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Abstract

Purpose: The aim of this research is to evaluate the relationship between Turkish origin students' intercultural sensitivity and
their attitudes towards foreign language learning.

Design/Methodology/Approach: The research adopted a correlational research method. The participants of the study were
509 Turkish origin students studying at state universities in Azerbaijan, Kazakhstan, Kyrgyzstan and Uzbekistan. Data were
collected using Intercultural Sensitivity Scale and the Attitudes Towards Foreign Language Learning Scale. The collected data
were analyzed using the SPSS 26.0 statistical package program.

Findings: Based on the analyses conducted using the SPSS 26.0 statistical package program, it was identified that age and
nationality were determinant demographic variables for the total scores of intercultural sensitivity, whereas gender, age,
nationality, and the number of foreign languages known were determinant demographic variables for attitudes toward foreign
language learning. The study found that as the levels of intercultural sensitivity increased, the attitudes towards foreign
language learning developed positively, and the predictor that most influenced attitudes towards foreign language learning
was “respect for cultural differences”.

Highlights: Given the influence of intercultural sensitivity on language learning attitudes and, consequently, on individual
motivation, it is crucial to re-examine the resources and methodologies required for its enhancement. Accordingly, intercultural
education programs may be designed to foster and strengthen the intercultural sensitivity of students of Turkish origin.

0z
Calismanin amaci: Bu arastirmanin amaci, Turk soylu 6grencilerin kiltirlerarasi duyarliliklari ile yabanci dil 6§renmeye yonelik
tutumlari arasindaki iligkiyi degerlendirmektir.

Materyal ve Yéntem: Arastirmada korelasyonel arastirma yontemi benimsenmistir. Katilimcilar, Azerbaycan, Kazakistan,
Kirgizistan ve Ozbekistan’daki devlet tiniversitelerinde égrenim géren toplam 509 Tiirk soylu 6grenciden olusmaktadir. Veriler,
Kiiltiirlerarasi Duyarlilik Olcedi ve Yabanci Dil Odrenmeye Yénelik Tutum Olgedi araciligiyla toplanmistir. Elde edilen veriler, SPSS
26.0 istatistik paket programinda analiz edilmistir.

Bulgular: SPSS 26.0 istatistik paket programinda yapilan analizler sonucunda kiilttrlerarasi duyarlilik toplam puanlari igin yas
ve uyrugun; yabanci dil 6grenmeye yonelik tutumlar igin cinsiyet, yas, uyruk ve bilinen yabanci dil sayisinin belirleyici
demografik degiskenler oldugu tespit edilmistir. Arastirmada kultiirlerarasi duyarlilik diizeyi arttikga yabanci dil 6grenmeye
yonelik tutumlarin olumlu yénde gelistigi, yabanci dil 6grenmeye yonelik tutumu en fazla etkileyen yordayicinin ise “kilturel
farkliliklara sayg1” oldugu belirlenmistir.

Onemli Vurgular: Dil 6grenme tutumuna ve dolayisiyla da bireysel motivasyona etkisi disiniildiigiinde kiltiirlerarasi
duyarhligin gelistiriimesi i¢in gereksinim duyulan kaynak ve yontemlerin gozden gegirilmesi blyik dnem tagimaktadir. Bu
dogrultuda, Turk soylu 6grencilerin kilttrlerarasi duyarliligini gelistirmeyi ve giglendirmeyi hedefleyen kultiirlerarasi egitim
programlari tasarlanabilir.

1 Corresponded Author, Ankara Haci Bayram Veli University, Institute of Graduate Education, Department of Teaching Turkish as a Foreign Language, Ankara, Turkiye;
https://orcid.org/0000-0003-0490-9580

2 Gazi University, Gazi Faculty of Education, Department of Turkish Education, Ankara, Tiirkiye; https://orcid.org/0000-0002-8052-1927

Citation/Alinti: Aydin, G., & Temur, N. (2025). The Relationship Between Turkish Origin Students' Intercultural Sensitivity and Foreign Language Learning Attitudes,
Kastamonu Education Journal, 33(4), 873-888. doi: 10.24106/kefdergi.1797584


https://orcid.org/0000-0003-0490-9580
https://orcid.org/0000-0002-8052-1927

874

INTRODUCTION

Globalisation has created a network that makes countries interdependent in many aspects such as communication, transport,
economy, politics, education and has placed great importance on the ability to manage both national and international
encounters/relationships. This ability, which focuses on the quality of contact with different cultures, refers to the ability to
discover differences in interaction styles, world views, perspectives and behaviours, and to reflect these in one's own behaviour.
This process, which Altmayer (2002) calls as learning cultural patterns of interpretation, makes the basis for communication and
cooperation in today's world, where cultural diversity is commonplace, without the problem of adapting to the unusual. Therefore,
the need to acquire abilities that require the restructuring of intercultural consciousness is increasing day by day.

The main function of language is to create a bond between individuals based on communication. Since the level of
communicative competence will be decisive in the formation of this bond, what is included in the scope of communicative
competence is an issue that needs to be taken into consideration. In the views put forward on this subject, communicative
competence is explicitly and implicitly associated with knowledge of form and usage by emphasising its relationship with the social
field. The process that starts with the individual's acquaintance with language exhibits a very comprehensive view that includes
grammatical appropriateness focusing on structure, sociolinguistic appropriateness focusing on sociocultural context, strategic
appropriateness focusing on usage and discourse (Bachman, 1990; Canale & Swain, 1980; Canale, 1983; Hymes, 1972). It is
important to what extent successful communication in intercultural contact situations corresponds to these characteristics. These
characteristics can also be considered as the basic indicators of a state of intercultural awareness that will build intercultural
contact.

Intercultural consciousness goes beyond an understanding of diversity to include a commitment to ethical principles, patience,
tolerance, flexibility and adaptability, and refers primarily to intercultural communicative competence to create a new
understanding that supports the coexistence of cultural groups. Xin (2007) attributes the importance of communicative
competence in today's world to its significance in the gradual globalisation and also points out that it has created a dynamic in
language learning and teaching. This has led to changes in people's attitudes towards language learning in many parts of the world.
In addition, culture, as one of the most important components of the communication process, has created paradigm shifts in
language teaching approaches and it has often been stated by researchers that it should be an important part of planning the
language teaching process (Aydin, 2021; Crawford-Lange & Lange, 1987).

It is stated that language learning improves cognitive and analytical abilities, increases awareness of one's own language and
culture, strengthens global understanding, life skills, communication and relationships (Peri¢ & Radié, 2021). With these
characteristics, knowing a language (or languages) other than one's mother tongue is a symbol of power, equivalent to having
many opportunities in different cultures. According to Kramsch (1998), culture is membership in a discourse community that
shares a common social space, history and dreams. Knowledge of the background of the discourse, extra-linguistic indicators and
social skills enable the language code to be analysed correctly. Thus, interpretation emerges and is constructed from social
interactions (Kaufman, 2004; Nunan, 1992). Aidinlou and Kejal (2012) found that perceiving the sociocultural features of the target
language contributes significantly to learning that language better, deciding where, how and when to use language structures,
and saving learning time. The distance between the source language and the target language can be reduced by strengthening
the cultural background. From this point of view, culture accompanying language learning can be seen as creating meaning and
minimising the loss/distortion of meaning.

“Intercultural communication competence is an umbrella concept that covers intercultural awareness, intercultural sensitivity
and intercultural competence” (Su, 2018, p. 218). Intercultural awareness (cognitive) is the basis for intercultural sensitivity
(emotional), which in turn forms intercultural competence (behavioural). The three of them are closely related but distinct
concepts (Chen, 1997). Emotional enhancement of awareness is a prerequisite for achieving the goal of competence. The focus of
this study is on “intercultural sensitivity”, which is related to emotion. Accordingly, intercultural sensitivity is conceptualised as
“the ability to develop positive emotions of understanding and appreciation that promote appropriate and effective behaviour in
intercultural communication” (Chen, 1997, p. 5). Yuen and Grosman (2009, p. 350) also state that intercultural sensitivity is “the
ability to interact with other cultures and to perceive one's role in another culture”. In summary, intercultural sensitivity is about
“breaking down conscious and unconscious prejudices against cultural differences; it is based on understanding through
recognition, inclusion through trust, and equal opportunity through appreciation” (Aydin, 2020, p. 32).

Bennett (1986) modelled intercultural sensitivity developmentally around two contexts and six orientations as seen in the
Table 1.

