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ABSTRACT

One of the most important dimensions of music teacher education is musical instrument education
(MIE). In MIE, in addition to instrument-specific techniques and musical behaviors, many
dimensions of music education, such as solfege, music theory, musical forms, music history,
musical culture, individual vocalization, and collective vocalization, are reconsidered, integrated,
implemented, and reinforced with a holistic approach. Therefore, the psychological well-being of
prospective music teachers during MIE can impact their professional development. While the
concept of burnout has been widely discussed as a negative psychological condition among

university students, it has rarely been addressed specifically in the context of individual instrument
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EXAMINING BURNOUT RELATED TO MUSICAL INSTRUMENT EDUCATION AMONG MUSIC TEACHER
CANDIDATES: A CROSS-SECTIONAL STUDY FROM TURKEY

lessons, which, despite contributing significantly to professional development and being offered as
a one-credit semester equivalent in music teaching programs, impose a much heavier workload
than it appears with their performance tasks and multidimensional complexity. This study aimed
to examine the burnout levels of prospective music teachers studying at six state universities in the
Central Anatolia Region of Tiirkiye (n=331). In the study, which employed a correlational
screening model, data were collected using a "Personal Information Form" developed by the
researchers and the "Individual Musical Instrument Lesson Burnout Scale" developed by Girgin,
2015. SPSS software was used in data analysis, and descriptive statistics, as well as the
Kolmogorov-Smirnov test, the Mann-Whitney U test, and the Kruskal-Wallis H test, were applied.
The findings indicate that the overall burnout level is quite low. However, it was determined that
the burnout level varies significantly according to variables such as gender, perceived instrument
success, communication quality with the teacher, love for the instrument, and a suitable

environment for instrument practice.

Keywords: Burnout, music teacher education, musical instrument education, level of

psychological well-being, higher education.

MUZIK OGRETMENI ADAYLARI ARASINDA CALGI EGITIMI ILE
ILGILI TUKENMISLIiK DURUMUNUN INCELENMESI:
TURKIYE’DEN KESIiTSEL BIR CALISMA

0Z

Miizik 6gretmenligi egitiminin en dnemli boyutlarindan biri, ¢alg1 egitimidir. Calg1 egitiminde,
calgiya 6zel teknik ve miizikal davraniglarin yani sira; solfej, miizik teorisi, miizik bigimleri, miizik
tarithi, miizik kiiltiirti, bireysel seslendirme, birlikte seslendirme gibi miizik egitiminin pek ¢ok
boyutu biitiinciil bir yaklasimla yeniden ele alinir ve uygulanir. Bu nedenle miizik 6gretmeni
adaylarinin, calgi egitimindeki psikolojik iyi oluslari, mesleki gelisim siirecini etkileyebilmektedir.
Tiikkenmiglik kavrami ise; liniversite 6grencilerinde bir ¢esit psikolojik iyi olamama hali olarak
yaygin bir sekilde ele alinmis olsa da mesleki gelisime biiyiik katki saglayan, miizik 6gretmenligi
programlarinda her yariyil 1 kredi karsiligi bulunmasina ragmen, performans gorevleri ve ¢ok
boyutlu karmagik yapist ile goriindiigiinden ¢ok daha fazla ig yiikii getiren bireysel calgt dersi

ozelinde ¢ok az ele alinmistir. Bu arastirma, Tiirkiye'nin Orta Anadolu Bolgesi'ndeki alt1 devlet
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iiniversitesinde 6grenim goren miizik 0gretmeni adaylarinin bireysel calgi dersi tiikenmislik
diizeyini incelemeyi amaglamistir (n=331). Iliskisel tarama modelinde gergeklestirilen calismada,
veriler arastirmacilar tarafindan gelistirilen “Kisisel Bilgi Formu” ve (Girgin, 2015) tarafindan
gelistirilen “Bireysel Miizikal Enstriiman Dersi Tiikenmislik Olcegi” ile toplanmistir. Verilerin
analizinde SPSS yazilimi kullanilmis; betimsel istatistiklerin yani sira Kolmogorov-Smirnov testi,
Mann-Whitney U testi ve Kruskal-Wallis H testi uygulanmigtir. Bulgular, genel tiikenmislik
seviyesinin oldukc¢a diisiik oldugunu gostermektedir. Ancak tiikenmislik diizeyinin cinsiyet,
algilanan calgi basarisi, 6gretmenle iletisim kalitesi, ¢algiya duyulan sevgi ve calgi calismaya

uygun ortam gibi degiskenlere gore anlamli farkliliklar gosterdigi belirlenmistir.

Anahtar Kelimeler: Tiikkenmislik, miizik 6gretmenligi egitimi, ¢algi egitimi, psikolojik iyi olus

diizeyi, lisans egitimi.

