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Abstract: Students with special needs should be able to benefit from accessible and
rich learning opportunities, like their typically developing peers. The primary purpose
of this study is to examine the sections and subheadings within the reasonable
accommodation agreements (a written document serving as a mutual agreement
prepared by the student with special needs, the faculty members responsible for the
student's courses, the administration of the department where the student is enrolled,
and the coordinator of the Disabled Student Unit) found on the websites of Disability
Support Units (DSU) at state and private universities in Tiirkiye. In this research,
document analysis, one of the qualitative research methods, was employed. The
reasonable accommodation agreements from 53 universities (37 state and 16 private)
that provide options for students with special needs on their DSU websites were
analyzed through content analysis. These agreements were categorized into three main
themes: '"in-class accommodations,” "exam accommodations,” and '"other
accommodation requests”. The findings obtained from the research indicated that
within the reasonable accommodation agreements, universities predominantly
included options such as audio recording, extended examination time, and
psychological counseling. Moreover, it was identified that state universities included
a wider range of options for in-class and exam accommodations, whereas private
universities featured more options under the category of other accommodation
requests compared to state universities. The options included in the content of
reasonable accommodation agreements vary significantly across universities. In this
regard, it can be suggested that the types of support that students with special needs
may request should be examined in detail on the basis of specific disabilities, and that
a standardized reasonable accommodation agreement, applicable across all
universities, should be developed.

1. Introduction
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Ensuring that all individuals around the world can benefit from equal educational opportunities
is only possible through the regulation and implementation of practices aimed at inclusive
education. The Salamanca Statement, adopted by the United Nations in 1994, encompasses
significant goals for special education through the principles of “education for all” and
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“inclusive education” regardless of individual differences (Dede, 1996). In contrast, while the
inclusive education policies of countries vary, it is recognized as a reality of today that no
country possesses a school system that embodies the principles and ideals of inclusive education
(Haug, 2017). Inclusive education is expressed as a philosophy that brings together educators,
students, families, and other members of the community within a school-based system, with the
objective of establishing a sense of belonging and the acceptance of differences (Mehta, 2020;
Salend, 2011). Inclusive education is grounded in the arrangement of learning environments to
enhance learning skills while considering individual differences, in a manner that supports
student participation (Rakap, 2018).

The concept of inclusive education emphasizes not only addressing all students excluded due
to their differences but placing the entire school at the center of focus as well (Porter & Smith,
2011; Slee, 2011). The term inclusion describes a perpetual process, and this process
encompasses the removal of barriers, responding positively to varied needs shaped by
differences and learning from differences (Mel, 2005). Inclusive education encompasses all
levels of schooling and brings the emphasis on quality education for all to the forefront
(Ainscow et al., 2006). In addition to this emphasis on quality education, it is acknowledged
that students with special needs also experience difficulties in social and emotional areas due
to their individual differences (Jardinez & Natividad, 2024). Consequently, inclusive education
also aims to ensure the social participation of students with special needs (Kefallinou et al.,
2020). Accordingly, rich learning environments suitable for every student can be provided
through assistive technologies and universal design that take individual differences and
personal needs into account (Sani-Bozkurt, 2017).

The universal design approach aims for learning environments to be designed from the outset
based on the principle of difference, to ensure equal access for all students with diverse
characteristics (Rose & Meyer, 2002). In educational environments where arrangements
aligned with universal design principles are not implemented, students with special needs
require certain adaptations and support to benefit from accessible learning environments and
social opportunities. It is observed that there has been an increase over the years in the number
of students with special needs enrolled in higher education levels. In the 2019-2020 academic
year, the total number of students with special needs was reported as 51647, whereas in the
2023-2024 academic year, this number was reported as 57921 (Council of Higher Education
[CoHE] Information Management System, 2024).

In Tiirkiye, the support provided to students with special needs at the higher education level in
academic and various other fields is ensured by the Disability Support Units (DSU) established
in universities under the 2006 Regulation on Counseling and Coordination for the Disabled in
Higher Education Institutions. Effective legal regulations and practices regarding these supports
are observed to have intensified over approximately the last two decades. The first legal
regulation was set forth in the 1997 Decree Law No. 573 on Special Education, with the limited
statement: ‘“Necessary special precautions are to be taken to enable individuals requiring special
education to benefit from higher education opportunities in line with and to the extent of their
interests, desires, abilities, and competencies.” Another legal regulation, the Law on Persons
with Disabilities No. 5378, which entered into force in 2005, also includes a limited statement:
“The purpose of this law is to encourage and ensure that persons with disabilities benefit from
fundamental rights and freedoms, to strengthen respect for the dignity they are born with, and
to ensure their full and effective participation in social life on an equal basis with other
individuals, as well as to provide for the implementation of necessary regulations for taking
measures to prevent disability.” In addition, this law has served as a basis for various
regulations. The 2006 “Regulation on Counseling and Coordination for the Disabled in Higher
Education Institutions” was published by taking the Law on Persons with Disabilities No. 5378
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as its basis. The purpose of this regulation is to regulate the procedures and principles of the
relevant units in order to take the necessary measures and make arrangements to facilitate the
educational lives of students with special needs enrolled in higher education. Subsequently, a
revision was made to the regulation in 2010 for the elimination of the needed deficiencies and
especially for the bringing of certain regions to the forefront (CoHE, 2010). The regulation
encompasses provisions regarding the duties and fields of activity of ‘the Council of Higher
Education Commission for Students with Disabilities’, ‘the Counseling and Coordination Unit
for Students with Disabilities’, ‘the Center for Assessment, Selection and Placement (OSYM)
Counseling and Coordination Unit for Students with Disabilities’, and the DSUs to be
established within higher education institutions state and private universities in Tirkiye also
prepare the directives for their own DSUs based on this regulation.

The duty of the DSUs begins with the enrollment of students with special needs in the higher
education programs to which they have gained admission to. Following the enrollment process,
the DSU aims for the identification of students’ needs to facilitate their academic lives, the
taking of measures to meet these needs, and the removal of barriers; while also implementing
measures to ensure their full participation in the education environment—ranging from
individualized instructional adaptations and course or exam arrangements to the provision of
tools and equipment, as well as social and psychological support—and making the necessary
arrangements in cooperation with other units. The services to be provided exhibit diversity due
to the types and levels of disabilities of students with special needs differing from one another
(Barnard-Brak, et al., 2010; Sireci, et al., 2005). The adaptations, prepared in various ways
according to the characteristics of the students with special needs and the programs in which
they are enrolled, are support services implemented by considering the type and degree of the
student's disability in the learning environment, course materials, existing equipment, and the
determination of the duration of exams and assignments. The primary objective in developing
relevant support services is to ensure that students with special needs have equal opportunities
with their typically developing peers (Vats & Dey, 2022). Within this scope, various activities
are conducted to support the teaching and learning activities of students with special needs. The
most significant of these is the ‘Reasonable Accommodation Agreements’. Reasonable
Accommodation Agreements are written documents embodying the nature of a mutual
agreement, prepared under the coordination of the DSU by the student with special needs, the
faculty members responsible for the student’s courses, the management of the unit in which the
student is enrolled, and the DSU coordinator. The relevant planning is conducted by conveying
the student's requests regarding courses and exams to the faculty member responsible for the
course and the management of the unit in which the student is enrolled. For exam-related
arrangements, faculty members collaborate with the student affairs offices of the respective
units. Furthermore, this entire process plays a significant role in increasing the awareness and
knowledge of faculty members regarding students with special needs. For an effective teaching
process, ensuring awareness and sharing information and responsibilities regarding student
characteristics holds significant importance (Murray et al., 2008; Summers et al., 2014).
Reasonable accommodation agreements, serving as an effective tool in this process, are
observed to be widely utilized across state and private universities in Tirkiye. Reasonable
accommodation agreements for university students are implemented not only in Tiirkiye but
also in many countries worldwide, including the United States (USA), Europe, and Australia,
under various terminologies such as ‘reasonable accommodations’, ‘academic
accommodations’, ‘disability support plan’, ‘individual study support plan’, or ‘accessibility
agreement’. These accommodations generally include arrangements such as extra time in
exams, alternative assessment methods, accessible course materials, note-taking support, and
assistive technologies. The increasing emphasis on inclusive higher education has shifted the
focus from individual accommodations toward strategies that promote accessibility for all
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students (Edwards et al., 2022). This situation has given rise to the emergence of Universal
Design for Learning (UDL) practices, which serve as an effective model for inclusive education
practices. Through UDL, it is aimed to eliminate the barriers encountered by all individuals to
enable learning for everyone (Hayirsever et al., 2025). UDL encompasses three components,
namely providing multiple means of representation, providing multiple means of action and
expression, and providing multiple means of engagement (CAST, 2018). Many universities
worldwide place these three components at the center of their reasonable accommodation
agreements for equal learning and teaching processes to be planned. For instance, the University
of Oxford utilizes a guide containing instructions on providing additional assignments in
assessment processes for students with specific learning difficulties. In another
accommodation, it incorporates options such as scheduling exams at a specific time of day or
limiting them to one exam per day due to fatigue caused by certain special needs, and special
circumstances such as the requirement to have food and drinks during exams due to chronic
illnesses (University of Oxford). All these examples demonstrate that UDL is taken as a basis
for meeting student demands to ensure that equal learning and teaching processes can be
planned (Scott etal., 2003). In this way, designing accessible and flexible learning
environments for all students is intended.

When the literature in Tirkiye is examined, two studies addressing educational
accommodations made in universities have been found. Giindogar (2020) explained the
instructional accommodations for the academic processes of university students with visual
impairments. In the research conducted by Day1 and Basik (2020), the aim was to examine the
collaboration status between university students with special needs and DSUs within the scope
of distance education (DE). However, no statement regarding reasonable accommodation
agreements was included in both studies.

In the research conducted by Erdogan (2019), which examined the views of students with
special needs regarding DSUs, it was reported that DSUs created a sense of trust in students,
but did not completely eliminate the problems faced by these students in their educational lives
or fully facilitate their academic journeys. One of the other studies conducted regarding DSUs
focused on the restructuring process of the DSU by the university (Kalyon, 2012), while another
was carried out to identify the problems of students with special needs studying at universities
in Konya and to provide recommendations (Tekin, 2019). In another research in which the
websites of DSUs in higher education institutions were examined structurally and in terms of
content, the top ten most frequently and least frequently used tabs were reported. It was stated
that access to the web pages of some universities’ disability resource units was not available
(Ugur, 2022). In these studies, recommendations for academic accommodations were offered;
however, no mention of reasonable accommodation agreements was encountered.

In order for university students with special needs to effectively carry out their educational
processes and successfully progress through their academic stages, it is important that they
adapt to current conditions as well as to potential new challenges that may arise. The supports
and services of academic reasonable accommodation agreements, which constitute one of the
supports provided through DSUs, are seen as important for students with special needs at this
point. Requesting support of faculty members, conveying necessary information regarding
disability types to them, interacting to ensure that the support provided are reflected in the
implementation process, and monitoring the process are among the responsibilities of DSUs.
Further research into the content and implementation of Academic Reasonable Accommodation
Agreements, which act as a facilitator for this process, is required. In this context, systematically
examining the content and scope of the supports provided to individuals with special needs
within the education system is essential for the development of inclusive education practices
(Can et al., 2017; Girgin & Baysal, 2005). It is considered that examining the reasonable
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accommodation agreements of DSUs in Tiirkiye will provide significant findings regarding the
areas in which students with special needs studying at universities require support and the types
of adjustments being implemented. The findings obtained are considered significant in terms
of regulating inclusive education policies, taking measures, making university arrangements
within the context of universal design principles, and pioneering future research. From this
point of view, the purpose of this research is to examine the sections and subheadings within
the reasonable accommodation agreements available on the DSU webpages of state and
foundation universities in Tiirkiye. In line with this purpose, answers to the following questions
were sought:

1. In what dimensions have the reasonable accommodation agreements on the DSU
webpages of universities been examined?

2. Which subheadings are included in the reasonable accommodation agreements available
on the DSU webpages of universities?

3. In what manner do the adjustment agreements featured on the DSU webpages of state
universities diverge from those of private universities in terms of substantive content?

2. Methodology

In the study, the aim is to examine the reasonable accommodation agreements developed by the
Disability Support Units (DSUs) of universities in Tiirkiye for students with special needs. For
this purpose, the document analysis method, one of the qualitative research designs, was
employed. In document review, data are obtained through the examination of existing
documents, records, and print or electronic materials relevant to the facts and events being
investigated (Fischer, 2006; O’Leary & Tennent, 2025; Sak et al., 2012; Yildirim & Simsek,
2013). Document analysis encompasses the compilation, evaluation, reading, and annotation of
sources directed toward a particular objective (Karasar, 2024). Document analysis has several
advantages, such as being cost-effective and efficient, as well as allowing the researcher to work
independently (Bowen, 2009; Bryman, 2012; Merriam, 2009). In this study, the following
sequential stages of document analysis were adopted (Forster, 1995, as cited in Yildinnm &
Simsek, 2021).

1. Inclusion and exclusion criteria for the documents to be examined: Documents to be
included in the study were required to be available on DSU websites, to contain accommodation
options based on the student's specific needs, and to constitute a written agreement between the
faculty member and the student. Legal regulations, request forms for students to submit their
opinions and suggestions, documents that were inaccessible or erroneous on the website,
student information forms, and written texts containing informational content based on specific
disability categories were excluded from the study.

