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ABSTRACT

Citizenship is a fundamental process that enables individuals to integrate into social life, become aware of their
rights and responsibilities, and develop a commitment to democratic values. Supporting this process is one of
the key objectives of education system. Through education, it is aimed to foster individuals’ sense of belonging
to society, to develop their awareness of active citizenship, and promote the internalization of democratic culture.
This objective is systematically pursued through various courses and curricula. Social studies, human rights,
citizenship and democracy, and history of the Turkish revolution and Kemalism are among the courses taught in
Turkiye to foster individuals as good and active citizens. In this context, the study aims to evaluate the learning
outcomes and process components included in the 2024 Social Studies, Human Rights, Citizenship and
Democracy, and History of the Turkish Revolution and Kemalism curricula within the framework of citizenship
approaches. The study was conducted using the document review method, one of the qualitative research
designs. The data sources of the study consist of the 2024 Social Studies, Human Rights, Citizenship and
Democracy, and History of the Turkish Revolution and Kemalism curricula. Document analysis was employed in
the analysis of the data. The analysis of the learning outcomes and process components of the curricula revealed
that the most emphasized citizenship approaches were constitutional, active, and political citizenship in the
human rights, citizenship and democracy curriculum; critical, cultural, and political citizenship in the social studies
curriculum; and national, critical, and political citizenship in the history of the Turkish revolution and Kemalism
curriculum. It was also determined that the approaches of multilingual, energy, and European Union citizenship
were not represented in the learning outcomes and process components of any of the three curricula examined.
In order to support individuals in becoming good and active citizens, it is recommended that the citizenship
approaches found to be lacking in the current curricula be integrated into the learning outcomes and process
components.
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Introduction

Countries have adopted the primary goal of educating good citizens ensure their continuity and
to cultivate members of society who possess the desired qualities. Individuals raised in
according to the qualities expected of a good citizen contribute to the stable continuity of the
state, its effective functioning, and the formation of civic consciousness (Akytrek Tay, 2024,
Cobanetal, 2025). They also play a role in fostering a democratic mindset that respects human
rights and in transmitting values that ensure the continuity and cohesion of society across
generation to the next (Sen & Tay, 2023; Topal et al,, 2019). At this point, educational institutions
have been assigned the role of cultivating individuals as citizens possessing the desired
qualities. Educating individuals to become effective citizens is possible through a well-
implemented citizenship education (Coban, 2024; Hablemitoglu et al., 2012; Kerr, 1999), as the
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fundamental aim of education is to raise citizens who contribute to their country and the world
(Kan, 2009).

Citizenship education in primary education is based not so much on the transmission of
knowledge as on the teaching of the principles that constitute the life of society (Ugurlu, 2011).
The principles in question aim to ensure that individuals are educated as active citizens who
internalize democratic values, are aware of their rights and responsibilities, think critically, are
sensitive to social issues, and are can develop solutions. In addition, the transmission of shared
values that strengthen social cohesion, the reinforcement of identity and sense of belonging,
and the education of individuals who respect human rights and show tolerance toward cultural
differences are also among the primary objectives of this education. Therefore, plays a crucial
role in realizing the primary education period plays a crucial role in the realization of these
principles and in the development of individuals’ citizenship.

The Social Studies course, taught as a citizenship education program during primary education,
has been defined as an educational process in primary schools that aims to raise students as
responsible citizens (Erden, Undated; Oztiirk & Deveci, 2020). This course plays a significant role
in equipping individuals who will shape the future with citizenship knowledge, skills, and values
(Madison, 1997). Similarly, the Human Rights, Citizenship, and Democracy course has been
taught in the fourth grade of primary school by the Ministry of National Education (MoNE) since
the 2015-2016 academic year (Gdrel, 2016). In addition to fostering good citizenship, this
course also aims to instill the qualities that a citizen integrated into society should possess
(Colak & Torun, 2020). The History of the Turkish Revolution and Kemalism course aims to
enable students to recognize and recognize Atatlirk as a role model, comprehend the
significance of the Turkish National Struggle and the Turkish Revolution, understand that
Ataturk’s principles and reforms constitute the foundation of the Republic of Turkiye, and
develop a sense of historical awareness, national identity, civilizational values, and universal
responsibility (MoNE, 2024). Therefore, he Social Studies, Human Rights, Citizenship and
Democracy, and History of the Turkish Revolution and Kemalism courses taught in Turkiye aim
not only to provide individuals with knowledge related to citizenship but also to contribute to
their development as individuals who embrace different approaches to citizenship. The
identified approaches include active (effective) citizenship, national citizenship, Turkish world
citizenship, social citizenship, political citizenship, organizational citizenship, spatial citizenship,
economic (financial) citizenship, sustainable citizenship, cultural citizenship, energy citizenship,
critical citizenship, multilingual citizenship, scientific citizenship, global citizenship, ecological
(environmental) citizenship, digital citizenship, European Union (EU) citizenship, and
constitutional citizenship.

Active citizenship is an approach that encourages more effective participation in decision-
making processes by individuals from diverse segments of society of society and envisions that
certain social needs and services previously provided by the state will now be met by citizens
(Kara et al,, 2012). This approach encompasses behaviors such as taking an active role in
politics, engaging in social and public life, participating in decision-making processes, feeling a
sense of belonging to society, and collaborating for the benefit of society.

National citizenship is based on the existence of specific territorial boundaries, the shared status
of being under the same state, equal rights among individuals, and the concept of the nation-
state (Dere and Gokginar, 2022). National citizenship entails that individuals know and exercise
their rights, fulfill their responsibilities, contribute to the preservation and development of
cultural heritage, and strive to uphold democratic, secular, national, and contemporary values.

Turkish world citizenship expresses the awareness of acting on common ground based on the
shared identity and similarities of individuals in the Turkish world, as well as a strong sense of
belonging to this identity (Bay et al., 2017). This approach is grounded in the understanding of



1259 ODUSOBIAD

joint action in areas such as language, history, culture, art, education, and economy within the
geography of the Turkish world.

Social citizenship refers to the right of individuals to share in the entirety of the social heritage,
beginning with the right to economic well-being and security, and to lead a modern and
contemporary life in accordance with the standards prevailing in society (Sariipek, 2006).
Furthermore, the concept of social citizenship envisions that individuals should be supported
not only by political rights but also by rights in fundamental areas such as education, health,
housing, social services, social security, the environment, work, and military service.

Political citizenship refers to participation in political power and the social sphere, provided that
an individual is a member of a political body or a voter in one of these structures (Turkcan and
Bozkurt, 2015; Yildinm, 2018). The political citizenship approach supports individuals’ active
participation in public affairs; it supports their knowledge of the political system, the
fundamental organs of the state and their duties, responsibilities, and mutual relationships, and
their fulfillment of their responsibilities by exercising their political rights.

Organizational citizenship refers to individuals voluntarily engaging in important activities for the
organization in order to increase its effectiveness and efficiency (Bas and Senturk, 2011). In this
approach to citizenship, individuals voluntarily exhibit additional behaviors; that are not driven
by expectations, and no rewards or punishments are applied in return (Demirkol and Ozdemir,
2023). This approach promotes extra-role behaviors, which foster cooperation, harmony, and
commitment by encouraging individuals to voluntarily contribute to the organization, while
generally not involving an expectation of direct reward.

Spatial citizenship aims to develop solutions to problems encountered in daily life, while utilizing
geographic information and spatial technologies in the implementation processes of these
solutions to promote greater awareness (Turan and ibret, 2019). It involves individuals
comprehensively understanding their surroundings, recognizing their physical characteristics,
comparing and interpreting this information, and accessing geographic data through spatial
technologies.

Economic (financial) citizenship refers to individuals applying their economic and financial
knowledge and skills to make informed decisions, participate in economic activities, and
contribute to sustainable development. In this context, the concepts of economic and financial
citizenship complement each other, anticipating that individuals will utilize their knowledge and
skills in both domains (Adalar, 2023).

Sustainable citizenship also referred to as ecological citizenship, green citizenship, or
environmental citizenship (Utkuglin, 2021). Describes individuals who actively engages with
environmental issues, acts consciously, raises awareness among others, has received
environmental education, and inform those around them about nature; they are also individuals
who protect the environment and are environmentally conscious (Bulbtl and Yilmaz, 2019).

Cultural citizenship is a concept of citizenship that requires not only belonging to an official place
but also internalizing a sense of belonging; It includes components such as identity, belonging,
participation, and responsibility, in addition to rights and freedoms (Delanty, 2002; Frosh, 2001).
Cultural citizenship refers to behaviors such as understanding one’s own culture and other
cultures, anticipate cultural change, and demonstrate cultural creativity.

Energy citizenship is a concept that emerged from the idea that citizens play a crucial role in the
energy transition process (Ezer & Akstit, 2024). It refers to individuals demonstrating sensitivity
toward climate change by internalizing sustainable energy use, promoting the production and
consumption of renewable energy sources, prioritizing energy conservation, and considering the
needs of future generations.
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Critical citizenship is an approach to citizenship that supports open-mindedness and tolerance,
requiring individuals to question social and political systems and examine their underlying
foundations from a critical perspective (Malkog and Ata, 2021). This approach means that
individuals can question the information they encounter, make decisions freely without being
influenced, question the absolute accuracy of information, and embrace freedom of thought.

Multilingual citizenship promotes not only the ability of individuals to know and speak more than
one language, but also the education of others in these languages, including teaching languages
to immigrants and different communities, and encouraging language learning. Additionally,
Ulukaya Oteles (2023) has stated that multilingual citizenship, which is important only for
multicultural societies, has gained importance in all societies today due the blurring of borders.

Scientific citizenship is an approach to citizenship that enables individuals to take an active role
in addressing social problems by making decisions based on scientific knowledge (Akyurek Tay,
2024). It also refers to individuals' willingness to learn, their engagement with knowledge, their
application of scientific literacy skills, and their scientific competence.

Global citizenship represents a contemporary understanding of citizenship shaped by the
impacts of globalization and the transnational dimensions of citizenship (O'Byrne, 2003). This
citizenship approach refers to individuals serving all of humanity on a global scale, engaging
with international issues, communicating with global citizens in different regions, and cultivating
a sense of global citizenship.

Ecological citizenship emphasizes that individuals should demonstrate environmental
awareness on a global scale and take an active role in preserving ecological balance. This
approach involves adopting a sustainable consumption mindset, acting accordance with
sustainable development goals, and actively participating in environmental activities.

Digital citizenship requires individuals to act within ethical and universal principles while being
aware of potential risks in the online environment (Aydin, 2015). Additionally, the digital
citizenship approach involves individuals questioning the accuracy of information in the digital
environment, promoting democracy and human rights in the virtual world, and maintaining a
positive presence on digital platforms.

European Union citizenship is a secondary status granted to the citizens of EU member states,
providing rights that are independent of the nation-state and distinct from traditional citizenship.
It aims to strengthen the sense of unity across various fields including art, politics, economy,
education, law, and sports (Batir, 2017; Kaya, 2023). This citizenship approach offers individuals
the opportunity to reside, work, and travel in countries belonging to the union; exercise extensive
rights, including the right to vote and be elected if they reside there, and benefit from diplomatic
protection.

Constitutional citizenship is an approach asserting that individuals' sense of belonging to the
state develops in an environment where ethnic, religious, and cultural identities are not
recognized as privileged, but rather where all individual are equal and differences are respected
(Coskun, 2009). The constitutional citizenship approach encompasses the peaceful and just
coexistence of diverse elements, the acceptance of the differences among the various identities
that make up society, and their ability to maintain their existence, as well as their legal and
political equality before the law.

A review of the relevant literature indicates that citizenship approaches in the life science course
curriculum (Akytrek Tay, 2024), citizenship approaches in textbooks taught between 1967 and
2015 (Abanoz, 2021), global citizenship in the social studies curriculum and textbooks (Kavusan,
2023), social studies teacher candidates’ perceptions of the concept of energy citizenship (Ezer
and Akstit, 2024), and primary school students’ perceptions of European Union citizenship (Balc
and Tuncel, 2013) have been studied. Studies on citizenship approaches largely focus on a
single course or a single approach. Furthermore, no study has been found that examines



2261 ODUSOBIAD

citizenship approaches within the scope of Social Studies, Human Rights, Citizenship and
Democracy, History of the Turkish Revolution and Kemalism courses and provides a
comprehensive framework. Therefore, to determine the extent to which the new curricula
address citizenship approaches were examined in the study within the scope of Social Studies,
Human Rights, Citizenship and Democracy, History of the Turkish Revolution and Kemalism
courses. Research The 2024 Social Studies Course (Grades 4, 5, 6, and 7), developed based on
the Tdrkiye Century Education Model, the 2024 Human Rights, Citizenship, and Democracy
Course (4th grade), and the History of the Turkish Revolution and Kemalism Course Curriculum
(8th grade) based on the Turkiye Century Education Model. Within this scope, the research
sought answers to the following problem and sub-problems:

Which citizenship approaches are included in the learning outcomes and process components
of the curriculum?

1. Which citizenship approaches are included in the learning outcomes and process
components of the Social Studies Course Curriculum?

2. Which citizenship approaches are included in the learning outcomes and process
components of the Human Rights, Citizenship, and Democracy Course Curriculum?

3. Which citizenship approaches are included in the learning outcomes and process
components of the History of the Turkish Revolution and Kemalism Course Curriculum?

Method

Research design

The study aims to examine the learning outcomes of the Human Rights, Citizenship and
Democracy, Social Studies, and History of the Turkish Revolution and Kemalism curricula within
the context of citizenship approaches. Within this framework, a qualitative research design was
adopted in the study, and the document review method was employed for data collection.
Qualitative research is a methodological approach that enables an in-depth examination of
programs, practices, or settings, while aiming to reveal the nature of relationships, actions,
situations, and materials (Fraenkel et al., 2012; Mertens, 2010). Document review, as a research
technique that can be used independently, refers to the process of systematically examining
written materials containing information related to the research topic (Bowen, 2009; Karadaban
et al, 2023). Accordingly, in this study, curricula were analyzed as written materials to
investigate citizenship approaches.

