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0z

Tiirkiye 6gretmen yetistirme konusunda uzun yillara dayanan ciddi deneyime sahip olmasina ragmen,
Tiirkiye’de 6gretmen yetistirme modelleri sik sik degismektedir. Bunlardan sonuncusu, Tiirkiye Yiizyil
Maarif Modeli (TYMM) ile giindeme gelen 6gretmen yetistirmedeki yeni yaklasimdir. TYMM kapsamindaki
yeni 6gretmen yetistirme yaklasimindaki en somut adim, Milli Egitim Akademisi (MEA)'dir. Buna gore
Tirkiye’de 6gretmen yetistirmede egitim fakiilteleri ile MEA esgiidiimiine dayali yeni bir modele
gecilmistir. Mevcut 6gretmen yetistirme sisteminde 6nemli degisimler éngoren bu yaklasim, halihazirdaki
O0gretmen adaylarini yakindan ilgilendirmektedir. Bu arastirmanin amaci, egitim fakiltelerinin gelecegi
baglaminda son simf 6gretmen adaylarinin, MEA algillarim belirlemektir. Firat Universitesi Egitim
Fakiiltesi'nde 2024-2025 doneminde 6grenim géren 388 son sinif 6gretmen adayindan veri toplanarak
gerceklestirilen bu arastirma, tarama modelinde yiiriitilmiistiir. Veriler, anket formu ile toplanip, betimsel
istatistiki tekniklerle ¢oziimlenmistir. Son simf 6gretmen adaylari, MEA'y1 olumsuz ve tedirgin edici
bulmaktadirlar. MEA hakkinda kismi bilgiye sahip olduklar1 ve bu bilgileri de, internet, sosyal medya,
arkadaslar ve 6gretim elemanlarindan edindikleri belirlenmistir. Katilimcilarin ¢cogu, MEA’'ni 6gretmen
yetistirmede yeni bir yaklasim olarak gormekte, ancak bunun bir¢ok belirsizlikler igerdigini ifade
etmektedirler. Arastirmada bu durum, 6gretmen adaylarinin MEA konusundaki bilgilendirilme ihtiyaci
olarak degerlendirilmistir. Ogretmen yetistirmede, MEB (Milli Egitim Bakanlig)) ile {iniversitelerin
koordinasyonunun gelistirilmesini talep etmektedirler. Ogretmen yetistirme ve istihdam siirecinin ihtiya¢
analizi yapilip, ilgili paydaslarin goriisleri alindiktan sonra yeniden gézden gecirilmesi gerekmektedir.

Anahtar Kelimeler: Milli egitim akademisi, 6gretmen yetistirme, 6gretmen adaylari.

Abstract

Despite Tiirkiye's long history of significant experience in teacher training, teacher training models in
Tiirkiye frequently change. The most recent of these is the new approach to teacher training introduced
with the Turkiye Century of Education Model. The most concrete step in this new teacher training
approach under the Turkiye Century of Education Model is the National Education Academy. Accordingly,
a new model based on coordination between education faculties and the NEA has been adopted in teacher
training in Tirkiye. This approach, which foresees significant changes in the current teacher training
system, is of great interest to current teacher candidates. The aim of this research is to determine the
perceptions of final-year teacher candidates regarding the NEA in the context of the future of education
faculties. This research, conducted using a survey model, collected data from 388 final-year teacher
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Yapilandirilmas1: Yenilikler, Sorunlar ve Céziim Onerileri Uluslararas1 Kongresi'nde sozlii bildiri olarak sunulmustur.
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candidates studying at Firat University Faculty of Education during the 2024-2025 academic year. Data
were collected using a questionnaire and analyzed using descriptive statistical techniques. Final-year
teacher candidates perceive the NEA as negative and unsettling. It was determined that participants had
partial knowledge about NEA and that this information was obtained from the internet, social media,
friends, and faculty members. Most participants viewed NEA as a new approach in teacher training, but
stated that it contained many uncertainties. In the study, this situation was evaluated as a need for teacher
candidates to be informed about National Education Academy. They requested improved coordination
between the Ministry of National Education and universities in teacher training. The teacher training and
employment process needs to be reviewed after a needs analysis is conducted and the opinions of relevant
stakeholders are taken into account.

Keywords: National education academy, teacher education, pre-service teachers.

GIRIS

Toplumun ve toplumu olusturan bireylerin, temel ihtiyacglan icerisinde yer alan egitim, bireyin
kalitimsal o6zelliklerinin c¢evresinde bulunan diger degiskenler ile etkilesimi sonrasi
gerceklesmekte ve insani, insani vasiflarla yetistirme siireci olarak goriilmektedir (Keyifli,
2013). Davranis degistirme sanati ve bilimi olarak da goriilen egitim (Boydak Ozan, 2003),
onceden belirlenen amag ve gayelere ulasmak ve ulastirmak i¢in yapilan planh etkinliklerdir
(Oguzkan, 1981). Ogretim ise, okullarda planl, 6rgiitlii ve kontrollii bir sekilde yapilan egitim
etkinlikleridir (Erden, 1998). Egitim-6gretim faaliyetleri bir siire¢ gerektirmektedir ve bu
slirecin de basarili olabilmesi icin siirekli giincellenen ve daima gencligini muhafaza eden bir
sistem icerisinde gerc¢eklestirilmesi gerekmektedir. Egitim sisteminin, en onemli bileseni ise,
ogretmenlerdir (Boydak Ozan, 2003; Varis, 1998). Kamunun egitim-6gretim gérevini, kamu
adina yerine getiren o6gretmenler (Akyiiz, 2001), toplumu ve toplumu olusturan bireyleri
sekillendirmede olduk¢a énemli bir gorev yerine getirmektedirler (Cetin ve Unsal, 2003).
Ogretmen egitiminin kalitesi, egitim-6gretim kalitesini dogrudan etkilemektedir (Gémleksiz,
2003). Bu en oOnemli bilesen olan 06gretmenin, toplumun ve bireylerin egitim-6gretim
ihtiyaclarimi karsilayacak bir bicimde yetistirilmesi, egitim sisteminin amaclarina ulasmasinda
cok onemlidir. Ogretmenlerin toplumun ve bireylerin egitim ihtiyaclarin1 karsilayabilmesi igin,
ogretmen yeterliklerine sahip olmalari gerekmektedir. Ogretmen yeterliklerine sahip olan
O0gretmenlerin yetistirilmesi i¢in, 6gretmen yetistirme modeli siirekli bir arayis bulunmaktadir.

Binlerce yillik bir egitim-6gretim sistemi gecmisi olan ve ilk batili tarzda 6gretmen okulunu, 16
Mart 1848 tarihinde Osmanli Devleti zamaninda kuran bu millet, Dar'ul Muallimin ve Dar’il
Muallimatlar'dan gelen 177 yillik koklii bir batili tarzda 6gretmen yetistirme deneyimine de
sahiptir. Oncesinde de, medreseler ve Enderun gibi egitim-6gretim kuruluslan ile batihlara
ornek olacak bir egitim sistemi ve 6gretmen yetistirme modeli ortaya koymustur. Ancak,
Turkiye’de, ciddi bir 6gretmen yetistirme deneyimine sahip olunmasina ragmen, 6gretmen
yetistirme ve istihdaminda istikrarli ve siirdiiriilebilir bir model tesis edilememistir. Bunun,
politik sebepleri olsa da, tarihi ve sosyo-kiiltiirel nedenler, iizerinde durulmasi gereken 6nemli
etkenler gibi goriinmektedir. Tarihi sebeplerin arka planinda, Osmanl’'nin son déneminde
yasanan yenilenme arayislarinin sonucu olan mektep ile medrese ikileminin izleri aranabilir.
Ayrica Osmanli’'da, son donem hari¢ tutuldugunda, vakiflar tarafindan yiiriitiillen 6gretmen
yetistirme islevinin (Soydan, 2015), Cumhuriyetle birlikte devlet tarafindan iistlenilmis olmasi
da bu tarihi sebeplere dahil edilebilir.

Sosyo-kiiltiirel anlamda ise, lilkemizde cari Batililasma ile milli ve muhafazakar cizgideki
sosyolojik ikilemin, egitim gibi 68retmen yetistirmede de siirdiiriilebilir bir model tesisini zora
soktugu iddia edilebilir. Sayilan bu tarihi ve sosyo-kiiltiirel sebepler, Tirkiye'de istikrarli ve
slirdiiriilebilir bir 6gretmen yetistirme modeli arayisini tetiklemislerdir. Sosyo-kiiltiirel
baglamda oOgretmen yetistirme konusundaki siirekli arayisin diger bir nedeni de, egitimle
yetistirmek istenen insan profiline erisimde, 6gretmene Kkilit bir rol atfeden kiiltiiriin de pay1
vardir. Zira peygamberleri 6gretmen kabul eden ve bu itibarla egitimciligi kutsal sayan Islami
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inan¢ (Akpinar ve Koksalan, 2024) tarafindan desteklenen bu kiltiirel anlayista 6gretmen,
“toplumu gelistirecek, her seyi bilen kisi” olarak goriilmektedir (Abazaoglu, Yildirim ve
Yildizhan, 2016, s. 144). Bu tarihi ve sosyo-kiiltiirel sebepler, lilkemizde 6gretmen merkezli bir
egitim anlayisini koklestirmistir. Nitekim 22 Mart 1926 tarih ve 739 sayili maarif tegkilatina dair
kanunda (12. Madde), “maarif hizmetlerinde asil olan muallimliktir” (Ada, 1990) ibaresi, bu
anlayisin tezahiiriidiir. Bahse konu bu tarihi ve sosyo-Kkiiltiirel sebeplerden baska, tilkemizde
okul ve egitim sisteminde siklikla yapilan degisimlerin gerektirdigi farkli 6gretmen ihtiyaci da,
s0z konusu model arayisinda bir etken sayilabilir. Sayillan tiim bu sebepler, Tiirkiye'nin asirlik
miikemmel Ogretmen yetistirme modeli arayisini besleyen arka plandaki etkenler olarak
gorilebilir.

Tilrkiye’nin cumhuriyet tarihinde 6gretmen yetistirme modeli arayisi, bir makale sinirlarini asan
oldukca kapsamli bir konudur. Bu itibarla 6zet olarak ele alindiginda Cumhuriyet déneminde
1926 yilinda baslayan ve bircok modelin denendigi 68retmen yetistirme modeli arayisinda, uzun
yillar, sayisal bir sorun olan 6gretmen a¢igin1 kapatmaya odaklanilmistir. Bu sayisal sorunda
belirli bir asama kaydedilince, kalite odakli yeni model arayislar1 6ne ¢ikmistir. Bu arayislar,
1981 yil ve 2547 sayili kanuna dayanarak, 1982 yilinda 6gretmen yetistiren tiim kurumlarin
Yiiksekogretim Kurulu (YOK)'na bagh iiniversitelere devredilmesiyle, diialist bir asamaya
gecmistir. Boylece, daha 6nce Milli Egitim Bakanligi (MEB) uhdesinde olan 68retmen yetistirme
ve istihdami konusu, birisi 6gretmen yetistiren (iiniversiteler) ve digeri de (MEB) istihdam eden
ikili bir hal almistir. Bu hal {izere, liniversitelerin egitim, teknik egitim ve ilahiyat fakiiltelerinde
dogrudan; fen-edebiyat, spor ve miizik ile ilgili fakiilte ve yliksekokullarda ise dolayli sekilde
yuriitiilen 6gretmen yetistirme modeli bir siire uygulanmis ve fakat bu model de birka¢ kez
degistirilmistir. Tim bu degisimler, 6gretmen adaylar ve 6gretmenler gibi, MEB'i de memnun
edememistir (Tan, 1990).