2. Access to documents: A comprehensive list of the websites of all public and private
universities registered in the YOK (Council of Higher Education (CoHE) in Tiirkiye) database
was prepared for this study. Through the universities' websites, DSU links were located, and
the forms and documents available in the DSU system were downloaded and archived. Among
these documents, the reasonable accommodation agreements available in the system were
downloaded and filed by university name.

3. Authenticity verification: Each filed accommodation agreement was opened and
examined to determine whether it included support clauses aligned with student needs and
whether it corresponded accurately to the university name under which it was archived.
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4. In-depth analysis of the reasonable accommodation agreements included: The
information and provisions contained in the filed accommodation agreements were thoroughly
examined and systematically entered into an Excel spreadsheet.

5. Filing the collected data and preparing it for analysis: The headings contained in the
reasonable accommodation agreements were filed. Sub-items pertaining to each heading were
enumerated within the file.

6. Content analysis of the documents: Similar headings and sub-items in the
accommodation agreements were categorized into specific themes.

7. Utilizing the obtained data: The obtained data were reported and explained in the findings
in the form of frequencies and percentages.

2.1. Examined Documents

In this study, the websites of all public and private universities in Tiirkiye registered in the
Council of Higher Education (CoHE) system were examined. Through the websites of the 208
universities in the country, the DSU web pages were accessed. Through the website scans
conducted, it was determined that out of the 208 universities in the country (129 public, 83
private and private vocational schools), only 83 (57 public, 26 private) included headings or
documents related to “reasonable accommodation agreements” on their web pages. Upon
examining the pages titled “reasonable accommodation agreement” of these 83 universities, it
was found that 14 of them (8 public, 6 private) displayed warnings such as “access denied, form
error, form removed, page error, page removed” on the relevant pages. Excluding the
aforementioned institutions, it was determined that one of the remaining 69 universities (a
public university) employed a reasonable accommodation agreement form that did not grant
students the right to select and/or list their preferences; instead, it utilized a document in which
students accepted all regulations of the university's disability support unit with a single
signature. Of the remaining 68 universities, 15 (11 public, 4 private) were found to employ
open-ended statements such as "please convey your requests, views, and suggestions" instead
of providing students with selectable options. In this study, the reasonable accommodation
agreements of the 53 universities (37 public, 16 private) that fall outside all of the
aforementioned limitations and offer selectable options to students with special needs in the
accommodation agreements on their DSU web pages were examined.

2.2. Data Collection Process

During the data collection process, the DSU web pages were scanned through the websites of
all public and private universities in Turkey registered in the CoHE system. The terms
“disability support unit”, “barrier-free student support unit”, “barrier-free campus”, “accessible
campus”, and “disability student support unit" were employed while conducting the online
search. By examining the forms and documents on the DSU web pages, the accessible
reasonable accommodation agreements were archived by university name. Within the scope of
this study, the Disability Support Unit web pages (or the official university websites in cases
where DSU web pages were unavailable) of all public and private universities registered in the
Council of Higher Education (CoHE) system in Tiirkiye were reviewed by two independent
researchers on different days between October 28, 2023, and November 19, 2023. The
“academic reasonable accommodation agreements” of universities featuring reasonable
accommodation agreements were downloaded as files, coded by university name, for the
purpose of detailed examination and comparison across institutions. Upon completion of all
coding processes, the adjustment agreements of 53 universities (37 public, 16 private) that
provided students with special needs with selectable options in the reasonable accommodation
agreements available on their DSU web pages were incorporated into the analysis. The
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percentages of state and foundation universities regarding the analyzed adjustment agreements
are presented in Figure 1.

Figure 1. Universities with Accessible Reasonable Accommodation Agreements

State Universities
70%

2.3. Data Analysis

Content analysis was employed in the analysis of the data obtained from the study. Using
descriptive content analysis, one of the content analysis approaches, the reasonable
accommodation agreements were reviewed in a systematic manner (Jayarajah et al., 2014; Lin
et al., 2014; Sozbilir et al., 2012). The options included in the reasonable accommodation
agreements were categorized by tabulating them. Three main themes were established: in-class
accommodations, exam accommodations, and other accommodations. Under these themes, the
options were classified into categories, thereby identifying the general trends in the adjustment
agreements. The data obtained from the documents were quantified, and frequencies and
percentages were reported (Kiral, 2020).

2.4. Credibility

Coding reliability was established in the research. The data recording table created by the first
researcher was reconstructed by a second researcher after all university websites were reviewed
one by one. The previous coding process was repeated by a second researcher by adding a
second column to the existing table. A minimum inter-coder agreement of 70% is required
(Miles & Huberman, 1994). In addition, the documented reasonable accommodation
agreements were evaluated for their suitability based on the inclusion criteria by an independent
researcher with a PhD, expertise in qualitative methodology, and extensive experience in DSU
adjustment protocols. All adjustment agreements were found to be compliant with the inclusion
criteria. To calculate the inter-coder agreement percentage, the following formula was utilized:
Reliability = (Agreements / (Agreements + Disagreements) x 100) (Miles & Huberman, 1994).
The inter-coder reliability was calculated as 98%. This result indicates a high level of agreement
between the coders. Discrepancies in coding emerged from the identification of five additional
adjustment agreements by the second researcher, which diverged from the scope of the initial
screenings. Upon jointly examining the five additional adjustment agreements, both researchers
reached a consensus regarding their inclusion.

3. Findings

When the reasonable accommodation agreements accessed by the researchers are examined, it
is observed that universities generally address accommodation under two primary themes: ‘in-
class accommodations’ and ‘exam accommodations’. In some reasonable accommodation
agreements, accommodations that could be described under the theme of "other accommodation
requests" (such as library, housing, social activities, etc.) are also included in addition to in-
class and exam adjustments. ‘Table 1° presents the frequencies and percentages related to “in-
class accommodations”, the first theme of the study, for all universities with accessible option
adjustment agreements.
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Table 1. “In-Class Accommodations” of the Universities with Selective Reasonable Accommodation
Forms

. . All All
In-Class Accommodation Options State State  Private  Private Universities  Universities
! % f % f %
Audio Recording 35 94.6 11 68.75 46 86.7
Braille/Adapted Course 20 54.1 13 8125 33 623
Materials
Course Partner/Peer Matching 25 67.6 8 50 33 62.3
Use of Course Materials in Online
Environments / Technological 24 64.9 7 43.75 31 58.5
Material Use
Physical Arrangements 16 43.2 11 68.75 27 50.9
Class Notes/Note-taking Services 14 37.8 9 56.25 23 43.4
Large Print Materials 14 37.8 7 43.75 21 39.6
Photography/V}dc?o Recording 20 541 1 6.25 71 396
Permission
Extended Time for Class
Activities/Assignments 10 27 6 373 16 302
Sign Langugge Support/Ass1st1ve 10 27 4 25 14 26.4
Audio Equipment
Rest Periods During Class 1 2.7 1 6.25 2 3.8
Audio Version of Lecture Notes 1 2.7 0 0 1 1.9
Visual Description 0 0 1 6.25 1 1.9
Modification of Assignment 1 27 0 0 1 1.9
Format
Laboratory Support 1 2.7 0 0 1 1.9
Access to Announcements via
Message/Email ! 27 0 0 ! 1.9
Extended Absence Allowance for 1 27 0 0 1 1.9

Long-Term Medical Treatment

When Table 1 is examined, it is observed that “Audio Recording” is offered as an in-class
accommodation option by 46 (86.7%) of the 53 universities with selective accommodation
agreements. This accommodation is followed by “Braille/Adapted Course Materials” and
“Course Partner/Peer Matching” accommodation, which are provided by 33 universities
(62.3%). Subsequently, the accommodations are followed by “Use of Course Materials in
Online Environments/Technological Material Use” offered by 31 universities (58.5%),
“Physical Arrangements” provided by 27 universities (50.9%), “Class Notes/Note-taking
Services” offered by 23 universities (43.4%), “Large Print Materials” and “Photography/Video
Recording Permission” each offered by 21 universities (39.6%), “Extended Time for Class
Activities/Assignments” provided by 16 universities (30.2%), and finally “Sign Language
Support/Assistive Audio Equipment” offered by 14 universities (26.4%).

While only two universities (3.8%) mention “rest periods during class” as an in-class
accommodation, only one university each (1.9%) refers to the following adjustments: “audio
version of lecture notes”, “visual description/audio description of visual content”,
“modification of assignment format”, “laboratory support”, “access to announcements via
message/email”, and “extended absence allowance for conditions requiring long-term medical
treatment”.

When comparing in-class adjustments provided in the reasonable accommodation agreements
of state and private universities, the largest difference is observed in the “audio recording”
option. While 35 state universities (94.6%) include the “audio recording” option, only 11
private universities (68.75%) include this option. Another significant difference exists in the
“photography/video recording permission” option. Whereas 20 state universities (54.1%)
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provide “photography/video recording permission”, only one private university (6.25%)
includes this option. Regarding the “course partner/peer matching” option, 25 state universities
(67.6%) include it compared to 8 private universities (50%). Similarly, while 24 state
universities (64.9%) provide "use of course materials in online environments / technological
material use", only 7 private universities (43.75%) include this option in their agreements. The
findings related to the exam accommodation’s theme are presented in Table 2.

Table 2. "Exam Accommodations” of the Universities with Selective Reasonable Accommodation
Forms

. . All All
Exam Accommodation Options State State  Private  Private Universities  Universities

f % f % f %

Examination Time Extension 30 81.1 11 68.75 41 77.4

Reader/Writer/Marker
Assistant Support During 29 78.4 9 56.25 38 71.7
Examination
Computer/Online/
Alternative Format Examination 20 41 8 >0 28 528
Large Print Examination Materials 18 48.6 5 31.25 23 43.4
Examination Room

Arrangement/Separate Room 12 324 8 >0 20 377
Oral Examination 11 29.7 4 25 15 28.3

Braille Examination Materials 9 24.3 1 6.25 10 18.9
Use of Asmstwe Techpology 5 135 0 0 5 94

During Examination

Sign Language Interpreter/Support 2 5.4 1 6.25 3 5.7
Rest Periods During Examination 2 5.4 0 0 2 3.8
Taking Medication to Exams 1 2.7 0 0 1 1.9
Flexibility in Spelling Rules 1 2.7 0 0 1 1.9

Home-Based Examination for
Conditions Such as Cancer 1 2.7 0 0 1 1.9
Requiring Treatment

As demonstrated in Table 2, examining the examination adjustment theme data of 53
universities, it is evident that 41 universities (77.4%) provide “examination time extension”, 38
universities (71.7%) provide “reader/writer/marker/assistant support during examination,” 28
universities (52.8%) provide “computer/online/alternative format examination”, 23 universities
(43.4%) provide “large print examination materials”, 20 universities (37.7%) provide
“examination room arrangement/separate room”, 15 universities (28.3%) provide ‘“oral
examination”, and finally 10 universities (18.9%) provide “Braille examination materials” as
examination accommodations.

As indicated in Table 2, “use of assistive technology during examination” is used by 5
universities (9.4%), “sign language interpreter/support” is used by 3 universities (5.7%), and
“rest periods during examination” is used by 2 universities (3.8%) as examination
accommodations. The examination accommodations designated as ‘“taking medication to
exam”, “flexibility in spelling rules”, and “home-based examination for conditions such as
cancer requiring treatment” are offered by one university each (1.9%).

When comparing examination accommodations provided in the reasonable accommodations
agreements of state and private universities, the largest difference is observed in the
“reader/writer/marker assistant support during examination” option. While this option is
provided by 29 state universities (78.4%), nine private universities (56.25%) offer it. The
second largest difference is in the “examination time extension” option. While 30 state
universities (81.1%) provide "examination time extension," 11 private universities (68.75%) do

223



Karatas et al. PUIJE, 67, 215-231 [2026]

so. The “large print examination materials” option is provided by 18 state universities (48.6%)
compared to five private universities (31.25%). The findings related to other accommodations
are presented in Table 3.

Table 3. 'Other Accommodations’ of the Universities with Selective Reasonable Accommodation Forms

All All

Other Accommodation State State Private Private . . . o
. Universities  Universities
Options
! % ! % f %
Psychological
Counseling/Support 3 135 8 >0 13 243
Orientation/Campus 4 10.8 5 31.25 9 17
Orientation
Library Services 3 8.1 6 37.5 9 17
Health Services 1 2.7 2 12.5 3 5.7
Designated Contact
Person/Communication in 2 5.4 1 6.25 3 5.7
Emergency Situations
Housing/Dormitory 2 5.4 1 6.25 3 5.7
Priority in Social/Cultural
Activities/Social 1 2.7 1 6.25 2 3.8
Opportunities
Cafeteria/Canteen Priority 1 2.7 0 0 1 1.9
Transportation 0 0 1 6.25 1 1.9
Financial Support 1 2.7 0 0 1 1.9
Additional Advising Hours 0 0 1 6.25 1 1.9

Upon examination of Table 3, 13 universities (24.5%) include “psychological
counseling/support” from other accommodations, 9 universities (17%) each include
“orientation/campus orientation” and “library services”, and 3 universities (5.7%) each include
“health services”, “designated contact person/communication in emergency situations”, and
“housing/dormitory”. Additionally, under the other accommodations theme, while 2
universities (3.8%) provide “priority in social/cultural activities/social opportunities”, the
number of universities providing ‘“cafeteria/canteen priority”, “transportation”, “financial
support” and “additional advising hours” is 1 (1.9%) each.