Table 1. Developmental intercultural sensitivity model

Denial Defence Minimization Acceptance Adaptation Integration

Ethnocentric Phases Ethnorelativist Phases

Denial: The phase where there is little or no interest in cultural differences, where differences are not even recognised, and isolation is preferred
Defence: The phase where cultural differences are recognised but react negatively to them and conformity to one's own cultural norms is expected

Minimization: The phase in which, although there is a respect for cultural differences, one's own culture is seen as superior and therefore contact with the
‘other’ is kept to a minimum.
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Acceptance: The phase where cultural differences are recognised, validated but not yet equal
Adaptation: The phase where adaptation to intercultural contexts is achieved while maintaining one's own cultural codes

Integration: The phase where being able to interact and cooperate with other cultures seeing one's own culture as of equal value with many other cultures; to
assume roles in different cultures

“Ethnocentrism”, which expresses the first context in the model, consists of phases of denial, defence and minimization.
Individuals in ethnocentric phases place their own culture at the centre of their evaluation of other cultures and make judgements
according to the standards of their own culture. The second context, “ethnorelativism”, consists of the stages of acceptance,
adaptation and integration. Individuals in ethnorelativist phases tend to interact with other cultures and experience their own
culture in other cultural contexts. It is argued that as intercultural experience increases, so does sensitivity and thus intercultural
competence. As can be understood, the model emphasises the creation of a broader understanding of differences and the
construction of universal cultural intercultural consciousness (Aydin, 2020; Bennett, 1986; Hammer et al. 2003).

The components of intercultural sensitivity are listed as (1) self-esteem, (2) self-monitoring, (3) open-mindedness, (4) empathy,
(5) interaction engagement, and (6) avoidance of judgement (Chen, 1997; Chen & Starosta, 2000). Sensitive individuals are
expected to have internalised these components. To the extent that they have internalised them, they may be able to recognise
and understand diversity, put themselves in the shoes of others, develop different perspectives, and have a high level of
communicative competence in an effective context. This is essential for societies changing with the cultural diversity of today's
world to easily overcome ethnocentrism and engaging with other cultures.

Intercultural sensitivity has the potential to positively influence attitudes towards foreign language learning as it contributes
to the creation of shared meanings, interpretations and symbols and to flexibility in the face of a foreign culture. It is therefore
important to consider attitudes when examining the contributions of culture to the highly complex nature of language learning.
Attitudes have emerged as one of the most important emotional variables in explaining language learning outcomes because of
their influence on motivation (Pavlenko, 2005). Often emphasised in psycholinguistics and educational psychology, attitude is “an
individual's evaluative response to a referent or object based on beliefs or opinions” (Gardner, 1985, p. 9). This response
determines preferences and shapes feelings, thoughts and behaviours. Attitudes are shaped by elements such as past experiences,
social, cultural and political realities, language status, expectations, feelings of security, and so on. These elements make it easier
to understand the input and also indicate that there may be changes over time. Positive attitudes can become negative and
negative attitudes can become positive. According to Wenden (1991), attitudes have three components: Firstly, beliefs and
perceptions about objects and situations; secondly, evaluativeness towards liking or disliking objects or situations; and thirdly,
guiding learning behaviours.

Attitudes towards foreign language learning, as an individual factor influencing success and efficiency, have been addressed in
research, particularly in those dimensions that relate the meaning and value that second/foreign language learners attach to
language to the socio-cultural context. Papapavlou (1998, p. 16) reviewed studies on attitudes towards languages and dialects and
found that the studies focused on (a) attitudes towards the foreign language and their effects on learning, (b) attitudes towards
neighbouring languages and their effects on lexical borrowing, (c) attitudes towards particular social groups and the variants they
speak, and (d) attitudes towards particular ethnic groups or minorities and their languages. On the other hand, models of second
language acquisition take into account the nature of attitudes that may explain differences in learning outcomes. Positive attitudes
facilitate access to input to the language acquisition tool, leading to high language proficiency, whereas negative attitudes hinder
input, making second language acquisition difficult with high anxiety (Pavlenko, 2005). Furthermore, Tédor and Dégi (2016) found
that a generally positive attitude towards languages favours interlanguage relations and integrative, dynamic multilingual thinking.

Identifying attitudes is a precursor to identifying strategies and methods to increase achievement and confidence and to meet
expectations. In this way, it is possible to bridge the gap between the learner and the teacher, as well as between the learner and
the content. In this respect, it has become necessary to bring a new interdisciplinary perspective and dimension to cultural studies.
This perspective to be developed will contribute significantly to the formation of basic premises that will shape mental and
psychological language learning processes, such as first attitude and then intercultural sensitivity in second/foreign language
learning. This is why, in recent years, there has been a growing tendency to approach and analyse the subject from different
angles.

Wei (2019) argues that intercultural sensitivity is mainly influenced by individual situations, learning conditions, teaching
materials and intercultural communication experiences. In support of this view, studies have highlighted the relationship between
the subject and various predictors. Olson and Kroeger (2001) found a relationship between intercultural sensitivity and second
language acquisition and experience abroad; Straffon (2003) found a relationship between intercultural sensitivity and length of
attendance at an international school; Roh (2014) found a relationship between intercultural sensitivity and level of multicultural
experience; Aydogan and Akbarov (2014), between intercultural sensitivity and attitudes towards foreign language and foreign
language use; Aydogan and Akbarov (2015), between intercultural sensitivity and foreign language proficiency, verbal ability and
verbal expressiveness; Gen¢ and Boynukara (2017), between intercultural sensitivity and social intelligence; Abasli and Polat
(2019), between intercultural sensitivity and cultural intelligence; Ciloglan and Bardakgi (2019) found a positive relationship
between intercultural sensitivity and language proficiency; Tikiz-Ertiirk et al. (2023) found a positive relationship between
intercultural sensitivity and intercultural competence. Engle and Engle (2004) found that study abroad develops language
acquisition and intercultural sensitivity in similar ways and that there is a close relationship between the development of these
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two key areas. Also, Williams (2005) found that the sensitivity of those who study abroad is significantly higher than that of those
who do not and that exposure is the most important determinant of intercultural communication skills. Erdogan and Okumuslar
(2020) found a negative relationship between intercultural sensitivity and ethnocentrism. In other words, as the level of
intercultural sensitivity increases, ethnocentrism decreases. It is understood that similar results have been found in some studies
that were not conducted using the relational method. For example, Penbek et al. (2012) found that intercultural sensitivity
increased in parallel with the experience of participating in intercultural interactions, Laopongharn and Sercombe (2009) found
that increased intercultural communication competence led to more competent language use, and Meydanlioglu et al. (2015)
found that those who speak a foreign language and interact with different cultures have higher sensitivity; Chen and Hu (2023)
found that experience abroad and grade level influence intercultural sensitivity; Cubukcu (2013) found that foreign language
teacher candidates integrate language teaching objectives with culture teaching and prioritise attitudinal knowledge, tolerance
and sempathy towards others.

On the other hand, there are some studies that consider the attitudes towards language learning in a relational way.
Accordingly, a significant positive relationship has been found between attitudes towards language learning and academic
achievement (Fakeye, 2010; inal et al. 2005), foreign language learning strategies (Jabbari & Golkar, 2014; Saracaloglu & Dinger,
2017), language skill acquisition (Karatay & Kartallioglu, 2016), and learner autonomy (Stgimli & Cinpolat, 2023). While a negative
relationship was found between attitudes towards language learning and motivational barriers (inaléz & Yilmaz, 2023) and success
in using language skills (Karatay et al. 2018), no significant relationship was found with shyness level (Alavinia & Salmasi, 2012).

In general, the relationship between intercultural sensitivity and language learning attitude shows the limitation witnessed in
the literature. However, Alisaari and Kilpi-Jakonen (2022) report that it is possible to positively influence linguistic and non-
linguistic skills, including attitudes and sociolinguistic skills, by teaching intercultural competences. This suggests that a deep
understanding of intercultural sensitivity can improve language learning attitudes. Ahnagari and Zamanian (2014) also reported
that intercultural competence practices can increase positive attitudes towards both source and target cultures and also motivate
learners to improve their language proficiency. On the other hand, the situation of Turkish origin students who came to Turkey
for high school, undergraduate and graduate education for the first time within the scope of the Big Student Project” carried out
by the Ministry of National Education of the Republic of Turkey immediately after the dissolution of the Soviet Union has been the
subject of many studies in various educational contexts, and the importance of providing support for language competence and
cultural identity in guiding their education has been pointed out. In these studies, which are limited to linguistic frameworks such
as linguistic correspondences and vocabulary, comparisons regarding the barriers in language learning processes have come to
the fore. Today, both cultural and educational studies are carried out more intensively through projects and programmes
produced by many institutions and organisations. As a matter of fact, linguistic and cultural belongings are the basis of developing
sensitivity and attitudes towards different cultural contexts. However, the lack of such an evaluation in the related literature on
Turkish origin students is seen as an important deficiency. It is thought that such a study may enable researchers, educators and
policy makers to make purposeful interventions that can affect academic results and social welfare by determining a starting point.
Accordingly, this study, which focuses on the relationship between intercultural sensitivity and language learning attitudes of
Turkish origin students, seeks to answer the following research questions:

1. Does the intercultural sensitivity of Turkish origin students differ according to the demographic variables?

2. Does the attitudes of Turkish origin students towards foreign language learning differ according to the demographic
variables?

