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Ozet: Bu arastirmanin amaci, Bat1 Trakya bélgesinde yasayan azmlik grubuna mensup okul
oncesi donemdeki cocuklarin grup ortamlarindaki oyun davranislarini degerlendirmek, bu
davraniglarla sosyal yeterlikleri arasindaki iliskiyi incelemek ve oyun davranislarini etkileyen
degiskenleri belirlemektir. Caligmada, genel tarama modelinin bir alt tiirii olan iligkisel tarama
modeli kullanilmistir. Arastirmanin 6rneklemini, Yunanistan’in Bat1 Trakya bolgesinde yer alan
Giimiilcine ve Iskece illerindeki bes okul 6ncesi kurumuna devam eden 3—4 yas araligindaki 80
azinlik cocugu (45 kiz, 35 erkek) ile 10 okul Oncesi Ogretmeni olusturmustur. Veriler,
“Demografik Bilgi Formu”, “Grup Ortamlarinda Oyun Degerlendirme Araci (PAGS)” ve
“Sosyal Yeterlik ve Davranis Degerlendirme—30 Olcegi (SCBE-30)” kullanilarak toplanmustir.
Veriler SPSS 22.0 programi ile analiz edilmistir. Bulgular, oyun performansi puanlari ile sosyal
yeterlik arasinda giiclii pozitif, oyun performansi puanlar ile kaygi—ice ¢ekilme arasinda ise
orta diizeyde negatif bir iliski oldugunu gostermistir. Oyun performansi ile 6fke—saldirganlik
arasinda anlamli bir iliski bulunmamigtir. Ayrica, ¢ocuklarin oyun davraniglarinin annelerin
egitim diizeyine gore anlamli farklilik gosterdigi; ancak diger demografik degiskenler agisindan
anlaml bir farklilik bulunmadig belirlenmistir.
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GIRIS

Oyun, yalnizca bir bos zaman etkinligi olmanin Gtesine gegen; biligsel, sosyal, duygusal ve kiiltiirel
boyutlar1 kapsayan ¢ok yonlii bir olgu olarak yaygin bigimde kabul edilmektedir. Tiirk Dil Kurumu (TDK,
2023), oyunu belirli kurallara bagh olarak gergeklestirilen, beceri ve zekayr gelistiren ve anlamli etkilesim
firsatlart sunan yapilandirilmis bir eglence bi¢imi olarak tanimlamaktadir. Bu tanim, oyunun yalnizca
gozlemlenebilir davraniglardan ibaret olmadigini, ayni zamanda i¢sel haz igeren bir etkinlik bi¢imi oldugunu
vurgulamaktadir (Hirsh-Pasek, Golinkoff ve Eyer, 2003). Foulquie (1994) ise oyunu, ¢cogunlukla kurallarla
yonlendirilen ve faydaci bir amaci olmayan; haz elde etmenin temel amag oldugu, bilingli olarak segilen
fiziksel ya da zihinsel bir etkinlik olarak tanimlamaktadir. Benzer sekilde Elkind (2007), oyunun igsel
motivasyonla ortaya ¢ikan, goniillii, anlamli ve dogas1 geregi keyifli bir etkinlik oldugunu belirtirken; Miller
(2017) g¢ocukluk déneminde oyunu zorunlu olmayan, iggiidiisel, amagcli, duygusal olarak olumlu, tekrarlayici
ve spontan davraniglar biitiinii olarak tanimlamakta; bunun sosyal yasami siirdiirdiigiinii, zihinsel temsil
gerektirdigini ve sonugtan ziyade siirece odakli oldugunu vurgulamaktadir.

Gelisim psikolojisi ve erken ¢ocukluk egitimi alanlarinda oyun, ¢esitli kuramsal yaklagimlar
cercevesinde ele alinmistir. Klasik kuramlar oyunu ¢ogunlukla fazla enerjinin bosaltilmasi ya da yetiskin
rollerine hazirlik olarak agiklarken, cagdas yaklagimlar oyunun anlam olusturma, sembolik diisiinmeyi
gelistirme ve 6z diizenlemeyi destekleme roliine dikkat ¢ekmektedir (Pellegrini ve Smith, 1998). Sosyokiiltiirel
bakis agisina gore, Ozellikle Vygotsky temelli yaklasimlar oyunu, ¢ocuklarin kiiltiirel araglari ve sosyal
normlari igsellestirdigi temel bir baglam olarak gérmektedir. Cocuklar hayali senaryolar araciligiyla problem
¢ozme ve farkli bakis agilarini anlama becerilerini gelistirmektedir. Bu kuramsal ¢esitlilik, oyunun hem dogal
bir egilim hem de gelisimsel bir gereklilik oldugunu ortaya koymaktadir.

Oyun ¢ogu zaman acgik bir dis hedefe sahip olmasa da bilissel acidan olduk¢a giiclii etkiler
barindirmaktadir. Erken ¢ocukluk doneminde oyun; hayal giicii, yaraticilik ve iist diizey diisiinme becerilerini
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Ercan, 2014; Casby, 2003; Ginsburg, 2007). Norogelisimsel arastirmalar da bu durumu desteklemektedir.
Smilansky, Hagan ve Lewis (1988) ile Rentzou (2014), oyunun sinirsel baglantilar1 giiglendirerek ve sinaptik
gelisimi artirarak beyin gelisimini destekledigini ortaya koymustur. Akranlar1 dinleme, bloklarla yap1 kurma
veya resim ¢izme gibi etkinlikler yeni noral baglantilarin olugsmasim tesvik ederken (Wilson ve Conyers,
2013), Pellegrini (2009) okul cagindaki ¢ocuklarda teneffiis sirasinda oynanan oyunlarin sinif ici dikkat
diizeyini artirdigin1 géstermistir. Bu durum, oyun ile 6grenmeye hazirbulunusluk arasinda dogrudan bir iligki
oldugunu ortaya koymaktadir.

Bilissel katkilarinin yani sira oyun, empati, bakis acis1 alma ve is birligine dayali problem ¢ozme
becerilerini gelistirerek sosyo-duygusal gelisimi de desteklemektedir (Gestwicki, 2011; Zembat, 2013).
Ozellikle grup oyunlari, sosyal yeterligin gelisimi igin oldukga elverisli bir ortam sunmaktadir. Hazar (2000),
oyunun toplumsal yasamin bir mikro modeli oldugunu ve ¢ocuklarin uyum saglayabilmesi igin gerekli
normlar1, degerleri ve iletisim stratejilerini icsellestirmelerine yardimci oldugunu belirtmektedir. Oyun
sirasinda ¢ocuklar, digerlerinin duygularina, hedeflerine, grup rollerine ve ortak kurallara gére davraniglarin
diizenlemektedir (Rubin, Bukowski ve Parker, 2006). Ayrica Hirsh-Pasek ve arkadaglar1 (2003), bu tiir
etkilesimlerin merak, yaraticilik ve genel iyi olus halini artirdigini1 vurgulamaktadir.