Data sources

Criteria sampling, a type of purposeful sampling, was used when employed to determine the
research. Criteria sampling is a sampling method that allows for the examination and evaluation
of all cases that meet predetermined criteria (Patton, 2014). In this study, courses that support
the development of individuals as good and effective citizens during primary education in
TUrkiye were taken selected as criteria, and the curricula of social studies, human rights,
citizenship and democracy, and history of the Turkish revolution and Kemalism courses taught
in line with this approach were evaluated. Within this scope, the data source for the research is
the "Human Rights, Citizenship, and Democracy Course (4th Grade) Curriculum,” the “Social
Studies Course (4th, 5th, 6th, and 7th Grade) Curriculum,” and the "History of the Turkish
Revolution and Kemalism (8th Grade).”

Research process

The research was conducted following with the six-step document review method proposed by
O'Leary (2017), which includes the following steps: “planning, gathering, reviewing, questioning,
reflecting/improving, and data analysis.” In the planning process, which constitutes the first
stage of the document review method, the purpose of the research was clarified and the
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documents that would serve this purpose were identified. The study aimed to determine the
citizenship approaches reflected in the learning outcomes of the curricula. The documents
analyzed in the research consisted of the curricula of social studies, human rights, citizenship
and democracy, and history of the Turkish revolution and Kemalism courses, which are intended
not only to provide students with knowledge about citizenship but also contribute to their
development as individuals who adopt different citizenship approaches. During the data
collection phase, the curricula identified as data sources were accessed through the official
website of the Board of Education of the MoNE. Subsequently, the research continued with the
third, fourth, and fifth steps: reviewing, questioning, and reflecting/improving. At these stages,
the validity and reliability of the documents were assessed, the content was read repeatedly for
in-depth review, and a study plan was developed. A closed approach (Bilgin, 2014) was adopted,
in which the categories to be used in the final stage of data analysis were determined. The
categories of the study were analyzed based on citizenship approaches developed as a result
of a literature review. The MAXQDA 24 program was used to analyze the documents, and
citizenship approaches corresponding to the categories were transferred to the program's
coding system. An example of the coding system is provided below.

Q P O % -3 [# History of the Turkish Revolution and Kemalism Curricu... Q A 13/36 E\ ™ '\71% v: L o# -6
v M sdgeler 19 ang Kemalsm > 18-Constutionl Ctzenship | 6 A =] 4]
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A~ Human Rights, Citizenship, and Democracy Course Curriculum 24 ..
A Social Studies Course Curriculum 153
> [ Kiimeler 0
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Q - @ Ry —— "
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o 11-Critical Citizenship 8 ”?'E"“' C"‘i b) Mustafo Kemalin dogdugu donemde e bulundu sy
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Visual 1 Sample code system

To ensure the reliability of the coding system, the codes created by the researchers were first
compared with respective categories, and the free-marginal kappa value was calculated as .95.
The codes and coding system were then reviewed by an academic specializing in citizenship
education and revised based on the feedback received. Following the completion of the data
analysis, findings related to the curricula were presented in tables. In addition, direct quotations
from the documents were included to support the findings.

Findings

The citizenship approaches included in the learning outcomes and process components of the
curricula are presented below.
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Figure 1 Citizenship approaches in learning outcomes and process components of curricula

The citizenship approaches included in the learning outcomes and process components of the
curricula are presented below

Figure 2 illustrates that citizenship approaches are included in the learning outcomes and
process components of the curricula. The Human Rights, Citizenship, and Democracy Course
Curriculum incorporates these approaches through 24 learning outcomes and process
components at the fourth-grade level. Within the Social Studies Course Curriculum, it has been
determined that citizenship approaches are represented in 26 learning outcomes and process
components at the fourth grade, 44 at the fifth grade, 41 at the sixth grade, and 42 at the seventh
grade. In addition, the History of the Turkish Revolution and Kemalism Course Curriculum
includes citizenship approaches in 33 learning outcomes and process components at the
eighth-grade level.

The citizenship approaches included in the learning outcomes and process components can be
exemplified as follows: in the Human Rights, Citizenship and Democracy Course Curriculum,
“IHVD.4.1.2. Share a product created based on evidence related to children's rights” (Constitutional
Citizenship); in the Social Studies Course Curriculum, “SB.4.3.17. Compare the changes in
children’s games and toys from past to the present” (Cultural Citizenship); and in the History of
the Turkish Revolution and Kemalism Course Curriculum, “ITA.8.1.1. Interpret the political, social,
and economic conditions of the Ottoman Empire during the period when Mustafa Kemal was born,
along with their causes and consequences” (National Citizenship).

Table 1 Citizenship approaches in the fourth-grade learning outcomes and process components of the
Human Rights, Citizenship and Democracy Course Curriculum

Citizenship Approaches F Citizenship Approaches F
Constitutional Citizenship 6 Economic Citizenship -
Active Citizenship 4 Ecological Citizenship -
Political Citizenship 3 Cultural Citizenship -
National Citizenship 2 Global Citizenship -
Scientific Citizenship 2 Spatial Citizenship -
Organizational Citizenship 2 Multilingual Citizenship -
Critical Citizenship 2 Turkish World Citizenship -
Social Citizenship 1 Energy Citizenship -
Digital Citizenship 1 European Union Citizenship -
Sustainable Citizenship 1

An examination of Table 1 reveals that the fourth-grade learning outcomes and process
components of the Human Rights, Citizenship and Democracy Course Curriculum
predominantly emphasize the “constitutional,” “active,” and “political” approaches to citizenship,
while also reflecting the “national,” “scientific,” “organizational,” and “critical” citizenship
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approaches. Moreover, it can be observed that the “social,” “digital,” and “sustainable” citizenship
approaches are represented to a more limited extent within the learning outcomes and process
components. However, the analysis indicates that the curriculum does not include the
“‘economic”, “ecological’, “cultural”, “global”, “spatial®, “Turkish world”, “energy”, “multilingual” or
“European Union” citizenship perspectives. A finding reflecting the “constitutional” and “national”
citizenship approaches identified in the Human Rights, Citizenship and Democracy Course

Curriculum is presented below.

“IHVD.4.3.1. Ability to interpret the rights and freedoms conferred by citizenship

a) Examines the rights and freedoms granted by citizenship through examples.

b) Expresses the rights and freedoms granted by citizenship in oral, written, visual, etc.
forms.

c) Explains the rights and freedoms granted by citizenship using examples from his/her own
life.”

(Constitutional Citizenship / National Citizenship)

Table 2 Citizenship approaches in the fourth-grade learning outcomes and process components of the
Social Studies Course Curriculum

Citizenship Approaches
Critical Citizenship
Social Citizenship
Cultural Citizenship
Economic Citizenship
Ecological Citizenship
Political Citizenship
Active Citizenship
Digital Citizenship
Spatial Citizenship
National Citizenship

Citizenship Approaches F
Scientific Citizenship 1
Constitutional Citizenship 1
Sustainable Citizenship -
Global Citizenship -
Organizational Citizenship -
Multilingual Citizenship -
Turkish World Citizenship -
Energy Citizenship -
European Union Citizenship -

NNNNNWWWSOmM

As shown in Table 2, the 2024 Social Studies Course Curriculum's fourth-grade learning
outcomes and process components predominantly feature “critical,” “social,” “cultural,”
“economic,” and “ecological” citizenship approaches. Approaches to citizenship that are
“political,” “active,” “digital,” “spatial,” “national,” “scientific,” and “constitutional” are also
observed. However, it has been determined that the approaches of “sustainable,” “global,”
“organizational,” “multilingual,” “Turkish world,” “energy,” and “European Union" citizenship are
not included in the learning outcomes and process components of the program at the fourth-
grade level. The fourth-grade learning outcomes and process components, which are exemplary
in reflecting the “economic” and “critical” citizenship approaches included in the Social Studies
Curriculum, are provided below.

» o »ou

“SB.4.5.2. Making conscious choices between wants and needs in one’s life

a) Examines experiences related to the concepts of wants and needs.

b) Draws conclusions about how to make conscious choices between wants and needs.
c) Evaluates the choices made between wants and needs.”

(Economic Citizenship / Critical Citizenship)

Table 3 Citizenship approaches in the fifth-grade learning outcomes and process components of the
Social Studies Course Curriculum

Citizenship Approaches
Critical Citizenship
Active Citizenship
Cultural Citizenship
Political Citizenship
Economic Citizenship
Ecological Citizenship
Social Citizenship
Digital Citizenship
Spatial Citizenship
Scientific Citizenship

Citizenship Approaches
Sustainable Citizenship
Constitutional Citizenship
Global Citizenship
Organizational Citizenship
National Citizenship
Multilingual Citizenship -
Turkish World Citizenship -
Energy Citizenship -
European Union Citizenship -

N
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Table 3 illustrates that the 2024 Social Studies Course Curriculum for fifth-grade learning
outcomes and process components most frequently emphasizes “critical,” “active,” “cultural,”
and “political” citizenship approaches; while also incorporating “economic,” “ecological,” “social,”
“digital,” “spatial,” “scientific,” “sustainable,” “constitutional,” “global,” and “organizational”
citizenship approaches. It is understood that the citizenship approaches not represented at all
are “national,” “multilingual” citizenship, and “Turkish world,” “energy,” and “European Union”
citizenship. An example of learning outcomes and process components is provided below.

»ou

» o«

“SB.5.3.1. Shares a product created about the elements of shared heritage in their province.
a) Draws conclusions about the importance of shared heritage based on the tangible and
intangible cultural heritage elements in the province where they live.

b) Creates a product explaining the importance of shared heritage based on the conclusions
drawn.

c) Shares the product created based on their conclusions about the importance of shared
heritage.”

(Cultural Citizenship / Critical Citizenship)

Table 4 Citizenship approaches in the sixth-grade learning outcomes and process components of the
Social Studies Curriculum

Citizenship Approaches
Critical Citizenship
Cultural Citizenship
Economic Citizenship
Scientific Citizenship
Digital Citizenship
Ecological Citizenship
Political Citizenship
Social Citizenship
Active Citizenship
Spatial Citizenship

Citizenship Approaches

Sustainable Citizenship
Constitutional Citizenship
National Citizenship
Organizational Citizenship
Turkish World Citizenship
Global Citizenship -
Multilingual Citizenship -
Energy Citizenship -
European Union Citizenship -

R L I g 0]
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When the sixth grade learning outcomes and process components of the Social Studies Course
Curriculum are evaluated, it is understood that they are primarily associated with the “critical”
and “cultural” citizenship approaches. This is followed by the “scientific,” “digital,” “ecological,”
and “political” citizenship approaches. In addition, the learning outcomes and process
components include “social,” “active,” “spatial,” “sustainable,” “constitutional,” “national,” and
“organizational” citizenship approaches, as well as the “Turkish world” citizenship approach. In
contrast, “global” and “multilingual” citizenship approaches, as well as ‘energy’ and “European
Union” citizenship approaches, are not included in the learning outcomes and process
components of the sixth grade level of the curriculum. An example supporting these findings is
provided below.

»ou »ou nou »ou

“SB.6.1.2. Interprets the impact of cultural ties and national values on social unity.

a) Examines the impact of our cultural ties and national values on social unity.

b) Transforms the knowledge gained about the impact of our cultural ties and national
values on social unity into a written, visual, or digital product.

c) Expresses the impact of our cultural ties and national values on social unity."

(Cultural Citizenship / National Citizenship / Digital Citizenship)

Table 5 Citizenship approaches in the seventh-grade learning outcomes and process components of the
Social Studies Course Curriculum

Citizenship Approaches

National Citizenship
Critical Citizenship
Political Citizenship
Cultural Citizenship
Social Citizenship

Citizenship Approaches F
Sustainable Citizenship 1
]

Constitutional Citizenship

Spatial Citizenship

Organizational Citizenship -
Ecological Citizenship -

WA O ©OTM
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Digital Citizenship
Scientific Citizenship
Economic Citizenship
Global Citizenship
Active Citizenship

Multilingual Citizenship -
Turkish World Citizenship -
Energy Citizenship -
European Union Citizenship -

=N NNN

When Table 5 is examined, it is understood that the “national” and “critical” citizenship
approaches are prominently represented in the learning outcomes and process components of
the seventh-grade Social Studies Course Curriculum. These approaches are followed by the
“political” and “cultural” citizenship. In addition, the “social,” “digital,” “scientific,” “economic,”
“global,” “active,” “sustainable,” and “constitutional” citizenship approaches are also reflected in
the curriculum’s learning outcomes and process components. However, the “spatial,
“‘organizational,” “ecological,” “multilingual,” “Turkish world,” “energy,” and “European Union”
citizenship approaches are not represented in the seventh-grade Social Studies Course
Curriculum learning outcomes and process components. An example supporting these findings
is provided below.

»ou

“SB.7.3.3. Shares a product created about the elements of Ottoman culture and civilization
a) Draws conclusions based on evidence regarding the fundamental characteristics of the
elements of Ottoman culture and civilization.

b) Creates a product reflecting their own opinion by using the information derived from the
evidence on the fundamental characteristics of the elements of Ottoman culture and
civilization.”

(Critical Citizenship / National Citizenship / Cultural Citizenship)

Table 6 Comparison of citizenship approaches in the Social Studies Course Curriculum

Citizenship < S cB 8 co < Citizenship £ c S ct 5 ©
T = T = T = @ e} = = A R e}

Approaches S5 PS5 95 & = Approaches S PE s NE =

Critical 5 8 8 8 29 Spatial Citizenship 2 3 2 - 7

Citizenship

Cultural 3 4 7 4 18 Global Citizenship - 4 - 2 6

Citizenship

Political 2 4 3 6 15 Constitutional 1 1 1 1 4

Citizenship Citizenship

Social 4 3 2 3 12 Sustainable - 2 1 1 4

Citizenship Citizenship

Economic 3 3 4 2 12 Organizational - 1 1 - 2

Citizenship Citizenship

National 2 - 1 9 12 Turkish World - - 1 - 1

Citizenship Citizenship

Digital 2 3 4 2 11 Multilingual - - - - -

Citizenship Citizenship

Scientific 1 3 4 2 10 Energy Citizenship - - - - -

Citizenship

Active 2 4 2 1 9 European Union - - - - -

Citizenship Citizenship

Ecological 3 3 3 - 9

Citizenship

Table 6 shows that when all grade levels are considered together in the Social Studies Course
Curriculum, the citizenship approaches most frequently featured in learning outcomes and
process components are, respectively, “critical,” “cultural,” and “political” citizenship. Other
citizenship approaches included in the program are “social,” “economic,” “national,” “digital,”
“scientific,” “active,” “ecological,” “spatial,” “global,” “constitutional,”  “sustainable
‘organizational,” and “Turkish world" citizenship. It is observed that the approaches of
“multilingual” citizenship, “energy,” and “European Union” citizenship are not included in the
program's learming outcomes and process components. The citizenship approaches included

nou
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in the learning outcomes and process components of the Social Studies Course Curriculum at
the fifth-grade level are presented below.

