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Ogretmenlerde Schadenfreude Algisinin incelenmesi: Nitel Bir Arastirma
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MAKALE BiLGILERI 0z

Bu aragtirmanin amaci, Ogretmenlerin meslektaglarimin  yasadigi basarisizlik veya
DOI- 10.29299/kefad. 1801937 olumsuzluklar karsisinda hissettikleri schadenfreude duygusuna iligkin algi ve deneyimlerini
incelemektir. Aragtirmada nitel aragtirma yontemlerinden olgubilim deseni kullanilmustir.
Calisma grubunu, Ankara’daki ¢esitli okullarda gorev yapan sekiz 6gretmen (4 kadin, 4 erkek)
olusturmustur. Katilimcilar maksimum gesitlilik 6rnekleme yontemiyle belirlenmis, veriler
yart yapilandirilmig odak grup goriismeleriyle toplanmustir. Elde edilen veriler igerik analizi
ile ¢éziimlenmis; kodlar, kategoriler ve temalar olusturularak yorumlanmistir. Bulgular,
o0gretmenlerin  schadenfreude duygusunu ¢ogunlukla olumsuz bir deneyim olarak
tanimladiklarin1 gostermektedir. Katilimeilar, bu duygunun ortaya ¢ikisinda bireysel (6zgliven
eksikligi, benlik tehdidi, kiskanglik) ve orgiitsel (adaletsizlik, liyakat eksikligi, rekabet¢i iklim)
Gonderim Tarihi: ~ 12.10.2025  ctkenlerin belirleyici oldugunu vurgulamistir. Yonetici tutumlarinda adalet, seffaflik ve liyakat
Diizeltme Tarihi: 23.03.2026  cksikliginin, Ogretmenler arasinda giiveni azaltarak schadenfreude duygusunu artirdigi
Kabul Tarihi: 13.04.202¢  belirlenmistir. Bu duygu, mesleki dayanisma, empati ve yardimlasmayi zayiflatmakta; orgiitsel
baglilik, okul iklimi ve psikolojik iyi olus {izerinde olumsuz sonuglar dogurmaktadir. Sonug
olarak schadenfreude, 6gretmenler arasi iliskilerde giiven ve is birligi kiiltiiriinii zedeleyen ¢ok
boyutlu bir olgu olarak degerlendirilmektedir. Okul yoneticilerinin adil, seffaf ve empatik bir
yoOnetim anlayig1 benimsemeleri; 6gretmenler arasinda is birligini ve ortak basari kiiltiiriinii
gliclendiren uygulamalarin desteklenmesi 6nerilmektedir.
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Giris

Insan iliskilerinde siklikla karsilasilan karmasik duygulardan biri olan schadenfreude, bir digerinin maruz
kaldig1 talihsizlik, basarisizlik veya 1stirap karsisinda duyulan haz ve memnuniyet hissi olarak
tanimlanmaktadir (Smith vd., 2009). Bu olgu, sosyal karsilastirma teorileri ¢ercevesinde ele alindiginda,
bireyin benlik degerini tehdit altinda hissetmesi ve bu tehdidi rakip konumundaki birinin dezavantajli durumu
iizerinden telafi etme veya kendi istiinliik statiisiinii pekistirme arzusuyla yakindan iligkilidir (Van de Ven vd.,
2015). Egitim oOrgiitleri, dogas1 geregi yogun rekabet, siirekli sosyal kiyaslama ve performans odakl
degerlendirme mekanizmalarinin isledigi baglamlar oldugundan 6gretmenlerin hem meslektaslariyla hem de
ogrencileriyle olan etkilesimlerinde schadenfreude duygusunu deneyimleme olasiliklar yiiksektir.

Tiirkiye baglaminda yiiriitiilen ¢aligmalar, Schadenfreude duygusunun ortaya ¢ikisinda sosyal kimlik siirecleri,
hak edilmislik algis1 ve duygusal tepkilerin &nemli rol oynadigini gostermektedir. Ozellikle nezaketsiz
davranig ve grup iiyeligi baglaminda bireylerin norm ihlallerine verdikleri tepkilerin, bagkasiin olumsuz
yasantilarindan duyulan haz tizerinde belirleyici oldugu vurgulanmaktadir (Asma, 2024). Konuya iliskin daha
derinlikli analizler sunan g¢alismalar ise Schadenfreude duygusunu Dehset Yonetimi Kurami (Terror
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Management Theory) perspektifinden ele almakta, bireylerin 6liimliilik farkindaligiyla tetiklenen benlik
degerini koruma motivasyonunun bu duyguya zemin hazirladigin ileri stirmektedir (Kaynak, 2021).

Uluslararasi literatiirde ise Schadenfreude’nin en giiclii belirleyicilerinden birinin kiskanglik oldugu ifade
edilmektedir. Stereotip igerik Modeli gergevesinde yapilan calismalar, 6zellikle yiiksek statiiye sahip ve
rekabetci olarak algilanan dis gruplara yonelik duyulan kiskanghigin bu duyguyu tetikledigini ortaya
koymaktadir (Cikara ve Fiske, 2013). Bununla birlikte, kiskan¢hgin tiirline bagli olarak bu iligkinin
farklilastigy; 6zellikle kotii niyetli kiskanghigin Schadenfreude ile dogrudan iliskili oldugu, buna karsin iyi
huylu kiskangligin bu etkiyi gostermedigi belirtilmektedir (Van de Ven vd., 2015).

Egitim orgiitleri olarak tipik okullar baglaminda ele alindiginda schadenfreude olgusunun, 6gretmenlerin
mesleki dayanisma, kolektif 6z-yeterlik, i¢sel motivasyon ve orglitsel bagliliklar1 iizerinde potansiyel olarak
yikici etkileri s6z konusu olabilir. Zira bir meslektasin performans diisiikliigli veya basarisizligi karsisinda
duyulan gizli haz, 6rgiit kiiltiiriiniin temel bilesenleri olan is birligi, gliven ve karsilikli destek mekanizmalarini
asindirmakta ve mesleki iliskileri zedeleyebilmektedir. Bu nedenle, egitim ydnetimi alan yazini igin,
ogretmenlerin schadenfreude deneyimlerine iliskin alg1 ve yatkinliklarinin incelenmesi, 6gretmen yetistirme
programlarindan orgiit iklimi diizenlemelerine kadar uzanan politika ve uygulama alanlar1 i¢in kritik 6neme
haizdir.

Schadenfreude, Almanca kokenli olup “zarar” (schaden) ve “seving” (freude) sdzciiklerinden tliremistir.
Literatiirde genellikle bireylerin bagkalarinin mutsuzluklarindan duydugu haz ya da keyif olarak
tanimlanmaktadir (Feather ve Sherman, 2002; Smith vd., 2009). Heider (1958), bu duyguyu toplumsal iliskiler
acisindan “uyumsuz” bir tepki olarak nitelendirirken Nietzsche (2021) baskasinin acisindan alinan hazzi
“mesru olmayan bir haz” olarak degerlendirmistir. Sonraki aragtirmalar schadenfreudenin yalnizca bireysel
diizeyde degil, grup iliskileri ve sosyal kimlik baglaminda da 6nemli bir rol oynadigin1 gostermektedir.
Ornegin Cikara ve Fiske (2013), stereotip icerik modeline dayanarak yiiksek statii ve rekabetci gruplara yonelik
kiskangligin, bu gruplarin yasadig talihsizlikler karsisinda schadenfreudeyi tetikledigini ortaya koymustur.
Benzer bigimde Van de Ven vd. (2015), kiskangligin iki boyutuna isaret etmis; kotiiciil haset ile schadenfreude
arasinda giiclii bir bag oldugunu, buna karsin iyi huylu haset ile boyle bir iliskinin bulunmadigini belirtmistir.
Bu durum, schadenfreudenin 6zellikle baskalarinin {istiinliiklerinin tehdit edici algilandig1 durumlarda ortaya
ciktigini diistindiirmektedir.

Tiirkce literatiirde de kavramin benlik siirecleriyle yakin iliskili oldugu goriilmektedir. Erzi’nin (2019)
calismasi; diisiik benlik saygist ve yiiksek benlik tehdidi algisina sahip bireylerin, benliklerini onarma
mekanizmasi olarak daha fazla Schadenfreude deneyimlediklerini gostermektedir. Benzer sekilde Kaynak’in
(2021) galigmasinda, dehset yonetimi kurami ¢ergevesinde ele alinan Sliimliiliik farkindalig1 ve buna bagh
gelisen benlik degerini koruma giidiisliniin, schadenfreude’yi besleyen temel psikolojik savunma
mekanizmalar1 arasinda yer aldigi vurgulanmistir. Bu perspektife gore, bagkasinin talihsizligi bireyin kendi
sembolik dliimsiizliik arayisinda bir 6z-deger kaynag: islevi gorebilmektedir. Ote yandan baz1 arastirmacilar
schadenfreudenin sosyal islevlerine dikkat ¢ekmistir. Watt Smith (2018), bu duygunun yalnizca empati
yoksunlugu olarak degil, ayn1 zamanda insan zihninin ¢eliskili duygular bir arada tagima kapasitesinin de bir
gostergesi oldugunu ileri siirmektedir. Leach ve Spears (2008) ise schadenfreudenin sosyal iligkiler agisindan
“sinsice yikic1” bir duygu olduguna, ¢iinkii dogrudan rekabete dayali gurur ya da 6viingten farkli olarak, pasif
bi¢cimde baskasinin acisindan beslenmesinin toplumsal baglar1 daha derinden zedeledigine isaret etmektedir.
Dolayisiyla schadenfreude, kimi yazarlar tarafindan sosyal uyumu zayiflatan tehlikeli bir duygu (Heider, 1958;
Leach vd., 2003), kimi yazarlar tarafindan ise insanin karmagsik duygusal repertuarinin bir pargasi ve kimi
zaman psikolojik rahatlama saglayan bir mekanizma olarak goriilmektedir (Watt Smith, 2018). Bu ¢eliskili
degerlendirmeler, kavramin ¢ok boyutlu yapisini ortaya koymakta ve onu dzellikle sosyal etkilesimin yogun
oldugu mesleklerde incelemeyi anlamli kilmaktadir. Mevcut literatiir 1s18inda schadenfreude; bireyin kendi
benlik degerini, toplumsal konumunu veya adalet algisimi tehdit altinda hissettigi durumlarda ortaya ¢ikan;
sosyal karsilastirma ve grup dinamikleri siiregleriyle tetiklenen; baskasinin yasadig talihsizlikten beslenen ve
ayn1 anda hem bireysel hem de sosyal diizeyde islev gorebilen duygusal bir tepki olarak tanimlanabilir.

Literatiirde schadenfreudenin en giiclii yordayicilarindan biri kiskanclik 6zellikle de kétiiciil haset olarak
gosterilmektedir. Van de Ven vd. (2015), ii¢ farklh calismada kotiiciil hasedin dogrudan schadenfreude ile
iligkili oldugunu, buna karsilik iyi huylu hasedin bdyle bir etki yaratmadigini ortaya koymustur. Bu bulgu,
kiskanglhigin tek boyutlu bir duygu olmadigini ve yalnizca kiyaslamadan kaynaklanan 6fke ve haksizlik
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algisinin schadenfreudeyi tetikledigini gostermektedir. Nitekim Aristoteles’in de ylizyillar 6nce vurguladigi
gibi, baskalarinin iyi sansima duyulan haset ile onlarin koti talihine duyulan haz ayni duygusal kdkenden
beslenmektedir (Smith vd., 2009). Okul orgiitiinde, 6gretmenler arasinda terfi, 6diil veya 6grenci basarisi
iizerinden olusan kiskanglik duygulari, meslektaglarinin yasadigi basarisizliklardan duyulan gizli bir
memnuniyete zemin hazirlayabilir.

