesine yonelik politika tretilmesine ihtiya¢ duyulduguna vurgu
yapilmaktadir (Akpinar ve Kuday, 2019). Benzer baska bir calismada izin alamama, is yiikiiniin
artmasi, iste motivasyon kaybi, mobbing ve egitim aldiklar1 alanda degerlendirilmemeleri
doktora egitiminde sorun olarak goriildiigli tespit edilmistir. Calisma hayatiyla lisanststii
egitim alanlarin esnek bir imkana kavusturulmasi politikalarin olusturulmasina vurgu
yapilmistir (Ciftci ve Akbasl, 2024). Bununla beraber calisan lisansiistii 6grencilerin 6zellikle
doktora egitimlerinin 6grenciler tarafindan ana amag olarak degil de “ek imkan”, “olursa iyi
olur” seklinde degerlendirildigi soylenebilir. Nitekim doktoraya baslayanlarin doktoray:
bitirme oranlari oldukca diisiiktiir. Akademisyen acisindan da farkli bir durumun ortaya
¢ikmaya basladigl soylenebilir. Gerekli ilgi ve zaman ayiramamanin temelinde yatan ana
sebebin, akademisyenlerin o6zlilk haklarindaki sorunlar ve buna bagh olarak akademik
calismalar ve lisanslistii 0grenci yetistirmeye ayrilmasi gereken vakitleri disarida fakh is
baglantilariyla doldurduklarina iliskin genel bir kanaat vardir. Nitekim Tiirkiye’de arastirma ve
lisansiistii egitimin sorunlar1 ve ¢6ziim onerilerine iliskin yapilan bir ¢alismada (Cakmak,
2023) lisansiistii egitim vizyonu, c¢alisma slresi ve temposu ve lisansiistii egitim
kazanimlarinda sorunlarin oldugu, yeni ve yenilikg¢i fikirlere ihtiyac oldugu ancak yeni ve
ozgin fikirler Uretmeye dair motivasyon ve ozgiiven eksikligi, danisman ve 0gretim
tiyelerinden kaynaklanan hosgoriisiiz tutum ve yaklasimlarin neden oldugu karamsarhk ve
tmitsizlik gibi faktorlerin de oldugu belirtilirken 6zellikle doktora egitimine dikkat ¢ekilmistir.
Bu sorunlara ek olarak miifredat ve ders igeriklerinin eskidigini ve yenilik getirmedigini ve
sadece bilgi aktarimi yapildigi, hocalarin da dersleri ya veremedigi ya da fiilen vermedigi, bu
baglamda bilimsel yozlasma ve ahlaki sorunlarin oldugu, bilim 6gretiminden ziyade iicrete
endeksli bir yaklasimin sergilendigi gibi sorunlar tespit edilmistir (Cakmak, 20223). Bu durum
beraberinde 6grencilerin lisansiistii egitim siirecinde danisman secerken tereddiit
yasamalarina, sinav icerigini bilememelerine, yanls/eksik yonlendirilme ile karsi karsiya
kalmalarina, ders giinlerinin daginik olmasi, ders igeriklerinin belirsizligi, sistemsel aksakliklar
nedeniyle ciddi yabancilasma ve motivasyonsuzluk yasadiklar ortaya ¢ikmaktadir. Bu acidan
ders siireclerinin daha iyi planlanmasi, 6grenci geri bildirimlerinin dikkate alinmasi, yonetim
sisteminin iyilestirilmesi, 6dev yiliklniin azaltilmasi, ders doneminin uzatilmasi, derslerin
strekliliginin saglanmasi, egitime baslamadan 6nce danismanlarla tanisma imkani saglanmasi
ve sistemli iyilestirmeler yapilmasi gerekmektedir (Sevim, 2024). Dolayisiyla sorunlar kadar
¢Ozlimler konusunda da ¢ok yonlii yaklasimlar olmakla beraber isin siyasal, yapisal, hukuki ve
isleyis acisindan da bir yeniden yapilandirmaya ihtiyac¢ oldugu sdylenebilir.

Lisansiistii Egitimde miifredatlar iilkeden tlilkeye degismekle beraber, genel akredite edilmis
miifredat yapilarina ihtiya¢ bulunmaktadir. Ortadgretim ve lisans diizeyinden lisansiistii
egitimlere kadar tiim egitim siirecleri dikkate alinacak sekilde miifredatlar daha esnek, 6grenci
merkezli ve dijital igeriklerle biitiinlesmis bir yapiya kavusturulmalidir. Her ne kadar “ideal
miifredat”, “resmi miifredat”, “algilanan miifredat”, “operasyonel miifredat”’, “deneyimsel
miifredat” gibi farkli mifredat tiirleri olsa da “ideal miifredatin” zamana, siirece ve gelismelere
bagh olarak siirekli yeniden yapilandirilmasi gerektigi soylenebilir. Egitimin “formal” ve
“informal” boyutlar1 dikkate alindiginda egitim tekniklerinin, teorik ve pratigi icinde barindan
ve ¢ikt1 odakll bir degisime tabi olmas1 gerektigi ortaya cikmaktadir (Cincioglu, 2011). Bu
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strecin etkin ve verimli bir insan kaynagina doniismesi icin egitim metodolojileri kadar
egitimin ruhunun ve toplumsal degerlerin de dikkate alinmasi gerekmektedir.

Ozellikle egitimin yapisal dogasina, 6gretim iiyelerinin roliine ve disiplinler aras1 yaklasimlara
odaklanarak, o6rgilin egitimin yani sira ¢evrimici 6grenme, kapsayicilik ve siirdiiriilebilirlik gibi
temalar da miifredat tasariminda yer almalidir. Egitim veren akademik camianin egitime
yaklasim bicimleri, egitim kiiltiirii, egitim ortami, akademik etkinliklerin gercekei olusuy,
ogrenciler acisindan farkli 6grenme metotlarinin diisliniilmesi, bir bakima “gizli mifredat”
seklinde verilmesi gereken mesajlarin planlanmasi ve diinyadaki gelisim seyrinin maksat ve
amaglarinin dogru okunmasi gerekmektedir.