INTRODUCTION

The concept of burnout and its importance in the academic context

The dynamic nature of contemporary life often challenges individuals in preserving a healthy work-
life balance, which in turn may contribute to the development of burnout (Schwingshackl & Anand,
2017). Especially for university students, different responsibilities such as moving to a new city
and starting a life apart from family increase psychological pressure and trigger burnout
(Demirbatir, 2020). In addition, rising unemployment rates increase stress levels in students due to
the fear of not being able to find a job in the future (Lin & Huang, 2014).

Burnout was first defined by Freudenberger, (1974) as the depletion of energy resources due to
overload and was stated to occur with physical and behavioral symptoms. (Maslach & Jackson,
1981) examined this concept in a psychological framework and defined it in three basic dimensions
as emotional exhaustion, desensitization, and decrease in personal accomplishment.

In studies in the field of education, it is seen that burnout negatively affects academic success
(Madigan & Curran, 2021). Salmela-Aro & Read (2017) stated that burnout reduces the desire to
study, while Tuominen-Soini & Salmela-Aro (2014) stated that students with high burnout levels
participate less in school activities and show lower success. These findings indicate that burnout
seen in university students is related to teaching methods, academic stress, and environmental

expectations (Jddskeldinen et al., 2022; Tansel, 2016).
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Theoretical approach to burnout models

Different models have been developed for the phenomenon of burnout. Freudenberger (1974)
defined this situation as the depletion of energy resources; (Edelwich & Brodsky, 1980) presented
a four-stage model in which idealism and loss of meaning gradually increase in helping professions.
Maslach & Jackson, (1981) examined this concept in terms of emotional exhaustion,
depersonalization, and decreased personal accomplishment and made this model the most widely
accepted theoretical framework for burnout (Maslach & Leiter, 2008). Cherniss (1980) presented
a three-layered system model that includes work environment characteristics, individual resources,
and career motivations (Burke & Greenglass, 1995) Pines (2005, as cited in Giiven & Sezici, 2016)
defines burnout as physical, emotional and mental fatigue;(Perlman & Hartman, 1982) placed
individual differences and social environment at the center of the model. Suran & Sheridan, (1985)
associate burnout with the individual's identity development process, and stages such as identity-

role conflict, frustration, and reconstruction come to the fore.

Burnout in the context of music education and a problem situation

Stress and burnout are common among undergraduate students studying music education (Orzel,
2010). Music students, especially in individual instrument training processes, cope with high
performance expectations, long-term individual workload, and tasks that are often outside the
system but require intensive effort (Jddskeldinen et al., 2022; Zabuska et al., 2018). Similarly in
Turkey, although music teacher education programs offer 1 credit in musical instrument lesson per
semester, they bring much more workload than it seems with their performance duties and multi-
dimensional complex structure. The situation like this challenges students' psychological
resilience; when combined with factors such as lack of social support, teacher pressure, and
performance anxiety, the risk of burnout increases (Morrison & O’Connor, 2005; Orzel, 2010).

In the literature, studies focusing on the burnout of pre-service music teachers or students in the
individual instrument education process are limited (Saygt Gergeker, 2018; Girgin, 2015; Koksal
& Yiiceland, 2022). However, this issue is of great importance in terms of improving the quality
of music education and student well-being.

Music education students are required to meet high levels of performative expectations in addition
to academic and pedagogical responsibilities. Jaaskelainen, (2023) emphasizes that the experiences
of these students during the educational process are closely related not only to academic success

but also to spiritual well-being and professional identity development. This process is defined
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within an intense, creative, relational, and often overwhelming workload structure (Jaaskelainen,
2023).

In particular, individual instrument training can create intense stress on students both pedagogically
and psychologically with its performance pressure, one-on-one teaching model, teacher-student
relationship, and high expectations of success (McConkey & Kuebel, 2022). He & Chen (2024)
reported that pre-service music teachers experience higher levels of performance anxiety compared
to professional musicians due to their lack of self-confidence and perceptions of inadequacy in
performance. Other variables that contribute to burnout include the student's duration of study,
perception of competence towards the instrument, academic load, work environment, advisor
relationship, and level of social support (Bernhard, 2007; Erol Diizbastilar & Yildirim, 2019;
Koops & Kuebel, 2021; Teasley & Buchanan, 2016). Especially in individual instrument lessons,
the intense one-on-one interaction with the teacher deeply affects the way the student evaluates
himself and feels competent both psychologically and academically.

This research aimed to examine the levels of burnout experienced by pre-service music teachers
within the scope of individual instrument education and to identify the key variables associated
with this phenomenon. Accordingly, the study sought to address the following research questions:
PQ1I What is the MILB (musical instrument lesson burnout) level of pre-service music teachers?
PQ?2 Does the level of burnout in individual instrument lessons significantly differ by gender or
high school background among pre-service music teachers?

PQ3 Does the level of MILB significantly differ by grade level, instrument experience, perceived
instrument success, teacher continuity, teacher communication, instrument affection, practice
environment, and perceived family support?

The findings are expected to make significant contributions both in terms of strengthening the

psychological resilience of students and making instrument training processes more sustainable.