Sosyal psikoloji alanindaki bulgular, schadenfreudenin 6zellikle yiiksek statiiye sahip ve rekabet¢i goriilen
gruplara yonelik olarak daha sik ortaya ¢iktigini gostermektedir. Cikara ve Fiske’nin (2013) caligmalari,
stereotip igerik modeline dayanarak, toplumda hem yiiksek statiiye sahip hem de sosyal agidan mesafeli (diistik
sicaklikla) algilanan gruplarin talihsizlikleri karsisinda daha fazla schadenfreude hissedildigini ortaya
koymustur. Bu bulgu, egitim orgiitlerinde de oOgretmenler arasinda statii farkliliklarinin gizli rekabeti
tetikleyebilecegini ve bu rekabetin olumsuz olaylar karsisinda schadenfreude duygusuna doniisebilecegini
diistindiirmektedir.

Benlik stirecleri de schadenfreudenin 6nemli belirleyicileri arasindadir. Erzi’nin (2019) calismasi, diisiik
benlik saygisi ve yiiksek benlik tehdit algisina sahip bireylerin daha fazla schadenfreude deneyimledigini
gostermistir. Ozellikle yiiksek basariya sahip bireylerin yasadigi olumsuzluklarm kendini tehdit altinda
hisseden kisilerde bir tiir “psikolojik rahatlama” yarattig1 goriilmektedir. Bu bulgular, 6gretmenler arasinda da
akademik unvan, mesleki basar1 ya da Ogrenci performansi gibi konularda benlik kiyaslamalarinin,
schadenfreudenin ortaya ¢ikmasina zemin hazirlayabilecegini diisiindirmektedir.

Schadenfreudenin ortaya cikisinda, adalet algis1 ve hak edilmislik temel belirleyicilerden biridir. Yapilan
arastirmalar, bir bireyin elde ettigi basar1 veya konumlandig statiiniin "hak edilmedigi" yoniindeki alginin, o
kisinin yasadig1 herhangi bir talihsizlik karsisinda hissedilen schadenfreude yogunlugunu onemli olgiide
artirdigini gostermektedir. Feather ve Sherman'in (2002) 6ncti ¢alismasi, insanlarin haksiz veya hak edilmemis
bulduklar1 bir basarinin, 6fke ve kizginlik gibi duygular tetikledigini ve bu duygusal zeminin, s6z konusu
kisinin diisiisiinden duyulan haz i¢in verimli bir zemin olusturdugunu ortaya koymustur. Benzer sekilde,
Feather ve Nairn (2005), hak edilmemis bir avantajin, adalet duygusunun ihlal edilmesi yoluyla, bireyleri
bagkalariin olumsuz durumlari karsisinda schadenfreude yasamaya daha yatkin hale getirdigini bulgulamistir.
Bu dinamik deneysel olarak da desteklenmektedir. Van Dijk vd. (2005), yiiksek basar1 gosteren ancak bu
basariyr hak etmedigi diigiiniilen kisilerin deneyimledigi basarisizliklarin, gézlemcilerde daha giiclii bir
schadenfreude tepkisine yol agtigini gostermistir. Van Dijk vd.’nin (2009) bir diger ¢aligsmas1 ise bu bulguyu
genigleterek, haksiz bi¢imde yiiksek statiiye sahip oldugu diisiiniilen bireylerin maruz kaldigi olumsuzluklarin,
giiclii bir schadenfreude duygusunun en 6nemli tetikleyicilerinden biri olduguna isaret etmektedir. Adalet
arayisi ve schadenfreude iliskisi yalnizca bireyler arasi diizeyde degil, gruplar arasi iligkiler baglaminda da
gecerlidir.  Nihayetinde schadenfreude ¢ogu zaman bireyler tarafindan psikolojik olarak "adaletin tecelli
etmesi" veya "hak edilmis bir sonun gergeklesmesi" seklinde rasyonellestirilir (Ben-Ze'ev, 2020; Portmann,
2000). Bu aciklamalar baglaminda schadenfreude, adalet algisinin ihlal edildigi bir durumun, bir talihsizlik
yoluyla telafi edildigi inancindan beslenen karmasik bir sosyal ve ahlaki duygudur.

Bunlarin yani sira literatiirde 6fke ve nefret (Smith vd., 2009), grup aidiyeti (Leach vd., 2003) ve olimliiliik
farkindalig1 (Kaynak, 2021) gibi faktorlerin de schadenfreudeyi etkiledigini gdstermektedir. Ozellikle grup
kimligi baglaminda, rakip takimlar, siyasi gruplar veya meslek i¢i klikler s6z konusu oldugunda kars1 tarafin
yasadig1 olumsuzluklarin “hak edilmis” veya “tatmin edici” olarak degerlendirilmesi daha muhtemeldir.

Egitim orgiitleri; is birligi ve dayanigma gerektiren sosyal yapilar olmalarinin yani sira, kaginilmaz olarak statii
farkliliklari, performans degerlendirmeleri ve rekabetin de hissedildigi ortamlardir. Bu ikili doga, 6gretmenler
arasindaki duygusal dinamikleri sekillendirir ve schadenfreude gibi karmasik duygularin ortaya ¢ikmasina
zemin hazirlar. Schadenfreude, yalnizca bireysel bir tepki olarak kalmayip, okul iklimini, mesleki dayanismayi
ve nihayetinde dgrenci ¢iktilarini etkileyebilecek dnemli bir orgiitsel degiskendir. Ogretmenler arasindaki
rekabetci dinamikler, meslektasin yasadigi bir basarisizligin gizli bir memnuniyetle karsilanmasina yol
acabilir. Erzi’nin (2019) bulgular, bu egilimin 6zellikle benlik saygis1 diisiik ve kendi yeterliligini tehdit
altinda hisseden 6gretmenlerde daha belirgin oldugunu gostermektedir. Bu durum, Tschannen-Moran’in
(2014) vurguladig: gibi, okullardaki en degerli unsurlardan biri olan mesleki giiven iliskisini agindirarak,
ogretmenlerin birbirlerinden 6grenme ve destek alma kapasitelerini zayiflatmaktadir. Okul yonetiminin liyakat
dis1 atama veya odiillendirme yaptigina dair bir algi, bir 6gretmenin "hak etmedigi" bir pozisyona yiikselmesi,
schadenfreudeyi gii¢li bir sekilde tetikleyerek (Van Dijk vd., 2005), adaletin sembolik olarak saglandigi
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yanilsamasini yaratabilir. Bu, bireysel bir duygu olmanin 6tesinde, orgiitsel adalete duyulan inancin erozyona
ugradiginin bir gostergesidir.

Schadenfreudenin bir diger endise verici sonucu, yardim davranig1 ve empatideki azalmadir. Smith vd.” ye
(2009) gore, bir meslektasin zor durumundan haz duymak, ona yardim etme niyetini baltalamakta ve prososyal
davraniglarin 6niinde bir engel teskil etmektedir. Batson’in (2009) empati ve karsi-empati {izerine
caligmalarinin yan sira, Hareli ve Weiner'in (2002) arastirmalar1 bir bireyin basarisizli§inin onun kontrol
edemeyecegi dis faktorlerden ziyade, kendi yetersizligi veya tembelliginden kaynaklandigina inanildiginda,
ona kars1 hissedilen schadenfreudenin arttifin1 ve yardim etme niyetinin ise belirgin sekilde azaldigim
gostermektedir. Maslach ve Leiter’in (2008) tiikenmislik modelindeki temel bilesenlerden biri olan
duyarsizlagsma, meslektaglara ve 6grencilere kars1 alayci ve duygusuz bir tutumu i¢ermektedir. Siirekli olarak
bagkalarinin basarisizliklariyla kendi benlik degerini onarmaya calisan bir 6gretmen duyarsizlagma siirecine
daha acgik hale gelebilir. Bu, Watt Smith’in (2018) insani bir celiski olarak tarif ettigi schadenfreudenin,
profesyonel baglamda orgiitsel sagligi tehdit eden bir boyutudur.

Schadenfreude etkisinin grup dinamikleri baglaminda okullarda ortaya ¢ikmasi s6z konusudur. Leach vd.
(2003), Tajfel ve Turner’in (1979) sosyal kimlik teorisi ¢ercevesinde, farkli branglar, kidem gruplar veya
idareyle Ogretmenler arasindaki gruplagsmalar, "biz" ve "onlar" ayrimini keskinlestirebilir. Rakip olarak
goriilen grubun yasadigi bir sikinti, grup i¢i dayanigmayi ve aidiyeti giliglendirmek adina bir arag haline
gelebilir. Bu durum, okul kiiltiirlinii parcalayarak, Sergiovanni’nin (1984) altin1 ¢izdigi, okulu bir "topluluk”
olmaktan ¢ikarip toksik bir yapiya doniistiirebilir. Bu baglamda, schadenfreude olgusunun yalnizca bireysel
bir duygu degil, ayn1 zamanda egitim orgiitlerinin isleyisine yon veren kritik bir sosyal ve orgiitsel degisken
oldugu anlagilmaktadir. Ozellikle dgretmenler arasinda giiven, dayamigma ve is birligini zedeleyen; orgiitsel
adalet algisin1 doniistliren ve prososyal davraniglart sinirlayan bu duygu, okul iklimi iizerinde dogrudan etkiler
yaratmaktadir. Ogretmenlerin schadenfreude algilarim, deneyimlerini ve bu duyguyu tetikleyen faktorleri
arastiran ¢alismalarin olmadig1 goriilmektedir. Bu aragtirmanin temel amaci, 6gretmenlerin schadenfreude
olgusuna iligkin algilarin1 ve deneyimlerini incelemektir. Bu genel amaca yonelik olarak asagidaki sorulara
yanit aranmistir:

1. Ogretmenler, meslektaslarmin yasadigi basarisizlik ya da olumsuz durumlar karsisinda schadenfreude
duygusunu nasil tanimlamakta ve deneyimlemektedir?

2. Ogretmenlerde schadenfreude duygusunu tetikleyen orgiitsel ve bireysel faktorler nelerdir?

3. Schadenfreude, ogretmenlerin mesleki dayamigma, is birligi ve oOrgiitsel baglilik algilarii nasil
etkilemektedir?

4. Ogretmenlerin schadenfreude algilari, empati, sempati ve yardim davramislariyla nasil bir iliski
icindedir?

Yontem

Bu boliimde arastirmanin amacina uygun olarak benimsenen yoOntemsel yaklasim ve aragtirma siireci
aciklanmaktadir. Bu kapsamda arastirmanin deseni, ¢aligma grubu, veri toplama siireci ve veri toplama araglari
ile verilerin analizinde izlenen yontemlere iliskin bilgilere yer verilmistir. Ayrica aragtirmanin gegerlik ve
giivenirligini desteklemek amaciyla alinan 6nlemler ile arastirma siirecinde gozetilen etik ilkeler agiklanmistir.

Desen

Arastirmada olgubilim (fenomenoloji) deseni kullanilmistir. Olgubilim, bireylerin yasadiklar1 bir olguya
ylikledikleri anlami ve bu deneyimin ortak yonlerini derinlemesine anlamay1 amaglayan bir nitel arastirma
desenidir (Smith vd., 2021). Bu ¢alismanin amaci da 6gretmenlerin “schadenfreude” olgusuna iligkin bireysel
deneyim ve algilarini ortaya c¢ikarmak ve bu deneyimin altinda yatan ortak temalar1 kesfetmek oldugundan
olgubilim deseni uygun goriilmiistiir.

Cahisma Grubu

Aragtirmanin ¢alisma grubu, Ankara’daki ¢esitli okullarda gérev yapan 6gretmenlerden olusmaktadir. Calisma
grubunun belirlenmesinde, maksimum cesitlilik 6rnekleme yontemine basvurulmustur. Patton'a (2014) gore
bu yontem, bir olgunun hem merkezdeki ortakliklar1 hem de gesitlilik gosteren yonlerini anlamak amaciyla,

miimkiin oldugunca farkli 6zelliklere sahip bireylerin segilmesini igermektedir. Bu ¢ergevede cinsiyet, yas,
egitim diizeyi ve medeni durum degiskenleri dikkate alinarak heterojen bir 6rneklem olusturulmustur.
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Aragtirmanin bulgularinin anlamli bir sekilde yorumlanabilmesi ve katilimcilarin goriislerini bigimlendiren
arka planin daha net bir bicimde anlagilmasi amaciyla ¢alisma grubuna ait betimleyici bilgiler Tablo 1°de
verilmistir.