Lisansiistii egitim alan ogrenciler, farkli nedenlerle bu egitimleri talep edebilmektedir. Bu
nedenleri akademik ve digerleri diye ayirmak miimkiindiir. Akademik ¢alisan biri kisinin bu
egitimleri tamamlamasi mesleki bir zorunluluktur. Ancak “digerleri” icinde mesleki kariyer,
hobi, kurum talepleri, farkli kurumlarda yonetici olarak gérev alma prosediirleri, 6zellikle “is
Firsati ve Ekonomik Katki”, “Bireysel Faydacilik”, “Kisisel Gelisim”, “Akademik Kariyer”,
“Mesleki Gelisim”, “Sosyal Iliski Kurma Firsat1”, “Sosyal Statii Kazanma”, “Farkli Bir Sektore
Gecis” gibi bircok faktor etki edebilmektedir (Naz. vd. 2016). Nitekim 1990 yilinda 4000 kisi
yliksek lisans yaparken bugiin bu rakam yaklasik 347.000 civarindadir (Bkz., Naz. vd. 2016;
Ayrica Bk. Tablo:2). Bunlara doktorayi da ekledigimizde ortalama 445.000 civarinda lisanstistii
egitim yapan Kisi vardir. Ayrica yurtdis1 MEB ve YOK burslar ile egitimler eklendiginde rakam
daha fazla artmaktadir.

Yurtdis: lisansiistl egitimlerinin yetkin insan kaynagini yetistirme, 6zellikle akademik camia
agisindan ihtiyag¢ duyulan egitimcilerin yetkinliklerini artirma noktasinda gerek YOK gerekse
MEB (1416 Sayili Yasa kapsaminda), farkli zaman dilimlerinde, liniversitelerin ve kamu
kurumlarinin ihtiyaglar dikkate alinarak yurtdisina 68renci gondermektedir. MEB, 1416 sayil
Ecnebi Memleketlere Gonderilecek Talebe Hakkinda Kanun hiikiimlerince 1929 tarihinden
beri 6gretim iiyesi yetistirilmesi amaciyla yurtdisina yiliksek lisans ve doktora ogrencileri
gondermektedir. Yurtdisi egitimler her ne kadar akademik yeterlilik, ¢alisma disiplini, sosyal
ve kiltirel kazanimlar, yabanci dil bilgisi 6zgiiven saglasa da kurumlarin bu egitimleri istenen
alanlardan ne kadar etkin yararlandigi konusunda endiselerin oldugu gériilmektedir. Ozellikle
gerekli koordinasyon, motivasyon ve denetimlerin saglanamadigi i¢in sorunlarin tespiti ve
bunlara iliskin ¢éziimler hep gecikmistir (Giimis ve Gokbel, 2012). Bu agidan yurtdisinda
yapilan lisansiisti 6grenim gorenlerin ¢alistiklar1 kurumlara katkilar1 mutlaka ele alinmalidir.
Yapilan bir c¢alismada (Aktekin ve Tekben, 2019), yurtdisi bursiyerlerinin kurumlarina
katkilar1 konusunda da kafa karisikliginin oldugu goriilmektedir. Nitekim bu bursiyerlerin
uluslararasi kuruluslara iiye olan kurumlara yabanc dil yeterliligi acisindan katki saglayanlar
oldugu gibi bir kisminin hi¢ katki saglamadigi ya da ekstra katki sunamadigir da ileri
striilmistiir. Bununla beraber, kurumlar agisindan bu bursiyerlerin katkisinin en ¢ok dilbilgisi
yoniinde oldugu, bazi bursiyerlerin teknik anlamda Ar-Ge ve projeler biriminde calistiklari
goriilmektedir. Bazi bursiyerler ise kurumlarina herhangi bir katki sunamadiklari, yurt disinda
aldiklari egitime uygun bir pozisyonda ¢alisamadiklarini ayrica rutin islerin icinde kaldiklarini
belirtmislerdir. Bu baglamda, 6grenciler acisindan da katki ve sorunlar farkl olabilmektedir.
Ogrenciler agisindan, akademik yetkinlik, daha iyi bir egitim, yabanac dil yeterliligi, calisma
disiplini, teknik kazanimlar, 6zgiiven, farkl kiiltiirlerle tanisma ve network olusturma gibi
bir¢cok katkinin saglandig1 soylenebilir. Buna karsi 6grencilerin yurtdisi doniislerinde belli
Olciilerde uyum sorunu yasanabildigi, farkli nedenler ileri siiriilerek, farkli birimlerde
calistirilmalar1 ve 6grenimleri boyunca kendileri ile ilgilenilmemesi gibi sorunlarin varlig
goriilmektedir (Aktekin ve Tekben, 2019). Baska bir calismada aileleriyle birlikte yurtdisinda
kalip egitim alan 6grencilerin de farkl bir uyum, yasam alanlari, dil yetersizligi gibi sorunlarla
karsilastiklar1 goriilmektedir (Cetin ve Ercan, 2008). Dolayisiyla genel anlamda kurumlar
acisindan katkinin pozitif oldugu ancak kurumdan kuruma farklhilik arz ettigi, 6grenciler
acisindan ise farkli sorunlarin yani sira uyum sorunlarinin da var oldugu séylenebilir.
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Sunu da ifade etmek gerekir ki, 6grencilerden bir kismi, kurumlarinin kendilerine 6grenim
asamalariyla ilgili damisabilecekleri ve goriis alabilecekleri ya da kurumun ihtiyaglar
dogrultusunda kendilerini yo6nlendirebilecek bir danisman atanmasi gerektigi ve bu
danismalarin yetkin olmasi gerektigine dikkat cekilmistir (Aktekin ve Tekben, 2019). Bu
durum bir taraftan kurum tanmitimimi bir taraftan da ogrencilerin dogru bilgilendirme ve
yonlendirmelerle zaman kaybini 6nleyecek ve etkin bir egitimin gerceklesmesine katki
saglayacaktir. Biitiin bunlar dikkate alindiginda YOK ve MEB burslar1 devam edilebilir, ancak,
harcamalar, mali denetim ve bunlarin karsiliginda istenen verimliligin ve yetkinligin tilkenin
istedigi insan kaynaklar1 agisindan saglanip saglanmadiginin denetlenmesi gerekmektedir.