When comparing other accommodations provided in the reasonable accommodation
agreements of state and private universities, the largest differences are observed in the
“psychological counseling/support” and “library services” options. While 5 state universities
(13.5%) include the “psychological counseling/support” option, 8 private universities (50%)
include it. The “library services” option is provided by 3 state universities (8.1%) compared to
6 private universities (37.5%).

4. Conclusion, Discussion, and Suggestions

The purpose of this study is to examine the reasonable accommodation agreements available
on the Disabled Student Unit (DSU) webpages of state and private universities in Tiirkiye. In
the findings obtained, it is observed that ‘in-class accommodations’ and ‘exam
accommodations’ are generally included in the reasonable accommodation agreements of
universities; conversely, adaptations that can be categorized under ‘other accommodation
requests’ (such as library, housing, social activities, etc.) are found to be featured less frequently
in comparison to these themes. In the reasonable accommodation agreements of universities,
in-class accommodations such as providing audio recordings, preparing Braille course
materials, peer matching, and the use of course materials in online environments / technological
material use are frequently incorporated. Among the in-class accommodations, the options
provided the least frequently are the vocalization of course notes, visual description,
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modifications in assignment formats, provision of laboratory support, access to announcements
via message/e-mail, and the extension of absence periods for conditions requiring long-term
treatment. Among the exam accommodation options, ‘extended exam time’,
‘reader/scribe/signer/assistant support’, and ‘computer-based/online/alternative format exams’
are more frequently incorporated. On the other hand, options such as ‘permission to take exams
with medication’, ‘flexibility in spelling rules’, and ‘home-based exams for diseases requiring
treatment processes such as cancer’ are featured in the reasonable accommodation agreements
of only one university each. In terms of other accommodation requests, options for
‘psychological counseling/support’, ‘orientation/campus orientation’, ‘library services’ and
‘health services’ are frequently included. Conversely, options such as ‘priority in the dining
hall/cafeteria’, ‘transportation’, ‘financial support’ and ‘additional counseling hours’ are
featured in the reasonable accommodation agreements of only one university each.

When the reasonable accommodation agreements of state and foundation universities are
compared, it is observed that in-class accommodation options such as ‘Audio Recording’,
‘Permission for Photo/Video Recording’, ‘Peer Support/Peer Matching’, and ‘Use of Course
Materials in Online Environments / Technological Material Use’ are included more frequently
in state universities. Similarly, it has been determined that state universities provide more space
for exam accommodation options such as ‘Reader/Scribe/Signer/Assistant Support’, ‘Extended
Exam Time’, and ‘Large Print Exam Materials’. On the other hand, in terms of other
accommodation requests, more space is provided for ‘Psychological Counseling/Support’ and
‘Library Services’ by foundation universities in comparison to state universities.

In the findings obtained from the research, it is observed that universities with accessible,
reasonable accommodation agreements emphasize the “peer support-peer matching” option.
Similarly, participants in Tekin’s (2019) study state that receiving peer assistance facilitates the
learning of courses. In addition to ensuring accessibility to education for students with special
needs, supporting their social participation in society is also among the responsibilities of the
disability support unit. For this reason, it is thought that the frequent inclusion of the 'peer
support-peer matching' option in reasonable accommodation agreements is a significant
finding, as it will positively affect emotional and social development. Furthermore, peer support
can be an effective way to prevent students with special needs from being exposed to any
discrimination by their peers, thereby preventing potential peer bullying. In the process of
inclusive education, the presence of students with special needs in educational environments
together with their typically developing peers also creates positive effects for the peers. Studies
show that typically developing peers increase respect for individual differences and that their
attitudes toward these differences are positively affected (Oliva, 2016). Studies report that as
grade level increases, peers’ attitudes toward students with special needs become more positive
(Bania et al., 2023; Grace et al., 2015; Nalbant & Ding, 2024). In this case, adding information
and awareness activities regarding peers with special needs to students' orientation processes
when they first start university can be an important step in changing perceptions and attitudes.

In this research, it is observed that only a single university includes the issue of transportation
in its reasonable accommodation agreement. Consistent with this finding, participants in the
research conducted by Tekin (2019) also frequently articulate the difficulties they experience
regarding transportation. This situation may stem from universities experiencing limitations in
terms of budget, infrastructure, and prioritization regarding matters such as employing drivers
to provide accessible vehicles and organizing shuttle hours for free transportation support.
Sharing how universities that provide transportation support manage the process with other
universities can be presented as a recommendation for the expansion of such support. In a
similar vein, the prevalence of housing as a theme in the study by Tekin (2019) contrasts with
the results of the present study.
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In this research, it is observed that a vast majority of the adjustment agreements include
provisions for making instructional materials accessible to students with special needs, in
alignment with the study by Tekin (2019). It is observed that the option of presenting course
materials in 'Braille and/or large print' is frequently included in the adjustment agreements
examined. In contrast to this finding, participants in the study by Yal¢in and Aslan (2021) state
that they experience difficulties in this regard concerning both exams and courses. Similarly, in
Gilindogar’s (2020) study, all of the participants with special needs and a large majority of the
academic staff participants articulate that course materials are not particularly accessible for
individuals with special needs. Similarly, it is observed that the number of universities that
include the heading 'Braille exam materials' regarding exam adjustments in their adjustment
agreements is low. The results of Kamis and Demir (2018) also reveal a minimal number of
mentions regarding Braille materials. In order to cope with this situation, universities may
increase Braille literacy rates, ensure that academics have access to information regarding
education for the visually impaired, and provide low-tech (such as slate and stylus, Braillers)
and high-tech (Braille Embosser Machine) technological equipment used to convert standard
text into Braille, while offering training on the use of this equipment to the relevant individuals

In the research findings, it is observed that a vast majority of universities with reasonable
accommodation agreements include provisions for reader/scribe support within their agreement
clauses. However, upon examination of the findings from other studies, it is noted that two
contrasting perspectives are expressed by the participants. While it is stated by a portion of the
participants in various studies that this support is received (Gilindogar, 2020; Kamis and Demir,
2018), it is articulated by another portion that difficulties are experienced in accessing such
support (Kamis & Demir, 2018; Yal¢in & Aslan, 2021). In this case, it is considered that a vast
majority of universities with reasonable accommodation agreements do not actually provide
this support to students in practice. For the ensuring of equal opportunity in education and for
inclusive education, it is of paramount importance that faculty administrators inform academic
staff about accommodations and strictly monitor the implementation of the accommodations
required by students. Once the students who require reader/scribe support during exams are
identified, the individuals to be assigned for this purpose must be determined. Subsequently,
these officials should be informed in detail regarding the nature of the support they are to
provide. "At this point, one of the issues that must be taken into consideration is that the official
providing reader/scribe support should be proficient in question-reading techniques. What
needs to be done is to obtain information from the student with a disability regarding how they
prefer the questions to be read and, if possible, to consult an expert working in the specific field
of the student's disability. Furthermore, in order to prevent disparities in practice among
universities, guidebooks providing instructions for accommodations could be prepared by the
Council of Higher Education (CoHE), and the utilization of these manuals could be encouraged
across all universities.

It is observed that the option of ‘examination time extension’ is frequently included in
reasonable accommodation agreements regarding exam accommodations. The positive views
of the participants regarding the provision of additional time for individuals with disabilities in
the study by Yal¢in and Aslan (2021), as well as the emphasis on the need for extended time in
assessment and evaluation found in the results of Kamis and Demir’s (2018) study, are in
alignment with the findings of the present research. It is noteworthy that the term 'additional
time' is not expressed as a percentage in the reasonable accommodation agreements, indicating
a lack of standardization. The duration of the extended time should be determined based on the
total exam period and the type of disability. It could be recommended to begin with a lower
limit of 25% extra time and increase this up to 100%, or more if necessary, by considering the
specific type of impairment.
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When accommodation agreements are examined, one of the notable findings is that a large
majority of universities include the option of computer-based, online, or alternative-format
examinations. In parallel with this situation, Sireci et al. (2005) state in their study that
technology can achieve significant success in terms of accessibility by enabling adjustments to
font size and through the use of screen-reading programs. Another significant disparity in
practice can be identified regarding the ‘voice recording’ option. In the study conducted by
Tekin (2019), a small number of participants stated that they were permitted to take “voice
recordings”. However, contrary to those findings, the results obtained from the current research
indicate that the ‘voice recording’ option is offered to students in the majority of adjustment
agreements. In this case, it is considered that faculty members conducting the courses often do
not permit voice recordings within the classroom. Consequently, academic staff should be
informed that allowing ‘voice recordings’ can serve as a vital course material for students when
required by their needs.

In the reasonable accommodation agreements, it was determined that universities provide sign
language interpreter support (in-class accommodations f=14; exam accommodations {=3).
Supporting all courses and examinations for students with hearing loss through sign language
interpreters necessitates the employment of specialized personnel within universities. The
inclusion of sign language interpreters during lectures can be of critical importance for students
with hearing loss who communicate via sign language or total communication. However, it is
observed that a vast majority of students with hearing loss who access higher education in our
country possess literacy skills similar to those of their peers and are individuals who
communicate through spoken language. It is observed that this situation stems from the fact that
students who pass the university entrance exam and access formal education are those who
either experienced hearing loss after the critical period for language acquisition, have mild-to-
moderate hearing impairments, or have accessed appropriate educational conditions through
early diagnosis, intervention, and assistive devices (Karasu, 2022). Furthermore, it is
considered that assigning sign language interpreters during examinations may lead to adverse
situations, such as the inability to provide effective translation due to the lack of professional
terminology in sign language, the difficulty of limiting the support provided strictly to sign
language, and the potential impact on the evaluation of the student's actual knowledge and skills
due to the mediation of the interpreter.

It is observed that library services are included by a very limited number of universities in the
reasonable accommodation agreements analyzed in our research. In contrast, nearly half of the
participants in Giindogar’s (2020) study state that necessary arrangements regarding library
services have been made. The reason why universities have included this option relatively less
frequently in their reasonable accommodation agreements may be due to lower demand from
students regarding libraries. Furthermore, since a large majority of university libraries are often
designed to be accessible by default, there may be no additional requests for specific
accommodations in this area.

A vast majority of the participants in Gilindogar’s (2020) study state that there are sufficient
accommodations for the participation of individuals with special needs in social and cultural
activities at universities. Similarly, participants in Erdogan’s (2019) research indicate that they
are aware of the socio-cultural activities organized by the Offices for Students with Disabilities.
However, the number of universities mentioning this option in the reasonable accommodation
agreements examined is quite limited. This may be attributed to the fact that reasonable
accommodation agreements are initiated during the very first semester of study; consequently,
students may perceive the university as solely responsible for education and instruction, and as
they discover socio-cultural activities independently over time, they may not feel the need to
request this option in the agreements. What needs to be done is to include options beyond
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educational services in the adjustment agreements and to inform the relevant students about
these choices during orientation programs.

In conclusion, it is considered that the findings obtained from this research are expected to steer
the strategic initiatives of DSUs and contribute to the functionality and widespread
implementation of reasonable accommodation agreements. Furthermore, the types of
accommodations provided and the opportunities offered by various universities regarding the
support needed by students with special needs in their university lives will be made visible to
all institutions and students. While preparing reasonable accommodation agreements
autonomously, universities can utilize various resources by adopting as broad a perspective as
possible regarding students' needs. In this process, DSUs can prepare a list of requirements by
conducting interviews with students with special needs and allocate university resources in
accordance with this list.