Tablo 1

Calisma Grubuna Iliskin Bilgiler

Kod Cinsiyet Yas Aralig1 Egitim Diizeyi Medeni Durum Brans

K1 Kadin 31-35 Lisans Evli Sinif

K2 Erkek 36-40 Lisansiistii Bekar Okul Oncesi

K3 Kadin 41-45 Lisans Evli Ilkégretim Matematik

K4 Erkek 51-55 Lisans Evli Sosyal Bilgiler

K5 Kadin 46-50 Lisansiistii Evli Miizik

K6 Kadin 26-30 Lisans Bekar Fen Bilimleri

K7 Erkek 26-30 Lisansiistii Bekar Beden Egitimi

K8 Erkek 51-55 Lisans Evli Din Kiiltiiri ve Ahlak
bilgisi

Tablo 1 incelendiginde, ¢alisma grubunun demografik ve mesleki 6zellikler acisindan cesitlilik gosterdigi
goriilmektedir. Katiimcilar farkli cinsiyet, yas, egitim diizeyi ve medeni durum o&zelliklerine sahip
ogretmenlerden olugsmaktadir. Bunun yani sira stnif 6gretmenligi, okul oncesi, ilkogretim matematik, sosyal
bilgiler, miizik, fen bilimleri, beden egitimi ile din kiiltiirii ve ahlak bilgisi gibi farkli branslardan 6gretmenlerin
calisma grubunda yer almasi, mesleki acidan da cesitliligin saglandigin1 gostermektedir. Bu ¢esitlilik,
schadenfreude olgusuna iliskin deneyim ve goriislerin farkli bireysel ve mesleki 6zelliklere sahip katilimcilar
iizerinden ele alinmasina olanak saglamustir.

Verilerin Toplanma Siireci

Arastirmada, veri toplama siirecine gegmeden Once goriisme formunun islevselligini sinamak amaciyla bir
pilot uygulama gergeklestirilmistir. Pilot uygulamanin amaci, sorularin anlasilirhgim degerlendirmek,
katilimcilarin ifadelerinde ortaya ¢ikabilecek belirsizlikleri belirlemek ve goriisme siirecinde olas1 teknik ya
da iceriksel aksakliklar1 gidermektir. Bu kapsamda, benzer 6zelliklere sahip ili¢ 0gretmenle 6n goriisme
yapilmig ve alinan doniitler dogrultusunda goriisme formundaki bazi ifadeler sadelestirilmig, soru sirasi
mantiksal biitiinliigii saglayacak sekilde yeniden diizenlenmistir.

Pilot uygulamanin ardindan asil veri toplama siireci yiiriitiilmiistiir. Asil ¢alismada, maksimum c¢esitlilik
ornekleme yontemiyle belirlenen sekiz Ogretmenle odak grup goriismesi yapilmistir. Goriismeler,
katilimcilarin  kendilerini rahat hissedebilecekleri bir okul ortaminda, aragtirmaci moderatorliigiinde
gergeklestirilmistir. Her oturum yaklasik 60—75 dakika siirmiis; oturumlar ses kayit cihazi ile kaydedilmis ve
arastirmaci tarafindan gézlem notlar1 tutulmustur.

Uygulama siirecinde, katilimcilara arastirmanin amact, gizlilik ve goniilliiliikk esaslar1 hakkinda bilgi verilmis;
katilimc1 onam formlar1 imzalatilmigtir. Gorligmeler sirasinda arastirmaci, siireci yonlendirmeden katilimcilar
arasinda dogal etkilesimi tesvik etmis; bdylece schadenfreude olgusunun sosyal baglamda nasil miizakere
edildigini derinlemesine anlamaya yonelik veri elde edilmistir.

Goriligme siireci tamamlandiktan sonra kayitlar yaziya aktarilmis, elde edilen veriler igerik analizi siirecine
hazirlanmistir. Kodlama 6ncesinde veri seti defalarca okunmus, anlamli birimlere ayrilmis ve 6n kodlar
olusturulmustur. Kodlar, kategoriler ve temalar haline getirilerek analiz edilmis; ardindan bulgular, katilimci
almtilariyla desteklenmistir. Caligmanin biitiin asamalarinda etik ilkeler gdzetilmis, katilimc1 kimliklerinin
gizliligini korumak amaciyla her bir 6gretmene K1-K8 seklinde rumuz verilmistir.

Veri Toplama Araclan

Bu aragtirmada nitel veriler, arastirmacilar tarafindan hazirlanan yar1 yapilandirilmis goriisme formu
araciligryla toplanmistir. Goriisme formunun hazirlanma siirecinde 6ncelikle schadenfreude olgusuyla ilgili
ulusal ve uluslararas1 alan yazimi taranmis ve potansiyel sorulardan olusan bir havuz olusturulmustur.
Ardindan, formun kapsam gecerligini saglamak amaciyla egitim yonetimi alaninda uzman iki 6gretim {iyesi,
bir Tiirk¢e egitimi alan uzmani ve bir 6l¢gme ve degerlendirme alan uzmani olmak iizere toplam dort uzmanin
goriisiine bagvurulmustur. Uzman goriisleri dogrultusunda sorularin anlasilirligi, uygunlugu ve arastirma
amacina hizmet etmesi bakimindan gerekli diizeltmeler yapilarak goriisme formuna son hali verilmistir.
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Arastirmada veri toplama araci olarak, katilimcilarin Schadenfreude algi ve deneyimlerini derinlemesine
ortaya koymay1 amagclayan yar1 yapilandirilmis bir gériisme formu kullanilmistir. Goriisme formu; (i) mesleki
basarisizliklar karsisindaki duygusal tepkiler, (ii) okul iklimi ve yoOnetimsel uygulamalarin bu duygu
iizerindeki etkisi, (iii) bireysel ve demografik degiskenlerin rolil ile (iv) Orgiitsel baglilik ve dayanigma
siireglerine yansimalar1 olmak {izere dort temel izlek gercevesinde hazirlanmistir. Formda yer alan 6rnek
sorulardan bazilar1 sunlardir:

o 'Schadenfreude kavramini okul ortamindaki 6gretmen iliskileri agisindan nasil tammlarsiniz?’
o 'Bu duygunun okul ikliminde giiven ortami ve érgiitsel baghlik acisindan ne tiir sonuglara yol agtigint
degerlendirir misiniz?'

Verilerin Analizi

Arastirma verilerinin analizinde, nitel arastirma gelenegi i¢cinde yer alan icerik analizi yontemi benimsenmistir.
Odak grup goriismeleri sonucunda elde edilen veriler, yazili metinlere doniistiiriilmiis ve bu metinler aragtirma
problemleri dogrultusunda derinlemesine incelenmistir. Analiz siirecinde, veriler 6ncelikle anlamli birimlere
ayrilarak kodlanmig, ardindan bu kodlar arasindaki iliskiler dikkate alinarak tematik kategoriler
olusturulmustur. Son asamada ise, bu kategoriler bir araya getirilerek ¢alismanin ana temalarina ulasilmstir.
Icerik analizi, nitel verilerin sistematik bir sekilde 6zetlenmesi ve yorumlanmasina olanak saglayan bir
yaklagim olarak degerlendirilmektedir (Krippendorff, 2018; Yildirim ve Simsek, 2018).

Caligmanin giivenilirligini artirmak amaciyla kodlama siirecinin nesnelligini saglamak iizere, alaninda
deneyimli iki bagimsiz aragtirmaci veri seti {izerinde ayr1 ayn ¢aligmistir. Kodlayicilar arasindaki tutarlilik
diizeyi, Miles ve Huberman'm (1994) o6nerdigi giivenilirlik formili ile hesaplanmis ve %92 olarak tespit
edilmistir. Alan yazininda kabul géren %80'lik giivenilirlik esiginin lizerinde bir deger olan bu oran, kodlama
tutarliliginin yiiksek olduguna isaret etmektedir. Bununla birlikte, ortaya c¢ikan %8'lik goriis farkliliklari,
kodlayicilarin bir araya gelerek yaptigi detayl tartismalar neticesinde giderilmis ve nihai kodlar iizerinde
mutabakat saglanmistir.

Aragtirmanin gecerligini desteklemek icin veri tiggenlemesi ve katilimci teyidi gibi yontemlerden
yararlanilmigtir. Analizler sonucunda ulasilan bulgular, goniilliiliik esasina dayali olarak katilimcilarla
paylagilarak yorum ve temalarin dogrulugunun teyit edilmesi saglanmistir. Bu kapsamda, olas1 onyargilari
kontrol altina almak amaciyla diizenli notlar tutulmus ve 06z-degerlendirme yapilmistir. Odak grup
goriismesinde, goriismenin dogal akisimi bozmadan yonlendirici olmayan bir moderatérlilk gorevi
istlenilmigtir. Calismada ulasilan nitel bulgular, ilgili temalar altinda ayrintili olarak sunulmus ve
katilimcilarin dogrudan alintilar1 ile desteklenmistir. Etik ilkeler geregi, katilimcilarin kimlik gizliligini
korumak amaciyla K1'den K8'e kadar rumuzlar kullanilmigtir.

Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Aragtirma ve Yayin Etigi Yonergesi” kapsaminda
belirtilen tiim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler”
bagligi altinda tanimlanan eylemlerden hicbiri gergeklestirilmemistir. Arastirma, Kirsehir Ahi Evran
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu tarafindan bilimsel arastirma
ve yayin etigi agisindan degerlendirilmis ve oy birligiyle uygun bulunmustur. Arastirmaya iliskin etik kurul
onay1 24.09.2025 tarihli ve Karar No: 2025/34, Belge No: E-12345 karar numarali karar ile alimmugtir. Etik
kurul kararinda ayrica, YOK Bilimsel Arastirma ve Yaym Etigi Yonergesi’nin 4. maddesinin 2/g fikrasi
uyarinca, arastirma verilerinin yayimlanabilmesi i¢in arastirmanin gerceklestirildigi kurumdan gerekli resmi
iznin alinmasi sorumlulugunun arastirmaciya ait oldugu belirtilmistir.

Bulgular

Ogretmenlerin goriisleri incelenmis ve ilk tema olarak tespit edilen “Meslektasin Basina Gelen Olumsuz
Olaylara iliskin Tepkiler”e iliskin kategoriler ve kodlar Sekil 1°de sunulmustur.
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Sekil 1
Meslektasin basina gelen olumsuz olaylara iliskin tepkiler
] &
(o] 21t Duygular Hissetme (3)
Umutsuzluk (1)
@ Sevinme/Uziilme (1 @
Empati kurma (2) @ Kayg! (3 @
P Saskinlik (1)

@ \ @ Uziintd (4)
Destek Olma (3) Durumsal Tepkiler (4) \ @
\@ @/////anuzluk M

Empatik ve Destekleyici Tepkiler (5) Olumsuz Duygusal Tepkiler (10)

]

Meslektasin Basina Gelen Olumsuz Olaylara iligkin
Tepkiler (19)

Yukaridaki tema incelendiginde “empatik ve destekleyici tepkiler”, “durumsal tepkiler” ve “olumsuz duygusal
tepkiler” olmak {izere ii¢ kategorinin olustugu tespit edilmistir (Sekil 1). Bu kategorilerde en sik dile getirilen
ifadenin “olumsuz duygusal ifadeler” oldugu belirlenmistir (f=10). Bu kategorideki en az dile getirilen goriis
ise “liziinti” olarak kayda ge¢cmistir (f=4). En az kodun oldugu kategori ise “durumsal tepkiler” olarak
belirlenmistir (f=4). Bu kategoride en fazla dile getirilen goriis ise “zit duygular hissetme” olarak tespit
edilmistir. Bu bulgulara ait baz1 goriisler ise asagida yer almaktadir.