Son yillarda doktora egitiminin diinyada 6nemi artmakta ve gelecegin meslekleri, endiistri ve
sanayideki gelismelere bagh olarak reforme edilmeye baslandigi gorilmektedir. Yurtdisi
lisansiistii burs politikas1 gerek YOK gerek MEB tarafindan zaman zaman yeniden formiile
edilmistir. Nitekim gonderilen 6grencilerin egitimleri sonunda goérev alacagi kurumlarin
onceden belirlenmesi, yurtdisinda kalinan siirenin iki kat1 kadar zorunlu hizmet yiiklenmesi,
yurtdisi egitimine gonderilmeden once yabanci dil problemi olan 06grencilere yurticinde
kurslarin verilmesi gibi formiiller yer almistir (Kula¢g ve Calhan, 2013). Bu cercevede hem
akademik hem de bazi kurumlarda gorev alacak seckin dgrenciler de yetistirilmistir. Ancak
izlenen yurtdisi 6grenci politikalarinin basarisiz oldugu ve bursiyer 6grencileri sikintiya
soktugu elestirileri de vardir (Kulag ve Calhan, 2013). Bu acidan belirtilen sorunlara daha
koklii ¢oziim yaklasimlart sunmak gerekir. Ozellikle doktora egitimlerinin giincellenmesi ve
yurtdisina génderilen YOK ve MEM Ogrencilerinin génderilis amaclar1 ve déniislerinde katki ve
yetkinliklerine iliskin calismalar yapilmasi gerekmektedir. Sayisal verilerin artmasi buna
iliskin ayrilan kaynagin da etkin ve verimli kullanilmasini gerektirir. MEB’in burslu olarak
gonderdigi 6grenci sayis1 1929-2019 yillan arasinda yliksek lisans ve doktora ¢alismalari icin
10.933 iken 2002 yilindan sonraki dénemde 20.473 olmustur. Burs programina hangi
alanlarda ve hangi {iniversitelerimiz adina &grenci gonderilecegi YOK tarafindan
belirlenmektedir. Bu 6grencilerin ¢ogunlugu Bat1 Avrupa ve ABD olmak iizere diinyanin bir¢cok
tilkesinde 6grenim gérmektedir. 2020 yili itibari ile 46 iilkede 124 tiniversite ve 34 farkli kamu
kurumu adina; basta Saglik ve Tip Bilimleri (527), Enerji (421), Egitim Bilimleri (344), Hukuk
(307), Ulke / Bolge Calismalar1 (257), Ziraat ve Tarim (248), Bilgisayar Bilimleri (218) olmak
lizere pek cok farkh alanda toplam 4.440 6grencinin bu program kapsaminda yer aldigi
gorulmektedir. Bu 6grencilerin %43’linilin kiz, %57’sinin erkek oldugu da goériilmektedir.

SONUCLAR ve TARTISMA

Lisansiistii egitim alana 6zgl yenilik¢i uygulamalari, 6lgek ve yontem gelistirmeyi, AR-GE ve
slirdiiriilebilir kalkinma siirecini destekleyen ve bu yonleri itibariyle hem akademik hem de
toplumsal, ekonomik ve siyasal c¢iktilari olan énemli bir siirectir. Bu alanda akademik kalitenin
artirilmas1 o6zellikle nitelikli insan yetistirmeye doniik programlarda kurumlar arasinda
koordinasyonun saglanmasina baghdir.

Lisansiistii egitimi yarida birakmanin nedenleri iizerine yogunlasilmali, 6zellikle akademik
kariyerin icinde olan akademisyenler yoniinden kadro beklentilerine dair sorunlar
coziilmelidir. Bir yilda 3.000’den fazla doktora adayr arastirma gorevlisini Dr. Ogr. Uyesi
kadrolarina yerlestirememis olmaya dair kapsamli bir arastirma ve ¢6ziim getirilmesi
gerekmektedir. Bu kapsamda arastirma gorevliligine alim siirecinden baslayarak, lisansiistii
egitim siireci, tez yazimi ve arastirma gorevlilerinin kurum ig¢i idari is yiikii gibi konular
titizlikle ele alinmali, akademik gelisimi aksatan yonler tespit edilerek ¢oziimler
gelistirilmelidir. Yine arastirma gorevlilerinin yetistirildigi kurumlarda ortaya c¢ikabilecek
kadro fazlasi ihtimaline karsi yetismis doktorali bilim insanlarinin kadro ac¢ig1 bulunan farkh
ylksekogretim kurumlarina naklen atamalarinin gergeklestirilmesi yoniinde yasa diizeyinde
calismalar yapilmalidir. Bunun yaninda ¢ogu zaman o6zliikk haklar1 baglaminda maaslar
glindeme getirilse bile akademisyenlerin tayin, es durumu, becayis gibi 657 sayili1 kanunda
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devlet memurlarina sunulan haklardan mahrum kalmasina neden olan mevzuat da gézden
gecirilmeli ve is giivencesi, aile biitiinliigii gibi akademisyenin sosyal ve psikolojik haklar1 da
glivence altina alinmalidir. Bu alanlarda yapilacak saha calismalar1 vasitasiyla taleplerin
belirginlestirilmesi yararl olabilir.

Ote yandan ozellikle tezli ve tezsiz yiiksek lisans programlarindaki 6grenci sayilar1 goriiniiste
diisiik olsa da 6gretim elemani basina diisen 6grenci sayilar1 karsilastirmali ele alindiginda bu
alanda bir yigilmanin oldugu goriilmektedir. Bu kapsamda tipki Doktora programlarinin
acilmasina iliskin sartlara getirilen kisitlamalara benzer sekilde yiliksek lisans programlari
acilmasi ve agik programlarin 6grenci alimini stirdiirmesi i¢in anabilim dali diizeyinde 6grenci-
akademisyen miisterek yayin ve proje yapma zorunlulugu gibi belli kriterlerin getirilmesi
Onerilebilir. Ayrica danisman ve Ogrenci arasindaki iligkileri diizenleyecek, karsilikli
baglayicihg: olan, ingiltere ve Japonya’min cesitli iiniversitelerinde uygulanan “akademik
danismanlik so6zlesmesi” uygulamasina gecilerek yetki ve sorumluluklar seffaf bicimde
taraflara bildirilebilir. Bu durum tez yazim siirecinin daha agik ve sinirlar1 belirli sekilde
yonetilmesine katki sunabilir.