3. Is there a significant relationship between Turkish origin students' intercultural sensitivity and their language learning
attitudes?

4. Is there any effect of the Turkish origin students' intercultural sensitivity on their attitudes towards foreign language
learning?

METHOD/MATERIALS

Study Model

In this study, the correlational research method was adopted to investigate the statistical relationship between intercultural
sensitivity and language learning attitudes of Turkish origin students. "Correlational research is conducted either to explain the
relationships between variables or to predict possible outcomes" (Fraenkel et al., 2012, p.332). For this purpose, data are collected
from participants without interfering with the variables and it is accepted that the data reflect the natural relationships and
degrees of relationship between the variables (Bliylkoztiirk et al. 2013; Fraenkel et al. 2012). In this type of research, statistical
techniques such as correlation and regression are used to predict one variable from another.

* After the collapse of the Soviet Union, Turkey signed bilateral agreements with the Turkic republics and related communities to strengthen common historical
and cultural ties. One of the most important projects in the field of education was the Great Student Project, which started in 1992 and continued until 2012.
Thousands of students received higher education in Turkey on scholarships through the project, which aimed to raise a Turkish and pro-Turkish generation and
spread Turkish language and culture.
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Participants

Criterion sampling, one of the purposive sampling techniques, was used to identify the participants for the study. Criterion
sampling is the inclusion of sources that have certain criteria and characteristics to meet the study objectives and can provide the
richest data possible (Yildinm & Simsek, 2013). In this direction, the participants of the study were determined according to the
criteria of having a good command of Turkish, having an undergraduate or postgraduate education in the country of residence,
and being 18 years or older. Demographic information about the participants is shown in Table 2.

Table 2. Distribution of participants according to demographic variables

Variable Group Frequency Percentage (%)
Gender Female 335 65,8
Male 174 34,2
Age 18-22 years 423 83,1
23-26 years 42 8,3
27 years and over 44 8,6
Nationality Azerbaijan 115 22,6
Kazakhstan 173 34
Kyrgyzstan 114 22,4
Uzbekistan 107 21
Level of Education Undergraduate 437 85,9
Postgraduate 72 14,1
Number of foreign languages known Unspecified 86 16,9
1 language 195 38,3
2 languages 175 34,4
3 languages or more 53 10,4
Total 509 100

65.8% of the participants were female, 34.2% were male; 83.1% were aged 18-22, 8.3% were aged 23-26 and 8.6% were aged
27 and over. In terms of nationality, they came from Kazakhstan (34%), Azerbaijan (22.6%), Kyrgyzstan (22.4%) and Uzbekistan
(21%); 85.9% of them had undergraduate education and 14.1% had postgraduate education. Finally, as regards the number of
languages spoken by the participants, they are divided into those who speak 1 language (38.3%), those who speak 2 languages
(34.4%), those who speak 3 languages (10.4%); 16.9% of the participants did not specify the number of languages.

Data Collection

The intercultural sensitivity scale developed by Chen and Starosta (2000) and adapted into Turkish by Kalla-Sult (2014) and
the attitudes towards foreign language learning scale developed by Kog and Yastibas (2022) were used to collect the study data.
Before using the scales, written permission was obtained from the corresponding authors. Then, both scales were transferred to
the online environment and presented to the participants with a link address. Participants who had access to the link were first
informed about the study and, after agreeing to participate voluntarily, responded to the relevant scales.

The Intercultural Sensitivity Scale was developed as a five-point likert scale with 24 items. The scale includes items such as “I
enjoy communicating with people from other cultures”, “l respect the values of people from different cultures”, “I think my culture
is better than other cultures”, and so on. The scale has a minimum score of 24 and a maximum score of 120. A high score indicates
a high level of sensitivity. In addition, 9 items in the scale (2, 4, 7, 9, 12, 15, 18, 20, 22) are reverse scored. According to the
exploratory factor analysis (EFA) results, the scale consists of five sub-dimensions. These dimensions are “interaction engagement”
(7 items), “respect for cultural differences” (6 items), “interaction confidence” (5 items), “interaction enjoyment” (3 items) and
“interaction attentiveness” (3 items). This scale, originally in English, was translated back and forth from English to Turkish and
from Turkish to English in order to minimise losses by consulting experts and to ensure content and face validity. Then, the
Cronbach's alpha reliability coefficient of the whole scale was calculated as .758 (Kiillt-Sull, 2014). In the English version of the
scale, this coefficient was found to be .86, and it was found that the five-factor structure explained 37.3% of the variance (Chen &
Starosta, 2000).

The Attitudes Towards Foreign Language Learning Scale was developed as a 34-item five-point Likert scale. The scale includes
items such as “l enjoy learning a foreign language.”, “I enjoy learning a foreign language.”, “I enjoy reading sources written in a
foreign language.” and so on. The scale has a minimum score of 34 and a maximum score of 170. While a low score indicates a
positive attitudes, a high score indicates a negative attitudes. In addition, 13 items of the scale (7, 8, 9, 10, 11, 14, 14, 17, 24, 28,
30, 31, 32, 33) are reverse scored. The calculated Kaiser-Meyer-Olkin coefficient and the Barlett sphericity test value of the scale
indicated that the scale was suitable for exploratory factor analysis (EFA). According to the EFA results, the scale consisted of five
sub-dimensions. The sub-dimensions of the scale are “emotions towards foreign language learning” (10 items), “negative thoughts
towards foreign language learning” (8 items), “using a foreign language for social media” (6 items), “importance given to learning
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a foreign language” (5 items) and “thoughts towards foreign language lessons” (5 items). The Cronbach's alpha reliability
coefficients of the sub-dimensions of the scale were .883, .867, .889, .804, .749 and .934 for the whole scale. The obtained scale
explains 59.099% of the total variance (Kog¢ & Yastibas, 2022).
In this study, the Cronbach's alpha reliability coefficient was found to be .79 for the Intercultural Sensitivity Scale and .92 for
the Attitudes Towards Foreign Language Learning Scale. This means that the reliability of both scales is high.

Data Analysis

The SPSS 26.0 statistical package was used to analyse the data collected online as part of the study. There were no participants
who gave the same answer to all items in both scales. During the analyses, normality was checked according to the skewness and
kurtosis coefficients for the scales and sub-dimensions. If these values are between *1, the distribution of scores is normal. For
the extreme values of the scale scores, the z-standard value should be calculated and this value should be outside the range of
+3.30 (Tabachnick & Fidell, 2013). As the skewness and kurtosis values for the sub-dimensions “interaction participation” and
“interaction enjoyment” of the intercultural sensitivity scale and the sub-dimension “importance given to foreign language
learning” of the attitudes towards foreign language learning scale were outside the range of +1, the z values of these measures
were calculated. The z-value of 12 participants was found to be outside the *3 range and was not included in the analysis.

Frequency and percentage distributions of demographic variables and descriptive statistics of the scales are presented in the
study. The Pearson correlation method was used for the relationship between the Intercultural Sensitivity Scale and its sub-
dimensions and the Attitudes Towards Foreign Language Learning Scale and its sub-dimensions. It was found that all scores were
continuous and normally distributed, and the number of data (N>30) was large. Turgut and Baykul (2021) state that if the
correlation coefficient is greater than 0.70, there is a high correlation, if it is between 0.40-0.70, there is a medium correlation,
and if it is less than 0.40, there is a weak correlation.