Cocuklarin oyun sirasinda kurduklar: etkilesimler yalnizca davraniglarini etkilemekle kalmaz, aym
zamanda kiiltiirel aktarimin da bir arac1 olur. Is birligine dayali oyunlar, hayali rol canlandirmalari ve ortak
problem ¢dzme siirecleri araciligiyla ¢cocuklar anlamlar1 miizakere eder, grup normlarini1 benimser ve ¢atisma
¢ozme becerileri gelistirir. Kiiltiirel agidan ¢esitli ortamlarda bu siiregler daha da 6nem kazanir; ¢iinkii cocuklar
farkli gegmislere, degerlere ve iletisim bigimlerine sahip akranlariyla etkilesime girer. Bu etkilesimler
kapsayiciligr artirabilir, dnyargilar1 azaltabilir ve kiiltiirlerarasi yeterligi gelistirebilir. Bu yoniiyle oyun, hem
bireysel gelisim hem de toplumsal uyum agisindan giiglii bir aragtir.

YONTEM

Bu arastirmanin yontemi, Bat1 Trakya’daki azinlik okul 6ncesi ¢ocuklarinin oyun davranislarini ve
sosyal yeterliklerini inceleme amaglariyla uyumlu olacak sekilde yapilandirilmistir. Arastirma siireci; uygun
Ol¢me araglarinin secilmesi, hedef kitlenin belirlenmesi, gerekli izinlerin alinmasi ve sistematik gézlem ve
degerlendirmelerin gerceklestirilmesini icermektedir. Verilerin ekolojik gecerliligini saglamak amaciyla
gozlemler ¢cocuklarin dogal grup ortamlarinda gergeklestirilmistir. Asagidaki alt boliimlerde aragtirma desenti,
katilimcilar, veri toplama araglari ve izlenen siire¢ ayrintili olarak agiklanmaktadir.

Arastirma Deseni

Bu ¢alismada, genel tarama modelinin bir alt tiirii olan iligkisel tarama modeli kullanilmistir. Bu model,
degiskenler arasindaki iligkilerin yoniinii ve giiciinii, dogal ortamlarinda herhangi bir miidahale olmaksizin
incelemek i¢in uygun bir arastirma desenidir (Creswell ve Creswell, 2018; Karasar, 2016). Arastirma
sorularina yanit verebilmek amaciyla bu desen tercih edilmis; 6zellikle oyun davraniglar ile sosyal yeterlik
arasindaki iliskilerin analiz edilmesi ve demografik 6zelliklere gdore grup karsilastirmalarinin yapilmasi
hedeflenmistir. liskisel tarama yontemleri, giiclii istatistiksel analizlerle birlikte kullanildiginda, dogal olarak
ortaya ¢ikan Oriintiiler hakkinda saglam kanitlar sunmakta ve erken ¢ocukluk egitimi alaninda hem kuramsal
modellerin gelistirilmesine hem de uygulamaya yonelik miidahalelerin planlanmasina katki saglamaktadir
(Bryman, 2016; Cohen, Manion ve Morrison, 2018).

Cahsma Grubu / Evren — Orneklem

Arasgtirmanm katilimcilarini, 2019-2020 egitim Ogretim yilimin bahar doneminde Bati Trakya
bolgesinde yer alan Giimiilcine ve Iskege illerindeki okul éncesi egitim kurumlarina devam eden 3—4 yas
araligindaki azinlik ¢ocuklari olusturmaktadir. Orneklem, bolgede bulunan bes okul 6ncesi egitim kurumuna
devam eden toplam 80 ¢ocuk (45 kiz, 35 erkek) ve 10 okul dncesi 6gretmeninden olugmaktadir. Arastirmaya
dahil edilen ¢ocuklarin demografik 6zellikleri Tablo 1’de sunulmustur.

Tablo 1

Bati Trakya’daki okul oncesi cocuklarin demografik ozellikleri
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Demografik Degisken Kategori n %
Kiz 45 56,3
Cinsiyet
Erkek 35 43,8
3 yas 24 30,0
Yas
4 yas 56 70,0
Tek ¢ocuk 37 46,3
Kardes Sayis1
1 kardes 43 53,7
flkokul 34 42,5
Anne Egitimi Lise 17 21,3
Universite 29 36,3
flkokul 34 42,5
Baba Egitimi Lise 23 28,8
Universite 23 28.8
<30 33 41,3
Anne Yas1 31-35 27 33,8
>36 20 25,0
<30 13 16,3
Baba Yas1 31-35 34 42,5
>36 33 41,3
Orta 45 56,3
SED
Yiiksek 35 43,8
Daha Once Okul Oncesi Egitimi Evet 17 21,3
Alma Durumu Hayir 63 78,8

Veri Toplama Araclari

Veriler; Demografik Bilgi Formu, Grup Ortamlarindaki Oyunun Degerlendirilmesi (GOOD) Go6zlem
Formu ve Sosyal Yeterlik ve Davranis Degerlendirme—30 Olgegi (SCBE-30) kullanilarak toplanmustir.

Demografik Bilgi Formu

Bu form, arastirmaya katilan ¢ocuklarin cinsiyet, yas, kardes sayisi, ebeveyn egitim diizeyi, ebeveyn
yas1, sosyoekonomik diizey ve daha dnce okul dncesi egitime devam etme durumu gibi demografik bilgilerini
toplamak amaciyla gelistirilmistir.

Grup Ortamlarindaki Oyunun Degerlendirilmesi (GOOD) Gézlem Formu

GOOD gézlem formu ilk olarak Lautamo (2012) tarafindan gelistirilmis ve Ahmetoglu, Asik-Oztiirk ve
Acar (2017) tarafindan Tiirkceye uyarlanmistir. Arag, iki ile sekiz yas arasindaki g¢ocuklarin grup
ortamlarindaki oyun performanslarini 6lgmektedir. Olgek, serbest oyun sirasinda miidahale edilmeden
gozlemci tarafindan doldurulmaktadir. Toplam 38 maddeden (6rnegin, “Diger ¢cocugun oyun davraniglarini
ortak oyunun bir parcasi olarak kabul eder.”) olusan dlgek, dort dereceli Likert olarak degerlendirilmektedir
(1 = neredeyse hi¢, zamanin %5’inden az gdzlenir; 2 = nadiren, %5-35 arast; 3 = siklikla, %35-75 arasi; 4 =
neredeyse her zaman, %75’ten fazla). Toplam puanin yiiksek olmasi, oyun performansinin yiiksek oldugunu
gostermektedir. Olgegin orijinal formunda i¢ tutarhilik katsayisi (Cronbach alfa) .98 olarak bulunmus, bu
caligsmada ise .96 olarak hesaplanmigtir.
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Sosyal Yetkinlik ve Davranig Degerlendirme 0l§egi-30 (SYDD-30)