Bugiin itibariyla gelinen noktada dgretmen yetistiren fakiilte ve yiiksekokullara ek olarak, egitim
fakiiltelerinden alinan pedagojik formasyon sertifikasi ve Kamu Personeli Se¢me Sinawvi
(KPSS)’'den alinan puan ile milakata dayali 6gretmen atamasi modelinde ciddi bir tikanma
yasanmaktadir. Bu tikanma biiyiik oranda, yiiksekdgretimde arz-talep dengesi gozetilmeden
yapilan planlama probleminin sonucu olan istihdamla iligkilidir. Ogretmenlik mesleginin
statlistinii zedeleyen bu istihdam sorununda (Baskan, 2001), son yillardaki yiiksekdgretime
erisimin kolaylasmasinin da pay1 aranabilir. Ancak 68retmen yetistirme ve istihdamindaki en
goriniir sorun, MEB ile YOK arasindaki koordinasyon problemleri (Erkol ve Kaya, 2023) ile
nitelik sorunlaridir. Bunun {izerine, ashnda g¢oktandir dillendiren “MEB, ihtiyacti olan
o0gretmenleri kendisi yetistirsin” diisiincesi, 2024 yilinda hayata gecirilmistir. Bu meyanda MEB,
2024 wilinda Tirkiye Yiizyili Maarif Modeli (TYMM) adli kapsamli bir egitimde yeniden
yapilanmay1 uygulamaya koymustur. Bununla iligkili olarak da, 10.10.2024 tarih ve 7528 sayili
Ogretmenlik Meslegi Kanunu kabul edilmistir. Resmi Gazete’de yaymnlanan 7528 sayili
Ogretmenlik Meslek Kanunu yiiriirliige girmistir (Resmi Gazete, 2024). Mevcut 6gretmen
yetistirme ve istihdamina ciddi degisimler getiren MEA'nin, 2024-2025 egitim-68retim yili
itibartyla islevsel hale getirilmesiyle de Tiirkiye, yeni bir 6gretmen yetistirme modeli ile
tanismistir. Bu kanunla, 6gretmen yetistirme ve istihdam sisteminde O6nemli degisiklikler
yapilmis ve 2025 yili Eylil ayindan sonra, 6gretmen adaylarinin Milli Egitim Akademisi
(MEA)'nde egitim aldiktan sonra 6gretmen olarak goreve baslayacagi kanunla diizenlenmistir
(MEB, 2024). Bu kanunla birlikte, egitim fakiiltelerinin uhdesinde olan hizmet 6ncesi 6gretmen
yetistirme siireci icerisine Milli Egirim Bakanligi (MEB) da dahil olmustur. Ayrica, 6gretmen
adaylari, KPSS (Kamu Personel Se¢me Sinavi) yerine MEB-AGS (Milli Egitim Bakanhig1 Akademi
Giris Siavi)’ye gireceklerdir. MEB-AGS’den aldiklar1 puanlara ve bu puanlar sonucu olusturulan
siralamalara gore, kontenjanlar dahilinde, 6gretmen aday1 olmaya hak kazanan 6gretmen aday
adaylar;, MEA’da uygulama agirlikli bir egitim géreceklerdir. Bu egitim siireci sonunda, basarili
olan 68retmen adaylari, 6gretmen olarak géreve baslayacaklardir. Bu kanunun geregi olarak da
Milli Egitim Akademisi (MEA) kurulmasi mevzuat ¢ercevesinde gerceklestirilmistir. 2025 yili
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Eyliil ay1 itibariyla, 6gretmen adaylarinin, MEA'da uygulama agirlikli bir egitim alacaklari ifade
edilmektedir (MEB, 2024). 2025 yili Eylill ayinda MEA fiili olarak egitime baslamasa da, fiilen
hayata gecirilmesine yonelik siire¢ ve islemler devam etmektedir. Ilgili internet sayfasinda,
MEAnin 6gretmen adaylarinin teorik bilgilerini uygulamaya dékmeye yardimci olacag: ifade
edilmis ve MEA ile ilgili su tanimlama yapilmistir (https://milliegitimakademisi.com):

“Milli Egitim Akademisi, égretmen adaylarinin mesleje baslamadan 6nce mesleki
yeterliliklerini artirmak i¢in olusturulmus bir egitim programidir. Bu akademi,
adaylarin teorik bilgilerini uygulamaya dékerek dgretmenlik meslegine en iyi sekilde
hazirlanmalarini saglar.”

Ogretmen yetistirme ve istihdaminda, MEB'in inisiyatifini artiran bu yeni modelin, sayilar 94’e
ulasan egitim fakiilteleri icin ne anlama geldigi, lizerinde durulmasi gereken ¢ok 6nemli bir
konudur. Diger 6énemli bir konu da, halihazirda 6gretmen yetistiren egitim, ilahiyat ve spor
bilimleri gibi fakiilte 6grencileri, pedagojik formasyon alan diger 68renciler ve atanamamis
O0gretmen adaylarinin, bu yeni modelden nasil etkilenecekleridir. Ayrica, gelecekte bu yeni
modelden dogrudan etkilenecek olan mevcut 6gretmen adaylarinin buna dair algilar1 da, MEA
baglaminda odaklanilmas1 gereken dnemi bir konudur. Zira mevcut 6gretmenler gibi, gelecegin
Ogretmenleri olan son smif 6gretmen adaylarinin MEA algilari, bu yeni modelin uygulamadaki
basarisi ve dolayisiyla da Tiirk Egitim Sistemi (TES)’in niteligi icin oldukc¢a kritiktir.

Ihtiya¢ duyulan 6gretmeni yetistirme arayisimin son tezahiirii olan Milli Egitim Akademisi
(MEA)'ne iliskin, bu akademiden en c¢ok etkilenecek olan 6gretmen adaylarinin goérislerinin
alinmasi ihtiyaci hasil olmustur. Olduk¢a kapsamli olan bu degisikliklerden etkilenen egitim
fakiiltesinde 6grenim goren son smif Ogrencisi 6gretmen adaylarinin yeni duizenlemeler
hakkinda goriislerinin alinmasi daha ivedi bir ihtiyactir. Calisma kapsaminda, egitim fakiiltesi
son sinif Ogrencisi 6gretmen adaylarinin 6gretmen yetistirme ve istihdaminda yapilan son
degisiklikler hakkindaki goriislerinin ortaya ¢ikarilmasinin, karar alicilara 6nemli bakis agilan
sunacagina inanilmaktadir.

Arastirmanin Amaci

Bu arastirmanin en temel amaci, egitim fakiiltelerinin gelecegi baglaminda, son sinif 6gretmen
adaylarinin MEA algilarini anket yardimiyla belirlemektir. Bu amag¢ dogrultusunda, MEA
hakkinda yeterli bilgi sahibi olup olmadiklari, MEA hakkindaki genel fikirleri, MEA'nin 6gretmen
yetistirme ve istihdami siirecindeki rolii hakkindaki fikirleri ve tiniversitelerin 6gretmen
yetistirme stirecindeki rolii hakkindaki fikirleri ortaya cikarilmaya c¢alisiimistir. Bu amagla,
arastirmada, egitim fakiiltesi son siif 6grencilerine kisisel bilgilere yonelik (cinsiyet, boliim, aile
ekonomik durumu, MEA’ya dair bilgileri nereden aldiklar1) dort soru, MEA’'ya yonelik algilarini
ortaya ¢ikarmaya yonelik ise 22 soru sorulmustur.

YONTEM

Bu kisimda arastirmanin modeli, evren ve érneklemi, veri toplama araglari, verilerin toplanmasi
ve analizine iliskin bilgiler verilmistir.

Arastirmanin Modeli

Genel amaci, 6gretmen adaylarinin Milli Egitim Akademisi (MEA)'ne dair goriislerini analiz
etmek olan bu arastirma tarama modelindedir. Tarama (survey) modeli, bireylerin anket
sorularina verdikleri cevaplar aracilifiyla bir 6rneklemden bilgi toplanmasi olarak tanimlanir.
Nicel arastirma kategorisinde yer alan bu tir arastirmalarda, sayisal olarak derecelendirilen
maddeler iceren anket kullanimi uygundur. Ancak ag¢ik ug¢lu sorular gibi nitel arastirma
stratejileri de kullanilabilir. Tarama modeli, egitim bilimleri gibi disiplinlerde siklikla basvurulan
insan (birey veya grup) davranisini tanimlama ve incelemeye uygun bir arastirma metodudur.
Tarama modelinde anketin tercih edilme sebepleri; diisiik maliyetli, hizl1 ve kolay veri toplama
olarak siralanabilir (Ponto, 2015; Singleton & Straits, 2009). Biiyiikoztirk, vd. (2014)’e gore
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tarama modeli, “katilimcilarin arastirma konusu ile ilgili goriis, diisiince, tutum, inang, davranis,
beklenti ve 0zelliklerini anket yoluyla tespit etmeyi amacglayan arastirmalardir”. Diger bir
tanimla tarama modeli, bir olay, olgu veya konuya dair 6rnekleme dahil katilimcilarin gorts, algi,
ilgi ve tutumlan inceleyen arastirma tiirtidiir (Karasar, 1999, s. 77). Islevi bakimindan ise tarama
modeli, arastirmanin genel veya calisma evrenini temsil niteligine sahip drnekleme dahil
katilimcilarin belirli 6zelliklerini saptamak amaciyla veri toplanmay1 hedefleyen arastirmalardir.
Bu tiir arastirmalarda, calisilan olay, olgu veya konuya dair katilimcilarin goriis, dislince ve
tutumlan arastirthir (Biiytukoztiirk vd., 2014).

Evren ve Orneklem

Bu aragtirmanin genel evreni, Firat Universitesi Egitim Fakiiltesi'nde 2024-2025 egitim-6gretim
yilinda 68renim goren toplam 2636 (1868 kadin ve 768 erkek) 6gretmen adayidir. Bu evrende
yer alan toplam 603 son sinif 6grencisi 6gretmen adayi ise calisma evrenini olusturmaktadir.
Orneklem olarak ise, amach 6rnekleme yontemlerinden o&lgiit drnekleme tercih edilmistir.
Amacli 6rnekleme, segkisiz olmayan 6rnekleme yaklasimlan arasindadir ve g¢alismanin amaci
dogrultusunda, bilgi acisindan zengin olan durumlarin ayrintili bir sekilde arastirilmasina imkan
tanir (Biiyiikoztirk, vd. 2014; Patton, 2014). Olgiit érnekleme ise, belirli 6lciitleri tasiyan ve
belirli 6zellikleri barindiran katihmcilar oldugunda tercih edilir (Balci, 2016) ve analiz birimleri,
belirli niteliklere sahip katilimcilar arasindan segilir (Bliyiikzotirk, vd., 2014). Bu calismada da,
Olglit drneklemeye uygun olarak, belirli olciitleri tasiyan ve belirli 6zelliklere sahip olan
katilimcilar tercih edilmistir. Calismanin 6rneklemi, 6l¢lit 6rnekleme ile calisma evreninde
ulasilabilen ve arastirmaya katilmaya gonillii toplam 388 mezun olacagl 6ngoriilen son simif
O0gretmen aday1 katilimcidan olusturulmustur. Bu ¢alismada 6l¢it, katilimcilarin egitim fakiiltesi
son smif 6grencisi olmas1 ve MEA’dan ilk etkilenecek 6gretmen adaylar1 olmasidir. Aragtirma
orneklemini teskil eden katimcilarin demografik o6zelliklerine gore dagilimi Tablo 1’de
gorilmektedir.