Yurtdisina lisansiistii egitimlerde akademik kazanim ve yetkinliklerin tlilkeye aktarilmasi ile
ilgili 6grenciye yapilan yatirnmin gozden gecirilecegi bir politika izlenmelidir. Milli Egitim
Bakanligi ve Yiiksekdgretim Kurulu arasinda koordinasyon gili¢clendirilerek bu siirecin
biirokratik yoniinden ¢ok akademik kalite o6ne ¢ikarilmalidir. Yurtdisina gonderilecek
ogrencilerin egitimi ile ilgili alternatif modeller gelistirilmelidir. Ulkenin ve {iniversitelerin
ihtiya¢ duydugu akademik insan kaynaklar1 saglikli planlanmalidir. Merkezi programlar ile
yurt i¢ci ve yurtdisinda lisansiistii egitim goren akademisyenlerin aldiklar1 egitimle iliskili
programlarda istihdam edilmesine 6zen gosterilmelidir. Ilgili kisiler lisansiistii egitim icin
hangi program kapsaminda egitime gonderildi ise yine ayni program kapsaminda istihdam
edilmeli, kontenjanlar programlarin ihtiyaglarn dogrultusunda talep edilmeli ve bu durum
akademik danismanlar tarafindan titizlikle takip edilmelidir. Bu amagla yurtdisindaki egitim
merkezleri iilkeler bazinda dagitilmak yerine alanlar bazinda kategorize edilmeli, burslu
ogrencilerin kendi kabullerini almasi yerine MEB ve YOK tarafindan akredite edilmis belli
sayidaki lilke ve tiniversitelerde egitim almalari saglanabilir. Boylelikle bursiyerin baslangi¢ctan
son ana kadar lisansiistii diizeyde hangi alanda egitim gorecegi, hangi liniversiteye gidecegi
belirlenmis olacaktir. Bu kapsamda daha o6nce yapilmis protokol ve anlagmalarin
glincellenmesi anlamli olacaktir.

Boylesi etkin bir planlama, hem mali imkanlarin daha etkin ve verimli kullanilmasini, hem de
nitelikli insan giiciiniin yurda doniiste ihtiyag¢ duyulan alanda istihdam edilmesini
saglayacaktir. Hangi diizeyde yurtdisina gonderilirse gonderilsin adina gonderilen kurumlarin
tanitici organizasyonlar yapilarak, bu kamu kurum ve kuruluslarina katkilarinin artirilmasi
saglanmalidir. Yurtdisinda egitim alanlarin ders ve miifredatlar1 takip edilmeli ve tlke
acisindan faydali olan egitimleri almalar1 saglanmalidir. Yurtdisindan doniislerinde istihdam
edilecek kadro ve atamalarinin buna gore yapilmasi ve uyum siirecinin saglikh yiiriitiilmesi
saglanmalidir. Biitiin bunlar dikkate alindiginda 6zellikle doktora egitimi ile egitim, arastirma
ve inovasyon arasinda gli¢li baglarin oldugu tlkelerin ekonomik, bilimsel, teknolojik ve sosyal
yapilarinin gelismesinde, ilerlemesinde biiyiik rol sahibi oldugu hesaba katilarak uluslararasi
isbirliklerin giiclendirilmesi gerekmektedir.
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Abstract

The primary objective of this study is to address the problems that arise at different stages of graduate
education, the approaches to solving these problems, and their implications for academic quality. In this
context, the study focuses on the areas of concern in graduate education in terms of current legislation,
examples of practices in our country and around the world, and the fundamental principles of education
developed and agreed upon internationally, particularly the Salzburg Principles, and the factors that need
to be considered when addressing solutions for these areas. In particular, many issues are analyzed in
terms of content and system, such as how factors such as infrastructure problems related to education,
financing problems, methodological problems, adaptation to change, level of interest, academic
competence, student-advisor relationships, and digitization affect academic quality, and how the human
resources trained should be connected to society. Identifying the problems that arise in graduate
education and seeking solutions to them is important. In this study, based on a descriptive method using
literature review, problem areas were identified in terms of the sustainability of graduate education
quality and, consequently, the provision of academic quality and competence. These areas include staffing
issues, high student-to-faculty ratios and heavy advising loads, lack of quality graduate education, and
post-doctoral workforce loss. The study proposes solutions to these problems, including establishing
regional centers of expertise to train doctoral scientists, formalizing advisor-student relationships through
contracts based on the model seen in Europe, and focusing on standard staffing and appointment practices
to resolve staffing issues for doctoral faculty members in academia.

Keywords: higher education, graduate education, quality in education, academic competence.

INTRODUCTION

It's clear that there's a direct relationship between a country's level of education and its level of
development. It's especially important to possess qualified human capital, conduct in-depth
research, and recognize that knowledge, as a fundamental force, shapes the world. In a
globalizing world, knowledge has no specific location; how and within what framework it's
received, and its implications for society, are more important than where it's located. Therefore,
when restructuring a country's education policies, it's crucial to draw on exemplary practices
from other countries and to align these practices with the country's established academic
structure and culture.

In this context, graduate education, which is shaped as an academic activity that goes beyond
teaching and disseminating scientific knowledge and aims to generate it itself, and the resulting
theses, along with the academic development of their authors, contribute to the social and
scientific fields. Among the primary considerations for academic competence are the adaptation
of exemplary practices that will increase the efficiency of both the academic and thesis phases in
graduate education, and the continuation of quality and reform efforts. The number of higher
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education graduates in Turkey is increasing annually, and the ratio of graduates to the total
population is approaching the OECD average. By 2024, the ratio of higher education graduates to
the total population is 44.9%, while the average for OECD countries in this field is 47.4%
(National Education Statistics, TurkStat).