“SB.5.4.2. Drawing conclusions about the importance of being an active citizen in terms of
its impact on social order

a) Makes inferences about the importance of being an active citizen.

b) Lists the characteristics that an active citizen should possess.

c) Compares the characteristics of active and inactive citizens.

¢) Makes predictions about the impact of active citizen behavior on social order.

d) Evaluates the importance of being an active citizen in terms of social order."

(Active Citizenship / Social Citizenship / Political Citizenship / Critical Citizenship)

Table 7 Citizenship approaches in the eighth grade learning outcomes and process components of the
History of Turkish Revolution and Kemalism Course Curriculum

Citizenship Approaches F Citizenship Approaches F
National Citizenship 13 Sustainable Citizenship -
Critical Citizenship Ecological Citizenship -
Political Citizenship Constitutional Citizenship -
Economic Citizenship Digital Citizenship -
Scientific Citizenship Organizational Citizenship -
Global Citizenship Multilingual Citizenship -
Social Citizenship Turkish World Citizenship -
Spatial Citizenship Energy Citizenship -
Active Citizenship - European Union Citizenship -
Cultural Citizenship -

NN N o1 00

When Table 7 is considered, an examination of the eighth-grade learning outcomes and process
components of the History of the Turkish Revolution and Kemalism Course Curriculum reveals
that the “national” citizenship approach is strongly emphasized, while the “critical” and “political”
citizenship approaches are also among the emphasized approaches. Additionally, “economic,”
“scientific,” “global,” and “social” citizenship approaches are also present in learning outcomes
and process components. Along with this, “spatial,” “active,” “cultural,” “sustainable,” “ecological,”
“constitutional,” “digital,” “organizational,” “multilingual,” “Turkish World,” “energy,” and “European
Union” citizenship approaches, were not found in any learning outcomes or process
components. An example supporting the findings is provided below.

»ou "

“ITA.8.1.1. Interprets the political, social, and economic situation of the Ottoman Empire
during the period when Mustafa Kemal was born, including its causes and consequences.

a) Examines the conditions related to the political, social, and economic situation of the
Ottoman Empire during the period when Mustafa Kemal was born.

b) Re-expresses the political, social, and economic situation of the Ottoman Empire at the
time of Mustafa Kemal's birth in their own words."

(National Citizenship / Social Citizenship / Economic Citizenship / Political Citizenship)

Tablo 8 Citizenship Approaches in the Curricula of Human Rights, Citizenship and Democracy, Social
Studies, History of Turkish Revolution and Kemalism

Human History of Human History of
. : Rights, . Turkish . . Rights, . Turkish
Citizenship Citizenship, Soqal Revolution Citizenship Citizenship, Soc!al Revolution
Approaches Studies Approaches Studies
and and and and

Democracy Kemalism Democracy Kemalism
Critical 2 29 8 Ecological - 9 -
Citizenship Citizenship
National 2 12 13 Global - 6 2
Citizenship Citizenship
Political 3 15 5 Spatial - 7 -
Citizenship Citizenship
Cultural - 18 - Sustainable 1 4 -

Citizenship Citizenship
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Scientific 2 10 2 Organizational 2 2
Citizenship Citizenship

Social 1 12 1 Turkish World - 1
Citizenship Citizenship

Economic - 12 2 Multilingual

Citizenship Citizenship

Digital 1 11 1 Energy

Citizenship Citizenship

Constitutional 6 4 - European Union

Citizenship Citizenship

Active 4 9 -

Citizenship

Table 8 shows that when the curricula for human rights, citizenship and democracy, social
studies, and history of Turkish revolution and Kemalism are evaluated together, it is noteworthy
that “critical” and “political” citizenship approaches are strongly emphasized in the learning
outcomes and process components of the programs. These are followed by “political,” “cultural,”
“active,” “national,” and “constitutional” approaches to citizenship. The curricula also address
approaches to citizenship that are “social,” “scientific,” “digital,” “economic,” “ecological,”
“spatial,” “global,” “sustainable,” “organizational,” and “Turkish world.” It is observed that the
approaches to “multilingual,” "energy,”, and “European Union” citizenship are not included in any
of the three curricula. Furthermore, it has been determined that approaches to “cultural,”
“‘economic,” “ecological,” “spatial,” “global,” and “Turkish world" citizenship, are only included in
the Social Studies Curriculum, and that these citizenship approaches are not found in other
curricula.

Conclusions and recommendations

In this study, the learning outcomes and process components included in the 2024 curricula of
the courses in which citizenship education is delivered—human rights, citizenship and
democracy; social studies; and history of Turkish revolution and Kemalism—were examined in
the context of citizenship approaches. The review found that citizenship approaches were
identified 24 times in the human rights, citizenship, and democracy course taught in fourth grade
and 33 times in the history of Turkish revolution and Kemalism course taught in eighth grade.
In addition, within the social studies course curriculum, 26 instances were identified at the
fourth-grade level, 44 at the fifth-grade level, 41 at the sixth-grade level, and 42 at the seventh-
grade level. Among the curricula, the Social Studies Course Curriculum stands out in terms of
incorporating citizenship approaches in learning outcomes and process components. The
Social Studies Course Curriculum also incorporates the widest range of citizenship approaches.
Ten citizenship approaches are covered in the human rights, citizenship, and democracy course,
seven in the Turkish revolution and Kemalism course, and fifteen in the social studies course.
The fact that the human rights, citizenship, and democracy course focuses more on basic
citizenship information, the history of Turkish Revolution and Kemalism course focuses more
on historical topics, and the social studies course incorporates information related to citizenship
within a multidisciplinary structure may have contributed to this situation. However, the need for
the social studies course, its emergence, and the processes it has undergone to date
demonstrate that the essence of social studies lies in civic education (Tay, 2023). Indeed, to
support citizenship competence (National Council for the Social Studies [NCSS], 1994),
developing citizenship skills (Savage and Armstrong, 1996), and to serve the purpose of
citizenship education (Barr et al., 1978), the social studies course, which integration of social
sciences and humanities, must inherently incorporate citizenship approaches. For this reason,
in addition to constitutional, national, and political approaches to citizenship found in other
curricula, the Social Studies Course Curriculum also incorporates ecological, cultural, and spatial
approaches to citizenship.
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According to the findings obtained from the research, the learning outcomes and process
components of the Human Rights, Citizenship, and Democracy Course Curriculum most
prominently emphasize the constitutional, active, and political approaches to citizenship. Four
of the specific objectives of the 2024 curriculum relate to citizenship and active citizenship, while
three focus on children children and their rights (Donmez, 2025). At the same time, the
curriculum aims to cultivate individuals who recognize and understand human nature, are aware
of their potential to contribute to their country and the world, know their fundamental rights and
freedoms, are aware of children's rights and human rights,, have a sense of responsibility for
living together, are willing to participate democratically, and have a consciousness of effective
citizenship (MoNE, 2024). It can be stated that knowing one’s fundamental rights and freedoms
corresponds to constitutional citizenship, possessing a consciousness of effective citizenship
aligns with active citizenship, and being willing to participate democratically corresponds to
political citizenship. Indeed, constitutional citizenship, which is most prominently featured in the
program’s learning outcomes and process components, refers to the awareness of each
individual's equal representation, right to life, and entitlement to fundamental rights and
freedoms (Menguig, 2021). For example, the learning outcome ‘1HVD.4.1.3. Interprets the
fundamental rights and freedoms inherent to being human” indicates an aim to foster
constitutional citizenship, as it encompasses fundamental rights and freedoms. The second
citizenship approach that features most prominently in the curriculum is active citizenship.
Among the main characteristics of an active citizen are supporting egalitarian policies with a
sense of social justice, approaching differences with tolerance, and voluntarily participating in
activities organized for the welfare of society (Council of Europe, 2004). The learning outcome
"IHVD.4.3.2. Identifies the responsibilities required for being an active citizen” points to the
program’s objective of cultivating active citizens. It is observed that the characteristics
expressed in the learning—teaching practices—such as avoiding water waste, protecting natural
and historical assets, keeping the environment clean, fulfilling responsibilities, paying taxes, and
voting—are among the qualities of an active citizen. Political citizenship ranks third among the
most frequently expressed citizenship approaches in the curriculum. It is understood that
political citizenship -which encompasses knowledge, skills, and values related to political
systems and structures (Arikan & Ersoz, 2023)- is intended to be developed in the curriculum
through the learning outcome “1HVD.4.4.3. Generates ideas regarding the right to vote and be
elected.”

When examining the citizenship approaches included in the learning outcomes of the Social
Studies Course Curriculum, it is observed that critical, cultural, and political citizenship are
prominently expressed at all grade levels. However, it is also observed that the curriculum places
particular emphasis on social citizenship at the fourth grade level, active citizenship at the fifth
grade level, economic, scientific, and digital citizenship at the sixth grade level, and national
citizenship at the seventh grade level. This situation can be explained by the fact that social
studies serves as a key course in fostering cultural and historical awareness, developing critical
and analytical thinking skills, and promoting social cohesion and solidarity (Diktas et al., 2025).
It can be stated that the learning outcome “SB.7.6.3. Conducts scientific inquiry into a problem
that may be encountered in social life” serves to promote the critical and analytical thinking skills,
as well as the social cohesion and solidarity, that the Social Studies course aims to foster in
individuals. In other words, it can be stated that this learning outcome aims to instill in students
a sense of critical, social, scientific, and active citizenship. Similarly, it can be observed that the
learning outcome ‘SB.4.3.3. Interprets the importance of recognizing elements of common
heritage in one’s immediate environment” aims to instill cultural and historical awareness in
students, fostering their development as cultural citizens. In a study examining the 2024 Social
Studies Curriculum and fifth-grade social studies textbooks within the scope of citizenship and
identity education, it was concluded that the themes of national identity, historical continuity,
and cultural heritage were prominently emphasized, along with the notions of rights and
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responsibilities and critical thinking (Ontas et al., 2025). It is understood that the results obtained
in the aforementioned study are similar to those obtained in present study.

As stated above, the social, economic, digital, scientific, ecological, and spatial citizenship
approaches that follow the three citizenship approaches most frequently included in the learning
outcomes and process components of the Social Studies Course Curriculum may stem from
the multidisciplinary structure of the social studies course. As a result of the examination of the
Life Science Course Curriculum in the context of citizenship approaches, it has been observed
that the social, scientific, ecological, and digital citizenship approaches are frequently
emphasized in the curriculum (Akylrek Tay, 2024). The fact that similar citizenship approaches
were identified in this study conducted with the Social Studies Course Curriculum may indicate
that the social studies course is a continuation of the life science course and that both courses
are multidisciplinary in nature. For instance, economic citizenship—which is one of the
aforementioned approaches—refers to individuals actively participating in their economic
decisions and contributing to the welfare of society (Adalar, 2023). It is observed that the
learning outcome “SB.6.5.1. Analyzes the relationship between resources of our country and
economic activities” supports economic citizenship competencies and that the social studies
course also draws upon the discipline of economics. Unlike other curricula, another citizenship
approach included in the Social Studies Course Curriculum is ecological citizenship. Upon
examination of the curriculum, the learning outcome “SB.5.5.1. Interprets the impact of efficient
resource use on nature and people” has been associated with ecological citizenship. Indeed,
ecological citizenship referes the roles and responsibilities of citizens in achieving sustainable
society and a conscious ecological life, and behaviors such as conserving energy, using water
efficiently, and recycling waste are identified as ecological citizenship behaviors (Karatekin et
al., 2019; Saiz, 2005). It is understood that the aforementioned learning outcome describes
ecological citizenship behaviors through the statements “emphasizing the value of patriotism in
teaching and learning practices, enabling students to recognize the importance of protecting
resources and using them consciously and sustainably.”

When examining the learning outcomes and process components of the History of the Turkish
Revolution and Kemalism Course Curriculum, it is evident that the national citizenship approach
is strongly emphasized. National citizenship generally refers to an understanding in which
individuals living in the same country —sharing various bonds such as language, sentiments,
history, ideals, traditions, and customs —are legally and politically connected to the state and
possess certain rights and responsibilities (Kagar, 2023). Indeed, the specific objectives of the
History of the Turkish Revolution and Kemalism Course Curriculum emphasize the goal of
cultivating individuals with a sense of national citizenship by imparting knowledge about the
past, present, and future, as well as by encouraging students to draw conclusions grounded in
national values (MoNE, 2024). At this point, it can be stated that the course on history of the
Turkish revolution and Kemalism, which highlights the relationship between the individual,
society, and the state, contributes to the formation of national identity by reminding students of
their shared history and common emotions, thereby fulfilling the goal of national citizenship
education. One of the prominent findings of the study is the presence of a traditionalist tendency
that can be interpreted through the strong emphasis on national citizenship in the History of the
Turkish Revolution and Kemalism Course Curriculum. This traditionalist tendency is reflected to
a more limited extent in the curricula of social studies and human rights, citizenship, and
democracy courses. It can be said that this dilemma arising in curricula is rich in that it brings
together different approaches to citizenship, but at the same time, it can generate tension due
to the incompatibility between these approaches.

When the learning outcomes and process components of the courses on human rights,
citizenship and democracy, social studies, history of the Turkish revolution and Kemalism are
evaluated together, it is determined that the “critical,” “political,” and “national” approaches to
citizenship come to the fore, while the approaches to energy citizenship, European Union
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citizenship, and multilingual citizenship are not emphasized. Energy citizenship, which is not
included in any of the three curricula, may potentially pose challenges for achieving the 2030
Sustainable Development Goals related to “climate action” and “affordable and clean energy”
when considered alongside these objectives. Furthermore, the absence of European Union
citizenship and multilingual citizenship approaches in the curricula may prevent students from
acquiring these skills, which could have negative effects on Turkiye's future European Union
harmonization process.

