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Ogretmen egitiminde, mesleki bilgi, mesleki beceri, tutum ve degerler basta olmak iizere
Ogretmen adaylarinin pek ¢ok agidan niteliklerinin gelistirilmesi hedeflenmektedir. Nitelik
gelisiminin 6ncelikli asamast ise kisinin 6z yeterliliklerinin farkina varip hangi boyutlarda
ne gibi gelisimler gostermesi gerektigini anlamasidir. Bu arastirmada, sosyal bilgiler
O0gretmen adaylarmin ideal bir sosyal bilgiler 6gretmeninin sahip olmasi gereken niteliklere
iligkin goriisleri ve bu niteliklere yonelik 6z degerlendirmeleri ortaya konmaya ¢alisilmistir.
Arastirma, nitel arastirma yontem bilim esaslarindan temel nitel arastirma desenine gore
tasarlanmus ve yiiriitiilmiistiir. Calismada katihmcilarin belirlenmesinde amagli érnekleme
tekniklerinden biri olan &l¢iit 6rneklem teknigi kullanilmustir. Verilerin toplanmasinda yar1
yapilandirilmis goriisme formu kullamilmis ve veriler igerik analizine tabi tutulmustur.
Katilimailar, ideal bir sosyal bilgiler 6gretmeninin niteliklerine iligkin; alan bilgisine hakim
olma, 6grencilere rol model olma ve iletisim becerileri acisindan giiglii olma gibi konular
iizerinde durmuslardir. Katilimcilarin 6nemli bir kismu iletisim becerileri ve alan bilgisi gibi
konularda kendilerini sosyal bilgiler 6gretmeni olarak gorev yapabilmek icin hazir
hissettigini ifade ederken, yariya yakini ise alan bilgisi ve sinf yonetimi gibi konularda
eksikliklerinin oldugunu, bu konularda calismalar yapip Ogretmenlik meslegini
deneyimleme ve pratik kazanmalar gerektigini ifade etmislerdir.

1. Giris

Govde Egitim, tarihsel siireg igerisinde ¢ok farkl sekillerde
anlagilmig, tanimlanmis ve uygulanmis olmakla birlikte
temel dinamikleri acisindan belirli bir stireklilik de
gostermistir. Egitimin temel bilesenleri olarak da
isimlendirilebilecek bu siirekli unsurlar igerisinde
Ogretmen, 6grenci ve dgretim programi/amaglari ilgili alan
yazinda (Goksoy, 2018) egitimin girdileri arasinda da ifade
edilen 6nemli faktorler arasinda yer almaktadir. Genel
olarak egitime ve 6zel olarak da egitsel ciktilara iliskin her
bir bilesen kendi baglaminda &nem arz etmekle birlikte
O0gretmen, bu siirecte oldukga kritik bir rol {istlenmektedir
(Giiltekin, 2020; Meraler, 2010).

Egitimin niteligi, egitim-6gretim siirecinin neredeyse tiim
asamalarmi dogrudan etkileme potansiyeline sahip bir
degisken  olarak, Ogretmenin niteliinden ayr
distiniilemez (Gerritsen vd., 2016; Hattie, 2003). Nitelikli,
etkili ve kalic1 egitime giden yolda en 6nemli kilometre
taglarindan bir tanesi nitelikli 6gretmen yetistirmektir
(Tiirkkose ve Elban, 2024). Bu baglamda 6gretmen egitimi
kavrami on plana g¢ikmaktadir. Ogretmen egitimi, iki
boyutta diisiiniilmesi gereken bir kavramdir. Kavramin bir

boyutu hentiiz goreve baglamamis dgretmen adaylarinin
egitimini kapsarken diger boyutu ise aktif olarak gorev
yapmakta olan 6gretmenlerin egitimine isaret etmektedir.

Ogretmen yetistirmeye yonelik diinya genelinde farklh
sistemler uygulanmakla birlikte (Andrysova ve Chudy,
2019; Darling-Hammond, 2017) Tiirkiye’de 06gretmen
yetistirme  siireci  egitim  fakiilteleri  biinyesinde
ylriitilmekteyken, 2024 yilinda gergeklestirilen yasal
degisiklikle birlikte Milli Egitim Akademileri kurulmus ve
ogretmenlik kaynak programlarindan mezun olan kisilerin
AGS smavinda bagarili olmasi kaydiyla akademiye girisleri
diizenlenmistir (Piar ve Saricam, 2025).

Egitim fakiiltelerinde 6gretmen yetistirmeye yonelik var
olan lisans programlarindan bir tanesi de sosyal bilgiler
ogretmenligidir. Bir vatandaslik egitim programi olarak 20.
ylizyilin baslarinda ortaya ¢ikan sosyal bilgiler (Dunn,
1916) giintimiizde pek ¢ok iilkenin miifredatinda yer alan
bir ders haline gelmis (Daniskova, 2020; Magudu, 2013;
Odia ve Aghahowa, 2024) ve bu alanin 6gretmen ihtiyacin
karsilamak admna iiniversitelerde lisans programlar:
kurulmustur. Dolayistyla sosyal bilgiler 6gretmenligi lisans
programi dgrencileri dogal olarak birer “6gretmen aday1”
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durumundadir. Sosyal bilgiler 6gretmen adaylari, 4 yillik
egitimin ardindan 6gretmenlik yapabilme hakkina sahip
olmaktadir. Konuya bu agidan bakildiginda, nitelikli
egitim/sosyal bilgiler egitimi arayisi igerisinde &gretmen
adaylarinin nitelikleri yakin ve orta vadeli gelecekte egitsel
¢iktilar iizerinde dogrudan etkiye yol agabilecek bir unsur
olarak 6nem arz etmektedir.

Ogretmenlerin sahip olmasi gereken nitelikler, son yillarda
ogretmen yeterlilikleri olarak ifade edilmeye baslanmuistir.
Ozellikle Yeterlilik  Cerceve
hazirlanmas1 ve bu belgeden hareketle Ogretmenlik
meslegine 0zgii yeterliliklerin belirlemesine yonelik
calismalar, bu tartisma ve gelismeleri hizlandirmistir.
Ogretmen yeterlilikleri konusunda farkli smiflandirmalar
yapilmast miimkiin olmakla birlikte (Cao vd, 2024; Peklaj,
2015; Simonovi¢, 2021) genellikle bu yeterlilik alanlarimin 3
temel boyutta sekillendigi goriilmektedir: Mesleki Bilgi,
Mesleki Beceri ve Tutum ve Degerler (Milll Egitim
Bakanligi [MEB], 2017a). Bu genel yeterlilik alanlarinin
otesinde, alanlara 6zgii kimi yeterlilik gostergeleri de Milli

Tiirkiye Belgesi'nin

Egitim Bakanlig1 tarafindan belirlenerek ilan edilmistir.
Sosyal Bilgiler Ogretmeni Ozel Alan Yeterlilikleri de bu
kapsamda yer alan galismalardan bir tanesidir. 2017 yilinda
yayimnlanan bu calismada, sosyal bilgiler Ogretmen
yeterlikleri, Ogretim siirecini planlama ve diizenleme,
0grenme-Ogretme siireci, izleme ve degerlendirme, okul,
aile ve toplumla is birligi yapma ve mesleki gelisimi
saglama 5 yeterlilik
diizenlenmistir (MEB, 2017b). Ancak toplumsal yasam
dinamiklerinin hemen her boyutunda oldukga hizli bir
sekilde gerceklesen degisim ve doniisiimler, dogal olarak
O0gretmen yeterliliklerini de
doniistiirmektedir. Bu baglamda, bugiiniin 6gretmeninin
sahip olmasi gereken yeterlilikler ile
Ogretmenlerinin ihtiya¢ duyacaklar1 nitelikler arasinda
farkliliklar olabilmektedir. Nitekim Erbasg (2022) tarafindan
yapilan bir calismada ortaya konan veriler, sosyal bilgiler

olmak {izere alan1  geklinde

etkilemekte ve

yarmin

ogretmen yeterliliklerinin  giincellenmesi  gerektigini
gostermektedir. sekilde (2022)
gerceklestirdigi arastirmada da &gretmen yeterliliklerine
yeni maddeler eklenmesi gerektigine iliskin bulgulara
ulasilmistir. C)gretmen niteliklerini doniisiime zorlayan

Benzer Batu'nun

onemli gelismelerden bir tanesi de hig stiphesiz 21. yiizyil
dinamikleridir. Ozellikle ilgili alan yazinda 21. yiizyil
becerileri olarak isimlendirilen kavramsal c¢ergeve,
Ogrencilere kazandirilmas: hedeflenen nitelikler {izerinde
oldugu gibi &gretmen nitelikleri iizerinde de Onemli
degisiklikleri beraberinde getirmistir (Coskun, 2022;

Martinez, 2022; Uyar ve Cigek, 2021).

Yukarida ifade edilen sosyal Dbilgiler 6gretmen
yeterlilikleri, mevcut is basindaki Ogretmenler kadar
meslek Oncesi egitim asamasinda olan 6gretmen adaylari
icin de oldukc¢a Onemlidir. Nitekim MEB tarafindan
hazirlanan Ogretmen Yetistirme Strateji Belgesi'nde (2017)
de benzer bir hususa dikkat ¢ekilmekte olup; nitelikli ve

etkili bir egitim igin 6gretmen adaylarinin egitimlerine

odaklanarak meslege cok daha iyi hazirlanmis, nitelik
seviyesi ylikseltilmis 0gretmen adaylarmin yetistirilmesi
gerektiginin alt1 ¢izilmektedir.

Meslege yonelik hazirhik siireci igerisinde bulunan
o0gretmen adaylari, kendilerini hangi boyutlarda ve nasil
hazirlamalar1 gerektigi konusunda farkindalik sahibi
olurlarsa, daha bilingli ve hedefe yonelik bir lisans egitimi
s6z konusu olabilmektedir. Her ne kadar Ogretmen
yetistirmeye doniik lisans programlari, ilgili yeterlilikleri
lisans Ogrencilerine kazandirmaya yonelik olarak
tasarlanmaya calisiliyor olsa da bireyin kendi farkindalig:
ve hedefe yonelik bilinci, siireci ok daha anlamli ve verimli
hale getirebilecektir. Dolayisiyla, sosyal bilgiler 6gretmen
adaylarinin bir yandan olmasi gereken, ideal 6gretmen
niteliklerine iligkin farkindalik gelistirmeleri bir yandan da
bu niteliklerin ne kadarima sahip olduklar1 konusunda bir
degerlendirme yapabilmeleri, mevcut durumun analiz
edilip meslege yonelik hazirligin daha yeterli olabilmesi

icin 6nem arz etmektedir.

Hgili alan yazinda sosyal bilgiler 6gretmen adaylarmnin
ogretmenlik mesleginin  farkl
diisiincelerine ve Ogretmenlik meslek yeterliliklerine
yonelik cesitli arastirmalar s6z konusudur. Dénmez ve
Uslu (2014) tarafindan yapilan bir arastirmada sosyal
bilgiler 6gretmen adaylarinin 6zel alan yeterliliklerine
iliskin 0z yeterlilik algilar1 tespit edilmeye g¢alisilmistir.
Waring'in (2016) yiiriitmiis oldugu bir arastirmada sosyal
bilgiler dgretmen adaylarinin “sosyal bilgiler 6gretimi”
konusundaki yeterlilik ve ihtiyaclar belirlenmeye ¢alisilmis
ve elde edilen verilerden hareketle katiimclarin 6nemli
bazi1 baghklardaki eksikliklerine vurgu yapilmistir. Bir
bagka calismada ise yazarlar (Yilar ve Ciice, 2021) sosyal
bilgiler 6gretmenlerinin 6zel alan yeterliliklerini etkileyen
faktorleri lisans programiyla iligkilendirerek incelemistir.
Gengtiirk ve digerleri (2012) ¢alismalarinda sosyal bilgiler
O0gretmen adaylarinin ideal 6gretmenin 6zelliklerine iliskin
diisiincelerini ortaya koymaya calismistir.

boyutlarma  yonelik

Gleeson ve
D’Souza (2016) sosyal bilgiler Ogretmen adaylariyla
gerceklestirmis olduklar1 ¢alismada, bilgiler
Ogretimine iliskin katilmcilarin  gesitli  boyutlardaki
niteliklerini gelistirmeye yonelik uygulamali ¢alismalar
yaparak farkli oneriler gelistirmistir. Kayran ve Tung

sosyal

Sahin’in (2021) gergeklestirdigi arastirmada ise sosyal
bilgiler ~&6gretmen adaylarmin Ggretmenlik meslek
yeterliliklerine iliskin = goriislerinin  tespit
amaglanmistir. Pamukoglu (2021) ise sosyal bilgiler
ogretmen adaylarinin &gretmenlik meslegine iliskin
ozyeterlilik algilarini ortaya koymaya yonelik bir calisma
gerceklestirmistir. Unlii ve digerleri (2017) tarafindan
yapilan bir ¢calismada sosyal bilgiler 6gretmen adaylarmin
teknolojik pedagojik alan bilgisi yeterlilikleri cesitli
degiskenlere gore incelenmistir. Sosyal bilgiler 6gretmen
adaylarinin disinda farkli branslardan katihmcilar ile
gerceklestirilen  ¢alismalar da bulunmaktadir. Bu
arastirmalardan biri olan ve Ozabaci ve Acat (2005)
tarafindan gerceklestirilen ¢alismada 362 Ogretmen

edilmesi
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adaymin ideal 6gretmen ozellikleri ile kendi niteliklerine
yonelik algilar1 tespit edilmeye calisilmistir. Bir baska
calismada ise (Kok wvd. 2011) okul oncesi 6gretmen
adaylarinin  6zel alan yeterliliklerine iliskin goriisleri
incelenmistir. Tagkaya (2012) yapilan
arastirmada da Ogretmen adaylarinin, nitelikli bir
O0gretmende olmasi gerektigini diistindiikleri ozellikler
ortaya konmaya ¢alisilmistir. Bu arastirmalar disinda alan
yazinda farkli ¢alismalar da bulunmaktadir (Arnon &
Reichel, 2007; Carter vd., 2023; Caliskan vd., 2013; Celik vd.,
2019; Ozer ve Gelen, 2014; Semenova ve Khanolainen, 2024;
Yesilyurt, 2013).

tarafindan

Hgili alan yazinda yapilmis arastirmalar incelendiginde,
katilimalarin  genellikle 6nceden belirlenmis gesitli
kriterlere gore kendilerini degerlendirmeleri baglaminda
yurataldagi, digindaki
aragtirmalarda ise katilimcilarin nitelikli bir 6gretmen
kavramina yiikledikleri anlamlarin neler oldugu sorularma
yanit arandifi goriilmektedir. Bu arastirmada, sosyal
bilgiler 6gretmen adaylarinin 6ncelikle ideal bir sosyal

calismalarin bunun kimi

bilgiler 6gretmeninin sahip olmasi gereken niteliklere
ilisgkin =~ goriigleri ve bu yonelik 6z
degerlendirmeleri ortaya konmaya c¢alisilmis, ardindan
kendilerinde eksik gordiikleri nitelik alanlarmi gelistirmek
icin neler yapmalar1 gerektigi belirlenmeye c¢alisilmistir.
Dolayistyla arastirma, ilgili alan yazindaki
genellikle tek bir boyutuna odaklanan arastirmalarin
otesinde farkli boyutlar1 bir arada ele alarak biitiinciil bir
bakis  agisinin katki
hedeflemektedir.

niteliklere

stirecin

kazanilmasina saglamay1

Aragtirmada cevabi aranacak sorular sunlardir:

1- Sosyal bilgiler 6gretmen adaylarma gore ideal bir
Ogretmenin sahip olmasi gereken temel o&zellikler
nelerdir?

2- Ideal sosyal bilgiler 6gretmeni nitelikleri agisindan
katilimcalarin  kendilerine iliskin degerlendirmeleri
nasildir?

3- Eksik/iyilestirilmesi/gelistirilmesi gerektigini
distindiikleri nitelik alanlar1 nelerdir?