“Duruma gore degisir. Yani bu, hangi meslektasim olduguyla ilgili olmakla beraber genel anlamda sikintili ya da
mutsuz olurum. Ancak bazi durumlarda da hak etmiy dedigim de oluyor. (K1)”

“Onu gii¢lendirebilecek alternatifler diigiiniiriim. Karsi taraf isteksizse ve gelisemeyecegini diisiiniirsem
miidahalede bulunmam. (K5)”

“Boyle bir durum karsisinda genellikle ilk hissim empati olur, durumun nedenlerini anlamaya ¢alisirim. Bununla
birlikte, rekabetin yogun oldugu ortamlarda gegici bir rahatlama veya basari karsisinda kiskanghk gibi karma
duygular da ortaya ¢ikabilir. (K8)”

Ogretmenlerin goriisleri incelenmis ve ikinci tema olarak tespit edilen Schadenfreude Kavramina Iliskin
Goriisler’e iligskin kategoriler ve kodlar Sekil 2’de sunulmustur.

Sekil 2
Schadenfreude kavramina iliskin goriisler

&
@] isbirligini Engelleyici (1)
C] Bireyin Yasadiklan (2) @] o C]
K'Skan‘?l' Okul lidimini Bozucu (4) Rahatsizlik Verici (2) _lliski Bozucu (1)

Karakter (3) el
Hastallk (2) Guven Sarsici (1)

ki YuzlUluge Yonlendirici (1) @ o
Kendini Tatmin Etme (3)

] / Rahatlama (2)
Rekabet Ortaminin Olusturulmasi (5 o f
Davranigsal ve Sosyal Belirtiler (10)
f (©

Nedenler/Tetikleyiciler (14)
4 \ /Psikolojik ve Goreceli Kazanglar (5) |
] —

"Schadenfreude" Kavramina iliskin Gorusler (29)

Schadenfreude kavramma yonelik algilar “nedenler/tetikleyiciler”, “davranigsal ve sosyal belirtiler” ve
“psikolojik ve goreceli kazanglar” olmak {izere li¢ ana tema altinda toplanmistir (Sekil 2). En fazla vurgu
yapilan kategori “nedenler/tetikleyiciler” (f=14) olurken onu “davranissal ve sosyal belirtiler” (f=10) ve
“psikolojik ve goreceli kazancglar” (f=5) izlemistir. Kavramin iligkisel boyutta “giliven sarsic1” (f=1) ve “is
birligini engelleyici” (f=1), bireysel boyutta ise “kendini tatmin etme” (f=3) ve “rahatlama” (f=2) seklinde
yansimalar1 oldugu goriilmiistiir. Ayrica katilimcilar schadenfreudeyi bir “hastalik” (f=2) veya “karakter” (f=3)
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o0zelligi olarak da tanimlamislardir. Tema dagilimi, kavramin ¢ok boyutlu ve ¢ogunlukla olumsuz bir algiya
sahip olduguna isaret etmektedir. Ilgili gériislerden secilen drnekler asagida verilmistir.

“Bence 6gretmenin mesleki anlamda kendine giiveni varsa kendi basari ya da basarisizliklarina odaklanip kendini

gelistiriyorsa ve rekabet ortami yoksa béyle bir kavram 6gretmen iliskilerini etkilemez. Ancak okul ortaminda
rekabet varsa ogretmenler kiyaslanirsa ve buna gore farklt davramislarla karsilasirsa maalesef ogretmenler
arasinda bir yarisa neden olur ve bu kavram ortaya ¢ikar. (K5)”

“Kendi eksikliklerinin olmasindan dolayt baskalarinin da basarisiziigindan haz duyuluyor olabilir. Bu kavram bu
sekilde agiklanabilir. (K6)”

“Bu duygu bana gére c¢ocukluk yetistirilmesine bagh gelisen bir duygu olgunlasma saglanamayinca da
yetiskinlikte kétii niyetli bir hal alryor. Bana gore meslekten ziyade insan kisiligini belirleyen bir duygu. (K8)”

Ogretmenlerin goriisleri incelenmis ve iigiincii tema olarak tespit edilen “Schadenfreudenin Kaynaklari”na
iliskin kategoriler ve kodlar Sekil 3’te sunulmustur.

Sekil 3
Schadenfreudenin kaynaklart

Branslar Arasi Rekabet (1)
Akademik Bransa Sahip Olma (2

Meslekteki Kidem 4) Giyim Tarzi (1)
@ Cinsiyet (5
Medeni Durum (1) Cahsma Onamn Biyik Sehir/Kiicuk Yer (1)
& vas =
Bireyin Donaniminin Ek5|kI|91 (1) Haz Alma (

Demografik ve Sosyal Faktorler (16)

Yetersizlik Hissi (
\ Gevresel ve Durumsal Faktorler (3) / o coice Born T
Karakter (S)\
Ozel Hayattaki Sorunlar (1)
Bireysel Faktorler (6 I|$k|se| ve Psnkoloyk Dinamikler (4)

"Schadenfreude”nin Kaynaklarl (29)

Schadenfreude duygusunun ortaya ¢ikmasinda etkili olan kaynaklar “demografik ve sosyal faktorler”,
“bireysel faktorler” ve “iliskisel ve psikolojik dinamikler” olmak {izere ii¢ ana tema altinda toplanmigtir (Sekil
3). Katilimcr goriisleri incelendiginde, en fazla vurgunun “demografik ve sosyal faktorler” (f=16)
kategorisinde yapildig1 goriilmektedir. Bu kategori icinde ise en sik “cinsiyet” (f=5) ve “meslekteki kidem”
(f=4) degiskenlerinin 6ne ¢ikt1g1 tespit edilmistir. ikinci sirada yer alan “bireysel faktorler” (f=6) kategorisinde
“karakter” (f=5) Ozelliklerinin 6nemli bir belirleyici olarak goriildiigii, tiglincii kategoride ise “iliskisel ve
psikolojik dinamikler” (f=4) kapsaminda “yetersizlik hissi” ve “haz alma” gibi duygusal siireglere isaret
edildigi anlagilmaktadir. Ayrica, “branslar arasi rekabet” (f=1) ve “giyim tarz1” (f=1) gibi daha az tekrarlanan
ancak dikkat ¢ekici bazi yan unsurlar da schadenfreudenin ¢ok yonlii dogasimi ortaya koymaktadir. Bu
bulgular, schadenfreudenin bireysel, sosyal ve psikolojik bilesenlerle sekillenen karmagik bir olgu oldugunu
gostermektedir. lgili temaya iliskin katilime1 ifadelerinden 6rnekler asagida sunulmustur.

“Kadwnlarda daha fazla oldugunu gozlemledim, yas ile de azaldigimi brang olarak bir fark gérmemekteyim.
Ornegin okul oncesi kadin 6gretmen grubunda daha fazla gormekteyim. (K2)”

“Cinsiyete gore degismektedir kesinlikle. Kadinlarda erkeklere gore bu duygunun daha yogun olabilecegini
diistiniiyorum. Kideme gore de anlamh bir farkhilik olabilir. Daha tecriibeli 6gretmenler, baskalarina karsi daha
hosgoriilii olabiliyor ve de onlarin bagsarisizliklarina daha olgun yaklasip, destek olabiliyorlar. Brans ve medeni
durumun i¢in anlaml bir iliski goremiyorum. (K4)”

“Kadn, kadin meslektasini daha ¢ok kiskaniyor bana gére. Ozellikle fizigi giizel olan 6gretmenin en ufak bir
eksigini ‘Sana yakismamis.” ‘Ben bu etkinligi su sekilde yapryorum’ gibi séylemler oluyor. Akademik basar: veya
farkly onerilerde bulunan ogretmenler zaman iginde eger ozellikle bir yénetici degilse selam bile vermeyerek
degersizlestiriliyor. (K6)”
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“Biiyiiksehir veya koylerde bu duygu farklilik gésterebilir. Kiiciik sehirlerde insan iliskilerinin daha yakin olmasi
bu duygunun daha yogun hissedilmesine neden olabilir. (K8)”

Ogretmenlerin goriisleri incelenmis ve dordiincii tema olarak tespit edilen “Schadenfreude’yi Tetikleyen
Etmenler”e iligkin kategoriler ve kodlar Sekil 4’te sunulmustur.

Sekil 4
Schadenfreudeyi tetikleyen etmenler

Degersizlik Hissi (2)
A i Yonetim Anlayisi (2)
Narsizm (2)  Kiskanglik (1)

|
- : / Yetersizlik Hissi (1)
Kendini Gergeklestirememe (1) Maas Farkliligi (1)
/ Okul ikiimi (2)
Ozbenlik etersilii (Gl / \ /
ekabet Duygusu (6)

YT o T ——
Ozfarkindalik Eksikligi (3) v Kott Duygular ve Rahatsizliklar (3)
I¢sel Yetersizlikler (13)

I

Ozgiiven Eksikligi (3)

Orgiitsel ve Cevresel Tetikleyiciler (11)

"Schadenfreude"yi Tetikleyen Etmenler (27)—

LRI TEI]

Schadenfreude duygusunu tetikleyen etmenler “igsel yetersizlikler”, “orgiitsel ve ¢evresel tetikleyiciler” ile
“kotli duygular ve rahatsizliklar” olmak iizere ii¢ kategori altinda smiflandirilmistir (Sekil 4). Katilimer
goriislerinden elde edilen bulgulara gore, en fazla vurgu yapilan kategorinin “igsel yetersizlikler” (f=13)
oldugu goriilmektedir. Bu kategori kapsaminda “6zbenlik yetersizligi” (f=3), “6zgiiven eksikligi” (f=3) ve
“ortiik farkindalik eksikligi” (£=3) gibi bireye ickin psikolojik faktorler one ¢ikmaktadir. Ikinci sirada yer alan
“orgiitsel ve cevresel tetikleyiciler” (f=11) kategorisi altinda ise “rekabet duygusu” (f=6), “yonetim anlayis1”
(f=2) ve “okul iklimi” (f=2) gibi digsal unsurlarin schadenfreudeyi besledigi belirtilmistir. “K&tii duygular ve
rahatsizliklar” (f=3) kategorisi ise “kiskanglik”, “yetersizlik hissi” ve “kiyaslama” gibi olumsuz duygusal
stireclere isaret etmektedir. Bu sonuglar, schadenfreudenin hem bireysel psikolojik dinamiklerden hem de
orgiitsel baglamdan beslenen ¢ok katmanli bir duygu oldugunu gdstermektedir. Ilgili temaya dair katilimci
ifadelerinden 6rnekler asagida verilmistir.

