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Abstract

The present study aimed to examine the relationship between teachers’
perceptions of organizational culture and their critical thinking dispositions. The
population consisted of teachers working in primary, secondary, and high schools
in Mugla Mentese and other districts during the 2021-2022 academic year. The
sample included 377 teachers, representing the population at a 95% confidence
level. The study was conducted using a survey model. Data were collected through
the School Culture Scale developed by Terzi and the Florida Critical Thinking
Disposition Scale adapted by Kilic and Sen. Descriptive statistics and regression
analyses were used. Findings showed that teachers’ perceptions of organizational
culture and critical thinking dispositions were above the moderate level in all sub-
dimensions. Organizational culture perceptions did not differ significantly by
demographic variables, while critical thinking differed only in the participation
dimension by gender. Regression analyses indicated that organizational culture
significantly predicted participation, cognitive maturity, and innovativeness.

Keywords: Organizational Culture, Critical Thinking, School Teachers.

Ozet

Bu arastirmanin amaci, 6gretmenlerin orgut kultturu algilan ile elestirel dusunme
egilimleri arasindaki iligkiyi incelemektir. Arastirmanin evrenini 2021-2022 egitim
O0gretim yilinda Mugla Mentese ve diger ilgelerinde ilkokul, ortaokul ve liselerde
gbrev yapan 6gretmenler olusturmustur. Orneklem ise evreni %95 gliven diizeyinde
temsil eden 377 oOgretmenden olusmaktadir. Arastirma tarama modeliyle
ylritilmastir. Veriler, Terzi tarafindan gelistirilen Okul Kaltiiri Olgegi ve Kilig ile
Sen tarafindan uyarlanan Florida Elestirel Diisiinme Egilimleri Olgegi araciligiyla
toplanmistir. Verilerin analizinde betimsel istatistikler ve regresyon analizleri
kullanilmistir. Bulgular, 68retmenlerin orgut kaltird algilarinin ve elestirel disiinme
egilimlerinin tim alt boyutlarda orta diizeyin tizerinde oldugunu gdstermistir. Orgit
kaltara algilari demografik degiskenlere gore anlaml farklilk gostermezken,
elestirel dusinme egilimleri yalnizca katiim boyutunda cinsiyete gore
farkllagmistir. Regresyon analizleri, 6rgut kulturtiniin katiim, bilissel olgunluk ve
yenilikgilik boyutlarini anlaml bigimde yordadigini ortaya koymustur.

Anahtar Kelimeler: Orgiit Kiiltiirii, Elestirel Diisiinme, Ogretmenler.

" This study was produced from first author’s master thesis titled "The Relationship Between Teachers' Views on
Organizational Culture and Their Critical Thinking Tendencies," completed in 2024 at the Institute of Educational
Sciences, Mugla Sitki Kogman University. / Bu ¢alisma birinci yazara ait Mugla Sitki Kogman Universitesi Egitim
Bilimleri Enstitiisii’nde 2024 yilinda tamamlanan “Ogretmenlerin Orgiit Kiltiriine iliskin Gorisleri ile Elestirel
Diisiinme Egilimleri Arasindaki iliski” baslikli yiiksek lisans tezinden Gretilmistir.
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INTRODUCTION

Teachers play a central role in the success of education systems. The most important factors in raising
children and young people, who are the guarantee of the future, are teachers' knowledge, skills, and
attitudes, as well as their morale and motivation levels. Teachers' ability to educate qualified individuals in
line with defined goals depends not only on their individual characteristics but also on the cultural structure
of the school they work in. Therefore, teachers' perceptions of school culture and its effects on their thinking
are issues that require careful attention in education.

While school culture is a fundamental factor in increasing teachers' professional satisfaction and motivation,
it can also directly affect their tendency toward critical thinking. A supportive and positive school culture
enables teachers to approach their work with greater commitment, interact more effectively with students,
and develop different perspectives. Indeed, Kahu & Nelson (2018) state that organizational culture is a
critical element shaping student participation, teacher performance, and overall institutional effectiveness
in educational institutions. Similarly, Bolat & Korkmaz (2021) highlight the decisive role of school culture
in creating environments that enable effective participation in learning.

Organizational culture is conceptualized in literature through various dimensions that emphasize its
structural, normative, and behavioral aspects. Berberoglu (1990) describes culture as a structure that enables
group members to work in a coordinated manner, whereas Dinger (1992) conceptualizes it as a system that
guides the behaviors, beliefs, and norms of organizational members. Expanding on this perspective, Avci
(2021) defines organizational culture as the totality of norms, rules, perceptions, and values that are
accepted, shared, and followed by individuals and groups within an organization. In a more contemporary
view, Gercek & Ozveren (2024) regard organizational culture as a concept encompassing shared
understandings and behavioral patterns that foster innovation, collaboration, and agility. Collectively, these
perspectives suggest that school culture influences not only organizational effectiveness but also teachers’
thinking and decision-making processes. Moreover, Trivedi & Prakasha (2021) emphasize that
organizational culture extends beyond individual performance, exerting far-reaching effects on students
and the broader community.

Particularly in terms of critical thinking tendencies, school culture can directly influence teachers'
pedagogical approaches, professional interactions, and problem-solving strategies. In comparison, Kantek
& Baykal (2009) state that organizational culture shapes educators' attitudes and behaviors, Fiscal (2021)
has revealed that culture is a determining factor in academic performance at universities. In this context, it
is thought that school culture can be an important predictor of teachers' tendencies toward critical thinking.
However, school culture is not a structure independent of the environment and individuals. While it is
influenced by the social culture in which it exists, it also shapes it. Individual characteristics, environmental
factors, and the internal dynamics of the organization are the fundamental parameters that determine the
development of school culture. However, compared to other factors, school culture has a stronger, more
direct impact on teachers' ways of thinking. This is where the tendency toward critical thinking comes into
play. Like organizational culture, the tendency and attitude toward critical thinking also play an extremely
important role in education and teaching. The education system is responsible not only for the transfer of
knowledge but also for developing students' thinking skills. At this point, teachers' critical thinking
tendencies are decisive in their processes of understanding and solving complex problems, establishing
connections between different pieces of information, and making sound decisions. Thanks to their tendency
toward critical thinking, teachers can contribute to students' cognitive development by imparting these skills
(Cigek Saglam, Cankaya, Ucer, & Cetin, 2017; Pedraja-Rejas, Maulen & Rivas, 2025).

The importance of critical thinking in educational settings and the role of teachers in developing this skill
are indisputable. Therefore, many studies in the literature examine the critical thinking tendencies of
teachers and teacher candidates (Ekinci & Aybek, 2010; Balim, 2009; Meral & Semerci, 2009, etc.). Ennis
(1985) defines critical thinking as "a reflective and reasonable system of thought focused on deciding what
to believe or what to do." Critical thinking involves complex cognitive processes, such as searching for,
acquiring, evaluating, analyzing, synthesizing, and conceptualizing information (Bahmanpour et al., 2018).
This process encompasses rational, logical, purposeful, and result-oriented thinking; it involves analyzing,
synthesizing, and evaluating information obtained through observation, experience, thought, and
communication (Fero et al., 2010). Furthermore, critical thinking is considered a multidimensional form of
thinking that encompasses skills and tendencies such as analytical evaluation, problem solving,
consideration of different perspectives, and independent thinking. While critical thinking is widely accepted
as an important outcome of learning, there are differing views on its conceptual definition and on how it
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should be integrated into teaching (Stassen et al., 2011). In this context, reflective thinking is seen as an
effective method for developing critical thinking skills in individuals (Viner et al., 2020). Furthermore,
research has shown that critical thinking skills can be transferred to real-life situations (Cubukcu, 2011).
Therefore, it is recommended that these skills be included in educational programs to deepen individuals'
understanding of critical thinking (Vincent-Lancrin, 2023).

Critical thinking is a multifaceted process that encompasses different mental activities. Individuals with
this skill are always open to new and different ideas, can question the causes of the problems they encounter,
seek reliable sources of information for solutions, and develop solutions by focusing on the fundamental
problem without getting bogged down in details (Doganay, 2000). In this context, individuals' ability to
effectively demonstrate their critical thinking skills is closely related to whether the organization they are
in has a culture that supports this skill (Pirzada, Ilyas & Amjad, 2015).

However, research on the relationship between organizational culture and tendencies toward critical
thinking appears limited. The literature reveals studies examining organizational culture in relation to
various variables (Yalgimsoy, 2019; Tascioglu, 2010; Yiiksel & Bolat, 2016; Merig, 2018; Ozkara & Tung,
2020). Similarly, when reviewing studies on critical thinking, it is evident that some examine students'
tendencies toward critical thinking (Cicek Saglam & Biiyiikuysal, 2013; Demirtas, 2010). Studies
conducted with teachers show that topics such as media literacy, information literacy, and organizational
commitment are also being investigated (Cigek Saglam et al., 2017; Erdem, Hgan, & Celik, 2013; Yiizgeg,
2020; Korkmaz, 2009). In light of the above explanations, it can be suggested that organizational culture
may influence teachers’ dispositions toward critical thinking. Teachers’ perceptions of organizational
culture are considered to shape their pedagogical approaches, classroom practices, and relationships with
students.

In this context, it is important to examine the relationship between teachers' perceptions of organizational
culture and their tendencies toward critical thinking. This is because critical thinking is a fundamental
element of educational environments, supporting problem-solving, generating alternative approaches, and
developing students' thinking skills. At the same time, school culture can play a supportive or limiting role
in this process. Therefore, researching the extent to which teachers exhibit this tendency will enable them
to evaluate school events from different perspectives, reach sound judgments, and contribute more
effectively to the educational process.

In light of these explanations, the purpose of this study is to examine the relationship between teachers'
views of organizational culture and their tendencies toward critical thinking. In line with this purpose, the
study sought answers to the following questions:

1. What is the level of teachers' views on organizational culture?
2. What is the level of teachers' critical thinking tendencies?

3. Do teachers' views on organizational culture (in terms of support, achievement, bureaucratic, and task
culture dimensions) differ significantly according to the variables of gender, seniority, and school type?

4. Do teachers' critical thinking tendencies (in terms of participation, cognitive maturity, and
innovativeness) differ significantly according to gender, seniority, and school type variables?

5. Do teachers' views on organizational culture predict their critical thinking tendencies?
METHOD
Research Model

This study was designed as a correlational survey model (Creswell, 2014; Karasar, 2012) to describe a
given situation or phenomenon as it exists. The study is descriptive and aims to determine the explanatory
and predictive relationships between teachers' views of organizational culture and their tendencies toward
critical thinking.

Population and Sample

The study population consists of 13,893 teachers working in public elementary, middle, and high schools
in the central city and districts of Mugla during the 2021-2022 academic year. A convenient sampling
technique was used to determine the sample. In this method, the researcher selects a readily available case.
This sampling method is often used when the researcher cannot employ other sampling methods (Cochran,
1977). The sample size required to represent the population was calculated to be at least 374 at the 95%
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confidence level, and a total of 377 teachers were reached (Krejcie & Morgan, 1970). Of the teachers in the
sample, 218 were female, and 159 were male. While 99 teachers had 9 years or less of seniority, 167 had
10-20 years of seniority, and 111 teachers had 21 years or more of seniority. Of the teachers, 110 worked
in elementary schools, 136 in middle schools, and 131 in high schools.

Data Collection Process

Since the data collection phase took place immediately after the COVID-19 pandemic, the scales were
distributed online. The necessary explanations for completing the scales were provided via digital platforms
prior to implementation, and the scales were administered. In the first round of the online data collection
process, there was insufficient response from teachers. After waiting for about a week, the second round of
data collection began. This process lasted approximately one month. When it was determined that a
sufficient number had been reached, the scales were closed for responses.

Data Collection Tools

The School Culture Scale (SCS) and the Florida Critical Thinking Attitudes Scale (UF/EMI) were used to
collect data for the research. The School Culture Scale, developed by Terzi (2005), was used for the
organizational culture scale. The School Culture Scale (SCS) consists of the sub-dimensions of Supportive,
Success, Bureaucratic, and Task. The School Culture Scale (SCS) is a 5-point Likert-type scale ranging
from "Never" (1), "Rarely" (2), "Sometimes" (3), "Most of the time" (4), and "Always" (5). The Cronbach
Alpha coefficient for the support culture sub-dimension of the scale was calculated as 0.88, for the success
culture sub-dimension as 0.82, for the bureaucratic culture sub-dimension as 0.76, and for the task culture
sub-dimension as 0.74. A full score cannot be obtained from the scale; calculations are made based on the
dimensions (Terzi, 2005). For this study, the Cronbach's Alpha coefficient for the support culture sub-
dimension of the scale was calculated as 0.86, the Cronbach's Alpha coefficient for the success culture sub-
dimension was calculated as 0.84, the Cronbach's Alpha coefficient for the bureaucratic culture sub-
dimension was calculated as 0.72, and the Cronbach's Alpha coefficient for the task culture sub-dimension
was calculated as 0.74.

The Florida Critical Thinking Tendencies Scale (UF/EMI) was adapted into Turkish by Kili¢ and Sen
(2014). The scale includes the dimensions of participation, cognitive maturity, and innovativeness. These
three dimensions explain 51.95% of the total variance. The scale consists of 25 items. Responses range
from 1-strongly disagree to agree 5-strongly. A total score can be obtained. The factor loadings of the scale
range from .45 to .84. The goodness-of-fit values determined by DFA for the scale are as follows: y2 /df =
2.99, RMSEA = .08, NFI = .91, NNFI = .94, CFI = .94, RMR = .06, SRMR = .06, GFI= .84, AGFI = .81.
The reliability coefficient of the scale is .91. For this study, the reliability coefficient of the scale was
calculated as .94. This indicates a good and acceptable level of compatibility.

Data Analysis

Before analyzing the research data, the assumptions of variance analysis and regression analysis were
examined. First, outliers were removed based on Mahalanobis distance. Values below .001 in Mahalanobis
distance were considered outliers (Biiyiikoztiirk, 2013; Tabachnick & Fidell, 2013).