SYDD-30 , LaFreniere ve Dumas (1995) tarafindan gelistirilmis ve Corapg1, Aksan, Arslan Yalcin ve
Yagmurlu (2010) tarafindan Tiirkgeye uyarlanmustir. Olgek, okul &ncesi donemdeki gocuklarin sosyal
becerilerini ve davranis problemlerini degerlendirmektedir. Sosyal Yetkinlik (SY), Kizginlik—Saldirganlk
(KS) ve Anksiyete—ice doniikliik (Al) olmak iizere ii¢ alt boyuttan olusmaktadir. Her alt boyut 10 maddeden
olugsmakta olup, maddeler alt1 dereceli Likert tipi bir 6lgekle degerlendirilmektedir (1 = hi¢cbir zaman, 6 = her
zaman). Olgekte ters puanlanan madde bulunmamaktadir. Olgege 6rnek bir madde: “Sikint1 yasayan bir cocugu
rahatlatir veya ona yardim eder.” Tiirkce uyarlamada i¢ tutarlilik katsayilar1 .88 (Al), .87 (KS) ve .84 (SY)
olarak bulunmustur. Bu calismada ise bu degerler sirastyla .87 (Al), .91 (KS) ve .91 (SY) olarak yeniden
hesaplanmustir.

Veri Toplama Siireci

Arastirma i¢in etik onay, Trakya Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu’ndan
almmustir (Karar No: 29563864-050.04.04-E.458420, 18 Eyliil 2020). Ol¢gme araglarinn kullanimi icin
gelistiricilerden gerekli izinler alinmistir. Veri toplama siireci i¢in Bat1 Trakya Azinlik Kiiltiir ve Egitim Sirketi
aracilig1 ile arastirmaya katilan okul 6ncesi kurumlarindan gerekli izinler temin edilmistir. Velilerden yazil
onam alinmistir. SCBE-30 ve Demografik Bilgi Formu 6gretmenler tarafindan doldurulmus, GOOD Goézlem
Formu ise aragtirmaci tarafindan sinif ortaminda ¢ocuklarin farkinda olmayacagi sekilde serbest oyun sirasinda
dogrudan gozlem yoluyla doldurulmustur. Veri toplama siireci 15 Subat—15 Mart 2020 tarihleri arasinda
gergeklestirilmis ve her ¢ocuk yaklasik 45-60 dakika gézlemlenmistir.

Veri Analizi

Veriler SPSS 22.0 programia aktarilmistir. Analiz 6ncesinde verilerin istatistiksel varsayimlara
uygunlugu kontrol edilmistir. Cocuklarin demografik 6zelliklerini belirlemek amaciyla betimsel analizler
yapilmustir. Carpiklik ve basiklik degerleri incelenmis ve tiim degerlerin —1.96 ile +1.96 arasinda oldugu
gorilmistir (Tabachnick ve Fidell, 2013). Bu nedenle verilerin normal dagilim gosterdigi kabul edilmistir.
Buna bagli olarak parametrik testler kullanilmigtir.

Iki grup arasindaki karsilastirmalar icin bagimsiz 6rneklem t-testi uygulanmis, ikiden fazla grup
kargilagtirmalari i¢in tek yonlii varyans analizi (ANOVA) kullanilmistir. ANOVA sonucunda anlamli fark
bulunmasi durumunda LSD post-hoc testi uygulanmigtir. Anlamlilik diizeyi p < .05 olarak belirlenmistir.
Degiskenler arasindaki iligkileri incelemek amaciyla Pearson korelasyon katsayilart hesaplanmig ve
korelasyonlar su sekilde yorumlanmugtir: .20°den kiiglik = ¢ok diistk, .20—.39 = diisiik, .40—.59 = orta, .60—.79
= yiiksek, .80—1.00 = ¢ok yiiksek (Al-Fahham, 2018; Kilig, 2014).

BULGULAR
Bu boliimde, okul 6ncesi ¢ocuklarin grup ortamlarindaki oyun davraniglari, sosyal yetkinlik, kizginlik—
saldirganlik ve anksiyete—ice doniiklilk puanlarina iligkin betimsel istatistikler ile korelasyon ve grup
karsilagtirma analizlerinin sonuglari sunulmaktadir.
Tablo 2, Bati Trakya’daki okul oncesi ¢ocuklarin Grup Ortamlarinda Oyunun Degerlendirilmesi

(GOOD) Gozlem Formu, Sosyal Yetkinlik (SY), Kizginlik—Saldirganlik (KS) ve Anksiyete—ice doniikliik (Al)
puan ortalamalarim gostermektedir.

Tablo 2

GOOD, SY, KS ve Al puanlarina iliskin betimsel istatistikler
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Degisken N Ortalama SD

GOOD 80 2.709 0.528
SY 80 3.905 1.093
KS 80 2.151 0.982
Al 80 2.387 0.915

GOOD ortalama puan1 (M =2.70, SS = 0.53), ¢ocuklarin dogal grup ortamlarindaki oyun davraniglarinin
ortalamanin iizerinde ve yiiksek performans diizeyine yakin oldugunu gostermektedir (maksimum puan = 4).
Bu bulgu, Tiirkiye’nin farkli bélgelerinde yapilan ve okul 6ncesi ¢cocuklarin oyun davraniglarinin ortalamanin
iizerinde oldugunu gosteren onceki aragtirmalarla paralellik gostermektedir. Sosyal yetkinlik ortalama puani
(M =3.91) orta diizeyde bulunurken, kizginlik—saldirganlik (M = 2.15) ve anksiyete—i¢e doniikliik (M = 2.39)
puanlarinin diisiik oldugu goriilmiistiir. Bu durum, 6érneklemdeki ¢cocuklarin daha yiiksek sosyal yeterlik ve
daha diistik problem davranis diizeylerine sahip oldugunu gostermektedir.

Oyun davraniglart ile sosyal-duygusal degiskenler arasindaki iligkileri incelemek amaciyla Pearson
korelasyon katsayilart hesaplanmistir (Tablo 3).

Tablo 3

GOOD, Sosyal Yeterlik, Kizginlik—Saldirganlik ve Anksiyete—Ice Déniikliik puanlart arasindaki Pearson
korelasyon katsayilar

Degisken GOOD SY KS Al
GOOD —

SY 75%% —

KS —12 T _

Al 58 55 24 —
Carpiklik ~0.984 ~0.332 1.232 1.032
Basikhk 0.875 ~0.231 1.129 1.289

*n <.05, *p <.01

Sonuglar, GOOD ile sosyal yetkinlik arasinda gii¢lii ve pozitif yonlii bir iliski oldugunu gostermistir (r
= .75, p < .01). Ayrica GOOD ile anksiyete—ige doniikliik arasinda orta diizeyde ve negatif yonlii bir iligki
bulunmustur (r = —.58, p < .01). GOOD ile kizgmlik—saldirganlik arasinda ise anlamli bir iligki tespit
edilmemistir (r =—.12, p > .05). Bu bulgular, oyun performansinin artmasinin sosyal yeterligin yiikselmesi ve
kaygi—ige ¢ekilme davraniglarinin azalmasi ile iliskili oldugunu ortaya koyan 6nceki ¢aligmalarla uyumludur.