To encourage the development of qualified scientists in our country, academic training
programs continue to be implemented both domestically and internationally through
scholarships from the Ministry of National Education (MEB) and the Council of Higher Education
(YOK). However, the human resources trained under these scholarship programs must undergo
a curriculum aligned with the needs of the country and contribute to these needs through
projects, publications, and theses. It is clear that the programs implemented within both
institutions require restructuring in this regard.

According to data obtained from various sources, within the scope of the "Law No. 1416 on
Students to be Sent to Foreign Countries," enacted in 1929 with the aim of training qualified
individuals, 15,087 students were sent for education abroad between 1929 and 2023. This data
was determined based on a field study conducted on the Ministry of National Education (MEB)
YLSY scholarships (Aktekin and Tekben, 2019) and the 2014-2023 Term Report of the General
Directorate of Higher Education and Overseas Education
(https://yyegm.meb.gov.tr/meb_iys_dosyalar/2024_12/31164741_ylsy_20142023donemrapor

u.pdf). An earlier study (Glimiis and Gokbel, 2012) stated that the number of students sent
abroad to close the academic gap has not reached the desired level. It is clear that there has been
an acceleration in this regard in recent years. However, the extent to which the graduate
students' expected goals are being achieved is another issue; similar issues also apply to YOK
scholarships. Therefore, both domestic and international graduate education and training
programs need to be restructured in terms of cost, quality, and social benefit. This study
examines the problems and solutions related to graduate education and training programs
within the context of academic competence and the production of effective human resources. In
this context, after providing a brief conceptual framework, the aim is to analyze the problems
and solutions and develop recommendations.

Purpose of the Research

The aim of the research is to evaluate the literature on postgraduate education that has
developed over the years and to reveal the problems encountered in postgraduate education
and qualified human resources training programs in the light of current data and to propose
solutions.

Postgraduate education refers to a process in which candidates who have completed their
undergraduate studies and meet certain requirements acquire in-depth knowledge specific to
their field and acquire expertise through research. Within this process, academic competencies
and achievements are expected, such as professional and academic development, making an
original contribution to the scientific field, applying a given method to a specific field, or
developing a new method. These achievements serve the secondary purposes of generating
scientific knowledge, using information effectively, contributing to the academic field, meeting
national goals and expectations, and raising the overall development level of the country. In this
context, universities, starting with the departments and institutes offering postgraduate
education, have significant responsibilities. It is particularly important that theses, the final
output of postgraduate education, are produced by scientists possessing the aforementioned
competencies and achievements and that they meet the needs and expectations of the country to
some extent. In addition to conferring a title, theses produced should serve functions such as
innovating science, developing new scientific methods (Karaman and Bakirci, 2010), equipping
students with academic competencies, and pioneering social development (Karaman and
Bakirci, 2010). For the goals of developing individuals with original ideas, high self-confidence,
and a commitment to scientific innovation and change—generally stated in the university's
vision and mission, and defining the institution's objectives and student typology—to become a
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reality beyond mere desires and wishes, education must be nurtured in terms of societal values
and expectations, and science must be recognized as a necessity.

METHODOLOGY

The study employed a literature review and descriptive method. Articles, books, reports,
compilations, and other studies related to the problems encountered in graduate education in
national and international literature were examined to identify common themes. Then, based on
current data from official institutions such as the Council of Higher Education (YOK), TUIK
(Turkish Statistical Institute), and the Ministry of National Education (MEB), and on issues
arising from recent processes, the fundamental problems observed in graduate education today
were identified, and solutions were proposed to address new challenges arising from changing
conditions.

FINDINGS

Both international and national studies emphasize the contribution of education policies to the
public good, encouraging their impact on social renewal, and increasing the strategic
effectiveness of education policies. Findings from studies on the sustainability of graduate
education in Australia, Canada, the United Kingdom, and the United States, as exemplified below,
indicate that academic and non-academic support needs are important factors influencing the
characteristics and motivations of graduate students, as well as economic and political
challenges. Further research is needed in this regard (Higgins and Thomas, 2016; Annelin and
Bostrom, 2024; Abo-Khalil, 2024). For example, it is stated that financial concerns should not
negatively impact graduate education.

In a study conducted on a sample of 20 countries, 112 universities, and 170 educational
programs to determine how education policy is understood, taught, and implemented as a
postgraduate educational discipline in the European context (Eguizabal et al., 2013), the results
highlight the difficulty of critically addressing the issues affecting education policy in this
context, given the dispersed nature of education policies. Furthermore, attention is drawn to the
complex nature of education policy, the relationship between the right to education and
institutional structures, the focus of education policies and systems on development and
cooperation, the behavior of actors in the context of globalization, different educational models,
socialization and internal acculturation, national and supranational educational decisions, and
especially the mechanisms contributing to curriculum policy and pedagogical regulation. It is
also emphasized that postgraduate education should be re-planned in order to strengthen
university-industry cooperation in both European and Asian developed countries , to re-
program higher education programs by taking into account the needs of industry, and to provide
financial support within this framework (Johnson, 2009 as cited in Ibis, 2014).

As in many countries, Tiirkiye, as well as many other countries, is plagued by various problems
in graduate education. Academic publications, detailed below, have identified these issues over
the years and attempted to offer solutions. Some of the problems commonly discussed in these
studies include inadequate faculty numbers and qualifications, deficiencies in equipment, course
materials, and academic interest and competence. Despite the increase in faculty members and
universities, the persistence of these deficiencies over the years indicates the need for reform.
Furthermore, studies highlight the quality of graduate education, administrative issues,
restrictions on participation in scientific meetings, thesis advising problems, technical
infrastructure deficiencies, foreign language proficiency, financing issues, thesis and seminar
process issues, and inadequate library services. In particular, the inability to produce scholarly
work, or the resulting disparity in social utility, and the increasing emphasis on graduate
education as a tool for obtaining titles rather than acquiring knowledge or gaining scientific
depth, are all indicators that, even as graduate education grows quantitatively, it is facing a
qualitative decline.