Limitations

There are some limitations in our research. First of all, the data was obtained from the students'
own statements. In such cases, it is not possible to know to what extent the participant responses
reflect the truth. Therefore, the data may be biased to some extent. Our research was in the
relational screening model, and it was not possible to establish causal relationships. Only the
relationships between the variables were interpreted. The results of pre-service music teachers

studying at 6 state universities in the Central Anatolia Region of Turkey were evaluated in the
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research. It cannot be generalized for students in different geographical regions. The research data
were collected after the pandemic period, but the Covid-19 effect was not included in the research.
We collected the data quantitatively in our research. Individual interviews with the students and
open-ended questions could have added new dimensions in the context of instrument education

burnout.

METHOD

This research was approved by the Ethics Committee of the University of Necmettin Erbakan

Rectorate on 10.06.2022, with decision number 2022/218.

Research design

The research was conducted in a relational screening design, focusing on the analysis of
relationships between demographic and contextual variables. The correlational survey model is the
one of the widely used quantitative research designs in educational sciences and allows the
researcher to examine the relationships between two or more variables without making any

intervention on the variables (Gliner et al., 2015; Karasar, 2016).

Participants

Research data were collected from participants in a face-to-face environment after obtaining the
necessary official permissions in the 2022-2023 academic year. A total of 331 participants were
recruited from six state universities across the Central Anatolia Region. Institutional representation
ranged from 7.9 % to 24.2 %, ensuring diverse coverage across the region. %.57.1 % of the
participants were female, and 42.9 % were male. According to their high school graduation status,
33.2 % graduated from Fine Arts High School and 66.8 % from other types of high schools. The
distribution by class levels is as follows: 20.5 % were first-year, 30.8 % were second-year, 18.4 %
were third-year, and 30.2 % were fourth-year students. 30.5 % of the participants rated their
proficiency in the instrument as “good”, 58.6 % as “moderate”, and 10.9 % as “poor”. In terms of
instrument experience, 24.8 % had less than one year, 48 % had between 1 and 5 years, and 27.2
% had more than 5 years. 48.9 % of the participants worked with only one teacher, 32.3 % had two
teachers, and 18.8 % had worked with three or more teachers. Regarding the quality of
communication with the teacher, 75.2% rated it as “good”, 20.2% “moderate”, and 4.5 % “poor”.

71.3 % of the participants stated that they loved their instrument very much, 24.5 % said they loved
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it moderately, and 4.2 % said they loved it a little. According to the perception of family support,
71 % reported receiving high, 22.1 % medium, and 6.9 % low levels of support. The adequacy of
the physical environment for instrument practice was reported as 39.9 % “good”, 43.2 %

“medium”, and 16.9 % “weak”.

Data collection tools

In this study, data were gathered using a researcher-designed Personal Information Form and the
“Individual Instrument Lesson Burnout Scale” originally constructed by Girgin (2015). The scale
comprises 36 items structured on a five-point Likert format and operates within a single-factor
structure. The overall burnout score is derived by calculating the mean of all item responses. Higher
mean scores reflect greater levels of perceived burnout. The scale demonstrated excellent internal
consistency, with a Cronbach’s alpha of .97, consistent with the findings in the current sample. The
Cronbach Alpha value determined in this study was also determined as .97. Additionally, its
structural validity was confirmed through factorability tests, including a Kaiser—-Meyer—Olkin

(KMO) value of .96 and a significant Bartlett’s Test of Sphericity (¥* = 8625.695, p <.001).

Data analysis

SPSS 25 was used in statistical analyses. In addition to descriptive statistics, the Kolmogorov—
Smirnov test was used to determine whether the variables were normally distributed. Since the
assumption of normal distribution was not met, the Mann—Whitney U test was used for two-group
comparisons, and the Kruskal-Wallis H test was used for more than two-group comparisons. In
case of a significant difference in the Kruskal-Wallis test, the LSD Post hoc Mann—Whitney U test
was applied to determine the source of the difference. The evaluation ranges of the scores obtained
from the scale are; 1.00-1.80 [ totally disagree, 1.81-2.60 I disagree, 2.61-3.40 I am undecided,
3.41-4.20 “I agree” 4.21-5.00 “I totally agree”.

FINDINGS

PQ1

The general burnout level of pre-service music teachers participating in the study for individual
instrument lessons was determined as 1.75 (SD = 0.80). This result showed that the burnout levels

of the participants were generally low.
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PQ2
The relationship between the MILB level of pre-service music teachers and the variables of gender

and type of high school graduated from is shown in Table 1.

. Mean Rank
Variable N U z p
rank sum
Gender Female 189 178,92 33816 -2,844 0,00*
10977
Male 142 148,80 21130
Graduated high Fine 110 169,04 18594,5 -,409 0,68
school type Arts 11826,5
Other 221 164,49 36351,5
high
schools

p <0,001*
Table 1. Mann Whitney U test results of participants' individual MILB levels according to gender and high school type.