Sosyal yetkinlik ile kizginlik—saldirganlik arasinda negatif yonlii bir iligki bulunmustur (r = —.46, p <
.01). Benzer sekilde sosyal yeterlik ile anksiyete—ice doniikliik arasinda da negatif yonlii bir iliski saptanmistir
(r=-.55, p <.01). Ote yandan, kizginlik—saldirganlik ile anksiyete—ige doniikliik arasinda zay1f ancak pozitif
yonlii bir iligki belirlenmistir (r = .24, p <.05).
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Bagimsiz 6rneklem t-testi sonuglari (Tablo 4), oyun performansi puanlarinin cinsiyet, yas, kardes sayisi,
sosyoekonomik diizey ve daha dnce okul 6ncesi egitime devam etme durumuna gore istatistiksel olarak anlaml
bir farklilik gostermedigini ortaya koymustur (tiim p degerleri > .05). Anlamh fark bulunmamakla birlikte,
ortalama puanlarin kiz ¢ocuklarinda erkek ¢ocuklara gore ve daha biiyiik yas grubundaki ¢ocuklarda daha
kiigiik yastaki ¢ocuklara gore biraz daha yiiksek oldugu goriilmiistiir.

Tablo 4

Demografik degiskenler icin bagimsiz orneklem t-testi sonuglart

Degisken Grup n Ortalama SS SH t sd p

Kiz 45 2.791 0.519  0.077  1.590 78 .116
Cinsiyet

Erkek 35  2.603 0.527  0.089

3 yas 24 2.673 0.462 0.094 —-0.397 78 .693
Yas

4 yas 56 2.724 0.556  0.074

Tek Cocuk 37 2.675 0.590  0.097 —-0.524 78 .601
Kardes Sayisi

1 kardes 43 2.738 0472 0.072

Orta 45  2.653 0.603  0.090 —1.065 78 .290
SED

Yiiksek 35 2.780 0.408  0.069

Evet 17  2.845 0.212  0.051 1.200 78 234
Okul Oncesi Egitim

Hayir 63 2.672 0.580  0.073

*n <.05, *p <.01
Tek yonlii varyans analizi (ANOVA) sonuglar1 (Tablo 5), oyun performansi puanlarinin yalnizca
annenin egitim diizeyine gore anlaml farklilik gdsterdigini ortaya koymustur (F(2,77) = 5.84, p = .004). LSD

post-hoc testi sonuglarina gore, annesi lise veya tiniversite mezunu olan ¢ocuklarin oyun performansi puanlari,
annesi sadece ilkokul mezunu olan ¢ocuklara gore anlamli derecede daha yiiksektir.

Tablo 5
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Ebeveyn egitim diizeyi ve yasa gére GOOD puanlarina iliskin ortalamalar, standart sapmalar, tek yonlii
ANOVA sonuglart ve etki biiyiikliikleri (n?)

Degisken Grup n Ortalama SD F p n? Post-hoc (LSD)
Anne Egitimi*** flkokul 34 2.489 0.545 5.841 .004** 0.13 2>1;3>1
Lise 17 2918 0.474
Universite 29 2.843 0.451
Baba Egitimi flkokul 34 2.565 0.578 2797 .067 007 —
Lise 23 2.891 0.342
Universite 23 2.740 0.561
Anne Yasi <30 33 2.672 0.613 0.409 .665 0.01 —
31-35 27 2.784 0.322
>36 20 2.668 0.609
Baba Yas1 <30 13 2.433 0.628 2934 .059 0.07 —
31-35 34 2.836 0.467
>36 33 2.686 0.515

*p <.05, ¥*p <.01; *¥**] = [lkokul, 2 = Lise, 3 = Universite

Buna karsilik, babanin egitim diizeyi, annenin yasi ve babanin yasi degiskenlerine goére oyun
performansi puanlarinda anlamli bir farklilik bulunmamustir.

Bu bulgular, annenin egitim diizeyinin ¢ocuklarin oyun davraniglari iizerinde 6énemli bir yordayici
oldugunu gostermekte ve bunun daha bilingli ebeveynlik uygulamalari ile cocuklarin gelisimsel etkinliklere
daha fazla katilimiyla iligkili olabilecegini diisiindiirmektedir.

TARTISMA VE SONUC

Bu calisma, Bati Trakya’daki azinlik okul oncesi ¢ocuklarinin dogal grup ortamlarindaki oyun
davraniglarini incelemis; bu davraniglarin sosyal yetkinlik ile iligkisini ve secilmis demografik degiskenlerin
etkisini analiz etmistir. Degerlendirmelerin ger¢ek sinif ortamlarinda gergeklestirilmesi sayesinde, ¢ocuklarin
sosyal oyun etkilesimlerine iliskin ekolojik gecerliligi yiiksek gozlemler elde edilmis ve bu durum ¢ocuklarin
gelisimsel profillerine dair daha derinlemesine bir anlayis sunmustur. Bulgular, ¢ocuklarin ortalamanin
iizerinde oyun performansi sergilediklerini, nispeten yiiksek sosyal yetkinlik diizeyine sahip olduklarini ve
kizginlik—saldirganlik ile anksiyete—ige doniikliik diizeylerinin diisiik oldugunu gostermistir. Bu profil, azinlik
statiisiine bagl olas1 sosyokiiltiirel ve dilsel zorluklara ragmen, ¢ocuklarin olumlu akran iligkileri ve sosyo-
duygusal iyi olusu destekleyen oyun Oriintiilerine sahip olduklarini ortaya koymaktadir. Bu durum, okul 6ncesi
donemdeki ¢ocuklarin ig birligine dayali ve sosyal ag¢idan yapilandirilmis oyun davranislari sergilediklerini ve
bunun ileri donem sosyal uyumun temelini olusturdugunu belirten dnceki ¢aligmalarla uyumludur (Asik-
Oztiirk, 2018; Uygun ve Kozikoglu, 2019).