“Benlik duygusu gelismemis bireyler daha ¢ok hissedebilir. Kendi bireysel diisiinsel akademik ve sosyal gelisimini
tamamlayamayan kisilerde daha fazla olacagini diigiiniiyorum. (K1)~

“Rekabet duygusu ve bencillik gibi duygular bence schadenfireude duygusunu tetikleyebilir. Ozellikle is birligine
dayali bir yonetim anlayiginin olmadigi kurumlarda, okul yonetimi de 6gretmenler arasinda ayrimcilik yapryorsa,
rekabet daha sert olacaktir ve o&gretmenler birbirlerinin  hatalarini daha kolay bulup bunu lehlerine
kullanacaklardir. Ogretmenligin toplumsal roliinii ve misyonunu benimseyen ve ozgiiveni yiiksek olan 6gretmenler
tabi ki de her kosulda arkadaslarini desteklemeye ¢aligsabilirler. Ancak bu durum her okulda ve kurumda miimkiin
olmayabilir. Orgiit iklimi 6Sretmenlerin olumlu kisilik 6zelliklerini destekleyen bir ortam saglarsa 6gretmenler de
daha olumlu davranislar sergileyeceklerdir. (K5)”

“Ozgiiven eksikligi ve rekabet duygusu tetikleyebilir. (K7)”

Ogretmenlerin goriisleri incelenmis ve besinci tema olarak tespit edilen ““Yonetici Tutumlarmin
‘Schadenfreudeye Etkisi’ne iliskin kategoriler ve kodlar Sekil 5’te sunulmustur.
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Sekil 5
Yonetici tutumlarinin schadenfreudeye etkisi
— @]
\;J Narsistik Doyum Arayisi (3) ,’—]
Tesvik Edici Rolln Yetersizligi (1) @] @] whs

lletisime Kapalilik (2
Rekéabetci Ortam Olusturma (1) $ p @

Tepkisiz Kalma (2)

]

(Gl

Keyfi Davranislar (3) Benmerkezcilik (1)

]
(© ] Elestiriye Kapalilik (1
‘] wstinyeKapall Empati Duygusunun Eksikligi (1)

Ogretmenlerm Motivasyonunu Dislrme (2) \
m /’Wénetimde Seffafliga Dikkat Etmeme (1)

C—] Oduillerin Haksiz Dagmlma5| (4) p—

Yonetici Tutum ve Davranislarinin Rolii (18) @] 2]
Haksiz Ceza Verilmesi (2) iome Belli Bir Grubu Kayirma (4)
\ @] Olgiite Bagl Kalmadan Gérevlendirme (1)

Odiil-Ceza Mekanizmalarninin Olumsuz Etkisi (6)

©_]Z—liyakat Exsikiigi (1)

daletsizlik ve Liyakat Eksikligi (6)
cn

Yénetici Tutumlannin "Schadenfreude"a Etkisi (30)

Yonetici tutumlariin schadenfreude duygusunun ortaya g¢ikisindaki roli “adaletsizlik ve liyakat eksikligi”,
“0diil-ceza mekanizmalarinin olumsuz etkisi” ve “iletisime kapalilik ile benmerkezci yaklagimlar” olmak
iizere li¢ kategori altinda incelenmistir (Sekil 5). Katilimc ifadeleri arasinda en sik vurgulanan kategorinin
“adaletsizlik ve liyakat eksikligi” (f=6) oldugu goriilmektedir. Bu tema kapsaminda “belli bir grubu kayirma”
(f=4), “keyfi davraniglar” (f=3) ve “0l¢iite bagli kalmadan goérevlendirme” (f=1) gibi yonetimsel hatalar 6ne
¢ikmaktadir. Ikinci sirada yer alan “ddiil-ceza mekanizmalarmin olumsuz etkisi” (f=6) kategorisi altinda
“odiillerin haksiz dagitilmasi1” (f=4) ve “haksiz ceza verilmesi” (f=2) gibi uygulamalarin schadenfreudeyi
tetikledigi belirtilmistir. “Iletisime kapalilik ve benmerkezci yaklasimlar” kategorisi ise “narsistik doyum
arayis1” (f=3), “empati duygusunun eksikligi” (f=1) ve “elestiriye kapalilik” (f=1) gibi davranislar lizerinden
sekillenmektedir. Ayrica, yoneticilerin “teyit edici roliiniin yetersizligi” (f=1) ve “seffafliga dikkat etmeme”
(f=1) gibi tutumlarmin da schadenfreudenin ortamini hazirladig1 anlagilmaktadir. Bu bulgular, yonetici tutum
ve uygulamalarinin 6rgiit iklimi iizerinde belirleyici oldugunu ve adaletsizlik algisinin schadenfreudeyi
besleyen &nemli bir faktor olarak one ¢iktigini gostermektedir. Ilgili temaya dair katilimer goriislerinden
ornekler asagida sunulmustur.

“Sadece okul yonetiminin degil bakanlikta baslayan uygulamalarin dahi bu duyguyu etkiledigini diigiiniiyorum.
Bahsi ge¢misken MEB Odiil yonetmeligini hicbir zaman dogru bulmadim. Calisan égretmenlerin desteklenecegi
baska yollar da oldugu goriisiindeyim. Biz siniflarimizda adil, saygili, anlayigh, isbirlikci, empati duygusunun
oldugu; kiskanghk, benmerkezcilik hislerinin en az oldugu ortami yaratmaya ¢alisirken, en tist kademe MEB'den
baslayarak okul yédneticilerine kadar o&gretmenlerin de rekabet ortami yerine ogretmenlerin kendilerini
gergeklestirebilecekleri ortamlarda ¢alismalart desteklenmelidir. Boylelikle ogretmenler yaptigi isten keyif alir,
schadenfreude duygusundan ayrilarak kendi yoluna kendi yaptiklar: ve basardiklartyla mutlu olur, yaptiklarin
igsellestirir ve hata yaptiklarinda da mahcup olmak yerine ders ¢ikarir ve ona gore kendini hem kigisel hem mesleki
alanda gelistirir. (K1)”

“Idarenin kisive gore uygulama farkliliklart bu duyguyu tetikleyebilir. Yonetimin her zaman objektif olmalart
gerekiyor. (K7)”

“Elbette ki etkiler. Adaletsizligin oldugu yerde haksiz 6diil ve ceza yonteminin oldugu yerde bu tiir duygularin
olugmasi ¢ok normal. (K8)”

Ogretmenlerin goriisleri incelenmis ve altinci tema olarak tespit edilen “Schadenfreude’nin Ogretmenlere
Etkisi”ne iliskin kategoriler ve kodlar Sekil 6’da sunulmustur.
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Sekil 6
Schadenfreudenin ogretmenlere etkisi
]
Savunma Mekanizmalarinin Etkin Kullaniimasi (1) @
] Okuldaki Birlikteligin Bozulmasi (5)
e ] Ogrencilere Olumsuz Rol Model Olunmasi (1) (Gl
IkiyGzIl0gn Glndelik Hayata Yansimasi (1) Ise Odaklanamama (1) @ Bilgi Paylagiminin Azalmasi (1)
Resmi Iliskilerin Olugmasi (1) @
@ Yardimlasmanin Ortadan Kalkmasi (2)

Psikolojinin Bozulmasi (1)

] \ @4-@;;;; Neden Olmasi (1)
Her insana Temkinli Yaklagilmasi (1)‘\@ Orgutsel Baglilik ve Isbirliginin Zedelenmesi (12)

Psikolojik Sonuclar (5) ~C]

\ Okul Basarisinin Dugmesi (1)
]

“Schanfreude"nin Ogretmenlere Etkisi (17)

Schadenfreude duygusunun 6gretmenler tizerindeki etkileri “orgiitsel baglilik ve is birliginin zedelenmesi”,
“psikolojik sonuglar” ve “mesleki performans iizerindeki olumsuz etkiler” seklinde ii¢ kategori altinda
toplanmistir (Sekil 6). Katilimer goriislerine gore, en belirgin etkinin “Orgiitsel baglilik ve is birliginin
zedelenmesi” (f=12) kategorisinde ortaya ¢iktigi goriilmektedir. Bu kategori kapsaminda ‘“okuldaki
birlikteligin bozulmas1” (f=5), “yardimlasmanin ortadan kalkmasi” (f=2) ve “bilgi paylasiminin azalmasi”
(f=1) gibi olumsuz sonuglar &ne ¢ikmaktadir. ikinci sirada yer alan “psikolojik sonuglar” (f=5) temasi altinda
“psikolojinin bozulmas1”, “savunma mekanizmalarinin etkin kullanilmasi” ve “her insana temkinli
yaklasilmas1” gibi bireysel tepkiler ifade edilmistir. Ayrica schadenfreudenin “ige odaklanamama”, “resmi
iligkilerin olugsmas1” ve “Ogrencilere olumsuz rol model olunmasi” gibi mesleki performansi dogrudan
etkileyen sonuglara yol agtig1 da belirtilmistir. Bu bulgular, schadenfreudenin yalnizca bireysel degil, ayni
zamanda orgiitsel biitiinliigii ve egitim kalitesini tehdit eden bir olgu oldugunu gostermektedir. Ilgili kategori
ve kodlara dair katilimci ifadelerinden 6rnekler asagida sunulmustur.

“Is birligi ve dayamsma olumsuz etkilenir bunun sonucunda her iki tarafta ilerleme kaydedemez iki tarafta
olumsuz etkilenir. (K2)”

“Savunma mekanizmasi gelistiriyorlar bence gereginden fazla miidahaleci oluyorlar. Ayrica ilki yiizliiliik de ¢ok
fazla goriiliiyor. Okulda herkes birbirinin agigini arar sekilde dolastyor. Bu ister istemez égrencilere de yansiyor.
En nihayetinde ogrenciler okuldaki iklimi goriiyorlar. (K5)”

“Tabiki olumsuz yanswr. Ciinkii ogretmenlik dayamisma ve ig birligine dayanan bir meslektir. Meslektasinin
basarisizhigindan mutlu olan bir 6gretmenin mesleki etik degerlerinin sorgulanmasi gerekir. Ogrencileri i¢in her
zaman fikir alisverisi ve dayanisma icinde olmasi gereken 6gretmenler, meslektaslari ile iyi iligkiler gelistirmek
zorundadirlar. Birbirinin basarisint kabullenemeyen ogretmenler, ogrencileri igin de gerekli is birligini
yapamazlar. (K7)”

Ogretmenlerin goriisleri incelenmis ve altinci tema olarak tespit edilen “Schadenfreude Duygusunun Okul
Iklimine ve Orgiitsel Bagliliga Etkisi’ne iliskin kategoriler ve kodlar Sekil 7°de sunulmustur.

Sekil 7

Schadenfreude duygusunun okul iklimine ve orgiitsel baghliga etkisi
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“Schadenfreude” Duygusunun Okul Iklimine ve Orgiitsel
Bagliliga Etki (20)

Schadenfreude duygusunun okul iklimi ve orgiitsel baglilik tizerindeki etkileri “psikolojik giivensizlik ve
performans iizerinde baski”, “sosyal ve orgiitsel ¢oziilme” ve “empatik diislinmeyi yok etme” seklinde ii¢
kategorisi altinda siniflandirilmistir (Sekil 7). Katilimer goriiglerine gore, en yogun vurgu yapilan kategorinin
“psikolojik giivensizlik ve performans iizerinde baski” (f=11) oldugu goriilmektedir. Bu kategori kapsaminda
“devamli tetikte olma”, “6zglivenin sarsilmasi” ve “verimliligi diisiirme” gibi olumsuz psikolojik ve
performans odakli sonuglar éne ¢ikmaktadir. Ikinci sirada yer alan “sosyal ve orgiitsel ¢dziilme” (£=9)
kategorisi altinda “aidiyet duygusunun kaybolmas1” (f=4), “iletisimin kopmasina neden olma” (f=3) ve “kurum
kiiltiirtinii bitirme” (f=2) gibi yapisal bozulmalar ifade edilmistir. Ayrica “schadenfreudenin “empatik
diisiinmeyi yok etme” ve “yalnizlagsma” gibi bireyler arasi1 duyarlilig1 azaltici etkileri de dikkat ¢ekmektedir.
Bu bulgular, schadenfreudenin okul ikliminde giiven erozyonuna, 6rgiitsel bagliligin zayiflamasina ve iletisim
aglarmin tahribatia yol acan ciddi bir islev bozuklugu yarattigini gostermektedir. ilgili temaya dair katilimei
ifadelerinden 6rnekler asagida sunulmustur.

“Hi¢ kimse miikemmel degildir, herkes hata yapar, telafi etmeye ¢alisir. Ancak bu duygunun oldugu bir okul
ikliminde idareci dahil herkes hata yapmaya ¢ekinir ve hata yapmamak igin tedirgin ¢alisabilir. Bir égretmen
kendisi bunu hissediyorsa baskalarimin da kendisi hakkinda bdyle hissettigini diisiinerek psikolojik baski
hissedebilir. Boyle bir durumda giiven ortami en aza iner. (K5)”

“Giiveni kirryor. Ortamda huzursuzluk artryor, herkes kendini geri ¢ekiyor. Zamanla okula baghlik da zayiflryor.
(K6)”

“Okulda hi¢ huzur kalmaz, 6gretmenler arasi yakinlik gittikge azalir, gruplasmalar olur Ogretmenler yalnizlagir.