Tablo 1. Arastirma Ornekleminin Demografik Dagilim

Degiskenler f %
Cinsiyet Kadin 308 79.40
Erkek 80 20.60
Temel Egitim 142 36.60
Fen-Matematik 38 9.80
Béliim/Brans Tiirkge-Sosyal 69 17.80
Rehberlik ve Psikolojik Danismanlik 64 16.50
Giizel Sanatlar (Resim) 10 2.55
Yabana Diller (ingilizce) 65 16.75
iyi 56 14.40
Aile Ekonomik Durumu Orta 312 80.40
Zayif 20 5.20
] Fakiiltedeki dersler 8 2.10
lg’lifgfi* Es;rlg‘; internet 292 75.30
Televizyon 4 1.00
Ogretmenlik uygulamasi staji 12 3.10
Arkadas 24 8.20
Diger 40 10.30
Toplam 388 100.00
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Tablo 1'de de goriildiigl lizere, katilimcilarin % 79.401 kadin, % 20.60"1 erkektir. Boliimlerine
gore katiimcilarin oranlarina bakildiginda, % 36.60'1 Temel Egitim, % 9.80’i Fen-Matematik, %
17.80’i Tiirkge-Sosyal, %16.50’si Rehberlik ve Psikolojik Danigsmanlik, % 2.55’i Giizel Sanatlar ve
% 16.75’1 Yabanci Diller B6limii 6grencileridir. Aile ekonomik durumu degiskenine gore, %
14.40"1 ailelerinin iyi bir ekonomik durumuna sahip oldugunu ifade etmektedirler. Orta diizey
bir aile ekonomik durumu oldugunu soéyleyenler, katilimcilarin % 80.40’1n1 olusturmaktadirlar.
Katihmcilarin ¢ogunun ailesinin ekonomik olarak orta dilizeyde olduklari anlasiimaktadir.
Ailelerinin zayif ekonomik duruma sahip olduklarimi ifade eden katilimcilarin orani ise %
5.20’dir. Katilimcilarn biiyiik bir ¢ogunlugu ve % 75.30’u, MEA ile ilgili bilgileri internetten elde
ettiklerini ifade etmislerdir. MEB de, MEA ile ilgili “milliegitimakademisi.com” adi ile bir internet
sitesi kurmus ve oradan Ogretmen adaylarin1 bilgilendirme vazifesini yerine getirmeye
calismaktadir. Fakiiltedeki derslerden MEA ile ilgili bilgileri aliyorum diyen katihimcilar ise
oldukga azdir (% 2.10). Bu durum da iizerinde diisiiniilmesi gereken bir durumdur. Ogretmenlik
uygulamasi stajinda da MEA ile ilgili konularin ¢ok da konusulmadig: goériilmektedir (% 3.10).
Arkadaslar ile MEA’y1 kismen de olsa konustuklari anlasilmaktadir (% 8.20).

Veri Toplama Araclari

Veriler, arastirmacilar tarafindan gelistirilen “Milli Egitim Akademisine Dair Ogretmen Aday1
Gortisleri Anketi (MEAOAGA)” aracihigiyla toplanmistir. Anketin hazirlanmasi siirecinde, alan
uzmanlarinin gorislerine basvurulmus ve oOnerileri dogrultusunda diizeltmeler yapilmistir.
Ankette katilimcilarin demografik bilgileri (cinsiyet, boliim, aile ekonomik durumu ve Milli
Egitim Akademisi'ne dair bilgileri nereden aldiklar1) ve Milli Egitim Akademisi'ne yonelik
algilarin1 ortaya koymaya calisan 22 madde bulunmaktadir. Katiimcilarin sorulara "Evet" (3),
"Kismen" (2) ve "Hayir" (1) seklinde cevap verebilecegi sekilde anket hazirlanmistir. Anket
yontemi, sosyal bilimlerde bireylerin algilarini ve deneyimlerini anlamak icin yaygin bir veri
toplama teknigi olarak kabul edilmektedir (Buytikoztirk, vd., 2014).

Verilerin Toplanmasi

Veriler toplanmadan 6nce, arastirma icin gerekli olan izinler ilgili kurumlardan alinmis ve daha
sonra veriler, arastirmacilar tarafindan toplanmistir. Katilimcilardan toplanan verilerin sadece
bilimsel amaclar i¢cin kullanilacagi; baska hi¢bir amagla kullanilmayacagi katilimcilara ifade
edilmistir. Katilimc1 adaylarina, calismaya katilma noktasinda goniillii olup olmadiklari sorulmus
ve sadece goniillii olanlardan veri toplanmigtir. Gontllii olmayanlardan, veri talep edilmemis ve
veri toplama siirecinde, etik kurallara bagh kalinarak veri toplanmistir. Calisma i¢in ayrica,
gonilli olur formu da hazirlanmistir.

Verilerin Analizi

Arastirma verileri, arastirmacilar tarafindan gelistirilen MEAOAGA ile toplanmistir. Anketin
gelistirilmesinde, ilgili literatiir taranarak, dérdi kisisel bilgiler ve 25’i de MEA ile ilgili toplam
29 maddelik taslak form olusturulmustur. Sonra, bu taslak formdaki maddeler, Firat
Universiteleri Egitim Fakiiltesi Egitim Bilimleri Boliimii Egitim Programlan ve Ogretim Anabilim
Dalinda gorev yapan bes uzmana (iki Prof. Dr., iki Dog. Dr., bir Dr. Ogretim Uyesi) sunulmustur.
Bu uzmanlardan alinan geri bildirimler dogrultusunda, taslak formda yer alan maddeler
arastirma konusuna uygunluk, aciklik ve anlasilirlik bakimlarindan incelenerek, MEA ile ilgili ¢
madde uygun bulunmayarak elenmistir. Boylece dordii kisisel bilgiler ve 22’si de MEA ilgili
toplam 27 maddelik MEAOAGA’ya son sekli verilmistir. Ankette MEA ile ilgili olarak yer alan 22
madde, “3-Evet”, “2-Kismen” ve “1-Hayir” sekilde derecelendirilmistir. Boylece son sekli verilen
MEAOAGA, yiiz yiize olacak sekilde 6rnekleme dahil edilen son smif 6gretmen adaylarina
sunulmustur. Bunlardan geri dénen toplam 435 anket formundan 47’si eksik, miikerrer ve yanlis
doldurma gibi nedenlerle elenerek, geriye kalan 388 anket formu analiz icin degerlendirilmek
lizere dijital ortama yiiklenmistir. Bu verilerin analizinde Firat Universitesi tarafindan kullanim
izni alinmis, lisansh SPSS-25 (Statistical Package for the Social Sciences) Programi kullanilmis ve
veriler, betimsel istatistiksel tekniklerden frekans ve yiizde alma teknikleri ile analiz edilmistir.
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BULGULAR

Bu kisimda, 6gretmen adaylarinin MEA’ya iliskin algi ve farkindaliklari, 6gretmen yetistirme ve
istthdam1 modeline iliskin goriisleri ve MEA'ya iliskin goriis ve Onerilerine iliskin bulgular ayr
basliklar altinda verilmis ve bu bulgular yorumlanmstir. Ilk olarak 6gretmen adaylarinin MEA
algis1 ve farkindaliklan verilmistir.

Ogretmen Adaylarmin Milli Egitim Akademisi Alg1 ve Farkindahklar1 Hakkindaki Bulgular
ve Yorumlar

MEA ile ilgili anketin ilk bes maddesi, MEA alg1 ve farkindaliklar1 hakkinda olacak sekilde
tasarlanmistir. Arastirmaya katilan egitim fakiiltesi son smif 6gretmen adaylarinin MEA'ya
yonelik algi ve farkindaliklarina dair gortsleri Tablo 2’de yer almaktadir.

Tablo 2. Son Sinif Ogretmen Adaylarinin Milli Egitim Akademisi Alg1 ve Farkindaliklar

Gortisler Evet Kismen Hayir

f % f % f %
1- MEA hakkinda yeterli bilgiye sahibim. 116 29.90 216 55.70 56 14.40
2- MEA'ni genel anlamda olumlu bulmaktayim. 16 4.10 88 22.70 284 73.20
3- MEAni genel anlamda tedirgin edici 308 79.40 68 17.50 12 3.10
bulmaktayim.
4- Ogretmen yetistirmede MEA uygulamasinda 332 85.60 52 13.40 4 1.00
belirsizlikler vardir.
5-Ogretmen istihdaminda MEA uygulamasinda 320 82.50 68 17.50 0 0.00

belirsizlikler vardir.

Tablo 2'den de anlasilacagi gibi, son sinif 6gretmen adaylarinin MEA algi ve farkindaligim
gosteren maddelere verdikleri cevaplara gore, katilimcilarin, MEA hakkinda “kismi” (% 55.70)
bilgiye sahip olduklarn anlasilmaktadir. Katilimcilarin % 29.90'1, MEA hakkinda yeterli bilgiye
sahip olduklarini, % 14.401 ise MEA hakkinda yeterli bilgiye sahip olmadiklarin1 ifade
etmektedirler. MEA hakkinda, yeterli bilgilendirme yapilmadig: ve bilgilendirme ihtiyaci oldugu
goze carpmaktadir. Son smif 6gretmen adaylarinin, 6gretmen akademisi uygulamasini olumlu
bulmadigr (Hayir: % 73.20) ve bu uygulamadan tedirgin olduklann (Evet: % 79.40)
gorilmektedir. Ogretmen adaylarimin yalmzca % 4.10'u MEA’y1 olumlu bulmakta ve % 3.10’u
tedirgin edici bulmamaktadirlar. Bu durum da karar alicillarin géz oniinde bulundurmasi
gereken onemli bir durumdur. Katilimcilarin biiyliik bir c¢ogunluguna goére MEA, 6gretmen
yetistirmede (Evet: % 85.50) ve 6gretmen istihdaminda (Evet: % 82.50) belirsizlikleri olan bir
uygulamadir. Bu calismanin gerceklestirildigi zaman itibariyle, Milli Egitim Bakanligi Akademi
Giris Smmavi (MEB-AGS)'na ve ardindan MEA uygulamasinin fiili olarak hayata gecirilmesine ¢ok
kisa bir stlire kalmis olmasina ragmen, 6gretmen adaylar bu siiregle ilgili belirsizliklerin devam
ettigini diisiinmektedirler. MEA ve ilgili siirecler hakkinda yeterli bilgilendirme yapilmadigi ifade
edilebilir. Bu belirsizliklerin biran énce ortadan kaldirilmasi talep edilmektedir.

Ogretmen Yetistirme ve Istihdami Modeline Dair Ogretmen Adaylarinin Gériisleri

Ankette O6gretmen yetistirme ve istihdami modeline iliskin son siif 6gretmen adaylarinin
gorislerini almaya yoOnelik dokuz madde bulunmaktadir. Arastirmaya katilan 6gretmen
adaylarinin 6gretmen yetistirme ve istihdamina yonelik modele dair goriislerinin dagilimi Tablo
3’te yer almaktadir.
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Tablo 3. Son Sinif Ogretmen Adaylarinin Yetistirme ve istihdamina Yénelik Ogretmen
Adaylarinin Gorisleri

Gortisler Evet Kismen Hayir

f % f % f %
6- Tliim egitim kademelerinde 68retmen {iniversiteler 312 80.40 60 15.50 16 4.10
tarafindan yetistirmelidir.
7- Ogretmen yetistirme liseden baslatilmahdir. 136 35.10 60 15.50 192 49.50
8- Tlim egitim kademelerinde 6gretmenleri MEB 64 16.50 132 34.00 192 49.50
yetistirmelidir.
9- Tlim egitim kademelerinde 6gretmenleri 208 53.60 96 24.70 84 21.60
universiteler ile MEB birlikte yetistirmelidir.
10- Universiteler 6gretmen yetistirmede; MEB ise 296 76.30 68 17.50 24 6.20
6gretmen istthdaminda yetkili olmaldir.
11- Ogretmen yetistirme ve istihdaminda iiniversite ve 180 46.40 116 29.90 92 23.70
MEB iliskisine dayali mevcut uygulama devam
etmelidir.
12- Ogretmen yetistirme ve istihdamu birbirinden ayri 180 46.40 84 21.60 124 32.00
olarak diistiniilmelidir.
13- Ogretmen yetistirme ve istihdaminda ¢agdas diinya 312 80.40 64 16.50 12 3.10
ornekleri dikkate alinmalidir.
14- Ogretmen yetistirme ve istihdaminda iilkemize 6zgii 216 55.70 88 22.70 84 21.60

bir model gelistirilmelidir.