Korelasyon analizleri, oyun performansi ile sosyal yetkinlik arasinda giiglii bir pozitif iligki ve
anksiyete—ice doniikliik ile orta diizeyde negatif bir iligki oldugunu ortaya koymustur. Bu iligkiler, hayali ve

1007



Trakya Egitim Dergisi, 16(2) 2026,1001-1011

etkilesimli oyunlarin bakis agis1 alma, duygusal diizenleme ve is birligine dayali problem ¢6zme becerilerini
gelistirdigini ve bunun da sosyal yeterligi artirdigini gosteren meta-analitik bulgularla rtiismektedir (Smits-
van der Nat ve ark., 2024). Onceki arastirmalar, nitelikli oyun etkilesimlerinin ¢ocuklara grup rollerini
miizakere etme, ¢atigmalari ¢6zme ve akranlarina empati gelistirme firsati sundugunu; bunun da sosyal ige
cekilme egilimlerini azalttigini vurgulamaktadir (Coolahan ve ark., 2000; Tastepe, 2021). Bu calismanin
bulgular1 da bu mekanizmalar1 desteklemekte ve 6zellikle azinlik gocuklarinin okul 6ncesi ortamlarda sosyal
uyumlarini giiclendirmek icin oyun temelli miidahalelerin etkili olabilecegini gostermektedir.

Buna karsilik, oyun performansi ile kizginlik—saldirganlik arasinda anlamli bir iliski bulunmamistir. Bu
durum, erken ¢ocukluk déneminde oyunun biiyiik 6l¢iide sosyal yonden olumlu bir baglam sundugunu ve
saldirgan davramslann tesvik etmekten ziyade olumlu duygusal etkilesimleri ortaya ¢ikardigim
diisiindiirmektedir. Bu bulgular, okul 6ncesi donemdeki oyun etkilesimlerinin genellikle is birligine dayali,
ortak kurallarla yonetilen ve karsilikli haz tizerine kurulu oldugu; dolayisiyla siirekli saldirgan davranislarin
ortaya c¢ikmast i¢in sinirlt firsatlar sundugunu belirten literatiirle uyumludur (Uygun ve Kozikoglu, 2019;
Tutkun ve Eskidemir Meral, 2025). Bununla birlikte, gdzlemlenen oyun ortamlarinin yapilandirilmis ve
denetimli olmasi da saldirgan davraniglarin diisiik diizeyde kalmasina katki saglamis olabilir. Bu durum, egitim
ortaminin oyun dinamikleri tizerindeki belirleyici roliinii ortaya koymaktadir.

Demografik analizler, oyun performansindaki tek anlamli farkin annenin egitim diizeyi ile iligkili
oldugunu gostermistir. Annesi lise veya iiniversite mezunu olan ¢ocuklarin oyun performanslarinin, annesi
yalnizca ilkokul mezunu olan ¢ocuklara kiyasla anlamli diizeyde daha yiiksek oldugu belirlenmistir. Bu bulgu,
yiiksek anne egitim diizeyinin daha zengin 6grenme ortamlari, daha sik biligsel uyarici oyun etkinlikleri ve
cocuklarin sosyal etkilesimlerinin daha fazla desteklenmesi ile iligkili oldugunu ortaya koyan calismalarla
tutarlidir (Craig ve Pepler, 2007; Uygun ve Kozikoglu, 2019). Buna karsilik, babanin egitim diizeyi, ebeveyn
yasl, cinsiyet, yas, kardes sayisi, sosyoekonomik diizey ve okul 6ncesi egitim deneyimi agisindan anlamli bir
fark bulunmamasi, Bat1 Trakya azinlik toplulugunun sosyokiiltiirel baglaminda annenin egitim diizeyinin daha
belirleyici bir rol oynadigini diisiindiirmektedir.

Bu bulgular birlikte degerlendirildiginde, oyunun erken ¢ocukluk déneminde sosyal yeterligi artiran ve
ice ¢cekilme davranislarini azaltan 6nemli bir gelisimsel mekanizma oldugu goriilmektedir. Ozellikle azinlik
gruplarinda, dilsel ve kiiltlirel farkliliklarin olusturabilecegi zorluklar gbz oniine alindiginda, oyun ortak ve
sozel olmayan bir iletisim araci olarak sosyal etkilesimi destekleyebilir. Ayrica, annenin egitim diizeyinin
belirleyici roli, ailelere yonelik egitim programlarinin ve ev ortaminda nitelikli oyun etkilesimlerinin tesvik
edilmesinin 6nemini ortaya koymaktadir.

Gelecek aragtirmalarda, erken donem oyun davraniglarinin akademik basari, akran iligkileri ve duygusal
iyl olus iizerindeki uzun vadeli etkilerini incelemek amaciyla boylamsal ve karma yontemli arastirma
tasarimlarinin kullanilmas1 onerilmektedir. Farkli sosyoekonomik diizeylerden, kirsal bolgelerden ve okul
Oncesi egitime devam etmeyen g¢ocuklarin da arastirmalara dahil edilmesi bulgularin genellenebilirligini
artiracaktir. Ayrica, erken ¢ocukluk egitimi alanindaki 6gretmenlere yonelik mesleki gelisim programlarinda
kapsayici ve etkilesimli oyun ortamlar1 olusturma stratejilerine yer verilmesi; egitim politikalarinda ise
ozellikle dilsel ve kiiltiirel agidan farkli gruplar i¢in oyun temelli 6grenmenin temel bir bilesen olarak ele
alinmasi son derece dnemlidir.

Tesekkiir

Bu makale “Bat1 Trakya'da Ogrenim Géren Okul Oncesi Ogrencilerinin Grup Ortamlarindaki Oyun
Davraniglarinin Degerlendirilmesi” baslikli yiiksek lisans tezinden tiretilmistir (Tez No: 772478, 2021).
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Abstract: This study aims to evaluate the play behaviors of minority preschool children in the Western
Thrace region in group settings, examine the relationship between their play behaviors and social
competence, and identify the variables associated with these behaviors. A correlational survey model, a
subtype of the general survey method, was employed. The study sample consisted of 10 preschool teachers
and 80 minority children (45 girls, 35 boys) aged three to four, attending five preschool institutions in
Komotini and Xanthi, Western Thrace, Greece. Data were collected using a “Demographic Information
Form,” the Play Assessment in Group Settings (PAGS), and the Social Competence and Behavior
Evaluation—30 Scale (SCBE-30). The data were analyzed using SPSS 22.0. The findings indicated a strong
positive correlation between play performance scores and social competence, and a moderate negative
correlation between play performance scores and anxiety—withdrawal. No significant correlation was
found between play performance and anger—aggression. Play behaviors significantly differed according to
the mother’s educational level, whereas no significant differences were observed for other demographic
variables.
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Ozet: Bu arastirmanin amaci, Bati Trakya bolgesinde yasayan azinlik grubuna mensup okul dncesi