(K8)”

Ogretmenlerin goriisleri incelenmis ve altinci tema olarak tespit edilen “Schadenfreude’nin Duygu ve Sosyal
Etkilesime Olumsuz Etkisi” baslig1 altinda toplanan kategoriler ve kodlar Sekil 8’de sunulmustur. Bu tema
altinda yer alan bulgular; bu duygunun 6gretmenler arasindaki giiven bagini zayiflattigini, empati diizeyini
diisiirdiigiinii ve ¢aligma ortaminda duygusal bir yabancilagmaya yol agtigini1 gostermektedir.

Sekil 8

Schadenfreudenin olumlu duygulara etkisi

@ Bencil Davranma (2)
@ Surekli Tatmin Olma Istegini Pekistirme (1) @ @
Yardimdan Kaginma (2) Sinsi Davranma (2) _Ikiytizli Davranma (1)
' Kisiyi Rahatlatma (1)
Resmt Iliskiler Kurma (3) @
Sosyallesmeden Kaginma (2)
Empatik Dustinmeye Ket Vurma (7) @ @

Duygusal Yalitim (12) Egoyu Besleme (7)

4 /Yalan|a§ma @
]

"Schadenfreude"nin Olumlu Duygulara Etkisi (21)
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Schadenfreude duygusunun olumlu duygular ve sosyal etkilesimler iizerindeki etkisi “duygusal yalitim”,
“empatik diistinmeye ket vurma” ve “sosyal iliskilerde yiizeysellesme” olmak iizere ii¢ kategori altinda
incelenmistir (Sekil 8). Katilimc1 goriiglerine gore, en belirgin etkinin “duygusal yalitim” (f=12) kategorisinde
gozlendigi goriilmektedir. Bu tema kapsaminda “yalnizlasma” (f=2), “ego besleme” (f=7) ve “sosyallesmeden
kacinma” (f=2) gibi i¢e kapanmaya yonelik davranislar one ¢ikmaktadir. ikinci sirada yer alan “empatik
diisinmeye ket vurma” (f=7) kategorisi, schadenfreudenin bireylerin bagkalarinin duygularin1 anlama ve
paylasma kapasitesini zayiflatigini gostermektedir. Ugiincii kategori olan “sosyal iliskilerde yiizeysellesme”
ise “resmt iliskiler kurma” (f=3), “iki yiizlii davranma” (f=1) ve “yardimdan kaginma” (f=2) gibi davranislar
iizerinden sekillenmektedir. Bu bulgular, schadenfreudenin olumlu duygularin yerini benmerkezci ve yalitict
tutumlara birakmasina neden oldugunu, dolayisiyla saglikli sosyal baglarin zedelenmesinde 6nemli bir rol
oynadigini ortaya koymaktadir. lgili temalara dair katilimci ifadelerinden 6rnekler asagida sunulmustur.

“Bence empati yetenegi yiiksek olan bir insan baskasinin yasadigi olumsuz durumlar anlayabilir ve bunlarla ilgili
karsisindaki kisinin duygularimi anlayarak anlayisli davramir. Schadenfreude duygusuna sahip birisinin empati
yetenegi yeterince gelismemistir. Ogretmen arkadaslarim bir rakip degil de takim arkadasi olarak gérebilen bir
ogretmen, empati yaparak takim arkadaginin her zaman bagarili olmasini ister. Arkadasinin basarili olmasi igin
de her tiirlii yardimi hi¢ ¢ekinmeden saglayabilir. (K1)~

“Empatiyi azaltiyor diyebilirim. Baskasinin zor durumunu gériince iiziilmek yerine rahatlama hissi gelebiliyor, bu
da yardimi geciktiriyor ya da engelliyor. (K3)”

“Empati ve yardim etme davranislariyla ters diismektedir. (K8)”

Ogretmenleri_n goriisleri incelenmis ve altinci tema olarak tespit edilen “Schadenfireudenin Yardimlagsma ve
Kaginmayla Iliskisi "ne ait kategoriler ve kodlar Sekil 9 ’da sunulmustur.

Sekil 9

Schadenfreudenin yardimlagma ve kaginmayla iliskisi

c|

iliskileri Resmilestirme (1) Narsistik Duygulara Zemin Hazirlama (3)

@ Paylagima Engel Olma (1) @
@ Suglama (4)
Karsiliksiz Is Yapmama (2) Degemzlesurme A Yetersiz Gorme (3)
Sorun Odakli Olma (1)
Oteklle§t|rme

Valmzlastlrma (4),
Bencillik (2) \
" ]

@ —5 @ KagifimactDave 0l () /'Guven Duygusunu Tahrip Etme (2)

\ Biligsel Carpitma ve Rasyonellikten Uzaklasma (14)

“Schadenfreude"nin Yardimlasma ve Kaginmayla iliskisi
(26)

Tuzak Kurma (1) Gikara Dayall lligki (5)

Schadenfreude duygusunun yardimlagsma davraniglari ve sosyal kaginma ile iligkisi “bilissel carpitma ve
rasyonellikten uzaklasma”, “cikara dayali iliski” ve “yalnizlagtirma” seklinde ii¢ kategori altinda ele alinmistir
(Sekil 9). Katilime1 goriislerine gore, en fazla vurgu yapilan temanin “bilissel ¢arpitma ve rasyonellikten
uzaklagma” (f=14) oldugu goriilmektedir. Bu kategori kapsaminda ‘“kaginmaci davranis” (f=7), “yetersiz
gorme” (f=3) ve “giliven duygusunu tahrip etme” (f=2) gibi bilissel ve duygusal bozulmalar 6ne ¢ikmaktadir.
Ikinci sirada yer alan “gikara dayali iliski” (f=5) kategorisi altinda “karsiliksiz is yapmama” (f=2), “bencillik”
(f=2) ve “tuzak kurma” (f=1) gibi stratejik davranislar ifade edilmistir. “Yalmzlastirma” (f=4) kategorisi ise
“oOtekilestirme”, degersizlestirme” ve “paylasima engel olma” gibi sosyal dislama mekanizmalarini
icermektedir. Ayrica schadenfreudenin “narsistik duygulara zemin hazirlama” (f=3) ve “iliskileri
resmilestirme” (f=1) yoluyla meslektaslar arasindaki dayanigma kiiltiiriinii zayiflattig1 da belirtilmistir. Bu
bulgular, schadenfreudenin yardimlasma davramislarini engelleyen, giiveni zedeleyen ve sosyal mesafeyi
artiran bir duygu oldugunu ortaya koymaktadir. Ilgili kategori ve kodlara iliskin katilime1 ifadelerinden
ornekler asagida sunulmustur.

“Baskalarmmin talihsizliklerinden gizli bir haz duyma ile yardim etmeme veya ¢ok yiizeysel yardim etme geri durma
davranislar birbirleriyle dogru orantili. Ornegin bir 6gretmen gecerli bir sebebi olmasina ragmen nébetine geg
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kalmasindan dolayt uyari almasi, ogretmenin uyarimin fazla olmasina ragmen tepki vermemesi fark ettirmeden
giiliimsemesi. (K1)”

“Eger icinde kiskan¢lik varsa yardim etmekten kaginabiliyor insan. Ama samimiyet ve giiven varsa, bu duygu ¢ok
fazla éne ¢itkmiyor, yardim etme daha baskin oluyor. (K3)”

“Ornegin okul idaresi ile arasi agilan bir 6gretmen diger dgretmenler tarafindan yalniz birakilabiliyor ya da kétii
bir hastalik gegiren insanlar arkadaglari tarafindan bu sanki onlarin basina hi¢ gelmeyecekmis gibi
davranabiliyorlar. (K6)”

Sonuc ve Tartisma

Bu c¢aligmada, Ogretmenler arasinda schadenfreude deneyiminin nasil anlamlandirildigini, hangi
bireysel/orgiitsel kosullarda tetiklendigini ve okul iklimi ile mesleki iliskilere nasil yansidigini derinlemesine
incelemistir. Odak grup verilerinden elde edilen temalar, schadenfreudenin 6gretmenler arasi etkilesimlerde
cok boyutlu, ¢ogunlukla olumsuz ve baglamsal bir duygu olarak isledigini gostermektedir. Bu dogrultuda,
arastirmanin temel sonuglarindan biri, schadenfreude duygusunun 6gretmenler arasi iliskilerde baglamsal
faktorlere bagli olarak degisen, ancak genel olarak olumsuz yonelimli bir duygu oldugudur. Arastirma
bulgulari, 6gretmenlerin meslektaslarinin yasadigi olumsuz olaylara verdikleri tepkilerin ¢ogunlukla empatik
ve destekleyici nitelikte oldugunu, ancak duruma ve kisiler arasi iligkilere bagl olarak olumsuz duygusal
tepkilerin de ortaya ¢ikabildigini gostermektedir. Bu durum, 6gretmenlerin orgiit i¢i iligkilerinde hem duygusal
dayanismanin hem de rekabetin eszamanli olarak var olabildigini ortaya koymaktadir (Hareli ve Weiner,
2002). Ogretmenlerin schadenfreude kavramina iliskin algilarinin nedenler, davramssal belirtiler ve psikolojik
kazanimlar ekseninde ¢ok boyutlu bir sekilde sekillendigi, ancak genel tutumun olumsuz yonde yogunlastigi
goriilmiistiir. Ozellikle rekabet, kiyaslama kiiltiirii ve giiven eksikligi gibi tetikleyici faktorler bu duygunun
yogunlugunu artirmaktadir (Feather ve Sherman, 2002; Smith vd., 1996). Bu baglamda, arastirmanin 6énemli
bir sonucu, schadenfreudenin ortaya ¢ikmasinda rekabet, kiyaslama ve giiven eksikliginin baslica tetikleyici
degiskenler oldugudur. Schadenfreudenin kaynaklarinda demografik degiskenlerin yani sira bireysel kisilik
ozellikleri ile iligkisel ve psikolojik dinamiklerin belirleyici rol oynadigi, dolayisiyla bireysel ve sosyal
bilesenlerin etkilesimiyle ortaya ¢ikan karmasik bir olgu oldugu saptanmistir (Leach vd., 2003). Katilimcilar,
bagkalarmin {istiinligliniin tehdit edici algilandigi durumlarda “gizli memnuniyet”, “ego besleme” ve
“yalnizlagtirma” gibi tepkileri betimlemistir. Bu bulgu, schadenfreudenin 6zellikle benlik tehdidi ve sosyal
karsilagtirma siiregleriyle yakindan iligkili oldugunu agikg¢a ortaya koymaktadir. Bu desen, kétiiciil haset —
schadenfreude iliskisinin gii¢lii olduguna isaret eden bulgularla uyumludur (Van de Ven vd., 2015) ve yiiksek
statiilii/disiik sicaklikla algilanan gruplarin talihsizlikleri karsisinda schadenfreudenin yiikseldigini gosteren
Stereotip I¢erik Modeli bulgularim yansitmaktadir (Cikara ve Fiske, 2013). Okul i¢i gruplasmalar ve “biz-
onlar” ayrimlari, Sosyal Kimlik Kurami’nin 6ngérdigii bicimde duyguyu kolektif diizeyde de
besleyebilmektedir (Leach vd., 2003; Tajfel ve Turner, 2001).