Tablo 3'de son simf Ogretmen adaylarinin yetistirme ve istihdamina yonelik 6gretmen
adaylarinin gorisleri yer almaktadir. Ankette, altinct madde ile 14. madde arasindaki dokuz
madde, 6gretmen yetistirme ve istihdamina yonelik 6gretmen adaylarinin goriislerini almaya
yoneliktir. Katihmcilarin 6gretmen adaylarinin 6gretmen yetistirme ve istihdamina yonelik
modele dair gorislerinin dagilimi incelendiginde; 06gretmen adaylarinin tim egitim
kademelerinde 6gretmenleri MEB’den (Evet: % 16.50; Kismen: % 34) ziyade, liniversitelerin
(Evet: % 80.40; Kismen: % 15.50) yetistirdigi bir modeli benimsedikleri anlasilmaktadir. Sadece,
% 4.10luk bir kisim o6gretmenlerin Universiteler tarafindan yetistirilmesini kabul
etmemektedirler. Ogretmenlerin MEB tarafindan yetistirilmesini isteyen ise, % 16.50’lik bir
katilimc1 grubu bulunmaktadir. Ogretmen adaylarinin, liseyi de kapsayan bir &gretmen
yetistirme modeline yonelik goriisleri (Evet: % 35.10; Kismen: % 15.50; Hayir: % 49.50) net
olmaktan uzaktir. Ogretmen adaylarnn liseden itibaren 6gretmen yetistirme siirecinin
baslatilmasina daha c¢cok “Hayir” demislerdir. Ogretmen adaylarinin, MEB ile iiniversite
birlikteligine dayali bir modeli biiylik oranda (Evet: % 53.60; Kismen: % 24.70) benimsedikleri
ifade edilebilir. Benzer sekilde 6gretmen adaylari, “Universitelerin 6gretmen yetistirmede ve
MEB’in de 6gretmen istihdaminda yetkili oldugu bir modeli” de ¢ogunlukla (Evet: % 76.30)
benimsemisledir. Katilimc1 6gretmen adaylar biiyiik cogunlukla (Evet: % 46.40; Kismen: %
29.90), o6gretmen yetistirmedeki mevcut modelin gliniimiiz sartlarina cevap verecek sekilde
giincellenerek devam etmesi goriisiindedirler. Ogretmen adaylarinin, MEA kurulmasindan
ziyade, iiniversitelerin 6gretmen yetistirmedeki roliiniin giincel ihtiyaglar karsilayacak sekilde
uyarlanmasini ve uygulama agirlikli olarak yeniden gozden gecirilmesini talep ettikleri ifade
edilebilir. Ogretmen adaylarinin, yetistirme ve istihdam islevleri ayristinlmis bir modele yonelik
gorisleri (Evet: % 46.40; Kismen: % 21.60; Hayir: % 32) net olmaktan uzaktir. Ogretmen
adaylarinin kendilerinin 68retmen yetistirme siireclerinden memnun olmadigi, ancak MEA
modeli ile ilgili de kafalarinin karisik oldugu ifade edilebilir. Arastirmaya katilan 6gretmen
adaylari, “68retmen yetistirme ve istihdaminda cagdas diinya 6rneklerinin dikkate alinmasini”
% 80.40 “Evet” oraniyla benimserken; “Ulkemize 6zgii bir model gelistirilmelidir” maddesini de
% 55.70 “Evet” oraninda benimsemisledir. Ogretmen adaylar, hem evrensel élciitleri iceren hem
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de kendi kiltiirel ihtiyaclarimiza cevap veren bir 6gretmen yetistirme ve istihdam modeli talep
etmektedirler.

Ogretmen Adaylarmiin Milli Egitim Akademisine Yonelik Gériis ve Onerileri

Calismada, sekiz anket maddesi, 6gretmen adaylarinin MEA’ya yonelik goriis ve onerilerini
almaya yoneliktir. Arastirmaya katilan 6gretmen adaylarinin MEA’ye yonelik goriis ve onerileri
Tablo 4’te yer almaktadir.

Tablo 4. Son Sinif Ogretmen Adaylarinin Milli Egitim Akademisine Yénelik Goriis ve Onerileri
Goriisler Evet Kismen Hayir
f % f % f %
15- MEA uygulamasinin, MEB’in 6gretmen yetistirmedeki 76 19.60 68 17.50 244 62.90
etkinligini arttirdigini diigiinmekteyim.
16- MEA uygulamasinin, MEB’in 6gretmen istihdamindaki 48 12.40 56 14.40 284 73.20
etkinligini arttirdigin1 diigiinmekteyim.

17- MEA uygulamasinin, lniversitelerin 6gretmen 312 80.40 56 14.40 20 5.20
yetistirmedeki etkinligini azalttigin1 diigiinmekteyim
18- MEA uygulamasinin, egitim fakiiltelerinin 6gretmen 320 82.50 48 12.40 20 5.20
yetistirmedeki etkinligini azalttigini diisiinmekteyim.
19- MEA uygulamasi, 6gretmen yetistirmede niteligini 40 10.30 88 22.70 260 67.00

artiran bir uygulamadir.

20- MEA uygulamasi, 6gretmen istthdamim kolaylastiran 32 8.20 40 10.30 316 81.40
bir uygulamadir.

21- MEA uygulamas! hakkinda 6gretmen adaylarinin 280 72.20 18 12.40 60 15.50
yeterince bilgilendirilmedigini diistinmekteyim.

22- MEA uygulamasi hakkinda egitim almaya ihtiyag 132 34.00 104 26.80 152 39.20
duymaktayim.

Tablo 4’de yer alan 6gretmen adaylarinin milli egitim akademisine yonelik goriis ve Onerileri
incelendiginde; MEA uygulamasinin, MEB’'in 6gretmen yetistirmedeki (Hayir: % 62.90) ve
istihdamindaki (Hayir: % 73.20) etkinligini arttirdigini diisiinmedikleri goriilmektedir. Ancak,
liniversitelerin (Evet: % 80.40) ve egitim fakiiltelerinin (Evet: % 82.50) 68retmen yetistirmedeki
etkinligini azalttigim diisiinmektedirler. Burada, bir celiski gdze carpmaktadir. Ogretmen
adaylari, hem f{iniversite ve egitim fakiiltelerinin 6gretmen yetistirmedeki etkinliginin azaldigini
disiinmekte, bununla birlikte, MEA ile 08retmen yetistirme ve istihdam siirecinde etkinligi
artmasi beklenen MEB’in etkinliginin arttigini ise diisiinmemektedirler. Buradan, son sinif
O0gretmen adaylarinin, MEA'nin islevsel olmayacagini ve ihtiyaca cevap vermeyecegini
diistindukleri bulgusu ¢ikarlabilir. Ayrica, son smif 6gretmen adaylarinin, MEA ile ilgili
onermeleri negatif degerlendirme egiliminde olduklarn ve MEA ile birlikte, 68retmen yetistirme
ve istihdam siirecinde yasanan problemlerinin arttigini diisiindiikleri de ifade edilebilir. MEA ile
ilgili yeterince bilgilendirilmediklerini diisiinmelerinin bu duruma katkisi oldugu savunulabilir.
Cinki  katitlmclar, MEA uygulamast hakkinda, 06gretmen adaylarinin yeterince
bilgilendirilmedigini diistinmektedirler (Evet: % 72.20). MEA uygulamasinin, 06gretmen
yetistirme niteligi arttiran (Hayir: % 67.00) ve 6gretmen istihdamini kolaylastiran (Hayir: %
81.40) bir uygulama olduguna da katilmamaktadirlar. Ogretmen istihdamim da
kolaylastirmayacagini diisiinmekte; aksine, O08retmen isttihdamini  zorlastirdigini
diistinmektedirler. MEA'nin 6gretmen adaylarinin niteligini arttiracagina da inanmamaktadirlar.
Ogretmen adaylarinda, MEA ile ilgili olumsuz yargilar 6n plandadir. MEA uygulamas1 hakkinda
egitim almaya ihtiya¢c duyup duymadiklar1 noktasinda ise kararsizlik yasamaktadirlar (Evet: %
34.00; Kismen: % 26.80; Hayir: % 39.00). MEA ile ilgili kafalarinin karisik oldugu ifade edilebilir.
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SONUCLAR ve TARTISMA

Bu calismada, egitim fakiltesi son sinifta egitim-6gretim goéren, mezun adayl Ogretmen
adaylarinin MEA hakkindaki goriisleri anket yardimiyla ortaya konulmaya calisiimistir. Bu
dogrultuda, 6gretmen adaylarina, MEA ile ilgili 22 maddeden olusan bir anket verilmistir.
Anketin ilk bes maddesi, 6gretmen adaylarinin MEA alg1 ve farkindaliklar1 hakkindadir. Sonraki
dokuz maddesi, 6gretmen adaylarinin 6gretmen yetistirme ve istihdamina yonelik goriislerini
ortaya cikarma amacini tasimaktadir. En son sekiz maddesi ise, 6gretmen adaylarinin MEA’ya
yonelik goriis ve Onerilerine yoneliktir.

Ogretmen adaylarinin MEA alg1 ve farkindaligin1 gosteren maddelere verdikleri cevaplara gore;
katihmcilarin, MEA hakkinda “kismi” bilgiye sahip olup, yeterli bilgiye sahip olmadiklarim
disiindiikleri ortaya c¢ikmistir. MEA uygulamasini olumlu bulmadiklart ve bu uygulamadan
tedirgin olduklar1 anlasilmaktadir. Alanyazinda da, MEA'nin 6gretmen adaylar tarafindan
olumlu bulunmadigina yonelik sonuglar bulunmaktadir (Erol, 2024; Erol ve Eroglu, 2024; Giil,
2025). Ogretmen yetistirme siirecinde yapilmas1 éngériilen degisikliklerin, 6gretmen adaylarina
onceden bildirilmesi ve 6gretmen adaylarinin bu duruma hazirlikli olmalari saglanmasi gerektigi
vurgulanmaktadir (Giil, 2025). Ogretmen yetistirme siirecine iliskin degisikliklerin ihtiyac
analizleri yapildiktan ve bu durumdan etkilenmesi olasi paydaslarin goriisleri alindiktan sonra
yapilmasi gerekmektedir (Giil, 2025). Katilimcilarin biiytik bir cogunluguna gére, MEA, 6gretmen
yetistirmede ve istihdaminda belirsiz bir uygulamadir. MEA ile ilgili belirsizliklerin bu stirecte
giderilememesi, 6gretmen adaylarinin tedirginligini arttirmaktadir. Erol ve Eroglu (2024) ve Giil
(2025), MEA’'nin, 6gretmen adaylarinda, enerji ve motivasyon kaybi, karamsarlik, kaygi ve hayal
kirikligina yol ag¢tigini ve 6gretmen adaylarinin degersiz hissetmesine neden oldugunu ifade
etmektedir. Gl (2025) de, 68retmen adaylarinin, MEA'y1 zaman kaybina neden olacak ve
O0gretmen adaylarinda yorgunluga sebebiyet verecek gereksiz bir uygulama olarak gérdiigiini
ifade etmistir. Erol (2024), pedagojik formasyon egitimi alan ¢ocuk gelisimi mezunu 6gretmen
adaylan ile gergeklestirdigi ¢alismasinda da, MEA’y1 ise gereksiz gordiikleri sonucuna ulagmistir.
Zaman kaybi olusturacagini ve 6gretmen adaylarina katki saglamayacagini diisiinmektedirler.
MEA’ya asil ihtiyag duyan kesimin, meslege atanmis ve kendisini gelistirmek isteyen
O0gretmenler oldugunu savunmuslardir. Bu konu ile yapilan diger ¢alismalara gére de, 6gretmen
adaylari, MEA'nin, 6gretmenlik imajina zarar verme potansiyeli tasidigini dustindiikleri
sonucuna ulasilmistir. Ayrica, meslege yonelik istegi azaltacagi ve niteligin diisecegi kaygisi
tasimaktadirlar. Ogretmen adaylarinin farkh meslek arayislart icerisine girdigi ifade
edilmektedir (Giil, 2025). Polat (2024) da, MEA uygulamasinin, belirsizlik ve kaygi meydana
getirdigini vurgulamistir. Karatas (2024) ise, MEA ile egitim fakiiltelerinin yok sayildigin1 ve
MEA'min verimsiz bir kurum olma riski tasidigini dile getirmistirr MEA'nin 6gretmen
yetistirmedeki egitimsel ihtiyaclarn karsilayip Kkarsilayamayacagina iliskin belirsizlikler,
ogretmen adaylarinda yogun bir kaygi olusturmaktadir. Ogretmen adaylarinin ve diger egitim
calisanlarinin, MEA ile ilgili oldukca kaygilh olduklari géziikmektedir. ilgili alanyazin da bu
sonucu desteklemektedir. Ayta¢ ve arkadaslar1 (2025), okul ydneticilerinin de MEA ile ilgili
olumsuz goriislere sahip oldugunu ve MEA'nin yeni bir sey getirmeyecegini diistindiiklerini ifade
etmislerdir.