The effect of levels of intercultural sensitivity on attitudes towards foreign language learning was analysed using multiple linear
regression analysis. Tolerance and VIF values were checked for the problem of multicollinearity, which is an important assumption
for this method, and no multicollinearity problem was found. As all scale scores were normally distributed and the number of data
in each group was sufficient (N>30), the independent groups t-test and the one-way analysis of variance (ANOVA) method were
used as parametric methods. The independent groups t-test method is used to compare continuous and normally distributed
measurements of two groups while ANOVA is used to compare more than two groups (Pallant, 2007). The LSD multiple comparison
method was used for significant differences as a result of ANOVA and comparisons were made at the p<.05 significance level for
statistical analyses.

Table 3. Descriptive statistics relating to the scales scores

Scales Scale Sub-dimensions Lowest Highest Mean sd Skewness Kurtosis
Interaction engagement 16 35 25,87 3,09 -0,119 0,503
Respect for cultural differences 13 30 23,61 3,29 -0,195 -0,227
Intercultural Interaction confidence 7 25 18,53 3,13 -0,247 0,249
Sensitivity Scale Interaction enjoyment 7 15 12,57 1,70 -0,42 -0,075
Interaction attentiveness 4 15 10,51 1,73 -0,147 0,445
Total sensitivity 65 118 91,08 8,96 -0,061 0,141
Emotions 10 40 22,57 5,80 0,242 -0,132
Attitudes Negative thoughts 8 33 14,07 4,69 0,92 0,835
Towards Foreign Social media 6 28 13,50 4,11 0,221 -0,039

Language Importance given 5 18 8,53 2,78 0,674 0,14

Learning Scale Thoughts about lessons 5 23 10,88 3,11 0,137 -0,092
Total attitudes 34 120 69,56 16,34 0,177 -0,342

The total and sub-dimenions scores for the scales used were obtained by summing the items. The total score of the
Intercultural Sensitivity Scale ranged from 65 to 118 and the mean score was 91.08. The mean scores for the sub-dimensions of
the same scale were obtained as “interaction engagement” (X=25.37), “respect for cultural differences” (X=23.61), “interaction
confidence” (X=18.53), “interaction enjoyment” (X=12.57) and “interaction attentiveness” (X=10.51). The total score of the
Attitudes Towards Foreign Language Learning Scale ranged from 34 to 120 and the mean score was 69.56. The means for the sub-
dimensions of the same scale were obtained as “emotions towards foreign language learning” (X=22.57), “negative thoughts
towards foreign language learning" (X=14.07), “using a foreign language for social media” (X=13.50), “thoughts towards foreign
language lessons” (X=10.88) and “importance given to learning a foreign language” (X=8.53). As the skewness and kurtosis values
for both scales and sub-dimensions are between %1, the distribution of the scores is normal.

FINDINGS

Firstly, the relationship between intercultural sensitivity and attitudes towards foreign language learning of Turkish origin
students and demographic variables was examined. The findings regarding the comparison of Intercultural Sensitivity Scale scores
according to demographic variables are given in Table 4.
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Table 4. Comparison of intercultural sensitivity scale scores according to demographic variables

Respect cult.

Int. eng. . Int. conf. Int. enjoy. Int. attent. Total sens.
Variable Group N dif.
Xisd Xisd Xisd Xisd Xisd Xisd
Female 335 25,9+3,1 23,9+3,1 18,4+3,1 12,6%1,7 10,4+1,7 91,3+8,6
Gender Male 174 25,8+3,2 23,143,5 18,7+3,1 12,5+1,7 10,7+1,8 90,749,7
t 0,537 2,708 -1,136 0,813 -1,373 0,664
p 0,592 0,007* 0,256 0,416 0,17 0,507
18-22 years old (a) 149 25,643,1 23,343,2 18,3+3,1 12,5+1,7 10,4+1,7 90,248,8
23-26 years old (b) 26,4+2,6 24%3,6 19,1+2,6 12,8+1,5 10,7+1,9 9348,3
Age 27 years and over (c) 151 27,6%2,6 25,742,9 20,243 13,3+1,3 11,242,1 97,9+7,7
Test statistic 8,486 10,805 7,893 5,274 4,887 16,973
p ,000* ,000* ,000* 0,005* 0,008* ,000*
Difference** c>a c>a,b c>a c>a c>a c>b>a
Azerbaijan (a) 115 26,9+2,7 25,3+2,8 19434 12,9+1,6 11,1+1,9 95,2485
Kazakhstan (b) 173 25,443 22,6%3,5 18,743 12,4+1,8 10,3+1,6 89,448,8
Kyrgyzstan (c) 114 25,7+3,2 23,6%2,6 17,7+3,4 12,4+1,6 10,2+1,6 89,7+8,3
Nationality Uzbekistan (d) 107 25,743,4 23,313,4 18,6+2,7 12,741,7 10,6+1,7 91+9,1
F 5,598 17,023 3,491 3,207 6,708 11,853
p 0,001* ,000%* 0,016* 0,023* ,000* ,000*
Difference** a>b,c,d a>b,c,d; c>b a,b,d>c a>b,c a>b,c,d a>b,c,d
Undergraduate 437 25,8+3,1 23,613,3 18,5+3,1 12,6+1,7 10,4+1,7 90,949
Level of Graduate 72 26,243,3 23,613,3 18,8+3,2 12,4415 11,141,8 92,2489
Education t -0,912 -0,089 -0,77 0,664 -3,21 -1,107
p 0,362 0,929 0,442 0,507 0,001* 0,269
Unspecified (a) 79 25,5+3 23,6%3,5 17,9+3,3 12,6+1,8 10,6+1,8 90,249,7
1 language (b) 97 25,8+3,1 23,8+3,1 18,3+3,1 12,7+1,6 10,6%1,7 91,2+8,6
Num_bEf of 2 languages (c) 76 25,9+3,1 23,4434 18,7+3,1 12,4+1,7 10,3+1,7 90,79
f:r:?f:ges 3 languages and over (d) 48 26,643, 23,5434 19,842,8 12,8+1,9 10,916 93,6+8,6
Known F 1,393 0,393 4,88 1,077 1,974 1,856
p 0,244 0,758 0,002* 0,358 0,117 0,136
Difference** d>a,b,c; c>a

*p<.05; **LSD multiple comparison; X=Average; sd=standard deviation

According to the gender of the participants, a significant difference was obtained only between the scores of the “respect for
cultural differences” sub-dimension of intercultural sensitivity, and the “respect for cultural differences” sub-dimension average
of the women was higher than that of the men (p<.05).

A statistically significant difference was found between the total intercultural sensitivity scores and all sub-dimension scores
according to the age of the participants (p>.05). Accordingly, the mean scores of the participants aged 27 years and above for the
sub-dimensions of “interaction engagement”, “interaction confidence”, “interaction enjoyment” and “interaction attentiveness”
were higher than those of the participants aged 18-22 years. In addition, the mean scores of participants aged 27 and over on
“respect for cultural differences” are higher than those of participants aged 18-22 and 23-26. Finally, the total mean score for
intercultural sensitivity of the participants aged 27 years and over was higher than that of the participants aged 23-26 years and
18-22 years, and the total mean score of the participants aged 23-26 years was higher than that of the participants aged 18-22

years.

There was a statistically significant difference between the total intercultural sensitivity scores and all sub-dimension scores
according to the nationality of the participants (p>.05). For all ANOVA results, the source of the difference was compared with LSD
post hoc method. The mean of “interaction engagement”, “respect for cultural differences”, “interaction attentiveness” sub-
dimensions and total sensitivity score of the participants from Azerbaijan is higher than all participants from other nationalities.
In addition, the mean score of “respect for cultural differences” of Kyrgyzstan national participants was higher than Kazakhstan
national participants. The mean score of “interaction confidence” of Kyrgyzstan national participants is lower than all participants
of other nationalities. The mean score of “interaction enjoyment” of the participants from Azerbaijan was higher than the
participants from Kazakhstan and Kyrgyzstan.

According to the education level of the participants, there is a significant difference only between the “interaction
attentiveness” sub-dimension scores (p<.05) and the mean score of the “interaction attentiveness” sub-dimension of the
participants at the graduate level was higher than the participants at the undergraduate level.

According to the number of foreign languages learnt, there is a significant difference only between the “interaction confidence”
sub-dimension scores (p<.05). The mean score of the participants who know 3 or more languages is higher than the participants

| Kastamonu Education Journal, 2025, Vol. 33, No. 4|



880

who know 2 languages, 1 language and the participants who do not specify; the mean score of the participants who know 2
languages is higher than the participants who do not specify.

The findings regarding the comparison of Attitudes Towards Foreign Language Learning Scale scores according to demographic
variables are given in Table 5.