In this study, the citizenship approaches embedded in the learning outcomes and process
components of the curricula for the courses on human rights, citizenship and democracy, social
studies, and history of the Turkish revolution and Kemalism were examined. In future studies,
the learning and teaching experiences included in the curricula may also be addressed through
a similar approach.

This research was limited to the courses on human rights, citizenship and democracy, social
studies, and history of the Turkish revolution and Kemalism. In future studies, the curricula of
other courses through which citizenship education is delivered at the primary and secondary
education levels may also be evaluated within the context of citizenship approaches.

The results of the study revealed that the learning outcomes and process components of the
curricula for the courses on human rights, citizenship and democracy, social studies, and history
of the Turkish revolution and Kemalism did not include the approaches of energy citizenship,
European Union citizenship, or multilingual citizenship. It was also found that the approach of
citizenship in the Turkish World was present only in one learning outcome at the sixth-grade
level of the Social Studies curriculum. It may be suggested that these citizenship approaches
should be incorporated into future curriculum designs.
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OZET

Vatandaslik, bireyin toplumsal yasamla butinlesmesini, hak ve sorumluluklarinin bilincine varmasini ve
demokratik degerlere baglilik gelistirmesini saglayan temel bir siregtir. Bu sirecin desteklenmesi egitim
sisteminin temel hedeflerinden biridir. E§itim ile bireylerin topluma aidiyet duygusu kazanmalari, etkin vatandaslik
bilincine sahip olmalari ve demokratik kultird i¢sellestirmeleri amaclanmaktadir. Cesitli dersler ve dgretim
programlari araciligiyla bu amag sistemli bir sekilde desteklenmektedir. Sosyal bilgiler, insan haklari, vatandaslik
ve demokrasi ile T.C. inkilap tarihi ve AtatUrkgulik dersleri Turkiye'de bireylerin iyi ve etkin vatandaslar olarak
yetismelerini saglamak Uzere okutulan derslerdendir. Bu cergevede arastirmada 2024 sosyal bilgiler, insan haklari,
vatandaslik ve demokrasi ile T.C. inkilap tarihi ve Ataturkgulik 6gretim programlarinda yer alan 6grenme c¢iktilari
ve surec bilesenlerinin vatandaslik yaklasimlari kapsaminda deg@erlendiriimesi amagclanmistir. Arastirma nitel
arastirma desenlerinden dokiman incelemesi ile yUrtttlmustdr. Arastirmanin veri kaynaklari 2024 sosyal bilgiler,
insan haklari, vatandaslik ve demokrasi ile T.C. inkilap tarihi ve Atatlrkgulik dersleri 6gretim programlaridir.
Verilerin analizinde dokiman analizi ise kosulmustur. Ogretim programlarinin 6grenme ciktilari ve siireg
bilesenlerinin analiz edilmesi ile insan haklari, vatandaslik ve demokrasi dersi 6gretim programinda anayasal, aktif
ve politik vatandaslik; sosyal bilgiler dersi 6gretim programinda elestirel, kiltirel ve politik vatandaslik; T.C. inkilap
tarihi ve Ataturkguluk dersi 6gretim programinda ulusal, elestirel ve politik vatandaslik yaklasimlarinin en gok yer
verilen vatandaslik yaklagimlari oldugu tespit edilmistir. Cok dilli vatandaslik ile enerji ve Avrupa Birligi vatandasligi
yaklasimlarinin incelenen lg 6gretim programinin da 6grenme ciktilari ve slreg bilesenlerinde yer almadig
belirlenmistir. Bireylerin iyi ve etkin vatandaslar olarak yetismelerini desteklemek amaciyla, mevcut 6gretim
programlarinda eksikligi gortlen vatandaslk yaklasimlarinin 6grenme ciktilari ve slreg bilesenleri ile
butlnlestirilmesi onerilmektedir.

ANAHTAR KELIMELER

Vatandaslik egitimi, 6gretim programi, vatandaslik yaklasimlari.
Giris

Ulkeler, varliklarini devam ettirebilmek ve topluma istenilen niteliklere sahip Uyeler
kazandirabilmek igin iyi vatandaslar yetistirmeyi temel amag edinmistir. lyi vatandastan
beklenen nitelikler dogrultusunda vyetistirilen bireyler; devletin istikrarli bir sekilde varligini
strduirmesine, etkili bir isleyis kazanmasina ve vatandaslik bilincinin olusmasina katki
sa@lamaktadir (Akyurek Tay, 2024; Goban vd., 2025). Ayrica insan haklarina saygili, demokratik
bir dusunce tarzinin yerlesmesine ve toplumun devami ile butunlugtnd koruyacak degerlerin
nesilden nesile aktariimasinda rol oynamaktadir (Sen ve Tay, 2023; Topal vd., 2019). Bu noktada,
egitim kurumlarina bireyleri istenilen niteliklere sahip vatandaslar olarak yetistirme rolu
verilmistir. Bireyi vatandas olarak yetistirme etkili bir vatandaslik egitimi ile mimkindr (Coban,
2024; Hablemitoglu vd., 2012; Kerr, 1999;). ClnkU egitimin temel amaci llkeye ve diinyaya fayda
sa@layan vatandaslar yetistirmektir (Kan, 2009).
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Vatandaglik egitimi, bireyin toplumun ihtiya¢ duydugu bilgi, beceri, tutum ve degerler
dogrultusunda, formal ve informal 6grenme ortamlarinda gergeklesen, yasam boyu devam eden
bir stre¢ olarak ifade edilebilir. Nitekim toplumlar, kendi ihtiyaglarina uygun vatandas profilini
tanimlayarak s6z konusu niteliklere sahip vatandas yetistirilmesini saglamak amaciyla egitim
programlarina belirli dersleri dahil etmektedir (Ustel, 2005). Bu noktada, Tirkiye'de de etkili
vatandas profilini yetistirmek amaciyla egitim programlari gelistiriimekte ve programda
ongorulen nitelikler c¢esitli dersler araciligiyla ogrencilere kazandirilmaktadir. Turkiye'de
vatandaslik egitimi programi hayat bilgisi, sosyal bilgiler, insan haklari, vatandaslik ve demokrasi,
tarih, TUrkiye Cumhuriyeti inkilap tarihi ve Atatlrkculik ile cografya gibi derslerden olusmaktadir
(Tay, 2017).

Ikogretimde vatandaslik egitimi bilginin kazandinlmasindan gok toplumun hayatini olusturan
ilkelerin ogretimini esas almaktadir (Ugurlu, 2011). Belirtilen ilkeler bireylerin demokratik
degerleri igsellestiren, hak ve sorumluluklarninin farkinda olan, elestirel diistinebilen, toplumsal
sorunlara duyarli ve ¢ozum uretebilen etkin yurttaslar olarak yetismesini saglamaktir. Ayrica,
toplumsal butunlugu glgclendiren ortak degerlerin aktariimasi, kimlik ve aidiyetin pekistirilmesi,
insan haklarina saygil, kdlturel farkliliklara hosgorulu bireylerin yetistiriimesi de bu egitimin
oncelikli hedefleri arasinda yer almaktadir. Bu nedenle bu ilkelerin gergeklesmesinde ve bireylerin
vatandaslik kazanmalarinda ilkogretim doneminin 6nemli oldugu ifade edilebilir.

Ikogretim doneminde vatandaslik egitim programi olarak 6gretimi gergeklestirilen sosyal bilgiler
dersi, ilkogretim okullarinda 6drencilerin sorumlu vatandaslar olarak yetismesini hedefleyen bir
egitim sureci olarak tanimlanmistir (Erden, Tarihsiz; Oztiirk ve Deveci, 2020). Bu ders, gelecegi
sekillendirecek bireylerin, vatandaslik bilgisi, becerisi ve degerleriyle donatiimasi agisindan
onemli bir rol oynamaktadir (Madison, 1997). Benzer sekilde insan haklari, vatandaslik ve
demokrasi dersi Milli Egitim Bakanhdi (MEB) tarafindan 2015-2016 yilindan itibaren ilkokul
dordlncu sinifta verilmeye baslanmistir (Girel, 2016). Bu ders iyi vatandas yetistirme hedefinin
yani sira toplum ile butunlesmis iyi vatandasta olmasi gereken nitelikleri de kazandirmayi
hedeflemektedir (Colak ve Torun, 2020). T. C. inkilap tarihi ve Atatirkgulik dersi ise 6grencilerin
Atatlrk't taniyip rol model almalarini, Milli Miicadele ve Turk inkilab'nin énemini kavramalarini,
Ataturk ilke ve inkilaplarinin Turkiye Cumhuriyetinin temeli oldugunu anlamalarini ve tarih bilinci,
milli kimlik, medeniyet degerleri ile evrensel sorumluluk bilinci kazanmalarini hedeflemektedir
(MEB, 2024). Dolayisiyla Turkiye'de ogretimi gerceklestirilen sosyal bilgiler, insan haklari,
vatandaslik ve demokrasi ile T.C. inkilap tarihi ve AtatlrkculUk dersleri bireylerin yalnizca
vatandasliga iliskin bilgi edinmelerini saglamakla kalmayip, ayni zamanda farkli vatandaslik
yaklasimlarini benimseyen bireyler olarak yetismelerine katkida bulunmaktir. Belirtilen
yaklasimlar arasinda aktif (etkin) vatandaslik, ulusal vatandaslik, Turk Dinyasi vatandasligi,
sosyal vatandaslik, politik vatandaslik, orgutsel vatandaslik, mekansal vatandaslik, ekonomik
(finansal) vatandaglik, sirdurUlebilir vatandagslik, kdlttrel vatandaglik, enerji vatandashgl,
elestirel vatandaslik, ¢ok dilli vatandaslik, bilimsel vatandaslik, kiresel vatandaslik, ekolojik
(cevresel) vatandaslik, dijital vatandaslik, Avrupa Birligi (AB) vatandasligi ve anayasal vatandaslik
bulunmaktadir.

Aktif (etkin) vatandaslik; toplumun farkli kesimlerinden bireylerin karar alma stireclerine daha
etkin katimini tesvik eden ve gegcmiste devlet tarafindan saglanan bazi toplumsal ihtiyag ve
hizmetlerin artik vatandaslar tarafindan karsilanmasini dngoren yaklasimdir (Kara vd., 2012). Bu
yaklasim kapsamina siyasette aktif rol alma, toplumsal ve kamusal yasama katilim gosterme,
karar alma sureglerine katilima, toplumun bir Uyesi gibi hissetme ve toplum icin is birligi yapma
gibi davraniglari almaktadir.

Ulusal vatandaslik; belirli bir bolgesel sinirin varligina, ayni devlet catisi altinda bulunma
durumuna, bireylerin esit haklara sahip olmalarina ve ulus-devlet anlayisinin mevcudiyetine
dayanmaktadir (Dere ve Gokginar, 2022). Ulusal vatandaglik; bireylerin haklarini bilmesini ve
kullanmasini, sorumluluklarini yerine getirmesini, kiltdrel mirasin korunmasi ve gelistiriimesine
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katki saglamasini, ayrica demokratik, laik, milli ve ¢cagdas degerleri yasatmaya yonelik ¢aba
gostermesini ifade etmektedir.

Turk dunyasi vatandashigr, Turk dunyasi fertlerinin ortak kimlik ve benzerliklerinden yola ¢ikarak
ortak paydada hareket edebilme bilincini ve bu statintn var olmasi gerektigine dair guclu bir
aidiyet duygusunu ifade etmektedir (Bay vd., 2017). Yaklasim temeline Turk dinyasi
cografyasinda dil, tarih, kultur, sanat, egitim, ekonomi gibi alanlarda ortak hareket etme anlayigini
almaktadir.

Sosyal vatandaslik; bireylerin ekonomik refah ve guvenlik hakkindan baglayarak sosyal mirasin
tamamini paylasma hakkina ve toplumda hakim olan standartlara uygun, modern ve gagdas bir
yasam slrdtrme hakkidir (Sariipek, 2006). Ayrica sosyal vatandaglik anlayis, bireylerin yalnizca
siyasal haklarla degil; egitim, saglik, barinma, sosyal hizmetler, sosyal guvenlik, cevre, galisma
ve askerlik gibi temel alanlardaki haklarla da desteklenmesini ongormektedir.

Politik vatandaslik; politik bir glicun birer Uyesi olma ya da bu yapilardan birinin segmeni olmak
kosuluyla siyasi giice ve toplumsal alana katilimdir (Turkcan ve Bozkurt, 2015; Yildinm, 2018).
Politik vatandaslik yaklasimi bireylerin kamusal konulara aktif katilimini; siyasal sistem, devletin
temel organlari ile bunlarin gorev, sorumluluk ve karsilikli iliskilerine dair bilgi sahibi olmasin,
siyasi haklarini kullanarak sorumluluklarini yerine getirmesini desteklemektedir.

Orgltsel vatandashk; orgitin etkinligini ve verimliligini artirmak amaciyla, bireylerin gonlli
olarak orgut igin 6nemli faaliyetlerde bulunmasini ifade eder (Bas ve Sentlrk, 2011). Bu
vatandaslik yaklasiminda, bireyler gonulli olarak fazladan davranislar sergiler; bu davranislar
herhangi bir beklentiye dayanmaz ve karsiliginda odullendirme ya da cezalandirma uygulanmaz
(Demirkol ve Ozdemir, 2023). Bu yaklasim ekstra rol davranislar, galisanlarin érgite gonlli
katkida bulunarak is birligi, uyum ve baglihgr artirmasini saglarken genellikle dogrudan bir odul
beklentisi icermez.

Mekansal vatandaslik; gunlik hayatta karsilasilan sorunlara yonelik ¢ozUmler Uretirken, bu
cozUmlerin uygulanma sureclerinde codgrafi bilgiler ve mekansal teknolojilerden yararlanarak
daha bilingli olmalarini amaglamaktadir (Turan ve ibret, 2019). Bireylerin bulunduklar mekéani
gok yonlu olarak tanimasiny, fiziki 6zelliklerini bilmesini, bu bilgileri karsilastirip yorumlamasini,
mekansal teknolojiler araciligiyla cografi bilgilere ulasma gibi davranislari icermektedir.