Participants' individual MILB levels show a significant difference according to the gender variable
(p < .001). When the average rank scores are examined, the burnout level of female teacher
candidates (x=178.92) was found to be higher than that of male teacher candidates (x=148.80). On
the other hand, the analysis results regarding the type of high school graduated from variable (p =
.68) revealed that this variable did not have a statistically significant effect on the individual MILB

level.

PQ3

The relationship between the individual MILB level of pre-service music teachers and the variables
of class level, instrument experience (years), perceived instrument success, changing instrument
teachers, communication with the teacher, liking the instrument, environment suitable for

instrument practice and perceived family support are shown in Table 2.

Variable N  Mean x2 S p
rank D

Grade level Grade 1 68 161,10 3 0,38
Grade 2 102 178,90 3,04
Grade 3 61 154,30
Grade 4 100 163,31

Instrument experience Less than 1 year 82 181,98 2 0,10
1-5 years 159 166,14 4,47
5 years and 90 151,20
above

Perceived instrument success Poor 36 239,43 2 0,00*
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Moderate 194 177,02 48,82
Good 101 118,65

Changing instrument teacher 1 162 171,67 3 0,74
2 107 160,63 1,24
3 31 156,31
4 or more 31 164,60
teachers

Communication with teacher Poor 15 272,87 46,436 2 0,00*
Moderate 67 214,38
Good 249 146,54

Instrument affection Low 14 271,64 2 0,00*
Medium 81 220,97 60,474
High 236 140,87

Environment of musical practice Poor 56 226,26 2 0,00*
Moderate 143 175,78 42,83
Good 132 129,84

Perceived family support Low 23 187,83 2 0,46
Medium 73 169,10 1,53
High 235 162,90

p <0,001*
Table 2. Distribution of Kruskal Wallis H Test results for the participants' individual MILB level according to the variables of
class level, instrument experience, perceived instrument success, changing instrument teachers, communication with the teacher,
liking the instrument, work environment, and perceived family support.

The burnout levels of the prospective teachers regarding individual instrument lessons did not show
any statistically significant difference based on class level (p = .38) and instrument experience (p
= .10). However, a significant difference was found based on perceived instrument success. This
result shows that individual MILB varies depending on the perceived success level, independent
of class level and instrument experience. Similarly, changing instrument teachers (p = .74) did not
create a significant difference in the burnout level. On the other hand, statistically significant
differences were observed between the burnout levels of the prospective teachers based on
variables of communication with the instrument teacher (p < .001) and liking the instrument (p <
.001). In addition, it was determined that there was a significant relationship between the burnout
level regarding individual instrument lessons and having a physical environment suitable for
instrument practice (p < .001), but there was no significant difference according to the variable of
perceived family support (p = .46).

Table 3 presents in detail which groups caused the differences in the participants' individual
instrument lesson burnout levels in terms of perceived instrument success, communication with the

instrument teacher, love for the instrument and instrument practice environment variables.
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Variables Comparison N Mean Rank U z p
groups rank sum
Perceived instrument Poor 36 104,46 3760,50 -6,296 0,00%*
success Good 101 56,36 5692,50 541,5
Poor 36 153,47 5525 -3,732 0,00*
Moderate 194 108,45 21040 2125
Moderate 194 166,07 32217,5 -5,064 0,00*
Good 101 113,29 11442,5  6291,5
Teacher Poor 15 56,67 850 -2,729 0,00*
communication Moderate 67 38,10 2553 275
Poor 15 2242 3363 -4,814 0,00*
Good 249 126,98 31617 492
Moderate 67 210,28 14088,5 -5,246 0,00*
Good 249 144,57 35997,5 48725
Instrument affection Low 14 64,79 907 -2,468 0,01**
Moderate 81 45,10 3653 332
Low 14 214,36 3001 -4,761 0,00*
High 236 120,23 28,374 408
Moderate 81 216,87 17566,5 -6,610 0,00*
High 236 139,14 32836,5  4870,5
Practice environment Poor 56 1245 6972 -3,759 0,00%*
Moderate 143 90,41 12928 2632
Poor 56 130,26 72945 -5916 0,00*
Good 132 79,33 10471,5 1693,5
Moderate 143 157,37 22504,5 -4,223 0,00*
Good 132 117,01 154455  6667,5
p <0,001* p <0,005**

Table 3.LSD Post hoc Mann Witney U Test results for the source of the difference between the variables of perceived instrument
success, communication with the instrument teacher, liking the instrument and the environment suitable for instrument practice
and the individual instrument lesson burnout level.

The individual MILB levels of teacher candidates who evaluated their instrument success as "bad"
(X =104.46) were significantly higher (p <.001) than those who evaluated their instrument success
as "good" (x = 56.36). Similarly, teacher candidates who evaluated their success as "bad" (X =
153.47) experienced higher levels of burnout than those who evaluated their success as "moderate"
(X = 108.45). Finally, the burnout mean score of teacher candidates who defined their instrument
success as "moderate" (X = 166.07) was statistically significantly higher (p <.001) than those who

defined their instrument success as "good" (X = 113.29). These results suggest that as perceived
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instrument success decreases, individual instrument lesson burnout level increases, thus lower
perception of success is associated with higher burnout.