Table 5. Comparison of attitudes scores towards foreign language learning scale according to demographic variables

. Negative . . Attention Thoughts Total
Variable Group N Emotions thoughts Social media given about lessons attitudes
Xisd Xisd Xisd Xisd Xisd Xisd
Female 161 22,345,6 13,7+4,4 13,3#4,1 8,3+2,6 10,6+3,1 68,3+15,4
Gender Male 139 23,146,2 14,8+5,1 13,8+4,2 943 11,4+43,2 72+17,8
t -1,52 -2,476 -1,209 -2,47 -2,674 -2,486
p 0,129 0,014* 0,227 0,014* 0,008* 0,013*
18-22 years old (a) 149 2345,6 14,4+4,7 13,7+4 8,7+2,8 11,243 71+15,9
23-26 years old (b) 20,846,1 13,6+4,6 12,7+#3,8 843,3 10,143,2 65,3+17,3
Age 27 years and over (c) 151 2046,8 11,8+4,1 12,2447 7,342,1 8,842,9 60+16,3
Test statistic 7,646 6,576 3,546 6,193 13,833 10,949
p 0,001* 0,002* 0,03* 0,002* 0* 0*
Difference** a>b,c a>c a>c a>c a>b>c a>b,c
Azerbaijan (a) 115 22,846,6 12,1439 13,3+4,4 7,942,6 10,3+3,5 66,2+17,5
Kazakhstan (b) 173 22,8+5,5 14,7+4,7 13,8+3,8 8,8+2,8 11,7£2,9 71,9+15,8
Kyrgyzstan (c) 114 23,4455 14,8+4,4 14+4,3 9+2,6 10,8+2,8 72+15,5
Nationality Uzbekistan (d) 107 21,1454 14,4+5,2 12,744 8,3+2,9 10,343 66,8116
F 3,419 9,769 2,428 4,532 7,615 4,751
p 0,017* 0* 0,065 0,004* 0* 0,003*
Difference** a,b,c>d a<b,c,d b,c>a; c>d b>a,c,d b,c>a,d
Graduate 437 22,745,7 14,1+4,7 13,5+4,2 8,612,8 1143,1 69,8116,3
Level of Undergraduate 72 2246,1 14,2+4,9 13,6+3,9 8,4+2,8 10,243 68,316,7
Education t 0,884 -0,214 -0,157 0,525 2,113 0,702
p 0,377 0,83 0,876 0,6 0,035* 0,483
Unspecified (a) 79 24,3+6,1 14,7+4,9 15+4,5 913 11,4435 74,3+17,6
1 language (b) 97 22,8+5,8 14,1+4,7 13,4%4,2 8,4+2,9 10,7+3,1 69,3+16,6
NU”?be" of 2 languages (c) 76 22,445,4 14,1+4,6 13,2+3,7 8,612,6 10,9+2,8 69,1+14,9
T:;Z'f:ges 3 languages and over (d) 48 19,745,5 13,144,6 12,744 8,1£2,5 10,743,5 64,2+16,3
known F 7,341 1,275 4,788 1,421 1,012 4,453
p 0* 0,282 0,003* 0,236 0,387 0,004*
Difference** a>b,c>d a>b,c,d a>b,c>d

*p<.05; **LSD multiple comparison; X=Average; sd=standard deviation

A significant difference was found between the participants' overall attitudes scores towards foreign language learning and
the sub-dimension scores of “negative thoughts towards foreign language learning” and “thoughts towards foreign language
lessons” according to their gender (p<.05) is higher. This finding means that women's attitudes towards foreign language learning
are more positive in terms of overall attitudes scores and related sub-dimensions.

A statistically significant difference was found between the total scores of the participants' attitudes towards foreign language
learning and all subscale scores according to their ages (p>.05). The total scores of the participants aged 18-22 and above in terms
of attitudes towards foreign language learning and the mean scores of the “emotions towards foreign language learning” subscale
were higher than the participants aged 23 and above. In this case, it is understood that the general attitudes of the participants
aged 23 and over towards foreign language learning and their attitudes towards the sub-dimension of “emotions towards foreign
language learning” are more positive. The mean scores of the participants between the ages of 18-22 on the sub-dimensions of
“negative thoughts towards foreign language learning”, “using foreign language for social media” and “importance given to
learning a foreign language” are higher than the participants aged 27 and above. In other words, the attitudes of the participants
aged 27 and above in the related sub-dimensions are more positive than the participants aged 18-22. Finally, the mean scores of
the participants between the ages of 18-22 on the sub-dimension “thoughts about foreign language lessons” were higher than
those of the participants aged 23 and above, and the mean scores of the participants between the ages of 23-26 were higher than
those of the participants aged 27 and above. This finding shows that the attitudes in the relevant sub-dimension become more
positive as the age of the participants increases.

There was a statistically significant difference between the total scores of participants' attitudes towards foreign language
learning and all sub-dimension scores except “using foreign language for social media” according to their nationality (p>.05). For
all ANOVA results, the source of the difference was compared using the LSD post hoc method. The mean score of the participants
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from Uzbekistan in the subscale “emotions towards foreign language learning” was lower than all participants from other
nationalities. This finding means that the attitudes of the participants from Uzbekistan are more positive than the others in this
sub-dimension. The mean score of the participants from Azerbaijan on the sub-dimension “negative thoughts about learning a
foreign language” is lower than that of the participants from other nationalities. According to this finding, the attitudes of the
participants from Kazakhstan, Kyrgyzstan and Uzbekistan are more positive than those of the participants from Azerbaijan. The
mean scores of the participants from Kazakhstan and Kyrgyzstan on the sub-dimension “importance given to foreign language
learning” are higher than those of the participants from Azerbaijan, and the mean scores of the participants from Kyrgyzstan are
higher than those of the participants from Uzbekistan. In other words, the attitudes of the participants from Azerbaijan are more
positive than the attitudes of the participants from Kazakhstan and Kyrgyzstan; the attitudes of the participants from Uzbekistan
are more positive than the attitudes of the participants from Kyrgyzstan. The mean score of the participants from Kazakhstan in
the sub-dimension “thoughts about foreign language lessons” is higher than that of the participants from other nationalities.
Similarly, the attitudes of the participants from Azerbaijan, Kyrgyzstan and Uzbekistan are more positive in this dimension than
those of the participants from Kazakhstan. Finally, the total mean scores of the participants from Kazakhstan and Kyrgyzstan were
higher than the participants from Azerbaijan and Uzbekistan. Therefore, the attitudes of the participants from Azerbaijan and
Uzbekistan are more positive than those of the participants from Kazakhstan and Kyrgyzstan.

According to the level of education of the participants, there is only a significant difference (p<.05) between the scores of the
sub-dimension “attitudes towards foreign language lessons”, and the mean score of the participants at the undergraduate level is
higher than that of the participants at the graduate level. This finding shows that the attitudes of the participants at the graduate
level are more positive in the relevant sub-dimension.

According to the number of foreign languages known, there is a significant difference between the total scores of attitudes
towards foreign language learning and the sub-dimension scores of “emotions towards foreign language learning” and “using
foreign language for social media” (p<.05). The mean scores of the participants who did not indicate the number of foreign
languages were higher than those who indicated that they knew 1 or more languages, and the mean scores of the participants
who knew 1 and 2 languages were higher than those who knew 3 languages. This finding shows that the attitudes of the
participants who knew 3 languages were more positive in terms of general attitudes and the sub-dimension “emotions towards
foreign language learning”. Finally, the mean score of the participants who did not indicate the number of foreign languages in
the sub-dimension “using foreign language for social media” was higher than the mean score of the participants who knew 1 or
more foreign languages. In other words, the participants who indicated that they have at least one or more foreign languages
have more positive attitudes than the participants who did not indicate any foreign languages.

Following the demographic evaluations, it was analysed whether there was a statistically significant relationship between
intercultural sensitivity and attitudes towards foreign language learning among Turkish origin students. In this context, the
relationship between the total scores and the sub-dimensions of the Intercultural Sensitivity Scale and the Attitudes Towards
Foreign Language Learning Scale was analysed using the Pearson correlation method (see Table 6).