4- Katilimcilarin goriislerine gore ideal sosyal bilgiler
Ogretmeni niteliklerine ulagsmak
gerekenler nelerdir?

adma yapilmasi

2. Yontem
2.1. Desen

Bilimsel ¢alismalarda arastirma yontem ve deseni, temelde
problem durumu ve arastirma sorularindan hareketle
belirlenmektedir (Creswell vd., 2007). Bu arastirmada,
sosyal bilgiler 6gretmen adaylarmin ideal bir 6gretmenin
hangi niteliklere sahip olmas1 gerektigi ve bu ideal
niteliklere kendilerinin ne kadar sahip olduklarmna iliskin
diisiinceleri kesfedilmek istendigi icin nitel arastirma
yontemi tercih edilmistir. Arastirma sorularina yonelik
derinlemesine ve ¢ok yonlii veri elde edebilme imkani, nitel
aragtirmacilara  sagladig:

arastirmanin, avantajlarm

basinda gelmektedir (Lim, 2025). Nitel aragtirma yontemi
icerisinde farkli desenler bulunmaktadir. Bu desenler
icerisinden calismada, temel nitel arastirma deseni tercih
edilmistir. Temel nitel aragtirmalar, 6zellikle katilimcilarin
deneyim ve anlam diinyalarim1 anlamaya doniik
caligmalarda kullanilabilmektedir (Merriam & Tisdel,
2016).

2.2. Calisma Grubu

Nitel
belirlenirken

arastirmalarda, katihmca grubun blyiikligii

derinlemesine ve ¢ok yonlii analiz
hedeflendigi icin genellikle veri kaybma yol a¢mayacak
sekilde daha smirlar1 belli sayilar tercih edilmektedir
(Czernek-Marszatek & McCabe, 2024). Bu arastirmanin
katilimcr grubunu; Marmara bolgesinde bir devlet
iiniversitesinin sosyal bilgiler 6gretmenligi boliimiinde,

2024-2025 egitim 6gretim yilinda, 4. siifta egitim goren, 6

erkek 6 kadin Ogretmen adayr olusturmaktadir.
Katihmalarin  belirlenmesinde  amagli  6rnekleme
tekniklerinden biri olan Olglit Orneklem teknigi

kullanulmustir.  Olciit  6rneklem teknigi katilimcilarin,
aragtirma sorularma anlamli cevap bulabilmeye yonelik

onceden belirlenmis kriterlere gore belirlenmesini
ongormektedir (Baltaci, 2018). Bu galismada, ortaya konan
arastirma sorular1 baglaminda katilimalarin

belirlenmesinde, lisans egitiminin son asamasinda olup
tiniversitedeki derslerin 6nemli bir kismini almis durumda
olan sosyal bilgiler 6gretmenligi lisans 4. smif 6grencisi
olmak, kriter olarak kullanilmigtir. Belirlenen kriterlere
uygun olarak Oncelikle muhtemel katiimca havuzu
belirlenip bu havuz igerisinden segilen katilimcilarla
gortismeler gerceklestirilmistir. Katilimcilar ile yapilan
goriismeler, daha sonra desifre edilmek iizere ses kaydina
alinmistir. Arastirmanin katilimcilarina iliskin demografik
bilgiler Tablo 1'de gosterilmistir.

Tablo 1.

Katilimcilarin demografik ozellikleri
Katilima Cinsiyet
K1 Kadin
K2 Kadin
K3 Erkek
K4 Erkek
K5 Erkek
K6 Kadin
K7 Erkek
K8 Erkek
K9 Kadin
K10 Kadin
K11 Kadin
K12 Erkek

554
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2.3. Islem

Aragtirma stireci, oncelikle ilgili alanyazinin taranmasi ile
baglamistir. Alanyazin dogrultusunda katilimcilarin ideal
sosyal bilgiler 6gretmeni niteliklerine iliskin goriislerini ve

kendilerini bu nitelikler agisindan nasil
degerlendirdiklerini ortaya koymaya yonelik yar
yapilandirilmig  goriisme  sorular1  hazirlanmistir.

Hazirlanan goriisme sorulari, alan uzmanlarinin goriisiine
sunulmus ve gerekli diizenlemeler yapilarak son sekli
verilmistir. Arastirmanin veri toplama asamasinda,
belirlenen olgiitlere uygun katiimcilar ile goriismeler
gerceklestirilmistir. Gortigmeler bireysel
yliriitiilmiis ve katilmcilarin izinleri dogrultusunda ses
kayd: alinmistir. Gortigsmeler 35 dakika

stirmiistiir. Goriismeler tamamlandiktan sonra ses kayitlari

olarak
ortalama

yazili metne doniistiiriilmiistiir. Elde edilen veriler
aragtirmacilar kodlar
olusturulmus, ardindan benzer kodlar bir araya getirilerek
tema ve kategoriler belirlenmistir. Arastirma verilerinin
analizinde igerik analizi yontemi kullanilmistir. Elde edilen

tarafindan okunarak anlaml

bulgular ilgili alanyazinla birlikte tartisilarak cesitli
Oneriler gelistirilmistir.

2.4. Veri Toplama Araglar

Nitel arastirma yontemi igerisinde kullanilabilecek farkli
veri toplama teknikleri mevcuttur (Patton, 2018). Bu
arastirmada, veri toplama teknigi olarak goriisme, veri
toplama aract olarak ise yari yapilandirilmis goriisme
formu kullamilmistir. Goriisme, sahip oldugu pek c¢ok
muhtemel avantaj ile nitel arastirmalarda ©n plana
cakmaktadir (McIntosh & Morse, 2015). Ogzellikle,
katiimcailardan arastirma sorularina yonelik derinlemesine
elde etme saglamasi oldukca ©nemli
goriilmektedir (Sigri, 2021). Buna ek olarak, veri toplama
siirecinde esneklik ve ¢ok yonliiliik de yar1 yapilandirilmis
goriismenin avantajlar1 arasinda sayilabilir. Arastirmada,
oncelikli olarak goriisme sorular1 hazirlanmigtir. Goriisme
sorularmin hazirlanmasinda ilk olarak alan yazin taramasi

veri imkan1

yapilmistir. Ogretmen egitimi, ideal gretmen nitelikleri ve
Ogretmen adaylar1 baglaminda gerceklestirilen bu tarama
neticesinde her bir arastirma sorusuna cevap alinabilecek
taslak goriisme sorular1 kaleme alinmaistir. ikinci asamada,
taslak goriisme sorular1 doktora egitimine devam eden bir
sosyal bilgiler 6gretmeni ve sosyal bilgiler egitimi alaninda

gorev yapan profesor tinvanl 2 6gretim {iyesinden olusan
uzman grubunun goriisiine sunulmus ve gelen doniitler
uyarinca goriisme sorularma son sekli verilmistir.

2.5. Veri Analizi

Calisma kapsaminda veri analiz teknigi olarak igerik
analizi kullanilmigtir. Nitel aragtirmalarda icerik analizi,
temelde arastirma sorularina yanit olabilecek verinin
metinden hareketle kodlanarak kategorilestirilmesine
dayanmaktadir (Silverman, 2018). Bu ¢alismada da yar
yapilandirilmis goriisme ile elde edilen veriler, 6ncelikle
transkript edilerek yaziya aktarilmistir. Daha sonra veri
setine iligkin biittinciil bir bakis agis1 kazanabilmek adina
birka¢ kez okunmus ve sonrasinda analiz agamasina
gecilmistir. Nitel arastirmalarda, giivenirlik agisindan
kodlamanin birden fazla kisi tarafindan yapilarak
kargilagtirilmasit onem arz etmektedir (Arslan, 2022;
O’Connor ve Joffe, 2020; Tutar, 2022). Bu agidan kodlama,
oncelikli olarak bir arastirmaci tarafindan gergeklestirilmis
ardindan yapilan kodlamalar iki arastirmaci tarafindan
birlikte tekrar degerlendirilmis ve fikir birligine varilarak
kodlamalara son gekli verilmistir. Tiim veri setine iligkin
kodlama bittikten sonra kodlardan hareketle kategoriler
olusturulmus ve katilimcilarin ifadelerinden dogrudan
alintilara da yer verilerek bulgular kism1 olusturulmustur.

3. Bulgular

Arastirmanin bu bdéliimiinde, sosyal bilgiler 6gretmen
adaylarinin géziinden ideal bir sosyal bilgiler 6gretmeninin
hangi niteliklere sahip olmas1 gerektigi, bu niteliklere sahip
olma agisindan katilmalarin kendilerini ne durumda
gordiikleri ve mevcut durumlarm gelistirmek icin neler
yapmalar1 gerektigine iliskin elde edilen bulgular
sunulmustur.

3.1. Katilimcilarin ideal Sosyal Bilgiler Ogretmeninin
Niteliklerine Iliskin Goriisleri

Calisma kapsaminda cevabi aranan arastirma sorularindan
ilki, oOgretmen adaylarimin ideal bir sosyal bilgiler
Ogretmeninin hangi niteliklere sahip olmasi gerektigini
diigtindiikleridir.  Bu katilimailar  ile
gerceklestirilen goriismelerin analiz edilmesi neticesinde
ortaya kod ve Tablo 2'de

gosterilmektedir.

baglamda,

gikan kategoriler
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Tablo 2.
Ideal sosyal bilgiler 6§retmeni niteliklerine iliskin katilimct goriigleri
Kategori Kod Frekans (f)  Katiima
Alan Bilgisi Alan bilgisi, konu hakimiyeti, tarih bilgisi, cografya bilgisi, sosyoloji, 12 K1, K2, K3, K4,
Yeterligi psikoloji, felsefe, siyaset, kaynak bilgisi, temel hukuk bilgisi, arkeoloji, sanat K5, K6, K7, K8,
tarihi, ekonomi, vatandaglik bilgisi, sosyal bilimler, kiiltiirel bilgi, miifredat K9, K10, K11,
bilgisi, donanimls, disiplinlerarasi bilgi, cok yonlii, ok bilgili olmalidir. K12
Rol Model . L . . -
Rol model olmali, 6rnek olmali, giyimine 6zen gostermeli, hal diliyle 12 K1, K2, K3, K4,
konusmali, anlattigin 6ziimsemis biri, soyledigiyle davranisi uyusmal. K5, K6, K7, K8,
K9, K10, K11,
K12
Pedagojik . L - o S o
Yeterlilik Nasil 6gretecegini bilen, 6grencinin seviyesine inebilen, sinif yonetimi 12 K1, K2, K3, K4,
becerisi yiiksek, bildigini 6gretebilen, etkinlikler planlayan, giidiileyen, K5, K6, K7, K8,
stire¢ odakli, derste aktif, dersi sevdiren, bilgiye ulasmayi dgreten, K9, K10, K11,
pedagojik bilgiye sahip, somutlastirabilen, dersin 6nemini kavratan, farkls K12
zeka alanlarina hitap eden, deneyimli, dersi renkli kilan, 6grenciyi aktif
kilan
Degerlere Bagh ve . . . . e .
Degerler Egitimini Vatansever, adaletli, demokratik, empati yapabilen, gorgiilii, merhametli, 11 K1, K2, K3, K4,
Onemseven sorumluluk sahibi, yardimsever, milli ve dini bayramlar1 dnemseyen, K5, K6, K7, K8,
y onyargisiz, ahlakli, caliskan, hosgoriilii, merhametli, sabirli, anlayisl, K9, K10, K12
saygili, diiriist, toplumsal degerlere 6nem veren, evrensel degerleri
kazandirmaya gayret eden.
HetigimBecerisi o s e o . o
Yiiksek Iletisimi kuvvetli, dgrenci-6gretmen iligkisinde dengeli, insanlarla iliskisi 11 K1, K2, K3, K5,
dengeli, hitabeti iyi, dgrenci iletisimi iyi, disa doniik, acik ve net, muhatabin K6, K7, K8, K9,
taniyan, samimi, dili diizgiin kullanan, seffaf olan. K10, K11, K12
Genel Kiiltiirii e R M Lo .
Yiiksek Genel kiiltiir{i yiiksek, kiiltiirel degerleri bilen, edebiyat, spor ve sanat 9 K1, K3, K4, K6,
bilgisi iyi, glindemi takip eden, gezip gdrmiis. K8, K9, K10,
K11, K12
Giincel Konularr - k, giindemi takip eden, &3 K 9 K3, K4, K5, K7
Takip Eden elisime agik, glindemi takip eden, 6grenmeye agik. , K4, K5, K7,
K8, K9, K10,
K11, K12
Meslegini Seven ve . o . .
idealist Isine emek veren, meslegini seven, meslegine deger veren, ¢ocuklari seven, 8 K1, K3, K4, K5,
idealist olmal1 K7, K9, K11,
K12
Teknolojik Teknolojiye hakim, egitim teknolojilerini bilen, teknolojiyi d 7 K2, K3, K5, K8
Yeterliklere Sahip eknolojiye hakim, egitim teknolojilerini bilen, teknolojiyi derse entegre , K3, K5, K8,
eden. K10, K11, K12
Arastirmact . . o
Arastirma becerisine sahip, arastirmac kisilik. 5 K3, K4, K5, K8,
K11
Objektif L
Objektif, ayrim yapmayan. 5 K1, K3, K4, K6,
K7
Okul Dig1 . . . . . o o
Ogrenme Miize gezisi, sergi ziyareti, okul bahgesinde etkinlik, sahada egitim 4 K3, K8, K10,
Ortamlar: uygulamalari yapabilen. K11
Saglayabilen
Sicakkanlt g . - o o
Sevecen, pozitif, insancil, duygusal, sefkatli, sempatik, giiler yiizlii, sevimli, 4 K4, K5, K6, K9
hayretle bakilan,
Disiplinli ve Yogun ¢alisma, disiplinli, prensipleri olan, okulun nizammna uyan, entegre 3 K4, K6, K12

Prensipli

olmus, meslek kanununa uyan
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Tablo 2’de de goriilecegi gibi 6gretmen adaylarmin ideal
bir sosyal bilgiler 6gretmeni niteliklerini tasvir etmek igin
kullandiklar1 ifadelerden ortaya c¢ikan kodlar agirlikhi
olarak; Alan Bilgisi Yeterli, Rol Model, Pedagojik Anlamda
Yeterli, Degerlere Bagl ve Degerler Egitimini Onemseyen,
Iletisim Becerisi Yiiksek, Genel Kiiltiirii Yiiksek, Giincel
Konular1 Takip Eden, Meslegini Seven ve dealist,
Teknolojik Yeterliklere Sahip, Arastirmaci ve Objektif
kategorilerini 6n plana ¢ikarmustir.
tamaminin ideal bir sosyal bilgiler 6gretmeninin alan

Katilimalarin

bilgisi konusunda yeterli diizeyde olmasi gerektigine
vurgu yaptig1 goriilmiistiir.

Bu baglamda katilimcilar; tarih, cografya, vatandaslik,
sosyoloji, psikoloji, felsefe, siyaset ve ekonomi gibi
alanlarda bir sosyal bilgiler 6gretmeninin donanimli olmasi
gerektigini ifade etmistir. Bu katilimcilardan biri olan K3
diisiincelerini su sekilde ifade etmektedir: “Bilgi olarak alan
bilgisi, bu dzellikle tarih, cografya, vatandaslik, diger sosyal bilim
dallari, sosyoloji, psikoloji, felsefe, bunlarin icerisine sahip olacak
bilgileri bilmesi gerekir.” Benzer goriislere sahip K11 ise
“Sosyal bilgiler 6gretmeni ilk dnce alanina tarih olsun, cografya
olsun, vatandaslik olsun bu bilgilere sahip olmas: gerekiyor”
diyerek ideal bir sosyal bilgiler 6gretmeninin alan bilgisi
baglaminda hangi boyutlarda yeterlik sahibi olmasi
gerektigini aciklamaktadir.

Katilimcilardan K1 ideal bir sosyal bilgiler 6gretmeninin
alan bilgisinin yaninda ayni zamanda alani ile ilgili
bilgilere iliskin kaynak bilgisine de sahip olmasi gerektigini
“Tarihle ilgili bir sey soruldugunda hani kesinlikle su sudur.
Hani ben bunu bu kaynaktan okudum, bir de kaynak olarak da
bilmemiz lazim. Hani rastgele duydum, gordiim, izledim gibi
seylerin  acikgasi cok gecerli oldugunu
diigiinmiiyorum  ben ifade  etmektedir.
Katilimcilardan K4 ise ideal bir 6gretmenin alan bilgisine
sahip gerektigini, sosyal
disiplinleraras1 yapism1 da vurgulayarak
ifadelerle dile getirmistir:

bizim boliimde

”

sozleriyle

dersinin
asagidaki

olmasi

bilgiler

“...sosyal bilgiler tek bir alandan olusmadig1 icin boyle disiplinler
arast bir ders oldugu icin tarih, cografya, felsefe, psikoloji,
ekonomi yani sosyal bilimlerin hepsini kapsadig1 icin bu ders
sosyal bilgiler 0gretmeninin de bu biitiin sosyal bilim
alanlarmdan anlayan donanima sahip olmas gerekiyor.”