The individual MILB level of pre-service teachers who evaluated their communication with their
teachers as “bad” (X = 56.67) was significantly higher (p < .001) compared to the pre-service
teachers who evaluated their communication as “moderate” (X = 38.10). Similarly, the burnout
score of the pre-service teachers who evaluated their communication with their teachers as “poor”
(X =224.20) was significantly higher than the score of the pre-service teachers who evaluated their
communication as “good” (x = 126.98) (p <.001). In addition, the burnout level of the pre-service
teachers who evaluated their communication with their teachers as “moderate” (x = 210.28) was
statistically significantly higher (p <.001) compared to the pre-service teachers who evaluated their
communication as “good” (X = 144.57). These findings show that there is an inverse relationship
between the quality of communication established with the instrument teacher and the individual
instrument lesson burnout level. As the level of communication improves, burnout decreases, and
as communication deteriorates, burnout increases.

When individual MILB levels were examined according to the level of love for the instrument, the
burnout level of teacher candidates who stated that they loved their instrument “a little” (X = 64.79)
was found to be significantly higher compared to the candidates who loved their instrument
“moderately” (X = 45.10) (p <.001). Similarly, the individual MILB levels of the candidates who
stated that they loved their instrument “a little” (X = 214.36) was significantly higher compared to
the candidates who loved their instrument “a lot” (x = 120.23) (p <.001). Finally, the burnout level
of the candidates who had a “moderate” level of love for the instrument (X = 216.87) was higher
compared to those who stated that they loved their instrument “a lot” (x = 139.14) (p <.001). These
findings show that as the level of emotional attachment of individuals towards their instrument’s
increases, the individual instrument lesson burnout levels decrease; In other words, it shows that
low interest in the instrument increases the risk of burnout. When evaluated according to the
instrument study environment variable, it was determined that the individual instrument lesson
burnout of the teacher candidates who described the environment as "bad" (x=226.26) was higher
than the burnout of those who described it as "medium" (x=175.78). The difference is statistically
significant (p <0.001).

According to the participants' evaluations of the instrument practice environment, significant

differences were found in individual instrument lesson burnout levels. The burnout level of the
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teacher candidates who defined the work environment as "bad" (X = 130.26) was found to be
significantly higher than the teacher candidates who defined the environment as "good" (x =
129.84). In addition, the individual instrument lesson burnout of the teacher candidates who
evaluated the instrument practice environment as "average" (X = 157.37) was higher than those
who defined the environment as "good" and this difference was statistically significant (p <.001).
These findings reveal that individual instrument lesson burnout is closely related to physical
conditions suitable for instrument practice and that burnout levels decrease as the work

environment improves.

DISCUSSION

In terms of meeting the requirements for instrument education for students enrolled in the music
teaching program, it would not be a correct approach to compare them to performance major
students and think that less will be sufficient. The responsibility of learning an instrument
professionally, the demands of the instrument (desire, patience, regular exercise, and time allocated
for repetitions), and keeping many other elements in balance with the pace of individual
development are challenging for both groups. In this study, we addressed the concept and
phenomenon of burnout, which has been widely studied in many fields, in the context of individual
instrument education for students studying in the music teaching program. We evaluated the
desired psychological readiness for this education and the possible risks.

In our study, it was observed that the burnout levels of pre-service music teachers regarding
individual instrument lessons were low. This situation presents a positive picture, contrary to the
assumption that individual instrument education can be psychologically exhausting. Similarly, Erol
Diizbastilar & Yildirim (2019) and Girgin (2020) also detected low levels of burnout in pre-service
music teachers and showed that individual instrument education did not completely reduce the
motivation of teacher candidates. However, some studies, such as Bernhard (2007), revealed high
levels of burnout in music students. Possible reasons for these differences include individual
differences, approaches of faculty members, resources of institutions, and diversity of psychosocial
support structures (Koops & Kuebel, 2021; McConkey & Kuebel, 2022)

We also found that female students experience higher levels of burnout in musical instrument
lessons compared to male students according to the gender variable. This situation was similarly
demonstrated in the study by Zabuska et al. (2018), where it was stated that female students carry

more emotional burden towards musical performance. In addition, Fiorilli et al. (2022) showed
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that female students were at higher risk for fatigue and emotional distress symptoms. However,
some studies, such as Kii¢liksiileymanoglu & Onuray Egilmez (2013) significant difference was
found with respect to gender. These contradictory results indicate that more detailed studies should
be conducted on the effects of cultural expectations, gender roles, and personality traits on burnout.
The fact that the variables of the type of high school graduated from, grade level, and instrument
experience did not create a significant difference in the level of burnout suggests that individual
instrument training may have similar emotional effects on students. However, some studies, such
as Akylirek & Uyduran (2022) stated that the level of burnout increases as the grade level increases.
On the other hand, (Erol Diizbastilar & Yildirim, 2019) attributed the increase in individual MILB
in upper grades to the increase in students' academic and pedagogical loads. However, the fact that
no significant difference was found in this study indicates that the effect of grade-specific variables
in the teaching process may be more limited.