Subsequently, the kurtosis and skewness coefficients were examined for normality, using the range of +1
to -1 (Cokluk et al., 2016) as the criterion. It was considered that the VIF (Variance Inflation Factor) value
should not be greater than 10 and the CI (Condition Indices) value should not be higher than 30
(Biiyiikoztiirk et al., 2019). In addition, Levene's test and Box's M Test were used to assess data
homogeneity. As a result of these procedures, the data set met the conditions for variance and regression
analyses.

Descriptive statistics were used to analyze the data and determine the relationship between teachers' critical
thinking tendencies and organizational culture. Percentages and frequencies were used to analyze personal
information. The arithmetic mean and standard deviation were used to analyze teachers' tendencies toward
critical thinking. The t-test was used to determine whether teachers' views on school culture and critical
thinking tendencies differed by gender; one-way analysis of variance (ANOVA) was used to determine
whether they differed by school type, branch, and seniority. Multiple regression analysis was used to
determine whether teachers' critical thinking tendencies significantly predicted organizational culture
behaviors. The significance level was set at .05 for the comparisons made in the study.
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Research Ethics

Ethical rules were followed in all stages of this research. Before collecting data, the study was approved by
the Ethics Committee of Social and Human Sciences Research at Mugla Sitki Kogman University with its
decision dated 14.06.2022 and numbered 88, and the "Scientific Research and Publication Ethics of Higher
Education Institutions" rules were followed during the research process.

RESULTS

The first sub-objective of the research was to determine teachers' views on organizational culture. The
findings related to this are presented in Table 1.
Table 1. Findings Related to the Organizational Culture Scale and Its Sub-Dimensions

Variables N X Ss Skewness Kurtosis
Support Culture 377 3.60 0.69 -28 -.08
Success Culture 377 3.85 0.54 -42 48

Bureaucratic Culture 377 3.20 0.52 .10 -.15
Task Culture 377 3.96 0.48 -.19 A1

According to Table 1, teachers' views on organizational culture were above average in the support culture
dimension (X = 3.60, S = .69), success culture dimension (X = 3.85, S = .54), bureaucratic culture
dimension (X = 3.20, SD = .52), and task culture dimension (X = 3.96, SD = .48).

The second sub-objective of the study was to determine teachers' tendencies toward critical thinking. The
findings related to this are presented in Table 2. According to this, teachers' levels of critical thinking
tendency were examined across three dimensions. Teachers' critical thinking tendency levels were above
average in the participation dimension (X = 4.10, S = .40), the maturity dimension (X = 3.99, S = .38),
and the third sub-dimension, innovation (X = 4.14, S = .39).

Table 2. Findings Related to the Florida Critical Thinking Tendency Scale and Its Subdimensions

Variables N X S Skewness Kurtosis
Participation 377 4.10 0.40 22 13
Cognitive Maturity 377 3.99 0.38 29 -.07
Innovation 377 4.14 0.39 .19 25

The third sub-objective of the study examined whether teachers' views differed by gender, professional
seniority, and school type regarding the organizational culture dimensions of support, success,
bureaucracy, and task culture. Findings related to gender are presented within the text and are not included
in the table. Findings related to professional seniority and school type variables are presented in Tables 3,
4, 5, and 6, respectively.

Table 3. Findings Related to the Support Culture Dimension According to Demographic Variables

n X S df F p

9 years or less 99 3.58 0.62 2-374 0.86 0.42
Seniority 10-20 years 167 3.56 0.70
21 years and over 111 3.67 0.73
Elementary School 110 3.63 0.74

2-374 0.79 0.45
School type Middle school 136 3.64 0.64
High School 131 3.54 0.69

The support culture dimension of organizational culture, according to the gender variable, did not differ
significantly [t(375) = 0.56; p = .55; p > .05]. Table 3 shows that teachers' opinions do not differ
significantly by the professional seniority variable [F(2-374) = .42; p > .05] or the school type variable
[F(2-374) = .45; p > .05].
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Table 4. Findings Related to the Dimension of Achievement Culture According to Demographic Variables

n X S df F P

9 years or less 99 3.83 0.47

Seniority 10-20 years 167 3.81 0.55 2-374 1.80 0.16
21 years and over 111 393 0.58
Elementary 10 3584 0.58

. 2-374 0.05 0.95
School type School Middle 136 3.86 047

school

High School 131 3.86 0.58

Teachers' views on the culture of success do not differ significantly by gender [t(375) = 0.54; p = .63;
p>.05], As shown in Table 4 seniority [F(2-374) = .16; p > .05], and school type [F(2-374) = .95; p>.05]
do not differ significantly.

Table 5. Findings on the Bureaucratic Culture Dimension According to Demographic Variables

n X S df F p
9 years or less 99 3.29 0.52
Seniority 10-20 years 167 3.19 0.55 2-374 2.30 0.10
21 years and over 111 3.13 0.46
Elementary School 110 3.22 0.53
Schoal type Middle school 136 314 049 2374 131 027
High School 131 3.24 0.53

Teachers' opinions do not differ significantly on the bureaucratic culture dimension by gender [t(375) = -
1.12; p=.23; p > .05]. Table 5 shows that seniority [F(2-374) = .10; p>.05], and school type [F(2-374) =
.27; p>.05) do not differ significantly.

Table 6. Findings Related to the Task Culture Dimension According to Demographic Variables

n X S df F p
9 years or less * 99 3.97 0.52
Seniority 10-20 years 167 3.89 0.55 2-374 5.40 0.05
21 years and over* 111 4.07 0.46
Elementary school 110 3.91 0.51
School type Middle school 136 3.93 0.45 2-374 1.31 0.06
High School 131 4.04 0.47

Teachers' opinions regarding task culture do not differ significantly by gender [t(375) =-0.21; p=.77;p
> .05]. However, as shown in Table 6, teachers' opinions differ significantly by seniority [F(2, 374) = .05;
p = .05]. This difference is between those with 9 years or fewer of seniority and those with 21 years or
more of seniority. There is no significant difference in teacher opinions based on the school type variable
[F(2-374) = .06; p> .05].
The fourth sub-objective of the study is to determine whether teachers' critical thinking tendencies differ
by gender, professional seniority, and school type in the dimensions of participation, cognitive maturity,
and innovativeness, which are the sub-dimensions of the critical thinking tendencies scale. Findings
related to gender are presented within the text and are not included in the table. Findings related to
professional seniority and school type variables are presented in Tables 7, 8, and 9, respectively.

Table 7. Findings Related to the Participation Dimension According to Demographic Variables

n X S df F p
9 years or less 99 4.04 0.33
Seniority 10-20 years 167 4.10 0.43 2-374 1.97 0.14
21 years and over 111 4.15 0,42
Elementary school 110 4.04 0.44
School type Middle school 136 4.12 0.38 2-374 1.58 0.20
High School 131 4.13 0.39

Teachers' views on the participation dimension of critical thinking do not differ significantly by gender
[t(375) = -0.48, p = .66; p > .05]. Table 7 shows that there are no significant differences found based on

151



MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

the seniority type variable [F (2-374) = .14; p> .05] or the school type variable [F (2-374) = .20; p> .05]

Table 7).
( 2l"able 8. Findings Related to Cognitive Maturity Dimension According to Demographic Variables
n X S df F p
9 years or less 99 4.04 0.33
Seniority 10-20 years 167 4.10 0.43 2-374 0.94 0.39
21 years and over 111 4.15 0,42
Elementary school 110 4.94 0.43
School type Middle school 136 4.00 0.36 2-374 1.56 0.21
High School 131 4.03 0.35

Teachers' views on the critical thinking tendencies scale differ significantly by the cognitive maturity
dimension for the gender variable [t(375) = -2.03; p < .05]. Table 8 shows that the seniority variable [F(2-
374) = .39; p> .05], and school type variable [F(2-374) = .21; p> .05] differed in.

Table 9. Findings Related to the Innovation Dimension According to Demographic Variables

n X S df F p
9 years or less 99 4.08 0.34
Seniority 10-20 years 167 4.17 0.41 2-374 1.97 0.14
21 years and over 111 4.14 0,37
Elementary school 110 4.11 0.41
School type Middle school 136 4.16 0.38 2-374 0.52 0.58
High School 131 4.13 0.37

Teachers' opinions on the innovation dimension of the critical thinking tendencies scale differ by gender
[t(375) =-0.75, p = .45; p > .05]. According to Table 9, seniority [F(2-374) = .14; p>.05] and school type
variable [F(2-374) = .58; p>.05] differ in.

The fifth sub-objective of the study examined the relationship between teachers' views of organizational
culture and their tendencies toward critical thinking. Regression analysis was performed to determine how
variables thought to influence teachers' critical thinking tendencies, such as support, success, bureaucratic,
and task culture, predicted teachers' critical thinking tendencies, and the results are presented in Table 10.

Table 10. Findings Regarding the Level of Prediction of Teachers' Views on Organizational Culture on Their
Critical Thinking Tendencies

Dependent Independent Standard Binary Partial
Variable Variable B Error P t P ) (r) VIF
Constant 2.557 21 - 12.11 .00 - -
Support -.03 .05 -.05 -.59 .55 -.02 -.03 3.14
Participation Success 25 .06 33 4.01 .00 .19 20 3.08
Bureaucratic .06 .03 .08 1.76 .07 .08 .09 1.05
Task 11 .04 13 2.51 .01 12 12 1.32
R=.89 R?=.15, F(4-379)= 16.54, p=.00
Constant 2.61 .19 - 13.13 .00 - -
Support -13 .04 -23 -2.76 .00 -13 -.14 3.14
Cognitive Success 24 .05 34 4.12 .00 .19 20 3.08
Maturity Bureaucratic .19 .03 26 5.28 .00 25 26 1.05
Task .07 .04 .09 1.71 .08 .08 .08 1.32
R=37 R?=.14, F(2-381)= 15.26, p=.00
Stability 2.69 23 - 13.27 .00 - -
Support ~001 04 001 -0l 98  -001 001 3.14
Innovation Success .20 .06 28 3.36 .00 .16 17 3.08
Bureaucratic .10 .03 13 2.73 .00 13 14 1.05
Task .08 .04 .10 1.95 .05 .09 .10 1.32

R=.37, R?>=.13, F(6-377)=14.71, p=.00
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As shown in Table 10, the multiple regression analysis reveals that the participation dimension of critical
thinking is significantly related to the dimensions of organizational culture, support, success, bureaucratic
culture, and task culture (R = 0.89, R*> = 0.15). (F(3-377) = 16.54, p<0.05). The cognitive maturity
dimension of critical thinking tendencies shows a significant relationship with the organizational culture,
support, success, bureaucratic, and task culture dimensions (R =0.37, R(2) = 0.14) (F(3, 377) = 15.26, p <
0.05). The innovation dimension of critical thinking tendencies is also significantly related to the support,
success, bureaucratic, and task culture dimensions of organizational culture (R = 0.37, R(2) = 0.13) (F(3,
377)=14.71, p < 0.05). The task, achievement, bureaucratic, and support culture dimensions explain 14%
of the participation dimension of critical thinking, 13% of the cognitive maturity dimension, and 12% of
the innovation dimension. According to standardized regression coefficients, the order of importance of the
effect of predictor variables on the participation dimension of critical thinking is achievement (§ = .33),
task (B = .13), bureaucratic (B = .08), and support (p = -

.05). The order of importance of the effect of critical thinking on the cognitive maturity dimension is success
(B =.34), bureaucratic ( =.26), task (B =.09), and support ( =-.23). The order of importance of the effect
of critical thinking on the innovation dimension is success ( = .28), bureaucratic (f = .13), task (B = .10),
and support (p = -.00). Considering the significance scores of the regression coefficients, it is seen that the
variables of success (p<.05) and task (p<.05) are significant predictors of the participation dimension of
critical thinking.

Considering the significance scores of the regression coefficients, it is evident that success (p <.05), support
(p <.05), and bureaucratic (p <.05) variables are significant predictors of the cognitive maturity dimension
of critical thinking. Considering the significance scores of the regression coefficients, the variables of
success (p < .05), support (p < .05), and bureaucratic (p < .05) are significant predictors of the innovation
dimension of critical thinking. When examining the bivariate correlations between organizational culture
and critical thinking tendencies, there is a positive and moderate relationship between the sub-dimensions
of organizational culture: support (r =.27), success (r = .35), and task (r =

.37) dimensions with the participation dimension, and a positive and low relationship with the bureaucratic
(r = .08) dimension. There is a negative and low correlation between the support dimension of
organizational culture and the cognitive maturity dimension (r = -.05). There is a positive and low
correlation between the achievement (r = .18) and task (r = 17) dimensions and the cognitive maturity
dimension; there is a positive and moderate correlation with the bureaucratic dimension (r = 28). The sub-
dimensions of organizational culture have a positive and moderate relationship with the support (r

=.26), success (r = .32), and task (r = .25) dimensions and the innovation dimension, and a positive and
low-level relationship with the bureaucratic dimension (r = .13).

DISCUSSION AND CONCLUSION

This study aimed to determine whether there is a relationship between teachers' views of organizational
culture and their tendencies toward critical thinking. Accordingly, the first sub-objective of the study was
to determine teachers' views on organizational culture. According to the findings, teachers' views on
organizational culture are above the moderate level. This finding is consistent with those of Meri¢ (2018)
& Balli (2019). When the level of organizational culture among teachers is examined, the task culture
dimension stands out. In contrast, the bureaucratic culture sub-dimension remains at a lower level. The fact
that the bureaucratic culture dimension is lower than the other dimensions can be taken as an indication of
a decrease in bureaucratic culture in schools. Indeed, organizational culture strongly influences
organizational behavior and performance (Ott, 1989; Scholl, 2003). In the literature on this subject,
organizational culture (Ayik & Sayir, 2005; Cetiner, 2019; Demirtas, 2010; Emir, 2013; Korkmaz, 2009)
has been examined using various variables, and these studies generally indicate that organizational culture
levels are moderate.