In order for reasonable accommodation agreements to be inclusive of all students' needs, they
must be prepared in accordance with the components of Universal Design for Learning (UDL).
These agreements should be formulated based not only on specific disability types that require
modifications in course materials or exams but also on the support needs of individuals with
specific learning disabilities, attention deficit hyperactivity disorder (ADHD), or chronic
conditions such as diabetes. In order to ensure both linguistic consistency among university
reasonable accommodation agreements and equal access to available supports for every student
with special needs, these agreements could be prepared by an expert commission established
within the Council of Higher Education (CoHE), and their implementation could be ensured
across all universities. This research has certain limitations. The data were collected via online
sources. Therefore, the data accessed from websites at the time of the screening may vary
subsequently or may not have been updated. Future research could examine these reasonable
accommodation agreements by directly contacting the DSUs of universities and requesting the
specific documents they utilize. Researchers may gain more detailed insights into the
implementation of adjustment agreements by conducting interviews with DSU managers.
Additionally, studies aimed at determining the views and suggestions of students with special
needs in formal education regarding DSUs can be planned. The academic achievement of
students with special needs who receive support from DSUs and benefit from accommodations
from the moment of their enrollment can be examined through longitudinal studies.
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Tiirkiye’deki Universitelerin Engelli Ogrenci Birimlerinde Kullanilan
Uyarlama Anlasmalari: Bir Dokiiman Analizi
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! Anadolu Universitesi, Egitim Fakiiltesi, Ozel Egitim Boliimii, Tiirkiye
2 Anadolu Universitesi, Engelliler Entegre Yiiksek Okulu, Tiirkiye
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Ozet: Ozel gereksinimli égrenciler, tipik gelisim gosteren akranlar gibi erigilebilir Makale Bilgileri

zengin oOgrenme firsatlarindan yararlanabilmelidir. Bu arastwrmamin  amact, Arastirma Makalesi
Tiirkiye 'deki devlet ve vakif iiniversitelerinin Engelli Ogrenci Birimi (EOB) web
sayfalarinda yer alan uyarlama anlasmalarindaki (ozel gereksinimli ogrenci,
ogrencinin derslerinden sorumlu ogretim elemanlari, ogrencinin egitim aldigt birim 08/10/2025
yonetimi ile EOB sorumlusu tarafindan hazirlanan ve karsilikli bir anlasma niteligi K -
oy . o . abul Tarihi
tasyan yazili belge) boliim ve alt bashklarin incelenmesidir. Bu aragtirmada nitel
arastirma yontemlerinden dokiiman incelemesi kullanmimistir. Arastirmada Yiiksek 02/05/2026
Ogretim Kurumu (YOK) sisteminde yer alan Tiirkiye'deki devlet ve vakif
iiniversitelerinin tamaminin web sayfalar: iizerinden EOB web sayfalarina erisilerek
ulasilan uyarlama anlagsmalar: degerlendirmeye alimmigtir. EOB web sayfalarindaki Engelli 6grenci
uyarlama anlasmalarinda ozel gereksinimli ogrencilere segimler sunan 53
tiniversitenin (37 devlet, 16 vakif) uyarlama anlasmalar: icerik analizi kullanilarak
analiz  edilmigtir. Uyarlama anlagmalart  “suif i¢i uyarlamalar”, “sinav erigilebilirlik,
uyarlamalart” ve “diger uyarlama talepleri” olmak iizere ii¢ tema altinda ele
almmugtir. Arastirmadan elde edilen bulgularda wuyarlama anlasmalarinda
tiniversitelerin; ses kaydi yapilmasi, sinav stiresinin artirilmasi, psikolojik danisma kapsayici egitim,
seceneklerine daha fazla yer verdikleri belirlenmistir. Simif i¢ci ve sinav
uyarlamalarinda yer alan seceneklere devlet iiniversitelerinin daha fazla yer verdigi,
diger uyarlama talepleri altindaki segeneklere ise vakif iiniversitelerinin devlet 6zel gereksinimli
tiniversitelerine kiyasla daha fazla yer verdigi tespit edilmistiv. Uyarlama
anlagmalarimin  iceriginde yer alan segenekler iiniversitelere gore farklilik
gostermektedir. Bu dogrultuda ozel gereksinimli 6grencilerin talep edebilecekleri
destek tiirleri yetersizlik temelinde ayrintili bir sekilde ele alinmasi ve tim
tiniversitelerde ortak kullanilabilecek bir uyarlama anlasmasi hazirlanmasi
onerilebilir.
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1. Giris

Diinya iizerindeki tiim bireylerin esit egitim firsatlarindan yararlanabilmeleri ancak kapsayici
egitime yonelik uygulamalarin diizenlenmesi ile miimkiin olabilmektedir. Birlesmis Milletler
tarafindan 1994 yilinda kabul edilen Salamanca Bildirisi, bireysel farkliliklara bakilmaksizin
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“herkes i¢in egitim” ve “kapsayici egitim” ilkeleriyle 6zel egitime yonelik 6nemli hedefleri
icermektedir (Dede, 1996). Buna karsin iilkelerin kapsayict egitim politikalar1 birbirinden
farklilik gostermekle birlikte, higbir iilkenin kapsayici egitim ilkelerini ve ideallerini barindiran
okul sistemlerine sahip olmadig1 da giiniimiiziin ger¢egi olarak bilinmektedir (Haug, 2017).
Kapsayici egitim; egitimcileri, 6grencileri, aileleri ve toplumun diger iiyelerini okul tabanli bir
sistemde bir topluma ait olma ve farkliliklar1 kabul etme amaciyla bir araya getiren bir felsefe
olarak ifade edilmektedir (Mehta, 2020; Salend, 2011). Kapsayici egitim, 6grencilerin bireysel
farkliliklarin1 dikkate alarak 6grenme becerilerini gelistirecek egitim ortamlarinin 6grenci
katilimin1 destekleyecek sekilde diizenlenmesini temel almaktadir (Rakap, 2018).

Kapsayict egitim kavrami, farkliliklar1i nedeniyle oOtekilestirilmis tiim Ogrencilerin ele
alinmasinin yani sira ayni zamanda tiim okulun da odaga alinmasini vurgulamaktadir (Porter
ve Smith, 2011; Slee, 2011). Kapsayicilik ifadesi sonu olmayan bir siireci betimlemektedir ve
bu siire¢ icerisinde engelleri ortadan kaldirmak, farkliliklara gore degisen gereksinimlere
olumlu yanit vermek ve farkliliklar1 6grenmek yer almaktadir (Mel, 2005). Kapsayici egitim,
tim okul kademelerini kapsamakta olup herkes icin kaliteli egitim vurgusunu 6n plana
cikarmaktadir (Ainscow vd., 2006). Bu kaliteli egitim vurgusunun yaninda, 6zel gereksinimli
ogrencilerin bireysel farkliliklari nedeniyle sosyal ve duygusal alanlarda da giicliikler
yasadiklar1 bilinmektedir (Jardinez ve Natividad, 2024). Dolayisiyla kapsayict egitim, 6zel
gereksinimli 6grencilerin sosyal katilimini saglamayr da hedeflemektedir (Kefallinou vd.,
2020). Bu dogrultuda bireysel farkliliklar1 ve bireyin gereksinimlerini dikkate alan yardimci
teknolojiler ve evrensel tasarim ile her Ogrenciye uygun zengin Ogrenme ortamlari
sunulabilmektedir (Sani-Bozkurt, 2017).

Evrensel tasarim yaklasimi, 6grenme ortamlarinin en bagindan itibaren farklilik ilkesini temel
alarak tasarlanmasini, bdylece farkli 6zelliklere sahip tiim 6grencilerin erisimini esit bir sekilde
saglamay1 amaclar (Rose ve Meyer, 2002). Evrensel tasarim ilkelerine uygun diizenleme
yapilmayan egitim ortamlarinda 6zel gereksinimli 68renciler erisilebilir 6grenme ortamlarindan
ve sosyal firsatlardan yararlanabilmek icin birtakim uyarlamalara ve desteklere ihtiyag
duymaktadir. Yiiksek 6gretim kademelerinde yer alan 6zel gereksinimli 6grenci sayisinda yillar
icerisinde bir artis oldugu goriilmektedir. 2019-2020 egitim 6gretim déneminde toplam 6zel
gereksinimli 6grenci sayis1 51647 iken 2023-2024 egitim 6gretim doneminde bu say1 57921
olarak rapor edilmistir (Yiiksekogretim Bilgi Yonetim Sistemi, 2024).

Tirkiye’de, yiiksek 6gretim kademesinde 6zel gereksinimli 68rencilere yonelik akademik ve
farkl1 alanlarda sunulan destekler, 2006 tarihli Yiiksek Ogretim Kurumlari Oziirliiler Danisma
ve Koordinasyon Yénetmeligi ile iiniversitelerde kurulan Engelli Ogrenciler Birimleri (EOB)
tarafindan saglanmaktadir. Bu desteklere iligkin etkili yasal diizenleme ve uygulamalarin
yaklasik olarak son yirmi yilda yogunlastigi goriilmektedir. ilk yasal diizenlemeye, 1997
yilindaki 573 Sayili Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname’deki, smirli bir
ifadeyle “Ozel egitim gerektiren bireylerin ilgi, istek, yetenek ve yeterlilikleri dogrultusunda ve
Olciistinde yliksekogretim imkanlarindan faydalanabilmeleri igin gerekli 6zel tedbirler alinir.”
climlesi ile yer verilmistir. Bir baska yasal diizenleme olan ve 2005 yilinda ytiriirliige giren
5378 sayili Engelliler Hakkinda Kanun’da yine smirli bir ifadeyle “Bu kanunun amaci;
engellilerin temel hak ve ozgiirliikklerden faydalanmasini tesvik ve temin ederek ve dogustan
sahip olduklar1 onura saygiy1 giiclendirerek toplumsal hayata diger bireylerle esit kosullarda
tam ve etkin katilimlarinin saglanmasi ve engelliligi onleyici tedbirlerin alinmast i¢in gerekli
diizenlemelerin yapilmasini saglamaktir.” ifadesi yer almakla birlikte ¢esitli yonetmeliklere
dayanak olusturulmustur. 2006 tarihli “Yiiksekogretim Kurumlar1 Oziirliler Danisma ve
Koordinasyon Yonetmeligi” 5378 sayili Engelliler Hakkinda Kanun’u dayanak alarak
yaymlanmigtir. Bu yonetmeligin amaci, yliksekdgrenim goren 6zel gereksinimli 6grencilerin,
O0grenim hayatlarini kolaylastirabilmek i¢in gerekli tedbirleri almak ve bu yonde diizenlemeler
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yapmak {iizere, ilgili birimlerin ¢aligma usul ve esaslarini diizenlemektir. Sonrasinda ise,
gereksinim duyulan eksikliklerin giderilmesi ve 6zellikle belli noktalarin 6n plana ¢ikartilmasi
icin 2010 yilinda yonetmelikte revizyona gidilmistir (YOK, 2010). Yonetmelik
“Yiiksekdgretim Kurulu Engelli Ogrenciler Komisyonu’, ‘Engelli Ogrenciler Danisma ve
Koordinasyon Birimi’ ile ‘OSYM Engelli Ogrenciler Danisma ve Koordinasyon Birimi® ve
yiiksekdgretim kurumlar1 biinyesinde olusturulacak EOB’lerin gérev ve faaliyet alanlarina
iligkin hiikiimleri kapsamaktadir. Tiirkiye’deki devlet ve vakif iiniversiteleri de bu yonetmelige
dayali olarak kendi EOB’lerinin yonergelerini hazirlamaktadir.

EOB’lerin gorevi; 6zel gereksinimli 6grencilerin yiiksekdgretimde kazandiklari programlara
kayit yaptirmalar ile baslamaktadir. Kayit siirecinin ardindan 6grencilerin 6grenim hayatlarini
kolaylagtirmak i¢in gereksinimlerini tespit etmek, bu gereksinimlerin karsilanabilmesine
yonelik onlemleri almak ve engelleri ortadan kaldirmak {izere bireysellestirilmis 6gretim
uyarlamalarindan, ders ve sinav diizenlemelerine, arag-gere¢ temininden sosyal ve psikolojik
destege kadar egitim-0gretim ortamina tam katilimlarini saglayacak tedbirleri almak ve gerekli
diizenlemeleri diger birimler ile is birligi i¢inde yapmay: amaglamaktadir. Ozel gereksinimli
Ogrencilerin yetersizlik tiir ve diizeylerinin birbirinden farklilagsmasi nedeniyle sunulacak
hizmetler cesitlilik gostermektedir (Barnard-Brak, vd., 2010; Sireci, vd., 2005). Ogrencinin
egitim aldig1 programin ve 0zel gereksinimli 6grencinin Ozelliklerine uygun olarak farkli
sekillerde hazirlanan uyarlamalar; O6grenme ortaminda, ders materyallerinde, mevcut
ekipmanlarda, sinavlar ve ddevlerin siiresinin belirlenmesinde 6zel gereksinimli 6grencinin
yetersizlik tiirii ve derecesini gbz dniinde bulundurarak yapilan destek hizmetlerdir. ilgili destek
hizmetlerin gelistirilmesindeki esas amag, 6zel gereksinimli 68rencilerin tipik gelisim gosteren
akranlari ile esit firsatlara sahip olmalarini saglamaktir (Vats ve Dey, 2022). Bu kapsamda 6zel
gereksinimli 6grencilerin egitim-6gretim faaliyetlerini desteklemek amaciyla ¢esitli caligmalar
yapilmaktadir. Bunlardan en onemlisi ‘Uyarlama Anlasmalari’dir. Uyarlama anlagmalari,
EOB’lerin koordinasyonu ile; 6zel gereksinimli 6grenci, dgrencinin derslerinden sorumlu
ogretim elemanlari, égrencinin egitim aldig1 birim yonetimi ile EOB sorumlusu tarafindan
hazirlanan ve karsilikli bir anlagsma niteligi tasiyan yazili belgelerdir. Ogrencinin derslere ve
siavlara yonelik talepleri dersinden sorumlu gretim elemanina ve 6grencisi oldugu birimin
yonetimine iletilerek ilgili planlamalar yapilir. Sinavlara yonelik diizenlemeler icin 6gretim
elemanlar1 birimlerin 6grenci isleri ile is birligi yapar. Ayrica, tim bu silire¢ Ogretim
elemanlarinin, 6zel gereksinimli 6grencilere yonelik farkindaliklarinin ve bilgilerinin
arttirtlmasinda 6nemli rol oynamaktadir. Etkili bir 6gretim siireci i¢in farkindaligin saglanmasi
ve 0grenci 6zelliklerine yonelik bilgilerin ve sorumluluklarin paylagilmasi énem tagimaktadir
(Murray, vd., 2008; Summers vd., 2014). Bu siiregte etkili bir arag olarak islev goren uyarlama
anlagmalariin, Tiirkiye’de yer alan devlet ve vakif iiniversitelerinde yaygin olarak kullanildig:
goriilmektedir. Universite 6grencileri igin uyarlama anlasmalar sadece Tiirkiye’de degil
Amerika Birlesik Devletleri (ABD), Avrupa ve Avustralya’daki diinyanin pek c¢ok iilkesinde
“gereksinim odakli uyarlamalar (reasonable accommodations)”, “akademik uyarlamalar
(academic accommodations)”, “6zel gereksinim destek plani (disability support plan)”,
“bireysel ¢alisma destek plani (individual study support plan)” veya “erisilebilirlik anlagmasi
(accessibility agreement)” gibi farkli terminolojiler ile uygulanmaktadir. Bu uyarlamalar
genellikle sinavlarda ek siire, alternatif degerlendirme bi¢imleri, erisilebilir ders materyalleri,
not alma destegi ve yardimci teknolojiler gibi diizenlemeleri icermektedir. Kapsayici
ylksekogretime verilen 6nemin artmasi odak noktasini bireysel uyarlamalardan ziyade tiim
Ogrencilerin erisilebilirligini tesvik eden stratejilere kaydirmistir (Edwards vd., 2022). Bu
durum, kapsayici egitim uygulamalari i¢in etkili bir model olan Evrensel Tasarima Dayali
Ogrenme (ETDO) uygulamalarinin ortaya ¢ikmasina neden olmustur. ETDO ile tiim bireylerin
Ogrenebilmesi icin Onlerine ¢ikan engellerin kaldirilmasi hedeflenmektedir (Hayirsever vd.,
2025). ETDO; ¢oklu temsil araglar1 sunma, ¢oklu eylem ve ifade araclar1 sunma ve ¢oklu
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katilim araglar1 sunma olmak iizere ii¢ bileseni kapsamaktadir (CAST, 2018). Diinyadaki bir¢ok
tiniversite esit 0grenme ve 0gretme silireglerinin planlanmasi i¢in uyarlama anlagmalarinda bu
lic bileseni merkeze almaktadir. Ornegin; Oxford Universitesi Ozel Ogrenme Giigliigii olan
ogrencilere iligkin degerlendirme siireglerinde ek 6dev verilmesine iligkin yonergelerin oldugu
bir rehber kullanmaktadir. Bir bagka uyarlamada ise belli 6zel gereksinim tiirlerinin neden
oldugu yorgunluk durumlar1 nedeniyle sinavlari giiniin belirli bir saatinde veya giinde sadece
bir sinav olacak sekilde planlama segeneklerine ve kronik hastalig1 nedeniyle sinavda yaninda
yiyecek igecek bulundurma gerekliligi gibi 6zel durumlara yer vermektedir (University of
Oxford). Biitiin bu ornekler esit 6grenme ve 0gretme siire¢lerinin planlanabilmesi igin 6grenci
taleplerini karsilama noktasinda ETDO niin temel alindigini gdstermektedir (Scott vd., 2003).
Boylece tiim oOgrenciler icin erisilebilir ve esnek Ogrenme ortamlart tasarlamak
amaglanmaktadir.