On the other hand, variables such as perception of instrument success, love of the instrument,
communication with the teacher, and work environment have been found to have statistically
significant effects on burnout. Previous studies have found that burnout levels increase when
students evaluate their instrument success as "bad", and this has shown that there is a direct
relationship between individual efficacy perception and emotional resilience (Kdksal & Yiiceland,
2022). The comments that elements such as students loving their instrument, establishing healthy
communication with their teacher, and having a regular work environment not only reduce burnout,
but also increase learning motivation and self-efficacy perception are also supported by Barros et
al. (2022) and (Jaaskelainen, 2023). In our study, communication with the instrument teacher stood
out as one of the most striking findings of the research. The burnout levels of students who evaluate
their communication with their teacher as "good" are significantly lower than the other groups.
This finding reveals that, as emphasized by McConkey & Kuebel (2022), the student-teacher
relationship in individual musical instrument lessons is a process that has not only pedagogical but
also psychological dimensions. The quality of the teacher-student relationship can directly affect
the student's perception of the lesson, their self-confidence, and their commitment to the learning
process.

The instrument practice environment was another important variable affecting the students' burnout
regarding individual instrument lessons. Physical environments that are not suitable, have

insufficient sound insulation, limit study times, or compromise personal comfort reduce the
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student's motivation for individual study and can disrupt the learning process (Berry, 2013; Miksza
et al., 2021) . The quality of the study environment should be considered as a factor that should be
evaluated outside of pedagogical planning in individual instrument education.

As a result, this study has shown that many factors affecting the level of burnout related to
individual instrument lessons are closely related to the emotional and cognitive well-being of the
student. In this context; the student's self-efficacy perception, the relationship with the teacher, the
love he/she has for the instrument and the improvement of working conditions can be considered
as critical factors preventing burnout. By taking these factors into consideration, education
managers, teaching staff and program developers can establish systems that both support the well-
being of students and increase learning efficiency. This study contributes to the literature on the
evaluation and prevention of psychological risks in the individual instrument education process,
and recommends that the teacher factor in particular be addressed in detail in instrument education

for further research and that quantitative findings be accompanied by qualitative data.

Theoretical and practical implications

Individual instrument lessons are one-on-one and require high individual responsibility. Our
research provides data on how such a structure affects burnout in students. It may be possible to
address variables such as perceived instrument success, student-teacher communication, love for
the instrument, and instrument practice environment by correlating them with burnout models. The
research findings enable the development of theoretical explanations regarding the interaction of
environmental and individual factors that cause burnout in students.

The research provides original data on how a one-on-one course structure, such as individual
instrument lessons, which requires high individual responsibility, affects the level of burnout in
students. The effects of variables such as student-teacher communication, love for the instrument,
perceived success, and physical work environment on burnout can be addressed by associating
them with individual burnout models. These findings allow the development of theoretical
explanations on the interaction of environmental and individual factors that cause burnout in
students. Studies on burnout in individual instrument education are quite rare in the music
education literature. It is thought that the findings of this research contribute to the field. In addition,
the findings obtained with sub-variables such as gender, perception of success, and communication

can form a theoretical basis for future comparative or multiple analyses.
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It is recommended that in-service training be organized for the communication skills of instrument
teachers and that student-centered instrument teaching approaches be adopted. The results of our
research have shown that communication with the teacher in instrumental education affects the
level of burnout in students.

Considering the long study periods and intensive rehearsal tempo required for individual
instrument training, soundproofed, accessible, and suitable spaces for the purpose of use should be
designed where students can easily continue their individual studies. The number and quality of
instrument practice rooms in faculties can be increased.

There is a need for programs that increase psychological resilience, self-efficacy, and goal-setting
skills in faculties. The relationship between low perceived success of students and high burnout
levels is an indicator of this need. Guidance and counseling services can be made more active so
that students can continue their academic lives without experiencing burnout.

It should be noted that burnout rates increase when instrument love is low. Course content can be
designed with more flexible (different options that will provide the same target behaviors),
personal, musical interests and goals, and motivating repertoire and activities. Individual
instrument training should be planned in a structure that includes not only technical skills but also
psychological, pedagogical, and social support. A teaching plan can be made that balances student

load, keeps performance expectations realistic and prioritizes teacher-student interaction.
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GENISLETILMIS OZET
Bu aragtirma, miizik 6gretmenligi programinda 6grenim goren 6gretmen adaylarinin bireysel ¢algi

dersi baglamindaki tiikenmislik diizeyini incelemeyi amag¢lamaktadir. Miizik 6gretmeni adaylari,

hem akademik hem de pedagojik sorumluluklarinin yani sira, bireysel ¢algi egitimine yonelik
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performans beklentileriyle de karsiya karsiya kalmaktadir. Calgi ¢calismalari, uzun saatler boyunca
stirdiiriilen yogun bireysel ¢abalari, cogu zaman 6gretim program disinda kalan gorevleri ve yiiksek
performans baskisini icerebilmektedir. Bu durum, o6grencilerin psikolojik dayanikliliklarini
zayiflatabilmekte ve tiikenmislik riskini artirabilmektedir. Ancak literatiirde, bireysel ¢algi egitimi
0zelinde miizik 6gretmenligi Ogrencilerinin tiikenmislik diizeylerini inceleyen c¢alismalarin
oldukga sinirli oldugu goriilmektedir.