The second objective of the study is to reveal teachers' tendencies toward critical thinking. The current
study reveals that teachers' levels of critical thinking tendency are above average. Furthermore, while the
innovation dimension was more prominent among the critical thinking tendency dimensions, the cognitive
maturity dimension was relatively low. This may mean that teachers are not objective regarding cognitive
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maturity and are less effective at discovering different perspectives. According to Halpern (1988), studies
show that teachers do not think sufficiently, or, in other words, think flawlessly. Cakan Akkas & Kabatas
Memis (2021) reported that levels of critical thinking were low. However, some studies reveal that teachers
are critical thinking tendencies are low (Alkin Sahin et al., 2016; Cigek Saglam et al., 2017; Ko¢ Erdamar
& Bangir Alpan, 2017; Sengiil & Ustiindag, 2009). This discrepancy in research results is noteworthy.
However, upon careful examination of the studies, it is evident that the discrepancy generally stems from
the measurement tool used and the interpretation of the resulting scores. In these studies that determine
critical thinking tendencies as low (Cetinkaya, 2011; Dutoglu & Tuncel, 2008; Emir, 2013; Giirol-Arslan,
Demir, Eser, & Khorshid, 2009; Hamurcu, Giinay, & Akamca, 2005; Kartal, 2012; Korkmaz, 2009) used
the California Critical Thinking Disposition Inventory (CCTDI). In the CCTDI, participants with a critical
thinking tendency score of less than 240 (240/75 = 3.2) are interpreted as having a low critical thinking
tendency, while those with a score of more than 300 (300/75=4.0) are interpreted as indicating a high
tendency toward critical thinking (Kékdemir, 2003). However, this difference may also stem from other
reasons, such as the characteristics of the sample group.

The third and fourth sub-objectives of the study are to examine how teachers' views of organizational
culture and their critical thinking tendencies differ by demographic variables. The research results found
that organizational culture did not differ by gender, seniority, or school type in terms of the support, success,
and bureaucratic culture dimensions. This finding is consistent with the results of studies by Yalg¢in (2020)
& Balli (2019). However, task culture differed by seniority. Accordingly, more senior teachers are task-
oriented. This finding is consistent with the research results of Terzi (2005). According to Korkut (2008),
managers perceive organizational culture more highly than teachers. According to the findings, teachers'
critical thinking tendencies do not differ significantly by gender, seniority, or school type in terms of
cognitive maturity and innovativeness. Teachers' critical thinking tendencies differ significantly in terms
of participation according to the gender variable. Accordingly, male teachers exhibit higher levels of critical
thinking in terms of participation than female teachers. This situation can be considered an indication that
male teachers put themselves forward more in problem-solving and reasoning within the school culture
than female teachers do. Korkmaz (2009) found that teachers' critical thinking tendencies did not differ by
level of education, gender, or seniority. Similarly, Gelen (2002) and Giiglii (2003) state that teachers'
seniority does not significantly affect their critical thinking. Erdem, ilgan, and Celik (2013) found in their
studies that critical thinking tendencies vary by branch. Gokay (2020) concluded that gender and mother's
education level did not affect teacher candidates' critical thinking tendencies, whereas the department
studied and father's education level did.

The final sub-objective of the study was to examine whether teachers' views of organizational culture
predict their tendencies toward critical thinking. A multiple regression analysis was conducted to reveal
how variables thought to influence teachers' critical thinking tendencies, such as support, success,
bureaucratic, and task culture, predict teachers' critical thinking tendencies. The results showed that
organizational culture, with its success and task dimensions, was significantly related to the participation
dimension of critical thinking tendencies. The fact that the success and task dimensions of organizational
culture significantly predict the participation dimension of critical thinking tendencies suggests that
rewarding success and task-oriented cultures are effective in bringing problem solving and reasoning to the
forefront. From this perspective, school culture comprises the shared values, beliefs, traditions, and
behaviors that define the environment and interactions within a school (Newman, 2023; Nurizka et al.,
2020). Indeed, school culture is shaped by students, teachers, administrators, parents, and other staff,
reflecting the school's social norms and values (Senol & Lesinger, 2018; Oktaviany et al., 2019).

Organizational culture, with its dimensions of support, success, bureaucracy, and task, showed a significant
relationship with the cognitive maturity dimension of critical thinking tendencies. The fact that success,
support, and bureaucratic culture dimensions of organizational culture significantly predict the cognitive
maturity dimension of critical thinking tendencies can be interpreted as indicating that internal trust and
communication, bureaucracy within the organization, and a culture of rewarding success influence teachers'
tendencies toward critical thinking, embracing different perspectives, and respecting other ideas. As is well
known, school culture affects many dynamics such as academic achievement, teacher performance, school
relationships, and student mental health (MacNeil et al., 2009; Westhuizen et al., 2005; Kartal, 2016;
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Jessiman et al., 2022). Accordingly, it can be argued that the school culture evaluated in the study, with its
subdimensions of rewarding success and bureaucratic culture, encourages teachers to develop new
perspectives and supports this.

The innovation dimension of critical thinking tendencies also showed a meaningful relationship with the
success, task, and bureaucratic dimensions of organizational culture. The fact that the success, bureaucratic,
and task dimensions of organizational culture significantly predict the innovation dimensions of critical
thinking tendencies indicates that they contribute to the achievement of the goals of an organization that is
success-oriented and rewarding. According to Schafersman (1991), individuals with critical-thinking
tendencies can anticipate the possible outcomes of alternative actions and use evidence independently and
skillfully. There does not appear to be any reason these individuals should not be innovative. As noted in
the literature, school culture plays a significant role in developing students' sense of belonging, increasing
their participation in school, and enhancing student achievement (Osterman, 2000; Jessiman et al., 2022;
Kartal, 2016). In the current study, teachers' orientations toward success, tasks, and bureaucratic culture
support their innovation. Indeed, school culture encompasses the shared values, beliefs, traditions, and
behaviors that define the environment and interactions within a school (Newman, 2023; Nurizka et al.,
2020).

RECOMMENDATIONS AND IMPLICATIONS

According to the research, teachers' views of organizational culture are an important determinant of their
tendency toward critical thinking. In other words, the sub-dimensions of teachers' views on organizational
culture increase their tendency toward critical thinking. This finding is consistent with the results of studies
by Meri¢ (2018) & Balli (2019). In these studies, teachers' perceptions of organizational culture and their
levels of organizational creativity were examined, and the research results concluded that organizational
culture increases teachers' levels of organizational creativity. Similarly, the studies by Kaptanoglu (2017),
Tekin (2008), Merig¢ (2018), and Pigake1 (2013) also examined organizational culture and creative thinking
skills and concluded that organizational culture has a positive effect on creative thinking. In addition,
various studies indicate that organizational culture affects creativity (Cengiz, Acuner, & Baki, 2007,
Cavusoglu, 2007; Yeloglu, 2007). The findings obtained in the present study for the final objective are
consistent with the results of the aforementioned studies. According to Zhu and colleagues (2011), a
positive school culture affects organizational commitment, well-being, and school success. In addition,
positive school culture contributes to the development of negotiation competencies, helps individuals
internalize values, and promotes awareness of cultural norms and values (Nurizka et al., 2020; Strijbos &
Engels, 2023). Therefore, the conditions of the organization in which one finds oneself are important for
the logical and intelligent use of events or phenomena (Noddings, 2006; Schafersman, 1991; Ruggerio,
1990; cited in (Kestel, 2022).

Consequently, in this study, teachers' views on organizational culture and critical thinking tendencies were
examined within the framework of various limitations, including external factors beyond the researcher's
control and the accuracy with which participants answered the scales. Given the popularity of concepts
such as science, technology, innovation, and entrepreneurship today, the need for critical thinking arises to
understand how these concepts should be evaluated. The need for critical thinking is increasing day by day
because it enables us to distinguish healthy and useful information from information pollution. Teachers'
critical thinking tendencies, as important stakeholders, are especially important for the healthy development
of society. However, teachers' critical thinking tendencies cannot be independent of the culture of the
educational organizations in which they work. Therefore, as the results of the research show, teachers with
healthy organizational culture will positively support their critical thinking tendencies. Given that the
research results indicate a positive relationship between organizational culture and critical thinking
tendencies, it can be suggested that schools create an organizational culture that more strongly supports
teachers' critical thinking, organizing meetings, social activities, and training that build social skills for this
purpose. Furthermore, educational programs integrated into teaching processes and opportunities for
continuous professional development can be provided to develop teachers' critical thinking. In addition, it
may be beneficial to create a teaching environment that supports pedagogical freedom, allowing teachers
to share feedback on classroom practices.

155



MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

REFERENCES

Alkin Sahin, S., Aydimn Sengiil, O., & Tunca, N. (2016). Ogretmen adaylarinin yapilandirmaci yaklagimi
uygulamaya yonelik 6z yeterlik inang¢larinin ¢esitli degiskenler acisindan incelenmesi. Journal of
Theoretical Educational Science 9(3), 326—345. https://doi.org/10.5578/keg.8965

Avel, A. (2021). Orgiit kiiltiirii: Kavramsal cergevesi ve egitim yonetimi acisindan degerlendirilmesi.
Kalem Uluslararasi Egitim ve Insan Bilimleri Dergisi, 8(1), 351-365.

Ayik, A., & Sayir, G. (2015). Ogretmenlerin algilarina gore 6grenen orgiit ve okul kiiltiirii arasindaki
iligkinin incelenmesi. [lkégretim Online, 14(2), 379-394.
https://doi.org/10.17051/i0.2015.98919

Bahmanpour, K., Navipour, H., Ahmadi, F., & Kazemnejad, A. (2018). Critical thinking in clinical
nursing: a content analysis. Cukurova Medical Journal, 43(1), 172—179.

Balli, A. (2019). Orgiit kiiltiiriiniin égretmenlerin yaratici diisiinme egilimlerine etkisi. (Yiiksek lisans
tezi), Istanbul Sabahattin Zaim Universitesi. Istanbul.

Balim, A. G. (2009). The Effects of Discovery Learning on Students’ Success and Inquiry Learning
Skills. Eurasian Journal of Educational Research, 35, 1-20.

Berberoglu, G. (1990). Orgiit kiiltiirii ve yonetsel etkinlige katkisi. Anadolu Universitesi Iktisadi ve Idari
Bilimler Fakiiltesi Dergisi, 8(1), 153-161.

Bolat, D., & Korkmaz, O. (2021). Ortaokullarda ergenlik cagindaki &grencilerin siber zorbalik
davraniglari, sosyal medya bagimliliklart ve sosyal medya bozukluklari. Tiirkive Sosyal
Arastirmalar Dergisi, 25(1), 253-268.

Biiyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2019). Egitimde bilimsel
arastirma yontemleri (27. bs.). Pegem Akademi. https://doi.org/10.14527/9789944919289
Cengiz, E., Acuner, T., & Baki, B. (2007). Orgiitsel yaraticilig1 belirleyen faktorler aras1 yapisal iliskiler.
Dokuz  Eyliil ~ Universitesi ~ Sosyal — Bilimler  Enstitiisii  Dergisi,  9(1), 98-121.

https://www.acarindex.com/dosyalar/makale/acarindex1423876341.pdf

Creswell, J. W. (2014). 4 concise introduction to mixed methods research. Sage Publications.

Cohran, W.G. (1977). Sampling Techniques, John Wiley and Sons, New York

Cakan Akkas, B. N., & Kabatas Memis, E. (2021). Tiirkiye'de elestirel diisiinme konusunda
gergeklestirilen  tezlerin  analizi. Trakya  Egitim  Dergisi, 11(2), 684-695.
https://doi.org/10.24315/tred.691163

Cavusoglu, D. (2007). Kiiresel rekabet ortaminda orgiitlerde yaraticilik kiiltiirii ve yaraticilik yonetimine
iliskin  tutumlarin  degerlendirilmesi  (okullarda arastirma) (Doktora tezi), Marmara
Universitesi. Istanbul.

Cetiner, M. N. (2019). flkokullardaki érgiit kiiltiirii ile orgiitsel giiven arasindaki iliskinin incelenmesi
(Yiiksek lisans tezi). Pamukkale Universitesi. Denizli.

Cetinkaya, Z. (2011). Tiirkce Ogretmen adaylarinin elestirel diistinmeye iliskin goriislerinin
belirlenmesi. Ahi Evran Universitesi Egitim Fakiiltesi Dergisi, 12(3), 93-108.

Cicek Saglam, A., Cankaya, I., Ucer, H., & Cetin, M. (2017). The effect of information literacy on teachers'
critical thinking disposition. Journal of Education and Learning, 6(3), 31-40.

Cigek Saglam, A., & Biiyiikuysal, E. (2013). Egitim fakdiltesi son sinif 6grencilerinin elestirel diisiinme
diizeyleri ve buna yonelik engellere iliskin goriisleri. International Journal of Human Sciences,
10(1), 258-278.

Cokluk Bokeoglu, O., & Kogak, D. (2016). Using Horn's parallel analysis method in exploratory factor
analysis for determining the number of factors. Educational Sciences: Theory & Practice, 16(2),
537-551.

Cubukcu, Z. (2011). Yasam boyu &grenmenin geregi olarak bilgi ve iletisim teknolojileri. Education
Sciences, 6(1), 1023—1038.

Demirtag, Z. (2014). Liselerde okul kiiltiirii ile Ogrenci basarisi arasindaki iliski. Mustafa Kemal
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 7(13), 208-223.

Dinger, O. (1992). Stratejik Yonetim ve Isletme Politikast, Istanbul.

Doganay, A., Tas, M. A., & Erden, S. (2007). Universite dgrencilerinin bir giincel tartismali konu
baglaminda elestirel diisiinme becerilerinin degerlendirilmesi. Kuram ve Uygulamada Egitim
Yénetimi, 52(52), 511-546.