Schadenfreudenin tetiklenmesinde igsel yetersizliklerin, 6zgiiven eksikliginin ve oOrgiitsel rekabet ikliminin
onemli etmenler oldugu; bireysel psikolojik faktorlerle orgiitsel baglamin karsilikli etkilesim icinde bu
duyguyu besledigi anlagilmaktadir. Y&netici tutumlarimin ise 6zellikle adalet, liyakat ve iletisim boyutlarindaki
eksiklikleriyle schadenfreudenin olusumuna zemin hazirladig1 ve orgiitsel iklim iizerinde belirleyici bir etkiye
sahip oldugu goriilmektedir (Greenberg, 1990). Bu dogrultuda, arastirmanin bir diger 6nemli sonucu,
yonetimsel adalet ve liyakat eksikliginin schadenfreude duygusunu besleyen kritik Orgiitsel faktorler
oldugudur. Bu durum, yoneticilerin tutum ve uygulamalarinin 6gretmenler arasindaki giiven, dayanigma ve
adalet algis1 agisindan kritik bir rol oynadigini ortaya koymaktadir. Goriismeler, “6zgiiven/6z-yeterlik
eksikligi”, “0z-benlik yetersizligi” ve “benlik tehdidi” gibi igsel yetersizliklerin tetikleyici oldugunu
gostermistir. Bu bulgu, schadenfreudenin bireysel diizeyde benlik saygisi ve benlik tehdidi algilariyla
dogrudan iligkili oldugunu gostermektedir. Bu, diisiik benlik saygist ve yiiksek benlik tehdidi algisinin
schadenfreude ile iliskisini gosteren kanitlarla ortiismektedir (Erzi, 2019) ve schadenfreudenin, bireyin benlik
degerini koruma/rahatlatma islevi gorebilecegine dair degerlendirmelerle tutarhidir (Ben-Ze’ev, 2020;
Portmann, 2000; Smith vd., 2009). Bununla birlikte katilimcilarin bir kismi, duyguyu “kisilik/karakter” veya
“hastalik” metaforlariyla etik bir yargiya da baglamig; bu ikili okuma, literatiirde duygunun hem
uyumsuz/tehlikeli (Heider, 1958; Leach vd., 2003) hem de insanin geliskili duygularini tasima kapasitesinin
bir pargasi olarak goriilmesine (Watt Smith, 2018) denk diismektedir.

Schadenfreudenin 6gretmenler {izerindeki etkileri incelendiginde, psikolojik iyi olusun zedelenmesi,
dayanigma kiiltiiriiniin zayiflamasi1 ve mesleki performansin olumsuz yonde etkilenmesi 6ne ¢ikmaktadir. Bu
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duygu, okul ikliminde giiven erozyonuna, sosyal ¢oziilmeye ve orgiitsel bagliligin azalmasina yol agarak
kurum igi iletisim aglarmin zayiflamasina neden olmaktadir (Tjosvold, 1998). Ayrica schadenfreude, olumlu
duygular1 ve empatik diisiinmeyi zayiflatmakta; duygusal yalitimi artirarak sosyal iligkilerin
ylizeysellesmesine yol agmaktadir.

Bulgular, schadenfreudenin mesleki giiveni zayiflatarak is birligi, bilgi paylasimi ve dayanismay1 asindirdigini
gostermektedir. Bu baglamda, arastirmanin sonuclar1 schadenfreudenin okul ikliminde giiven ve is birligi
iizerinde yikici bir etkiye sahip oldugunu agikca ortaya koymaktadir. Bu durum okullarda giivenin basari i¢in
kritik bir kaldirag oldugunu vurgulayan c¢aligmalarla (Tschannen-Moran, 2014) ve “gizli memnuniyet”
duygusunun prososyal yardim niyetini baltalayabilecegini 6ne siiren bulgularla uyumludur (Hareli ve Weiner,
2002; Smith vd., 2009). Katilimcilar, “aidiyet kayb1”, “iletisimde kopma”, “siirekli tetikte olma”, “verim
diisiisti” ve “resmilesen iligkiler” gibi sonuglar1 siklikla dile getirmistir. Bu bulgular, adaletsizlik-olumsuz
duygulanim-tilkenmislik hattinda ilerleyen siireclere isaret eder ve duyarsizlasma gibi tiikenmislik
bilesenleriyle kavramsal bag kurar (Maslach ve Leiter, 2008). Bulgular, schadenfreudenin empati ve yardim
etme davraniglarim zayiflattigini, kaginmayi1 ve yalnizlagtirmayi artirdigini gostermektedir. Bu, “basarisizligin
kisisel kusura atfedildigi” durumlarda yardim niyetinin zayifladigina iliskin bulgularla uyumludur (Hareli ve
Weiner, 2002; Smith vd., 2009).

Ogretmen anlatilar1 liyakat dis1 atamalar, haks1z 6diil/ceza, seffaf olmayan kararlar ve iletisimde sayg eksikligi
gibi uygulamalarin schadenfreudeyi besledigini gostermistir. Bu oriintii, orgiitsel adaletin alt tiirleriyle
(dagitimsal/islemsel/etkilesimsel) ilgili kapsamli bulgularla rtiigmektedir (Cohen-Charash ve Spector, 2001)
ve “hak edilmiglik” algisiyla baglantili schadenfreude artigini agiklayan deneysel literatiirii desteklemektedir
(Feather ve Sherman, 2002; Van Dijk vd., 2005). Bu dogrultuda, arastirma sonuglar1 orgiitsel adalet algisinin
schadenfreude duygusunun ortaya ¢ikiginda belirleyici bir rol oynadigin1 gostermektedir. Yonetim kaynakl
adaletsizlik algis1 giiclendik¢e, duygunun bireysel kokenleri (6zgliven eksikligi, benlik tehdidi) sosyal olarak
mesrulasmakta, “adaletin tecelli ettigi” diislincesiyle rasyonellestirilebilmektedir (Ben-Ze’ev, 2020; Portmann,
2000).

Tiim bu bulgular, schadenfreudenin yalnizca bireysel diizeyde bir duygu degil; okul iklimini, 6gretmenler arasi
iligkileri, orgiitsel baglilig1 ve mesleki is birligini ¢ok boyutlu olarak etkileyen 6nemli bir psikososyal olgu
oldugunu ortaya koymaktadir. Genel olarak degerlendirildiginde, bu arastirmanin temel sonucu,
schadenfreudenin bireysel, iliskisel ve orgiitsel faktorlerin kesisiminde ortaya c¢ikan ¢ok boyutlu bir yapi
oldugudur. Bu nedenle okullarda giiven temelli, adil, is birligini tesvik eden ve empatik iletigimi giiclendiren
orgiitsel yapilarin olusturulmasi; yonetici tutumlarmin liyakat, adalet ve seffaflik ilkeleriyle uyumlu hale
getirilmesi, bu olumsuz duygunun azaltilmasinda ve saglikli bir okul ikliminin ingasinda kritik bir 6nem
tasimaktadir.

Elde edilen bulgular dogrultusunda asagidaki oneriler gelistirilmistir:

e Arastirmada Schadenfreude’yi tetikleyen en giiclii faktorlerden biri olarak saptanan adaletsizlik
algism1 kirmak amaciyla; 6diil, terfi, gorevlendirme ve performans degerlendirme siireglerinde
dagitimsal, islemsel ve etkilesimsel adalet ilkeleri rehber edinilmelidir. Tiim kararlarin gerekgeleri
seffaf bir sekilde paylasilmali, 6gretmenlere yapilandirilmig geri bildirim mekanizmalari sunulmali ve
Ogretmenlik Meslek Kanunu’nda liyakati énceleyen somut diizenlemeler yapilmalidir.

e Okul yoneticilerine yonelik egitim programlari; liyakat esasli yonetim, seffaf iletisim ve personel
catigmalarinda arabuluculuk becerilerine odaklanmalidir. Kayirmacilik ve ayrimcilik algisinin
Schadenfreude’yi rasyonellestirdigi bulgusundan hareketle; kritik siireglerde (6rn. ek ders dagitima,
odil onerileri) nesnel ve ¢oklu degerlendirme kriterleri zorunlu kilinmalidir.

e Okul icinde bireysel rekabeti koriikleyen "kiyaslama" kiiltiirii yerine, ekip basarisim temel alan bir
yapt kurulmalidir. Farkli brang ve kidem diizeyindeki gretmenlerin dahil oldugu ortak projeler tegvik
edilmeli; odiillendirme sistemine bireysel performansin yani sira "ortak ¢ikt1" ve "dayanigsma"
metrikleri entegre edilmelidir.

e Meslektaglar aras1 yabancilagmay1 onlemek i¢in akran mentorlugu ve koglugu programlar1 hayata
gecirilmelidir. Bu yapilar, paylasilan risk ve bagari algisini gii¢lendirerek is birligini kurumsal bir norm
haline getirmeli, boylece meslektasin basarisizligindan haz duyma egilimini azaltmalidir.
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e Ogretmenlerin meslektaslarmin yasadigi olumsuzluklara kars1 duygusal yanitlarm iyilestirmek ve
"benlik tehdidi" algisin1 yonetmek amaciyla; vaka temelli tartigmalar ve rol oynama uygulamalarini
iceren, empatiyi ve Orgiitsel 6zdeslesmeyi giiclendirici at6lyeler diizenlenmelidir.

Yazar Katkilari : Birinci yazar %33,3, ikinci yazar %33,3 ve li¢giincli yazar %33,4 oraninda katkida
bulunmustur
Etik Kurul Bilgisi : Bu arastirma, Kirsehir Ahi Evran Universitesi Sosyal ve Beseri Bilimler Bilimsel

Arastirma ve Yayin Etik Kurulunun 24.09.2025 tarihli ve Karar No: 2025/34, Belge No: E-12345 sayili karart ile alinan
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DOI 10.29299/kefad. 1801937 pleasure derived from others’ misfortunes—within professional relationships among
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themes. The findings indicated that teachers generally perceive schadenfreude as a negative
emotional experience. The emergence of this feeling was found to be influenced by both
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being. In conclusion, schadenfreude functions as a multidimensional emotional and social
construct that disrupts trust-based collaboration in schools. It is recommended that school
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Introduction

Schadenfreude, one of the complex emotions frequently encountered in human relationships, is defined as the
feeling of pleasure and satisfaction derived from another person’s misfortune, failure, or suffering (Smith et
al., 2009). Social comparison theories link it to threats to self-worth, where individuals compensate by reveling
in a rival's disadvantage or reinforcing their own superiority (Van de Ven et al., 2015). Educational settings,
with their inherent competition, social comparisons, and performance evaluations, make schadenfreude likely
among teachers interacting with colleagues and students.

In Turkey, studies highlight social identity processes, perceptions of deservingness, and emotional responses
play a significant role in the emergence of schadenfreude. In particular, it is emphasized that individuals’
reactions to norm violations—especially in the context of uncivil behavior and group membership—are
decisive in shaping the pleasure derived from others’ negative experiences (Asma, 2024). More in-depth
analyses approach schadenfreude from the perspective of Terror Management Theory, suggesting that the
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motivation to preserve self-worth, triggered by individuals’ awareness of mortality, provides a basis for the
emergence of this emotion (Kaynak, 2021).

In the international literature, envy is identified as one of the strongest predictors of schadenfreude. Studies
conducted within the framework of the Stereotype Content Model reveal that envy directed particularly toward
high-status and competitively perceived out-groups triggers this emotion (Cikara & Fiske, 2013). However, it
is also noted that this relationship varies depending on the type of envy; specifically, malicious envy is directly
associated with schadenfreude, whereas benign envy does not produce this effect (Van de Ven et al., 2015).

When considered within the context of typical schools as educational organizations, the phenomenon of
schadenfreude may have potentially destructive effects on teachers’ professional solidarity, collective self-
efficacy, intrinsic motivation, and organizational commitment. Indeed, the covert pleasure felt in response to
a colleague’s poor performance or failure can erode cooperation, trust, and mutual support mechanisms—core
components of organizational culture—and may damage professional relationships. Therefore, for the field of
educational administration, examining teachers’ perceptions of and predispositions toward schadenfreude is
of critical importance for policy and practice areas ranging from teacher education programs to the regulation
of school climate.

Schadenfreude, of German origin, is derived from the words “schaden” (harm) and “freude” (joy). In the
literature, it is generally defined as the pleasure or satisfaction individuals derive from the misfortune of others
(Feather & Sherman, 2002; Smith et al., 2009). Heider (1958) characterized this emotion as an “incongruous”
response in terms of social relations, while Nietzsche (2021) described the pleasure derived from another’s
suffering as an “illegitimate pleasure.” Subsequent research has demonstrated that schadenfreude plays a
significant role not only at the individual level but also within the context of group relations and social identity.
For instance, drawing on the Stereotype Content Model, Cikara and Fiske (2013) showed that envy directed
toward high-status and competitive groups triggers schadenfreude in response to the misfortunes experienced
by these groups. Similarly, Van de Ven et al. (2015) identified two dimensions of envy, indicating a strong
link between malicious envy and schadenfreude, whereas no such relationship was found with benign envy.
This suggests that schadenfreude is particularly likely to emerge in situations where others’ superiority is
perceived as threatening.