Katilimcilar, ideal bir sosyal
ogrencilerine rol model olmasi, 6grencilerine verdigi 6giit
ve tavsiyeleri kendisinin de 6ziimsemis, tutum ve davranis
haline getirmis bir birey olmas1 gerektigi konusunda
goriisler beyan etmislerdir. Bu dogrultuda goriislerini ifade
eden katilimcilardan K8 “Ogrencilere rol model iyi bir
O0gretmen olmalidir” derken K12: “Gerek derste gerek ders
disinda yaptiklariyla olaylara yaklasimiyla her zaman Ornek
olmal1.” ifadeleriyle ideal bir sosyal bilgiler 6gretmeninin
oncelikle ogrencilerine iyi bir rol model olusturmasi
gerektiginin altini ¢izmektedir.

bilgiler

Ogretmeninin

Alan bilgisinin ideal bir sosyal bilgiler &gretmeninde
olmast gerektigi konusunda tamami goriis birliginde olan

katiimailar, alan bilgisine sahip olmak kadar onun
ogrencilere kazandirilmasinin da 6nemli oldugunu benzer
bir goriis birligiyle ve pedagojik yeterliklere yaptiklari
vurgularla ortaya koymuslardir. Bu baglamda katilimcilar
ideal bir sosyal bilgiler 6gretmeninin pedagojik anlamda
sahip oldugu bilgileri egitim Ogretim siirecine entegre
etmesine, bildigini 6gretebilme, dersi somutlastirabilme ve
Ogrenciyi gibi  beceriler
donamimli olmas: gerektigine vurgu yapmaktadirlar.
Katilimcilardan K4 ideal bir &gretmen igin pedagojik
formasyon bilgisinin gerekliligini “Iste biitiin bu pedagojik
formasyon bilgisi neyse, neyi gerektiriyorsa dersi sevdirip
ogrencileri derse katmay: bilmesi gerekiyor bence” climlesiyle
ifade ederken, K5 ise, ideal 6gretmenin sahip olmasin
bekledigi pedagojik becerilerin faydasini vurgulamak igin
“farkli zekd tiplerine de hitap edebilen 6gretmenler olmamiz lazim
ki hem farkli zekd tiplerini barindiran 63rencileri derse entegre
edebilelim, hem de dersi daha akict ve zevkli hale getirebilelim”
ctimlesini kullanmugtir.

gidiileyebilme agisindan

Katilimcilar sosyal bilgiler 6gretim programinda da yogun
bir sekilde tizerinde durulan, degerler egitimi baglaminda
dile getirdikleri ifadelerle bu konudaki duyarliliklarmni
ortaya koymuslardir. Bu dogrultuda katilimcilar, {izerinde
agirlikla durduklar;; vatanseverlik, adalet, empati,
merhamet, sabir ve demokratik tutum gibi degerlere sosyal
bilgiler O6gretmeninin haiz olmasmi ve bu degerlerin
kazandirilmasi noktasinda hassas davranmasi gerektigine
vurgu yapmaktadir. Bu baglamda katilimcilardan K3 ideal
sosyal bilgiler 6gretmeni icin “Empati yapabilen, 63renciyle
empati yapabilecek bir 6gretmen, adaletli ve vicdan sahibi,
merhametli, sabirly, anlayish, bunlar1 siralayabiliriz” cimlesiyle
bu degerlere sahip olmasi gerektigine deginirken, K12 ise
degerlerin Ogrenciye kazandirilmas: gerektigine iliskin
“Deger agisindan bakacak olursak da bazi kok degerler vardir
sosyal  bilgilerde.  Adalet,  sorumluluk,  vatanseverlik,
yardimseverlik gibi. Bu tarz kok degerlerin yaminda iste
caliskanlik, hosgorii gibi esitlik gibi diger degerleri de her zaman
g0z dniinde bulundurmas: gerekir” ifadelerini kullanmisgtir.

Ogretmenlik mesleginde en énemli yeterliklerden biri olan
iletisim becerisi de katilimcilarin ideal bir 6gretmende
olmasimi bekledikleri becerilerin basinda gelmektedir.
Katilimcilar bu noktada iletisim becerisini; 6grenci
Ogretmen iliskisi, hitabet, dili diizgiin kullanma ve
iletisimde seffaf olma baglamlarinda ele almislardir.
Katilimcilardan K6 6gretmenin &grenci ile iletisiminin
O6nemine vurgu yapmak icin “cocukla iletisim halinde olmak
bence biitiin 3retmenler icin sosyal bilgiler de dihil ¢ok onemli”
ciimlesini kullanurken K9 ise “Insanlarla da iyi iletisim
kurmali. Yani sadece 6grencilerle degil onlarin velileri var. Iste
okulda 6gretmenler var, idare var. Onlarla da iyi iletisim halinde
olmal1” ifadeleriyle ideal oOgretmenin, egitimin diger
paydaslart ile de iyi bir iletisime sahip olmas: gerektigine
dikkat ¢cekmistir.
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3.2. Katilimcilarin Ideal Sosyal Bilgiler Ogretmeninin
Nitelikleri A¢isitndan Kendilerine Yonelik
Degerlendirmeleri

Calismanin ikinci arastirma sorusu kapsaminda sosyal

Ogretmeni nitelikleri baglaminda kendilerinin mevcut
durumu hakkinda ne diistindiiklerini saptamaya yonelik
veriler
edilmesiyle elde edilen kategoriler ve bu kategorilere
kaynaklik eden kodlar Tablo 3’te gosterilmektedir.

toplanmigtir. Toplanan bu verilerin analiz

bilgiler Ogretmen adaylarinin, ideal sosyal bilgiler
Tablo 3.
Katilimcilarin ideal sosyal bilgiler 3retmeninin nitelikleri acisindan kendilerine yonelik degerlendirmeleri
Kategori Kod Frekans (f) Katilimar
Heti@im Becerisi Ogrenci Ogretmen iliskisini korurum, agik ve anlasilir olabilirim, 8 K1, K2, K3, K7,
okul paydaglari ile iletisimim iyi olur, 6grencilerle iyi iletisim K8, K9, K10, K12
kurabilirim, 6gretmenlerle iyi iletisim kurabilirim
Hazirbulunugluk Resmi igleri yapabilirim, 6gretmenlik yapabilirim, yeterliyim, 6z 7 K3, K4, K6, K7,
giivene sahibim, uyum saglarim. K8, K11 K12
Alan Bilgisi Yeterligi Konu hakimiyeti, alan bilgisi, miifredat bilgisi, program bilgisi 6 K2, K3, K4, K5,
konularinda yeterliyim. K8, K12
Pedagojik Yeterlikler Ders anlatabilirim, sinif defterini doldurabilirim, ders verebiliyorum, 6 K2, K4, K5, K6,
dersi gesitlendirme, konuyu kolaylastirma, etkinliklerle destekleme, K8, K11
ogrencileri derse katma konularinda yeterliyim.
Simif Yonetimi Sinuf hakimiyeti, sif yonetimi, adil sinif ortami saglayabilirim. 4 K1, K2, K4, K10
Ogrenci Tarafindan Ogrenci dersimi ve beni sevebilir. 4 K2, K4, K6, K12
Sevilme
Genel Kiiltiir Giincel bilgi, film, tiyatro, kitap ve markalar: takip ediyorum 3 K3, K8, K12
Teknolojik Yeterlikler Teknoloji kullanimi, teknoloji entegrasyonu, egitim teknolojilerinde 2 K3, K10
yeterliyim.
Meslegini Sevme ve Miifredati seviyorum, ¢ocuklar seviyorum, meslegimi seviyorum. 2 K4, K11
Idealizm
Objektiflik Objektif ve tarafsiz olabilirim 2 K1, K5
Degerler Deger boyutunda yeterliyim 1 K4

Tablo 3’te de goriilecegi gibi 6gretmen adaylarinin ideal bir
sosyal bilgiler 6gretmeni niteliklerinden su anda sahip
olduklarmi diistindiikleri 6zelliklere iliskin kullandiklar:
ifadelerden ortaya cikan kodlar agirlikli olarak; Iletisim
Becerisi, Hazir bulunugluk, Alan Bilgisi Yeterligi, Pedagojik
Yeterlikler, Sinif Yonetimi, Ogrenci Tarafindan Sevilme, Genel
Kiiltiir, Teknolojik Yeterlikler, Meslegini Sevme ve Idealizm
kategorilerini 6n plana ¢gikarmustir.

Katilimcilardan sekiz tanesi, ideal bir sosyal bilgiler
ogretmeninde olmasi gerektigini diisiindiikleri ve en gok
tzerinde durduklar1 niteliklerden biri olan iletisim
becerisine isaret eden; 6grenciyle seviyeli isletisim, agik ve
anlagilir olma, egitim paydaslari ile saglikli iletisim kurma
ve Ogrenciyi anlama noktasinda kendisini
gordiigiinii ifade etmistir. Bu konuda kendisini yeterli
gordiigiinii ifade eden katilimcilardan K2: “6grencilerle etkin
bir iletisim kurma acisindan kendimi yetersiz gormiiyorum.”
derken benzer goriislere sahip K9: “... onun disinda
ogrenciyle iletisim konusunda bence gayet iyiyim. Simif i¢cin yani
okulda kendimi diisiiniiyorum. Ogrenciyle iletisim, idareyle,
ogretmenlerle iletisim konusunda iyiyim diye diisiiniiyorum.”

yeterli

Seklindeki sozleriyle iletisim konusunda kendisine yonelik
yeterlilige vurgu yapmaktadir.

zamanda bir 6gretmen aday1 olan katimcilarin yarisindan
fazlast halihazirda, gidermeleri birtakim
eksiklikleri oldugunu diisiinseler de &gretmenlik
meslegine iliskin; ders isleme, resmi prosediirler ve okul

gereken

ortamma uyum saglama gibi konular basta olmak iizere
meslegi icra noktasinda  hazir
hissettiklerini ifade Katillmcilardan K8
ogretmenlik meslegini icra etmek igin; alan, mevzuat bilgisi
ve sosyal bilgiler yeni 6gretim programi agisindan hazir
oldugunu “Hem alan bilgisi agisindan hem mevzuat bilgisi
agisindan. Yeni gelen sistemle beraber. Hem de maarif modeli
agisindan, Tiirkiye yiizyilh maarif modeli acisindan. Kendimi
yeterli derecede goriiyorum. Bu ézgiivene sahip olduguma
inantyorum” ctimleleriyle ifade ederken K4 ise, “su anda evet
ingallah yani su an herhangi bir ortaokula gitsem ingallah normal
bir d3retmen olarak girip ders anlatip iste okuldaki iglemleri
yapabilecegimi diisiiniiyorum” seklinde agitklama yapmuistir.

kendilerini etme

etmiglerdir.
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Katilimailarin yarist kendisini; konu, program, miifredat,
mesleki bilgi ve mevzuat bilgisi baglammda alana ait
birtakim bilgilere haiz olduklarini ve alan bilgisi anlaminda
simifa girdiklerinde problem yasamayacaklarini ifade
ederken yaris1 yeterli
gormediklerine ve bu konuda ilerleme kaydetmeleri
gerektigine isaret etmislerdir. Katiimcilardan K3 alan
bilgisine olan merakini da dile getirerek bu konuda kendini
yeterli gordiugiinti “Ben alan bilgisine sahibim, merakliyim
alan bilgisi konusunda. Miifredatimi da biliyorum. Pedagojik
alan bilgisine de az ¢ok sahibim” climlesiyle ifade ederken K5
ise alan bilgisindeki yeterligini “Bilgi konusunda alanimin
icerdigi ve bizim anlattigimiz diizeydeki bilgi ve becerilere sahip
oldugunu diisiiniiyorum” seklinde agiklamastir.

ise bu anlamda kendilerini

Katilimcilardan 4 tanesi bugiin 6gretmenlik meslegini icra
etmeye baslasalar smif yonetimi anlaminda olumsuz bir
durum yasamayacaklarini, sinifa hakim olma ve adil bir
sinif ortami olusturma gibi konularda da yeterli bir noktaya

geldiklerini diisiinmektedirler. Katilimcilardan K10 siuf
yonetimine iliskin mevcut durumunu alan bilgisi agisindan
yeterli olmanin sinif yonetimine olan etkisine de deginerek
“Stajda yasadi$im durumlara gore o zaman agiklayayim. Sinifta
mesela adil bir ortam olusturmaya ¢alisiyordum genelde. Hepsine
yetisebiliyorsam soz hakki verebiliyordum. Derse hikimiyetim
oluyordu ama konuyu bilirsem cok iyi oluyordu ve kendimi daha
ozgiivenli hissediyordum” ifadeleriyle agiklamistir.

3.3. Katilimcilarin Ideal Sosyal Bilgiler Ogretmeni
Nitelikleri A¢isindan Kendilerinde Gelistirilmesi
Gerektigine Inandiklar Nitelikler

Calismanin iiglincii arastirma sorusu kapsaminda sosyal
bilgiler ideal sosyal bilgiler
O0gretmeni nitelikleri baglaminda gelistirilmesi gerektigini

Ogretmen adaylarmnin,

diistindiikleri 6zelliklerini ortaya ¢ikarmaya yonelik veriler
toplanmistir. Toplanan bu verilerin analiz edilmesiyle elde
edilen kategoriler ve bu kategorilere kaynaklik eden kodlar
Tablo 4’te verilmistir.

Tablo 4.
Ogretmen adaylarinin gelistirmeleri gerektigini diisiindiikleri yonlerine iliskin goriigleri
Kategori Kod Frekans (f) Katilimar
Alan Bilgisi Alan bilgisi, Osmanli tarihi, tarih, cografya, vatandaslik, ders Kitab, 6 K1, K6, K7, K9, K10, K11
Yeterligi bilgi eksigi
Simif Yonetimi Sinuf yonetimi, 6grenciyi derse katma konularindaki eksiklikler 7 K4, K5, K7, K8, K9, K10,
K11
Pedagojik Uygulama yapabilme, deger egitimi verme, egitim bilimleri 6 K1, K2, K3, K4, K6, K7
Yeterlikler konularinda, 6lgme- degerlendirme, bilgiyi sadelestirme, 6grencinin
seviyesine inme, mesleki beceri, 6gretim yontem ve teknikleri
Het—igim Becerileri Ogrenci ve veliyle iletisimde eksiklerim olabilir, beden dilinin 6 K1, K5, K6, K7, K9, K11
kullanimu gelistirmeliyim, heyecanimi y&netebilmeliyim
Deneyim Deneyime ihtiyacim var, gdzlem yapmam gerekiyor. 5 K1, K5, K7, K9, K2
Hazir Bulunusluk  Hazir degilim, 6z giiven eksikligi yasiyorum 3 K5, K9, K11,
Resmi Prosediirler =~ Donem sonu raporlari, ders planlari, okul sistemi, resmi islerde 3 K2, K9, K11
eksigim
Sabir Tahammiil ve sabir gostermede eksigim 2 K5, K6
Genel Kiiltiir Giincel olaylar takip etmiyorum, genel kiiltiir bilgisi ve ekstra 2 K8, K9
okumalar gerekiyor.
Teknolojik Teknolojik gelisim, 6gretim teknolojileri, dijital okuryazarlik 2 K3, K12
Yeterlik basliklarinda yetersizim.

Tablo 4'te de goriilecegi gibi 6gretmen adaylarinin ideal bir
sosyal bilgiler 6gretmeni niteliklerinden sahip olmalari
gerektigini diistindiikleri ancak su anda kendilerini yeterli
diizeyde gormediklerini ve ihtiyag
duyduklar: 6zelliklere iliskin kullandiklar1 ifadelerden
ortaya ¢itkan kodlar agirlikli olarak; Alan Bilgisi Yeterligi,
Simif Yonetimi, Pedagojik Yeterlikler, ileti§im Becerileri,
Deneyim, Hazir Bulunugsluk, Resmi Prosediirler, Zaman
Yonetimi, Genel Kiiltiir ve Teknolojik Yeterlik kategorilerini 6n
plana ¢ikarmustir.

gelistirilmeye

Katilimcalarin - tamammin  ideal bir sosyal bilgiler
O0gretmeninin sahip olmasi gerekir dedikleri alan bilgisine,
yarist sahip oldugunu ifade ederken yarisi ise Osmanl

tarihi, cografya, vatandaslik bilgisi ve ders kitabinn igerigi

gibi konular basta olmak {iizere alan bilgisi agisindan
duyduklarin1  ifade etmislerdir.
Katilimcilardan K1 alan bilgisi konusunda hentiz ideal
olarak gordiigli diizeyde olmadigmmi “Yani ben bilgi
konusunda eksik oldugumu diisiiniiyorum. Baktigimda evet
temel diizeyde var mi1 var ama benim bence temelden daha
fazlasini bilmem gerekiyor. Bende bu yok su an igin” ctimlesiyle

gelismeye  ihtiyag

ifade ederken, K11 ise bu minvaldeki goriislerini su
ciimlelerle ifade etmistir:

“Ders calistyorum ¢ogunlukla ama ya soyle mesela tarih dersi
benim icin derya deniz bir ders.  Mesela stajda bunu
deneyimledim. Karsimdaki kitle teknolojik cagin igerisinde
bulundugu icin ve tek bir tusla bircok bilgiye erisebildikleri icin
onlarin verdigi cevabr bazen idrak edemiyordum. Ve bunun igin
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de tarih dersi veya benim bircok kitabr yalayip yutmam gerekiyor
tabiri caizse. Cografya da aym sekilde, vatandashk da aym
sekilde.”