Table 6. Pearson correlation table between scale scores

. Negative . . . . Thoughts Total
Emotions thouhgts Social media  Attention given about lessons  attitudes
Interaction engagement -,401** -,422%% -,365** -,511** -,354** -,509**
Respect for cultural differences -,376** -,554%* -,291%* -,459** -,415%* -,523%*
Interaction confidence -,424** -,299%* -,327%* -,323%* -,309** -,432%*
Interaction enjoyment -, 403** -,460** -,300** -,411*%* -,344** -,486**
Interaction attentiveness -,170%* -,170** -,136** -,314%** -,129** -,221%*
Total sensitivity -,534** -,574%* -,430%* -,596** -, 473%* -,654%*

**p<.01; *p<.05

A statistically significant and negative relationship was found between the total score and sub-dimensions of the Intercultural
Sensitivity Scale and the total score and all sub-dimensions of the Attitudes Towards Foreign Language Learning Scale (p<.01). In
other words, as intercultural sensitivity total scores increase, attitudes towards foreign language learning scores decrease or as
sensitivity total scores decrease, attitudes towards foreign language learning scores increase. However, while evaluating the
negative relationship here, it should be noted that a low score on the attitudes scale indicates a positive attitude and a high score
indicates a negative attitude. Therefore, students' high intercultural sensitivity means that their attitudes towards foreign
language learning are positive. The relationship between total sensitivity scores and total attitudes towards foreign language
learning scores was -0.654, and the relationship between the attitude scale sub-dimensions was between -0.430 and -0.596. The
relationship between the sub-dimension of “interaction engagement” and total scores of attitudes towards language learning was
-0.509 and the relationship between the sub-dimensions of the attitudes scale was between -0.354 and -0.511. The relationship
between the sub-dimension of “respect for cultural differences” and total scores of attitudes towards foreign language learning
was -0.523 and the relationship between the sub-dimensions of the attitudes scale was between -0.291 and -0.554; the
relationship between the sub-dimension of “interaction confidence” and total scores of attitudes towards foreign language
learning was -0.432 and the relationship between the sub-dimensions of the attitudes scale was between -0.291 and -0.554; the
relationship between the sub-dimension of “interaction confidence” and total scores of attitudes towards foreign language
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learning was -0.432 and the relationship between the sub-dimensions of the attitudes scale was -0.432. 432 and the relationship
between the attitudes scale sub-dimensions was between -0.299 and -0.424; the relationship between the “interaction
enjoyment” sub-dimension and the total scores of attitudes towards foreign language learning was -0.486 and the relationship
between the attitudes scale sub-dimensions was between -0.300 and -0.460. Finally, the relationship between the “interaction
attentiveness” sub-dimension and the total scores of attitudes towards foreign language learning was -0.221 and the relationship
between the attitudes scale sub-dimensions was between -0.129 and -0.314.

In this study, the effect of Turkish origin students' intercultural sensitivity on their attitudes towards foreign language learning
was analysed using the multiple linear regression analysis method. This method analyses the effect of more than one independent
variable or predictor on the dependent variable. For regression analysis, the dependent variable should be continuous and
normally distributed, and there should be no problem of multicollinearity between the independent variables. Accordingly, all
tolerance values are expected to be greater than 0.10 and VIF values are expected to be less than 10 (Pallant, 2007). Since the
tolerance values are between 0.663-0.883 and the VIF values are between 1.132-1.539, there is no multicollinearity problem.

Table 7. Regression table for the effect of intercultural sensitivity on attitudes towards foreign language learning

Dependent Variable Independent Variables B S.H. B t p ANOVA R?
Fixed 178,178 5,727 31,111 ,000
Interaction engagement -1,198 0,216 -0,227 -5,548 ,000
Total attitudes Respect for «?ultural (.jifferences -1,417 0,194 -0,285 -7,314 ,000 F(5,503)=80.043; 0.443
Interaction confidence -0,901 0,2 -0,172 -4,494 ,000 p<.001
Interaction enjoyment -1,91 0,383 -0,199 -4,993 ,000
Interaction attentiveness -0,329 0,334 -0,035 -0,987 0,324
Fixed 53,269 2,279 23,376 ,000
£ . d Interaction engagement -0,307 0,086 -0,164 -3,568 ,000
f;:;t":l‘:;"l‘:‘;ares Respect for cultural differences -0,292 0077  -0,165 3,784 ,000 F(5,503)=42.915; 0,295
Iearnging guag Interaction confidence -0,446 0,08 -0,241 -5,593 ,000 p<.001 :
Interaction enjoyment -0,562 0,152 -0,165 -3,691 ,000
Interaction attentiveness -0,052 0,133 -0,016 -0,392 0,695
Fixed 41,955 1,721 24,38 ,000
N . h h Interaction engagement -0,222 0,065 -0,147 -3,425 0,001
egative thoughts Respect for cultural differences -0,544 0,058  -0,381 -9,35 ,000 F(5,503)=64.232;
towards foreign . . 0.390
| . Interaction confidence -0,057 0,06 -0,038 -0,943 0,346 p<.001
anguage learning . )
Interaction enjoyment -0,614 0,115 -0,223 -5,345 ,000
Interaction attentiveness -0,048 0,1 -0,018 -0,483 0,629
Fixed 31,146 1,733 17,974 ,000
in forei Interaction engagement -0,279 0,065 -0,21 -4,276 ,000
Using foreign Respect for cultural differences -0,137 0,059 -0,109 2,332 0,02 F(5,503)=24.261;
language for social . . 0.194
media Interaction confidence -0,225 0,061 -0,171 -3,708 ,000 p<.001
Interaction enjoyment -0,241 0,116 -0,100 -2,081 0,038
Interaction attentiveness 0 0,101 0 0,004 0,997
Fixed 26,241 1,029 25,505 ,000
. Interaction engagement -0,249 0,039 -0,277 -6,413 ,000
Importance givento oot for cultural differences -0,191 0,035 -0,226 5,486 ,000 F(5,503)=60.851;
foreign language ) ) 0.377
learning Interaction confidence -0,044 0,036 -0,05 -1,226 0,221 p<.001
Interaction enjoyment -0,271 0,069 -0,166 -3,94 ,000
Interaction attentiveness -0,242 0,06 -0,151 -4,031 ,000
Fixed 25,567 1,272 20,096 ,000
Interaction engagement -0,141 0,048 -0,14 -2,942 0,003
Thoughts about .
foreien language Respect for cultural differences -0,253 0,043 -0,268 -5,888 ,000 F(5,503)=32.068; 0.242
o8 fanguas Interaction confidence -0,129 0,045 0,13 2,893 0,004 p<.001 :
Interaction enjoyment -0,222 0,085 -0,121 -2,614 0,009
Interaction attentiveness 0,012 0,074 0,007 0,166 0,868

All multiple linear regression models regarding the effect of the sub-dimensions of the Intercultural Sensitivity Scale on the
overall score of the Attitudes Towards Foreign Language Learning Scale (F(s,503=80.043, p<.001), the scores in the sub-dimensions
of “emotions towards foreign language learning” (Fs,503)=42.915, p<.001), “negative thoughts towards foreign language learning”
(F(s,503=64.232, p<.001), “using a foreign language for social media” (F,503=24.261, p<.001), “importance given to learning a
foreign language” (F(s,503=60.851, p<.001) and “thoughts towards foreign language lessons” (F(s503)=32.068, p<.001) were
statistically significant. The R? value shows the variance explained in the dependent variable (Pallant, 2007). According to this,
44.3% of the total scores of attitudes towards foreign language learning, 29.9% of the scores of “emotions towards foreign
language learning”, 39% of the scores of “negative thoughts towards foreign language learning”, 19.4% of the scores of “using a
foreign language for social media”, 37.7% of the scores of “importance given to foreign language learning” and 24.2% of the scores
of “thoughts towards foreign language lessons” are explained by the sub-dimensions of the Intercultural Sensitivity Scale.

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-1.198, t=-5.548, p<.05), “respect for
cultural differences” (B=-1.417, t=-7.314, p<.05), “interaction confidence” (B=-0.901, t=-4.494, p<.001) and “interaction
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enjoyment” (B=-1.91, t=-4.493, p<.001) were found to be significant predictors of general attitudes towards foreign language
learning scores. The effect of these sub-dimension scores obtained as significant predictors on the participants' general attitudes
towards foreign language learning is negative. The B coefficient indicates the order of importance of the independent variables in
the model. Among these significant predictors, the sub-dimension with the highest effect was “respect for cultural differences”,
while the one with the lowest effect was “interaction confidence”. The sub-dimension “interaction attentiveness” was not a
significant predictor of general attitudes towards foreign language learning (p>.05).