156


https://doi.org/10.5578/keg.8965
https://doi.org/10.17051/io.2015.98919

MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

Dutoglu, G., & Tuncel, M. (2008). Aday 6gretmenlerin elestirel diisiinme egilimleri ile duygusal zeka
diizeyleri arasindaki iliski. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 8(1), 11—
32.

Ekinci, O., & Aybek, B. (2010). Ogretmen adaylarmin empatik ve elestirel diisiinme egilimlerinin
incelenmesi. [lkogretim-Online, 9(2), 816-827.

Emir, S. (2013). Ogretmenlerin diisinme stillerinin elestirel diisiinme egilimlerini yordama giicii
(Istanbul-Fatih 6rnegi). Kuram ve Uygulamada Egitim Bilimleri, 13(1), 325-347.

Ennis, R. H. (1985). A logical basis for measuring critical thinking skills. Educational leadership, 43(2),
44-48.

Erdamar, G. K., & Alpan, G. B. (2017). Elestirel diisiinme algisi: Lise 6gretmenleri iizerine bir arastirma.
Elektronik Sosyal Bilimler Dergisi, 16(62), 787-800. https://doi.org/10.17755/esosder.305631

Erdem, M., ilgan, A., & Celik, F. (2013). Lise dgretmenlerinin duygusal zeka diizeyleri ile elestirel
diisiinme egilimleri arasindaki iliski. Electronic Turkish Studies, 8(12), 509-532.

Fero, L. J., O’Donnell, J. M., Zullo, T. G., Dabbs, A. D., Kitutu, J., Samosky, J. T., & Hoffman, L. A.
(2010). Critical thinking skills in nursing students: Comparison of simulation-based
performance with metrics. Journal of advanced nursing, 66(10), 2182-2193.

Fiscal, R. R. (2021). Knowledge management enablers and its impact on the performance outcomes of
state universities in the Philippines. Universal Journal of Management, 9(2), 44-51.

Halpern, D. F. (1988). Assessing student outcomes for psychology majors. Teaching of Psychology,
15(4), 181-186.

Hamurcu, H., Akamca Ozyillmaz, G., & Giinay, Y. (2005). Fen bilgisi ve sif dgretmenligi anabilim
dali dgrencilerinin elestirel diisiinmeye yonelik goriisleri. 19 Mayis Universitesi Egitim
Fakiiltesi Dergisi, 20, 12-25.

Gelen, 1. (2002). Smif 6gretmenlerinin sosyal bilgiler dersinde diisiinme becerilerini kazandirma
yeterliklerinin degerlendirilmesi. Cukurova Universitesi Sosyal Bilimler Enstitiisii Dergisi,
10(10), 100-119.

Gergek, M., & Ozveren, C. G. (2024). Redefining organizational culture for the digital age: A model
proposal for digital organizational culture. Yildiz Social Science Review, 10(1), 54—
71.https://doi.org/10.51803/yssr.1455398

Gokay, T. (2020). Egitim fakiiltesindeki dgretmen adaylarimin  elestirel diigiinme egilimleri ile
ogretmenlik meslegine yonelik tutumlart arasindaki iliskinin belirlenmesi ([Ylksek lisans tezi),
Erzincan Universitesi, Erzincan.

Giirol-Arslan, G., Demir, Y., Eser, 1., & Khorshid, L. (2009). Hemsirelerde elestirel diisinme egilimini
etkileyen etmenlerin incelenmesi. Atatiirk Universitesi Hemgirelik Yiiksekokulu Dergisi, 12(1),
72-80.

Giiglii, N. (2003). Stratejik yonetim. Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 23(2), 61-85.

Jessiman, T., Kidger, J., Spencer, L., Geijer-Simpson, E., Kaluzeviciute, G., Burn, A., & Limmer, M.
(2022). School culture and student mental health: A qualitative study in UK secondary schools.
BMC Public Health, 22(1), 1-13. https://doi.org/10.1186/s12889-022-13034-x

Kahu, E. R., & Nelson, K. (2018). Student engagement in the educational interface: Understanding the
mechanisms of student success. Higher education research & development, 37(1), 58-71.

Kaptanoglu, S. (2017). Orgiit yapisimn yaraticiiga etkisi: Yildiz teknopark sirketlerinde bir arastirma.
(Yiiksek lisans tezi), Yildiz Teknik Universitesi. Istanbul.

Kantek, F., & Baykal, U. (2009). Organizational culture in nursing schools in Turkey: faculty members'
perspectives. International Nursing Review, 56(3), 306-312.

Karasar, N. (2012). Bilimsel arastirma yontemi. Nobel Yayinlari.

Kartal, T. (2012). Ilkdgretim fen bilgisi Ogretmen adaylarinin elestirel diisiinme egilimlerinin
incelenmesi. A4hi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 13(2), 279-297.

Kartal, S. E. (2016). Determining school administrators’ perceptions on institutional culture: A
qualitative  study.  Educational  Process:  International  Journal,  5(2), 152-166.
https://doi.org/10.12973/edupij.2016.52.6

Kestel, M. (2022). Critical thinking skill: A meta-analysis study (Doktora tezi)., Necmettin Erbakan
Universitesi. Egitim Bilimleri Enstitiisii.

157


https://doi.org/10.51803/yssr.1455398
https://doi.org/10.1186/s12889-022-13034-x

MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

Kilig, H. E., & Sen, A. 1. (2014). UF/EMI elestirel diisinme egilimi 6lgegini Tiirkgeye uyarlama
calismasi. Egitim ve Bilim, 39(176), 341-355. http://dx.doi.org/10.15390/EB.2014.3632

Korkmaz, O. (2009). Ogretmenlerin elestirel diisinme egilim ve diizeyleri. 4hi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi, 10(1), 1-13.

Korkut, A. (2008). Ilkégretim okullarinda yonetici ve dgretmenlerin érgiit kiiltiiriinii algilama diizeyleri,
Biiyiikcekmece érnegi. (Yiiksek Lisans Tezi). Yeditepe Universitesi. Istanbul.

Kokdemir, D. (2003). Belirsizlik durumlarinda karar verme ve problem ¢6zme. (Doktora tezi). Ankara
Universitesi. Ankara.

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research activities. Educational and
Psychological Measurement, 30(3), 607-610. https://doi.org/10.1177/001316447003000308

MacNeil, A., Prater, D. L., & Busch, S. (2009). The effects of school culture and climate on student
achievement. International Journal of Leadership in  Education, 12(1), 73-84.
https://doi.org/10.1080/13603120701576241.

Meral, E., & Semerci, C. (2009). Yeni (2006) ilkdgretim ingilizce programini uygulayan 6gretmenlerin
elestirel ve yansitici diisiinmeleri. Firat Universitesi Dogu Arastirmalar: Dergisi, 8(1), 50-54.

Merig, C. (2018). Ilkokullarda orgiit kiiltiirii ve orgiitsel yaraticilik iliskisinin yonetici ve dgretmen
goriislerine dayali olarak degerlendirilmesi: Balikesir ili 6rnegi. (Yiiksek Lisans Tezi), Balikesir
Universitesi, Balikesir.

Newman, D. S. & Rosenfield, S. A. (2023). Understanding school culture. building competence in
school consultation, 23-44. https://doi.org/10.4324/9781032622330-2

Noddings, N. (2006). Educational leaders as caring teachers. School leadership and management, 26(4),
339-345.

Nurizka, R., Irawan, R., Sakti, S. A., & Hidayat, L. (2020). Internalization of school culture to foster
awareness of pancasila values in elementary school students. Universal Journal of Educational
Research, 8(10), 4818-4825. https://doi.org/10.13189/ujer.2020.081053

Oktaviany, V., Mukhtar, M., & Wahyudi, M. (2019). Effect of work teams on school culture of the state
senior high school in dki jakarta. Proceedings of the International Conference on Environmental
Awareness  for  Sustainable  Development in Conjunction With  Internat.
https://doi.org/10.4108/eai.1-4- 2019.2287268.

Osterman, K. F. (2000). Students' need for belonging in the school community. Review of Educational
Research, 70(3), 323. https://doi.org/10.2307/1170786.

Ott, J. S. (1989). Organizational evaluaiton cultere perpective, Pasicif Grove,CA Brooks/Cole.

Ozkara, E., & Tung, B. (2020). Okul yoneticilerinin gatisma ydnetim stratejileri ile okul kiiltiirii
arasindaki iliskinin 6gretmen goriislerine gore incelenmesi. Journal of Faculty of Educational
Sciences, 53(3).

Pedraja-Rejas, L., Maulén, C., & Rivas, C. (2025). Critical thinking in initial teacher training: An empirical
study from Chile. Behavioral Sciences, 15(5), 603.
https://doi.org/10.3390/bs15050603

Picake1, K. (2013). Orgiit ikliminin bireylerin yaraticilik performansi iizerindeki etkileri: moda
sektoriinde bir uygulama. (Yiiksek lisans tezi). Kocaeli Universitesi. Kocaeli.

Pirzada, S. U. S., llyas, M., & Amjad, Z. (2015). Organizational learning culture and its effects on critical
thinking skills of female teachers of public sector higher education institutions. Bulletin of
Education and Research, 37(2), 69-90.

Schafersman, S. D. (1991). An introduction to critical thinking.1-13.
https://www.smartcollegeplanning.org/wp-content/uploads/2010/03/Critical Thinking.pdf (erisim
tarihi: 12.2.2024)

Scholl, H. J. (2003). E-government: a special case of ICT-enabled business process change. In 36th
Annual Hawaii International Conference on System Sciences. Proceedings of the (s. 12). IEEE.
(Erisim tarihi: 12.12.2023)

Stassen, M., & Schlosser, F. (2011). Perceived organizational membership and the retention of older
workers. Journal of organizational behavior, 32(2), 319-344.

158


https://doi.org/10.1177/001316447003000308
https://doi.org/10.1080/13603120701576241
https://doi.org/10.13189/ujer.2020.081053
https://doi.org/10.3390/bs15050603
https://www.smartcollegeplanning.org/wp-content/uploads/2010/03/CriticalThinking.pdf

MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

Strijbos, J. & Engels, N. (2023). Students’ development of deliberative competences: the contribution
of democratic experiences in urban schools. Frontiers in  Education, §.
https://doi.org/10.3389/feduc.2023.1142987

Sengiil, C., & Ustiindag, T. (2009). Fizik dgretmenlerinin elestirel diisinme egilimi diizeyleri ve
diizenledikleri etkinliklerde elestirel diisiinmenin etkisi. (Yiksek lisans tezi). Hacettepe
Universitesi. Ankara.

Senol, H. & Lesinger, F. Y. (2018). The relationship between instructional leadership style, trust and
school culture. Leadership. https://doi.org/10.5772/intechopen.75950

Tabachnick, B. G., Fidell, L. S., & Ullman, J. B. (2013). Using multivariate statistics. 497- 516).
Boston, MA: Pearson.

Tasciogluy, H. (2010). Yerel yonetimlerde oOrgiit kiiltiirlinlin @ 6rnek olay kapsaminda
degerlendirilmesi. Dumlupinar Universitesi Sosyal Bilimler Dergisi, 28, 81-96.

Tekin, B. (2008). Is ortam: ve yaraticilik arasindaki iliski. (Yiiksek lisans tezi). Marmara Universitesi,
Istanbul.

Terzi, A. R. (2005). ilkdgretim okullarinda o&rgiit kiiltiirii. Kuram ve Uygulamada Egitim
Yénetimi, 43(43), 423-442.

Trivedi, R., & Prakasha, G. S. (2021). Student alienation and perceived organizational culture: A
correlational study. International Journal of Evaluation and Research in Education, 10(4),
1149-1158.

Westhuizen, P. C. v. d., Mosoge, M. J., Swanepoel, L. H., & Coetsee, L. D. (2005). Organizational
culture and academic achievement in secondary schools. Education and Urban Society, 38(1),
89-109. https://doi.org/10.1177/0013124505279959

Vincent-Lancrin, S. (2023). Fostering and assessing student critical thinking: From theory to teaching
practice. European Journal of Education, 58(3), 354-368.

Viner, R. M., Russell, S. J., Croker, H., Packer, J., Ward, J., Stansfield, C., ... & Booy, R. (2020). School
closure and management practices during coronavirus outbreaks, including COVID-19: a rapid
systematic review. The Lancet Child & Adolescent Health, 4(5), 397-404.

Yalgm, Z. M. (2020) Meslek lisesinde gorev yapan ogretmenlerin orgiit kiiltiirii ve ogrenen Orgiit
algilar. (Yiiksek Lisans Tezi). Istanbul Sabahattin Zaim Universitesi, Istanbul.

Yalginsoy, A. (2019). Orgiit kiiltiirii ve orgiit ikliminin orgiitsel sessizlik iizerindeki etkisinin
analizi. Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 7(2), 67-77.

Yeloglu, H. O. (2007). Orgiit, birey, grup baglaminda yenilik ve yaraticilik tartismalari. Ege Academic
Review, 7(1), 133-152.

Yiiksel, M., & Bolat, T. (2016). Orgiitsel politika, Hofstede'in 6rgiit kiiltiirii boyutlari, is tutumlart ve is
ciktilart iliskisi. Eskisehir Osmangazi Universitesi Iktisadi ve Idari Bilimler Dergisi, 11(3), 173-
204,

Yiizgeg, A. Y., & Siit¢ii, S. S. (2020). The relationship between critical thinking dispositions of
prospective English language teachers and their levels of new media literacy. Journal of
Language and Linguistic Studies, 16(4), 1952-1967.

Zhu, C., Devos, G., & Li, Y. (2011). Teachers' perceptions of school culture and their organisational
commitment and well-being in a Chinese school. Asia Pacific Education Review, 12(2), 319-328.
https://doi.org/10.1007/s12564-011-9146-0

STATEMENTS

Use of Artificial Intelligence: No artificial intelligence-based tools were used at any stage of this study.