Tiirkiye’deki alanyazin incelendiginde iiniversitelerde yapilan egitsel uyarlamalari ele alan iki
caligmaya ulagilmistir. Glindogar (2020) yapmis oldugu arastirmada, gérme engelli iiniversite
ogrencilerinin akademik siireclerine yonelik 6gretimsel uyarlamalar1 agiklamistir. Day1 ve
Basik (2020) tarafindan gerceklestirilen arastirmada ise uzaktan egitim (UE) kapsaminda, 6zel
gereksinimli iiniversite 6grencilerinin ve EOB’nin is birligi durumunun incelemesi
amaclanmistir. Ancak her iki arastirmada da uyarlama anlagmalarina yonelik bir ifadeye yer
verilmemistir.

Ozel gereksinimli dgrencilerin EOB’lere yonelik goriislerinin incelendigi Erdogan (2019)
tarafindan yapilan arastirmada, 6grencilerde EOB’nin giiven duygusu yarattigi, ancak 6zel
gereksinimli 6grencilerin egitim hayatinda yasadigi sorunlari tamamen ortadan kaldirmadigi ve
egitim hayatini tam anlamuyla kolaylastirmadigi belirtilmistir. EOB’lere y&nelik
gerceklestirilen diger arastirmalardan biri iiniversite tarafindan EOB’nin yeniden
yapilandirilmas: siirecine (Kalyon, 2012) iliskin gerceklestirilmis olup bir digeri ise Konya
ilindeki tiniversitelerde egitime devam eden ozel gereksinimli 6grencilerin sorunlarini
belirlemeye ve Onerilerde bulunmaya (Tekin, 2019) yonelik gerceklestirilmistir.
Yiiksekdgretim kurumlarinin EOB’lerinin web sayfalarmin yapisal ve icerik olarak incelendigi
bir baska arastirmada en sik ve en az kullanilan ilk on sekme rapor edilmistir. Bazi
tiniversitelerin engelli 6grenci birimi sayfalarina erisimin olmadigi belirtilmistir (Ugur, 2022).
Bu aragtirmalarda, akademik uyarlamalara yonelik Onerilerde bulunulmus ancak uyarlama
anlagmalarina yonelik herhangi bir ifadeye rastlanmamustir.

Ozel gereksinimli {iniversite &grencilerinin egitim-6gretim siireclerini etkili bir sekilde
gerceklestirebilmeleri ve akademik asamalar1 basarili bir sekilde gecebilmeleri i¢in mevcut
duruma ve ortaya cikabilecek yeni giicliiklere uyum saglamalari 6nem tasimaktadir. EOB
aracilif1 ile sunulan desteklerden biri olan akademik uyarlama anlagsmalarinin destek ve
hizmetlerinin bu noktada 6zel gereksinimli O6grenciler i¢in 6nemli oldugu goriilmektedir.
Ogretim iiyelerinin destegini talep etme, onlara yetersizlik tiirlerine yonelik gereksinim
duyduklar1 bilgileri aktarma, sunulacak desteklerin uygulama siirecine yansimasi igin
etkilesimde bulunma ve siireci izleme EOB’nin sorumluluklari arasinda bulunmaktadir. Bu
siirecin bir aract olan Akademik Uyarlama Anlagmalari’nin igerigi ve uygulama siireclerine
yonelik aragtirmalara gereksinim duyulmaktadir. Bu baglamda, egitim sisteminde &zel
gereksinimli bireylere sunulan desteklerin igerik ve kapsaminin sistematik olarak incelenmesi,
kapsayici egitim uygulamalarinin gelistirilmesi agisindan énem tasimaktadir (Can vd., 2017;
Girgin ve Baysal, 2005). Tiirkiye’de yer alan EOB’lere ait uyarlama anlasmalarini incelemenin,
tilkemizde {iniversitede okuyan Ozel gereksinimli Ogrencilerin hangi alanlarda destege
gereksinim duydugu ve ne tiir uyarlamalar yapildigi konularinda 6nemli bulgular saglayacagi
diistiniilmektedir. Elde edilen bulgularin kapsayici egitime yonelik politikalarin diizenlenmesi,
Onlemlerin alinmasi ve evrensel tasarim ilkeleri baglaminda {iniversitelerin diizenlemeler

218



Karatas vd. PAUEFD, 67, 215-231 [2026]

yapmasi ve gelecek arastirmalara dncii olmasi bakimindan 6nemli oldugu diigiiniilmektedir. Bu
noktadan hareketle arastirmanin amac, Tiirkiye’deki devlet ve vakif iiniversitelerinin EOB web
sayfalarinda yer alan uyarlama anlagmalarindaki boliim ve alt basliklarin incelenmesidir. Bu
amag dogrultusunda su sorulara yanit aranmistir:

1. Universitelerin EOB web sayfalarindaki uyarlama anlagmalar1 hangi agilardan ele alinmugtir?

2. Universitelerin EOB web sayfalarindaki uyarlama anlasmalarinda hangi alt basliklara yer
verilmigtir?

3. Devlet iiniversiteleri ile vakif iiniversitelerinin EOB web sayfalarinda yer alan uyarlama
anlagmalarinda igerik olarak ne gibi farkliliklar bulunmaktadir?

2. Yontem

Arastirmada Tiirkiye’de yer alan {iniversitelerin EOB’leri tarafindan 6zel gereksinimli
Ogrencilere  yonelik  gelistirmis  olduklar1 uyarlama  anlasmalarinin  incelenmesi
amaglanmaktadir. Bu amag dogrultusunda nitel arastirma yontemlerinden dokiiman incelemesi
kullanilmistir. Dokiiman incelemesinde arastirilmasi gereken olgu ve olaylar hakkinda mevcut
belge ve kayitlar, basili veya elektronik ortamlarda yer alan materyaller incelenerek veriler elde
edilmektedir (Fischer, 2006; O’Leary ve Tennent, 2025; Sak vd., 2012; Yildirim ve Simsek,
2013). Dokiiman analizi belli bir amaca yonelik kaynaklar1 bir araya getirme, degerlendirme,
okuma ve not alma islemlerini igermektedir (Karasar, 2024). Dokiiman analizinin diislik
maliyetli ve verimli olmasi ile arastirmaci tarafindan bagimsiz bir sekilde yiiriitiilebilmesi gibi
pek ¢ok avantaji bulunmaktadir (Bowen, 2009; Bryman, 2012; Merriam, 2009). Bu aragtirmada
asagidaki dokiiman analizi basamaklari takip edilmistir (Forster, 1995°den akt. Yildirim ve
Simsek, 2021).

1. Incelenecek dokiimanlari dahil etme ve hari¢ tutma kriterleri: Arastirmaya dahil edilecek
dokiimanlarin EOB web sitelerinde yer alan, 6grencinin 6zel gereksinim durumuna gore
uyarlama se¢eneklerinin oldugu, 6gretim tliyesi ve 6grenci arasindaki yazili bir sdzlesme olmasi
gerekmektedir. Yasal mevzuatlar, 6grencilerin goriis ve Onerilerini belirtmeleri i¢in talep
formlar1, web sitesinde erisime kapali veya hatali dokiimanlar, 6grenci bilgi formlar1 ve 6zel
gereksinim tiirlerine gore bilgilendirme metinlerinin yer aldig1 yazili metinler arastirmaya dahil
edilmemistir.

2. Dokiimanlara ulasma: Arastirmada YOK sistemine kayith tiim devlet ve vakif
{iniversitelerinin web sayfalarmnin listesi yapilmistir. Universitelerin web sayfalar1 iizerinden
EOB’lere ulasilarak EOB sistemindeki formlar ve dokiimanlar indirilerek kaydedilmistir. Bu
dokiimanlar igerisinde sistemde yer alan uyarlama anlagmalar1 indirilerek {iniversite adiyla
dosyalanmustir.

3. Orijinalligini kontrol etme: Dosyalanan uyarlama anlagmalari tek tek acilarak dokiimanlarin
ogrenci gereksinimlerine gére destek maddelerine yer verip vermedigi ve klasordeki tiniversite
adiyla tutarli olup olmadig incelenmistir.

4. Dahil edilen uyarlama anlagmalariin igerigini ayrintili bir sekilde inceleme: Dosyalanan
uyarlama anlagmalarinin igeriginde yer alan bilgiler ve maddeler ayrintili bir sekilde incelenmis
ve excel tablosuna iglenmistir.

5. Toplanan verileri dosyalayarak analize hazir hale getirme: Uyarlama anlagmalarinda yer
alan basliklar dosyalanmistir. Dosyada basliklara ait alt maddeler siralanmistir.

6. Dokiimanlarin icerik analizi: Uyarlama anlagsmalarinda benzer basliklar ve alt maddeler
belli temalara ayrilmistir.

219



Karatas vd. PAUEFD, 67, 215-231 [2026]

7. Elde edilen veriyi kullanma: Elde edilen veriler raporlastirilarak bulgularda frekans ve
ylizdeler halinde agiklanmustir.

2.1. incelenen Dokiimanlar

Arastirmada, Yiiksek Ogretim Kurumu (YOK) sisteminde yer alan Tiirkiye’deki devlet ve vakif
{iniversitelerinin tamaminin web sayfalar1 incelenmistir. Ulkemizde yer alan toplam 208
iiniversitenin web sayfalarindan EOB web sayfalarina ulasilmistir. Yapilan web sitesi
taramalarinda iilkemizde yer alan toplam 208 iiniversitenin (129 devlet, 83 vakif ve vakif
meslek yiliksekokulu) yalnmizca 83 (57 devlet, 26 vakif)’iiniin web sayfasinda “uyarlama
anlagsmas1” konulu baslik/evraklara yer verdikleri tespit edilmistir. Bu 83 iiniversitenin
“uyarlama anlagsmasi” baslikli sayfalar1 incelendiginde 14’Uniin (8 devlet, 6 vakif) ilgili
sayfalarinda “izinsiz erisime kapali, form hatali, form kaldirilmig, sayfa hatali, sayfa
kaldirilmis” gibi uyarilarla karsilasilmistir. Ilgili iiniversiteler haricindeki 69 iiniversiteden
birinin (devlet iniversitesi) uyarlama anlagmasi formunda 6grencilere segme ve/veya isteklerini
listelemelerine hak taninmadigi, bunun yerine tek bir imza ile {iniversitenin tim engelli
ogrenciler birimi yonetmeligini kabul ettigi bir belgeyi kullandig1 belirlenmistir. Geri kalan 68
iiniversiteden 15’inin (11 devlet, 4 vakif) 6grencilere se¢imler sunmak yerine, “istek, goriis ve
Onerilerinizi iletiniz” seklinde agik u¢lu metinler kullandiklar1 tespit edilmistir. Arastirmada
tiim bu sinirlamalarin disinda kalan, EOB web sayfalarindaki uyarlama anlasmalarinda 6zel
gereksinimli Ogrencilere se¢imler sunan 53 iniversitenin (37 devlet, 16 vakif) uyarlama
anlagmalar incelenmektedir.