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-0.307, t=-3.568, p<.05), “respect for
cultural differences” (B=-0.292, t=-3.784, p<.05), “interaction confidence” (B=-0.446, t=-5.593, p<.001) and “interaction
enjoyment” (B=-0.562, t=-3.961, p<.001) were found to be significant predictors of the “emotions towards foreign language
learning” sub-dimension scores. The effect of these sub-dimension scores obtained as significant predictors on participants'
“emotions towards foreign language learning” is negative. Among these significant predictors, the sub-dimension with the highest
effect was “interaction confidence” and the one with the lowest effect was “interaction engagement”. The sub-dimension
“interaction attentiveness” was not a significant predictor for the sub-dimension “emotions towards foreign language learning”
(p>.05).

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-0.222, t=-3.425, p<.05), “respect for
cultural differences” (B=-0.544, t=-9.35, p<.05) and “interaction enjoyment” (B=-0.614, t=-5.345, p<.001) were found to be
significant predictors of the sub-dimension scores of “negative thoughts towards foreign language learning”. The effect of these
sub-dimension scores obtained as significant predictors of participants' “negative thoughts towards foreign language learning” is
negative. Among these significant predictors, the sub-dimension with the highest effect was “respect for cultural differences”,
while the sub-dimension with the lowest effect was “interaction engagement”. The sub-dimensions “interaction confidence” and
“interaction attentiveness” were not significant predictors of the sub-dimension “negative thoughts towards foreign language
learning” (p>.05).

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-0.279, t=-4.276, p<.05), “respect for
cultural differences” (B=-0.137, t=-2.332, p<.05), “interaction confidence” (B=-0.225, t=-3.708, p<.001) and “interaction
enjoyment” (B=-0.241, t=-2.081, p<.05) were found to be significant predictors of the sub-dimension scores of “using foreign
language for social media”. The effect of these sub-dimension scores obtained as significant predictors of “using foreign language
for social media” is negative. Among these significant predictors, the sub-dimension with the highest effect was “interaction
engagement”, while the least effective was “interaction enjoyment”. The sub-dimension “interaction attentiveness” was not a
significant predictor of “using foreign language for social media” (p>.05).

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-0.249, t=-6.413, p<.05), “respect for
cultural differences” (B=-0.191, t=-5.486, p<.05), “interaction enjoyment” (B=-0.271, t=-3.94, p<.001) and “interaction
attentiveness” (B=-0.242, t=-4.031, p<.05) were found to be significant predictors of the “importance given to foreign language
learning” sub-dimension scores. The effect of these sub-dimension scores obtained as significant predictors on the “importance
given to foreign language learning” by the participants is negative. Among these significant predictors, the sub-dimension with
the highest effect was “interaction engagement”, while the least effective was “interaction attentiveness”. The sub-dimension
“interaction confidence” was not a significant predictor for the sub-dimension “importance given to foreign language learning”
(p>.05).

The sub-dimensions of the Intercultural Sensitivity Scale “interaction engagement” (B=-0.141, t=-2.942, p<.05), “respect for
cultural differences” (B=-0.253, t=-5.888, p<.05), “interaction confidence” (B=-0.129, t=-2.893, p<.01) and “interaction enjoyment”
(B=-0.222, t=-2.614, p<.05) were found to be significant predictors of the “thoughts about foreign language lessons” sub-
dimension scores. The effect of these sub-dimension scores obtained as significant predictors on participants' “thoughts towards
foreign language lessons” is negative. Among these significant predictors, the sub-dimension with the highest effect was “respect
for cultural differences”, while the least effective was “interaction enjoyment”. The sub-dimension “interaction attentiveness”
was not a significant predictor for the sub-dimension “thoughts about foreign language lessons” (p>.05).

DISCUSSION, CONCLUSION AND SUGGESTIONS

In this study focusing on Turkish origin students, their intercultural sensitivity and attitudes towards foreign language learning
were firstly analysed in terms of demographic variables. It was found that gender had no effect on the overall intercultural
sensitivity scores and that there was a difference in favour of women only in the “respect for cultural differences” sub-dimension.
This result is in line with studies showing that gender is not a determining variable for intercultural sensitivity (Abash & Polat,
2019; Ciloglan & Bardakel, 2019; Erdogan & Okumuslar, 2020; Meydanlhoglu et al. 2015; Hammer et al. 2003; Tikiz-Ertiirk et al.
2023; Yilmaz & Gogen, 2013). There are also different gender-related findings in the literature. For example, in some studies,
women (Holm et al. 2009; Mellizo, 2017; Petrovic & Zlatkovic, 2009) and in some other studies, men (Ghamarnia et al. 2016) were
found to have higher total intercultural sensitivity scores. Furthermore, Meydanlioglu et al. (2015) found a significant difference
in the “interaction confidence” and “interaction enjoyment” sub-dimensions, Chen and Hu (2023) found a significant difference
in favour of men in the “interaction confidence” sub-dimension, and Boudouaia et al. (2022) found a significant difference in
favour of women in the “interaction enjoyment” sub-dimension. In addition, Erdogan and Okumuslar (2020) found a significant
difference in favour of men on ethnocentrism. Boudouaia et al. (2022) state that considering the role of gender can provide a basis
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for analysing the strengths and weaknesses of men and women in teaching. When the gender variable was examined within the
framework of attitudes towards foreign language learning, it was determined that women had more positive attitudes in the total
attitudes scores and the sub-dimensions of “negative thoughts towards foreign language learning” and “thoughts towards foreign
language lessons”. This result is similar to the results of some studies (inal et al. 2005; Karahan, 2007), while it differs from the
studies that reveal that gender is not effective in attitude (Alavinia & Salmasi, 2012; Fakeye, 2010; Saracaloglu & Dinger, 2017;
Yaprak & Uslu-Ustten, 2021). Edlund et al. (2007, pp. 56-60) state that women and men have different tendencies in terms of the
way they use linguistic knowledge, communicate and utilise language styles. Ellis (1994) explains that women have a more positive
attitudes towards second language learning because they are more open to different language forms.

According to the age variable, a significant difference was found in the overall intercultural sensitivity scores and all sub-
dimension scores in favour of participants aged 27 and over. In addition, it is a very important finding that the overall level of
sensitivity increases in parallel with age. Erdogan and Okumuslar (2020) also found that age created a significant difference in
intercultural sensitivity levels. However, there are also studies in the literature that revealed that age has no effect on intercultural
sensitivity (Abash & Polat, 2019; Geng¢ & Boynukara 2017; Ghamarnia et al. 2016; Hammer et al. 2003; Tikiz-Ertirk et al. 2023).
When the effect of the age variable on attitudes towards foreign language learning was assessed, a significant difference was
found between the overall attitudes scores and all the sub-dimension scores. Participants aged 23 and over had more positive
attitudes towards foreign language learning in general and in the sub-dimension of “emotions towards foreign language learning”;
participants aged 27 and over had more positive attitudes towards the sub-dimensions of “negative thoughts towards foreign
language learning”, “using a foreign language for social media” and “importance given to foreign language learning”. For the sub-
dimension “thoughts about foreign language lessons”, attitudes became more positive with increasing age. These findings suggest
that attitudes towards language learning develop largely in parallel with age. In support of this, Saville-Troike (2012) states that
although it is accepted that children are more successful language learners due to their ability to create and act in acquisition
contexts, adults tend to understand second/foreign languages better because they have more analytical skills, learning capacity,
pragmatic skills, mother tongue knowledge and real world knowledge. However, Karahan (2007) states that the attitudes of those
who learn the language at an earlier age are more positive than those who learn it at a later age, while Yaprak and Uslu-Ustten
(2021) found that age has no effect on attitude.

According to the nationality variable, a significant difference in favour of Azerbaijan was found in the overall intercultural
sensitivity scores and in all sub-dimension scores. It is suggested that the main reason for the higher scores of the Azerbaijani
participants may be related to the fact that the data collection instruments were in Turkish. Although the participants from
Kazakhstan, Kyrgyzstan and Uzbekistan know Turkish, they are not as dominant in Turkish as the participants from Azerbaijan.
Contrary to this study, nationality was found to have no significant effect on the level of intercultural sensitivity (Abash & Polat,
2019; Erdogan & Okumuslar, 2020). Ghamarnia et al. (2016) also found no significant relationship between ethnicity and
intercultural sensitivity. On the other hand, Erdogan and Okumuslar (2020) found that the intercultural sensitivity of students
from Europe and students from Asia and Africa were similar while the level of Turkish students was lower. When analysing the
effect of the nationality variable on attitudes towards foreign language learning, a significant difference was found in the overall
attitudes scores and in all sub-dimensions except “using foreign language for social media”. In the sub-dimensions with significant
differences, the countries with more positive attitudes differ. Nationality is a concept that reflects linguistic and cultural belonging.
Therefore, closeness or distance to the target language can shape attitudes and affect performance. What they understand by
foreign language learning, which language(s) they consider to be foreign and their self-reports may explain the lack of significance
between the overall attitudes scores. For example, if the participants answered the scales with Russian in mind, the Russian
influence in the Turkish communities may lead to more common attitudes in the countries covered, resulting in no difference in
the overall attitudes scores.