Ekonomik (finansal) vatandaslik; bireylerin ekonomik ve finansal bilgi ve becerilerini kullanarak
bilingli ekonomik kararlar almasini, ekonomik etkinliklere katilim gostermesini ve surdurulebilir
kalkinmaya katki saglamasini ifade etmektedir. Bu baglamda ekonomik ve finansal vatandaslik
kavramlari birbirini tamamlayarak bireyin hem ekonomik hem de finansal konulardaki bilgi ve
becerilerini etkin bir sekilde kullanmasini dngérmektedir (Adalar, 2023).

Surdurdlebilir vatandaslik; ekolojik vatandaslik, yesil vatandaslik, cevresel vatandaslik olarak da
ifade edilmektedir (Utkugtin, 20217). Surdurllebilir vatandas, gevre sorunlariyla aktif olarak
ilgilenen, bilingli davranan, cevresini de bilinglendiren, cevre egitimi almis ve c¢evresindeki
bireyleri doga konusunda bilgilendiren; ayni zamanda ¢evreyi koruyan ve cevreye duyarli kisidir
(Bdlbul ve Yilmaz, 2019).

Kdltdrel vatandaslik; yalnizca resmi bir yere ait olmayi degil, aidiyet hissinin i¢csellestiriimesini de
gerektiren; hak ve ozgurliklerin yani sira kimlik, aidiyet, katilim ve sorumluluk gibi bilesenleri de
kapsayan bir vatandaslik anlayisidir (Delanty, 2002; Frosh, 2001). Kdiltdrel vatandaslik, bireylerin
kendi kdlttrant ve diger kdlttrleri anlayabilmesini, kdlttrel degdisimi ongorebilmesini, kulturel
acidan yaraticilik sergileyebilmesi bicimindeki davranislari ifade eder.

Enerji vatandasligi, vatandaslarin enerjiye gegis strecinde onemli bir rol Gstlenecedi fikri ile ortaya
cikan bir kavramdir (Ezer ve Akstit, 2024). Enerji vatandasligl, bireylerin iklim degisikligine kars!
duyarliik gostererek surdurdlebilir enerji  kullanimini igsellestirme, yenilenebilir — enerji
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kaynaklarinin Uretim ve tlketimini tesvik etme, enerji tasarrufuna onem verme ve gelecek
nesillerin ihtiyaclarini gozetmedir.

Elestirel vatandaslik; agik gortsluligu ve hosgoruyu destekleyen; toplumsal ve siyasal sistemi
sorgulamayi ve bu sistemlerin altinda yatan nedenleri elestirel bir bakis agisiyla gormeyi gerekli
kilan bir vatandaslik yaklasimidir (Malkog ve Ata, 2021). Bu yaklasim bireylerin karsilastiklari
bilgileri sorgulayabilmesini, etki altinda kalmadan 6zgur kararlar alabilmesini, bilginin mutlak
dogrulugunu sorgulamasini ve dlstince 6zgurliginu benimsemesini ifade etmektedir.

Cok dilli vatandaslik; bireylerin birden fazla dili bilmesi ve konusabilmesinin yani sira, bu dillerin
ogrenilmesine yonelik egitim alma veya verme, gocmen ve farkli topluluklara dil 6gretme ve dil
6grenimini tesvik etmektedir. Ayrica Ulukaya Oteles (2023), yalnizca gok kiltirli toplumlar igin
onem taslyan cok dilli vatandaslgin, ginumuzde sinirlarin bulaniklasmasi ile tim toplumlarda
onem kazandigini belirtmistir.

Bilimsel vatandaslik; bireylerin bilimsel bilgiye dayali kararlar alarak toplumsal sorunlarin
¢oziminde aktif rol Ustlenmelerini sadlayan bir vatandaslik yaklagimidir (Akylrek Tay, 2024).
Ayrica bireylerin 6grenmeye istekli olarak bilgiye katiim saglamasini, bilimsel okuryazarlik
becerilerini kullanmasini ve bilimsel agidan yeterli olmayi ifade etmektedir.

Kuresel vatandaslik; kuresellesmenin etkisi ve vatandasligin ulus-devlet oOtesi boyutlari
cercevesinde sekillenen, yeni bir vatandaslik anlayisini temsil etmektedir (O'Byrne, 2003). Bu
vatandaslik yaklasimi bireylerin klresel c¢apta tum insanliga hizmet etmesini, uluslararasi
boyuttaki sorunlarla ilgilenmesini, farkli cografyalardaki kiresel vatandaslarla iletisim kurmasini
ve dunya vatandashidi bilinci gelistirmesini ifade etmektedir.

Ekolojik vatandaslik; bireylerin kiresel olcekte cevresel duyarlilik gostermesi ve ekolojik dengenin
korunmasi igin aktif rol Ustlenmesi gerektigini vurgulamaktadir. Belirtilen yaklagim bireylerin
sUrdurdlebilir tiketim anlayisini benimsemesini, surdurdlebilir kalkinma hedeflerine uygun
hareket etmesini, gevresel faaliyetlere aktif katilim gostermesini kapsamaktadir.

Dijital vatandaslik; bireylerin internet ortaminda etik ve evrensel kurallar ¢ercevesinde hareket
ederek her tirld tehlikenin farkinda olmasini gerektirmektedir (Aydin, 2015). Ayrica dijital
vatandaslik yaklasimi bireylerin dijital ortamdaki bilgilerin dogrulugunu sorgulamasini, sanal
dunyada demokrasiyi ve insan haklarini tesvik etmesini ve dijital platformlarda pozitif bir sekilde

var olmasini icermektedir.

Avrupa Birligi vatandashdi; AB Uyesi devletlerin vatandaslarina sunulan ve klasik vatandagliktan
farkl olarak devletten bagimsiz haklar saglayan ikincil bir stati olup, sanat, siyaset, ekonomi,
egitim, hukuk ve spor gibi alanlarda birlik duygusunu pekistirmeyi amaglamaktadir (Batir, 2017,
Kaya, 2023). Bu vatandaslik yaklasimi bireylere birlige bagli tlkelerde ikamet etme, calisma ve
seyahat etme imkani; genis haklara sahip olma, ikamet ediyorsa secme ve secilme hakki ile
diplomatik korumadan yararlanma gibi haklar sunmaktadir.

Anayasal vatandaslik; etnik, dini ve kulttrel kimligin ayricalikl olarak taninmayacagi, aksine her
bireyin esit oldugu ve farkliliklara saygi duyuldugu bir ortamda bireylerin devlet ile kurmus oldugu
aidiyetin gelisecegini savunan yaklasimdir (Coskun, 2009). Anayasal vatandaslik yaklasimi farkli
unsurlarin baris ve adalet icinde bir arada yasamasini, toplumu olusturan cesitli kimliklerin
farkhliklarini kabul ederek varliklarini strdiurebilmesini ve yasalar oniinde hukuksal ve siyasal
esitligini icermektedir.

Ilgili alan yazini incelendiginde hayat bilgisi dersi 6gretim programinda vatandaslik yaklasimlari
(Akylrek Tay, 2024), 1967-2015 vyillari arasinda okutulan ders kitaplarinda vatandaslik
yaklasimlari (Abanoz, 2021), sosyal bilgiler dersi 6gretim programi ile ders kitaplarinda kiresel
vatandaslik (Kavusan, 2023), sosyal bilgiler 6gretmen adaylarinin enerji vatandash@i kavramina
yonelik algilari (Ezer ve AksUt, 2024), ilkogretim ogrencilerinin Avrupa Birligi vatandagshdi algilar
(Balci ve Tuncel, 2013) tizerinde calismalar yapildigi gorilmektedir. Vatandaslik yaklagimlarina
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iliskin galismalar buyuk olgude tek bir ders veya tek bir yaklasim uzerine yogunlasmaktadir.
Ayrica sosyal bilgiler, insan haklari, vatandaslik ve demokrasi, T.C. inkilap tarihi ve Ataturkguluk
dersleri kapsaminda vatandaslik yaklasimlarinin birlikte incelendigi ve kapsamli bir ¢ergeve
sunan herhangi bir calismaya ulasilamamistir. Bu nedenle yeni ogretim programlarinin
vatandaslik yaklasimlarini karsilama durumlarini belirlemek amaciyla arastirmada sosyal
bilgiler, insan haklar, vatandaslik ve demokrasi, T.C. inkilap tarihi ve Ataturkculuk dersi
kapsaminda, gesitli vatandaslik yaklasimlar ele alinmistir. Arastirma Turkiye Yuzyili Maarif
Modeli temel alinarak gelistirilen 2024 Sosyal Bilgiler Dersi Ogretim Programi (4, 5, 6 ve 7.
Siniflar), 2024 insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim Programi (4. Sinif) ve T.C.
inkilap Tarihi ve Atatlrkculuk Dersi Ogretim Programi (8. Sinif) 6grenme ciktilar ve slreg
bilesenlerinde vatandaslik yaklasimlarini incelemeyi amagclamaktadir. Bu kapsamda
arastirmada asagida yer alan problem ve alt problemlerine yanit aranmistir:

Ogretim programlarinin 6grenme ciktilari ve sirec bilesenlerinde hangi vatandaslik yaklasimlari
yer almaktadir?

1. Sosyal Bilgiler Dersi Ogretim Programi’nin 6grenme ¢iktilari ve siireg bilesenlerinde hangi
vatandaslik yaklasimlari yer almaktadir?

2. Insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim Programi'nin 6grenme ciktilari ve
sureg bilesenlerinde hangi vatandaslik yaklasimlari yer almaktadir?

3. T.C.Inkilap Tarihi ve Atatirkcilik Dersi Ogretim Programi'nin 6grenme ciktilar ve sireg
bilesenlerinde hangi vatandaslik yaklasimlari yer almaktadir?

Yontem

Aragtirmanin deseni

Arastirmada, insan haklari, vatandaslik ve demokrasi, sosyal bilgiler ile T.C. inkilap tarihi ve
Ataturkeuluk derslerinin ogretim programlarinda yer alan o6grenme g¢iktilarinin, vatandaslk
yaklasimlari baglaminda incelenmesi amaclanmistir. Bu cercevede arastirmada nitel arastirma
yaklasimi benimsenmis ve verilerin toplanmasinda dokiman inceleme yontemi kullaniimistir.
Nitel arastirma, programlar, uygulamalar veya ortamlarin derinlemesine incelenmesini saglayan;
bununla birlikte iligkiler, eylemler, durumlar ve materyallerin niteligini a¢iga ¢ikarmayi amaglayan
bir arastirma yontemidir (Fraenkel vd, 2012; Mertens, 2010). Tek basina kullanilabilen bir
arastirma teknigi olarak dokiman inceleme ise arastirma konusu ile ilgili bilgi iceren yazili
materyallerin sistematik olarak incelenmesi surecini ifade etmektedir (Bowen, 2009; Karadaban
vd., 2023). Bu strec¢ dogrultusunda arastirmada vatandaslik yaklasimlari inceleme konusu
yapilirken, 6gretim programlari yazili materyaller olarak kullaniimistir.

Aragtirmada veri kaynaklari

Arastirmanin veri kaynagi belirlenirken amagl ornekleme yontemlerinden olgut ornekleme
kullanilmistir. Olciit drnekleme, 6nceden belirlenmis kriterleri karsilayan tim durumlarin
incelenmesini ve degerlendiriimesini saglayan bir ornekleme yontemidir (Patton, 2014). Bu
calismada, Turkiye'de ilkogretim doneminde bireylerin iyi ve etkin vatandaslar olarak
yetismelerini destekleyen dersler ol¢ut olarak alinmis ve bu dogrultuda 6gretimi gerceklestirilen
sosyal bilgiler, insan haklari, vatandaslik ve demokrasi ile T.C. inkilap tarihi ve Ataturkgultk
derslerinin ogretim programlari degerlendirilmistir. Bu kapsamda arastirmanin veri kaynagini
Turkiye Yizyill Maarif Modeli temel alinarak gelistirilen ve 2024 yilinda yayimlanan “insan Haklari,
Vatandaslik ve Demokrasi Dersi (4. Sinif) Ogretim Programi”, “Sosyal Bilgiler Dersi (4, 5, 6 ve 7.
Sinif) Ogretim Programi” ve “T.C. inkilap Tarihi ve Atatrkgtlik Dersi Ogretim Programi (8. Sinif)”
olusturmaktadir.
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Arastirmada siire¢

Arastirma, O’Leary (2017) tarafindan onerilen alti asamali dokiman inceleme yontemi
dogrultusunda yudratulmus olup; bu agamalar “planlama, toplama, gozden gecgirme, sorgulama,
dusun/iyilestir ve veri analizi'ni kapsamaktadir. Dokiman inceleme yonteminin ilk asamasini
olusturan planlama surecinde, arastirmanin amaci netlestiriimis ve bu amaca hizmet edecek
dokumanlar belirlenmistir. Galismada, 6gretim programlarinin 6grenme ¢iktilarinda yer alan
vatandaslik yaklagimlanni belirlemek amaclanmis ve arastirmanin dokUmanlarini yalnizca
vatandasliga iliskin bilgi edinmelerini saglamakla kalmayip ayni zamanda farkli vatandaslik
yaklasimlarini benimseyen bireyler olarak yetismelerine katkida bulundugu dustnulen sosyal
bilgiler, insan haklari, vatandaslk ve demokrasi ile T.C inkilap tarihi ve derslerinin ogretim
programlar olusturmustur. Arastirmanin toplama asamasinda veri kaynaklari olarak belirlenen
ogretim programlarina, MEB Talim ve Terbiye Kurulu'nun resmi internet sayfasi araciligiyla
erisilmistir. Ardindan, arastirma Ucuncd, dordincu ve besinci adimlar olan gozden gecgirme,
sorgulama ve dusun/iyilestir asamalariyla strdurulmdstur. Bu asamalarda belgelerin gegerlilik
ve guvenilirligi kontrol edilmis, igerik derinlemesine incelenmek Uzere tekrar tekrar okunmus ve
calisma plani gelistirilmistir. Son asama olan veri analizinde kullanilacak kategorilerin belirlendigi
kapall yaklagim (Bilgin, 2014) tercih edilmistir. Calismanin kategorileri literatir taramasi
sonucunda olusturulmus vatandaslk yaklasimlarina dayali olarak analiz edilmistir.
DokUmanlarin analizinde MAXQDA 24 programi kullanilmis ve kategorileri temsil eden
vatandaslik yaklasimlari programin kod sistemine aktarilmistir. Kod sistemine dair ornek gorsel
asagida yer verilmistir.
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Gorsel 1 Ornek kod sistemi

Kod sisteminin guvenilirligini saglamak amaciyla ilk olarak arastirmacilarin olusturdugu kodlar
kendi kategorileri ile karsilastinlmis ve free-marginal kappa degeri .95 olarak hesaplanmistir.
Daha sonra kodlar ve kod sistemi vatandaslik egitimi alanina odaklanan bir akademisyen
tarafindan degerlendirilmis ve alinan geri bildirimler ile tekrar dizenlenmistir. Veri analizinin
tamamlanmasinin ardindan ogretim programlarina iliskin bulgular tablolar araciligyla
sunulmustur. Ayrica, bulgulari desteklemek amaciyla dokiimanlardan segilen dogrudan alintilara
yer verilmistir.
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Bulgular

Ogretim programlarinin 6grenme  ciktisi ve sirec bilesenlerinde yer verilen vatandaslik
yaklasimlari asagida sunulmustur.
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Sekil 1 Ogretim programlarinin 6grenme giktilarinda vatandaglik yaklasimlari

Sekil 1 incelendiginde, vatandaslik yaklasimlarinin 6gretim programlarinin 6grenme ciktilarinda
yer aldigi goriilmektedir. insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim Program,
dorduncu sinif diizeyinde 24 6grenme giktisi ile bu yaklasimlar icermektedir. Sosyal Bilgiler Dersi
Ogretim Programi kapsaminda ise vatandaslik yaklasimlarinin, dérdinci sinifta 26, besinci
sinifta 44, altinci sinifta 41 ve yedinci sinifta 42 6grenme ¢iktisinda temsil edildigi belirlenmistir.
Bunun yani sira, T.C. inkilap Tarihi ve Atatlrkgulik Dersi Ogretim Programi sekizinci sinif
duzeyinde 33 6grenme ciktisinda vatandaslik yaklasimlarina yer vermektedir.