2.2. Veri Toplama Siireci

Veri toplama siirecinde YOK sisteminde yer alan, Tiirkiye’deki devlet ve vakif iiniversitelerinin
tamaminin web sayfalarindan EOB web sayfas1 taranmustir. Web ortaminda tarama yapilirken
“engelli 6grenci birimi”, “engelsiz 6grenci birimi”, “engelsiz kampiis”, “erisilebilir kampiis”,
“engelli 6grenci destek birimi” terimleri kullanilmistir. EOB web sayfalarinda yer alan formlar
ve dokiimanlar incelenerek erisimin saglandigi uyarlama anlagmalar1 tiniversite adiyla
kaydedilmistir. Bu calisma kapsaminda, Tiirkiye’deki Yiiksek Ogretim Kurumu (YOK)
sisteminde yer alan devlet ve vakif {iniversitelerinin tamamimin Engelli Ogrenciler Birimi web
sayfalar1 (EOB web sayfalar1 yoksa iiniversitelerin resmi web sayfalar1) 28 Ekim 2023-19
Kasim 2023 tarihleri arasinda farkli glinlerde farkli iki arastirmaci tarafindan incelenmistir.
Uyarlama anlagsmasina yer veren iniversitelerin “akademik uyarlama anlagmalar1” detayl
incelenmek ve diger iiniversitelerle karsilastirilmak tlizere dosya olarak iiniversite adiyla
kodlanarak indirilmistir. Tiim kodlamalar sonucunda EOB web sayfalarindaki uyarlama
anlagmalarinda 6zel gereksinimli Ogrencilere se¢imler sunan toplam 53 {iniversitenin (37
devlet, 16 vakif) uyarlama anlagsmalar1 analize dahil edilmistir. Analiz edilen uyarlama
anlagmalarina iliskin devlet ve vakif tiniversitesi yiizdelerine Sekil 1’de yer verilmistir.

Sekil 1. Erisilebilir Uyarlama Anlasmas: Olan Universiteler

> Vakaf
Universiteleri
RIIEZS

. Devlet
Universiteleri
70%
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2.3. Verilerin Analizi

Arastirmadan elde edilen verilerin analizinde icerik analizi kullanilmistir. Icerik analizi
tiirlerinden betimsel igerik analizi ile uyarlama anlagmalari sistematik olarak incelenmistir
(Jayarajah vd., 2014; Lin vd., 2014; Sozbilir vd., 2012). Uyarlama anlagmalarinda yer alan
secenekler tablolastirilarak temalara ayrilmistir. Sinif i¢i uyarlamalar, sinav uyarlamalart ve
diger uyarlamalar olmak {izere {i¢c ana tema olusturulmustur. Bu temalar altinda secenekler
kategoriler halinde siniflandirilarak uyarlama anlagsmalarindaki genel egilimler belirlenmistir.
Dokiimanlardan elde edilen veriler sayisallastirilarak frekans ve yiizdeler rapor edilmistir
(Kiral, 2020).

2.4. inandiricihik

Arastirmada kodlama giivenirligi yapilmistir. Birinci aragtirmaci tarafindan olusturulan veri
kayit tablosu tiniversitelere ait tim web siteleri tek tek incelenerek ikinci bir arastirmact
tarafindan yeniden olusturulmustur. Onceki tabloda yer alan siituna ikinci bir siitun ekleyerek
onceki kodlama siireci ikinci aragtirmaci tarafindan tekrar yapilmistir. Kodlayicilar arasinda en
az %70 uyum olmasi1 gerekmektedir (Miles ve Huberman, 1994). Bununla birlikte dosyalanan
uyarlama anlasmalar1 nitel arastirma dersi almis doktora derecesine sahip, EOB ve uyarlama
anlagmalar1 konusunda deneyim sahibi bagimsiz bir arastirmaci tarafindan gozden gegirilerek
dahil etme kriterlerine uygun olup olmadigi degerlendirilmistir. Tiim uyarlama anlagmalari
dahil etme kriterleri ile uyumlu bulunmustur. Kodlayicilar arasi1 uyum yiizdesi hesaplanirken
Giivenirlik = Goriis birligi / (Goriis birligi + Goriis ayriligr X 100) formiilii kullanilmistir (Miles
ve Huberman, 1994). Kodlayicilar arasi giivenirlik %98 olarak hesaplanmistir. Bu sonug
kodlayicilar arasinda yiiksek uyum diizeyi oldugunu gostermektedir. Bu kodlamalarda goriis
ayrilig1 ikinci aragtirmacinin Onceki taramalardan farkli olarak ek bes uyarlama anlagmasina
ulasmasiyla ortaya ¢ikmustir. iki arastirmaci ek bes uyarlama anlasmasini birlikte inceleyerek
arastirmaya dahil etme konusunda uzlagma saglamislardir.

3. Bulgular

Arastirmacilar tarafindan ulasilan uyarlama anlagmalari incelendiginde, {iniversitelerin
uyarlamalar1 genel olarak “sinif i¢i uyarlamalar” ve “sinav uyarlamalar1” olmak iizere iki ana
tema ile ele aldiklar1 goriilmektedir. Bazi uyarlama anlagmalarinda ise smif i¢i ve sinav
uyarlamalar1 disinda “diger uyarlama talepleri” temasi ile ifade edilebilecek olan (kiitiiphane,
barinma, sosyal etkinlik vb.) uyarlamalar yer almaktadir. Erisilebilir secenekli uyarlama
anlagmasi olan tiim {iniversitelerin ¢alismanin ilk temasi olan “sinif i¢i uyarlamalarina iligkin
frekanslarina ve yiizdelere Tablo 1’de yer verilmistir.

Tablo 1. Se¢imli Uyarlama Formuna Sahip Universitelerin “Sinif I¢i Uyarlamalart”

Sinif I¢i Uyarlama Devlet Devlet Vakif Vakif . Tum . Tum
Secenekleri Universiteler Universiteler
¢ 7 % 7 % 7 %
Ses Kaydi Yapilmasi 35 94.6 11 68.75 46 86.7
Braille/Ders Materyalleri 20 541 13 8125 33 623
Uyarlanmasi
Ders Partneri-Akran 25 676 8 50 33 623
Esleme
Online Ortamda Ders
Materyali/Teknolojik 24 64.9 7 43.75 31 58.5
Materyal Kullanimi
Fiziksel Diizenlemeler 16 432 1 68.75 27 509
Yapilmasi
Ders Notlar1/Not Tutucu 14 37.8 9 56.25 23 43.4
Biiylik Puntolu Materyal 14 37.8 7 43.75 21 39.6
Saglanmasi
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Tablo 1. Secimli Uyarlama Formuna Sahip Universitelerin “Swnif I¢i Uyarlamalari” (devamu)

Sinif Ici Uyarlama Devlet Devlet Vakaf Vakaf o Tum . Tum
Secenckleri Universiteler Universiteler
¢ 7 % 7 % 7 %
Fotograf Cekimi/Goriinti 54.1 1 6.25 21 39.6
Kaydi Izni
Sinif
Etkinliklerinde/Odevlerde 10 27 6 37.5 16 30.2
Ek Siire Verilmesi
Isaret Dili
Destegi/Destekleyici Ses 10 27 4 25 14 26.4
Donanimi
Ders Slra.smda.Mola 1 27 1 625 2 33
Verilmesi
Ders Notlarmin I 2.7 0 0 1 1.9
Seslendirilmesi
Gorsel Betimleme 0 0 1 6.25 1 19
Yapilmasi
Odev Formatinda
Degisiklik Yapilmast ! 27 0 0 ! 1.9
Laboratuvar Destegi 1 27 0 0 1 1.9
Saglanmasi
Mesaj/E-posta Yoluyla 1 27 0 0 1 1.9
Duyurulara Ulagma
Uzun Siireli Tedavi
Gerektiren Durumlarda 1 27 0 0 1 1.9

Devamsizlik Siiresinin
Artirim

Tablo 1 incelendiginde, se¢imli uyarlama anlagsmasina sahip olan 53 {niversitemizin 46
tanesinin (%86.7) smif i¢i uyarlamalarda “Ses Kaydi Yapilmasi” secenegini Ogrencilere
sunduklari goriilmektedir. Bu uyarlamay1 33 (%62.3) tiniversitenin sinif i¢i uyarlamalarinda yer
vermekte olduklar1 “Braille/Ders Materyalleri Uyarlanmasi” ve “Ders Partneri-Akran Egleme”
uyarlamalar1 takip etmektedir. Devaminda sirasiyla, 31 (%58.5) iiniversitenin yer verdigi
“Online Ortamda Ders Materyali/Teknolojik Materyal Kullanimi” uyarlamasi, 27 (%50.9)
tiniversitenin yer verdigi “Fiziksel Diizenlemeler Yapilmasi” uyarlamasi, 23 (%43.4)
tiniversitenin yer verdigi “Ders Notlari/Not Tutucu” uyarlamasi, 21’er (%39.6) iiniversitenin
yer verdigi “Biiyiik Puntolu Materyal Saglanmas1” ve “Fotograf Cekimi/Goriintii Kayd1 Izni”
uyarlamalari, 16 (%30.2) iiniversitenin yer verdigi “Simf Etkinliklerinde/Odevlerde Ek Siire
Verilmesi” ile 14 (%26.4) {iniversitenin yer verdigi “Isaret Dili Destegi/Destekleyici Ses
Donanimi” uyarlamasi takip etmektedir.

“Ders Sirasinda Mola Verilmesi” uyarlamasindan sadece iki (%3.8) iiniversite sinif ici
uyarlama olarak s6z ederken; “Ders Notlarinin Seslendirilmesi”, “Gorsel Betimleme
Yapilmas1”, “Odev Formatinda Degisiklik Yapilmas1”, “Laboratuvar Destegi Saglanmasi”,
“Mesaj/E-posta Yoluyla Duyurulara Ulasma” ve “Uzun Siireli Tedavi Gerektiren Durumlarda
Devamsizlik Siiresinin  Artinm1” uyarlamalarindan ise sadece birer (%1.9) iiniversite
bahsetmektedir.

Devlet ve vakif liniversitelerinin uyarlama anlagsmalarinda yer verdikleri sinif i¢i uyarlamalar
karsilastirildiginda en biiytik farkin “Ses Kaydi Yapilmasi” se¢eneginde oldugu goriilmektedir.
35 devlet iniversitesi (%94.6) “Ses Kaydi Yapilmasi” segenegine yer verirken, vakif
tiniversitelerinin 11 tanesi (%68.75) bu secenege yer vermistir. Diger biiytik fark ise “Fotograf
Cekimi/Goriintii Kayd1 izni” seceneginde yer almaktadir. “Fotograf Cekimi/Goriintii Kaydi
Izni” secenegine 20 devlet iiniversitesi (%54.1) yer verirken sadece bir vakif iiniversitesi
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(%6.25) yer vermistir. “Ders Partneri -Akran Egleme” secenegine ise 25 devlet iiniversitesi
(%67.6) yer verirken 8 vakif iiniversitesi (%50) yer vermistir. Benzer sekilde “Online Ortamda
Ders Materyali/Teknolojik Materyal Kullanim1” segenegine 24 devlet {iniversitesi (%64.9) yer
verirken ayni secenege anlagsmalarinda sadece 7 vakif tiniversitesi (%43.75) yer vermistir. Sinav
uyarlamalar1 temasina iligkin bulgulara Tablo 2°de yer verilmistir.

Tablo 2. Secimli Uyarlama Formuna Sahip Universitelerin “Sinav Uyarlamalart”

Tim Tim

A e Universiteler ~ Universiteler

Siav Uyarlama Secenekleri

f % ! % f %
Sinav Siiresi Artirimi 30 81.1 11 68.75 41 77.4
Sinavda
Okuyucu/Yazici/Isaretleyici/Asi 29 78.4 9 56.25 38 71.7
stan Yardimi
Bilgisayar/Online/Alternatif 20 541 8 50 28 578
Formatta Sinav
Biiyiik Puntolu Siav Materyali 18 48.6 5 31.25 23 43.4
Sinav Salon Uyarlamasi/Ayr1 12 324 8 50 20 377
Salon
SozIli Sinav 11 29.7 4 25 15 28.3
Braille Sinav Materyali 9 24.3 1 6.25 10 18.9
Sinavda Yardimer Teknoloji 5 135 0 0 5 94
Kullanimi
Isaret Dili Terciimani/Destegi 2 5.4 1 6.25 3 5.7
Sinavda Ara Verme 2 54 0 0 2 3.8
Sinava ilagla Girebilme 1 2.7 0 0 1 1.9
Yazim Kurallarinda Esneklik 1 2.7 0 0 1 1.9
Kanser vb. Hastaliklar ve
Tedavi Siirecinde Ev Ortaminda 1 2.7 0 0 1 1.9

Sinav

Tablo 2 incelendiginde, 53 iiniversitenin sinav uyarlamasi temasi altindaki veriler
incelendiginde 41 (%77.4) iiniversitenin “Sinav Siiresi Artirrm1”, 38 (%71.7) {liniversitenin
“Simavda  Okuyucu/Yazici/Isaretleyici/Asistan ~ Yardimi1”, 28 (%52.8) iiniversitenin
“Bilgisayar/Online/Alternatif Formatta Sinav”, 23 (%43.4) liniversitenin “Biiyilik Puntolu Sinav
Materyali”, 20 (%37.7) {niversitenin “Siav Salon Uyarlamasi/Ayr1 Salon”, 15 (%28.3)
tiniversitenin “Sozli Siav” ve son olarak 10 (%18.9) iiniversitenin “Braille Sinav Materyali”
siav uyarlamalarina yer verdikleri goriilmektedir.