Katilimailar; sinif kontrolii, 6grenciyi derse dahil etme ve
derse hakimiyet gibi smif yonetimine iliskin konularda
eksiklikleri oldugunu, fiilen 6gretmenlige baslamalar
durumunda bu konuda ciddi sikintilar yasayabileceklerini
ancak bu durumun birlikte
diizelecegini distindiiklerini ifade etmislerdir.
Katilimcilardan K5, “simif hakimiyeti gibi daha  teknik
konularda uzun siire pismem gerektigini diisiiniiyorum”
ifadesiyle sinif yonetiminde deneyimin &nemine vurgu
yaparken K7 ise teorik bilgilerin
desteklenmesinin gerektigine isaret eden goriislerini
asagidaki climleleriyle dile getirmistir:

deneyimle zamanla

uygulamalarla

“Swnif yonetimi konusunda pratikte biraz eksikligimiz var tabi,
derslerini aliyoruz ama simifa gittigin zaman derste gordiigiinle
sinifta birebir yasadigin ayni olmuyor. Derste iste 6grenciyi soyle
susturursun, soyle yaparsin gibi konusuluyor ama gidip oray:
gordiigiin zaman her dgrenci, bir simifta ornek veriyorum bir
sinifta 35-40 tane 6grenci varsa hepsi farkly farkli profillerde
ogrenciler.  Simdi  birisine davrandi§in  sekilde digerine
davraminca olmuyor. O yiizden simif yonetimi konusunda
birazcik eksikligim var.”

Katilimcilarin yarisi; ders anlatma, grencinin seviyesine
inme, soyut konularin somutlastirilmasi ve pedagojik alan
bilgisi gibi bazi konulardaki eksikliklerine yaptiklar
vurgularla ideal bir 6gretmenin sahip olmasi gerektigine
inandiklar1 pedagojik yeterlikler noktasinda gelistirilmeye
ihtiyag duyulan yonlerinin oldugunu ifade etmislerdir. Bu
dogrultuda katiimcilardan K7 sahip oldugu bilgileri derste
O0grencinin indirgeme noktasinda
yasayabilecegini “Sonucta lise, iiniversite son, okudugum
donemler. Ortaokula gore bir tik daha iist seviyede bilgiler
altyoruz. Ben o bildigim iist bilgileri ortaokul 6grencisine nasil
indirebilirim? Onlarin seviyesine nasil indirip onlara nasil
anlatabilirim  konusunda eksik oldugumu  diisiiniiyorum”
climleleriyle ifade etmistir.

seviyesine sikint

K4 disindaki biitiin katilimcilar ideal bir sosyal bilgiler
Ogretmeninin sahip olmasi gerektigini diisiindiikleri
niteliklerden iletisim becerilerine vurgu yapmistir. Iletisim
becerisine sahip olma noktasinda ise; hitabet, veli iletisimi,
ogrenci 6gretmen iligkisi ve beden dili gibi konularda belli
bir olgunluga ulasmaya ihtiya¢ duyduklarmi ifade
etmislerdir. Bu dogrultudaki diisiincelerini K1 “Bence biraz
daha iletisim becerileri konusunda kendimi  gelistirmem
gerekebilir. Ciinkii gerek kendi meslektaslarim olsun gerek veliler
olsun ¢ok fazla insanla iletisim kurmam gerekecek. Bu da beni
birazcik geren bir durum” seklinde ortaya koymustur.

Katilimailar; smif yonetimi, pedagojik beceriler, iletisim
becerileri, hazir bulunusluk, resmi prosediirler ve zaman

yonetimi gibi 6gretmenlik becerilerine iliskin var olan
eksikliklerinin en Onemli sebebi olarak deneyim ve
uygulama  eksikligini etmektedirler.  Bu
eksikliklerinin giderilmesi noktasinda ise meslegi icra
etmeye baglamalarindan itibaren yavas yavas deneyim
kazanarak  belli  bir edeceklerini
diisiinmektedirler. Katilimcilardan K1 bu dogrultudaki
diistincelerini “uygulama kisminda, beceri kismunda da biraz
daha deneyimle olacagina inaniyorum. Gene kendimi miimkiin
oldugunca zorluyorum” ctimlesiyle ifade ederken K7 de
benzer sekilde, dgretmenlik becerilerine iliskin gelisimin
daha ¢ok wuygulamalarla gergeklesecegi
sozlerini su climlelerle ifade etmistir:

isaret

mesafe  kat

anlamindaki

“Daha ¢ok gozlem yapmamiz gerekir, kendi adima. Daha cok
gozlem yapmam lazim. Uygulama yapma imkdnim olsa gelisim
tabii ki de daha hizli olur. Bir dershane ya da bir okula falan
girsem, yiiksek ihtimalle zamanla bu konuda daha da gelisecegim.
Diger tiirlii de bilgi konusu. Ne kadar ¢ok ders anlatirsam artik
bir sonraki ders konu, hem bende daha ¢ok hikim olmus olacagim
hem de dgrenciye nasil anlatmam gerektigini bilmis olacagim.
Zaman kullanma konusu da olabilir. Zaman: bazen yeri geliyor,
staj yaptigim yerde yasadim. Hani bazen konuyu cok hizli bir
sekilde anlattigimi  fark ediyorum, bazen de konunun
yetismedigini  fark ediyorum. Yani bu zamani kullanma
becerisinin de daha cok uygulama imkdnim olsa zamani etkili
kullanma  konusunda da  kendimi  gelistirebilirim  diye
diisiiniiyorum.”

3.4. Katilimcilarin [deal Sosyal Bilgiler Ogretmeni
Niteliklerine Ulagmak I¢in Neler Yapilmast
Gerektigine Iliskin Diisiinceleri

Calismanin dordiincii ve son arastirma sorusu kapsaminda
sosyal bilgiler 6gretmen adaylarinin, ideal sosyal bilgiler
Ogretmeni niteliklerine ulagsmak icin neler yapmalar
gerektigine  iliskin  diisiinceleri
calisilmistir. Bu baglamda elde edilen verilerden hareketle
olusan kategoriler ve bu kategorilere kaynaklik eden
kodlar Tablo 5'te verilmistir.

ortaya konmaya
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Tablo 5.
Katilimcilarin ideal sosyal bilgiler 6gretmeni niteliklerine ulagmak igin neler yapilmas: gerektigine iliskin diisiinceleri
Kategori Kod Frekans (f) Katilimar
Alan Okumalari ve Alan okumalari, ek arastirmalar, kitap okuma, bilimsel calismalar 10 K1, K2, K3, K4,
Aragtirmalar okunmali, saha ¢alismalar: yapilmali, akademik okumalar, ders K6, K8, K9, K10,
Yapilmal kitaplar1 incelenmeli, arastirma meraki, kurslar takip edilmeli, K11, K12
kiitiiphane kullanilmalidir.
Deneyim Paylagimi1 Deneyimli 6gretmenlerden istifade edilmeli, fikir aligverisi yapilmals, 10 K1, K2, K4, K5,
Yapilmal ziimre iletisimi kullarlmali, 6grenci doniitleri dikkate alinmali. K6, K7, K8, K9,
K11, K12
Uygulama ve Pratige Goniillii veya iicretli 6gretmenlikler yapilabilir, toplum 6niinde 9 K1, K2, K3, K4,
Onem Verilmeli konusma etkinlikleri yapilabilir, 6zel dersler verilebilir, sosyal K6, K8, K10, K11,
sorumluluk projelerine dahil olunabilir, dgretmenlik uygulamas siireci K12
daha etkili kullanilabilir
Rol Modeller Takip Rol model olabilecek 6gretmenler takip edilmeli, iyi 6gretmenlerden 8 K1, K2, K3, K4,
Edilmeli dersler alinmali K8, K10, K1 1,
K12
igsel Motivasyon ve Meslek sevgisi olmali/artmali, 6zveri ve fedakarlik gosterilebilmelidir, 7 K3, K6, K7, K8,
Istek Olmali igsel motivasyon olusturulmalidir. K9, K10, K11
Diizenli Calisilmal Planly, 6zenli ve diizenli cahismak gerekiyor. 4 K2, K10, K11, K12
Sosyal ve Kiiltiirel Kiiltiir gezileri, miize, sinema, sanat, film ve sosyal etkinliklere 3 K8, K9, K12
Gelisim Saglanmali katilmak gerekir
Teknoloji Ogretim teknolojileri daha etkin sekilde 6grenilmeli ve kullanilmalidir 2 K8, K12
Okuryazarhg:
Gelistirilmeli
Meslek Bilgisi Smif yonetimi, 6l¢me degerlendirme, 6gretim programi ve diger 2 K4, K5
Derslerine de Agirlik formasyon derslerine daha fazla 6nem verilmelidir.
Verilmeli

Tablo 5'te de goriilecegi gibi 6gretmen adaylarmin ideal bir
sosyal
niteliklere sahip olabilmek icin yapilmasi gerekenlere
iliskin kullandiklar1 ifadelerden ortaya c¢ikan kodlar
agirlikli olarak; Alan Okumalar: ve Arastirmalar Yapimali,
Deneyim Paylasimi Yapilmal, Uygulama ve Pratige Onem
Verilmeli, Rol Modeller Takip Edilmeli, ¢sel Motivasyon ve Istek
Olmali, Diizenli Calisilmali, Sosyal wve Kiiltiirel Gelisim
Saglanmali  ve  Teknoloji ~ Okuryazarli§t  Gelistirilmeli
kategorilerini 6n plana ¢ikarmustir.

bilgiler &gretmeninin sahip olmasi gereken

Katilimailar ideal bir sosyal bilgiler 6gretmeninin sahip
olmast gerektigini diisiindiikleri ve en fazla {izerinde
durduklar1 niteliklerden biri olan, alan bilgisine sahip
olabilmek i¢in alan okumalar1 ve aragtirmalar yapmalar:
gerektigini vurgulamislardir. Bu baglamda; tarih, cografya,
hukuk, siyaset bilimi alanlarinda tez, makale, kitap gibi
materyallerden okumalarin yaninda belgeseller ve arazi
calismalariyla birlikte sosyal bilgiler 6gretmenlerinin alan
bilgisi anlaminda kendilerini yetistirmeleri gerektigini
ifade etmislerdir. Katilimcilar bu baglamda tekrar birinci
smiftan sosyal bilgiler O6gretmenligine basladiklar: bir

senaryoda alan bilgisini gelistirmek icin neler
yapabileceklerine iligkin asagidaki ifadeleri
kullanmiglardir:

K3: “Sadece sosyal bilgilerle ilgili egitim degil, sosyal bilgilerin
ilgilendirdigi tiim alanlarla ilgili eZitim gormek isterdim,

iiniversitede. Hani o derslere katilmak isterdim. Iste cografya
dersine veya cografyayla ilgili saha calismalara gitmek isterdim.”

K12: “Diger disiplinlerle ilgili daha fazla okumalar, arastirmalar
yapabilirdim. Gerek tarih olsun gerek hukuk, siyaset, cografya
vesaire. Hepsi acisindan daha fazla bilgi sahibi de olabilirdim.”

Katilimcilar ideal bir 6gretmen niteliklerine sahip olmak
i¢in yapilmasi gereken seylerden birinin de bireylerin diger
ogretmenler ve ziimreleriyle fikir aligverislerinde bulunma,
deneyimli dinleyip onlardan
nasihatler olan

Ogretmenlerin anilarmni

alma, alaninda iyi Ogretmenlerin
goriiglerine basvurma gibi yollarla deneyim paylasimi
yapilarak Ogretmenlik meslegine iliskin uzun yillar
igerisinde edinilebilecek deneyimleri daha kisa siirede
O0grenebileceklerini ifade etmislerdir. Katiimcilardan K4
bu dogrultudaki diistincelerini “su an sistemin icerisindeki
ogretmenlerden yararlanabilirim, onlarla goriiserek tecriibelerini
dinleyerek, boyle bir adum atabilirim” climlesiyle ifade
ederken, K8 sosyal bilgiler 6gretmenleri ve diger brans
Ogretmenlerinin  deneyimlerine
deneyim kazanabilecegine iliskin diisiincelerini su

ciimlelerle ifade etmistir.

bagvurmak  yoluyla

“Meslek bilgisi olarak da mesela sadece sosyal bilgiler
ogretmenleri degil de diger brangtaki 63retmenlerle de konusup,
iletisime gecip, onlarla ilgili mesela siz ders anlatirken hangi
teknikleri kullamyorsunuz? Ya da smif yonetimini, sinif
kurallarimi  nasil  saglyyorsunuz  tarzi. Diger derslerdeki



H. Caliskan ve Z. ibrahimoglu

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 2, 2026

ogretmenlerle de iletisime gegebilirim mesleki olarak kendimi
gelistirmek igin.”

Katilimcilar, ideal Ogretmen niteliklerine sahip olma
noktasinda eksik yonlerinin iyilestirilmesi ve ihtiyag
duyulan becerilerin gelistirilmesi i¢in uygulama ve pratik
yapmanin yere
vurgulamislardir. Bu baglamda daha ¢ok; 6zel ders verme,
bir kurumda calisma, ders planlari hazirlama, &gretim
teknolojilerini kullanma, 6grenci koglugu ve online dersler
gibi 6gretmenlik meslegine iliskin uygulamalara dikkat
¢ekmiglerdir. Katilmcalardan K7  ideal
niteliklerini kazanmak igin uygulama ve pratik yapmanin
onemine binaen diisiincelerini “Is hayatinda bence olmam
gerek ya. Is hayatina atilmis olmam gerek. Dershane olsun,
herhangi bir dzel okul olsun ya da iste devlete atanp devlette bu
gorevi icra etmek olsun” climlesiyle ifade ederken K12 ise
eksikliklerin tamamlanmasinda uygulama yapmanmn
Onemine igaret eden su ifadeleri kullanmustir.

onemli  bir sahip oldugunu

O0gretmen

“Sanirim geriye kalan tek sey bol bol pratik yapmak oluyor. Yani
sonucta soyle bir durum vardrr. Hani 6gretmenlik meslegi boyle
sadece akademik olarak veya kitaplardan dgrenilebilecek o sekilde
uygulamaya gecilecek bir meslek degildir. Yani 6rnek verecek
olursak kitap okuyarak yiizme 06grenemeyiz veya bisiklet
siiremeyiz. Illaki bir uygulama da gerekiyor. Yani geriye kalan tek
seyin bol bol pratik oldugunu diisiiniiyorum aslinda. Yani o
yiizden goreve basladi§im zaman ¢ok bir stkintr cekmeyecegimi
hatta pratikle beraber ¢ok daha gelisip ileri diizeye gececegine ben
inantyorum sahsen.”

Katilimailar 6grencilik yillarindan itibaren; 6gretmenlerini,
mesleginde iyi yetismis basarili kisileri ve okulda diger
Ogretmenleri gozlemleyerek onlarin olumlu davranislarin
rol model almanin ideal 6gretmen olma yolunda 6gretmen
adayma  rehberlik ifade
Katilimcilardan K5 6gretmenlerindeki iyi nitelikleri 6rmek
almaya iligskin yaptiklarint “Rol modeller de aym sekilde.
Bircok ogretmeni rol model olarak aldiimi séylersem yalan
soylemis olurum. Ciinkii diisiince yapist ve ders igleyisi bana
uymayan 6gretmenlerin, 6gretim elemanlarim tabii ki oldu ama
ben bunlarin icinden her zaman ne alabilirime baktim”
ifadeleriyle anlatmistir. Katilimcilardan K2 ise ideal
Ogretmen niteliklerini kazanmalarinda etkili olan faktorler
icin rol modele vurgu vyapan “yani dedigim gibi
dgretmenlerimiz  bunda cok etkili oldu. Universitedeki
hocalarimiz. Kimisini kendimize rol model almadik tabii ama
cogunu da aldik yani” ifadelerini kullanmistir.

edecegini etmiglerdir.