Ogrenme ¢iktilarinda yer verilen vatandaslk yaklagimlarina insan Haklari, Vatandaglk ve
Demokrasi Dersi Ogretim Programinda “IHVD.4.1.2. Cocuk haklariyla ilgili kanita dayali olarak
olusturdugu drini paylasabilme” (Anayasal Vatandaslik); Sosyal Bilgiler Dersi Ogretim
Programinda ‘SB.4.3.1. Ge¢misten gunimuize c¢ocuk oyun ve oyuncaklarinin degisimini
karsilagtirabilme” (Kulttrel Vatandaslik); T.C. inkilap Tarihi ve Atatlrkgulik Dersi Ogretim
Programinda “ITA.8.1.1. Mustafa Kemalin dogdugu dénemde Osmanli Devletinin icinde
bulundugu siyasi, sosyal ve ekonomik durumu neden ve sonuglariyla yorumlayabilme” (Ulusal
Vatandaslik) ifadeleri 6rnek gosterilebilir.

Tablo 1 insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim Programi dérdiinct sinif 6grenme ciktilar
ve slireg bilesenlerinde vatandaslik yaklasimlari

Vatandaslik Yaklasimlari F Vatandaslik Yaklasimlari F
Anayasal Vatandaglik 6 Ekonomik Vatandaslik -
Aktif Vatandaglik 4 Ekolojik Vatandaglik

Politik Vatandaglik 3 Kdltdrel Vatandaglik

Ulusal Vatandaslik 2 Kiresel Vatandaslik

Bilimsel Vatandaslik 2 Mekansal Vatandaslik

Orglitsel Vatandaslik 2 Cok Dilli Vatandaslik

Elestirel Vatandaslik 2 Turk DUnyasi Vatandaslgi

Sosyal Vatandaslik 1 Enerji Vatandaslig

Dijital Vatandaslik 1 Avrupa Birligi Vatandashgi

Surdurllebilir Vatandaslik 1

Tablo 1 incelendiginde insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim Programi
dorduncu sinif 6grenme ¢iktilarr ve sureg bilesenlerinde vatandashgin “anayasal’, “aktif” ve
“politik” vatandaslik yaklasimlarinda yogunlastigi, bununla birlikte “ulusal”, “bilimsel”, “orgutsel”
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ve “elestirel” vatandaslik yaklagimlari ile de temsil edildigi gortlmektedir. Ayrica 6grenme giktilari
ve sure¢ bilesenlerinde “sosyal’, “dijital” ve “strdurulebilir’ vatandaslik yaklasimlarinin daha sinirli
bir bicimde yer aldigi anlasilmaktadir. Ancak odrenme ciktilari ve sure¢ bilesenlerinde
‘ekonomik”, “ekolojik”, “kulturel”, “kuresel’, “mekansal” vatandaslik yaklasimlarina ve “Turk
dunyasl”, “enerji”, “cok dilli" ve “Avrupa Birligi® vatandash@l yaklasimlarina yer veriimedigi
anlagiimaktadir. insan Haklari ve Demokrasi Dersi Ogretim Programi’'nda yer alan “anayasal” ve
“ulusal” vatandaslik yaklagimlarini yansitan bir bulgu asagida verilmistir.

“IHVD.4.3.1. Vatandas olmanin getirdigi hak ve 6zgurlikleri yorumlayabilme

a) Vatandas olmanin getirdigi hak ve 6zgdirlikleri ornekler tzerinden inceler.

b) Vatandas olmanin getirdigi hak ve 6zgurliikleri sozIi, yazili, gorsel vb. sekillerde ifade eder.
c) Vatandas olmanin getirdigi hak ve ozgurlikleri kendi hayatindan 6rnekler kullanarak
yeniden aciklar.”

(Anayasal Vatandaslik / Ulusal Vatandaslik)

Tablo 2 Sosyal Bilgiler Dersi Ogretim Programi dérdiinci sinif 6grenme giktilari ve siireg bilesenlerinde
vatandaslik yaklagsimlari

Vatandaslik Yaklasimlari
Elestirel Vatandaslik

Sosyal Vatandaslik
Kulttrel Vatandaslik
Ekonomik Vatandaslik
Ekolojik Vatandaslik
Politik Vatandaslik
Aktif Vatandaglik
Dijital Vatandaglik
Mekansal Vatandaslk
Ulusal Vatandaslik

Vatandaslik Yaklasimlari
Bilimsel Vatandaslik

Anayasal Vatandaslik
Surddrdlebilir Vatandaslik
Klresel Vatandaglik
Orglitsel Vatandaslik -
Cok Dilli Vatandaslik -
Turk Dinyasi Vatandashgi -
Enerji Vatandaslig -
Avrupa Birligi Vatandashgi -
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Tablo 2'de goriildigu lzere 2024 Sosyal Bilgiler Dersi Ogretim Programinin dérdinci sinif
ogrenme ciktilar ve sureg bilesenlerinde yogun olarak “elestirel”, “sosyal”, “kulturel”, “ekonomik”
ve “ekolojik” vatandaslik yaklasimlari yer almaktadir. Ayni zamanda “politik”, “aktif”, “dijital”,
“mekansal’, “ulusal’, “bilimsel” ve “anayasal” vatandaslik yaklagimlarina da rastlanmistir. Bununla
birlikte “surdurulebilir’, “kuresel”, “orgutsel”, “cok dilli* vatandaslik ve “Turk dinyasl’, “enerji’,
“Avrupa Birligi" vatandashgr yaklagimlarinin programin dordincu sinif seviyesindeki 6grenme
ciktilari ve sirec bilesenlerinde bulunmadigi tespit edilmistir. Sosyal Bilgiler Dersi Ogretim
Programi'nda yer alan, “ekonomik” ve “elestirel” vatandaslk yaklasimlarini yansitmasi

bakimindan ornek olan dorduncu sinif ogrenme ¢iktisi ve sureg bilesenleri asagida verilmistir.

“SB.4.5.2. Istek ve ihtiyaglar arasindaki bilingli segimleri hayatina yansitabilme
a) Istek ve ihtiyac kavramlarina iliskin deneyimleri inceler.

b) istek ve ihtiyaclari arasinda bilingli segim yapmaya yonelik gikarimda bulunur.
c) istek ve ihtiyaglar arasinda yaptigi segimleri degerlendirir.”

(Ekonomik Vatandaslik / Elestirel Vatandaslik)

Tablo 3 Sosyal Bilgiler Dersi Ogretim Programi besinci sinif 6grenme ciktilari ve siireg
bilesenlerinde vatandaslik yaklasimlari

Vatandaslik Yaklasimlari
Elestirel Vatandaslik

Aktif Vatandaglik
Kulttrel Vatandaslik
Politik Vatandaslik
Ekonomik Vatandaslik
Ekolojik Vatandaglik
Sosyal Vatandaslik
Dijital Vatandaslik
Mekansal Vatandaslik
Bilimsel Vatandaslik

Vatandaslik Yaklasimlari F
Surdurulebilir Vatandaslik 2
1
1
1

Anayasal Vatandaslik

Klresel Vatandaglik

Orglitsel Vatandaslik

Ulusal Vatandaslik -
Cok Dilli Vatandaslik -
Turk DUnyasi Vatandaslgi -
Enerji Vatandaslig -
Avrupa Birligi Vatandashgi -
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Tablo 3 incelendiginde 2024 Sosyal Bilgiler Dersi Ogretim Programi'nin besinci sinif 3grenme
ciktilar ve slreg bilesenlerinde en fazla “elestirel”, “aktif’, “kulttrel” ve “politik” vatandaslik
yaklasimlarinin yer aldigi; bununla birlikte “ekonomik”, “ekolojik”, “sosyal’, “dijital”, “mekansal’,
“bilimsel”, “strdurulebilir’, “anayasal’, “kuresel” ve “Orgutsel” vatandaslik yaklasimlarinin da
bulundugu gorulmektedir. Hi¢ yer veriimeyen vatandaslik yaklasimlarinin ise “ulusal’, “cok dilli”

vatandaslik ve “Turk dlnyasr’, “enerji’, Avrupa Birligi" vatandasligi oldugu anlasiimaktadir.
Ogrenme giktilari ve sureg bilesenlerinden bir ornek asagida sunulmustur.

“SB.5.3.1. Yasadi§ ildeki ortak miras ogelerine iliskin olusturdugu drunt paylasabilme

a) Yasadigi ildeki somut ve somut olmayan kdltiirel miras ogelerinden hareketle ortak
mirasin onemi hakkinda gikarim yapar.

b) Yapilan ¢ikarimlardan hareketle ortak mirasin 6nemini agiklayan bir trtin olusturur.

¢) Ortak mirasin 6nemi hakkinda gikarimlarina dayali olarak olusturdugu triint paylasir.”
(Kilturel Vatandaslik / Elestirel Vatandaslik)

Tablo 4 Sosyal Bilgiler Dersi Ogretim Programi altinci sinif 6grenme giktilar ve siireg bilesenlerinde
vatandaslik yaklagsimlar

Vatandaslik Yaklasimlari
Elestirel Vatandaslik

Kulttrel Vatandaslik
Ekonomik Vatandaslik

Bilimsel Vatandaslik
Dijital Vatandaslik
Ekolojik Vatandaglik
Politik Vatandaglik
Sosyal Vatandaslik

Aktif Vatandaglik
Mekansal Vatandaslik

Vatandaslik Yaklasimlari
Surddrdlebilir Vatandaslik

Anayasal Vatandaslik
Ulusal Vatandaglik

Orglitsel Vatandaslik

Turk DUnyasi Vatandaslgi
Kiresel Vatandaslik -
Cok Dilli Vatandaslik -
Enerji Vatandaslig -
Avrupa Birligi Vatandashgi -
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Sosyal Bilgiler Dersi Ogretim Programi altinci sinif 6grenme ciktilan ve sireg bilesenleri
degerlendirildiginde agirlikl olarak “elestirel” ve “kulttrel” vatandaslk yaklasimlarinda ifade
edildigi anlasiimaktadir. Bu siralamayi “bilimsel”, “dijital”, “ekolojik” ve “politik” vatandagslik
yaklasimlari takip etmektedir. Ayrica 6grenme ciktilari ve streg bilesenlerinde “sosyal’, “aktif”,
“‘mekansal’, “strdurebilir’, “anayasal’, “ulusal’, “orgutsel” vatandaslik yaklasimlarina ve “Turk
dunyas!” vatandash@l yaklasimina da yer verilmistir. Buna karsilik “kiresel” ve “cok dilli"
vatandaslik yaklagimlari ile “enerji” ve “Avrupa Birligi” vatandasligi yaklasimlari programin altinci
sinif seviyesindeki 6grenme ¢iktilari ve sure¢ bilesenlerinde bulunmamaktadir. Elde edilen
bulguyu destekleyen bir ornege asagida yer verilmistir.

“SB.6.1.2. Kultdrel baglarimizin ve milli degerlerimizin toplumsal birlige etkisini yorumlayabilme

a) Kulttrel baglarimizin ve milli degerlerimizin toplumsal birlige etkisini inceler.

b) Kilttrel baglarimizin ve milli dederlerimizin toplumsal birlige etkisine iliskin edindigi bilgileri
yazili, gorsel veya dijital bir Griine donustarur.

c) Kiltlrel baglarimizin ve milli degerlerimizin toplumsal birlige etkisini ifade eder.”