Ogretmen adaylarinin 6gretmen yetistirme ve istihdamina yénelik modele dair goriislerine
bakildiginda, 6gretmen adaylarinin tiim egitim kademelerinde 6gretmenleri MEB’den ziyade,
liniversitelerin yetistirdigi bir modeli benimsedikleri goriilmektedir. MEB’in 6gretmenleri
yetistirmesine kars1 cikmaktadirlar. Ogretmen adaylarinin, liseden baslatilan 6gretmen
yetistirme modeline yonelik goriisleri incelendiginde, goriislerinin net olmadig1 goziilkmektedir.
Ogretmen adaylari, MEB ile iiniversite birlikteligine dayali bir 6gretmen yetistirme ve istihdami
modeli talep etmekte, liniversitelerin 6gretmen yetistirmede, MEB’in ise 6gretmen istihdaminda
yetkili olmasini talep etmektedirler. MEB'in hizmet 6ncesi 6gretmen yetistirme stirecine karsi
cikmaktadirlar. Giil (2025) de, 6gretmen yetistirme siirecinde, YOK ve MEB'’in koordineli bir
sekilde calismas1 gerektigini vurgulamaktadir. Ogretmen adaylarinin, yetistirme ve istihdam
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islevleri ayristirllmis bir modele yonelik goriisleri net olmaktan uzak olmakla birlikte,
tiniversitelerin 6gretmen yetistirdigi ve MEB’in 0gretmen istihdam ettigi mevcut uygulamanin
devam etmesini, 68retmen yetistirme ve istihdaminin birbirinden ayrn olarak diisiiniilmesini
isteyen 6gretmen adaylar ¢cogunluktadir. Diger bir deyisle, 6gretmen adaylar, “Universitelerin
O0gretmen yetistirmede ve MEB’in de 0gretmen istihdaminda yetkili oldugu bir modeli”
cogunlukla benimsemisledir. Donmez (2024), hizmet 6ncesi 6gretmen yetistirme gorevinin
egitim fakiiltelerinde oldugunu, baska bir yerde hizmet Oncesi egitim verilmesinin yasal
olmadigini ve egitim fakiltelerini yok saymanin ¢6ziim getirmeyecegini ifade etmektedir. Biiytik
cogunlukla, 6gretmen yetistirmedeki mevcut modelin giinlimiiz sartlarina cevap verecek sekilde
giincellenerek devam etmesi talep edilmektedir. Yaman (2024) da, MEB'in egitim akademisinin
YOK ile isbirligi icerisinde hareket edilmesi gerektigini savunmaktadir. Ogretmen yetistirme ve
istihdaminda ¢agdas dilinya 6rneklerinin dikkate alinmasi istenmis ve cagdas diinya 6gretmen
yetistirme ve istihdam modellerinden de faydalanilarak iilkemize 6zgii bir model gelistirilmesini
talep etmislerdir. Calismaya gore, ¢agdas diinya Orneklerinin de incelenmesi ve dikkate
alinmasindan sonra, iilkemizin ihtiyaglarini karsilamaya yonelik bir model gelistirilmesi
gerektigi sonucuna ulasilabilir.

Ogretmen adaylarinin milli egitim akademisine yonelik goriis ve onerileri incelendiginde; MEA
uygulamasinin, MEB’in 6gretmen yetistirmede ve istihdamindaki etkinligini arttirdigini
diisinmemektedirler. Oysaki MEA, MEB’in 6gretmen yetistirme ve istihdamindaki etkinligini
arttirmaya yonelik bir degisiklik ve dilizenlemedir. MEA, 08retmen adaylarinin meslege
hazirlanmasi i¢cin kurulmustur ve gorevleri arasinda, meslege hazirlik egitimleri programlari
hazirlamak ve bu programlari uygulamak yer almaktadir (Resmi Gazete, 2024). Ancak
katilmcilar, MEA’'nin, iniversitelerin ve egitim fakiiltelerinin 06gretmen yetistirmedeki
etkinligini azaltugim diisiinmektedirler. Universite ve egitim fakiiltelerinin 6gretmen yetistirme
slirecindeki fonksiyonlarinin azaldigini ifade etmislerdir. Buradaki ilk iki maddeye iliskin
gorisler ile sonraki iki maddeye iliskin goriisler arasinda bir tezat goziikmektedir. Buradan,
O6gretmen adaylarinin, MEA'nin kurulma amacina uygun bir hizmet veremeyecegini
diisiindiikleri sonucuna ulasilabilir. Alanyazinda da, 6gretmen adaylarinin, 6gretmen yetistirme
ve istihdam siirecindeki ani ve sik degisikliklerden olumsuz etkilenmekte oldugu ve yapilan sik
degisikliklerin 6gretmen adaylarinin mesleki kimlik olusumuna zarar verdigi ifade edilmektedir
(Darling Hammod, 2017). Ogretmen yetistirme siirecindeki belirsizlikler, 6gretmen adaylarinin
meslege yonelik tutumlarin1 da olumsuz etkilemektedir (Ingersoll ve Strong, 2011). Giil (2025)
de, o6gretmen adaylar ile gerceklestirdigi calismasinda, 6gretmen adaylarinin, MEA’nin,
O0gretmen yetistirme slirecine olumsuz etki edecegini diisiindiikleri sonucuna ulasmistir. Ayni
sekilde, liniversitelerin ve 6zellikle egitim fakiiltelerinin, 6gretmen yetistirmede biiylik oranda
pozisyon kaybettigini diisiinmeleri, egitim ile ilgili politika karar alicilarinin {iizerinde
diistinmeleri gereken bir konudur. MEA uygulamasinin, 6gretmen yetistirme niteligi arttiran ve
O0gretmen istihdamini kolaylastiran bir uygulama olduguna inanilmamaktadir ve bu uygulama
hakkinda yeterince bilgilendirme yapilmadigi diisiiniilmektedir. Alanyazina bakildiginda da,
MEA'nin uygulama imkanini arttiracagi ve 6gretmen niteligini yiikseltecegine inanilmamaktadir
(Gul, 2025). Erol (2024) ve Erol ve Eroglu (2024), ¢alismalarinda, egitim fakiiltesi agirlikh
Ogretmen yetistirme anlayisinin giinimiiz ihtiyaclarina cevap verecek sekilde giincellenerek
yeniden yapilandirilmasinin, alternatif baska bir uygulama getirmekten daha faydali ve verimli
olacagl sonucuna ulasmislardir. Calismalarina gore, okul O6ncesi 6gretmen adaylari, egitim
fakiiltesindeki o6gretmenlik egitimini yetersiz veya kismen yeterli bulmakla ve egitim
fakiiltesindeki egitimin niteligine iliskin olumsuz goriislere sahip olmakla birlikte, MEA’ya iliskin
olumsuz goriislere sahiptirler. MEA’y1 enerji, zaman kaybi ve belirsizlik olusturan ve atamayi
zorlastiran bir uygulama olarak gormektedirler. Mevcut 6gretmen egitiminin, egitim fakiiltesi
lizerinden uygulama agirlikli olarak yeniden yapilandirilmasini talep etmislerdir. Piar ve
Saricam (2025) da, egitim fakiltesindeki akademisyenlerin MEA ile ilgili goriislerini aldig1
calismasinda, akademisyenlerin, egitim fakiiltelerinin MEA ile ikinci plana atildigini ve
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O0gretmenlik mesleginin ve egitim fakiiltelerinin itibarin1 kaybettigini disiindiikleri sonucuna
ulasmislardir.

MEA’'ya yonelik olumsuz degerlendirmeler, MEA stirecindeki belirsizliklerin
netlestirilememesinden de kaynaklaniyor olabilir. MEA’da kimlerin ve nasil egitmen olacagina
iliskin belirsizlikler de tam olarak giderilebilmis degildir. Bu durum da siirecin belirsizligini
arttirmaktadir. MEA’da ders verecek olan egitmenler, tecriibeli mentorlar arasindan secilmeli
(Gul, 2025; Zeichner, 2010) ve O6gretmen yetistirme siirecinde uygulama agirhikh bir egitim
verilmelidir (Cetin, vd., 2021). Ogretmen yetistirme siirecindeki teori ve uygulama dengesinin
saglanamamasi, 6gretmen adaylarinda hayal kirikligina yol agmaktadir (Zeichner, 2012).

Oneriler

Calisma sonuglart dogrultusunda egitim hakkinda ist diizey karar alma mekanizmalarinda gérev
yapan uygulayicilara ve egitim ile ilgili calismalar yapan arastirmacilara asagidaki Oneriler
getirilebilir:

Uygulayicilara Oneriler:

e (Opretmen adaylari, 6gretmenler, akademisyenler ve kamuoyu MEA hakkinda detayli bir
sekilde bilgilendirilmelidir.

e MEA’daki ve burada olacak egitim hakkindaki belirsizlikler ortadan kaldirilmalidir.
o [Egitim fakiilteleri ile MEB arasindaki koordinasyon gelistirilmelidir.

e (agdas diinya Ornekleri incelenerek, bizim kiltiirlimiize cevap verecek bir sekilde
uyarlamalar yapilmak suretiyle, bu 6rneklerden faydalanmaya ¢alisiilmalidir.

e MEAnin kendisi ve siiregleri, 6gretmen adaylarinin, 6gretmenlerin, akademisyenlerin,
egitim yoneticilerinin goriisleri de alinarak yeniden gézden gecirilmelidir.

Arastirmacilara Oneriler:
e (Ogretmenlerin, MEA ile algilarin ortaya koymaya yénelik calismalar yapilabilir.
e MEA'da egitim gorecek olan 68retmen adaylarinin gortsleri alinabilir.

e Opretmen yetistirme ve istihdam siireclerinin giiniimiiz ihtiyaglarina gére gozden
gecirilmesi ve yeni bir model onerisi olusturulabilmesi i¢in ilgili paydaslarla ¢alismalar
yapilabilir.
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Abstract

Despite Tiirkiye's long history of significant experience in teacher training, teacher training models in
Tiirkiye frequently change. The most recent of these is the new approach to teacher training introduced
with the Turkiye Century of Education Model. The most concrete step in this new teacher training approach
under the Turkiye Century of Education Model is the National Education Academy. Accordingly, a new
model based on coordinationbetween education facultiesand the NEA has been adopted inteacher training
in Tiirkiye. This approach, which foresees significant changes in the current teacher training system, is of
great interest to current teacher candidates. The aim of this research is to determine the perceptions of
final-year teacher candidates regarding the NEA in the context of the future of education faculties. This
research, conducted using a survey model, collected data from 388 final-year teacher candidates studying
at Firat University Faculty of Education during the 2024-2025 academic year. Data were collected using a
questionnaire and analyzed using descriptive statistical techniques. Final-year teacher candidates perceive
the NEA as negative and unsettling. [t was determined that participants had partial knowledge about NEA
and that this information was obtained from the internet, social media, friends, and faculty members. Most
participants viewed NEA as a new approach in teacher training, but stated that it contained many
uncertainties. In the study, this situation was evaluated as a need for teacher candidates to be informed
about National Education Academy. They requested improved coordination between the Ministry of
National Education and universities in teacher training. The teacher training and employment process
needs tobe reviewed after a needs analysisis conductedand the opinions of relevant stakeholders are taken
into account.

Keywords: National education academy, teacher education, pre-service teachers.