Katilimcilar ideal ogretmen niteliklerine sahip olma
yolunda neler yapilmasi gerektigine iliskin verilerin
analizinde; fedakarlik, isini sevme, adanmaislik, ilgi duyma
ve Ozverili olma kodlariyla bireylerin igsel bir motivasyon
ve istege sahip olmalar1 gerektigini ifade etmisleridir.
Katihmalardan K9 “Sevmeyen bu isi yapamaz. Kesinlikle
seven, kesinlikle isteyen wve sikilmayan yani.
arkadaslarimizin staj okullarindan birinde 63retmen goreme
engelli ve anlattiklarina gore de isini ¢ok iyi yapwyor. Kesinlikle
isini seviyor ve yapmak istiyorsa her tiirlii yapabilir”

Bizim

ifadeleriyle meslegi sevmenin o meslege iliskin yeterlikleri
edinmedeki 6nemine vurgu yapmustir.

Katilimailar; planli, diizenli, disiplinli ve tertipli calismanin
ideal Ogretmen niteliklerine bireyleri bir adim daha
yaklagtirdigini  diisiinmektedirler.  Ideal — &gretmen
niteliklerine sahip olma yolunda &gretmenlik meslegine
iliskin tiim bu bahsedilen beceriler gelistirilirken, kiiltiir
gezileri, sosyal etkinlikler ve kuliip faaliyetleri yoluyla da
sosyal ve kiiltiirel gelisimin de saglanmasinin 6nemine
vurgu yapmuslardir. Ayrica, ideal 6gretmen niteliklerinin
neler olmasi gerektigine iliskin ifade ettikleri “teknolojik
yeterliklere” sahip olmak icin Ogretmenlerin; internet,
telefon, bilgisayar, projeksiyon, akilli tahta ve yapay zeka
gibi egitim Ogretimde kullanilabilecek araglara yonelik

teknoloji ~ okuryazarliklarmi  gelistirmeleri  gerektigi
tizerinde durmaktadirlar.

4. Tartisma

Bu arastirmada, oncelikle sosyal bilgiler 6gretmen

adaylarinin ideal bir sosyal bilgiler 6gretmeninin sahip
olmasi gereken niteliklerin neler olduguna iliskin goriisleri
ortaya konmaya ¢alisilmistir. Ideal sosyal bilgiler 6gretmen
niteliklerinin ortaya konmasinin ardindan katilimcilari bu
agisindan sekilde
degerlendirdikleri sorusuna yanit aranmistir. Aragtirmada
elde edilen bulgulardan hareketle, katiimcilarin ideal
sosyal bilgiler 6gretmeni tanimlamalarinda one g¢ikan
unsurlarin, alan bilgisi ve becerisi, pedagojik bilgi ve beceri,
genel kiiltiir bilgisi, iletisim becerisi ve degerler (egitimi)
oldugu ifade edilebilir. Ozellikle alan bilgisi konusundaki
yeterlilik, katilimcilar tarafindan vurgulanan unsurlarin
baginda gelmektedir. Ilgili alan yazinda da pek cok
arastirma (Eminoglu-Kiigiiktepe ve Ekinci, 2022; Simsek ve
Akgiin, 2014; Yazgayrr ve Yildirim, 2021) &gretmen
egitiminde alan bilgisinin 6nemine deginilmektedir. Ayrica
MEB (2017) tarafindan olusturulan &gretmenlik meslegi
genel yeterlilik alanlarindan birini ve egitim fakiiltelerinde
yer alan lisans programlarinda bulunan &gretmenlik

nitelikler kendilerini ne

uygulamasi dersi kapsamindaki “Uygulama Ogrencisi
Yeterlilik Gostergeleri” arasinda da yine alan bilgisi yer
almaktadir. Buna karsin 6gretmen egitiminin konu alan
bilgisi temelinde yiiriitiilmesine iliskin elestirel bakis agilar1
da getirilmekte olup ozellikle 21. yiizyill dinamikleri
baglaminda niteliklerinin ~ alan  bilgisi
kiskacindan  kurtarilarak beceri temelli bir yapiya
biirlindiiriilmesi gerektigi de savunulmaktadir (Tingil, vd.,

2023).

Ogretmen

Katilimcilarin {izerinde yogun olarak durduklar: bir bagka
unsur da ideal 6gretmenin rol model bir kisilige sahip
olmast gerektigidir. Bu noktada, sosyal bilgiler
Ogretmeninin  Ogrencilerine  kazandirmaya  ¢alistig
nitelikler ile kendisinin sahip oldugu ve/veya sergiledigi
davranislar arasinda bir uyumun olmasy; sdyledigi, derste
Ogrencilere edindirmeye gayret gosterdigi kazanimlar ile
kendi nitelikleri arasinda bir zitligin olmamas1 gerektigi
katilimailar tarafindan ifade edilmektedir. Tonga (2022)
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¢alismasinda bu duruma dikkat ¢ekmekte ve rol model
olmay1 basarabilen sosyal bilgiler 6gretmenlerinin, ¢ok
daha etkili ve nitelikli bir 6gretmen profili ortaya
koyabilecegini ifade etmektedir. Benzer sekilde Bayrak ve
Akdemir (2021) tarafindan yapilan arastirmada da deger
egitiminde &gretmenin rol model
aciklanmaktadir.

olmasimin  Onemi

Ideal sosyal bilgiler 6gretmeninin sahip olmasi gereken
nitelikler arasinda katilimcilar tarafindan yogun olarak
ifade edilen diger 6zellikler icerisinde iki baglam 6n plana
¢ikmaktadir:  Teknoloji mesleki
sevgi/baglhilik. 21. yiizyil bilgi iletisim teknolojileri ¢caginda
Ogretmen egitimi, ¢ag1 niteleyen en temel unsurlardan biri
olan teknolojiden bagimsiz olarak diisiiniilemez (Giiney
vd., 2023). Ozellikle diinyaya gelen her yeni neslin gozlerini

okuryazarligi  ve

¢ok daha teknolojiyle
glinlimiizde, 6gretmenlerin bu degisim ve doniisiimden
aymt  sekilde
edebilmeleri oldukga giligtiir (Ghavifekr ve Rosdy, 2015;
Saykal ve Ulugmar-Sagir, 2021; Stosi¢, 2015). Aslinda bu
durum, sadece dgretmenlik meslegine 6zgii de degildir.
Giinliik yasam pratiklerindeki hemen her boyut bu
doniistimden etkilenmekte, degismekte ve doniismektedir.
Dolayisiyla boylesine koklii ve biitiinciil bir doniisiim
siireci igerisinde, sosyal bilgiler 6gretmenlerinin de en
azindan temel diizeyde, egitim teknolojileri basta gelmek
teknoloji okuryazarliklarimin  olmasi  gerektigi
katillmailar tarafindan ifade edilmektedir. Katilimcilarin,
ideal bilgiler Ogretmenine iliskin yaptiklar
tanimlamada degindikleri ikinci boyut olan mesleki
sevgi/baghlik da siirdiiriilebilir ekonomi ve is hayat: igin
oldukca onemli olmakla birlikte oOzellikle 6gretmenlik
meslegi icin cok daha dnemli ve kritiktir (Aydimol ve Uredi,
2020). Tlgili alan yazinda yapilmis pek ¢ok calismada da
(Candan vd., 2023; Giiler vd., 2020) 6gretmenin mesleki
aidiyet ve mutlulugu gibi unsurlarin mesleki performans
etkili ~ olabildigi ifade

donanmis bir hayata actig

etkilenmeden  mesleklerine devam

lizere

sosyal

ve deneyimleri iizerinde

edilmektedir.

Arastirma kapsaminda katilimcilarin, ideal sosyal bilgiler
Ogretmen  nitelikleri kendilerine  yonelik
degerlendirmeleri  incelendiginde  Ozellikle iletisim
boyutunda 6nemli oranda katilimcinin, kendisini yeterli

agisindan

gordiigii ifade edilebilir. Ogrenciyle saglkli ve etkili
iletisim kurabilme, veli ile iletisim gibi alt basliklarda
degerlendirilebilecek iletisim yeterligi 6gretmenlik meslegi
agisindan olduk¢a Onemli goriilmektedir (Loy, 2006).
Sosyal bilgiler 6gretmenlerinin hedef kitlesi olan ortaokul
ogrencilerinin gelisim Ozellikleri dikkate alindiginda,
Ogretmen adaylarmin kendilerini iletisim konusunda
yeterli gormeleri mesleki hazirlik anlaminda olumlu bir
veri olarak kabul edilebilir. Arastirmada ulasilan bu
sonugla benzer verilere Aldan Karademir ve Akgiil (2019)
tarafindan yapilan arastirmada da ulasilmus, sosyal bilgiler
Ogretmenleri, etkili sosyal bilgiler 6gretmenlerinin sahip
olmast gereken nitelikler arasinda, iyi ve giiglii iletisim
sahibi olmay1 da saymustir.

Katilimcilarin kendilerini nispeten yeterli gordiikleri diger
iki onemli boyut ise alan bilgisi ve pedagojik yeterlilik
alanlaridir. Bu iki boyutta katilimcilarin ikiye boliindiikleri,
yarisinin kendisini bu bagliklarda yeterli goriirken diger
yarisinin ise yetersiz gordiigii anlasilmaktadir. Alan bilgisi
boyutunda 6zellikle tarih ve cografya disiplinlerine iliskin
yetersizlik bu baglamda 6n plana ¢ikmakta; katihmcilar,
sosyal bilgiler dersi kapsaminda ¢ok sayida farkli disiplin
bulundugunu ve bu disiplinlerin hepsine iligskin
derinlemesine bilgi sahibi olmalar1 gerektigini ancak su
asamada bu yeterlige sahip olmadiklarini ifade etmektedir.
Arastirmada ulasilan bu sonugla benzer sonuglara, Hughes
ve digerleri (2016) tarafindan yapilan c¢alismada da
ulagilmistir.  Arastirmacilar, sosyal bilgiler
O0gretmen adaylarinin sosyal bilgiler dersi igerigine iliskin

katilima

yeterli ve gerekli bilgiye sahip olmadiklarimn tespit etmis ve
bu duruma ¢6ziim olarak ¢esitli 6neriler getirmistir. Ortaya
konan bu durum, bir anlamda sosyal bilgiler dersinin
tasarimiyla da iliskilendirilebilir. Disiplinlerarasi veya ¢ok
disiplinli olarak tasarlanip yiiriitiilen ders, biinyesinde ¢ok
say1da sosyal bilimden icerige ev sahipligi yapmaktadir. Bu
durum, sosyal bilgiler dersi O6grenme alanlarindaki
disipliner cesitlilikte net bir sekilde goriilebilecegi gibi
sosyal bilgiler 6gretmenligi lisans programinda yer alan
dersler ve derslerin igeriginden  hareketle de
anlagilabilmektedir. Disipliner cesitlilik
disiplinlerarasi yap1 bir yandan gesitli avantajlar sunarken
(Bayrambas vd., 2022; Sagdic, 2019; Turan, 2019) diger
yandan disiplinlere yonelik derinlemesine bilgi sahibi
olmakta zorlanma basta gelmek {izere farkli zorluklar: da
beraberinde getirmektedir. Nitekim Akyol ve Elvan (2024)
tarafindan yapilan bir arastirmada, bilgiler
ogretmen adaylarinin KPSS alan sinavini zor bulmalarina
iliskin nedenler arasinda smavin kapsamli ve oldukca
gesitli basliklardan olusuyor olmasi da ifade edilmektedir.
Ayni dogrultudaki verilere Dere ve Demirci'nin (2022)
arastirmalarinda da rastlanmakta; 6gretmen adaylarmin

ve/veya

sosyal

karsilastiklar1 zorluklari betimlerken disipliner gesitlilik
baglamina vurgu yaptiklar1 goriilmektedir. Benzer bir
durum kendisini, bu aragtirmanin katilimecilar: tarafindan
ortaya konan verilerde de gostermektedir. Katilimailar, bir
yandan ideal bir sosyal bilgiler 6gretmeninin derse igerik
saglayan sosyal ve beseri bilimlere iliskin alan bilgisinin
oldukca iyi olmasi gerektiginin altin1 cizerken diger
yandan da bu gesitliligin idealize edilen bu hedef nitelige
ulasmay zorlastirabildigini de ifade etmektedir.

Calismada, ideal sosyal bilgiler 6gretmen nitelikleri ortaya
konup katiimalarin bu niteliklere iliskin kendilerini
degerlendirmelerinin ardindan son olarak idealize edilen
niteliklere sahip olmak ic¢in neler yapilmasi gerektigi,
katiimalarin  kendileri ideal sosyal bilgiler
ogretmenligine giden yolda nasil bir yol haritasi, bir
anlamda regete, c¢ikardiklar1 da konmaya
calistlmistir. Bu baglamda, arastirmada elde edilen
bulgulardan, katilimcilarin 6nemli bir kisminin alan bilgisi
okumalarmi arttirmalar1  gerektigini ifade ettikleri
anlagilmaktadir. Ozellikle tarih ve cografya konularindaki

icin

ortaya
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var olan veya muhtemel eksikliklerini gidermek adina
daha yapmalar1  gerektiginin
¢izmiglerdir. Altun ve Ata (2008) tarafindan yapilmis bir
arastirmada, sosyal bilgiler 6gretmen adaylarinin 6zellikle
alan bilgisini, basta tarih olmak tiizere, énemli gordiikleri
ancak alan bilgisi ve egitimi konusundaki temel eserlerden
yeteri kadar haberdar olmadiklari/faydalanmadiklar
sonucuna ulagilmigtir. Buna ek olarak katilimcilarin ideal
O0gretmen yolcugunda oOzellikle vurguladiklar1 unsur
uygulama ve deneyim olmustur. Ozellikle deneyimli
Ogretmenlerin  yasantilarindan hareketle kendilerine
verecekleri Oneriler, katilimcilar i¢in 6nemli bir veri olarak
degerlendirilmekte ve bu hususu vurgulamak adina birden
fazla katilimcr tekrar lisans birinci sinifta 6grencilige
baglasa sik sik Ogretmenlerle iletisime gecip onlarin

fazla okuma altinma

deneyimlerinden istifade etmek suretiyle, 6gretmenlige
hazirlanacagini soyleyerek bu hususa dikkat ¢cekmektedir.

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin ideal
sosyal bilgiler Ogretmen tanimlari, bu tanima gore
kendilerine yonelik degerlendirmeleri ve eksik/yetersiz
niteliklerinin gelistirilmesi i¢in neler yapmalar1 gerektigine
iliskin  goriisleri caligilmigtir.
Katilimcilarin bilgisi  ve
bilgisi/becerisi boyutlariyla rol model olmay: ideal bir
sosyal bilgiler 6gretmeninin betimlenmesinde 6n plana
¢ikardiklary, bu niteliklerin bir kismina su anda sahip
olduklarmi ancak onemli bir oranda da gelistirilmesi
gereken nitelikleri oldugunu diistindiikleri ifade edilebilir.
Calismada wulasilan sonuglardan hareketle, asagidaki
Oneriler ortaya konabilir:

ortaya koyulmaya

ozellikle alan meslek

1-  Sosyal bilgiler 6gretmenligi lisans programinda yer
alan dersler, giincel gelismeler baglaminda 6zellikle
21. yiizy1l becerileri ekseninde diizenli olarak gozden
gecirilebilir.

2- C)gretmen adaylarinin lisans egitimlerinin en bagindan
itibaren c¢ok yonlii olarak gelisimlerine katkida
bulunmak tegvik
uygulamalarimn sayisi ve gesidi arttirilabilir.

adma yonlendirici ve edici

3- Ogzellikle beceri gelisimini desteklemeye y&nelik
uygulamali derslerin sayisi artirtlip bu derslerin
iceriginde ihtiyaci karsilamaya yonelik uygulamali
etkinlikler yaptirilabilir.

4- Sosyal bilgiler 06gretmen adaylarmnin ideal sosyal
bilgiler =~ Ogretmeni nitelikleri baglaminda 6z
degerlendirmelerini  belirlemeye  yonelik  dlgek
¢alismalari yapilabilir. Bu 6lgek ile daha genis katiliml
nicel arastirma tasarimlar: gergeklestirilebilir.

Etik Bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Aragtirma ve Yaymn Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmus;
yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashigi altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir. Bu ¢alisma,
Marmara Universitesi Egitim Bilimleri Enstitiisii Etik

Kurulu'nun 18.06.2025 tarihli
dogrultusunda gergeklestirilmistir.

ve 06-37 sayii izni

Yazar Katkilar1 : Makalenin biitiin boliimlerine her

iki yazar da esit oranda katkida bulunmustur.