Arastirmada temel amag, miizik 6gretmeni adaylarinin bireysel ¢algi derslerine iliskin tiikenmislik
diizeyini belirlemektir. Ayrica aragtirma, tiikenmislik diizeyi cinsiyet, lise mezuniyet tiirti, sinif
diizeyi, ¢alg1 deneyimi, algilanan ¢algi basarisi, 6gretmenle iletisim, 6gretmen siirekliligi, calgiya
duyulan sevgi, ¢algi calismaya uygun ortam ve aile destegi gibi degiskenler acisindan farkliliklar
incelemektir. Bu baglamda arastirmada ii¢ temel arastirma sorusuna yanit aranmistir. (1) Ogretmen
adaylarinin genel bireysel ¢alg1 dersi tiikkenmislik diizeyi nedir? (2) Tiikenmislik diizeyi cinsiyet ve
mezun olunan lise tiiriine gore farklilik gostermekte midir? (3) Tiikenmislik diizeyi siif diizeyi,
calgi deneyimi, algilanan basar1, 6gretmen degisimi, 6gretmen iletisimi, ¢algiya duyulan sevgi,
caligma ortami ve aile destegine gore anlamli bigimde degismekte midir?

Bu arastirma, bireysel c¢algi egitiminin yalnizca teknik becerilerden ibaret olmadigini, aym
zamanda psikolojik ve pedagojik boyutlariyla da degerlendirilmesi gerektigini ortaya koymasi
bakimindan 6nemlidir.

Calisma iliskisel tarama modeliyle gerceklestirilmistir. Arastirmanin katilimcilar1 Tiirkiye’nin I¢
Anadolu Bolgesi’'nde yer alan alti devlet iiniversitesinde 0grenim goren toplam 331 miizik
Ogretmeni adayidir. Katilimcilarin %57,1°1 kadin, %42,9’u erkektir. Lise mezuniyet tliriine
bakildiginda, 9%33,2°si giizel sanatlar lisesi, %66,8’1 ise diger lise tlirlerinden mezundur.
Katilimcilar sinif diizeylerine gore dengeli bir dagilim gostermektedir. Calgi deneyimi agisindan
ise %24,8’1 bir yildan az, %48’1 1-5 y1l, %27,2’s1 5 yil ve lizeri deneyime sahiptir.

Veriler, arastirmacilarca hazirlanan “Kisisel Bilgi Formu” ve Girgin (2015) tarafindan gelistirilen
“Bireysel Calg1 Dersi Tiikenmislik Olgegi” araciligiyla toplanmistir. 36 maddeden olusan 6lgek tek
boyutlu bir yapiya sahiptir ve yiiksek i¢ tutarlilik géstermektedir (Cronbach’s Alpha = .97). Bu
caligma kapsaminda yapilan analizde de, Cronbach Alpha degeri .97 olarak belirlenmistir. Verilerin
analizinde SPSS 25 programi kullanilmig; normal dagilim varsayimi kargilanmadigindan, Mann—
Whitney U testi ve Kruskal-Wallis H testi uygulanmistir. Anlamli farklilik bulunan durumlarda

post-hoc analizlerle farklili§in kaynagi belirlenmistir.
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Arastirmanin ilk bulgusu, 6gretmen adaylarinin bireysel ¢algi derslerine iliskin genel tiilkenmislik
diizeylerinin oldukca diisiik (x=1.75, SD=0.80) oldugunu gdostermistir. Bu sonug, bireysel ¢alg1
egitiminin yogun yapisina ragmen 6grencilerin genel olarak yiiksek bir tiikenmislik yasamadigini
ortaya koymaktadir.

Cinsiyet degiskeni incelendiginde, kadin 6gretmen adaylarinin tiikenmislik diizeylerinin erkeklere
gore anlamli bigimde daha yiiksek oldugu bulunmustur. Bu durum, literatiirde de siklikla
vurgulandig1 gibi (0rnegin Zabuska ve ark., 2018), kadin 6grencilerin miizikal performans
siireglerinde daha fazla duygusal yiik tasimastyla iliskilendirilebilir. Ote yandan, mezun olunan lise
tiirii tikenmislik tizerinde anlamli bir farklilik géstermemistir.