donemdeki ¢ocuklarin grup ortamlarindaki oyun davraniglarini degerlendirmek, bu davraniglarla sosyal
yeterlikleri arasindaki iliskiyi incelemek ve oyun davramiglarini etkileyen degiskenleri belirlemektir.
Caligsmada, genel tarama modelinin bir alt tiirii olan iliskisel tarama modeli kullanilmistir. Arastirmanin
orneklemini, Yunanistan’in Bat1 Trakya bolgesinde yer alan Giimiilcine ve Iskece illerindeki bes okul
oncesi kurumuna devam eden 3—4 yas araligindaki 80 azinlik cocugu (45 kiz, 35 erkek) ile 10 okul dncesi
o0gretmeni olusturmugtur. Veriler, “Demografik Bilgi Formu”, “Grup Ortamlarinda Oyun Degerlendirme
Arac1 (PAGS)” ve “Sosyal Yeterlik ve Davranis Degerlendirme—30 Olgegi (SCBE-30)” kullanilarak
toplanmistir. Veriler SPSS 22.0 programu ile analiz edilmistir. Bulgular, oyun performans: puanlar ile
sosyal yeterlik arasinda giiclii pozitif; oyun performansi puanlar ile kaygi—ige ¢ekilme arasinda ise orta
diizeyde negatif bir iliski oldugunu gostermistir. Oyun performansi ile 6fke—saldirganlik arasinda anlaml
bir iliski bulunmamistir. Ayrica, ¢ocuklarin oyun davraniglarinin annelerin egitim diizeyine gore anlamli
farklilik gosterdigi; ancak diger demografik degiskenler acisindan anlamli bir farklilik bulunmadigi
belirlenmistir.
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INTRODUCTION

Play is widely recognized as a multifaceted phenomenon that transcends mere leisure activity,
encompassing cognitive, social, emotional, and cultural dimensions. The Turkish Language Association (7zirk
Dil Kurumu [TDK], 2023) defines play as a structured form of entertainment governed by specific rules, which
cultivates skills and intelligence while offering opportunities for meaningful engagement. This definition
underscores that play is not merely a set of observable behaviors but a mode of activity imbued with intrinsic
enjoyment (Hirsh-Pasek, Golinkoff, & Eyer, 2003). Foulquie (1994) describes play as a consciously chosen
physical or mental endeavor—often guided by rules and devoid of utilitarian function—where pleasure is the
sole aim. Similarly, Elkind (2007) emphasizes that play is intrinsically motivated, voluntary, meaningful, and
inherently enjoyable, while Miller (2017) further defines it in youth as non-compulsory, instinctive,
intentional, emotionally positive, repetitive, and spontaneous behavior that sustains social life, requires mental
representation, and is process-oriented rather than outcome-driven.

Across developmental psychology and early childhood education, play has been conceptualized
through various theoretical lenses. Classical theories often framed play as a release of surplus energy or a
rehearsal for adult roles, while contemporary perspectives highlight its role in constructing meaning,
facilitating symbolic thinking, and promoting self-regulation (Pellegrini & Smith, 1998). From a sociocultural
perspective, Vygotskian frameworks position play as a primary context in which children internalize cultural
tools and social norms, using imaginative scenarios to practice problem-solving and perspective-taking. Such
theoretical diversity reflects the complexity of play as both a natural inclination and a developmental necessity.
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Although play often lacks explicit external goals beyond enjoyment, its cognitive implications are profound.
In early childhood, play acts as a driver of imagination, creativity, and higher-order thinking, fostering
emotional, cognitive, linguistic, social, symbolic, and physical development (Ahmetoglu & Ercan, 2014;
Casby, 2003; Ginsburg, 2007). Neurodevelopmental research supports this view: Smilansky, Hagan, and
Lewis (1988) and Rentzou (2014) demonstrate that play stimulates brain development by strengthening neural
pathways and promoting synaptic growth. Activities such as listening to peers, building with blocks, or
drawing encourage the formation of new neural connections (Wilson & Conyers, 2013), while Pellegrini
(2009) found that recess play in school-aged children enhances classroom concentration—suggesting a direct
link between play and learning readiness.

In addition to its cognitive contributions, play fosters socio-emotional growth by promoting empathy,
perspective-taking, and cooperative problem-solving (Gestwicki, 2011; Zembat, 2013). Group play contexts,
in particular, offer fertile ground for developing social competence. Hazar (2000) notes that play provides a
microcosm of society, enabling children to internalize norms, values, and communication strategies essential
for adaptation. During play, children adjust behaviors in response to others’ emotions, goals, group roles, and
shared rules (Rubin, Bukowski, & Parker, 2006), while Hirsh-Pasek et al. (2003) highlight that such
engagement enhances curiosity, creativity, and overall well-being.

Children’s interactions during play not only influence their behavior but also serve as a vehicle for
cultural transmission. Through cooperative games, imaginative role-play, and shared problem-solving,
children negotiate meanings, adopt group norms, and practice conflict resolution. In culturally diverse settings,
these processes are particularly significant, as children encounter peers with varying backgrounds, values, and
communication styles. Such interactions can foster inclusivity, reduce prejudice, and build intercultural
competence, making play a potent tool for both individual development and community cohesion.

Within preschool education, structured observation and assessment of play behaviors are essential for
guiding developmental support (Ahmetoglu, Asik-Oztiirk, & Acar, 2018; Asik-Oztiirk, 2018). Play provides
an authentic context in which educators can assess social competence, problem-solving skills, and peer
interactions (Linder, 2008; Wood, 2013). Using structured tools, educators can identify individual differences
and developmental needs with greater precision (Fantuzzo & Hampton, 2000; Carlton & Winsler, 1999).
Moreover, evaluating play in group contexts reveals social strengths and challenges, informing targeted
interventions that promote both individual growth and group harmony (Asik-Oztiirk & Ahmetoglu, 2018;
Casby, 2003).

While extensive research documents the developmental benefits of play across cultural settings
(Coplan, Rubin, & Findlay, 2006; Milteer & Ginsburg, 2012; Jamison, Forston, & Stanton-Chapman, 2012),
there is comparatively limited empirical focus on the play behaviors of minority children—particularly those
in linguistically and culturally distinct communities. Minority children often navigate unique social and
cultural dynamics that may influence their play styles, peer interactions, and expressions of social competence.
Understanding these patterns is critical for designing inclusive educational strategies that respect cultural
diversity while supporting optimal development.

Building on this context, the present research analyzes the play behaviors of minority preschool
children in Western Thrace. Specifically, it investigates the relationship between play behaviors and social
competence while considering the influence of demographic variables. By focusing on a culturally distinctive
population, this research aims to expand current understanding of how sociocultural factors intersect with early
childhood play, contributing to the broader literature on developmental equity, inclusive education, and
culturally responsive pedagogy.

METHOD

The methodology of this study was structured to align with its objectives of examining the play
behaviors and social competence of minority preschool children in Western Thrace. The research process
involved selecting appropriate measurement tools, identifying the target population, obtaining the necessary
permissions, and carrying out systematic observations and assessments. Emphasis was placed on ensuring the
ecological validity of the data by conducting observations in the children’s natural group settings. The
subsequent subsections detail the research design, participants, instruments, and procedures employed.
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Research Design

The current study used a correlational survey design, a subtype of the general survey model, which
is well suited for examining the strength and direction of relationships among multiple variables in
their natural context without manipulation (Creswell & Creswell, 2018; Karasar, 2016). This design
was selected to address the research questions by enabling both the analysis of associations—
specifically between play behaviors and social competence—and group comparisons based on
demographic characteristics. Correlational survey methods, when applied with rigorous statistical
procedures, can yield robust evidence on naturally occurring patterns, thereby informing theoretical
models and guiding practical interventions in early childhood education (Bryman, 2016; Cohen,
Manion, & Morrison, 2018).