Finansman : Bu makalede herhangi bir kurum

ve kurulustan finansman destegi alinmamustir.

Cikar Catismasi Yazarlarin makaleye

herhangi bir ¢ikar ¢atismasi bulunmamaktadir.

iligkin

Veri Erisilebilirligi : Veriler makul talep karsiliginda

sorumlu yazardan elde edilebilir.
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In teacher education, the aim is to develop the qualities of prospective teachers in many
respects, primarily professional knowledge, professional skills, attitudes and values. The
primary stage of quality development is for the individual to become aware of their self-
efficacy and understand what kind of development they need to show in which areas. This
study sought to reveal the views of social studies prospective teachers regarding the qualities
that an ideal social studies teacher should possess and their self-assessments of these
qualities. The research was designed and conducted according to the basic qualitative
research design based on qualitative research methodology principles. The criterion
sampling technique, one of the purposive sampling techniques, was used to determine the
participants in the study. Semi-structured interview forms were used to collect data, and the
data were subjected to content analysis. Participants focused on topics such as mastery of
subject knowledge, being a role model for students, and strong communication skills as
qualities of an ideal social studies teacher. A significant proportion of participants stated
that they felt prepared to work as social studies teachers in terms of communication skills
and subject knowledge, while nearly half stated that they had deficiencies in areas such as
subject knowledge and classroom management, and that they needed to work on these areas

and gain experience and practice in the teaching profession.

1. Introduction

Education has been understood, defined, and implemented
in many different ways throughout history, yet it has also
shown a certain continuity in terms of its fundamental
dynamics. These continuous elements, which can also be
referred to as the fundamental components of education,
include the teacher, the student, and the teaching
programme/objectives, which are also mentioned in the
relevant literature (Goksoy, 2018) as important factors
among the inputs of education. While each component
related to education in general and educational outcomes
in particular is important in its own context, the teacher
plays a particularly critical role in this process (Giiltekin,
2020; Meraler, 2010).

The quality of education, as a variable with the potential to
directly influence nearly all stages of the teaching-learning
process, cannot be considered separately from the quality
of the teacher (Gerritsen et al., 2016; Hattie, 2003). One of
the most important milestones on the path to high-quality,
effective and sustainable education is training high-quality
teachers (Tilirkkose and Elban, 2024). In this context, the
concept of teacher training comes to the fore. Teacher

education is a concept that must be considered in two
dimensions. One dimension of the concept covers the
education of prospective teachers who have not yet started
working, while the other dimension refers to the education
of teachers who are actively working.

Although different systems are implemented worldwide
for teacher training (Andrysova & Chudy, 2019; Darling-
Hammond, 2017), in Turkey, the teacher training process is
carried out within education faculties. However, with the
legal changes implemented in 2024, National Education
Academies were established, and admission to these
academies is regulated based on the condition that
individuals graduating from teacher training programmes
must pass the AGS exam (Pinar and Sarigam, 2025).

One of the existing undergraduate programmes in
education faculties aimed at training teachers is social
studies teaching. Emerging as a citizenship education
programme in the early 20th century (Dunn, 1916), social
studies has now become a subject included in the curricula
of many countries (Daniskova, 2020; Magudu, 2013; Odia &
Aghahowa, 2024), and undergraduate programmes have
been established at universities to meet the need for
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teachers in this field. Therefore, students enrolled in social
studies teacher training undergraduate programmes are
naturally considered ‘prospective teachers.” Prospective
social studies teachers are entitled to teach after completing
their four-year education. Viewed from this perspective,
the qualities of prospective teachers seeking quality
education/social studies education are important as they
may have a direct impact on educational outcomes in the
near and medium term.

The qualities that teachers should possess have recently
begun to be referred to as teacher competencies. In
particular, the preparation of the Turkish Qualifications
Framework Document and the subsequent efforts to define
competencies specific to the teaching profession based on
this accelerated this debate
development. Although different classifications of teacher
competencies are possible (Cao et al., 2024; Peklaj, 2015;
Simonovi¢, 2021), these competency areas generally take
shape in three basic dimensions: Professional Knowledge,
Professional Skills, and Attitudes and Values (Ministry of
National Education [MEB], 2017a). Beyond these general
competency areas, subject-specific competency indicators
have also been determined and announced by the Ministry
of National Education. The Social Studies Teacher Subject-
Specific Competencies are one such study within this scope.
Published in 2017, this study organises social studies
teacher competencies into five competency areas: planning
and organising the teaching process, the learning-teaching
process, monitoring and evaluation, collaborating with the
school, family and community, and ensuring professional
development (MEB, 2017b). However, the rapid changes
and transformations occurring in almost every dimension
of social life naturally affect and transform teacher
competencies. In this context, there may be differences
between the competencies that today's teachers should
possess and the qualities that tomorrow's teachers will
need. Indeed, data presented in a study conducted by Erbasg

document have and

(2022) indicates that social studies teacher competencies
need to be updated. Similarly, research conducted by Batu
(2022) also found that new items need to be added to
teacher competencies. One of the important developments
forcing the transformation of teacher qualities is
undoubtedly the dynamics of the 2Ist century. In
particular, the conceptual framework referred to as 21st-
century skills in the relevant literature has brought about
significant changes not only in the qualities that students
are expected to acquire but also in teacher qualifications

(Coskun, 2022; Uyar and Cigek, 2021; Martinez, 2022).

The social studies teacher competencies outlined above are
crucial not only for current teachers but also for prospective
teachers in the prospective training phase. Indeed, the
Teacher Training Strategy Document (2017) prepared by
the Ministry of National Education (MEB) draws attention
to a similar issue, emphasising that, for qualified and
effective education, prospective teachers must be trained
with a focus on their education so that they are much better

prepared for the profession and their level of qualification
is raised.

Prospective teachers undergoing the preparatory process
for their profession can pursue a more conscious and goal-
oriented undergraduate education if they are aware of the
dimensions in which they need to prepare themselves and
how to do so. Although undergraduate programmes aimed
at training teachers are designed to equip students with the
relevant competencies, the individual's own awareness and
goal-oriented consciousness can make the process much
more meaningful and productive.  Therefore, it is
important for social studies prospective teachers to develop
awareness of the ideal teacher qualities they should
possess, while also being able to assess how much they
possess these qualities. This enables the analysis of their
current situation and ensures more adequate preparation
for the profession.

The relevant literature contains various studies on social
studies prospective teachers' perceptions of different
aspects of the teaching profession and their teaching
competencies. A study conducted by Dénmez and Uslu
(2014) sought to determine social studies prospective
teachers' perceptions of their self-efficacy regarding
subject-specific competencies. In a study conducted by
Waring (2016), the competencies and needs of social studies
prospective teachers in the field of ‘social studies teaching’
were examined, and based on the data obtained, the
participants' deficiencies in some important areas were
highlighted. In another study, the authors (Yilar and Ciice,
2021) examined the factors affecting social studies teachers'
subject-specific competencies in relation to their
undergraduate programmes. Gengtiirk et al. (2012) sought
to reveal social studies prospective teachers' thoughts on
the characteristics of the ideal teacher. In their study with
social studies prospective teachers, Gleeson and D'Souza
(2016) developed various recommendations by conducting
practical studies aimed at developing the participants'
qualities in various dimensions related to social studies
teaching. The research conducted by Kayran and Tung
Sahin (2021) aimed to determine the views of social studies
prospective teachers regarding their teaching professional
competencies. Pamukoglu (2021) conducted a study to
reveal social studies prospective teachers' perceptions of
self-efficacy regarding the teaching profession. A study by
Unlii et al. (2017) examined social studies prospective
teachers' technological pedagogical content knowledge
competencies according to various variables. There are also
studies conducted with participants from different
disciplines besides social studies prospective teachers. One
such study, conducted by Ozabaa and Acat (2005),
attempted to determine the perceptions of 362 prospective
teachers regarding the ideal teacher characteristics and
their own qualities. Another study (Kok et al., 2011)
examined the views of pre-school prospective teachers
regarding their subject-specific competencies. Research
conducted by Taskaya (2012) also sought to identify the
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characteristics that prospective teachers believed a
qualified teacher should possess. Apart from these studies,
there are other studies in the literature (Arnon & Reichel,
2007; Carter et al., 2023; Caliskan et al., 2013; Celik et al.,
2019; Ozer and Gelen, 2014; Semenova & Khanolainen,
2024; Yesilyurt, 2013).

When examining studies conducted in the relevant field, it
is observed that studies are generally conducted in the
context of participants evaluating themselves according to
various predetermined criteria, while in some other
studies, answers are sought to the question of what
meanings participants attribute to the concept of a qualified
teacher. This study sought to reveal social studies
prospective teachers' views on the qualities that an ideal
social studies teacher should possess and their self-
assessments of these qualities. It then attempted to
determine what they needed to do to develop the qualities
they perceived as lacking in themselves. Therefore, the
research aims to contribute to gaining a holistic perspective
by addressing different dimensions together, beyond the
studies in the relevant literature that generally focus on a
single dimension of the process.

The questions to be answered in the research are as follows:

1- What are the basic characteristics that a social studies
prospective teacher considers an ideal teacher should
possess?

2- How do participants evaluate themselves in terms of the
qualities of an ideal social studies teacher?

3- What are the areas of qualities that they think are
lacking/need improvement/need development?

4- According to the participants' views, what needs to be
done to achieve the qualities of an ideal social studies

teacher?
2. Method
2.1. Design

In scientific studies, the research method and design are
essentially determined based on the problem situation and
research questions (Creswell et al., 2007). In this study, a
qualitative research method was preferred because the aim
was to explore social studies prospective teachers' thoughts
on what qualities an ideal teacher should possess and to
what extent they themselves possess these ideal qualities.
The ability to obtain in-depth and multifaceted data on
research questions is one of the main advantages that
qualitative research offers researchers (Lim, 2025). There
are different designs within the qualitative research
method. Among these designs, the basic qualitative
research design was preferred in this study. Basic
qualitative research can be used especially in studies aimed
at understanding the experiences and meaning worlds of
participants (Merriam & Tisdel, 2016).

2.2. Participants

In qualitative research, when determining the size of the
participant group, more clearly defined numbers are
generally preferred so as not to cause data loss, as the aim
is to conduct in-depth and multi-faceted analysis (Czernek-
Marszatek & McCabe, 2024). The participant group for this
study consists of 6 male and 6 female prospective teachers
enrolled in the 4th year of the social sciences teaching
department at a state university in the Marmara region
during the 2024-2025 academic year. Criterion sampling,
one of the purposive sampling techniques, was used to
determine the participants. sampling
technique requires participants to be determined according
to pre-determined criteria in order to find meaningful
answers to the research questions (Baltaci, 2018). In this
study, within the context of the research questions posed,
the criterion used for determining participants was being a
fourth-year undergraduate student in social studies
teaching, who is in the final stage of their undergraduate
education and has completed a significant portion of their
university courses.

The criterion

In accordance with the criteria
determined, a pool of potential participants was first
identified, were conducted with
participants selected from this pool. The interviews with
the participants

and interviews
audio-recorded for later
transcription. Demographic information about the research
participants is presented in Table 1.

were

Table 1.

Demographic characteristics of the participants
Participant Gender
P1 Female
P2 Female
P3 Male
P4 Male
P5 Male
P6 Female
pP7 Male
P8 Male
P9 Female
P10 Female
P11 Female
P12 Male

2.3. Procedure

The research process began with a review of the relevant
literature. In line with the literature, semi-structured
interview questions were prepared to explore the
participants’ views regarding the characteristics of an ideal
social studies teacher and how they evaluated themselves
in terms of these characteristics. The prepared interview
questions were presented to experts in the field, and
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necessary revisions were made before finalizing the
interview form. During the data collection phase of the
study, interviews were conducted with participants who
met the predetermined criteria. The interviews were
carried out individually, and audio recordings were made
with the consent of the participants. The interviews lasted
approximately 35 minutes on average. After the interviews
were completed, the audio recordings were transcribed
into written texts. The obtained data were examined by the
researchers, meaningful codes were generated, and similar
codes were grouped together to form themes and
categories. Content analysis was employed in the analysis
of the research data. The findings were discussed in relation
to the relevant literature, and various suggestions were
developed.

2.4. Measures

There are various data collection techniques that can be
used within the qualitative research method (Patton, 2018).
In this study, interviews were used as the data collection
technique, and a semi-structured interview form was used
Interviews stand out in
qualitative research due to their many potential advantages
(McIntosh & Morse, 2015). In particular, the opportunity to
obtain in-depth data from participants regarding research
questions is considered quite important (Sigr1i, 2021). In
addition, flexibility and versatility in the data collection
process can also be counted among the advantages of semi-

as the data collection tool.

structured interviews. In this study, the interview
questions were prepared first. A literature review was
conducted to prepare the interview questions. Following
this review, which focused on teacher training, ideal
teacher qualities, and prospective teachers, draft interview
questions were written to elicit answers to each research
question. In the second stage, the draft interview questions
were submitted to an expert group consisting of a social
studies teacher pursuing doctoral education and two
faculty members with the title of professor working in the
field of social studies education. The final form of the
interview questions was determined based on the feedback
received.

2.5. Data Analysis

Content analysis was used as the data analysis technique
within the scope of this study. In qualitative research,
content analysis is fundamentally based on coding and
categorising data that could answer research questions
based on the text (Silverman, 2018). In this study, the data
obtained through semi-structured interviews were first
transcribed and converted into written form. Subsequently,
the data set was read several times to gain a comprehensive
perspective before proceeding to the analysis stage. In
qualitative research, it is important for coding to be
performed by more than one person for reliability purposes
(Arslan, 2022; Tutar, 2022; O'Connor and Joffe, 2020). From
this perspective, coding was initially performed by one
researcher, then the codes were jointly re-evaluated by two
researchers, and the final form of the codes was agreed
upon. After coding the entire data set, categories were
created based on the codes, and the findings section was
created, including direct quotations from the participants'
statements.

3. Results

This section of the study presents findings regarding the
qualities that prospective social studies teachers believe an
ideal should possess,
participants perceive themselves in terms of possessing
these qualities, and what they need to do to improve their
current situation.

social studies teacher how

3.1. Participants’ Views on the Qualities of an Ideal
Social Studies Teacher

The first research question addressed in this study is what
qualities prospective teachers believe an ideal social studies
teacher should possess. In this context, the codes and
categories that emerged from the analysis of the interviews
conducted with participants are presented in Table 2.
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well-principled

regulations, well-integrated, complying with the professional code.

Table 2.
Participants’ views on the qualities of an ideal social studies teacher

Category Code Frequency (f) Participant

Competent in Knowledge of the field, command of the subject, knowledge of 12 P1, P2, P3, P4, P5,

Subject Knowledge history, knowledge of geography, sociology, psychology, Pe, P7, P8, P9, P10,
philosophy, politics, knowledge of sources, basic legal knowledge, P11, P12
archaeology, art history, economics, citizenship knowledge, social
sciences, cultural knowledge, curriculum knowledge, being well-
equipped, interdisciplinary knowledge, being multi-faceted, being
very knowledgeable.

Being a Role Model ~ They should be a role model, set an example, pay attention to their 12 P1, P2, P3, P4, P5,
attire, communicate through body language, be someone who has P6, P7, P8, P9, P10,
internalised what they teach, and show consistency between what P11, P12
they say and what they do.

Pedagogically Knowing how to teach, being able to adjust to the student’s level, 12 P1, P2, P3, P4, P5,

Competent having strong classroom management skills, being able to teach what P6, P7, P8, P9, P10,
they know, planning activities, motivating students, being process- P11, P12
oriented, being active in the lesson, making students enjoy the
subject, teaching how to access information, having pedagogical
knowledge, making concepts concrete, helping students understand
the importance of the lesson, appealing to different types of
intelligence, being experienced, making lessons vibrant, keeping
students active.

Committed to Patriotic, fair, democratic, able to empathise, courteous, 11 P1, P2, P3, P4, P5,

Values and Giving compassionate, responsible, helpful, valuing national and religious Pe6, P7, P8, P9, P10,

Importance to holidays, unbiased, moral, hardworking, tolerant, compassionate, P12

Values Education patient, understanding, respectful, honest, giving importance to
social values, striving to instil universal values.

Having Strong Having strong communication skills, maintaining balanced student- 11 P1, P2, P3, P5, P6,

Communication teacher relationships, maintaining balanced relationships with P7, P8, P9, P10,

Skills others, good public speaking skills, good communication with P11, P12
students, extroverted, clear and direct, knowing their audience,
sincere, using language correctly, being transparent.