In today's world, where the need for restructuring is discussed in almost every field, it can be
argued that this issue has become even more crucial in terms of the raison d'étre and functions
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of higher education institutions. There is a widespread belief that qualified human resources can
be provided through postgraduate education after undergraduate education, and that acquiring
an effective and competent workforce in the fields of science and the arts can be achieved
through this approach. Graduate education, unlike undergraduate education, cultivates highly
specialized personnel with a more concentrated level of knowledge and competence, and
cultivates the nation's faculty and researchers (Karaman and Bakirci, 2010). Therefore, a higher
education infrastructure is needed that addresses significant challenges for graduate programs,
students, and educational programs, including insufficient academic advisors, a lack of resources
and infrastructure for research, and difficulties related to students' theses and course loads. In
particular, policies such as faculty training, the efficient use of resources, and the improvement
of program structures must be implemented (Karaman and Bakirci, 2010; Seving, 2001).

Senses emphasizes the need for policies that will promote equal opportunities in education and,
in this context, recommends the development of policies that prioritize quality over quantity and
prioritize the specialization of higher education institutions (Senses, 2007). Another study,
arguing that the legal structure of institutes hinders the development of their academic work,
recommends that institutes be granted the autonomy to determine their independent staff and
field of study (Bozan, 2012). Bayar and Duran also emphasize the need for institutes to become
autonomous, highlighting the inadequacy of faculty members' field knowledge and skills, and
emphasizing that a significant portion of students employed outside of academia tend to
abandon their academic careers. The authors suggest that institutes should implement student
admission criteria and evaluation through objective field-based exams (Bayar and Duran, 2019).
In their study examining the reasons for student absenteeism in graduate studies, Coruk,
Cagatay, and Oztiirk identified the primary culprit as a loss of motivation due to students'
employment outside of academia, the challenging working conditions, and the schedules held
during working hours. While no radical reforms were proposed to address these issues,
measures were suggested for more effective communication, coordination between institutes
and departments, and improved advisor-student relationships (Coruk et al., 2016).

Another study (Ibis, 2014) highlighted three dimensions of problems related to graduate
education: academic, institutional, and personal. The primary academic problem is the lack of
advisors, as well as the low student qualifications. Students' low problem-solving and learning
skills, in particular, reduce the quality of education. Organizational problems, of course, also
contribute to this. In particular, inadequate infrastructure, structural problems such as
insufficient resources allocated from the national income to universities and R&D, deficiencies in
internationalization and the mobility of doctoral students, and problems related to the quality of
doctoral education are considered important factors. Furthermore, personal issues such as
candidates' inadequate preparation for graduate education, financial difficulties, ineffective
curricula, and difficulties in adaptation are also considered significant factors. Therefore, it is
evident that legal and structural policies are needed to place greater emphasis on graduate
education, increase resources, and ensure doctoral quality at international standards (ibis,
2014).

A field study (Ozmen and Giig, 2013) examining the problems, challenges, and coping strategies
of doctoral students identified the most significant problems as inadequate advisors, excessive
workload, and insufficient time for academic work. Students were observed to generally struggle
to develop strategies to address these challenges. This could be attributed to the fact that a
significant portion of doctoral students work in the private sector and typically only have time
outside of working hours, which is insufficient. Considering all of this, policies that can
contribute to the further development of graduate education, especially doctoral education, are
necessary.

Qualified human capital is ensuring foreign language proficiency before starting graduate
education. Another study (Karadag & Ozdemir, 2017) considering the opinions of faculty
members and doctoral students regarding the doctoral education process in Turkey found
problems with student admission and advisor assignment, coursework and thesis management,
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and the high number of students and faculty members (see Table 1), as well as inadequate
infrastructure, all contribute to a decrease in quality. To address these challenges, advisor
selection and training, program flexibility, and student support mechanisms must be
strengthened (Ozmen & Giig, 2013; Karadag & Ozdemir, 2017). Specifically, to improve the
quality of doctoral education, program objectives need to be updated to incorporate 21st-
century skills, advisor qualifications need to be standardized, and models for improving student-
advisor communication need to be developed.
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Figure 1. Number of Students Receiving Higher Education in Tiirkiye (Source: Higher Education
Statistics Bulletin,statik.yok.gov.tr)

If a quantitative evaluation is to be made based on the statistics shared by the Council of Higher
Education, although the number of students seems significant, especially in terms of Figure 1,
when Table 1 is examined, it is observed that there is an excessive increase in the number of
graduate students when the number of students per faculty member is calculated.

Table 1. Current Number of Students per Faculty Member as of 2024-2025 (Created by the
Authors Using YOK Statistics, Source: Higher Education Information System, statistic.yok.gov.tr)

Undergraduate Master Doctorate
Professor 70.81 10.27 2.90
Associate professor 110.77 15,16 4.31
Assistant Professor 71.3 9.76 2.78
Res. Asst. 75.48 10.33 2.94

The number of graduate students per faculty member in each title is more than 10 (See Table 1).
This situation would make it questionable whether these academics would exercise the expected
care and provide sound advising, particularly in the writing of their master's theses. Reducing
this number by at least half would be beneficial. In this context, similar initiatives to the quota
reduction implemented by the Council of Higher Education (YOK), particularly after the 2025
YKS exam, could be considered for the graduate level.
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Figure 2. Number of Academic Staff by Title (Source: Higher Education Statistics
Bulletin,statik.yok.gov.tr)

An examination of Figure 2 reveals the change in faculty numbers by title over the last two
academic terms, particularly in the numbers of Research Assistant and Assistant Professor
positions. While the number of Research Assistants decreased by approximately 4,000 during
one academic term, the number of Assistant Professors increased by only 862. This suggests that
over 3,000 research assistants either failed to complete their graduate studies or, even if they
did, were unable to secure academic positions.

There is no clear data available to determine whether the shortage is due to research assistants
who failed to graduate or those who left academia. Therefore, it is crucial to thoroughly
investigate this high number of shortages. If this high shortage is due to reasons such as
resignation or discontinuation of academic careers, it can lead to despair and frustration among
aspiring scientists, especially those undergoing the arduous process of graduate education. If
this shortage is due to research assistants who failed to complete their graduate studies, then
the factors preventing these research assistants from completing their education must be
examined and investigated.