Conflict of Interest: There is no conflict of interest with anyone in the preparation, publication, or any
process of the article.

Ethics Approval: Ethical committee approval has been obtained for this study (from the Ethics Committee
of Educational Sciences at Mugla Sitki Kogman University [dated 14.06.2022 and numbered 88]). It can
be requested from the corresponding author if necessary.

Funding Sources: During the research and implementation process of the article, no funding source(s)
were used.

159


https://doi.org/10.1177/0013124505279959

Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

Author Contributions: The authors (B. Y. A. and A. C. S.) collaborated on all stages of this study (design,
data collection, analysis, writing, and final review).

Data Sharing: The dataset/data used in the article may be shared within the framework of ethical rules
and, if needed, upon request by the journal editorial board.

160



MUGLA Mugla Sitki Kogman University Journal of Education
Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi
e-ISSN: 2148-6999

Volume/Cilt: 13, Issue/Sayi: 1, Year/Yil: 2026

GIRIS

Egitim sistemlerinin basarisinda &gretmenler merkezi bir konuma sahiptir. Gelecegin teminati olan
cocuklarin ve genglerin yetistirilmesinde en énemli unsur, 6gretmenlerin sahip olduklar bilgi, beceri ve
tutumlarin yam sira moral ve motivasyon diizeyleridir. Ogretmenlerin belirlenmis hedefler dogrultusunda
nitelikli bireyler yetistirebilmeleri, yalnizca bireysel 6zelliklerine degil, ayn1 zamanda iginde bulunduklar
okulun kiiltiirel yapisina da baghdir. Bu nedenle 6gretmenlerin okul kiiltiiriine iligkin algilar1 ve bu kiiltiiriin
onlarin diistinme bigimleri lizerindeki etkileri, egitim alaninda dikkatle ele alinmasi gereken bir konudur.

Okul kiiltiirii, 6gretmenlerin mesleki doyumunu ve motivasyonunu artiran temel bir faktor olmakla birlikte,
onlarin elestirel diisiinme egilimlerini de dogrudan etkileyebilmektedir. Destekleyici ve pozitif bir okul
kiiltiirti, 6gretmenlerin islerine daha yiiksek bir baglilikla yonelmelerine, 6grencilerle daha verimli
etkilesim kurmalarina ve farkli bakis agilarimi gelistirmelerine olanak saglamaktadir. Nitekim Kahu ve
Nelson (2018), orgiit kiiltiiriiniin egitim kurumlarinda 6grenci katilimini, 6gretmen performansini ve genel
kurumsal etkililigi sekillendiren kritik bir unsur oldugunu belirtmektedir. Benzer sekilde Bolat ve Korkmaz
(2021), 6grenmeye etkin katilimin ger¢eklesebilecegi ortamlarin yaratilmasinda okul kiiltiiriiniin belirleyici
roliine dikkat ¢ekmektedir.

Orgiit kiiltiirii, literatiirde farkli boyutlariyla tanimlanmaktadir. Berberoglu (1990), kiiltiirii grup iiyelerinin
koordineli bigimde ¢alismasini saglayan bir yap1 olarak tanimlarken, Dinger (1992) bunu orgiit iiyelerinin
davranislarini, inanglarini ve normlarin1 yonlendiren bir sistem olarak ele almaktadir. Bu bakis acisim
genisleten Avcr (2021), orgiit kiiltlirlinii bir orgiit icinde bireyler ve gruplar tarafindan kabul edilen,
paylasilan ve izlenen normlar, kurallar, algilar ve degerlerin biitiinii olarak tanimlamaktadir. Daha giincel
bir yaklasimla Gergek ve Ozveren (2024) ise orgiit kiiltiiriinii yenilik¢iligi, is birligini ve cevik davranisi
tesvik eden ortak anlayislar ve davramis kaliplarini kapsayan bir kavram olarak gérmektedir. Bu bakis
acilari, okul kiltiirinlin yalnizca orgiitsel basariy1 degil, ayn1 zamanda 6gretmenlerin diislinme ve karar
verme siireclerini de sekillendirdigini ortaya koymaktadir. Trivedi ve Prakasha (2021) da 6rgiit kiiltiiriiniin,
bireysel performansin 6tesine gegerek dgrenciler ve topluluklar iizerinde genis kapsamli etkiler yarattigini
vurgulamaktadir.

Ozellikle elestirel diisiinme egilimleri agisindan, okul kiiltiirii 6gretmenlerin pedagojik yaklasimlarin,
mesleki etkilesimlerini ve problem ¢dzme stratejilerini dogrudan etkileyebilir. Kantek ve Baykal (2009)
orgiit kiltiiriiniin egitimcilerin tutumlarini ve davraniglarini sekillendirdigini belirtirken, Fiscal (2021)
kiiltiiriin Universitelerde akademik performansi belirleyen bir faktér oldugunu ortaya koymustur. Bu
baglamda, okul kiiltiiriiniin 6gretmenlerin elestirel diisiinme egilimlerinin 6nemli bir yordayicisi olabilecegi
diisiiniilmektedir. Ancak okul kiiltiirii, evre ve bireylerden bagimsiz bir yap1 degildir. I¢inde bulundugu
sosyal kiiltiirden etkilenirken, ayn1 zamanda onu da sekillendirir. Bireysel 6zellikler, ¢evresel faktorler ve
oOrgiitiin i¢ dinamikleri, okul kiiltiiriiniin gelisimini belirleyen temel parametrelerdir. Bununla birlikte, diger
faktorlerle karsilastirildiginda okul kiiltiiriiniin 6gretmenlerin diisiinme bigimleri {izerinde daha giiclii ve
daha dogrudan bir etkiye sahip oldugu soylenebilir. iste bu noktada elestirel diisiinmeye yonelik egilim
devreye girmektedir. Orgiit kiiltiiriinde oldugu gibi, elestirel diisiinmeye ydnelik egilim ve tutum da egitim
ve Ogretim baglaminda son derece onemli bir rol oynamaktadir. Egitim sistemi yalnizca bilginin
aktarimindan degil, ayni1 zamanda 6grencilerin diigiinme becerilerinin gelistirilmesinden de sorumludur. Bu
noktada, 6gretmenlerin elestirel diisiinme egilimleri; karmasik problemleri anlama ve ¢6zme, farkli bilgi
pargalar1 arasinda baglant1 kurma ve saglam kararlar verme siireglerinde belirleyicidir. Elestirel diigiinme
egilimleri sayesinde Ogretmenler, bu becerileri 6grencilere kazandirarak onlarin biligsel gelisimlerine
katkida bulunabilirler (Cigek Saglam, Cankaya, Ucer ve Cetin, 2017: Pedraja-Rejas, Maulen ve Rivas,
2025).

Elestirel diisiinmenin egitim ortamlarindaki 6nemi ve bu becerinin gelisiminde Ogretmenlerin rolii
tartismasizdir. Bu nedenle literatiirde, 6gretmenler ve dgretmen adaylarinin elestirel diisiinme egilimlerini
ele alan pek ¢ok arastirma bulunmaktadir (Ekinci ve Aybek, 2010; Balim, 2009; Meral ve Semerci, 2009
vb.). Ennis (1985) elestirel diisiinmeyi, “neye inanilacagina veya ne yapilacagina karar vermeye odaklanan
yansitici ve makul bir diislince sistemi” olarak tanimlamaktadir. Elestirel diisiinme; bilgi arama, edinme,
degerlendirme, analiz etme, sentezleme ve kavramlastirma gibi karmasik biligsel siiregleri igermektedir
(Bahmanpour vd., 2018). Bu siire¢ rasyonel, mantikli, amach ve sonug¢ odakli diisiinmeyi kapsamakta;
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gozlem, deneyim, diisiince ve iletisim yoluyla elde edilen bilgilerin analiz edilmesini, sentezlenmesini ve
degerlendirilmesini igermektedir (Fero vd., 2010). Ayrica elestirel diisiinme; analitik degerlendirme,
problem ¢ozme, farkli bakis agilarini dikkate alma ve bagimsiz diisiinme gibi beceri ve egilimleri barindiran
cok boyutlu bir diisiinme bicimi olarak degerlendirilmektedir. Elestirel diisiinme, 6grenmenin énemli bir
ciktis1 olarak kabul edilmekle birlikte, kavramsal tanimlamalar1 ve Ogretim siireclerine nasil entegre
edilecegi konusunda farkli goriisler bulunmaktadir (Stassen vd., 2011). Bu baglamda, yansitici diisiince,
bireylerde elestirel diisiinme becerilerini gelistirmenin etkili bir yontemi olarak goriilmektedir (Viner et al.,
2020). Ayrica yapilan arastirmalar, elestirel diistinme becerilerinin gercek yasam durumlarina aktarilabilir
oldugunu ortaya koymaktadir (Cubukgu, 2011). Bu nedenle, bireylerin elestirel diigiinme anlayisin
derinlestirmek icin egitim programlarinin igerisine bu becerilerin dahil edilmesi 6nerilmektedir (Vincent-
Lancrin, 2023).

Elestirel diistinme ¢ok yonlii bir siire¢ olup farkli zihinsel etkinlikleri kapsamaktadir. Bu beceriye sahip
bireyler, yeni ve farkli fikirlere her zaman agik olup, karsilastiklar1 sorunlari nedenlerini sorgulayabilir,
¢Oziim icin giivenilir bilgi kaynaklarina ulagmaya calisabilir ve ayrintilara takilmadan temel soruna
odaklanarak ¢oziim yollar gelistirebilirler (Doganay, 2000). Bu ¢ergevede, bireylerin elestirel diisiinme
becerilerini etkili bicimde ortaya koyabilmeleri, iginde bulunduklar1 érgiitiin bu beceriyi destekleyici bir
kiiltiire sahip olmasiyla yakindan iliskilidir (Pirzada, Ilyas & Amjad, 2015).

Bununla birlikte, orgiit kiiltiirii ile elestirel diisiinme egilimleri arasindaki iliskiye yonelik aragtirmalarin
sinirlt oldugu goriilmektedir. Alanyazinda orgiit kiiltiirii ile farkli degiskenlerin ¢aligildigi arastirmalar
(Yalginsoy, 2019; Tascioglu, 2010; Yiiksel ve Bolat 2016; Merig, 2018; Ozkara, Tung, 2020) oldugu
gorilmiistiir. Ayni sekilde elestirel diisiinme ile ilgili arastirmalar tarandiginda &grencilerin elestirel
diistinme egilimleri {izerine aragtirmalarin (Cigek Saglam ve Biiyiikuysal, 2013; Demirtas, 2010) oldugu
goriilmektedir. Ogretmenlerle yiiriitiilen galigmalarda ise medya okur yazarhigi, bilgi okur yazarlig,
orgiitsel baglilik gibi konularla iliskili calisildigi goriilmektedir (Cigek Saglam vd., 2017; Erdem, Ilgan ve
Celik, 2013; Yiizgec, 2020; Korkmaz, 2009).

Yukaridaki agiklamalar 1s18inda, oOrgiit kiltiiriiniin - 6gretmenlerin  elestirel diisiinme egilimlerini
etkileyebilecegi ileri siiriilebilir. Ogretmenlerin orgiit kiiltiiriine iliskin algilarmin, onlarin pedagojik
yaklagimlarini, sinif i¢i uygulamalarini ve 6grencilerle kurduklar iligkileri sekillendirmede rol oynadigi
diistintilmektedir.

Bu baglamda, 6gretmenlerin orgiit kiiltiiriine iligkin algilari ile elestirel diisiinme egilimleri arasindaki
iligkinin incelenmesi énemlidir. Bunun nedeni, elestirel diisiinmenin problem ¢6zme, alternatif yaklasimlar
tiretme ve Ogrencilerin diisiinme becerilerini gelistirme agisindan egitim ortamlarinda temel bir unsur
olmasi, okul kiiltliriniin ise bu siirecte destekleyici ya da sinirlayict bir rol oynayabilmesidir. Bu nedenle,
Ogretmenlerin bu egilime ne 6l¢iide sahip olduklarinin arastirilmasi, onlarin okul i¢indeki olaylari farkli
bakis acilarindan degerlendirmelerine, saglikli yargilara ulagsmalarina ve egitim siirecine daha etkili bir
sekilde katkida bulunmalarina olanak saglayacaktir.

Bu agiklamalar 1s181nda, bu arastirmanin amaci, 6gretmenlerin orgiit kiiltiiriine iliskin goriisleri ile elestirel
diisiinme egilimleri arasindaki iligkinin belirlenmesidir. Bu ama¢ dogrultusunda arastirmada asagidaki
sorulara yanit aranmigtir:

1. Ogretmenlerin 6rgiit kiiltiiriine iliskin goriisleri ne diizeydedir?
2. Ogretmenlerin elestirel diisinme egilimleri ne diizeydedir?

3. Ogretmenlerin orgiit kiiltiiriine (destek, basari, biirokratik ve gérev kiiltiirii boyutlarinda) iliskin goriisleri
cinsiyet, kidem ve okul tiirii degiskenlerine gore anlamli diizeyde farklilasmakta midir?

4. Ogretmenlerin elestirel diisiinme egilimleri (katilim, bilissel olgunluk ve yenilik¢ilik alt boyutlarinda)
cinsiyet, kidem ve okul tiirii degiskenlerine gore anlamli diizeyde farklilasmakta midir?

5. Ogretmenlerin 6rgiit kiiltiiriine iliskin goriisleri elestirel diisiinme egilimlerini yordamakta midir?
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YONTEM
Arastirma Modeli

Bu ¢alisma, belirlenen bir durumu ya da olguyu var olan bi¢imde ifade etmeyi amaglayan (Creswell, 2014;
Karasar, 2012) iliskisel tarama modelinde tasarlanmistir. Calisma, 6gretmenlerin orgiit kiiltiirtine iliskin
goriisleri ile elestirel diisiinme egilimleri arasindaki agiklayici ve yordayici iliskileri belirlemeyi amaglayan
betimsel bir ¢caligmadir.