Having High High general knowledge, knowing cultural values, good knowledge 9 P1, P3, P4, P6, P8,

General Culture of literature, sport and art, following current affairs, well-travelled. P9, P10, P11, P12

Following current Open to development, following current affairs, open to learning. 9 P3, P4, P5, P7, P8,

affairs P9, P10, P11, P12

Loving the teaching Dedicated to their work, loving their profession, valuing their 8 P1, P3, P4, P5, P7,

profession and being  profession, loving children, being idealistic. P9, P11, P12

idealistic

Having Competent in technology, knowledgeable about educational 7 P2, P3, P5, P8, P10,

Technological technologies, integrating technology into lessons. P11, P12

Competencies

Being Investigative Having research skills, having a researcher personality. 5 P3, P4, P5, P§, P11

Being Objective Objective, not discriminatory. 5 P1, P3, P4, P6, P7

Able to organise Able to carry out museum visits, exhibition visits, playground 4 P3, P8, P10, P11

out-of-school activities, and field-based educational practices.

learning settings

Friendly Affectionate, positive, humane, emotional, caring, sympathetic, 4 P4, P5, P6, P9
cheerful, pleasant, admired with astonishment.

Disciplined and Able to work intensively, disciplined, principled, adhering to school 3 P4, P6, P12
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As can be seen in Table 2, the codes derived from the
expressions used by the prospective teachers to describe the
qualities of an ideal Social Studies teacher predominantly
highlighted the following categories: Competent in Subject
Knowledge, Being a Role Model, Pedagogically Competent,
Committed to Values and Giving Importance to Values Education,
Having Strong Communication Skills, Having High General
Culture, Following Current Affairs, Loving the teaching profession
and being idealistic, Having Technological Competencies, Being
Investigative, and Being Objective. It was observed that all
participants emphasised that an ideal Social Studies teacher
should be sufficiently competent in subject knowledge.

In this context, the participants stated that a Social Studies
teacher should be well-equipped in fields such as history,
geography, citizenship, sociology, psychology, philosophy,
politics and economics. One of these participants, P3,
expressed their views as follows: “In terms of knowledge,
subject knowledge — especially history, geography, citizenship and
other branches of the social sciences such as sociology, psychology
and philosophy — they need to know the information contained
within these areas.” Similarly, P11, who held comparable
views, explained the extent to which an ideal Social Studies
teacher should be competent in terms of subject knowledge
by stating, “A Social Studies teacher must first possess knowledge
in their field — whether it is history, geography or citizenship.”

The participant P1 states that an ideal social studies teacher
should not only have subject knowledge but also possess
source knowledge related to their field, expressing this as
follows: “When something about history is asked, it should
definitely be like, ‘this is this.” I mean, I read this from this source,
and we should also know the source. I honestly don’t think things
like ‘I heard it somewhere, I saw it, I watched it” are very valid in
our department.” Participant P4 expressed that an ideal
teacher should possess subject knowledge, emphasising the
interdisciplinary nature of social studies, with the following
statements:

“...since social studies is not comprised of a single field but rather
an interdisciplinary subject encompassing history, geography,
philosophy, psychology, economics, and indeed all of the social
sciences, it is necessary for the social studies teacher to possess a
comprehensive understanding of all these social science fields.”

Participants expressed the view that an ideal social studies
teacher should serve as a role model for their students and
be an individual who has internalised the advice and
guidance they give to their students, transforming it into
their own attitudes and behaviour. In this regard, participant
P8 states that “a teacher should be a good role model for students”
while P12 similarly remarks that “both in and outside the
classroom, a teacher should always set an example through their
actions and their approach to events.” Through these statements,
the participants emphasise that an ideal social studies
teacher should, above all, serve as a good role model for their
students.

All of the participants agreed that subject-matter knowledge
is essential for an ideal social studies teacher. They also
highlighted —with a similar level of consensus—that
possessing such knowledge is not sufficient on its own; it is
equally important to be able to convey this knowledge to
students, which they expressed through their emphasis on
pedagogical competencies. In this context, the participants
stress that an ideal social studies teacher should be equipped
with the ability to integrate their pedagogical knowledge
into the teaching-learning process, to teach what they know
effectively, to make the subject matter concrete, and to
motivate students. Participant P4 expresses the necessity of
pedagogical formation for an ideal teacher by stating, “All
this pedagogical formation knowledge, whatever it is and whatever
it requires, in my view, means knowing how to make students love
the lesson and involve them in it.” P5, on the other hand,
highlights the value of the pedagogical skills they expect an
ideal teacher to possess by saying, “We need to be teachers who
can appeal to different types of intelligence so that we can both
integrate students with diverse intelligence profiles into the lesson
and make the lesson more fluent and enjoyable.”

The participants demonstrated their sensitivity regarding
this issue through the statements they expressed within the
context of values education, which is also strongly
emphasised in the social studies curriculum. In this regard,
they highlight that a social studies teacher should possess
values such as patriotism, justice, empathy, compassion,
patience, and a democratic attitude—values on which they
particularly focused —and that the teacher should act with
care and sensitivity when fostering these values in students.
In this context, participant P3, referring to the ideal social
studies teacher, mentions that such a teacher “should be
someone who can empathise, a teacher who can empathise with the
student, fair and conscientious, compassionate, patient and
understanding; we can list these,” while P12, regarding the need
for values to be instilled in students, states that “if we look at
it from the perspective of values, there are certain core values in
social studies. Values such as justice, responsibility, patriotism and
helpfulness. Alongside these core values, a teacher should also
always take into account other values such as diligence, tolerance
and equality.”

Communication skills, which are among the most important
competencies in the teaching profession, are also among the
abilities that the participants expect an ideal teacher to have.
At this point, the participants considered communication
skills within the contexts of the teacher—student relationship,
public speaking, using language properly, and being
transparent in communication. While participant P6
emphasised the importance of the teacher’s communication
with the student by stating that “being in communication with
the child is, in my opinion, very important for all teachers,
including social studies teachers,” P9 drew attention to the need
for an ideal teacher to have good communication with other
stakeholders in education as well, expressing this through
the statement that “a teacher should communicate well with
people. I mean, not only with students — they have parents. And
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then there are the teachers at school, the administration. They
should be in good communication with them as well.”

3.2. Participants’ Self-Evaluations in Terms of the
Qualities of an Ideal Social Studies Teacher

Within the scope of the second research question of the
study, data were collected to determine what Social Studies

prospective teachers think about their current situation in
relation to the qualities of an ideal Social Studies teacher.
The categories obtained through the analysis of these data,
along with the codes that informed these categories, are
presented in Table 3.

Table 3.
Participants’ self-evaluations in terms of the qualities of an 1deal social studies teacher
Category Code Frequency (f)  Participant
Communication Skills I can maintain a student-teacher relationship, I can be clear and 8 P1, P2, P3, P7, P8,
understandable, my communication with school stakeholders is P9, P10, P12
good, I can communicate well with students, I can communicate
well with teachers.
Preparedness I can handle official tasks, I can teach, I am competent, I have 7 P3, P4, P6, P7, P8,
self-confidence, I can adapt. P11 P12
Competent in Subject I am competent in subject mastery, field knowledge, curriculum 6 P2, P3, P4, P5, P8,
Knowledge knowledge, and programme knowledge. P12
Pedagogical I can teach lessons, I can fill in the class register, I can deliver 6 P2, P4, P5, P6, P8,
Competencies lessons, and I am competent in diversifying the lesson, P11
simplifying the topic, supporting it with activities, and involving
students in the lesson.
Classroom Management I can maintain classroom control, classroom management, and 4 P1, P2, P4, P10
provide a fair classroom environment.
Being Liked by Students ~ Students may like my lesson and me. 4 P2, P4, P6, P12
General Culture I follow current information, films, theatre, books, and brands. 3 P3, P8, P12
Technological I am competent in technology use, technology integration, and 2 P3, P10
Competencies educational technologies.
Love for the Profession, Ilove the curriculum, I love children, I love my profession. 2 P4, P11
and Idealism
Being objective I can be objective and impartial. 2 P1, P5
Values I am competent in the value dimension. 1 P4

As can be seen in Table 3, the codes emerging from the
expressions used by the prospective teachers regarding the
qualities they believe they currently possess, in relation to
the ideal characteristics of a Social Studies teacher,
predominantly highlighted the following categories:
Communication Skills, Preparedness, Competent in Subject
Knowledge, Pedagogical Competencies, Classroom Management,
Being Liked by Students, General Culture, Technological
Competencies, Love for the Profession, and Idealism.

Eight of the participants stated that they considered
themselves competent in communication skills—one of the
qualities they most emphasised and believed an ideal social
studies teacher should possess—referring to appropriate
with  students, being
understandable, establishing healthy communication with
educational stakeholders, and understanding the student.
In this regard, participant P2, who expressed that they saw
themselves as competent, stated: “I do not consider myself
inadequate in terms of establishing effective communication with
students.” Similarly, P9, who holds comparable views,
emphasised  their  self-perceived competence
communication through the statement: “... apart from that, I

communication clear and

in

think I am quite good in terms of communicating with students.
When I think of myself in the classroom and at school, I believe I
am good at communication with students, with the
administration and with teachers.”

More than half of the participants, who are final-year social
studies education students and at the same time
prospective teachers, stated that although they currently
believe they have certain shortcomings that they need to
address, they nevertheless feel ready to carry out the
teaching profession, particularly in matters such as
delivering lessons, dealing with official procedures, and
adapting to the school environment. Participant P8
expressed that they felt ready to perform the teaching
profession in terms of subject knowledge, knowledge of
regulations and the new social studies curriculum, stating:
“Both in terms of subject knowledge and in terms of knowledge of
regulations. With the new system that has come in. And also in
terms of the Maarif Model, the Tiirkiye Century Maarif Model. I
consider myself at a sufficient level. I believe I have this self-
confidence.” Similarly, P4 explained their readiness by
stating: “Right now, yes, hopefully — I mean, if I were to go to
any secondary school at this moment, I think I could enter as a
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regular teacher, teach lessons and carry out the procedures at the
school.”

Half of the participants stated that they possessed certain
knowledge related to the field —such as subject matter,
curriculum, programme, professional knowledge and
knowledge of regulations—and that they would not
experience problems regarding subject knowledge when
entering the classroom, while the other half indicated that
they did not consider themselves sufficient in this respect
and that they needed to make progress in this area.
Participant P3, also expressing their curiosity about subject
knowledge, stated that they saw themselves as competent
in this regard, saying: “I have subject knowledge; I am
curious about subject knowledge. I also know my
curriculum. I have, more or less, pedagogical content
knowledge as well.”
competence in subject knowledge with the statement: “In
terms of knowledge, I think I possess the knowledge and
skills contained in my field and at the level that we teach.”

P5, similarly, explained their

Four of the participants stated that if they were to begin
practising the teaching profession today, they would not
experience any negative situations in terms of classroom
management and that they felt they had reached a
sufficient level regarding matters such as maintaining
control of the classroom and creating a fair classroom
environment. Participant P10 explained their current
situation  concerning classroom management—also
touching upon the effect of being competent in subject

knowledge on classroom management—by stating: “Let me
explain it based on the situations I experienced during my
internship. In the classroom, for example, I generally tried to
create a fair environment. If I could attend to all of them, I was
able to give them the right to speak. I was able to maintain control
of the lesson, but when I knew the subject well, it was much better,
and 1 felt more confident.”

3.3. Qualities That Participants Believe They Need to
Improve in Terms of the Characteristics of an Ideal
Social Studies Teacher

Within the scope of the third research question of the study,
data were collected to identify the qualities that Social
Studies prospective teachers believe they need to develop
in relation to the characteristics of an ideal Social Studies
teacher. The categories obtained from the analysis of these
data, along with the codes that informed these categories,
are presented in Table 4.

Table 4.
Prospective teachers’ views on the aspects they believe they need to improve
Category Code Frequency (f) Participant
Competent in Field knowledge, Ottoman history, history, geography, citizenship, 6 P1, P6, P7, P9, P10,
Subject Knowledge textbook, lack of knowledge. P11
Classroom Deficiencies in classroom management and involving students in the 7 P4, P5, P7, P8, P9,
Management lesson. P10, P11
Pedagogical Inability to practise, giving value education, educational sciences, 6 P1, P2, P3, P4, P6,
Competencies assessment and evaluation, simplifying information, adjusting to the P7
student’s level, professional skills, teaching methods and techniques.
Communication I'may have deficiencies in communication with students and 6 P1, P5, P6, P7, P9,
Skills parents, I need to improve my use of body language, I need to P11
manage my excitement.
Professional I need experience, I need to make observations. 5 P1, P5, P7, P9, P2
experience
Preparedness I am not ready. I experience a lack of self-confidence. P5, P9, P11,
Official Procedures I have deficiencies in end-of-term reports, lesson plans, the school P2, P9, P11
system, and official tasks.
Patience I'have deficiencies in showing tolerance and patience. 2 P5, P6
General Culture I do not follow current events, I need more general cultural 2 P8, P9
knowledge and additional reading.
Technological I am insufficient in technological development, instructional 2 P3, P12

Competence

technologies, and digital literacy.
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As can be seen in Table 4, the codes emerging from the
expressions used by the prospective teachers regarding the
qualities they believe they should possess as part of the
characteristics of an ideal Social Studies teacher —but in which
they do not currently see themselves as sufficiently competent
and therefore feel the need to improve predominantly
highlighted the following categories: Competent in Subject

Knowledge,  Classroom  Management,  Pedagogical
Competencies, Communication Skills, Professional
experience, Preparedness, Official Procedures, Time
Management, General Culture, and Technological
Competence.

While all of the participants stated that an ideal social studies
teacher should possess subject-matter knowledge, half of them
expressed that they already had such knowledge, whereas the
other half stated that they needed to develop themselves
further in terms of subject knowledge, particularly in areas
such as Ottoman history, geography, citizenship and the
content of the textbook. Participant P1, indicating that they
were not yet at the level they considered ideal regarding
subject knowledge, stated: “I mean, I think I am lacking in terms
of knowledge. When I look at it, yes, do I have it at a basic level? I do.
But I think I need to know more than just the basics. And I don’t have
that at the moment.” Similarly, P11 expressed their views in this
regard with the following statements:

“Most of the time I study, but, well, for example, history is an endless
ocean for me. I experienced this during my internship. Because the
students in front of me live in a technological era and can access a
great deal of information with a single click, sometimes I could not
even comprehend the answers they gave. And for this reason, the
history course—or, so to speak, many books —needs to be devoured
by me. Geography is the same, and citizenship is the same as well.”

The participants stated that they had shortcomings in matters
related to classroom management—such as classroom control,
involving students in the lesson and maintaining command of
the lesson—and that if they were to start teaching in practice,
they might experience serious difficulties in this regard;
however, they also expressed the belief that this situation
would improve over time with experience. Participant P5
emphasised the importance of experience in classroom
management through the statement, “I think I need to mature for
a long time in more technical matters such as classroom control,”
while P7 expressed their views, which pointed to the need for
theoretical knowledge to be supported by practice, with the
following sentences:

“Of course, we have some shortcomings in practice regarding
classroom management; we take the courses, but when you go into
the classroom, what you see in the lesson and what you actually
experience there are not the same. In the lesson they talk about how
you should silence a student, how you should act, but when you go
there and see it, every student—if, for example, there are 3540
students in a class—each of them is a completely different profile.
Now, the way you behave towards one student does not work when
you behave the same way towards another. That is why I have a bit of
a deficiency in classroom management.”

Half of the participants stated that, based on the emphasis they
placed on their shortcomings in areas such as teaching a
lesson, adjusting to the students” level, concretising abstract
topics and pedagogical content knowledge, they had aspects
that needed to be improved regarding the pedagogical
competencies they believed an ideal teacher should possess. In
this regard, participant P7 expressed that they might
experience difficulties in bringing the knowledge they possess
down to the level of the student in the lesson, stating: “After all,
my periods of study were in high school and the final year of
university. The knowledge we receive is one step above what is
suitable for middle school. How can I lower this higher-level
knowledge I have to a middle school student’s level? I think I am
lacking in how I can bring it down to their level and explain it to
them.”

All of the participants,
communication skills among the qualities they believed an
ideal social studies teacher should possess. Regarding having
communication skills, they stated that they needed to reach a
certain level of maturity in matters such as public speaking,

except for P4, emphasised

communication with parents, the teacher—student relationship
and body language. In this regard, participant P1 expressed
their thoughts as follows: “I think I may need to improve myself a
bit more in communication skills. Because whether it is with my
colleagues or with parents, I will need to communicate with many
people. And this is a situation that stresses me a little.”