A field study conducted with 105 doctoral students from various universities emphasized the
need for supply-demand equilibrium policies in higher education planning to ensure the efficient
employment of doctoral graduates in the labor market (Akpinar and Kuday, 2019). Another
similar study identified problems in doctoral education as lack of leave, increased workload, loss
of motivation at work, mobbing, and failure to evaluate them in their field of study. The
development of policies to provide flexible working life opportunities for graduate students was
emphasized (Ciftci and Akbasli, 2024). Furthermore, it can be argued that working graduate
students, especially those who pursue doctoral education, view their doctoral education as an
"additional opportunity " or "nice-to-have" rather than as their primary goal. Indeed, the
completion rate of those who begin their doctoral studies is quite low. It can be argued that a
different situation is beginning to emerge for academics. There is a general consensus that the
main reason for this inability to allocate the necessary attention and time is academics' lack of
personnel rights, which in turn lead to them filling time that should be devoted to academic
work and the training of graduate students with other external work commitments. Indeed, a
study on the problems and proposed solutions to research and graduate education in Tiirkiye
(Cakmak, 2023) noted problems with the vision of graduate education, the duration and pace of
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work, and graduate learning outcomes. It also noted that there was a need for new and
innovative ideas, but also a lack of motivation and self-confidence to generate new and original
ideas, and factors such as pessimism and hopelessness caused by intolerant attitudes and
approaches from advisors and faculty members. It also highlighted doctoral education in
particular. In addition to these problems, the curriculum and course content were outdated and
lacking in innovation, serving only as a means of transferring knowledge. Professors were either
unable to teach courses or did not actually teach them. This led to scientific corruption and
ethical issues, and an approach focused on salary rather than scientific teaching (Cakmak,
20223). This situation leads to students experiencing hesitation when choosing advisors during
their graduate studies, a lack of understanding of exam content, and encountering
inaccurate/incomplete guidance. The disorganization of course schedules, the ambiguity of
course content, and systemic glitches lead to significant alienation and demotivation. Therefore,
better planning of course processes, consideration of student feedback, improvement of the
management system, reduction of homework load, extension of course periods, ensuring course
continuity, providing opportunities to meet advisors before starting their studies, and
systematic improvements are necessary (Sevim, 2024). Therefore, while there are multifaceted
approaches to both the problems and their solutions, it can be argued that the process also
requires a restructuring in terms of political, structural, legal, and operational aspects.

While curricula in postgraduate education vary from country to country, there is a need for
universally accredited curriculum structures. Curricula should be more flexible, student-
centered, and integrated with digital content, taking into account all educational processes from
secondary and undergraduate levels to postgraduate education. While there are different types
of curricula, such as the "ideal curriculum," the "official curriculum," the "perceived curriculum,"
the "operational curriculum," and the "experiential curriculum,” it can be argued that the "ideal
curriculum” needs to be constantly restructured based on time, process, and developments.
Considering the "formal" and "informal" dimensions of education, it becomes clear that
educational techniques must be subject to an outcome-focused transformation, encompassing
both theory and practice (Cincioglu, 2011). For this process to transform into an effective and
productive human resource, the spirit of education and societal values must be considered, as
much as educational methodologies.

Curriculum design should include themes such as online learning, inclusivity, and sustainability,
alongside formal education, focusing particularly on the structural nature of education, the role
of faculty, and interdisciplinary approaches. The academic community's approach to education,
educational culture, educational environment, and the realistic nature of academic activities
should be considered, diverse learning methods for students should be considered, the messages
to be conveyed as a "hidden curriculum" should be planned, and the aims and objectives of
global developments should be accurately interpreted.

Students pursuing postgraduate education may seek this training for various reasons. These
reasons can be categorized as academic and other. Completing this training is a professional
obligation for an academic. However, among the "others," many factors can influence this,
including professional careers, hobbies, institutional demands, procedures for assuming
managerial positions in various institutions, and particularly "Job Opportunity and Economic
Contribution," "Individual Utilitarianism," "Personal Development,” "Academic Career,"
"Professional Development,” "Opportunity to Build Social Relations," "Achieving Social Status,"
and "Transition to a Different Sector” (Naz et al. 2016). Indeed, while 4,000 people completed
master's degrees in 1990, this number is approximately 347,000 today (See Naz et al. 2016; See
also Table 2). Adding doctoral degrees to these, there are approximately 445,000 graduate
students. Moreover, when education abroad with MEB and YOK scholarships is added, the
number increases even more.

To develop competent human resources for graduate education abroad and, in particular, to
enhance the competencies of educators needed by the academic community, both the Council of
Higher Education (YOK) and the Ministry of National Education (MEB) send students abroad at
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different times, taking into account the needs of universities and public institutions. The MEB
has been sending master's and doctoral students abroad since 1929 to train faculty members, in
accordance with Law No. 1416 on Students to be Sent to Foreign Countries. While international
education fosters academic proficiency, work discipline, social and cultural gains, and self-
confidence through foreign language skills, there are concerns about how effectively institutions
utilize these training areas. The lack of necessary coordination, motivation, and oversight has
consistently delayed the identification of problems and their solutions (Glimiis and Gokbel,
2012). Therefore, the contributions of graduate students who receive their education abroad to
their institutions must be addressed. A study (Aktekin and Tekben, 2019) found confusion
regarding the contributions of international scholars to their institutions. Indeed, it was
suggested that some of these scholars contribute to institutions affiliated with international
organizations in terms of foreign language proficiency, while others make no contributions or
offer no additional contributions. However, it was observed that these scholars' contributions to
the institutions are primarily grammar-based, with some scholars working in technical R&D and
project departments. Other scholars, however, stated that they are unable to contribute to their
institutions at all, are unable to find a position suitable for their education abroad, and are stuck
in routine work. In this context, the contributions and challenges faced by students can vary. For
students, it can be said that many contributions are made, including academic competence, a
better education, foreign language proficiency, work discipline, technical gains, self-confidence,
exposure to different cultures, and networking. However, students may experience some degree
of adjustment difficulties upon returning from abroad, with various reasons cited, including
being assigned to different units and being neglected throughout their studies (Aktekin &
Tekben, 2019). Another study found that students who stayed abroad with their families and
studied also faced different challenges, such as adaptation, living spaces, and language barriers
(Cetin & Ercan, 2008). Therefore, it can be said that the overall contribution from institutions is
positive, but varies from institution to institution. For students, adaptation challenges are also
present, along with various other challenges.