Evren ve Orneklem

Arastirmanin evrenini 2021-2022 egitim 6gretim yilinda, Mugla il merkezi ve ilgelerindeki kamuya ait,
ilkokul, ortaokul ve liselerinde gorev yapan 13.893 6gretmen olusturmaktadir. Orneklemin belirlenmesinde
basit seckisiz ornekleme teknigi kullanilmistir. Bu yontemin tercih edilmesinin nedeni arastirmaci i¢in
kolay ulasilabilir olmasidir. Bu 6rnekleme yontemi, aragtirmacinin diger 6rnekleme yontemlerini kullanma
imkan1 bulunmadiginda siklikla kullanilmaktadir (Cohran, 1977). Evreni temsil eden 6rneklem biyiikltigii
%95 giiven diizeyi icin en az 374 olarak hesaplanmis ve toplam 377 6gretmene ulasilmistir (Krejcie ve
Morgan, 1970). Orneklemde yer alan 6gretmenlerin 218’1 kadm, 159’u erkektir. Ogretmenlerin 99 unun
kidemi 9 y1l ve altindayken, 167’sinin kidemi 10-20 yil arasindadir ve 111 dgretmenin kidemi 21 yil ve
iizerindedir. Ogretmenlerin 110’u ilkokullarda, 136’s1 ortaokullarda ve 131°i liselerde gorev yapmaktadir.

Veri Toplama Siireci

Verilerin toplanma asamasi, Covid 19 pandemi siirecinin hemen sonrasinda oldugu i¢in 6l¢ekler online
dagitilmustir. Olgeklerin doldurulmasina iliskin gerekli agiklamalar uygulama dncesinde dijital platformlar
iizerinden yapilmis ve Olgekler uygulanmistir. Online olarak baslatilan ilk tur veri toplama siirecinde
Ogretmenlerden yeterli sayida geri doniis olmamistir. Bir hafta kadar bekledikten sonra ikinci tur veri
toplama siirecine baglanmistir. Bu siire¢ yaklasik bir ay slirmistiir. Siire¢ sonunda yeterli sayiya ulasildigi
goriiliince 6lgekler yanitlamaya kapatilmistir.

Veri Toplama Araclar

Aragtirmanin verilerini toplamak amaciyla Okul Kiiltiir Olgegi (OKO) ve Florida Elestirel Diisiinme
Egilimleri Olgegi (UF/EMI) kullanilmustir.

Orgiit kiiltiirii 6lgegi i¢in Terzi (2005) tarafindan gelistirilen Okul Kiiltiir Olgegi kullanilmustir. Okul Kiiltiir
Olgegi (OKO) Destek, Basari, Biirokratik, Gérev alt boyutlarindan olusmaktadir. Okul Kiiltiir Olgegi
(OKO) “Higbir zaman” (1), “Nadiren” (2), “Bazen” (3), “Cogunlukla” (4) ve “Her zaman” (5), seklinde
5°1i Likert tipi bir dlgektir. Olcegin destek kiiltiirii alt boyutundaki Cronbach Alpha katsayisi 0,88, basari
kiltiiri alt boyutunda Cronbach Alpha katsayis1 0.82, biirokratik kiiltiir alt boyutunda Cronbach Alpha
katsayis1 0,76 ve gorev kiltiiri alt boyutunda Cronbach Alpha katsayisi 0,74 olarak hesaplanmistir.
Olgekten tam puan almamamakta, boyutlar {izerinden hesaplama yapilmaktadir. Bu arastirma igin ise
Olgegin destek kiiltiirii alt boyutundaki Cronbach Alpha katsayis1 0,86, basart kiiltiirii alt boyutunda
Cronbach Alpha katsayis1 0.84, biirokratik kiiltiir alt boyutunda Cronbach Alpha katsayis1 0,72 ve gorev
kiiltiirti alt boyutunda Cronbach Alpha katsayis1 0,74 olarak hesaplanmstir.

Florida Elestirel Diisiinme Egilimleri Olcegi (UF/EMI), Ertas Kilic ve Sen (2014) tarafindan Tiirkgeye
uyarlanmustir. Olgek katilim, biligsel olgunluk ve yenilikgilik boyutlarini icermektedir. Bu ii¢ boyut toplam
varyansin %51,95’ini tarafindan agiklanmaktadir. Olgek 25 maddeliktir. Yanitlar 1-hi¢ katilmiyorum ve 5-
tamamen katiliyorum araligindadir. Toplam puan almabilmektedir. Olgegin faktor yiik degerleri .45 ile .84
arasindadir. Olgegin DFA ile belirlenen uyum iyiligi degerleri sdyledir: %2 /sd = 2.99, RMSEA = .08, NFI
= .91, NNFI = .94, CFI = .94, RMR = .06, SRMR = .06, GFI = .84, AGFI = .81°dir. Olgegin giivenirlik
katsayis1 ise .91’dir. Bu arastirma i¢in dlgegin giivenirlik katsayisi .94 olarak hesaplanmistir.

Verilerin Analizi

Arastirma verilerinin analizinden Once varyans analizi ve regresyon analizi varsayimlarma bakilmistir.
Oncelikle Mahalanobis uzaklig1 géz 6niinde bulundurularak ug degerler temizlenmistir. Mahalanobis
uzakliginda .001’in altindaki degerler u¢ deger olarak kabul edilmistir (Biiyiikoztiirk, 2013; Tabachnick ve
Fidell, 2013). Daha sonra dagilimm normalligi i¢in basiklik ve ¢arpiklik katsayilar1 incelenmis, +1 ile -1
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aralig1 (Cokluk vd., 2016) ol¢iit alinmistir. Ek olarak degiskenler arasinda ¢coklu baglanti sorununun (multi-
colinearity) olup olmadigina karar vermek i¢gin agiklanamayan varyans tolerans degerinin (1-R2) .20’den
kii¢iik, VIF (Variance Inflation Factor) degerinin 10’dan biiylik ve CI (Condition Indices) degerinin 30’dan
yiiksek olmamasi goz oOniinde bulundurulmustur (Biiyiikéztirk vd., 2019). Bunlarin yaninda verinin
homojenligi test etmek icin Levene testi ve Box’s M Testi kullanmilmistir. Yiriitilen bu islemlerin
neticesinde veri setinin varyans analizi ve regresyon analizi kosullarini sagladig1 goriilmiistiir.

Arastirmada Ogretmenlerin elestirel diisiinme egilimleri ile orgiit kiiltlirii arasindaki iliskiyi belirlemek
amaciyla verilerin analizinde betimsel istatistikler kullanilmistir. Kisisel bilgilerin analizinde yiizde ve
frekans kullanilmistir. Ogretmenlerin elestirel diisiinme egilimleri goriislerinin ¢dziimlenmesinde aritmetik
ortalama ve standart sapma kullanilmistir. Ogretmenlerin okul kiiltiiriine iliskin goriisleriyle elestirel
diisiinme egilimleri cinsiyete gore farklilasip farklilasmadiginin belirlenmesi igin t-testi; okul tiirii, brang
ve kideme gore farklilasip farklilasmadiginin belirlenmesi i¢in de tek yonlii varyans analizi (ANOVA)
kullanilmistir. Ogretmenlerin elestirel diisiinme egilimleri, orgiit kiiltiirii davramslarini anlaml diizeyde
yordama durumunu belirlemek icin coklu regresyon analizi kullanilmistir. Arastirmada yapilan
karsilastirmalarda anlamlilik diizeyi .05 olarak alinmustir.

Arastirma Etigi

Bu arastirmanin tiim asamalarinda etik kurallara uygun hareket edilmistir. Arastirmada veriler toplanmadan
once Mugla Sitki Kogman Universitesi Sosyal ve Beseri Bilimler Aragtirmalar1 Etik Kurulu’nun 14.06.2022
tarihli ve 88 no’lu karar1 ile onaylanmis olup, arastirma siirecinde "Yiksekdgretim Kurumlari Bilimsel

San

Arastirma ve Yaym Etigi" kurallarina uyulmustur.
BULGULAR

Arastirmanin ilk alt amaci ile 6gretmenlerin orgiit kiiltiiriine iliskin goriiglerinin belirlenmesi amaglanmuistir.
Buna iliskin bulgular Tablo 1°de yer almaktadir.

Tablo 1. Orgiit Kiiltiirii Olgegi ve Alt Boyutlarma Iliskin Bulgular

N X S Carpikhk Basikhik
Destek Kiiltiirii 377 3.60 0.69 -28 -.08
Basari Kiiltiirii 377 3.85 0.54 -42 A48
Biirokratik Kiiltiir 377 3.20 0.52 .10 -.15
Gorev Kiiltiirii 377 3.96 0.48 -.19 11

Tablo 1’e gore 6gretmenlerin orgiit kiiltliriine iligkin gorisleri destek kiiltiirii boyutunda (X = 3.60, S =.69),
basar kiiltiirii boyutunda (X = 3.85, S = .54), biirokratik kiiltiir boyutunda (X = 3.20, S = .52) ve gorev
kiiltiirii boyutunda (X= 3.96, S= .48) orta diizeyin lizerinde hesaplanmaistir.

Arastirmanin ikinci alt amaci ile 6gretmenlerin elestirel diistinme egilimlerinin belirlenmesi amaglanmuisgtir.
Buna iligkin bulgular Tablo 2’de verilmistir. Buna gore, 6gretmenlerin elestirel diisiinme egilim diizeyleri
3 boyutta incelenmistir. Ogretmenlerin elestirel diisiinme egilim diizeyi katilim boyutunda (X = 4.10, S =
.40), olgunluk boyutunda (X = 3.99, S = .38) ve l¢iincii alt boyutu olan yenilik¢ilik (X =4.14, S = .39)
boyutlarindan orta diizeyin tizerindedir.

Tablo 2. Elestirel Diisiinme Egilimi Olgegi ve Alt Boyutlarina iliskin Bulgular

N X S Carpikhik Basiklik
Katilim 377 4.10 0.40 22 13
Bilissel Olgunluk 377 3.99 0.38 .29 -.07
Yenilikgilik 377 4.14 0.39 .19 .25

Arastirmanin iigiincli alt amaci ile 6gretmen goriislerinin rgiit kiiltiirlinlin destek, basari, biirokratik ve
gorev Kkiltiiri boyutlarinda cinsiyet, mesleki kidem ve okul tiirii degiskenlerine gore farklilasip
farklilasmadigi incelenmistir. Cinsiyete iliskin bulgular metin igerisinde verilmis olup tabloya
eklenmemistir. Mesleki kidem ve okul tiirii degiskenlerine iligkin bulgular sirasiyla Tablo 3, 4, 5 ve 6'da
sunulmustur.
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Tablo 3. Demografik Degiskenlere Destek Kiiltiirii Boyutuna iliskin Bulgular

n X S sd F p
9 yil ve daha az 99 3.58 0.62
Kidem 10-20 y1l 167 3.56 0.70 2-374 0.86 0.42
21 yil ve lizeri 111 3,67 0,73
ilkokul 110 3.63 0.74
Okul tiir Ortaokul 136 3.64 0.64 2-374 0.79 0.45
Lise 131 3.54 0.69

Orgiit kiiltiiriniin destekleyici kiiltiir boyutunda 6gretmen goriisleri, cinsiyet degiskenine gore anlamli bir
farklilik gostermemistir [t(375) = 0,56; p = .55; p > .05]. Tablo 3 de goriildiigii gibi 6gretmenlerin
gorislerinin mesleki kidem degiskenine gore [F(2-374) = 0,42; p > .05] ve okul tiirii degiskenine gore [F(2-
374) =0,45; p > .05] de anlamli bir farklilik gostermedigini gdriilmektedir.

Tablo 4. Demografik Degiskenlere Gore Basar1 Kiiltiirii Boyutuna Iliskin Bulgular

n X S sd F p
9 yil ve daha az 99 3.83 0.47
Kidem 10-20 y1l 167 3.81 0.55 2-374 1.80 0.16
21 yil ve iizeri 111 3,93 0,58
Tlkokul 110 3.84 0.58
Okul tiirti Ortaokul 136 3.86 0.47 2-374 0.05 0.95
Lise 131 3.86 0.58

Ogretmenlerin basari kiiltiiriine iliskin goriisleri cinsiyete gdre anlaml bir farklilik gostermemektedir [t
(375)=0,54; p = .63; p> .05]. Tablo 4 de goriildiigii iizere, 6gretmenlerin basar kiiltiirtine iliskin goriisleri
kidem [F (2-374) = .16; p>.05] ve okul tiirii [F (2-374) =.95;p>.05] degiskenlerine gore anlamli diizeyde
farklilasmamaktadir.

Tablo 5. Demografik Degiskenlere Gore Biirokratik Kiiltiir Boyutuna Iliskin Bulgular

n X S sd F p
9 yil ve daha az 99 3.29 0.52
Kidem 10-20 y1l 167 3.19 0.55 2-374 2.30 0.10
21 y1l ve tizeri 111 3,13 0,46
ilkokul 110 3.22 0.53
Okul tiirii Ortaokul 136 3.14 0.49 2-374 1.31 0.27
Lise 131 3.24 0.53

Ogretmenlerin goriisleri, biirokratik kiiltiir boyutu agisindan cinsiyete gére anlamli bir farklilik
gostermemektedir [t(375) = -1,12; p = .23; p > .05]. Tablo 5’¢ bakildiginda, d6gretmen goriislerinin
biirokratik kiiltiir boyutunda kidem [F(2-374) = .10; p>.05] ve okul tiri [F(2-374) = .27; p>.05]
degiskenlerine gore de anlaml diizeyde farklilagmadig1 goriilmektedir.