INTRODUCTION

Education, which constitutes one of the fundamental needs of society and the individuals who
form it, occurs through the interaction of an individual’s hereditary characteristics with other
variables in the surrounding environment and is regarded as the process of cultivating human
beings with humane qualities (Keyifli, 2013). Education, also considered the art and science of
behavior modification (Boydak Ozan, 2003), consists of planned activities carried out to achieve
predetermined aims and objectives (Oguzkan, 1981). Instruction, on the other hand, refers to
educational activities conducted in schools in a planned, organized, and controlled manner
(Erden, 1998). Educational and instructional activities require a process, and for this process to
be successful, it must be carried out within a system that is continuously updated and capable of

1Part of this study was presented as an oral presentation at the International Congress on Restructuring Higher Education in
Turkey: Innovations, Problems and Proposed Solutions, held in Ankara on May 26-27, 2025.
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maintaining its dynamism. The most important component of the education system is teachers
(Boydak Ozan, 2003; Varis, 1998). Teachers, who fulfill the public duty of education on behalf of
the state (Akyiiz, 2001), perform a highly significant role in shaping society and the individuals
who constitute it (Cetin & Unsal, 2003). The quality of teacher education directly affects the
quality of education and instruction (G6omleksiz, 2003). Preparing teachers-this most critical
component-in a manner that enables them to meet the educational needs of society and
individuals is crucial for achieving the objectives of the education system. For teachers to meet
the educational needs of society and individuals, they must possess professional teacher
competencies. Consequently, there has been a continuous search for teacher education models
that can effectively prepare teachers with these competencies.

This nation, which possesses thousands of years of educational heritage and established its first
Western-style teacher training school on March 16, 1848, during the Ottoman period, also has a
well-established tradition of Western-style teacher education spanning 177 years, rooted in
institutions such as Dar’iil Muallimin and Dar’iil Muallimat. Even prior to this period, educational
institutions such as the madrasas and the Enderun School had developed an educational system
and teacher training model that served as an example for Western societies. However, despite
Tirkiye’s extensive experience in teacher education, a stable and sustainable model for teacher
preparation and employment has not yet been established. Although political factors have
contributed to this situation, historical and socio-cultural reasons appear to be significant factors
that warrant careful consideration. In the background of these historical factors, traces of the
duality between the modern school (mektep) and the madrasa, which emerged as a result of
reform efforts in the late Ottoman period, can be identified. Furthermore, the fact that the teacher
training function-largely carried out by foundations (waqfs) during the Ottoman period, except in
its later years (Soydan, 2015)-was assumed by the state with the establishment of the Republic
may also be considered among these historical factors.

From a socio-cultural perspective, it may be argued that the sociological duality between the
ongoing Westernization movement and the national-conservative line in Tiirkiye has made it
difficult to establish a sustainable model in teacher education, as in education more broadly. These
historical and socio-cultural factors have triggered the search for a stable and sustainable teacher
education model in Tiirkiye. Another reason for the continuous search for teacher education
models within the socio-cultural context lies in the cultural perspective that attributes a key role
to teachers in achieving the desired human profile intended to be cultivated through education.
Indeed, within this cultural understanding-supported by Islamic belief, which regards prophets
as teachers and, accordingly, considers education a sacred profession (Akpmar & Kéksalan,
2024)-teachers are perceived as “individuals who know everything and who will advance society”
(Abazaoglu, Yildirim, & Yildizhan, 2016, p. 144). These historical and socio-cultural factors have
entrenched a teacher-centered understanding of education in our country. As a matter of fact, the
statement “teaching constitutes the essential element in educational services” (Ada, 1990),
included in Article 12 of the Law No. 739 on the Organization of Education dated March 22, 1926,
represents a manifestation ofthis understanding. In addition to these historical and socio -cultural
factors, the varying teacher demands arising from frequent changes made to the school and
education system in our country may also be considered a factor in the ongoing search for an
effective model. All these factors may be regarded as underlying forces sustaining Tiirkiye’'s
century-long pursuit of an ideal teacher education model.

The search for a teacher education model in the history of the Republic of Tiirkiye is an extensive
subject that exceeds the scope of a single academic article. When considered in summary, this
search-beginning in 1926 during the Republican period and involving the trial of numerous
models-focused for many years on addressing the quantitative problem ofteacher shortages. Once
a certain level of progress had been achieved in overcoming this numerical shortage, new quality-
oriented model searches came to the forefront. These efforts entered a dualistic phase in 1982,
based on Law No. 2547 enacted in 1981, when all teacher education institutions were transferred
to universities affiliated with the Council of Higher Education. Consequently, the responsibility for
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teacher education and employment, which had previously been under the authority of the
Ministry of National Education (MoNE), evolved into a dual structure in which universities
assumed responsibility for teacher preparation, while the MoNE became responsible for teacher
employment. Under this arrangement, teacher education was conducted directly in faculties of
education, technical education, and theology within universities, and indirectly in faculties and
colleges related to science and literature, sports, and music. This model was implemented for a
period of time; however, it was also revised several times. Despite these changes, neither teacher
candidates and teachers nor the Ministry of National Education were satisfied with the outcomes
(Tan, 1990).

As of today, a significant bottleneck has emerged in the teacher appointment model, which relies
on interviews based on scores obtained from the pedagogical formation certificate awarded by
faculties of education-alongside faculties and colleges that directly prepare teachers-and the
Public Personnel Selection Examination (Kamu Personeli Se¢me Sinavi [KPSS]). This bottleneck is
largely associated with employment issues resulting from planning problems in higher education
that have not adequately considered the balance between supply and demand. The ease of access
to higher education in recent years may also be considered a contributing factor to this
employment problem, which has undermined the professional status of teaching (Baskan, 2001).
However, the most visible problems in teacher education and employment are coordination issues
between the Ministry of National Education and the Council of Higher Education (Erkol & Kaya,
2023), as well as concerns regarding quality. In response to these challenges, the long-discussed
idea that “the Ministry of National Education should train the teachers it needs itself’ was put into
practice in 2024. In this context, the MoNE initiated a comprehensive restructuring in education
in 2024 under the title of the Tirkiye Century Education Model (Tiirkiye Yiizyil1 Maarif Modeli
[TYMM]). In connection with this reform, the Teaching Profession Law No. 7528, dated October
10, 2024, was enacted. The Teaching Profession Law No. 7528, published in the Official Gazette,
entered into force (Official Gazette, 2024).

With the operationalization of the National Education Academy (Milll Egitim Akademisi), which
introduced substantial changes to the existing teacher education and employment system,
beginning in the 2024-2025 academic year, Tiirkiye has entered a new phase in teacher education
modeling. Through this law, significant changes were made to the teacher education and
employment system, stipulating that after September 2025, teacher candidates would begin their
professional duties only after completing training at the National Education Academy (NEA)
(MEB, 2024). Accordingly, the Ministry of National Education has been incorporated into the pre-
service teacher education process, which had previously been conducted under the authority of
faculties of education. Furthermore, teacher candidates will take the Ministry of National
Education Academy Entrance Examination (MEB-AGS) instead of the KPSS. Based on their scores
on the MEB-AGS and the rankings derived from these scores, prospective candidates who qualify
within the allocated quotas will receive practice-oriented training at the NEA. Upon successful
completion of this training process, candidates will be appointed as teachers. In accordance with
this law, the establishment of the National Education Academy (NEA) has been carried out within
the relevant legislative framework. It has been stated that, as of September 2025, teacher
candidates will receive practice-oriented training at the NEA (MEB, 2024). Although the NEA had
not yet commenced full-scale training activities as of September 2025, preparatory procedures
and implementation processes for its operationalization have been ongoing. According to the
official website, the NEA is intended to help teacher candidates translate their theoretical
knowledge into practice, and the following definition of the NEA has been provided

(https://milliegitimakademisi.com):

“The National Education Academy is a training program designed to enhance the professional
competencies of teacher candidates before they enter the teaching profession. This academy
enables candidates to translate their theoretical knowledge into practice, thereby ensuring
that they are optimally prepared for the teaching profession.”
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In the context of teacher education and employment, the implications of this new model-which
increases the initiative of the Ministry of National Education -for faculties of education, whose
number has reached 94, constitute a highly significant issue that requires careful consideration.
Another important matter concerns how students enrolled in faculties such as education,
theology, and sports sciences that currently prepare teachers, as well as students who have
obtained pedagogical formation certificates and teacher candidates who have not yet been
appointed, will be affected by this new model. Furthermore, the perceptions of current teacher
candidates, who will be directly affected by this new model in the future, represent another critical
issue that should be examined within the context of the National Education Academy (NEA).
Indeed, similar to in-service teachers, the perceptions of senior-year teacher candidates-who
represent the future teaching workforce-regarding the NEA are highly critical for the successful
implementation of this new model and, consequently, for the overall quality of the Turkish
Education System (TES).

With regard to the National Education Academy (NEA), which represents the most recent
manifestation of the ongoing effort to prepare the teachers needed by the system, there has
emerged a clear need to obtain the views of teacher candidates who will be most affected by this
academy. Given the comprehensive nature of these changes, obtaining the opinions of senior-year
teacher candidates enrolled in faculties of education-who are directly affected by the new
regulations-has become an urgent necessity. Within the scope of this study, it is believed that
revealing the views of senior-year teacher candidates enrolled in faculties of education regarding
the recent changes made in teacher education and employment will provide decision-makers with
valuable insights and perspectives.

Purpose of the Research

The primary objective of this study is to determine, within the context of the future of faculties of
education, the perceptions of senior-year teacher candidates regarding the NEA through the use
of a questionnaire. In line with this objective, the study sought to reveal whether participants
possess sufficient knowledge about the NEA, their general opinions about the NEA, their views
regarding the role of the NEA in the teacher education and employment process, and their views
concerning the role of universities in the teacher education process. For this purpose, the
questionnaire administered to senior-year students enrolled in faculties of education included
four questions related to personal information (gender, department, family economic status, and
sources from which they obtained information about the NEA), as well as 22 items designed to
determine their perceptions of the NEA.

METHOD

In this section, information regarding the research model, population and sample, data collection
instruments, and the procedures for data collection and analysis is presented.

Research Model

This study, whose general objective is to analyze teacher candidates’ views regarding the NEA,
was designed using the survey model. The survey model is defined as the collection of information
from a sample through individuals’ responses to questionnaire items. In such studies, which fall
within the category of quantitative research, the use of questionnaires containing numerically
scaled items is considered appropriate. However, qualitative research strategies, such as open-
ended questions, may also be employed. The survey model is a research method suitable for
describing and examining human (individual or group) behavior and is frequently utilized in
disciplines such as educational sciences. The reasons for preferring questionnaires in the survey
model include their low cost and their capacity for rapid and convenient data collection (Ponto,
2015; Singleton & Straits, 2009). According to Blyiikdztiirk et al. (2014), the survey model refers
to “research that aims to identify participants’ views, thoughts, attitudes, beliefs, behaviors,
expectations, and characteristics related to the research topic through questionnaires.” In another
definition, the survey model is described as a type of research that examines the views,
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perceptions, interests, and attitudes of participants included in a sample regarding a specific
event, phenomenon, or issue (Karasar, 1999, p. 77). In terms of its function, the survey model aims
to collect data to identify specific characteristics of participants included in a sample that
represents the general or target population of the study. In such research, participants’ views,
thoughts, and attitudes regarding the event, phenomenon, or issue under investigation are
examined (Biiytikoztirk et al., 2014).

Population and Sample

The target population of this study consisted of a total of 2,636 teacher candidates (1,868 female
and 768 male) enrolled in the Faculty of Education at Firat University during the 2024-2025
academic year. Among this population, a total of 603 senior-year teacher candidates constituted
the accessible population of the study. As the sampling method, criterion sampling—one of the
purposive sampling techniques—was employed. Purposive sampling is among non-random
sampling approaches and allows for the in-depth investigation of information-rich cases in line
with the purpose of the study (Biiytikoztiirk et al., 2014; Patton, 2014). Criterion sampling, on the
other hand, is preferred when participants meet specific criteria and possess particular
characteristics (Balci, 2016), and units of analysis are selected from among participants who
demonstrate predetermined attributes (Biiylikoztiirk et al., 2014).

In the present study, consistent with the principles of criterion sampling, participants who met
specific criteria and possessed particular characteristics were selected. The sample of the study
consisted of a total of 388 senior-year teacher candidates, who were expected to graduate, were
accessible within the accessible population, and voluntarily agreed to participate in the study. The
primary criterion for inclusion in the sample was that participants were senior-year students
enrolled in a faculty of education and represented teacher candidates who would be among the
first to be affected by the National Education Academy (NEA). The distribution of the participants
constituting the research sample according to their demographic characteristics is presented in
Table 1.