(Kdltdrel Vatandaglik / Ulusal Vatandaslik / Dijital Vatandaglik)

Tablo 5 Sosyal Bilgiler Dersi Ogretim Programi yedinci sinif 6grenme giktilar ve siireg bilesenlerinde
vatandaslik yaklagsimlar

Vatandaslik Yaklasimlari
Ulusal Vatandaslik
Elestirel Vatandaslik
Politik Vatandaglik
Kilturel Vatandaglik
Sosyal Vatandaslik
Dijital Vatandaslik
Bilimsel Vatandaslik
Ekonomik Vatandaglik
Kiresel Vatandaslik
Aktif Vatandaglik

Vatandaslik Yaklasimlari
Surdurulebilir Vatandaslik
Anayasal Vatandaslik
Mekansal Vatandaslik
Orgiitsel Vatandaslik -
Ekolojik Vatandaglik -
Cok Dilli Vatandaslik -
Turk DUnyasi Vatandaslgi -
Enerji Vatandaslig -
Avrupa Birligi Vatandashgi -
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Tablo 5 degerlendirildiginde Sosyal Bilgiler Dersi Ogretim Programi yedinci sinif 3grenme giktilari
ve sure¢ bilesenlerinde “ulusal” ve “elestirel” vatandaslik yaklagimlarinin belirgin bir sekilde yer
aldigi anlasiimaktadir. Bu yaklasimlari “politik” ve “kdlttrel” vatandaslik takip etmektedir. Bununla
birlikte “sosyal”, “dijital”, bilimsel”, “ekonomik”, “klresel”, “aktif”, “surdurtlebilir” ve “anayasal”
vatandaslik yaklasimlari da programin ogrenme ciktilari ve sure¢ bilesenlerinde temsil
edilmektedir. Ancak sosyal bilgiler dersi yedinci sinif 6grenme ciktilar ve sirec bilesenlerinde
‘mekansal’, “orgutsel”, “ekolojik”, ve ¢ok dilli" vatandaslik yaklagimlari ile “Turk dunyasr’, “enerji”
ve “Avrupa Birligi” vatandash@i yaklasimlarinin bulunmadigr goridlmektedir. Elde edilen bulguyu

destekleyen ornek asagida sunulmaktadir.

"o nou

“SB.7.3.3. Osmanli kdltur ve medeniyet unsurlarina iliskin olusturdugu drtnu paylasabilme
a) Osmanl kiltir ve medeniyet unsurlarinin temel ozelliklerine iliskin kanitlara dayanarak
gikarim yapar.

b) Osmanli kltlir ve medeniyet unsurlarinin temel 6zelliklerine iliskin kanitlardaki bilgilerden
hareketle gortusund yansitan urtn olusturur.”

(Elestirel Vatandaslik / Ulusal Vatandaslik / Kiltirel Vatandaglik)

Tablo 6 Sosyal Bilgiler Dersi Ogretim Programi vatandaslik yaklagimlari karsilagtirmasi

e E £ & % Vatandaslik £ £ E E %
Vatandaslk Yaklasimlan & & @& @& & Vak| | n » h B a

§ w6 o6 o~ S raxasimarn < 6 © ~N 2
Elestirel Vatandaslik 5 8 8 8 29 Mekansal Vatandaslik 2 3 2 - 7
Kilturel Vatandaglik 3 4 7 4 18 Kdiresel Vatandaglik - 4 - 2 6
Politik Vatandaglik 2 4 3 6 15 Anayasal Vatandaslik T 1 1 1 4
Sosyal Vatandaslik 4 3 2 3 12 Surddrulebilir Vatandaslik -2 1 1 4
Ekonomik Vatandaglik 3 3 4 2 12 Orgitsel Vatandaslik - 1 - 2
Ulusal Vatandaslik 2 - 1 9 12 Turk DUnyas! Vatandashgi - - 1 1
Dijital Vatandaslik 2 3 4 2 11 Cok Dilli Vatandaslik - - - - -
Bilimsel Vatandaslik 1 3 4 2 10 Enerji Vatandashgi - - - - -
Aktif Vatandaglik 2 4 2 1 9  Avrupa Birligi Vatandaslig - - - - -

3 3 3 -

Ekolojik Vatandaglik

Tablo 6, Sosyal Bilgiler Dersi Ogretim Programi'nda tim sinif seviyeleri birlikte ele alindiginda
ogrenme ciktilarl ve sure¢ bilesenlerinde en fazla yer alan vatandaslik yaklagimlarinin sirasiyla
“elestirel”, “kulturel” ve “politik” vatandaslik oldugunu gostermektedir. Programda yer verilen
diger vatandaslik yaklasimlar “sosyal”, “ekonomik”, “ulusal”, “dijital”, “bilimsel”, “aktif”, “ekolojik”,
“‘mekansal’, “kuresel’, “anayasal’, “surdurulebilir’, “orgutsel” vatandaslik ve “Turk dunyasl”
vatandashgidir. “Cok dilli* vatandaslik ile “enerji “ve “Avrupa Birligi" vatandasligi yaklasimlarinin
programin 6grenme ¢iktilari ve surec bilesenlerinde yer almadigi gortlmektedir. Sosyal Bilgiler
Dersi Ogretim Programi'nin besinci sinif diizeyindeki 6grenme ciktilar ve siireg bilesenlerinde

yer alan vatandaslik yaklasimlari agagida sunulmustur.

“SB.5.4.2. Toplum dizenine etkisi bakimindan etkin vatandas olmanin onemine yonelik
¢ikarimda bulunabilme

a) Etkin vatandas olmanin énemine iliskin varsayimda bulunur.

b) Etkin vatandasin sahip olmasi gereken ozellikleri listeler.

c) Etkin olan ve olmayan vatandas ozelliklerini karsilastirir.

¢) Etkin vatandas davranislarinin toplum diizenine etkisine yonelik tahminlerde bulunur.

d) Etkin vatandas olmanin dnemini toplum dizeni agisindan degerlendirir.”

(Aktif Vatandaslik / Sosyal Vatandaslik / Politik Vatandaslik / Elestirel Vatandaslik)

Tablo 7 T.C. inkilap Tarihi ve Ataturkgtiltik Dersi Ogretim Programi sekizinci sinif 6grenme ¢iktilari ve siireg
bilesenlerinde vatandaslik yaklasimlari

Vatandaslik Yaklasimlari
Ulusal Vatandaslik
Elestirel Vatandaslik
Politik Vatandaslik
Ekonomik Vatandaslik

Vatandaslik Yaklasimlari F
3 Surddrdlebilir Vatandaslik -
Ekolojik Vatandaslik -
Anayasal Vatandaslik -
Dijital Vatandaglik -

N o100 =T
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Orglitsel Vatandaslik -
Gok Dilli Vatandaglik -
Turk Dunyasl Vatandaslig -
Enerji Vatandashg! -
Avrupa Birligi Vatandaslig -

Bilimsel Vatandaslik
Kiresel Vatandaslik
Sosyal Vatandaslik
Mekansal Vatandaslik
Aktif Vatandaglik -
Kilturel Vatandaglik -

NN

Tablo 7 dikkate alindiginda T.C. inkilap Tarihi ve Atatiirkculik Dersi Ogretim Programi sekizinci
sinif ogrenme ¢iktilari ve sureg bilesenleri incelendiginde “ulusal” vatandaslik yaklagiminin yogun
bir bicimde ifade edildigi, “elestirel" ve “politik” vatandaslik yaklagimlarinin da vurgulanan
yaklagimlar igerisinde oldugu gorulmektedir. Ayrica “ekonomik”, “bilimsel”, “kiresel” ve “sosyal”
vatandaslik yaklasimlari da 6grenme ciktilar ve surec bilesenlerinde bulunmaktadir. Bununla
birlikte “mekansal”, “aktif”, “kdlturel”, “strdurulebilir’, “ekolojik”, “anayasal”, “dijital”, “orgltsel” ve
‘cok dilli" vatandaslik yaklasimlari ile “Ttrk dunyasi’, “enerji” ve “Avrupa Birligi” vatandasligi
yaklasimlarinin hi¢bir 6grenme giktisi ve sureg bilesenlerinde bulunmadigr belirlenmistir. Elde

edilen bulguyu destekleyen ornek asagida sunulmaktadir.

“ITA.8.1.1. Mustafa Kemal'in dogdugu dénemde Osmanli Devleti'nin icinde bulundugu siyasi,
sosyal ve ekonomik durumu neden ve sonuglariyla yorumlayabilme

a) Mustafa Kemal'in dogdugu dénemde Osmanli Devleti'nin iginde bulundudu siyasi, sosyal
ve ekonomik duruma iliskin kosullari inceler.

b) Mustafa Kemal'in dogdugu donemde Osmanli Devleti'nin iginde bulundugu siyasi, sosyal
ve ekonomik durumu kendi cimleleriyle yeniden ifade eder.”

(Ulusal Vatandaslik / Sosyal Vatandaslik / Ekonomik Vatandaslik / Politik Vatandaslik)

Tablo 8 insan Haklari, Vatandaslik ve Demokrasi, Sosyal Bilgiler, T.C. inkilap Tarihi ve Atatiirkgulik Dersi
Ogretim Programlarinda vatandaslik yaklasimlari

Insan Insan
Haklar, T.C. Inkilap Haklar, T.C. Inkilap
Xzﬁl;;?ﬁl!;l Vatandaslk gﬁ;?@: Tarihi ve ¥2La|§;f§||étl Vatandaslik gﬁ;?@l Tarihi ve
ve Ataturkgulik ve Ataturkgulik
Demokrasi Demokrasi
Elestirel 2 29 8 Ekolojik - 9 -
Vatandaslik Vatandaslik
Ulusal 2 12 13 Kiresel - 6 2
Vatandaslik Vatandaslk
Politik 3 15 5 Mekansal - 7 -
Vatandaslik Vatandaslk
Kulttrel - 18 - Surddrdlebilir 1 4 -
Vatandaslik Vatandaslk
Bilimsel 2 10 2 Orgitsel 2 2 -
Vatandaslik Vatandaslik
Sosyal 1 12 1 Turk Dinyasl - 1 -
Vatandaslik Vatandashg!
Ekonomik - 12 2 Cok Dilli - - -
Vatandaslik Vatandaslik
Dijital 1 11 1 Enerji - - -
Vatandaslik Vatandashg!
Anayasal 6 4 - Avrupa Birligi - - -
Vatandaslik Vatandashg!
Aktif 4 9 -
Vatandaslik

Tablo 8 incelendiginde insan haklari, vatandaslik ve demokrasi, sosyal bilgiler ve T.C. inkilap
tarihi ve Ataturkgultk derslerinin ogretim programlari birlikte degerlendirildiginde programlarin
ogrenme ciktilari ve sureg bilesenlerinde “elestirel” ve “politik” vatandaslik yaklagimlarinin yogun
olarak ifade edildigi dikkat cekmektedir. Bunlarn “politik”, “kulttrel”, “aktif”, “ulusal” ve “anayasal”
vatandaslik yaklagimlar takip etmektedir. Programlarda ayrica “sosyal’, “bilimsel”, “dijital’,
‘ekonomik”, “ekolojik’, “mekansal”, kuresel”, “surdurulebilir’, “orgutsel” vatandaslk ve “Turk
dinyas!” vatandashgi yaklasimlarina da ulasiimistir. “Cok dilli” vatandaslik ile “enerji” ve “Avrupa

Birligi” vatandashgr yaklasimlarina U¢ programda da yer verilmedigi gorulmektedir. Ayrica



ODUSOBIAD 2286

‘kltdrel”, "ekonomik”, “ekolojik’, “mekansal’, “kiresel” vatandaslik ile “Turk dtinyas” vatandaslhgi
yaklasimlarina yalnizca Sosyal Bilgiler Dersi Ogretim Programi’'nda yer verildigi, diger ogretim
programlarinda bu vatandaslik yaklasimlarinin bulunmadigi tespit edilmistir.

Sonug ve oneriler

Bu calismada vatandaslik egitiminin gerceklestirildigi dersler olan insan haklari, vatandaslik ve
demokrasi, sosyal bilgiler, T.C. inkilap tarihi ve Ataturkculik derslerinin 2024 0ogretim
programlarinda yer alan ogrenme c¢iktilari ve slrec bilesenleri vatandaslik yaklasimlar
baglaminda incelenmistir. inceleme sonucunda vatandaslik yaklagimlari doérdincu siniflarda
okutulan insan haklar, yurttaslik ve demokrasi dersinde 24, sekizinci siniflarda okutulan T.C.
inkilap tarihi ve Ataturkguluk dersinde 33 yerde tespit edilmistir. Ayrica sosyal bilgiler dersinin
dorduncu sinif seviyesinde 26, besinci sinif seviyesinde 44, altinci sinif seviyesinde 41 ve yedinci
sinif seviyesinde 42 yerde ulasiimistir. Ogretim programlari arasinda 6grenme giktilari ve sireg
bilesenlerinde vatandaslk yaklasimlarini icerme bakimindan Sosyal Bilgiler Dersi Ogretim
Programi’nin 6ne ¢iktigi goriilmektedir. Sosyal Bilgiler Dersi Ogretim Programi ayni zamanda en
fazla vatandaslik yaklagimi gesidini igeren 6gretim programi olmustur. insan haklari, vatandaslik
ve demokrasi dersinde 10, T.C. inkilap tarihi ve Ataturkculik dersinde 7 adet vatandaslk
yaklagimina yer verilirken sosyal bilgiler dersinde vatandaslik yaklagimlarindan 15 tanesi yer
almistir. insan haklari, vatandaslik ve demokrasi dersinin daha gok temel vatandaslik bilgilerini,
T.C. inkilap tarihi ve Ataturkguluk dersinin daha ¢ok tarih konularini, sosyal bilgiler dersinin ise
cok disiplinli bir yapr ile vatandaslik ile ilgili bilgileri icermesi bu duruma neden olmus olabilir.
Bununla birlikte sosyal bilgiler dersine duyulan ihtiyag, ortaya ¢ikisi ve gunimuze kadar gegirdigi
slregler, sosyal bilgilerin dogasinin vatandaslik egitimi oldugunu gostermektedir (Tay, 2023).
Nitekim yurttaslik yeterliligini desteklemek (National Council for the Social Studies (NCSS),
1994), vatandaslik becerilerini gelistirmek (Savage ve Armstrong, 1996) ve vatandaslik egitimi
amaciyla (Barr vd., 1978) sosyal bilimler ve beseri bilimlerin butinlesmesinden olusan sosyal
bilgiler dersi, vatandaslik yaklagimlarini dogasi gereg@i barindirmak zorundadir. Bu nedenle diger
ogretim programlarinda da bulunan anayasal, ulusal, politik gibi vatandaslik yaklasimlarinin yani
sira Sosyal Bilgiler Dersi Ogretim Programinda ekolojik, kiiltlrel, mekansal gibi vatandaslik
yaklagimlarinin da yer aldigi gorulebilir.