Tablo 6. Demografik Degiskenlere Gore Gorev Kiiltiirii Boyutuna Iliskin Bulgular

n X S sd F p
9 yil ve daha az* 99 3.97 0.52
Kidem 10-20 y1l 167 3.89 0.55 2-374 5.40 0.05
21 yil ve iizeri* 111 4.07 0,46
ilkokul 110 391 0.51
Okul tiirii Ortaokul 136 3.93 0.45 2-374 1.31 0.06
Lise 131 4.04 0.47

Ogretmenlerin goriisleri, gorev kiiltiirii boyutu agisindan cinsiyet degiskenine gore anlamli bir farklilik
gostermemektedir [t(375) = -0,21; p = .77; p > .05]. Ancak, Tablo 6’da gosterildigi iizere, 6gretmenlerin
goriisleri kidem degiskenine gore anlamli bir farklilik gostermektedir [F(2-374) =.05; p = .05]. Bu farklilik,
9 y1l ve daha az kideme sahip olanlarla 21 y1l ve iizeri kideme sahip olanlar arasindadir. Ogretmen goriisleri
okul tiirii degiskenine gore anlamli bir farklilik géstermemektedir [F(2-374) = .06; p > .05].
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Arastirmanin dordiincti alt amaci, 6gretmenlerin elestirel diisiinme egilimlerinin, elestirel diisiinme
egilimleri 6l¢eginin alt boyutlart olan katilim, biligsel olgunluk ve yenilikgilik boyutlarinda cinsiyet,
mesleki kidem ve okul tiirii degiskenlerine gore farklilasip farklilagmadigini belirlemektir. Cinsiyete iliskin
bulgular metin icerisinde verilmis olup tabloya eklenmemistir. Mesleki kidem ve okul tiirii degiskenlerine
iliskin bulgular sirasiyla Tablo 7, 8 ve 9'da sunulmustur.

Tablo 7. Demografik Degigkenlere Gore Katilim Boyutuna Ait Bulgular

n X S sd F p
9 yil ve daha az 99 4.04 0.33
Kidem 10-20 y1l 167 4.10 0.43 2-374 1.97 0.14
21 yil ve iizeri 111 4.15 0,42
flkokul 110 4.04 0.44
Okul tiirii Ortaokul 136 4.12 0.38 2-374 1.58 0.20
Lise 131 4.13 0.39

Ogretmenlerin elestirel diisinmenin katilim boyutuna iliskin goriisleri, cinsiyet degiskenine gore anlamh
bir farklilik géstermemektedir [t(375) = -0,48; p = .66; p > .05]. Tablo 7, kidem degiskenine [F(2-374) =
.14; p > .05] veya okul tiirii degiskenine [F(2-374) = .20; p > .05] gore anlamli bir farklilik bulunmadigim
gostermektedir.

Tablo 8. Demografik Degiskenlere Gore Biligsel Olgunluk Boyutuna Ait Bulgular

n X S sd F p
9 yil ve daha az 99 4.04 0.33
Kidem 10-20 y1l 167 4.10 0.43 2-374 0.94 0.39
21 y1l ve tizeri 111 4.15 0,42
ilkokul 110 4.94 0.43
Okul tiirii Ortaokul 136 4.00 0.36 2-374 1.56 0.21
Lise 131 4.03 0.35

Ogretmenlerin elestirel diisiinme egilimleri dlgegine iliskin goriisleri, bilissel olgunluk boyutu agisindan
cinsiyet degiskenine gore anlamli bir farklilik gostermektedir [t(375) = -2,03; p < .05]. Tablo 8’e
bakildiginda kidem degiskenine [F(2-374) =.39; p > .05] ve okul tiirli degiskenine [F(2-374) = .21; p > .05]
gore de anlamli bir farklilik bulunmadig goriilmektedir.

Tablo 9. Demografik Degiskenlere Gore Yenilikgilik Boyutuna Ait Bulgular

n X S sd F p
9 yil ve daha az 99 4.08 0.34
Kidem 10-20 y1l 167 4.17 0.41 2-374 1.97 0.14
21 yil ve lizeri 111 4.14 0,37
flkokul 110 4.11 0.41
Okul tiirii Ortaokul 136 4.16 0.38 2-374 0.52 0.58
Lise 131 4.13 0.37

Ogretmenlerin elestirel diisinme egilimleri 6lgeginin yenilikgilik boyutuna iliskin goriisleri, cinsiyet
degiskenine gore farklilik gostermemektedir [t(375) = -0,75; p = .45; p > .05]. Tablo 9’a bakildiginda,
elestirel diistinme egilimleri 6l¢eginin yenilik¢ilik boyutunda 6gretmen goriislerinin kidem [F (2-374) =
.14; p>.05] ve okul tirii degiskenine gore [F (2-374) = .58; p>.05] anlamli diizeyde farklilasmadigi
goriilmektedir.

Arastirmanin besinci alt amaci ile 6gretmenlerin orgiit kiiltiiriine iligskin gorisleri ile elestirel diisiinme
egilimleri arasindaki iliski incelenmistir. Ogretmenlerin elestirel diisiinme egilimlerinde etkisi oldugu
diisiiniilen, destek, basari, biirokratik ve gorev kiiltiiri gibi degiskenlerin, 6gretmenlerin elestirel diisiinme
egilimlerini ne sekilde yordadigini belirlemek i¢in regresyon analizi yapilmis ve Tablo 10°da verilmistir.
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Tablo 10. Ogretmenlerin Orgiit Kiiltiiriine iliskin Gériislerinin Elestirel Diisiinme Egilimlerini Yordama Diizeyine

Yonelik Bulgular
Bagimh Bagimsiz Standart - Kismi

Deggisken Degisken B Hata B ¢ P Tkili (r) (r) VIF

Sabit 2.557 21 - 12.11 .00 -
Destek -.03 .05 -.05 -.59 .55 -.02 -.03 3.14
Katilim Basan. .25 .06 33 4.01 .00 .19 .20 3.08
Biirokratik .06 .03 .08 1.76 .07 .08 .09 1.05
Gorev 11 .04 .13 2.51 .01 12 12 1.32

R=.89 R?=.15, F4-379= 16.54, p=.00

Sabit 2.61 .19 - 13.13 .00 -
Destek -.13 .04 =23 -2.76 .00 -.13 -.14 3.14
Biligsel Basari .24 .05 .34 4.12 .00 .19 .20 3.08
Olgunluk Biirokratik .19 .03 26 5.28 .00 25 .26 1.05
Gorev .07 .04 .09 1.71 .08 .08 .08 1.32

R=.37 R?=.14, Fo-381= 15.26, p=.00

Sabit 2.69 .23 - 13.27 .00 -
Destek -.001 .04 -.001 -.01 .98 -.001 -.001 3,14
ey Basari .20 .06 28 3.36 .00 .16 17 3.08
Yenilikeilik Biirokratik 10 03 13 273 .00 13 14 1.05
Gorev .08 .04 .10 1.95 .05 .09 .10 1.32

R=.37, R?=.13, F6-377=14.71, p=.00

Tablo 10’da goriildiigli gibi, yapilan ¢oklu regresyon analizi neticesinde, elestirel diisiinmenin katilim
boyutu, orgiit kiiltliriiniin, destek, basari, biirokratik ve gorev kiiltiirii boyutlartyla (R = 0.89, R2 = 0.15)
anlamli bir iligki sergilemektedir (F(3-377) = 16.54, p<0.05). Elestirel diisiinme egilimlerinin biligsel
olgunluk boyutu, orgiit kiiltliriiniin, destek, basar1, biirokratik ve gorev kiiltiirii boyutlariyla (R = 0.37, R2
= 0.14) anlamli bir iliski gostermektedir (F(3-377) = 15.26, p<0.05). Elestirel diisiinme egilimlerinin
yenilik¢ilik boyutu da 6rgiit kiiltiiriiniin, destek, basari, biirokratik ve gorev kiiltiirii boyutlariyla (R = 0.37,
R2=0.13) anlaml bir iliski i¢indedir (F(3-377)=14.71, p<0.05). Gorev, basari, biirokratik ve destek kiiltiirii
boyutlar1 elestirel diisiinmenin katilim boyutunun %14’linii, bilissel olgunluk boyutunun %13 ve
yenilik¢ilik boyutunun ise %12’sini agiklamaktadir. Standartlagtirilmis regresyon katsayilarima gore,
yordayici degiskenlerin, elestirel diisiinmenin katilim boyutu iizerindeki etki 6nem sirasi, basart (p = .33),
gorev (B = .13), biirokratik (f = .08), destek (B = -.05)tir. Elestirel diistinmenin bilissel olgunluk boyutu
tizerindeki etki onem sirasi, bagar1 (B = .34), biirokratik (p = .26), gorev (B = .09), destek (B = -.23)tir.
Elestirel diisiinmenin yenilikgilik boyutu iizerindeki etki 6nem sirasi, basar1 ( B = .28), biirokratik (p=.13),
gorev (B = .10), destek (B = -.00)tir. Regresyon katsayilarinin anlamlilik puanlar1 gz 6niine alindiginda
basar1 (p<.05) ve gorev (p<.05) degiskenlerinin, elestirel diisiinmenin katilim boyutu {izerinde anlaml
yordayict oldugu goriilmektedir.

Regresyon katsayilarmin anlamlilik puanlari géz oniine alindiginda basar1 (p<.05), destek (p<.05) ve
biirokratik (p<.05), degiskenlerinin, elestirel diisiinmenin bilissel olgunluk boyutu iizerinde anlamli
yordayici oldugu gorilmektedir. Regresyon katsayilarmin anlamlilik puanlart gz dniine alindiginda basari
(p<.05), destek (p<.05), biirokratik (p<.05), degiskenlerinin, elestirel diislinmenin yenilik¢ilik boyutu
iizerinde anlaml1 yordayici oldugu gériilmektedir. Orgiit kiiltiirii ve elestirel diisiinme egilimleri arasindaki
ikili korelasyonlar incelendiginde; orgiit kiiltiiriiniin alt boyutlar destek (r = .27), basar1 (r = .35), ve gérev
(r = 37) boyutlari ile katilim boyutunda pozitif ve orta diizeyde, biirokratik (r = .08) boyutu arasinda ise
pozitif ve diisiik diizeyde iliski bulunmaktadir. Orgiit kiiltiiriiniin alt boyutu destek boyutu ile bilissel
olgunluk boyutu arasinda (r =-.05) negatif yonlii diisiik iliski bulunmaktadir. Bagar1 (r = .18) ve gorev (r =
17) boyutlari ile biligsel olgunluk boyutu arasinda pozitif ve diisiik diizeyde; biirokratik boyut (r = 28) ile
ise pozitif ve orta diizeyde iliski bulunmaktadir. Orgiit kiiltiiriiniin alt boyutlar1 destek (r = .26), basari (r =
.32) ve gorev (r = .25) boyutlari ile yenilik¢ilik boyutunda pozitif ve orta diizeyde, biirokratik boyutu ile (r
=.13) pozitif yonde diisiik diizeyde iliski bulunmaktadir.

TARTISMA VE SONUC

Bu aragtirmada 6gretmenlerin orgiit kiiltiiriine iliskin goriisleri ile elestirel diisiinme egilimleri arasinda bir
iligki olup olmadigimi belirlemek amacglanmistir. Bu amag¢ dogrultusunda arastirmanin ilk alt amaci
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Ogretmenlerin Orgiit kiiltiiriine iliskin goriislerini belirlemek olmustur. Elde edilen bulgulara gore,
Ogretmenlerin orgiit kiiltlirline iligkin goriisleri orta diizeyin lizerindedir. Aragtirmanin bu bulgusu Meri¢’in
(2018) ve Ballr’nin (2019) bulgulariyla benzerdir. Ogretmenlerin &rgiit kiiltiir diizeyi incelendiginde gorev
kiiltiirii boyutunun 6n plana c¢iktigi, biirokratik kiiltiir alt boyutunun daha diisiik diizeyde kaldigi
gorilmektedir. Biirokratik kiiltiir boyutunun diger boyutlara gére daha diisiik diizeyde olmasi okullardaki
biirokrasinin azaldiginin bir gostergesi oldugu varsayilabilir. Nitekim orgiit kiiltiirli, 6rgiitsel davranisi ve
performansi giiglii bir sekilde etkilemektedir (Ott, 1989; Scholl, 2003). Bu konuda alanyazinda orgiit
kiiltiirii (Ayik ve Sayir, 2005; Cetiner 2019; Demirtas, 2010; Emir, 2013; Korkmaz, 2009) ile cesitli
degiskenler calisilmis ve bu c¢aligmalarda genellikle orgiit kiiltiirii diizeylerinin orta diizeyde oldugu
belirtilmistir.

Arastirmanin ikinci amact Ogretmenlerin elestirel diisiinme egilimlerini ortaya koymaktir. Mevcut
arastirmada Ogretmenlerin elestirel diisiinme egilim diizeylerinin orta diizeyin {izerinde oldugu
anlagilmaktadir. Ayrica elestirel diisiinme egilimi boyutlar arasinda yenilik¢ilik boyutu daha 6n planda
bulunmusken, biligsel olgunluk boyutunun goreceli en diisiik diizeyde kaldig1 goriilmektedir. Bu durum,
ogretmenlerin biligsel olgunluk acisindan objektif olamamasi ve farkli bakis agilar1 kesfetme de daha zayif
kaldig1 anlamina gelebilir. Halpern (1988)'a gore arastirmalar 6gretmenlerin yeterince diisiinemedigini ya
da baska bir ifadeyle kusurlu diislindiigiinii gostermektedir. Cakan Akkas ve Kabatas Memis (2021),
caligmalarinda elestirel diisiinme diizeylerinin orta ve diisiikk seviyede oldugunu belirtmistir. Ancak
ogretmenlerin elestirel diisinme egilimlerinin diisiik diizeyde (Alkin Sahin vd., 2016; Cicek Saglam vd.,
2017; Kog Erdamar ve Bangir Alpan, 2017; Sengiil ve Ustiindag, 2009) oldugunu ortaya koyan ¢aligmalar
da bulunmaktadir. Arastirma sonuglari arasindaki bu farklilik dikkat ¢ekicidir. Ancak ¢alismalar dikkatli
incelendiginde, farklihigin genel olarak kullanilan 6l¢gme aracindan ve buna bagli olarak elde edilen
puanlarin yorumlanmasindan kaynaklandigi goriilmektedir. Elestirel diisinme egilimlerini diisiik olarak
belirleyen bu ¢alismalarda (Cetinkaya, 2011; Dutoglu ve Tuncel, 2008; Emir, 2013; Giirol-Arslan, Demir,
Eser ve Khorshid, 2009; Hamurcu, Giinay ve Akamca, 2005; Kartal, 2012; Korkmaz, 2009) Kaliforniya
Elestirel Diisinme Egilimi Olgegi (CCTDI) kullanilmistir. CCTDI’da elestirel diisiinme egilimi puam
240’tan (240/75 = 3.2’den) az olan katilimcilarin elestirel diisinme egilimi diisiik, 300°den (300/75 =
4.0’ten) fazla olanlarin ise elestirel diisiinme egilimleri yiiksek olarak yorumlanmaktadir (Koékdemir, 2003).
Ancak bu farklilik 6rneklem grubunun 6zellikleri gibi baska nedenlerden de kaynaklanabilir.