Participants and Sampling

The participants were minority preschool children aged three to four who attended preschools
in the cities of Komotini and Xanthi, located in the Western Thrace region, during the spring
semester of the 2019-2020. The sample included 10 preschool teachers and 80 children (45
girls, 35 boys) attending five preschool institutions in the region. Table 1 presents the
demographic characteristics of the preschoolers included in the study.

Table 1
Demographic characteristics of preschool children in Western Thrace
Demographic variable Category n %
Girls 45 56,3
Gender
Boys 35 43,8
3 years 24 30,0
Age
4 years 56 70,0
Only child 37 46,3
Number of siblings
One sibling 43 53,7
Primary school 34 42,5
Mother’s education High school 17 21,3
University 29 36,3
Primary school 34 42,5
Father’s education High school 23 28,8
University 23 28,8
<30 years 33 41,3
Mother’s age 31-35 years 27 33,8
> 36 years 20 25,0
<30 years 13 16,3
Father’s age 31-35 years 34 42,5
> 36 years 33 41,3
Middle 45 56,3
Socio-economic status
High 35 43,8
Yes 17 21,3
Previous preschool attendance
No 63 78,8
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Data Collection Instruments

Data collection was carried out using the Demographic Information Form, the Play Assessment
in Group Settings (PAGS), and the Social Competence and Behavior Evaluation—-30 (SCBE-30).

Demographic Information Form

Developed to gather demographic information about the participating children, including gender, age,
number of siblings, parental education level, parental age, socioeconomic status, and previous preschool
attendance.

Play Assessment in Group Settings (PAGS)

This observation tool, first introduced by Lautamo (2012) and adapted for Turkish use by Ahmetoglu,
Asik-Oztiirk, and Acar (2017), measures the play performance of children between the ages of two and eight
in group settings. The instrument is scored by an observer during free play situations without interfering with
the process. It consists of 38 items rated on a four-point Likert scale (1 = almost never, observed less than 5%
of the time; 2 = rarely, observed 5-35% of the time; 3 = often, observed 35—75% of the time; 4 = almost
always, observed more than 75% of the time). An example item is “Accepts other child’s play acts as part of
shared play.” Higher total scores indicate higher play performance. The original form demonstrated high
internal consistency (Cronbach’s a = .98), and in this study, the coefficient was .96.

Social Competence and Behavior Evaluation—30 (SCBE-30)

Developed by LaFreniere and Dumas (1995) and later adapted into Turkish by Corapgi, Aksan, Arslan
Yalcin, and Yagmurlu (2010), the instrument assesses preschool children’s social skills alongside behavioral
problems. It comprises three subscales: Social Competence (SC), Anger—Aggression (AA), and Anxiety—
Withdrawal (AW), each containing 10 items rated on a six-point Likert scale (1 = never, 6 = always). No items
are reverse-scored. An example item is “Comforts or helps a child in distress.” Internal consistency coefficients
in the Turkish adaptation were .88 (AW), .87 (AA), and .84 (SC). In the present study, the coefficients were
recalculated as .91 (SC), .91 (AA), and .87 (AW).

Data Collection Procedure

The study received ethical approval from the Trakya University Ethics Committee for Social and
Human Sciences Research (Approval No. 29563864-050.04.04-E.458420, dated September 18, 2020).
Permission to use the measurement tools was granted by the original developers. Authorization for data
collection was obtained from the Western Thrace Minority Cultural and Educational Company and the
participating preschools. Parental consent was obtained through written consent forms. The SCBE-30 and
Demographic Information Form were completed by teachers, while the PAGS was filled out by the researcher
through direct observation during free play sessions in classroom settings without the children’s awareness.
Data collection took place between February 15 and March 15, 2020, with each child observed for
approximately 45—60 minutes.

Data Analysis

Data were entered into SPSS 22.0. Prior to analysis, data screening was conducted to check for
compliance with statistical assumptions. Descriptive analyses were performed to identify the demographic
characteristics of the children. Skewness and kurtosis values were examined, and as all values ranged between
—1.96 and +1.96 (Tabachnick & Fidell, 2013), the data were deemed normally distributed. Accordingly,
parametric tests were applied.

Independent samples t-tests were conducted for two-group comparisons, whereas one-way ANOVA
was applied for comparisons across more than two groups. In cases where ANOVA revealed significant
differences, LSD post-hoc tests were conducted. The significance level was set at p <.05. Pearson correlation
coefficients were calculated to assess relationships among variables, with correlations interpreted as follows:
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<.20 = very low, .20—.39 = low, .40—.59 = moderate, .60—.79 = high, and .80—1.00 = very high (Al-Fahham,
2018; Kilig, 2014).

RESULTS

This section presents the descriptive statistics of preschool children’s play behaviors, social
competence, anger—aggression, and anxiety—withdrawal scores, as well as the results of correlation
and group comparison analyses.

Table 2 shows the mean scores for the Play Assessment in Group Settings (PAGS), Social
Competence (SC), Anger—Aggression (AA), and Anxiety—Withdrawal (AW) among preschool children in
Western Thrace.

Table 2

Descriptive statistics of PAGS, SC, AA, and AW scores

Variable N Mean SD

Play performance in natural group settings (PAGS) 80 2.709  0.528
Social Competence (SC) 80 3.905 1.093
Anger—Aggression (AA) 80 2.151  0.982
Anxiety—Withdrawal (AW) 80 2.387 0915

The mean PAGS score (M = 2.70, SD = 0.53) indicates that children’s play behaviors in natural group
settings were above average and closer to the high-performance range (maximum possible score = 4). This
finding is consistent with prior research conducted in different regions of Turkey, which similarly reported
above-average levels of play behaviors in preschool-aged children. The mean SC score (M = 3.91) was
moderate, while the AA (M = 2.15) and AW (M = 2.39) scores were low, suggesting that children in this
sample exhibited higher social competence and lower levels of problem behaviors.

Pearson correlation coefficients were calculated to examine relationships between play behaviors and
social-emotional variables (Table 3).