Table 1. Demographic Distribution of the Research Sample

Variables f %
Gender Female 308 79.40
Male 80 20.60
Primary Education 142 36.60
Science-Mathhematics Education 38 9.80
Department/Field Turkish-Social Sciences Education 69 17.80
Guidance and Psychological Education 64 16.50
Fine Arts (Painting) Education 10 2.55
Foreign Languages (English) Education 65 16.75
Good 56 14.40
Family Economic Status Moderate 312 80.40
Low 20 5.20
Faculty Courses 8 2.10
i(ggce of Information about Internet 292 7530
Television 4 1.00
Teaching Practicum Internship 12 3.10
Friends 24 8.20
Other 40 10.30
Total 388 100.00
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As presented in Table 1, 79.40% of the participants were female, while 20.60% were male. When
the distribution of participants according to their departments is examined, 36.60% were enrolled
in the Department of Primary Education, 9.80% in Science-Mathematics Education, 17.80% in
Turkish-Social Sciences Education, 16.50% in Guidance and Psychological Counseling, 2.55% in
Fine Arts Education, and 16.75% in Foreign Languages Education. With respect to the variable of
family economic status, 14.40% of the participants reported that their families had a good
economic status. Those who indicated that their families had a moderate economic status
constituted 80.40% of the participants, suggesting that the majority of participants came from
families with a moderate economic background. The proportion of participants who reported that
their families had a low economic status was 5.20%. A substantial majority of the participants
(75.30%) reported that they obtained information aboutthe NEA from the internet. In this regard,
the Ministry of National Education has established an official website under the name
“milliegitimakademisi.com” to inform teacher candidates about the NEA. However, the proportion
of participants who stated that they received information about the NEA through faculty courses
was quite low (2.10%), which represents a matter worthy of further consideration. Similarly, it
appears that issues related to the NEA were not widely discussed during teaching practicum
internships (3.10%). Nevertheless, it was observed that some participants had, at least partially,
discussed the NEA with their peers (8.20%).

Data Collection Instruments

The data were collected using the Teacher Candidates’ Views on the National Education Academy
Questionnaire (Milli Egitim Akademisine Dair Ogretmen Aday1 Goriisleri Anketi [MEAOAGA]),
developed by the researchers. During the development of the questionnaire, expert opinions were
sought, and revisions were made in accordance with their recommendations. The questionnaire
consisted of items designed to obtain participants’ demographic information (gender,
department, family economic status, and sources from which they obtained information aboutthe
National Education Academy) as well as 22 items intended to determine their perceptions of the
NEA. The questionnaire was designed to allow participants to respond to each item using a three-
point scale: “Yes” (3), “Partially” (2), and “No” (1). The questionnaire method is widely accepted
in the social sciences as a data collection technique for understanding individuals’ perceptions
and experiences (Biiytkoztiirk etal., 2014).

Data Collection

Prior to data collection, the necessary permissions required for the study were obtained from the
relevant institutions, after which the data were collected by the researchers. Participants were
informed that the data collected from them would be used solely for scientific purposes and would
not be used for any other purposes. Prospective participants were asked whether they were
willing to participate in the study, and data were collected only from those who volunteered to
participate. No data were requested from individuals who did not volunteer, and the data
collection process was conducted in accordance with ethical principles. Additionally, an informed
consent form was prepared for the study.

Data Analysis

The research data were collected using the MEAOAGA developed by the researchers. During the
development of the questionnaire, the relevant literature was reviewed, and an initial draft form
consisting of 29 items - four related to personal information and 25 related to the NEA - was
created. Subsequently, the items in this draft form were presented to five experts working in the
Department of Educational Sciences, Division of Curriculum and Instruction, Faculty of Education
at Firat University (two Professors, two Associate Professors, and one Assistant Professor). Based
on the feedback obtained from these experts, the items included in the draft form were reviewed
in terms of their relevance to the research topic, clarity, and comprehensibility, and three items
related to the NEA were deemed unsuitable and removed. As a result, the final version of the
MEAOAGA consisted of a total of 27 items, including four items related to personal information
and 22 items related to the NEA.
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The 22 items related to the NEA included in the questionnaire were rated on a three-point scale:
“3-Yes,” “2-Partially,” and “1-No.” The finalized MEAOAGA was administered face-to-face to the
senior-year teacher candidates included in the sample. Of the 435 questionnaires returned, 47
were excluded due to incomplete, duplicate, or incorrectly completed responses, leaving a total of
388 questionnaires to be included in the analysis. These data were transferred into a digital
environment for analysis. In the analysis of the data, the licensed SPSS-25 (Statistical Package for
the Social Sciences) software, authorized for use by Firat University, was employed. The data were
analyzed using descriptive statistical techniques, specifically frequency and percentage analyses.

RESULTS

In this section, the findings related to teacher candidates’ perceptions and awareness of the
National Education Academy (NEA), their views regarding the teacher education and employment
model, and their opinions and suggestions concerning the NEA are presented under separate
headings and interpreted accordingly. First, the findings related to teacher candidates’
perceptions and awareness of the NEA are presented.

Findings and Interpretations Regarding Teacher Candidates’ Perceptions and Awareness of
the National Education Academy

The first five items of the questionnaire related to the NEA were designed to assess participants’
perceptions and awareness of the NEA. The views of senior-year teacher candidates enrolled in
faculties of education who participated in the study regarding their perceptions and awareness of
the NEA are presented in Table 2.

Table 2. Perceptions and Awareness of Senior-Year Teacher Candidates Regarding the NEA

Statements Yes Partially No

f % f % f %
1. I have sufficient knowledge about the NEA. 116 29.90 216 55.70 56 14.40
2. 1 generally find the NEA to be positive. 16 4.10 88 22.70 284 73.20
3. I generally find the NEA to be concerning. 308 79.40 68 17.50 12 3.10
4. There are uncertainties in the NEA 332 85.60 52 13.40 4 1.00
implementation regarding teacher education.
5. There are uncertainties in the NEA 320 82.50 68 17.50 0 0.00
implementation regarding teacher
employment.

s can be understood from Table 2, based on the responses given to the items measuring senior-
year teacher candidates’ perceptions and awareness of the NEA, it was found that participants
possessed partial knowledge aboutthe NEA (Partially: 55.70%). While 29.90% of the participants
reported that they had sufficient knowledge about the NEA, 14.40% indicated that they did not
have adequate knowledge about it. These findings suggest that sufficient information about the
NEA has not yet been provided and that there is a clear need for further dissemination of
information. It was also observed that senior-year teacher candidates generally did not view the
teacher academy implementation positively (No: 73.20%) and that they felt concerned about this
implementation (Yes: 79.40%). Only 4.10% of the teacher candidates expressed positive views
about the NEA, and 3.10% indicated that they did not find it concerning. This situation represents
an important issue that should be taken into consideration by policymakers. According to the
majority of participants, the NEA is perceived as an initiative characterized by uncertainties in
both teacher education (Yes: 85.50%) and teacher employment (Yes: 82.50%). Although only a
short period remained before the implementation of the Ministry of National Education Academy
Entrance Examination (MEB-AGS) and the operationalization of the NEA at the time this study
was conducted, teacher candidates believed that uncertainties surrounding this process still
persisted. It may therefore be concluded that adequate information regarding the NEA and its

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2026:10(23), 170-183 176



Akpinar, B, Akyiiz, U., Erol, Y. C., Akyildiz, T. Y. / Perceptions of Prospective Teachers on the National
Education Academy in the Context of the Future of Education Faculties

associated processes has not yet been provided. Participants expressed the expectation that these
uncertainties should be resolved as soon as possible.

Teacher Candidates’ Views on the Teacher Education and Employment Model

The questionnaire included nine items designed to obtain the views of senior-year teacher
candidates regarding the teacher education and employment model. The distribution of the views
of teacher candidates participating in the study regarding the teacher education and employment
model is presented in Table 3.

Table 3. Teacher Candidates’ Views on the Teacher Education and Employment Model of Senior-
Year Teacher Candidates

Statements Yes Partially No

f % f % f %
6. Teachers at all levels of education should be trained 312 80.40 60 15.50 16 4.10
by universities.
7. Teacher education should begin at the high school 136 35.10 60 15.50 192 49.50
level.
8. Teachers at all levels of education should be trained 64 16.50 132 34.00 192 49.50

by the Ministry of National Education (MoNE).

9. Teachers at all levels of education should be trained 208 53.60 96 24.70 84 21.60
jointly by universities and the Ministry of National
Education (MoNE).

10. Universities should be responsible for teacher 296 76.30 68 17.50 24 6.20
education, while the Ministry of National Education
(MoNE) should be responsible for teacher employment.

11. The current practice based on the relationship 180 46.40 116 29.90 92 23.70
between universities and the Ministry of National

Education (MoNE) in teacher education and

employment should continue.

12. Teacher education and teacher employment should 180 46.40 84 21.60 124 32.00
be considered as separate processes.

13. Contemporary international models should be 312 80.40 64 16.50 12 3.10
considered in teacher education and employment.

14. A model specific to the national context should be 216 55.70 88 22.70 84 21.60

developed in teacher education and employment.

Table 3 presents the views of senior-year teacher candidates regarding teacher education and
employment. In the questionnaire, the nine items between the sixth and fourteenth items were
designed to obtain participants’ views on the teacher education and employment model. When
the distribution of participants’ responses regarding the teacher education and employment
model is examined, it can be observed that teacher candidates predominantly favor a model in
which teachers at all levels of education are trained by universities (Yes: 80.40%; Partially:
15.50%) rather than by the Ministry of National Education (Yes: 16.50%; Partially: 34%). Only
4.10% of the participants did not support the idea that teachers should be trained by universities,
whereas 16.50% of the participants expressed support for teacher training to be conducted by the
MoNE. Teacher candidates’ views regarding a teacher education model that includes the
secondary education (high school) level were not entirely clear (Yes: 35.10%; Partially: 15.50%;
No: 49.50%). A greater proportion of teacher candidates expressed opposition to initiating
teacher education beginning at the high school level. It may also be stated that teacher candidates
largely supported a model based on collaboration between the MoNE and universities (Yes:
53.60%; Partially: 24.70%). Similarly, teacher candidates predominantly supported a model in
which universities are responsible for teacher education while the MoNE is responsible for
teacher employment (Yes: 76.30%). A substantial proportion of the participating teacher
candidates (Yes: 46.40%; Partially: 29.90%) expressed the opinion that the current teacher
education model should be updated to meet contemporary conditions rather than replaced
entirely. It may therefore be suggested that teacher candidates prefer the adaptation of
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universities’ roles in teacher education to meet current needs, with an increased emphasis on
practice-oriented training, rather than the establishment of the NEA as an entirely new
institutional structure. Teacher candidates’ views regarding a model in which teacher training and
employment functions are separated were not definitive (Yes: 46.40%; Partially: 21.60%; No:
32.00%). It may be inferred that teacher candidates are not fully satisfied with the current teacher
education process, yet at the same time remain uncertain about the NEA model. Participants in
the study strongly supported the idea that contemporary international models should be
considered in teacher education and employment (Yes: 80.40%). At the same time, they also
supported the proposition that a model specific to the national context should be developed (Yes:
55.70%). These findings indicate that teacher candidates seek a teacher education and
employment model that incorporates both universal standards and responsiveness to national
cultural needs.

Teacher Candidates’ Views and Suggestions Regarding the National Education Academy

In the study, eight questionnaire items were designed to obtain teacher candidates’ views and
suggestions regarding the NEA. The views and suggestions of the teacher candidates participating
in the study regarding the NEA are presented in Table 4.

Table 4. Senior-Year Teacher Candidates’ Views and Suggestions Regarding the NEA

Statements Yes Partially No
f % f % f %
15. I believe that the NEA implementation increases the 76 19.60 68 17.50 244 62.90

effectiveness of the Ministry of National Education
(MoNE) in teacher education.

16. I believe that the NEA implementation increases the 48 12.40 56 14.40 284 73.20
effectiveness of the Ministry of National Education
(MoNE) in teacher employment.

17. I believe that the NEA implementation reduces the 312 80.40 56 14.40 20 5.20
effectiveness of universities in teacher education.
18. I believe that the NEA implementation reduces the 320 82.50 48 12.40 20 5.20

effectiveness of faculties of education in teacher
education.