According to the variable level of education, only the scores of the sub-dimension “interaction attentiveness” were significantly
higher in favour of the participants with postgraduate education. Considering that the level of education develops perceptions,
opinions and perspectives, it is expected to be a determinant of intercultural sensitivity. However, contrary to expectations, the
results of this study are consistent with studies that show that the level of education is not a determinant for intercultural
sensitivity (Abash & Polat, 2019; Bayles, 2009; Boudouaia et al. 2022). Nevertheless, it can be said that the “interaction
attentiveness” sub-dimension, which focuses on obtaining more information and more details, contributed to the confirmation of
the expectation, albeit slightly. When the educational level variable was examined in relation to attitudes towards foreign
language learning, it was found that it did not affect the overall attitudes scores; there was only a difference in favour of graduate
students in the sub-dimension “thoughts about foreign language lessons”. It is thought that attitudes towards foreign language
learning are directly related to educational level. While it is expected that increased awareness might have an effect on attitudes
towards learning a new language and attitudes towards learning that language, it is noteworthy that the research result does not
confirm this.

According to the variable of the number of foreign languages known, it was found that only among the scores of the sub-
dimension “interaction confidence”, those who know three languages and more have higher scores than the others, and those
who know two languages have higher scores than those who do not specify a language. Knowing a foreign language is an important
part of building social skills and self-confidence, and as it also means experiencing the culture to which that language belongs, it
is expected to increase cultural sensitivity. The developmental nature of intercultural sensitivity also increases efficiency and self-

| Kastamonu Education Journal, 2025, Vol.33, No. 4|



885

confidence in parallel with the frequency of communication (Bennett, 1986). The difference in “interaction confidence” is
therefore normal. However, it is worth noting that the number of known foreign languages has no effect on the total score for
sensitivity. This result is in line with Tikiz-Ertlrk et al. (2023). On the other hand, Meydanlioglu et al. (2015) found that the total
score of intercultural sensitivity and the subdimension scores of “respect for cultural differences”, “interaction confidence” and
“interaction enjoyment” were higher in the case of foreign language proficiency. Chen and Hu (2023) found that the mean
sensitivity scores of students who passed the foreign language proficiency exam were higher than those of those who did not
pass; a significant difference was found in the “interaction confidence” dimension. Olson and Kroeger (2001) also found that
foreign language speakers have higher intercultural sensitivity. When the variable of the number of foreign languages learnt was
evaluated according to the attitudes towards foreign language learning, it affected the total attitudes scores and the sub-
dimension scores of “emotions towards foreign language learning” and “using foreign language for social media”. In total attitudes
scores and in the sub-dimension of “emotions towards foreign language learning”, the attitudes of the participants who speak 3
languages are more positive. In the sub-dimension of “using foreign language for social media”, it was determined that the
attitudes of the participants who know at least one or more languages were more positive than those who did not specify a foreign
language. This result shows that knowing a foreign language encourages positive attitudes towards learning another foreign
language. Based on the literature, Papuc (2016) argued that language attitudes cannot be considered separately from language
differences, and that they are formed according to language diversity; he explained that the relationship between language
attitudes, language diversity and linguistic discrimination is socially shaped.

The relationship between the intercultural sensitivity of Turkish origin students and their attitudes towards foreign language
learning is another issue of the research. As a result of the research, it was found that as intercultural sensitivity increases, attitudes
towards foreign language learning develop positively. In other words, positive attitudes can be displayed to the extent that
intercultural sensitivity is internalised. Given that intercultural sensitivity is related to the development of more complex and
multiple perspectives, its relationship with attitudes towards language, which is an element of culture, is an expected finding and
is consistent with the results of correlational studies in the literature. Engle and Engle (2004) and Olson and Kroeger (2001) found
that sensitivity follows a linear development with second language acquisition. Aydogan and Akbarov (2014) found that attitudes
towards English and the use of English have statistically significant relationships with almost all subdimensions of the intercultural
sensitivity scale. Ciloglan and Bardakgi (2019) state that the higher the language proficiency score is, the higher the intercultural
sensitivity becomes. Aydogan and Akbarov (2015) found that participants who believed they had a high level of communication
abilities, skills and competencies were more sensitive and flexible.

The study also examined the effect of the sub-dimensions of the Intercultural Sensitivity Scale on the total scores and all the
sub-dimensions of the Attitudes Towards Foreign Language Learning Scale. According to the results, “respect for cultural
differences” was the predictor with the highest effect on the total scores of attitudes towards foreign language learning. This
means that participants who accept differences with other cultures and respect their views, values, behaviours and time spent
with them develop more positive attitudes towards foreign language learning. The second predictor with the highest effect is
“interaction engagement”. It is understood that the participants' enjoyment of being together with different cultures, not being
in a hurry to make an impression, being open-minded, giving positive reactions, not avoiding communication and showing their
understanding through verbal and non-verbal messages are determinants of positive attitudes. “Interaction confidence” has the
least effect on the overall scores for attitudes towards foreign language learning. Participants' reports of being confident with
people from different cultures, knowing what to say, feeling comfortable and confident while speaking, and being able to interact
as much as they want influenced their attitudes to be more positive. Wong (2015) states that interaction creates attitude change
and increases language confidence. The fact that interaction confidence was the least effective predictor may be related to lack
of experience or being influenced by prior learning/conditioning. Su (2018), who reached similar results in the opposite case of
this study, examining the effect of intercultural sensitivity on attitudes towards language learning, found that attitudes towards
language were a significant predictor of intercultural sensitivity in the dimensions of “interaction engagement”, “respect for
cultural differences” and “interaction confidence”. On the other hand, “interaction attentiveness” was not found to be a significant
predictor for total attitudes scores and almost all of the sub-dimensions. Insignificant interaction attentiveness means that during
interaction with people from different cultures, the participants do not focus on the details of the messages, do not aim to obtain
as much information as possible, and do not show sensitivity to unclear expressions. In addition, “interaction confidence” for the

”n, u

sub-dimension of “emotions towards foreign language learning”; “respect for cultural differences” for the sub-dimension of

”n, u

“negative thoughts towards foreign language learning”; “interaction engagement” for the sub-dimension of “using a foreign
language for social media”; “interaction engagement” for the sub-dimension of “importance given to foreign language learning”;
and finally “respect for cultural differences” for the sub-dimension of “thoughts towards foreign language lessons” were the

predictors with the highest effect.

Like many other research, this one has some limitations. Although the countries evaluated within the scope of the research
and the number of students sampled in these countries limit the generalisability of the research, it can be said that the results are
statistically strong. In addition, the fact that there is no restriction as to the faculties in which the students in the study study at
university can be seen as a feature that strengthens the sample from a certain point of view. The study can be repeated with a
sample in which the demographic characteristics are more evenly distributed. Another limitation relates to the data collection
instruments of the study. It should be taken into account that the research data are limited to the answers given to the items of
two different scales, and that the Intercultural Sensitivity Scale is European-centred. Collecting the data with a scale that has been
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prepared to be applied specifically to the Turkish world may provide more sensitivity to the results. Furthermore, the bias of
reflecting what 'should be' rather than what is in quantitative self-report measures is open to criticism. More objective measures
can be used in new research. Longitudinal and intervention studies can be conducted to understand the contribution of
intercultural sensitivity to the individual and/or society and its reflection in communication processes. This will provide empirical
evidence for the descriptive findings of this study.

The results of the study may be instructive for educational policy makers in the countries included in the study. Getting better
results can be supported by the development of supporting policies. As found in this study, the resources and methods needed to
develop intercultural sensitivity can be reconsidered, taking into account their impact on attitudes towards foreign language
learning and thus on individual motivation. A country-specific intercultural education programme can be developed to increase
the intercultural sensitivity of Turkish origin students. Intercultural sensitivity and attitudes towards foreign language learning can
be investigated quantitatively or qualitatively in different geographies and samples and the predictor variables can be retested.
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