It's also worth noting that some students emphasized that their institutions should assign them
a competent advisor who can consult and advise them on their educational progress or guide
them according to the institution's needs (Aktekin and Tekben, 2019). This will not only
promote the institution but also prevent time loss for students by providing accurate
information and guidance, contributing to an effective education. Considering all of this, YOK and
MEB scholarships can be continued, but expenditures, financial audits, and the resulting human
resources requirements need to be monitored to ensure the desired efficiency and competence.

In recent years, the importance of doctoral education has increased globally, and it appears to be
undergoing reformulation in response to future professions, industry, and developments in the
industry. The international graduate scholarship policy has been periodically reformulated by
both the Council of Higher Education (YOK) and the Ministry of National Education (MEB).
Indeed, these policies include predetermining the institutions where students will work after
their studies, imposing compulsory service twice the length of their stay abroad, and providing
domestic courses for students with foreign language difficulties before they are sent abroad
(Kula¢ and Calhan, 2013). Within this framework, outstanding students who will work both in
academia and in some institutions have been trained. However, there is also criticism that the
current international student policies are unsuccessful and create difficulties for scholarship
students (Kula¢ and Calhan, 2013). Therefore, more radical solutions to the problems identified
are necessary. In particular, doctoral education programs need to be updated, and studies
should be conducted regarding the purposes of sending YOK and MEM students abroad and their
contributions and competencies upon their return. Increasing data necessitates the effective and
efficient use of allocated resources. The Ministry of National Education (MEB) sent 10,933
students on scholarships for master's and doctoral studies between 1929 and 2019, rising to
20,473 in the period after 2002. The Council of Higher Education (YOK) determines the fields
and universities that will be eligible for the scholarship program. The majority of these students
are studying in many countries around the world, including Western Europe and the USA. As of
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2020, a total of 4,440 students were enrolled in this program in various fields, including Health
and Medical Sciences (527), Energy (421), Educational Sciences (344), Law (307),
Country/Regional Studies (257), Agriculture and Farming (248), and Computer Science (218),
from 124 universities and 34 different public institutions in 46 countries. 43% of these students
are female and 57% are male.

RESULTS AND DISCUSSION

Postgraduate education is a crucial process that supports field-specific innovative practices,
scale and method development, R&D, and sustainable development processes. These aspects
contribute to both academic and social, economic, and political outcomes. Improving academic
quality in this field depends on ensuring coordination among institutions, particularly in
programs designed to develop qualified individuals.

Focus should be placed on the reasons for graduate education dropouts, and issues related to
tenure expectations, particularly for academics already in academia, should be resolved. A
comprehensive investigation and solution must be developed regarding the failure to place over
3,000 PhD research assistants annually as Assistant Professors. In this context, issues such as the
graduate education process, thesis writing, and the internal administrative workload of research
assistants should be meticulously addressed, starting with the recruitment process for research
assistantships. Factors hindering academic development should be identified and solutions
developed. Furthermore, to address the possibility of a surplus in institutions where research
assistants are trained, legislative efforts should be undertaken to facilitate the transfer of trained
PhD scientists to other higher education institutions with vacant positions. Furthermore, while
salaries are often addressed in the context of personal rights, the legislation that deprives
academics of rights granted to civil servants under Law No. 657, such as those related to
transfer, spousal status, and employment, should also be reviewed. The social and psychological
rights of academics, such as job security and family integrity, should also be safeguarded. It may
be useful to clarify the demands through field studies in these areas.

On the other hand, while the number of students, particularly in thesis and non-thesis master's
programs, is apparently low, a comparative analysis of the number of students per faculty
member reveals a backlog in this field. In this context, similar to the restrictions imposed on the
conditions for establishing doctoral programs, it is recommended that certain criteria be
introduced at the department level, such as requiring student-faculty joint publications and
projects at the department level, to ensure the continued enrollment of master's programs and
open programs. Furthermore, a mutually binding "academic advisory contract,”" implemented in
various universities in the UK and Japan, could be implemented to regulate the relationship
between advisor and student, transparently communicating authority and responsibilities to
both parties. This could contribute to a clearer and more defined management of the thesis
writing process.

A policy should be implemented to review student investment in graduate studies abroad,
particularly regarding the transfer of academic achievements and competencies to the country.
Coordination between the Ministry of National Education and the Council of Higher Education
should be strengthened, prioritizing academic quality over the bureaucratic aspects of this
process. Alternative models for the education of students sent abroad should be developed. The
academic human resources needed by the country and universities should be planned
effectively. Care should be taken to ensure that academics pursuing graduate education in
Turkey and abroad through central programs are employed in programs related to their
training. Those individuals should be employed within the same program they were sent to for
graduate study. Quotas should be requested based on program requirements, and this should be
meticulously monitored by academic advisors. To this end, instead of distributing these centers
by country, they should be categorized by field, and scholarship students should be allowed to
study at a select number of countries and universities accredited by the Ministry of National
Education and the Council of Higher Education (YOK), rather than requiring their own
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admission. This will ensure that the scholarship recipient's graduate field of study and university
enrollment are determined from the outset to the final stage. In this context, it would be
meaningful to update previously made protocols and agreements.

Such effective planning will ensure both more effective and efficient use of financial resources
and the employment of qualified personnel in needed fields upon return home. Regardless of the
level of the institution being sent abroad, promotional events should be organized to increase
the contribution of these institutions and organizations. Courses and curricula of those receiving
education abroad should be monitored, ensuring they receive training that benefits the country.
Upon their return from abroad, the staff and appointments to be employed and the integration
process should be implemented accordingly, ensuring a smooth transition. Considering all of
this, international collaborations should be strengthened, particularly in countries where
doctoral education, education, research, and innovation have strong ties, and this plays a
significant role in the development and progress of their economic, scientific, technological, and
social structures.
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