Arastirmadan elde edilen bulgulara gére insan Haklari, Vatandaslik ve Demokrasi Dersi Ogretim
Programi'nin 6grenme ciktilar ve sure¢ bilesenlerinde en fazla anayasal, aktif ve politik
vatandaslik yaklasimlarina deginilmistir. 2024 6gretim programinin 6zel amaglarindan 4 tanesi
vatandaslik ve etkin vatandaslik konusunda, g gocuk ve haklariile ilgilidir (Donmez, 2025). Ayni
zamanda program ile insani taniyan, Ulkesine ve dunyaya katkida bulunabilme potansiyelinin
farkinda olan, temel hak ve ozgurltklerini bilen, cocuk haklari ve insan haklari konusunda
farkindalik sahibi, birlikte yasama sorumluluguna sahip, demokratik katihm konusunda istekli,
etkin vatandaslik bilincine sahip bireyler yetistirilmesi ongorilmektedir (MEB, 2024). Temel hak
ve Ozgurluklerini bilmenin anayasal vatandaslik ile, etkin vatandaslik bilincine sahip olmanin aktif
vatandaslik ile, demokratik katihm konusunda istekli olmanin politik vatandaslik ile orttisttgu
ifade edilebilir. Nitekim programin 6grenme ciktilari ve sureg bilesenlerinde en ¢ok yer bulan
anayasal vatandaslik her bireyin esit temsil, yasama, temel hak ve 6zgurluklerden yararlanma
bilincini ifade etmektedir (Mengtig, 2021). Ornegin “IHVD.4.1.3. insan olmanin getirdigi temel hak
ve Ozgurlukleri yorumlayabilme” 6grenme c¢iktisinin temel hak ve 6zgurltkleri icermesi onun
anayasal vatandasli§l kazandirma amacinda oldugunu gostermektedir. Programda en ¢ok yer
alan ikinci vatandaslik yaklasimi aktif vatandasliktir. Aktif vatandasin baslica ozellikleri arasinda
sosyal adaleti gozeterek esitlikgi politikalar desteklemek, farkliliklara hosgort ile bakabilmek ve
toplumun refahi lehine diizenlenen etkinliklere gondilli olarak katilmak yer almaktadir (Council
of Europe, 2004). “IHVD.4.3.2. Etkin vatandas olmanin gerektirdigi sorumluluklar belirleyebilme”
ogrenme ¢giktisi programin aktif vatandaslar yetistirme hedefine isaret etmektedir. Ogrenme
ciktisinin 6grenme-0gretme uygulamalarinda ifade edilen suyu israf etmeme, dogal ve tarihi
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varliklari koruma, gevreyi temiz tutma, sorumluluklarini yerine getirme, vergi verme, oy kullanma
gibi ozelliklerin aktif vatandasin ozelliklerinden oldugu gorilmektedir. Politik vatandaslik,
programda en ¢ok ifade edilen vatandaslik yaklasimlari arasinda Uglncu sirada yer almistir.
Siyasal sistem ve yapilara iligkin bilgi, beceri ve degerleri iceren politik vatandashgin (Arikan ve
Ersoz, 2023) ogretim programinda “IHVD.4.4.3. Segcme ve secilme hakki konusunda fikir
dretebilme” 6grenme ciktisi ile kazandirlmaya galisildigi anlasiimaktadir.

Sosyal Bilgiler Dersi Ogretim Programi’nin 6grenme ¢iktilarinda yer alan vatandaglik yaklagimlari
incelendiginde elestirel, kulturel ve politik vatandashgin tum sinif seviyelerinde yogun olarak
ifade edildigi gortlmektedir. Bununla birlikte dordinct sinif seviyesinde sosyal, besinci sinif
seviyesinde aktif, altinci sinif seviyesinde ekonomik, bilimsel, dijital ve yedinci sinif seviyesinde
ulusal vatandaslik yaklasimina siklikla yer verilmistir. Bu durum sosyal bilgilerin bireylere kilturel
ve tarihsel bilincin agilanmasinda, elestirel ve analitik disinme becerilerinin gelistirimesinde ve
toplumsal uyum ve dayanismanin saglanmasinda 6ncu ders konumunda olmasi (Diktas vd.,
2025) ile agiklanabilir. Programda yer verilen “SB.7.6.3. Toplumsal hayatta karsilasabilecegi bir
probleme yonelik bilimsel sorgulama yapabilme” 6grenme c¢iktisinin sosyal bilgiler dersi ile
bireylere kazandirilmak istenen elestirel ve analitik dustinme becerilerini, toplumsal uyum ve
dayanismayi desteklemeye hizmet ettigi sOylenebilir. Bir baska ifade ile bu 6grenme ¢iktisinda
elestirel, sosyal, bilimsel ve aktif vatandaslik bilincinin ogrencilere kazandirimaya calisildig
belirtilebilir. Benzer sekilde “SB.4.3.3. Yakin gevresindeki ortak miras 6gelerini tanimanin dnemini
yorumlayabilme” 6grenme c¢iktisinin da ogrencilere kilturel ve tarihsel biling asilayarak onlarin
kiltrel vatandaslar olarak yetismesini hedefledigi gorilebilir. 2024 Sosyal Bilgiler Dersi Ogretim
Programi ve 5. sinif sosyal bilgiler ders kitaplarinin vatandaslik ve kimlik egitimi kapsaminda
incelendigi bir galismada da ulusal kimlik, tarihsel sureklilik ve kulttrel miras vurgularinin, hak ve
sorumluluk bilinci ile elestirel diisinmenin 6n plana ¢iktigi sonucuna ulasiimistir (Ontas vd.,,
2025). So6z konusu galigmada ulagllan sonuglarin bu ¢alismada ulasilanlara benzer oldugu
anlasiimaktadir.

Sosyal Bilgiler Dersi Ogretim Programi’nin 6grenme ¢iktilari ve siireg bilesenlerinde en fazla yer
alan Ug vatandaslik yaklasimini takip eden sosyal, ekonomik, dijital, bilimsel, ekolojik, mekansal
vatandaslik yaklasimlari, yukarida da ifade edildigi gibi sosyal bilgiler dersinin ¢ok disiplinli
yapisindan kaynaklaniyor olabilir. Hayat Bilgisi Dersi Ogretim Programinin vatandaslik
yaklagimlari baglaminda incelenmesi neticesinde de sosyal, bilimsel, ekolojik, dijital vatandaslik
yaklasimlarinin programda siklikla ifade edildigi gordlmustur (Akyurek Tay, 2024). Sosyal Bilgiler
Dersi Ogretim Programi ile yiritilen bu galismada da benzer vatandaslik yaklasimlarina
ulasilmis olmasi, sosyal bilgiler dersinin hayat bilgisi dersinin devami niteligi tagimasi ve her iki
dersin de gok disiplini olmasinin gostergeleri olabilir. Ornek verilecek olursa s6z konusu
vatandaslik yaklasimlarindan biri olan ekonomik vatandaslik, bireylerin ekonomik kararlarinda
etkin olmalar ve toplumun refahina katki saglamalari anlamina gelmektedir (Adalar, 2023).
“SB.6.5.1. Ulkemizin kaynaklari ile ekonomik faaliyetler arasindaki iligkiyi ¢ozimleyebilme”
ogrenme ciktisinin ekonomik vatandaslik yeterliliklerini destekledigi ve sosyal bilgiler dersinin
ekonomi biliminden de beslendigi gortlmektedir. Diger ogretim programlarindan farkli olarak
Sosyal Bilgiler Dersi Ogretim Programi'nda yer verilen bir diger vatandaslik yaklasimi ekolojik
vatandaslk olmustur. Ogretim programi incelendiginde “SB.5.5.1. Kaynaklari verimli
kullanmanin doga ve insanlar Uzerindeki etkisini yorumlayabilme” 6grenme ¢iktisi ekolojik
vatandaslik ile iligkilendirilmistir. Nitekim ekolojik vatandaslik surdurdlebilir bir toplum, bilingli bir
ekolojik yasam icin vatandaslarin rolleri ile sorumluluklarini tanimlamakta ve enerji tasarrufu
saglama, suyu ekonomik kullanma, ¢opleri geri dontstme kazandirma gibi davranislar ekolojik
vatandasin davraniglari olarak gosterilmektedir (Karatekin vd., 2019; Saiz, 2005). Bahsi gegen
ogrenme ciktisinin 6grenme-0gretme uygulamalarindaki “vatanseverlik degeri vurgulanarak
ogrencilerin  kaynaklara sahip c¢ikmanin, kaynaklar bilingli ve surdurdlebilir bir sekilde
kullanmanin onemini fark etmeleri” ifadelerinden ekolojik vatandas davranislarinin betimlendigi
anlasiimaktadir.
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T.C. Inkilap Tarihi ve Atatirkgulik Dersi Ogretim Programinin 6grenme ciktilar ve sireg
bilesenleri incelendiginde ulusal vatandaslik yaklasiminin yodun bir bigimde ifade edildigi
gorulmustur. Ulusal vatandaslik, genellikle ayni Ulkede yasayan, aralarinda dil, duygu, tarih, Glka,
gelenek ve gorenek gibi gesitli baglar olan insanlarin devletlerine hukuki ve siyasi baglarla bagli
oldugu ve birtakim haklari ve sorumluluklari oldugu bir yaklasima isaret etmektedir (Kagar,
2023). Nitekim T.C. inkilap Tarihi ve Atatrkgiliik Dersi Ogretim Programi'nin 6zel amaglarinda,
ogrencilere gegmis, buguin ve geleceg@e yonelik bilgi kazandirmanin yani sira milli degerlere 6zgu
clkarimlar yaptirarak ulusal vatandaslik bilincine sahip bireyler yetistirme hedefinin on plana
¢iktigr gordlmektedir (MEB, 2024). Bu noktada birey, toplum ve devlet iligkisini ortaya koyan,
ogrencilere ortak tarih ve duygulari hatirlatarak milli kimligin olusumuna katki saglayan T.C.
inkilap tarihi ve Ataturkculuk dersinin ulusal vatandaslik egitimini gerceklestirdigi belirtilebilir.
Calismada ©ne c¢ikan bulgulardan biri, T.C. inkilap Tarihi ve Atatirkculik Dersi Ogretim
Programi’'nda ulusal vatandasliga yapilan guglt vurgu Uzerinden yorumlanabilecek gelenekselci
bir egilimin varhigidir. S6z konusu gelenekselci egilim, sosyal bilgiler ile insan haklari, vatandagslik
ve demokrasi derslerinin 0gretim programlarinda daha sinirli bir bigimde yansitiimaktadir.
Ogretim programlarinda ortaya cikan bu ikilemin bir yandan farkli vatandaslik yaklasimlarini
bulusturdugu igin zenginlik, diger yandan yaklagsimlar arasindaki uyumsuzluk nedeniyle gerilim
olusturabilecegi soylenebilir.

insan haklar, vatandaslik ve demokrasi, sosyal bilgiler, T.C. inkilap tarihi ve Atatlrkgulik
derslerinin ogretim programlarindaki 6grenme c¢iktilari ve sure¢ bilesenlerinde vatandaslik
yaklagimlari bir arada degerlendirildiginde “elestirel”, “politik” ve “ulusal” vatandaslk
yaklagimlarinin on plana ¢iktigi ancak enerji vatandashgi, Avrupa Birligi vatandashgi ve ¢ok dilli
vatandaslik yaklagimlarinin ise vurgulanmadigi belirlenmistir. Her ¢ ogretim programinda
bulunmayan enerji vatandashgi, 2030 surdurulebilir kalkinma amaglarindaki “iklim eylemi” ve
“erigilebilir ve temiz enerji” hedefleriyle birlikte ele alindiginda, bu hedeflerin gerceklestiriimesinde
potansiyel problemler dogurabilecedi soylenilebilir. Ayrica, Avrupa Birligi vatandashgi ve ¢ok dilli
vatandaslik yaklasimlarinin 6gretim programlarinda yer almamasi, ogrencilerin bu becerileri
kazanamamasi sonucunu dogurabileceginden, ilerleyen donemlerde Turkiye'nin Avrupa Birligi
uyum sureci tzerinde olumsuz etkiler yaratabilir.

Bu arastirmada insan haklari, vatandaslik ve demokrasi, sosyal bilgiler, T.C. inkilap tarihi ve
Ataturkeuluk derslerinin 6gretim programlarindaki 6grenme ciktilari ve sureg bilesenlerinde yer
alan vatandaslik yaklagimlari incelenmistir. Sonraki ¢alismalarda 6gretim programlarinda yer
alan 6grenme-0gretme yasantilari da benzer yaklasimla ele alinabilir.

Bu arastirma insan haklari, vatandaslik ve demokrasi, sosyal bilgiler, T.C. inkilap tarihi ve
Ataturkculuk dersleri ile sinirlandiriimistir. Gelecek arastirmalarda ilkogretim ve ortadogretim
duzeyinde vatandaslik egitiminin gerceklestirildigi diger derslerin 0gretim programlari da
vatandaslik yaklagimlari baglaminda degerlendirilebilir.

Calismadan elde edilen sonuglar insan haklari, vatandaslik ve demokrasi, sosyal bilgiler, T.C.
inkilap tarihi ve Ataturkguluk derslerinin 6gretim programlarindaki 6grenme ciktilari ve streg
bilesenlerinde enerji vatandashdi, Avrupa Birligi vatandashg ve cok dilli vatandaslik
yaklasimlarinin bulunmadigini, Turk dinyasi vatandashginin ise yalnizca sosyal bilgiler dersi
ogretim programinda altinci sinif seviyesindeki bir 6grenme ¢iktisinda yer aldigini ortaya
koymustur. S0z konusu vatandagslik yaklasimlarinin  gelecekte hazirlanacak oOgretim
programlarina dahil edilmesi onerilebilir.

Yazar katki oranlari

Calismaya 1. Yazar: %25, 2. Yazar: %25, 3. Yazar: %25 ve 4. Yazar. %25 oraninda katki
saglamistir.
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Cikar ¢catismasi beyani

“Vatandaslik egitimi:  Ogretim  programlarinin  vatandaslik yaklasimlari  baglaminda
degerlendiriimesi” baslikli makalemizin herhangi bir kurum, kurulus, kisi ile mali ¢ikar gatismasi
yoktur. Yazarlar arasinda da herhangi bir ¢ikar catismasi bulunmamaktadir.
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