The participants indicated that the most important reason for
their existing shortcomings regarding teaching skills—such as
classroom management, pedagogical skills, communication
skills, readiness, official procedures and time management—
was the lack of experience and practice. They stated that, in
order to overcome these shortcomings, they believed they
would gradually make progress and gain experience once
they began to practise the profession. Participant P1 expressed
their thoughts in this regard by stating: “I believe that the practice
part, the skills part, will also improve a bit more with experience.
still push myself as much as possible.” Similarly, P7 expressed
their view that the development of teaching skills would occur
mostly through practice with the following words:

“ur

We need to do more observation, at least for myself. I need to observe
more. If I had the opportunity to practise, of course my development
would be faster. If I were to work at a tutoring centre or a school, most
likely I would improve further over time in this regard. And then
there is also the issue of knowledge. The more lessons I teach, the more
Twill master the subject in the next lesson, and I will also know how
I need to explain it to the student. There is also the issue of time
management. Sometimes—this happened where 1 did my
internship—I notice that I explain the topic very quickly, and
sometimes I notice that the topic does not fit into the time. I mean, if
I had more opportunities to practise this time-management skill, 1
think I could also improve myself in using time effectively.”
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3.4. Participants’ Views on What Needs to Be Done to
Attain the Qualities of an Ideal Social Studies Teacher

Within the scope of the fourth and final research question
of the study, an attempt was made to reveal the thoughts of
Social Studies prospective teachers regarding what they

believe they need to do in order to attain the qualities of an
ideal Social Studies teacher. Based on the data obtained in
this context, the categories formed, along with the codes
that informed these categories, are presented in Table 5.

Table 5.
Participants’ views on what needs to be done to attain the qualities of an ideal social studies teacher

Category Code Frequency (f) Participant

Engaging in Field Field readings, additional research, reading books, scientific studies 10 P1, P2, P3, P4, Pe,

Readings and should be read, fieldwork should be carried out, academic readings, P8, P9, P10, P11,

Research textbooks should be examined, a sense of research curiosity, courses P12
should be followed, the library should be used.

Sharing Experience Experienced teachers should be consulted, ideas should be 10 P1, P2, P4, P5, P6,
exchanged, departmental communication should be used, and P7, P8, P9, P11,
student feedback should be taken into consideration. P12

Giving Importance 9 P1, P2, P3, P4, Pe,

to Practice and P8, P10, P11, P12

Application

Following Role Voluntary or paid teaching can be done, public speaking activities 8 P1, P2, P3, P4, P8,

Models can be carried out, private lessons can be given, social responsibility P10, P11, P12
projects can be joined, and the teaching practice process can be used
more effectively.

Having Intrinsic Teachers who can be role models should be followed, and lessons 7 P3, P6, P7, P8, P9,

Motivation and should be taken from good teachers. P10, P11

Willingness

Working Regularly It is necessary to work in a planned, careful and organised manner 4 P2, P10, P11, P12

Ensuring Social and ~ There should be love for the profession/increase in love for the 3 P8, P9, P12

Cultural profession, dedication and sacrifice should be shown, and intrinsic

Development motivation should be developed.

Developing It is necessary to work in a planned, careful and organised manner. 2 P8, P12

Technological

Literacy

Emphasis on Cultural trips, museums, cinema, art, films and social activities 2 P4, P5

Professional should be attended.

Knowledge Courses

As can be seen in Table 5, the codes emerging from the
expressions used by the prospective teachers regarding
what needs to be done in order to attain the qualities that
an ideal Studies
predominantly highlighted the following categories:
Engaging in Field Readings and Research, Sharing Experience,
Giving Importance to Practice and Application, Following Role
Models, Having Intrinsic Motivation and Willingness, Working
Regularly, Ensuring Social and Cultural Development, and
Developing Technological Literacy.

Social teacher should possess

The participants emphasised that, in order to acquire
subject-matter knowledge—one of the qualities they
believed an ideal social studies teacher should possess and
one of the qualities they focused on the most—they needed
to carry out field-related readings and research. In this
context, they stated that social studies teachers should
develop themselves in terms of subject knowledge through
reading materials such as these, articles and books in the
fields of history, geography, law and political science, as

well as through documentaries and fieldwork. In this
regard, the participants used the following statements
about what they could do to develop their subject
knowledge in a scenario where they were to start the social
studies teaching programme again from the first year:

P3: “Not only education related to social studies, but I would
have wanted to receive education regarding all the fields that
social studies concerns, at university. I mean, I would have liked
to attend those courses. For example, I would have liked to go to
geography courses or fieldwork related to geography.”

P12: “I could have done more reading and research related
to other disciplines —whether history, law, political science,
geography and so on. I could also have had more
knowledge in all of these areas.”

The participants stated that one of the things that needed to
be done in order to possess the qualities of an ideal teacher
was to engage in experience sharing —such as exchanging
ideas with other teachers and colleagues, listening to the
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memories of experienced teachers and receiving advice
from them, and consulting teachers who are successful in
their field —so that they could learn, in a shorter period of
time, the kinds of experience that would normally be
gained over many years in the teaching profession.
Participant P4 expressed their thoughts in this regard by
stating: “I can benefit from the teachers who are currently in the
system, by meeting with them and listening to their experiences;
I can take such a step.” P8, similarly, expressed their views
on gaining experience by consulting the experiences of
social studies teachers and teachers from other branches
with the following sentences:

“In terms of professional knowledge, for example, not only social
studies teachers but also by talking to and communicating with
teachers from other branches, I can ask things like: What
techniques do you use when you are teaching a lesson? Or how
do you maintain classroom management and classroom rules? I
can also communicate with teachers of other subjects in order to
develop myself professionally.”

The participants emphasised that practice and hands-on
experience held an important place in improving their
shortcomings and developing the skills needed to possess
the qualities of an ideal teacher. In this context, they mostly
drew attention to practices related to the teaching
profession such as giving private lessons, working in an
institution, preparing lesson plans, using instructional
technologies, student coaching and online teaching.
Participant P7 expressed their thoughts regarding the
importance of practice and hands-on experience in
acquiring the qualities of an ideal teacher by stating: “I think
I need to be in working life. I need to have entered working life.
Whether it is a tutoring centre, any private school, or being
appointed to the state and performing this duty in the public
sector.” P12, likewise, pointed to the importance of practice
in addressing shortcomings with the following statements:

“I think the only thing left is to practise a lot. I mean, after all,
there is this situation: the teaching profession is not a profession
that can be learned only academically or from books and then put
into practice. For example, we cannot learn to swim or ride a
bicycle just by reading a book. Practice is absolutely necessary.
So, I actually think that the only thing left is a lot of practice.
Therefore, when I start working, I believe I will not experience
many difficulties, and I personally believe that with practice, I
will improve further and reach an advanced level.”

The participants stated that, from their student years
onwards, observing their teachers, individuals who were
successful and well-trained in their profession, and other
teachers at school —and taking their positive behaviours as
role models —would guide prospective teachers on the path
to becoming ideal teachers. Participant P5 described what
they did in relation to taking good qualities from their
teachers as role models with the following statements: “Role
models, in the same way. I would be lying if I said I took many
teachers as role models. Because there were, of course, teachers
and instructors whose way of thinking and teaching style did not

suit me, but among these, I always looked at what I could take
from them.” Participant P2, similarly, used the following
expressions to emphasise the role model factor as one of the
influences in acquiring ideal teacher qualities: “So, as I said,
our teachers were very influential in this. Our lecturers at the
university. Of course, we did not take all of them as role models,
but we did take most of them.”

In the analysis of the data regarding what needs to be done
in order to acquire the qualities of an ideal teacher, the
participants expressed —through the codes of sacrifice,
loving one’s job, dedication, having interest and being
selfless—that individuals should possess an internal
motivation and desire. Participant P9 emphasised the
importance of loving the profession in acquiring the
competencies related to it with the following statements:

“Someone who doesn’t love this job cannot do it. Definitely
someone who loves it, someone who definitely wants it and does
not get bored. At one of our friends’ internship schools, for
example, there is a visually impaired teacher, and according to
what they told us, she does her job very well. She definitely loves
her job, and if she wants to do it, she can absolutely do it.”

Participants believe that planned, organized, disciplined,
and orderly work brings individuals one step closer to the
ideal teacher qualities. While developing all these
mentioned skills related to the teaching profession on the
path to possessing ideal teacher qualities, they have
emphasized the importance of ensuring social and cultural
development through cultural trips, social events, and club
activities. Furthermore, they stressed that in order to
possess the “technological competencies” they expressed as
necessary for ideal teacher qualities, teachers need to
develop their technological literacy regarding tools that can
be used in education and teaching, such as the internet,
telephone, computer, projector, smart board, and artificial
intelligence.

4. Discussion

This study primarily sought to reveal the views of social
studies prospective teachers regarding the qualities that an
ideal social should possess. After
identifying the ideal social studies teacher qualities, the
study sought to determine how participants assessed
themselves in terms of these qualities. Based on the
findings of the study, it can be stated that the prominent
elements in the participants' definitions of an ideal social
studies teacher were subject knowledge and skills,
pedagogical knowledge and skills, general cultural
knowledge, communication skills, and values (education).
Competence in subject knowledge, in particular, is at the
forefront of the elements emphasized by the participants.
Numerous studies in the relevant literature (Eminoglu-
Kiigiiktepe and Ekinci, 2022; Simsek and Akgiin, 2014;
Yazgayir and Yildirim, 2021) also highlight the importance
of subject knowledge in teacher education. Furthermore,
subject knowledge is included in the ‘Practical Student
Competency Indicators” within the scope of the teaching

studies teacher
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practice course in undergraduate programmes at education
faculties, which is one of the general competency areas of
the teaching profession established by the Ministry of
National Education (MEB, 2017). However, there are also
critical perspectives regarding the implementation of
teacher education based on subject knowledge, and it is
argued that, especially in the context of 2l1st-century
dynamics, teacher qualifications should be freed from the
constraints of subject knowledge and transformed into a
skills-based structure (Tingil et al., 2023).

Another element that participants focused on intensely was
that the ideal teacher should have a role model personality.
At this point, participants stated that there should be
consistency between the qualities that social studies
teachers strive to instill in their students and the behaviours
that they themselves possess and/or exhibit; there should
be no contradiction between what they say and the
achievements they strive to instill in their students in class
and their own qualities. Tonga (2022) draws attention to
this situation in his study and states that social studies
teachers who succeed in being role models can present a
much more effective and qualified teacher profile.
Similarly, the importance of the teacher being a role model
in values education is explained in the research conducted
by Bayrak and Akdemir (2021).

Among the qualities that participants strongly emphasised
as essential for the ideal social studies teacher, two contexts
stand out: technological
love/commitment. In the 21st century, the age of
information and communication technologies, teacher
education cannot be considered independently of
technology, one of the most fundamental elements defining
the era (Giiney et al., 2023). Especially today, when each
new generation is born into a life much more equipped
with technology, it is quite difficult for teachers to continue
their profession in the same way without being affected by
this change and transformation (Ghavifekr and Rosdy,
2015; Saykal and Uluginar-Sagir, 2021; Stosi¢, 2015). In fact,
this situation is not unique to the teaching profession.
Almost every aspect of daily life practices is affected by this
transformation, changing and evolving. Therefore, within
such a profound and comprehensive transformation

literacy and professional

process, participants expressed that social studies teachers
should have at least a basic level of technological literacy,

primarily in educational technologies. The second
dimension mentioned by the participants in their definition
of the ideal social studies teacher, professional

love/commitment, is also very important for a sustainable
economy and working life, but it is even more important
and critical for the teaching profession in particular
(Aydmol and Uredi, 2020). Numerous studies in the
relevant literature (Candan et al., 2023; Giiler et al., 2020)
also state that factors such as the teacher's professional
belonging and happiness can affect their professional
performance and experiences.

Within the scope of the research, when participants' self-
assessments regarding ideal social studies teacher qualities
were examined, it can be stated that a significant
proportion of participants
competent, particularly in terms of communication.
Communication competence, which can be evaluated
under subheadings such as establishing healthy and
effective with  students
communicating with parents, is considered quite important
in terms of the teaching profession (Loy, 2006). Considering
the developmental characteristics of middle school
students, who are the target audience of social studies
teachers, prospective teachers' perception of themselves as
competent in communication can be accepted as positive
data in terms of professional preparation. Similar findings

considered themselves

communication and

to those reached in this study were also obtained in the
research conducted by Aldan Karademir and Akgiil (2019),
where social studies teachers listed having good and strong
communication skills among the qualities that effective
social studies teachers should possess.

The other two important dimensions in which participants
considered themselves relatively competent were subject
knowledge and pedagogical competence. In these two
dimensions, participants were divided into two groups,
with half considering themselves competent in these areas
and the other half considering themselves incompetent.
Inadequacy in subject knowledge, particularly in the
disciplines of history and geography, stands out in this
context; participants state that the social studies course
covers many different disciplines and that they need to
have in-depth knowledge of all these disciplines, but that
they do not currently possess this competence. Similar
results to those obtained in this study were also found in
the study conducted by Hughes et al. (2016). The
researchers determined that the participating social studies
prospective teachers did not have sufficient and necessary
knowledge about the content of the social studies course
and proposed various solutions to this situation. This
situation can be related to the design of the social studies
course. Courses designed and implemented in an
interdisciplinary or multidisciplinary manner incorporate
content from numerous social sciences. This situation can
be clearly seen in the disciplinary diversity of social studies
learning areas and can also be understood based on the
courses and course content included in the social studies
teacher training programme. While disciplinary diversity
and/or interdisciplinary structure offer various advantages
(Bayrambas et al., 2022; Sagdig, 2019; Turan, 2019), they also
bring different challenges, primarily difficulty in acquiring
in-depth knowledge of the disciplines. Indeed, in a study
conducted by Akyol and Elvan (2024), it is stated that one
of the reasons why social studies prospective teachers find
the KPSS field exam difficult is that the exam is
comprehensive and consists of quite diverse topics. Similar
data can be found in the research by Dere and Demirci
(2022); when describing the difficulties they encounter,
prospective teachers emphasise the context of disciplinary
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diversity. A similar situation is also evident in the data
presented by the participants in this study. On the one
hand, participants emphasise that an ideal social studies
teacher must have excellent knowledge of the social and
human sciences that provide content for the course; on the
other hand, they also state that this diversity can make it
difficult to achieve this idealised goal.

The study sought to identify ideal social studies teacher
qualities, followed by participants' self-assessment of these
qualities. Finally, it attempted to reveal what participants
considered necessary to attain these idealised qualities and
what roadmap, or prescription, they devised for
themselves on the path to becoming ideal social studies
teachers. In this context, the findings of the study indicate
that a significant proportion of participants stated that they
needed to increase their reading of subject knowledge.
They emphasised the need to read more, particularly to
address existing or potential gaps in their knowledge of
history and geography. A study conducted by Altun and
Ata (2008) concluded that social studies prospective
subject knowledge, particularly
history, to be important, but were not sufficiently aware
of/did not benefit from fundamental works on subject
knowledge and education. In addition, the participants
particularly emphasised practice and experience in their
ideal teaching journey. Recommendations based on the
experiences of
important data for the participants. To emphasise this
point, several participants stated that if they were to start
their undergraduate studies again, they would frequently
communicate with teachers and benefit from their
experiences to prepare for teaching.

teachers considered

seasoned teachers were considered

This study sought to reveal social studies prospective
teachers' definitions of an ideal social studies teacher, their
self-assessments based on this definition, and their views
on what they need to do to develop their
lacking/insufficient qualities. It can be stated that the
participants particularly emphasized subject knowledge
and professional knowledge/skills as key dimensions for
role modeling in describing an ideal social studies teacher.
They indicated that they currently possess some of these
qualities but also believe that a significant proportion of
them need to be developed. Based on the findings of the
study, the following recommendations can be made:

1- Courses included in the social studies teacher
education bachelor's degree program can be regularly
reviewed, particularly in the context of 21st-century

skills and current developments.

2-  The number and variety of guiding and encouraging
practices can be increased to contribute to the
multifaceted development of prospective teachers
from the very beginning of their bachelor's degree
education.

3- The number of practical courses aimed at supporting
skill development can be increased, and practical

activities that meet the needs can be included in the
content of these courses.

4-  Scale studies can be conducted to determine the self-
assessments of social studies prospective teachers in
the context of ideal social studies teacher qualities.
Quantitative with  broader
participation can be carried out using this scale.

research  designs
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