Arastirmanin tiglincii ve dordiincii alt amaglar1 demografik degiskenlere gore 6gretmenlerin 6rgiit kiiltiiriine
iligkin goriislerini ve elestirel diisiinme egilimlerinin nasil farklilagtigini ortaya koymaktir. Arastirma
sonuclarinda orgiit kiiltiirlinlin destek, basar1 biirokratik kiiltiir boyutlarinda cinsiyet, kidem ve okul tiirii
degiskenlerine gore farklilasmadigi bulgusu elde edilmistir. Bu durum Yalgin (2020) ve Balli (2019)
caligmalarindaki sonuglarla benzerdir. Ancak orgiit kiiltiiriiniin gorev kiiltiirii boyutunda kideme gore
farklilastigi sonucu elde edilmistir. Buna gore, daha kidemli 6gretmenlerin gorev yonelimli oldugu
sOylenebilir. Bu bulgu Terzi’nin (2005) arastirma sonuglariyla ortismektedir. Korkut’a gore (2008) ise
yoneticilerin 6gretmenlere gore orgiit kiiltlirlinii algilama diizeyleri daha yiiksektir.

Bulgulara gore, 6gretmenlerin elestirel diisiinme egilimleri bilissel olgunluk ve yenilik¢ilik boyutlarinda
cinsiyet, kidem ve okul tiirii degiskenleri baglaminda anlamli diizeyde farklilasmamaktadir. Ogretmenlerin
elestirel diistinme egilimleri katilim boyutunda cinsiyet degiskenine goére anlamhi diizeyde
farklilagmaktadir. Buna gore, erkek ogretmenlerin kadinlara gore katilim boyutunda elestirel diisiinme
egilimleri daha yiiksektir. Bu durum, erkek 6gretmenlerin kadin 6gretmenlere gore daha problem ¢dzmede
ve akil yiiriitmede okul kiiltiirii iginde kendini daha 6n plana ¢ikardiginin gostergesi olarak kabul edilebilir.
Korkmaz (2009) yiiriittiigii aragtirmasinda 6gretmenlerin elestirel diisiinme egilimlerinin gérev yapilan
egitim kademesi, cinsiyet ve kideme gore farklilagsmadigini ortaya koymustur. Benzer sekilde Gelen (2002)
ve Giugli (2003) ise Ogretmenlerin kideminin elestirel diisiinmeleri {lizerinde anlamli bir fark
olusturmadigini belirtmektedir. Erdem, Ilgan, Celik (2013) ise calismalarinda elestirel diisiinme egilimleri
brans bazinda degisiklik gostermektedir. Gokay (2020) ise arastirmasinda cinsiyet ve anne egitim diizeyi
degiskenlerinin 6gretmen adaylarmin elestirel diisiinme egilimlerini etkilemedigini ancak 6grenim goriilen
bolim ve baba egitim diizeyleri degiskenlerinin, 6gretmen adaylarinin elestirel diisiinme egilimlerini
etkiledigi sonucuna ulagsmistir.
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Arastirmanin son alt amaci 6gretmenlerin 6rgiit kiiltiirtine iliskin goriislerinin elestirel diisiinme egilimlerini
yordaylp yordamadifi incelenmistir. Ogretmenlerin elestirel diisiinme egilimlerinde etkisi oldugu
diisiiniilen, destek, basari, biirokratik ve gorev kiiltiirii gibi degiskenlerin, 6gretmenlerin elestirel diisiinme
egilimlerini ne sekilde yordadigini ortaya ¢ikarmak i¢in yapilan ¢coklu regresyon analizi neticesinde, drgiit
kiiltiirliniin, basar1 ve gorev boyutlariyla elestirel diisinme egilimlerinin katilim boyutu, anlamli bir iligki
sergilemistir. Orgiit kiiltiiriiniin bagar1 ve gérev boyutunun elestirel diisiinme egiliminin katilim boyutunu
anlamli bir sekilde yordamasi bagarmin ddiillendirilmesi ve gérev amach kiiltiirlerde problem ¢ozme ve
akil yiiriitme de bireyleri 6n plana ¢ikarmada etkili oldugu soylenebilir. Bu agidan bakildiginda okul
kiiltiiriintin, bir okulun i¢indeki ¢evreyi ve etkilesimleri tammlayan ve paylasilan degerleri, inanglari,
gelenekleri ve davranislar: kapsadigi anlasilmaktadir (Newman, 2023; Nurizka ve digerleri, 2020). Nitekim
okul kiiltiirii, 6grenciler, 6gretmenler, yoneticiler, veliler ve diger personel tarafindan sekillenerek okulun
sosyal normlarini ve degerlerini yansitmaktadir (Senol ve Lesinger, 2018; Oktaviany vd., 2019).

Orgiit kiiltiiriiniin, destek, basar1, biirokratik ve gorev boyutlariyla elestirel diisiinme egilimlerinin bilissel
olgunluk boyutu anlamh bir iliski sergilemistir. Orgiit kiiltiiriiniin basar1, destek ve biirokratik kiiltiir
boyutlariin elestirel diisiinme egiliminin biligsel olgunluk boyutunu anlaml bir sekilde yordamasi, orgiit
ici giliven ve iletisim, orgiit i¢indeki biirokrasi ve basariy1 odiillendirme kiiltiiri, 6gretmenlerin objektif
diisiinme, farkli bakis acilarina yonelme ve diger fikirlere saygi duyma egilimleri iizerinde etkili oldugu
seklinde degerlendirilebilir. Bilindigi iizere okul kiiltiirii akademik bagar1, 6gretmen performansi, okul igi
iligkiler ve 6grenci ruh sagligi gibi pek cok dinamigi etkilemektedir (MacNeil vd., 2009; Westhuizen vd.,
2005; Kartal, 2016; Jessiman vd., 2022). Buna gore arastirmada degerlendirilen okul kiiltiiriiniin basariy1
odiillendirme ve biirokrasi kiiltiirii alt boyutunun O6gretmenleri yeni bakis acilarini olusturmaya
yonlendirdigi ve bunu destekledigi savunulabilir.

Orgiit kiiltiiriiniin, basar1, gérev ve biirokratik boyutlarryla elestirel diisiinme egilimlerinin yenilik¢ilik
boyutu da anlamli bir iliski sergilemistir. Orgiit kiiltiiriiniin basari, biirokratik ve gérev boyutlarinin elestirel
diisiinme egilimlerinin yenilik¢ilik boyutlarint anlamli bir sekilde yordamasi basariya hedefli ve
odiillendirilen orgiitiin amaglarina ulagsmasina katki sundugunun gostergesidir. Schafersman (1991)'a gore,
elestirel diistinme egilimlerine sahip bireyler alternatif eylemlerin olast sonuglarini 6ngorebilir ve kanitlart
bagimsiz ve ustaca kullanma yetenegine sahiptirler. Bu bireylerin yenilik¢i olmamalar i¢in bir gerekge
olarak goriinmemektedir. Ozellikle alanyazinda belirtildigi gibi okul kiiltiirii, 6grencilerin aidiyet
duygusunu gelistirmede, okula katilimini artirmada ve Ogrenci basarisini artirmada Onemli bir rol
oynamaktadir (Osterman, 2000; Jessiman vd., 2022; Kartal, 2016). Mevcut ¢alismada da 6gretmenlerin
basari, gorev ve biirokratik kiiltiir yonelimli olmalari onlar1 yenilik¢i olma konusunda destekleyici
olmaktadir. Nitekim okul kiiltiirii, bir okulun igindeki g¢evreyi ve etkilesimleri tanimlayan paylasilan
degerleri, inanclari, gelenekleri ve davranislari kapsamaktadir (Newman, 2023; Nurizka ve digerleri, 2020).

ONERILER VE CIKARIMLAR

Arastirmaya gore ogretmenlerin orgiit kiiltiiriine iligkin goriisleri elestirel diisiinme egilimlerinin 6nemli
belirleyicisidir. Baska bir ifadeyle &gretmenlerin orgiit kiiltliriine iligkin goriislerindeki alt boyutlarin
elestirel diisiinme egilimlerini arttirdig1 sdylenebilir. Arastirmanin bu bulgusu Meri¢’in (2018) ve Balli’nin
(2019) arastirma sonuglar1 ile benzer sonuglara sahiptir. Bu arastirmalarda 6gretmenlerin 6rgit kiiltlirii
algilar1 ile Orgiitsel yaraticilik diizeyleri incelenmis ve arastirma sonuglarinda oOrgiit kiltliriiniin
Ogretmenlerin Orgiitsel yaraticilik diizeylerini artirdigi sonucuna ulasilmistir. Benzer sekilde Kaptanoglu
(2017), Tekin (2008), Meri¢ (2018) ve Pigak¢r’min (2013) calismalarinda da orgiit kiiltiirii ile yaratici
diistinme becerileri ele alinmig ve 6rgiit kiiltiirliniin yaratici1 diisinmeye olumlu yonde etkisi oldugu ifade
edilmistir. Bunlara ek olarak ytiriitiilen ¢esitli aragtirmalara bakildiginda da orgiit kiiltiiriiniin yaraticilik
iizerinde (Cengiz, Acuner ve Baki, 2007; Cavusoglu, 2007; Yeloglu, 2007) etkili oldugu belirtilmektedir.
Mevcut arastirmada da son amaca yonelik elde edilen bu bulgu belirtilen arastirmalarin sonuglar1 ile
ortiismektedir. Zhu ve arkadaglarina gore (2011) olumlu okul kiiltiirii, orgiitsel bagliligi, refah1 ve okulun
bagarisim etkilemektedir. Bunlarin yaninda olumlu okul kiiltiirii miizakereci yeterliliklerin gelistirilmesine
katkida bulunmaktadir, degerlerin i¢sellestirilmesine yardimci olmaktadir ve bireyler arasinda kiiltiirel
normlar ve degerlere iligkin farkindaligi tesvik etmektedir (Nurizka ve digerleri, 2020; Strijbos ve Engels,
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2023). Dolayisiyla olay veya olgularin mantikli ve akilli bir sekilde kullanilmasi (Noddings, 2006;
Schafersman, 1991; Ruggerio, 1990; akt: Kestel, 2022) i¢in i¢inde bulunulan 6rgiitiin kosullar1 6nemlidir.

Sonug olarak bu arastirmada, 6gretmenlerin 6rgiit kiiltiiriine iligkin goriisleri ve elestirel diistinme egilimleri
arastirmacinin kontrolii disinda olabilen digsal faktorler, katilimcilarin Slgeklere dogru yanit verip
vermemesi vb. ¢esitli sinirliliklar ¢ergevesinde incelenmistir. Giiniimiizde bilim, teknoloji, inovasyon ve
girisimcilik gibi kavramlarin popiilerligi goz Oniinde bulunduruldugunda bu kavramlarin nasil
degerlendirilecegini kavrayabilmek icin elestirel diisiinmeye olan gereksinim ortaya ¢ikmaktadir. Elestirel
diisiinmeye olan gereksinim, bilgi kirliligi olan, saglikli ve ise yarar olan bilgiyi digerinden ayirt etmeyi
saglamasindan otiirii her gecen giin artmaktadir. Ozellikle egitim orgiitlerinde énemli paydaslardan olan
Ogretmenlerin elestirel diistinme egilimleri, toplumun saglikli yetistirilebilmesi igin biiyliik 6nem arz
etmektedir. Ancak 6gretmenlerin elestirel diisiinme egilimleri calistiklar egitim Srgiitlerindeki kiiltiirden
bagimsiz olamaz. Bu nedenle arastirmanin sonuglarindan da anlasilacagi iizere 6gretmenlerin saglikli orgiit
kiiltiiriine sahip olmalar1 onlarin elestirel diisiinme egilimlerimi olumlu yonde destekleyecektir. Arastirma
sonucunda Orgiit kiiltiirii ile elestirel diisiinme egilimi arasinda pozitif yonli bir iliski bulundugu
diisiiniildiigiinde okullarin, 6gretmenlerin elestirel diisiinme egilimlerini daha ¢ok destekleyecek orgiit
kiiltiirii olusturmalari, bunun igin toplantilar, sosyal aktiviteler, sosyal becerileri destekleyici egitimler
diizenlemeleri onerilebilir. Ayrica, 6gretmenlerin elestirel diisiinme egilimlerinin gelistirilmesi i¢in 6gretim
siireglerine entegre edilmis egitim programlar1 ve silirekli profesyonel gelisim firsatlar1 saglanabilir.
Bununla birlikte, 6gretmenlerin sinif igi uygulamalarla ilgili geri bildirimlerin paylasabilecegi pedagojik
Ozgirligi destekleyici bir 6gretim ortaminin olusturulmasi faydali olabilir.
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