Smif diizeyi ve calgi deneyimi de benzer sekilde tiikkenmislik diizeyinde anlamli farklilik
gostermemistir. Buna karsin, algilanan calgi basarisi, 6gretmenle iletisim, ¢algiya duyulan sevgi
ve calisma ortami1 degiskenlerinin tiikkenmislik diizeyinde anlamli farklhiliklar gosterdigi
belirlenmistir. Ayrica ¢algi dersine yonelik basar1 algisi diisiik olan 6grenciler daha yiiksek bireysel
calgi dersi tiikenmisligi yasarken, kendisini derste basarili goren Ogrencilerde tliikenmislik
diizeyinin diisiik oldugu saptanmistir. Ogretmeniyle iletisimi zayif olan dgrencilerin ise, iletisimi
giiclii olanlara gore daha fazla tiikenmislik yasadigi belirlenmistir. Benzer sekilde, ¢algisini sevme
diizeyi diisiik olan 6grenciler daha yiiksek tiikenmislik gdstermektedir. Ayrica, olumsuz ¢alisma
ortamina sahip ogrencilerin tilkkenmislik diizeyleri, olumlu kosullara sahip olanlara gore daha
yliksek bulunmustur. Buna karsilik, aile destegi degiskeninin tiikkenmislik diizeyi lizerinde anlaml
bir etkisi bulunmamustir.

Aragtirma bulgulari, bireysel calgr egitiminde tiikenmislik diizeylerinin genelde diisiik oldugunu
ortaya koysa da bazi kritik degiskenlerin 6grencilerin psikolojik iyi olusunu belirgin sekilde
etkiledigini gdstermektedir. Ozellikle algilanan basari, dgretmenle iletisim, ¢algiya duyulan sevgi
ve c¢alisma ortami, Ogrencilerin bireysel calgi derslerinde tiikenmislik diizeylerini dogrudan
etkilemektedir. Bu bulgular, bireysel ¢alg1 derslerinin yalnizca teknik beceri kazandiran bir siireg
degil, ayn1 zamanda psikolojik ve sosyal yonleri giiclii bir egitim ortam1 oldugunu vurgulamaktadir.
Cinsiyet degiskenine bagli olarak kadin 6grencilerin daha yiiksek diizeyde tiikenmislik gostermesi,
toplumsal cinsiyet rolleri, kiiltiirel beklentiler ve duygusal yilik paylasimi gibi faktorlerle
aciklanabilir. Ogretmen-6grenci iliskisinin kalitesi ise tiikenmisligi énlemede kritik bir faktor

olarak one ¢ikmistir. Saglikli ve destekleyici iletisim, 6grencinin hem akademik basarisint hem de

3041



ZOR, M. & YUKSEL, G. Yegah Musicology Journal (YMJ) Volume VIII Issue 4 2025 - p.3022-3042

psikolojik dayanikliligimi giiclendirmektedir. Calisma ortaminin yetersizligi de Ogrencilerin
bireysel ¢algi ¢alismalarini olumsuz etkilemekte, motivasyonu ve performansi diistirmektedir.

Bu arastirma, bireysel ¢algi egitiminde tilkenmigligi etkileyen temel faktorleri ortaya koyarak hem
teorik hem de uygulamaya doniik katkilar saglamaktadir. Bulgular, 6gretmen adaylariin bireysel
calgi derslerinde tiikenmislik yasamalarini 6nlemek icin asagidaki onerileri sunmaktadir:
Ogretmen-dgrenci iletisimi: Ogretmenlerin iletisim becerilerini gelistirmeye yonelik hizmet ici
egitimler diizenlenmeli, 6grenci merkezli yaklagimlar benimsenebilir. Fakiiltelerde 6grencilerin
bireysel caligmalarini siirdiirebilecegi ses yalitimli, erisilebilir ve uygun nitelikte derslikler
saglanabilir. Ogrencilerin &z-yeterlik algilarini giiglendirmeye, hedef belirleme ve psikolojik
dayaniklilik kazandirmaya yonelik programlar uygulanabilir. Calgi dersleri, sadece teknik beceriler
degil, 6grencilerin bireysel ilgi ve motivasyonlarinit da dikkate alan esnek ve motive edici bir
yapida planlanmalidir. Ogrencilerin tiikenmislik yasamadan akademik hayatlarm siirdiirebilmeleri
icin aktif rehberlik ve psikolojik danigsmanlik hizmetleri verilebilir.

Sonug olarak, bu arastirma miizik 6gretmeni adaylarmin bireysel c¢algi dersleri baglaminda
tiilkenmislik diizeylerinin genelde diisiik oldugunu, ancak bazi kritik degiskenlerin tiikenmigligi
anlamli bigimde etkiledigini gdstermistir. Ogretmen-6grenci iletisimi, galgiya duyulan sevgi,
algilanan basar1 ve ¢alisma ortami gibi faktorler tiikenmisligi belirlemede en giiglii degiskenlerdir.
Bu bulgular, miizik egitimi alaninda 6grenci psikolojik dayanikliligini ve akademik basarisini

artiracak biitiinciil destek sistemlerinin gerekliligini ortaya koymaktadir.
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