19. The NEA implementation is an initiative that improves 40 10.30 88 22.70 260 67.00
the quality of teacher education.

20. The NEA implementation is an initiative that 32 8.20 40 10.30 316 81.40
facilitates teacher employment.

21. I believe that teacher candidates have not been 280 72.20 18 12.40 60 15.50
sufficiently informed about the NEA implementation.

22. I feel that I need training regarding the NEA 132 34.00 104 26.80 152 39.20
implementation.

When the views and suggestions of teacher candidates regarding the National Education Academy
(NEA) presented in Table 4 are examined, it is observed that participants generally do not believe
that the implementation of the NEA increases the effectiveness of the Ministry of National
Education in teacher education (No: 62.90%) or in teacher employment (No: 73.20%). However,
they believe that the effectiveness of universities (Yes: 80.40%) and faculties of education (Yes:
82.50%) in teacher education has decreased. This finding indicates the presence of a notable
contradiction. While teacher candidates perceive that the effectiveness of universities and
faculties of education in teacher preparation has declined, they do not believe that the
effectiveness of the MoNE —expected to increase with the introduction of the NEA in the teacher
education and employment process—has actually improved. From this perspective, it may be
inferred that senior-year teacher candidates perceive the NEA as unlikely to be functional or
responsive to existing needs. Furthermore, it may be suggested that senior-year teacher
candidates tend to evaluate propositions related to the NEA negatively and believe that the

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2026:10(23), 170-183 178



Akpinar, B, Akyiiz, U., Erol, Y. C., Akyildiz, T. Y. / Perceptions of Prospective Teachers on the National
Education Academy in the Context of the Future of Education Faculties

problems experienced in teacher education and employment have increased following the
introduction of the NEA. It can be argued that their perception of insufficient information about
the NEA has contributed to this situation. Indeed, participants indicated that teacher candidates
had not been sufficiently informed about the NEA implementation (Yes: 72.20%). Participants
also did not agree that the NEA is an initiative that enhances the quality of teacher education (No:
67.00%) or facilitates teacher employment (No: 81.40%). They believed that the NEA would not
facilitate teacher employment; rather, they perceived that it would make the employment process
more difficult. Similarly, they did not believe that the NEA would improve the qualifications of
teacher candidates. Overall, negative perceptions regarding the NEA appeared to be predominant
among teacher candidates. With regard to whether they required training about the NEA,
participants demonstrated uncertainty (Yes: 34.00%; Partially: 26.80%; No: 39.00%). These
findings suggest that teacher candidates experience a degree of confusion regarding the NEA and
its implementation.

CONCLUSION and DISCUSSION

In this study, the views of senior-year teacher candidates enrolled in faculties of education and
expected to graduate were examined through a questionnaire in order to determine their
perceptions of the National Education Academy (NEA). In line with this objective, a questionnaire
consisting of 22 items related to the NEA was administered to the teacher candidates. The first
five items of the questionnaire focused on teacher candidates’ perceptions and awareness of the
NEA. The subsequent nine items aimed to reveal teacher candidates’ views regarding teacher
education and employment, while the final eight items were designed to elicit their views and
suggestions concerning the NEA.

Based on the responses given to the items measuring teacher candidates’ perceptions and
awareness of the NEA, it was found that participants possessed only partial knowledge about the
NEA and believed that they did not have sufficient information about it. It was also understood
that teacher candidates did not view the NEA implementation positively and felt concerned about
this initiative. Similar findings have been reported in the literature, indicating that the NEA is
generally not viewed positively by teacher candidates (Erol, 2024; Erol & Eroglu, 2024; Giil, 2025).
It has been emphasized that the changes planned in the teacher education process should be
communicated to teacher candidates in advance and that candidates should be adequately
prepared for such changes (Giil, 2025). Furthermore, it has been suggested that modifications to
the teacher education process should be implemented only after conducting needs analyses and
obtaining the views of stakeholders likely to be affected by these changes (Giil, 2025).

According to the majority of participants, the NEA is perceived as an uncertain initiative in both
teacher education and employment. The inability to eliminate uncertainties related to the NEA
during this process appears to increase teacher candidates’ concerns. Studies by Erol and Eroglu
(2024) and Gul (2025) indicate that the NEA has led to feelings of decreased energy and
motivation, pessimism, anxiety, and disappointment among teacher candidates, and has
contributed to feelings of worthlessness. Similarly, Giil (2025) reported that teacher candidates
perceived the NEA as an unnecessary initiative that would result in wasted time and increased
fatigue. In a study conducted by Erol (2024) with teacher candidates who graduated from child
development programs and received pedagogical formation training, it was also found that
participants regarded the NEA as unnecessary. They believed that it would create aloss of time
and would not contribute meaningfully to their professional development. Furthermore,
participants argued that the group most in need of such an academy would be in-service teachers
who had already been appointed and who sought further professional development.

Other studies on this topic have similarly indicated that teacher candidates believe the NEA has
the potential to negatively affect the image of the teaching profession. In addition, teacher
candidates expressed concerns that the NEA might reduce interest in the teaching profession and
lead to a decline in professional quality. It has also been reported that teacher candidates have
begun to seek alternative career paths (Giil, 2025). Polat (2024) emphasized that the
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implementation of the NEA has created uncertainty and anxiety among teacher candidates, while
Karatas (2024) argued that faculties of education have been marginalized through the
introduction of the NEA and that the academy carries the risk of becoming an inefficient
institution. Uncertainties regarding whether the NEA will adequately meet the educational needs
of teacher education have generated considerable anxiety among teacher candidates. It appears
that both teacher candidates and other education stakeholders experience significant levels of
concern regarding the NEA. The relevant literature also supports this finding. Aytac et al. (2025)
reported that school administrators likewise hold negative views about the NEA and believe that
it will not introduce substantial innovation into the teacher education system.

When teacher candidates’ views regarding the teacher education and employment model are
examined, it is evident that they favor a model in which teachers at all educational levels are
trained by universities rather than by the Ministry of National Education. In general, teacher
candidates appear to oppose the idea that the MoNE should assume primary responsibility for
teacher training. When their views regarding a teacher education model initiated at the secondary
school (high school) level are considered, it appears that their opinions are not clearly defined.

Teacher candidates tend to favor a teacher education and employment model based on
cooperation between the MoNE and universities, in which universities are responsible for teacher
education and the MoNE is responsible for teacher employment. In this respect, they generally
oppose the involvement of the MoNE in the pre-service teacher education process. Similarly, Giil
(2025) emphasized that the Council of Higher Education and the Ministry of National Education
should work in coordination during the teacher education process. Although teacher candidates’
views regarding a model in which teacher training and employment functions are fully separated
are not entirely definitive, the majority support the continuation of the current practice in which
universities are responsible for teacher education and the MoNE is responsible for teacher
employment, suggesting that teacher education and teacher employment should be considered as
distinct processes. In other words, teacher candidates predominantly support a model in which
universities are authorized to conduct teacher education, while the MoNE is authorized to manage
teacher employment.

Donmez (2024) argued that the responsibility for pre-service teacher education belongs to
faculties of education and that providing pre-service education outside these faculties would not
be legally appropriate; moreover, ignoring faculties of education would not constitute a viable
solution. To a large extent, participants expressed the expectation that the current teacher
education model should continue after being updated in accordance with contemporary
conditions. Similarly, Yaman (2024) advocated that the Ministry of National Education’s academy
initiative should operate in cooperation with the Council of Higher Education.

Participants also expressed the need to consider contemporary international models in teacher
education and employment and emphasized the importance of developing a model specific to the
national context by drawing upon successful international practices. Based on the findings of this
study, it may be concluded that after examining and taking into account contemporary
international examples, a teacher education and employment model tailored to the specific needs
of Tlirkiye should be developed.

When teacher candidates’ views and suggestions regarding the National Education Academy
(NEA) are examined, it is evident that they do not believe that the NEA implementation increases
the effectiveness of the Ministry of National Education in teacher education and employment.
However, the NEA represents a reform and regulatory initiative intended to enhance the
effectiveness of the MoNE in teacher education and employment. The NEA was established to
prepare teacher candidates for the teaching profession, and among its responsibilities are the
design and implementation of professional preparation programs for prospective teachers
(Official Gazette, 2024).
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Nevertheless, participants believe that the NEA reduces the effectiveness of universities and
faculties of education in teacher education. They indicated that the functional roles of universities
and faculties of education in the teacher education process have diminished. A contradiction
appears to exist between the views expressed in the first two items and those expressed in the
subsequent two items. From this perspective, it may be inferred that teacher candidates believe
that the NEA may not provide services consistent with its intended objectives. The literature also
indicates that teacher candidates are negatively affected by sudden and frequent changes in
teacher education and employment processes, and that such frequent changes may harm the
development of professional identity among teacher candidates (Darling-Hammond, 2017).
Uncertainties in the teacher education process have also been shown to negatively influence
teacher candidates’ attitudes toward the profession (Ingersoll & Strong, 2011).

Similarly, Giil (2025) reported that teacher candidates believe the NEA may negatively affect the
teacher education process. In the same vein, the perception that universities—and particularly
faculties of education—have lost a substantial portion of their role in teacher education
represents an issue that policymakers in the field of education should carefully consider.
Participants generally do not believe that the NEA is an initiative that enhances the quality of
teacher education or facilitates teacher employment, and they consider the level of information
provided about this initiative to be insufficient. A review of the literature also indicates that there
is limited confidence in the NEA’s capacity to increase practical training opportunities and
improve teacher quality (Giil, 2025).

Erol (2024) and Erol and Eroglu (2024) concluded in their studies that restructuring the faculty-
based teacher education model to meet contemporary needs would be more beneficial and
effective than introducing entirely alternative institutional arrangements. According to their
findings, although preschool teacher candidates perceived teacher education provided in faculties
of education as insufficient or only partially sufficient and expressed negative views regarding the
quality of education provided in faculties of education, they also held negative views regarding
the NEA. They perceived the NEA as an initiative associated with loss of time and energy, increased
uncertainty, and greater difficulty in teacher appointment procedures. Participants expressed the
expectation that the existing teacher education system should be restructured within faculties of
education, with a stronger emphasis on practice-oriented training. Similarly, Pinar and Sarigam
(2025) found in their study involving academic staff in faculties of education that academics
believed faculties of education had been relegated to a secondary position with the introduction
of the NEA and that both the teaching profession and faculties of education risked losing
professional prestige.

Negative evaluations regarding the NEA may also stem from unresolved uncertainties within the
implementation process. In particular, uncertainties regarding who will serve as instructors in the
NEA and how these instructors will be selected have not yet been fully clarified. This situation
appears to further increase the level of uncertainty surrounding the process. Ithas been suggested
that instructors who will teach at the NEA should be selected from among experienced mentors
(Gul, 2025; Zeichner, 2010) and that teacher education programs should emphasize practice-
oriented training (Cetin et al., 2021). The inability to maintain an appropriate balance between
theory and practice in teacher education has been reported to lead to disappointment among
teacher candidates (Zeichner, 2012).

Recommendations

Based on the findings of the study, the following recommendations may be proposed for
practitioners involved in high-level educational decision-making processes and for researchers
conducting studies in the field of education.

Recommendations for Practitioners

e Teacher candidates, teachers, academics, and the broader public should be provided with
comprehensive and detailed information about the National Education Academy (NEA).
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e Uncertainties regarding the structure of the NEA and the nature of the training to be
conducted within the academy should be eliminated.

e (Coordination between faculties of education and the Ministry of National Education
should be strengthened.

e Contemporary international models should be examined, and efforts should be made to
benefit from these examples by adapting them in ways that align with the cultural context
and needs of the national education system.

e The structure and processes of the NEA should be reviewed and revised by taking into
account the views of teacher candidates, teachers, academics, and educational
administrators.

Recommendations for Researchers

e Studies may be conducted to examine teachers’ perceptions of the National Education
Academy (NEA).

e Theviews of teacher candidates who will receive training within the NEA may be explored
in future research.

e Collaborative studies involving relevant stakeholders may be conducted to review teacher
education and employment processes in light of contemporary needs and to develop
proposals for new or revised models.
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