Table 3

Pearson Correlation Coefficients Between PAGS, Social Competence, Anger—Aggression, and
Anxiety—Withdrawal Scores

Variable PAGS SC AA AW
PAGS —

SC Wk —

AA -12 —46%* —

AW —.58%* —.55%%* 24% —
Skewness —0.984 -0.332 1.232 1.032
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Variable PAGS SC AA AW

Kurtosis 0.875 -0.231 1.129 1.289

*n <.05, *p <.01

Results revealed a strong positive correlation between PAGS and SC (r=.75,p<.01) and a
moderate negative correlation between PAGS and AW (r =—-.58, p <.01). No significant association
was found between PAGS and AA (r = —.12, p > .05). These findings align with prior studies
indicating that enhanced play performance is associated with improved social competence and
reduced anxiety—withdrawal tendencies. SC was negatively correlated with both AA (r = —-.46, p <
.01) and AW (r =-.55, p <.01), while AA and AW were weakly but positively correlated (r = .24, p
<.05).

Independent samples t-tests (Table 4) indicated no statistically significant differences in play
performance scores by gender, age, number of siblings, socioeconomic status, or prior preschool
attendance (all p > .05). Although non-significant, mean scores were slightly higher for girls
compared to boys, and for older children compared to younger ones.

Table 4

Independent samples t-test results for demographic variables

Variable Group n Mean SD SE t df p

Gender Female 45 2791 0.519 0.077 1.590 78 .116
Male 35 2.603 0.527 0.089

Age 3 years 24 2.673 0462 0.094 -0.397 78 .693
4 years 56 2.724 0.556 0.074

Number of siblings Only child 37 2.675 0.590 0.097 -0.524 78 .601

One sibling 43 2738 0472 0.072

Socioeconomic status Middle 45 2.653 0.603 0.090 -1.065 78 .290
High 35 2780 0.408 0.069

Previous preschool attendance Yes 17 2.845 0.212 0.051 1.200 78 .234
No 63 2.672 0.580 0.073

*n <.05, *p <.01

One-way ANOVA results (Table 6) showed a significant difference in play performance
scores based on the mother’s education level (F(2,77) = 5.84, p = .004). Post-hoc LSD tests revealed
that children whose mothers had completed high school or university scored significantly higher than
those whose mothers had only primary education. No significant differences were observed for
father’s education level, mother’s age, or father’s age.

Table 5

1017



Trakya Journal of Education, 16(2) 2026, 1012-1022

Means, Standard Deviations, One-Way ANOVA Results, and Effect Sizes (n°) for PAGS Scores by
Parental Education and Age

Variable Group n Mean SD F p n? Post-hoc (LSD)
Mother’s education* Primary school 34 2489 0.545 5.841 .004** 0.13 2>1;3>1
High school 17 2918 0.474
University 29 2.843 0.451
Father’s education Primary school 34 2.565 0.578 2.797 .067 0.07 —
High school 23 2.891 0.342
University 23 2.740 0.561
Mother’s age <30 years 33 2,672 0.613 0.409 .665 0.01 —
31-35 years 27 2.784 0.322
> 36 years 20 2.668 0.609
Father’s age <30 years 13 2433 0.628 2.934 .059 0.07 —
31-35 years 34 2.836 0.467
> 36 years 33 2.686 0.515

*n <.05, **p <.01; **1 = Primary school, 2 = High school, 3 = University

These findings indicate that maternal education serves as a significant predictor of children’s
play behaviors, possibly reflecting more informed parenting practices and greater engagement in
developmental activities.

DISCUSSION AND CONCLUSION

This study investigated the play behaviors of minority preschool children in Western Thrace within
natural group settings, examining their associations with social competence and the influence of selected
demographic factors. By situating the assessment in authentic classroom contexts, the research captured
ecologically valid observations of children’s social-play interactions, thereby providing a nuanced
understanding of their developmental profiles. The findings revealed that the children demonstrated above-
average play performance, relatively high levels of social competence, and low levels of anger—aggression and
anxiety—withdrawal. Such a profile suggests that, despite potential sociocultural and linguistic challenges
associated with minority status, these children engage in play patterns that are conducive to positive peer
relationships and socio-emotional well-being. This pattern is consistent with prior studies indicating that
preschool-aged children often display cooperative, socially constructive play behaviors that serve as a
foundation for later social adjustment (Asik-Oztiirk, 2018; Uygun & Kozikoglu, 2019).

Correlation analyses revealed a robust positive association between play performance and social
competence, alongside a moderate negative association with anxiety—withdrawal. These associations align with
meta-analytic findings showing that pretend and interactive play foster the development of perspective-taking,
emotional regulation, and cooperative problem-solving, all of which contribute to higher social competence
(Smits-van der Nat et al., 2024). Previous research has emphasized that high-quality play interactions offer
opportunities for children to negotiate group roles, resolve conflicts, and empathize with peers, thereby
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reducing tendencies toward social withdrawal (Coolahan et al., 2000; Tastepe, 2021). The present study’s
results reinforce these mechanisms, suggesting that targeted play-based interventions may be particularly
effective for minority children by strengthening their social integration in preschool environments.

By contrast, play performance showed no significant association with anger—aggression.This finding
implies that, in early childhood, play largely serves as a prosocial context, eliciting positive emotional
exchanges rather than fostering aggressive tendencies. Such results are consistent with literature highlighting
that preschool play interactions tend to be collaborative, governed by shared rules, and moderated by mutual
enjoyment, thereby limiting opportunities for sustained aggression (Uygun & Kozikoglu, 2019; Tutkun &
Eskidemir Meral, 2025). Nonetheless, it is possible that the structured and supervised nature of the observed
play contexts also contributed to minimizing aggressive behaviors, underscoring the importance of the
educational setting in shaping play dynamics.

Demographic analyses indicated that the only significant difference in play performance was
associated with the mother’s educational level. Children whose mothers had attained a high school or
university education demonstrated significantly better play performance compared to those whose mothers had
completed only primary school. This finding is consistent with evidence that higher maternal education is
associated with enriched home learning environments, more frequent engagement in cognitively stimulating
play, and greater scaffolding of children’s social interactions (Craig & Pepler, 2007; Uygun & Kozikoglu,
2019). The absence of significant differences for fathers’ education, parental age, gender, age, number of
siblings, socioeconomic status, or preschool attendance suggests that maternal educational influences may
have a uniquely salient role within the sociocultural context of the Western Thrace minority community.

Taken together, these findings underscore the developmental importance of play as a mechanism for
enhancing social competence and reducing withdrawal behaviors in early childhood. For minority populations,
where linguistic and cultural factors may pose additional challenges, play may serve as a powerful equalizer
by providing a shared, nonverbal medium for social connection. Furthermore, the prominent role of maternal
education points to the potential benefits of parent-focused educational initiatives aimed at promoting high-
quality play interactions at home.

Future research should employ longitudinal and mixed-method designs to explore how early play
behaviors influence academic trajectories, peer relationships, and emotional well-being over time. Including
children from diverse socioeconomic backgrounds, rural areas, and non-preschool settings would broaden the
applicability of the findings. Additionally, professional development programs for early childhood educators
could prioritize strategies to foster inclusive and interactive play, while policy frameworks might incorporate
play-based learning as a central component of early education, particularly for linguistically and culturally
diverse populations.
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