Ayrica Tablo 2°de belirtildigi iizere, “Sinavda Yardimci Teknoloji Kullanimi” 5 (%9.4)
{iniversite tarafindan, “Isaret Dili Terciimani/Destegi” 3 (%5.7) iiniversite tarafindan, “Sinavda
Ara Verme” ise 2 (%3.8) liniversite tarafindan smav uyarlamasi olarak kullanilmaktadir.
“Sinava Ilagla Girebilme”, “Yazim Kurallarinda Esneklik” ve “Kanser vb. Hastaliklar ve
Tedavi Siirecinde Ev Ortaminda Sinav” isimlert ile belirtilen sinav uyarlamalari ise birer (%1.9)
tiniversite tarafindan secenek olarak sunulmaktadir. Devlet ve vakif tiniversitelerinin uyarlama
anlagsmalarinda yer verdikleri sinav uyarlamalar1 karsilastirildiginda en biiytik farkin “Sinavda
Okuyucu/Yazici/Isaretleyici/Asistan  Yardimi” segeneginde oldugu goriilmektedir. Bu
secenege 29 devlet iiniversitesi (%78.4) yer verirken, vakif iiniversitelerinin dokuz tanesi
(%56.25) yer vermistir. Ikinci siradaki biiyiik fark ise “Sinav Siiresi Artirim1” segeneginde yer
almaktadir. “Sinav Siiresi Artirim1” segenegine 30 devlet liniversitesi (%81.1) yer verirken 11
vakif liniversitesi (%68.75) yer vermistir. “Biiyiik Puntolu Sinav Materyali” se¢enegine ise 18
devlet {iniversitesi (%48.6) yer verirken bes vakif {iniversitesi (%31.25) yer vermistir. Diger
Uyarlamalara iligkin bulgulara Tablo 3’te yer verilmistir.
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Tablo 3. Secimli Uyarlama Formuna Sahip Universitelerin “Diger Uyarlamalart”

Diger Uyarlama Devlet Devlet Vakif Vakif . Tum . Tum
Secenckleri Universiteler Universiteler
¢ 7 % 7 % 7 %
Psikolojik
Damisma/Destek 5 13.5 8 50 13 24.5
Oryantasyon/Kampis 4 10.8 5 3125 9 17
Oryantasyon
Kiitiiphane Hizmetleri 3 8.1 6 37.5 9 17
Saglik Hizmetleri 1 2.7 2 12.5 3 5.7
Acil Durumda Yetkili
Kisi/iletisim 2 5.4 1 6.25 3 5.7
Barinma/Yurt 2 5.4 1 6.25 3 5.7
Sosyal Kiiltiirel Etkinlikte
Oncelik/Sosyal Olanaklar ! 27 ! 6.25 2 3.8
Yemek@ane—Kan’[mde 1 27 0 0 1 19
Oncelik
Ulasim 0 0 1 6.25 1 1.9
Maddi Destek 1 2.7 0 0 1 1.9
Ek Danismanlik Saati 0 0 1 6.25 1 1.9

Tablo 3 incelendiginde, 13 (%24.5) {niversitenin diger uyarlamalardan “Psikolojik
Danisma/Destek”, 9 (%17)’ar iniversitenin “Oryantasyon/Kampiis Oryantasyon” ve
“Kiitliphane Hizmetleri”, 3 (%5.7) er tiniversitenin “Saglik Hizmetleri”, “Acil Durumda Yetkili
Kisi/lletisim” ve “Barinma/Yurt” basliklarma yer verdikleri goriilmektedir. Ayrica diger
uyarlamalar temasi altindaki “Sosyal Kiiltiirel Etkinlikte Oncelik/Sosyal Olanaklar”
uyarlamasina 2 (%3.8) iiniversite yer veriyorken; “Yemekhane-Kantinde Oncelik”, “Ulasim”,

“Maddi Destek” ve “Ek Danismanlik Saati” uyarlamalarina yer veren iiniversite sayisi 1
(%1.9)dir.

Devlet ve vakif iiniversitelerinin uyarlama anlagmalarinda yer verdikleri diger uyarlamalar
karsilagtirildiginda ise en biiyiik farkin “Psikolojik Damigsma/Destek” ve “Kiitiiphane
Hizmetleri” seceneklerinde oldugu goriilmektedir. “Psikolojik Danisma/Destek” secenegine
bes devlet iiniversitesi (%13.5) yer verirken, vakif iiniversitelerinin sekiz tanesi (%50) yer
vermistir. “Kiitiiphane Hizmetleri” secenegine ii¢ devlet liniversitesi (%8.1) yer verirken vakif
iniversitelerinin altis1 (%37.5) yer vermistir.

4. Sonuc, Tartisma ve Oneriler

Bu arastirmanin amaci, Tiirkiye’deki devlet ve vakif {iniversitelerinin, EOB web sayfalarinda
yer alan uyarlama anlagmalarini incelemektir. Elde edilen bulgularda iiniversitelerin uyarlama
anlagmalarinda genel olarak “sinif i¢i uyarlamalar” ve “sinav uyarlamalar1” ve bu temalara
kiyasla daha az yer verilmekte olan “diger uyarlama talepleri” temasi ile ifade edilebilecek olan
(kiitiiphane, barinma, sosyal etkinlik vb.) uyarlamalara yer verdikleri goriilmektedir.
Universitelerin uyarlama anlasmalarinda; ses kaydi yapilmasi, Braille ders materyalleri
hazirlanmasi, ders partneri-akran esleme, online ortamda ders materyali/teknolojik materyal
kullanim1 gibi siif i¢i uyarlamalara siklikla yer verilmektedir. Sinif i¢i uyarlamalar arasinda
en az yer verilen secenekler ise ders notlarinin seslendirilmesi, gorsel betimleme yapilmasi,
O0dev formatinda degisiklik yapilmasi, laboratuvar destegi saglanmasi, mesaj/e-posta yoluyla
duyurulara ulasma ve uzun siireli tedavi gerektiren durumlarda devamsizlik siiresinin
artirilmasidir.  Smav  uyarlama segeneklerinden simav siiresinin  artirilmasi, siavda
okuyucu/yazici/isaretleyici/asistan yardimi ve bilgisayar/online/alternatif formatta sinav
seceneklerine daha fazla yer verilmektedir. Ote yandan smava ilagla girebilme, yazim
kurallarinda esneklik ve kanser vb. hastaliklar ile tedavi siirecinde ev ortaminda sinav yapilmasi
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seceneklerine sadece birer liniversite uyarlama anlagmalarinda yer vermektedir. Diger uyarlama
taleplerinde ise siklikla psikolojik danisma/destek, oryantasyon/kampiis oryantasyon,
kiitliphane hizmetleri ve saglik hizmetleri se¢enekleri bulunmaktadir. Yemekhane-kantinde
oncelik, ulagim, maddi destek ve ek danismanlik saati segeneklerine yine sadece birer iiniversite
yer vermektedir.

Devlet ve vakif iiniversitelerinin uyarlama anlasmalar karsilastirildiginda ise, smif igi
uyarlamalardan “Ses Kaydi Yapilmas1”, “Fotograf Cekimi/Goriintii Kaydi Izni”, “Ders Partneri
-Akran Esleme” ve “Online Ortamda Ders Materyali/Teknolojik Materyal Kullanimi”
seceneklerine devlet tiniversitelerinde daha fazla yer verildigi goriilmektedir. Benzer sekilde
sinav uyarlamalarindan “Sinavda Okuyucu/Y azici/Isaretleyici/Asistan Yardim1”, “Sinav Siiresi
Artirilmast”, “Biiylik Puntolu Sinav Materyali” segeneklerine de devlet iiniversitelerinin daha
fazla yer verdigi belirlenmistir. Diger taraftan, diger uyarlama taleplerinde “Psikolojik
Danisma/Destek” ve “Kiitliphane Hizmetleri” segeneklerine vakif iiniversiteleri devlet
tiniversitelerine kiyasla daha fazla yer vermektedir.

Arastirmadan elde edilen bulgularda, uyarlama anlagmalar1 erisilebilir olan iiniversitelerin
“ders partneri-akran esleme” secgenegine Onem verdikleri goriilmektedir. Benzer sekilde
Tekin’in (2019) ¢alismasindaki katilimcilar, partner yardimi almanin derslerin 6grenilmesini
kolaylastirdig1  goriisiinii  belirtmektedirler. Ozel gereksinimli grencilerin  egitime
erigilebilirliklerini saglamanin yani sira, topluma sosyal katilimlarini desteklemek de engelli
Ogrenci biriminin gorevleri arasindadir. Bu nedenle “ders partneri-akran esleme” se¢enegine
uyarlama anlagmalarinda sik bir sekilde yer verilmesinin duygusal ve sosyal gelisimi olumlu
yonde etkileyecek olmasi nedeniyle 6nemli bir bulgu oldugu diisiiniilmektedir. Bununla birlikte
akran destegi, 6zel gereksinimli 6grencilerin akranlar tarafindan herhangi bir ayrimeciliga maruz
kalmalarin1 dolayisiyla yasanabilecek akran zorbaliklarini 6nlemede de etkili bir yol olabilir.
Kapsayici egitim siirecinde 6zel gereksinimli 6grencilerin tipik gelisim gdsteren akranlariyla
birlikte egitim ortamlarinda bulunmasi akranlar i¢in de olumlu etkiler yaratmaktadir. Yapilan
caligmalar tipik gelisim gosteren akranlarin bireysel farkliliklara saygiyr artirdigini ve
farkliliklara olan tutumlarini1 olumlu yonde etkiledigini géstermektedir (Oliva, 2016). Yapilan
aragtirmalar smif diizeyi yiikseldikce akranlarin, 6zel gereksinimli Ogrencilere olan
tutumlarinin daha olumlu oldugunu rapor etmektedir (Bania vd., 2023; Grace vd., 2015;
Nalbant ve Ding, 2024). Bu durumda {iniversiteye yeni basladiklarinda 6grencilerin
oryantasyon slireglerine 6zel gereksinimli akranlarina yonelik bilgilendirme ve farkindalik
etkinlikleri eklemek alg1 ve tutumlar1 degistirmek i¢in dnemli bir adim olabilir.

Bu arastirmada sadece tek bir iiniversitenin uyarlama anlagsmasinda ulasim konusuna yer
verdigi goriilmektedir. Bu bulguya paralel olarak Tekin (2019) tarafindan yapilan arastirmada
da katilimcilari ulagim ile ilgili yasadiklar giigliikleri siklikla dile getirmektedirler. Bu durum
tiniversitelerin iicretsiz ulagim destegi konusunda sofor caligtirarak erisilebilir bir arag saglama
ve servis saatlerini organize edebilme gibi konularda biitce, alt yapi, oncelik verme vb.
nedenlerle smirlilik yasamasindan kaynaklanabilir. Ulagim deste§i saglayan iiniversitelerin
stireci nasil yiiriittiiklerini diger tiniversiteler ile paylasmalar1 ulagim desteginin yayginlagsmasi
icin bir Oneri olarak sunulabilir. Yine Tekin’in (2019) ¢alismasinda barimma konusunun dile
getirilme sayisi, arastirma bulgulan ile farkliliklar gostermektedir.

Bu aragtirmada, uyarlama anlagsmalarinin biiyiik bir cogunlugunun Tekin’in (2019) calismasiyla
paralel sekilde Ogretim materyalinin 6zel gereksinimli 6grenciler i¢in erisilebilir olmasi
yoniinde maddelere yer verildigi goriilmektedir. Ele alinan uyarlama anlagmalarinda ders
materyallerinin “Braille yaz1 ve/veya biliylik punto ile sunulmasi” segenegine siklikla yer
verildigi goriilmektedir. Bu bulgunun aksine Yal¢in ve Aslan’in (2021) ¢alismasinda yer alan
katilimcilar hem sinav hem de derslere yonelik olarak bu konuda giicliikler yasadiklarim
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belirtmektedirler. Benzer sekilde Giindogar’in (2020) calismasinda katilimci olarak yer alan
0zel gereksinimli bireylerin tamami ve akademisyen katilimcilarin biiyiik bir boliimii, ders
materyallerinin 6zel gereksinimli bireyler i¢in ¢ok da erisilebilir olmadigimi dile
getirmektedirler. Benzer sekilde uyarlama anlasmalarinda sinav uyarlamalar1 konusunda
“Braille sinav materyali” bagligina yer veren liniversite sayisinin az oldugu goriilmektedir.
Kamis ve Demir’in (2018) calismasimin sonuglarinda da Braille materyali ¢ok az dile
getirilmektedir. Bu durumla bas edebilmek adina iiniversiteler, Braille yazi bilme oranini
arttirabilir, az géren egitimine iligkin bilgiye akademisyenlerin erisimini saglayabilir ve normal
yaziy1 Braille yaziya aktarmakta kullanilan low-tech (slate and stylus, Brailler vb.) ve high-tech
(Braille Embosser Machine) teknolojik ekipmanlar1 temin edebilirler ve bu ekipmanlarin
kullanimini ilgililere dgretebilirler.

Arastirma bulgularinda erisilebilir uyarlama anlasmasina sahip tiniversitelerin biiylik bir
cogunlugunun anlagma maddeleri arasinda sinavda okuyucu/isaretleyici destegi maddesine yer
verdigi goriilmektedir. Ancak diger ¢calismalarin bulgular1 incelendiginde katilimcilarin iki zit
goriisii de belirttikleri goriilmektedir. Arastirmalarin katilimcilarinin bir boliimii bu destegi
aldiklarimi ifade ederken (Giindogar, 2020; Kamis ve Demir, 2018), diger bir bolimii ise bu
destege erismede giicliik yasadiklarini dile getirmektedirler (Kamis ve Demir, 2018; Yalgin ve
Aslan, 2021). Bu durumda uyarlama anlagmasina sahip tiniversitelerin biiytlik bir cogunlugunun
uygulamada 6grencilere bu destegi sunmadiklari diisiiniilmektedir. Egitimde firsat esitliginin
saglanmas1 ve kapsayici egitim i¢in fakiilte blinyesinde gérev yapan yoOneticilerin, 6gretim
tiyelerini uyarlamalar hakkinda bilgilendirmeleri, 6grencilerin gereksinim duyduklari
uyarlamalar1 gerceklestirmelerinde takip¢i olmalart son derece Onemlidir. Sinavda
okuyucu/isaretleyici destegine gereksinim duyan Ogrenciler belirlendikten sonra bu konuda
kimlerin gorevlendirilecegi belirlenmelidir. Daha sonra gorevliler sunacaklar1 destege iliskin
ayrintili bir sekilde bilgilendirilmelidir. Bu noktada dikkat edilmesi gereken konulardan birisi
de okuyucu/isaretleyici destegini saglayacak olan gdrevlinin soru okuma tekniklerini bilmesi
durumudur. Yapilmasi gereken ise, yetersizligi bulunan 6grenciden sorularin nasil okunmasini
istedigine iligkin bilgi almak ve miimkiinse 6grencinin sahip oldugu yetersizlik alaninda
caligmakta olan bir uzmandan bilgi almaktir. Ayrica, iiniversiteler arasindaki uygulama
farkliliklarini dnlemek adina YOK tarafindan uyarlamalar i¢in kilavuz olacak rehber kitapciklar
hazirlanabilir ve tiim tiniversitelerde bu kitapg¢iklarin kullanilmasi tesvik edilebilir.

Siav uyarlamalarinda “ek siire verilmesi” se¢enegine uyarlama anlagmalarinda siklikla yer
verildigi goriilmektedir. Yal¢in ve Aslan’in (2021) ¢alismasinda yetersizligi bulunan bireylere
ek siire saglama konusunda katilimcilarin olumlu goériisleri ve Kamis ve Demir’in (2018)
caligmasinin sonuglarinda yer alan 6lgme-degerlendirme konusunda ek silireye gereksinim
duyulmas1 vurgusu bu arastirmanin bulgulariyla paralellik gostermektedir. Uyarlama
anlagmalarinda ek stire ifadesinin bir yiizdelikle ifade edilmemis olmasi, standardinin olmamasi
durumu goze ¢arpmaktadir. Ek siirenin ne kadar olacagi sinav siiresine ve yetersiz tiiriine gore
belirlenmelidir. Alt limite %25 fazla siire ile baglayarak yetersizlik tiirinii de g6z Oniinde
bulundurarak %100 ve gerekirse iizerine kadar arttirmak onerilebilir.

Uyarlama  anlagmalar1  incelendiginde  karsilagilacak ~ durumlardan  birisi  de
bilgisayar/online/alternatif formatta sinav se¢enegine iiniversitelerin biiyiik bir boliimiiniin yer
verdigi gercegidir. Bu duruma paralel olarak, Sireci vd., (2005) ¢alismalarinda teknolojinin yazi
puntosu ayarlama olanagi sunmasi ve ekran okuma programlar1 sayesinde erisilebilirlik
anlaminda biiyiik basar sergilemesinin miimkiin oldugunu belirtmektedirler. Onemli bir diger
uygulama farkliliginin “ses kaydi” segeneginde oldugunu sdyleyebiliriz. Tekin’in (2019)
caligmasinda az sayida katilimer “ses kaydi” almalarma izin verildigini belirtmektedir. Oysa
aragtirmadan elde ettigimiz bulgularda uyarlama anlagsmalarinin ¢ogunlugunda “ses kaydi”
segeneginin Ogrencilere sunuldugu goriilmektedir. Bu durumda dersi yiiriiten 6gretim

226



Karatas vd. PAUEFD, 67, 215-231 [2026]

tiyelerinin smif icerisinde ses kaydi alinmasina ¢ogu zaman izin vermedigi diistiniilmektedir.
Dolayisiyla 6gretim Tiyeleri, Ogrencilerin gereksinim duymasi durumunda “ses kaydi”
almalarinin 6nemli bir ders materyali olacagina iliskin bilgilendirilmelidir.

Uyarlama anlagmalarinda, tiniversitelerin (sinif i¢i uyarlama /=14 ve smav uyarlamalar1 f=3)
isaret dili terciimani destegine yer verdikleri belirlenmistir. Universitelerde, isitme kayipl
Ogrencilerin tiim derslerinin ve sinavlariin isaret dili terciimani tarafindan desteklenmesi bu
alanda personel istthdamin1 gerektirmektedir. Dersler sirasinda, isaret dili terclimanlarina yer
verilmesi isaret dili veya tiim dil ile iletisim kuran isitme kayipli 6grenciler i¢in kritik bir 6nem
tastyabilir. Ancak, tilkemizde yiiksek 6gretime erigebilen igitme kayipli 6grencilerin biiyiik bir
kisminin akranlarina yakin bir diizeyde okuma yazma becerisine sahip olduklar1 ve konusarak
iletisim kuran bireyler olduklar1 goriilmektedir. Bu durumun, {iniversite sinavini kazanip 6rgiin
ortamda egitime erisebilen 6grencilerin; dil ediniminde kritik donemden sonra igitme kayipl
olmalari, hafif ve orta derecede isitme engelli olmalari, erken tani ve miidahale ile
cihazlandirilarak uygun egitim kosullarina erisebilen 6grenciler olmalarindan kaynaklandigi
goriilmektedir (Karasu, 2022). Sinavlar sirasinda isaret dili terciimanin gorevlendirilmesinin;
isaret dilinde mesleki terminolojinin bulunmamasi nedeni ile etkili terclime yapilamamasi,
saglanan destegin isaret dili ile sinirli kalamamasi ve isaret dili terciimaninin aract olmasi
nedeni ile 6grencinin bilgi ve becerisinin degerlendirilmesini etkilemesi gibi olumsuz
durumlarla karsilasilacagi diisiiniilmektedir.

Arastirmamizda incelenen uyarlama anlagmalarinda kiitliphane hizmetlerine oldukc¢a az sayida
tiniversite tarafindan yer verildigi gorilmektedir. Buna karsin, Giindogar’in (2020)
caligmasinda yer alan katilimcilarin yarisina yakini kiitiiphane hizmetleri konusunda gerekli
diizenlemelerin yapildigimi dile getirmektedir. Universitelerin uyarlama anlasmalarinda bu
segenege gorece az yer vermis olmalarinin sebebi, 6grencilerin kiitiiphanelere iligkin daha az
talepte bulunmasi olabilir. Bununla birlikte, tiniversite kiitliphanelerinin biiyiik bir kismu,
cogunlukla erisilebilir olarak tasarlanmis oldugu i¢in bu konuda ayrica bir talep gelmiyor
olabilir.

Gilindogar’in (2020) calismasindaki katilimcilarin biiyiik bir cogunlugu tiniversitelerde 6zel
gereksinimli bireylerin sosyal ve kiiltiirel etkinliklere katilimlar1 konusunda yeterli uyarlamalar
bulundugunu dile getirmektedir. Benzer sekilde Erdogan’in (2019) calismasindaki katilimcilar
da EOB’nin diizenledigi sosyo-kiiltiirel etkinliklerden haberdar olduklarmi belirtmektedir.
Ancak inceledigimiz uyarlama anlasmalarinda bu segcenekten s6z etmekte olan iiniversite sayisi
oldukca azdir. Bunun sebebi de uyarlama anlagmalarin 6grenimin heniiz ilk déneminde
yapilmaya baglamasmin bir sonucu olarak, ilgili 68rencinin okudugu {iiniversitenin sadece
egitim-6gretimden sorumlu oldugunu diisiinmesi ve devam eden siirecte sosyal-kiiltiirel
etkinlikleri kendi bagina 6grendigi i¢in uyarlama anlagmalarinda bu se¢enegi talep etme ihtiyaci
duymamasi olabilir. Yapilmasi gereken ise, tiniversitelerce uyarlama anlagsmalarinda egitim-
ogretim hizmetleri digindaki secimlere de yer vermek ve ilgili dgrencilerin oryantasyon
programinda bu seceneklere iligkin 6grencileri bilgilendirmektir.

Sonu¢ olarak bu arastirmadan elde edilen bulgularin iiniversitelerin EOB’ye iliskin
caligmalarina yon verecegi, uyarlama anlagmalarinin islevselligine ve yayginlagsmasina katki
sunacagl diisliniilmektedir. Bununla birlikte 6zel gereksinimli Ogrencilerin {iniversite
yasamlarinda gereksinim duyduklar1 destekler konusunda farkli iiniversitelerin ne gibi
uyarlamalar yaptiklar1 ve ne gibi imkanlar sunduklar1 da tiim tniversiteler ve Ogrenciler
tarafindan goriilmiis olacaktir. Universiteler, dzerk bir sekilde uyarlama anlasmalarini
hazirlarken gereksinimlere olabildigince genis bir pencereden bakarak kaynaklardan
yararlanabilirler. Bu siirecte EOB’ler, 6zel gereksinimli 6grencilerle goriismeler yaparak bir
gereksinim listesi hazirlayabilir ve tiniversite olanaklarini bu listeye gore kullanabilirler.
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Uyarlama anlagmalarinin tim 6grencilerin gereksinimlerini kapsayici nitelikte olmasi igin
ETDO bilesenlerine gore hazirlanmasi gerekmektedir. Sadece ders materyalleri veya sinavlarda
diizenleme gerektiren belli 6zel gereksinim tiirlerine gore degil ayn1 zamanda 6zel 6grenme
glicliigii, dikkat eksikligi ve hiperaktivite bozuklugu veya diyabet gibi kronik hastaliklar1 olan
bireylerin de destek gereksinimlerine goére uyarlama anlagsmalart hazirlanmalidir.
Universitelerin uyarlama anlasmalar1 arasinda hem dil biitiinliigii saglanabilmesi hem de 6zel
gereksinimli her bir 6grencinin sunulan desteklere esit bir sekilde ulasabilmesi adina, YOK ’te
olusturulacak uzman bir komisyon tarafindan uyarlama anlagsmalari hazirlanabilir ve
tiniversitelerin bu uyarlama anlagmalarin1 kullanmalar1 saglanabilir. Arastirmanin bazi
sinirliliklart bulunmaktadir. Veriler ¢evrim i¢i ortamda toplanmistir. Bu nedenle taramanin
yapildig1 tarihte web sitesinden ulasilan veriler sonrasinda degiskenlik gosterebilir veya
giincellenmemis olabilir. Gelecek arastirmalar, iiniversitelerin EOB’lerine bizzat ulasarak
kullandiklar1 uyarlama anlasmalarini talep ederek inceleyebilirler. Arastirmacilar, EOB’lerin
yoneticileri ile goriismeler yaparak uyarlama anlasmalarini nasil uyguladiklari konusunda daha
ayrintili bilgi sahibi olabilirler. Bununla birlikte iiniversitelerde 6rgiin egitime devam eden 6zel
gereksinimli 6grencilerin EOB’lere iliskin goriis ve dnerilerini belirlemeye yonelik arastirmalar
planlanabilir. EOB’lerden destek alan ve uyarlamalardan iiniversiteye kayit oldugu andan
itibaren faydalanan 6zel gereksinimli 6grencilerin akademik basarilar1 boylamsal ¢alismalarla
incelenebilir.

Etik Kurul izin Bilgisi

Bu arastirma, bir dokiiman incelemesi olmasi nedeniyle etik kurul izni gerektirmemektedir.
Yazar Cikar Catismasi Bilgisi

Yazarlarin beyan edecegi bir ¢ikar ¢atismast yoktur.

Yazar Katkisi

Ramazan Karatag: Calismanin tasarlanmasi, verilerin analiz edilmesi ve bulgularin yazilmasi.
Giilefsan Ozge Kalayci: Giris, yontem ve tartismanin yazilmasi. Giizin Karasu Sivas: Giris ve
tartismanin yazilmasi. Cem Kalayci: Yontem ve tartismanin yazimi ve raporlanmast.
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