Findings in the field of social psychology indicate that schadenfreude occurs more frequently toward groups
perceived as high-status and competitive. Drawing on the Stereotype Content Model, Cikara and Fiske (2013)
demonstrated that groups perceived as both high in status and socially distant (low in warmth) elicit greater
schadenfreude in response to their misfortunes. This finding suggests that, within educational organizations,
status differences among teachers may trigger latent competition, which in turn may transform into feelings of
schadenfreude in response to negative events.

Self-related processes are also among the significant determinants of schadenfreude. Erzi’s (2019) study
showed that individuals with low self-esteem and a high perception of self-threat experience higher levels of
schadenfreude. In particular, negative events experienced by highly successful individuals appear to create a
form of “psychological relief” for those who feel threatened. These findings suggest that, among teachers, self-
comparisons related to academic titles, professional achievement, or student performance may provide a basis
for the emergence of schadenfreude.

Perceptions of justice and deservingness are among the primary determinants in the emergence of
schadenfreude. Justice perceptions are central: undeserved success heightens pleasure from subsequent
misfortunes, rationalized as justice restoration. Feather and Sherman (2002) showed that unfair achievements
evoke anger and resentment, priming schadenfreude when that person fails. Similarly, Feather and Nairn
(2005) found that an undeserved advantage, by violating the sense of justice, makes individuals more prone to
experiencing schadenfreude in response to others’ negative outcomes. This dynamic has also been supported
experimentally. Van Dijk et al. (2005) showed that the failures of individuals who are perceived as highly
successful yet undeserving elicit stronger schadenfreude responses among observers. Another study by Van
Dijk et al. (2009) extended these findings, indicating that negative events experienced by individuals believed
to hold high status unfairly constitute one of the most powerful triggers of schadenfreude. The relationship
between the pursuit of justice and schadenfreude is not limited to interpersonal interactions but also applies
within intergroup relations. Ultimately, schadenfreude is often psychologically rationalized by individuals as
the “restoration of justice” or the realization of a “deserved outcome” (Ben-Ze'ev, 2020; Portmann, 2000).
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Schadenfreude can be understood as a complex social and moral emotion nourished by the belief that a
violation of justice has been compensated through misfortune.

The literature indicates that factors such as anger and hatred (Smith et al., 2009), group affiliation (Leach et
al., 2003), and awareness of mortality (Kaynak, 2021) also influence schadenfreude. Particularly within the
context of group identity, when rival teams, political groups, or intra-professional cliques are involved,
negative events experienced by the opposing side are more likely to be perceived as “deserved” or “satisfying.”

Educational organizations, social structures that require cooperation and solidarity, are also environments in
which status differences, performance evaluations, and competition are inevitably present. This dual nature
shapes the emotional dynamics among teachers and creates a context in which complex emotions such as
schadenfreude may emerge. Schadenfreude is not merely an individual reaction; it is also a significant
organizational variable that can affect school climate, professional solidarity, and ultimately student outcomes.
Competitive dynamics among teachers may lead to a colleague’s failure being met with covert satisfaction.
Findings by Erzi (2019) indicate that this tendency is more pronounced among teachers with low self-esteem
and those who perceive their own competence as threatened. As emphasized by Tschannen-Moran (2014), this
situation erodes professional trust—one of the most valuable elements in schools—thereby weakening
teachers’ capacity to learn from and support one another. The perception that school management engages in
non-merit-based appointments or rewards, or that a teacher has been promoted to an “undeserved” position,
may strongly trigger schadenfreude (Van Dijk et al., 2005), creating an illusion of the symbolic restoration of
justice. This reflects not merely an individual emotion, but also an erosion of belief in organizational justice.

Another concerning consequence of schadenfreude is the decline in helping behavior and empathy. According
to Smith et al. (2009), deriving pleasure from a colleague’s difficult situation undermines the intention to help
and constitutes a barrier to prosocial behavior. In addition to Batson’s (2009) work on empathy and counter-
empathy, studies by Hareli and Weiner (2002) show that when a person’s failure is perceived as resulting from
their own inadequacy or laziness—rather than from external factors beyond their control—schadenfreude
toward that individual increases, while the intention to help decreases significantly. One of the core
components of Maslach and Leiter’s (2008) burnout model, depersonalization, involves a cynical and
emotionally detached attitude toward colleagues and students. A teacher who continually attempts to restore
their self-worth through others’ failures may become more susceptible to this process of depersonalization.
This represents a dimension of schadenfreude that, as described by Watt Smith (2018) as a human
contradiction, poses a threat to organizational health in professional contexts.

The effects of schadenfreude may also manifest within schools in the context of group dynamics. Drawing on
Tajfel and Turner’s (1979) social identity theory, Leach et al. (2003) suggest that groupings based on subject
areas, seniority levels, or divisions between administrators and teachers can sharpen the distinction between
“us” and “them.” Difficulties experienced by a rival group may become a means of reinforcing in-group
solidarity and a sense of belonging. Such dynamics can fragment school culture and transform it into a toxic
structure, moving it away from being a “community,” as emphasized by Sergiovanni (1984). In this context,
schadenfreude should be understood not only as an individual emotion but also as a critical social and
organizational variable that shapes the functioning of educational organizations. By undermining trust,
solidarity, and collaboration among teachers, transforming perceptions of organizational justice, and
constraining prosocial behaviors, this emotion has direct effects on school climate. Few studies explore
teachers’ perceptions and experiences of schadenfreude, as well as the factors that trigger this emotion. The
primary aim of this study is to explore teachers’ perceptions and experiences regarding the phenomenon of
schadenfreude. In line with this general aim, the following research questions were addressed:

1. How do teachers define and experience schadenfreude in response to their colleagues’ failures or negative
situations?

2. What are the organizational and individual factors that trigger schadenfreude among teachers?

3. How does schadenfreude affect teachers’ perceptions of professional solidarity, collaboration, and
organizational commitment?

4. What is the relationship between teachers’ perceptions of schadenfreude and their empathy, sympathy, and
helping behaviors?
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Method

This section describes the methodological approach and research process adopted in accordance with the
purpose of the study. In this regard, information is provided on the research design, study group, data collection
process and instruments, and the procedures employed for data analysis. In addition, the measures taken to
ensure the validity and reliability of the study and the ethical principles observed throughout the research
process are explained.

Research Design

A phenomenological design was employed in this study. Phenomenology is a qualitative research approach
that aims to gain an in-depth understanding of the meanings individuals attribute to a phenomenon they
experience and the shared aspects of these experiences (Smith et al., 2021). Since the aim of this study is to
reveal teachers’ individual experiences and perceptions regarding the phenomenon of schadenfreude and to
explore the underlying common themes, a phenomenological design was considered appropriate.

Study Group

The study group of the research were teachers working in various schools in Ankara. Maximum variation
sampling was employed in determining the study group. According to Patton (2014), this method involves
selecting individuals with as diverse characteristics as possible in order to understand both the central
commonalities and the varying aspects of a phenomenon. In this context, a heterogeneous sample was formed
by taking into account variables such as gender, age, educational level, and marital status. Table 1 presents the
findings and to better understand the background shaping participants’ views, descriptive information
regarding the study group.

Table 1.
Demographic Characteristics of the Study Group

Code Gender Age Range Education Level Marital Status  Subject Area

K1 Female 31-35 Bachelor’s Married Primary School Teaching
K2 Male 3640 Graduate Single Preschool Education

K3 Female 41-45 Bachelor’s Married Elementary Mathematics
K4 Male 51-55 Bachelor’s Married Social Studies

K5 Female 46-50 Graduate Married Music

K6 Female 26-30 Bachelor’s Single Science

K7 Male 26-30 Graduate Single Physical Education

K8 Male 51-55 Bachelor’s Married Religious Culture and

Ethics

As shown in Table 1, the study group demonstrates diversity in terms of demographic and professional
characteristics. The participants comprise teachers with different gender, age, educational level, and marital
status characteristics. In addition, the inclusion of teachers from various subject areas, including classroom
teaching, preschool education, elementary mathematics, social studies, music, science, physical education, and
religious culture and ethics, indicates professional diversity within the study group. This diversity enabled the
phenomenon of schadenfreude to be examined through the experiences and perspectives of participants with
different individual and professional characteristics.

Data Collection Process

A pilot study was conducted to test the functionality of the interview form. The purpose of the pilot study was
to evaluate the clarity of the questions, identify potential ambiguities in participants’ responses, and eliminate
possible technical or content-related issues that might arise during the interview process. Preliminary
interviews involved with three teachers who had similar characteristics, and based on the feedback obtained,
some expressions in the interview form were simplified and the order of the questions was reorganized to
ensure logical coherence.

Main data collection involved a 60—75-minute focus group with the eight participants selected through
maximum variation sampling. The interviews were held in a school setting where participants could feel
comfortable and were moderated by the researcher. Each session lasted approximately 60—75 minutes; the
sessions were audio-recorded, and observational notes were taken by the researcher.
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Participants were informed about the purpose of the study, as well as the principles of confidentiality and
voluntary participation, and informed consent forms were obtained. During the interviews, the researcher
encouraged natural interaction among participants without directing the process, an in-depth understanding of
how the phenomenon of schadenfreude is negotiated within a social context.

After the interview process was completed, the recordings were transcribed, and the obtained data were
prepared for content analysis. Data were read repeatedly, coded into meaningful units, and initial codes were
generated. The data were then analyzed by organizing these codes into categories and themes, and the findings
were subsequently supported with participant quotations. Ethical principles were observed throughout all
stages of the study, and in order to ensure the confidentiality of participants’ identities, each teacher was
assigned a pseudonym ranging from K1 to K8.

Data Collection Instruments

In this study, qualitative data were collected through a semi-structured interview form developed by the
researchers. During the development process of the interview form, the national and international literature on
the phenomenon of schadenfreude was first reviewed, and a pool of potential questions was created.
Subsequently, in order to ensure content validity, the opinions of four experts—two faculty members in the
field of educational administration, one expert in Turkish education, and one expert in measurement and
evaluation—were consulted. Based on expert feedback, necessary revisions were made to improve the clarity,
relevance, and alignment of the questions with the research objectives, and the interview form was finalized.

In this study, a semi-structured interview form was used as the data collection instrument to elicit participants’
perceptions and experiences of schadenfreude in depth. The interview form was structured around four main
themes: (i) emotional reactions to professional failures, (ii) the effects of school climate and managerial
practices on this emotion, (iii) the role of individual and demographic variables, and (iv) its reflections on
organizational commitment and solidarity processes. Some of the sample questions included in the form are
as follows:

* “How do you define the concept of schadenfreude in terms of teacher relationships within the school
environment?”

* “How would you evaluate the effects of this emotion on the climate of trust and organizational
commitment within the school context?”

Data Analysis

In the analysis of the research data, the content analysis method, which is grounded in the qualitative research
tradition, adopted. The data obtained from the focus group interviews were transcribed into written texts and
examined in depth in line with the research questions. During the analysis process, the data were first coded
by dividing them into meaningful units, and then thematic categories were formed by considering the
relationships among these codes. In the final stage, these categories were brought together to identify the main
themes of the study. Content analysis is considered an approach that enables the systematic summarization and
interpretation of qualitative data (Krippendorff, 2018; Yildirnm & Simsek, 2018).

To enhance the reliability of the study, two independent researchers with expertise in the field analyzed the
dataset separately to ensure the objectivity of the coding process. The level of agreement between the coders
was calculated using the reliability formula proposed by Miles and Huberman (1994) and was found to be
92%. This value, which exceeds the 80% reliability threshold commonly accepted in the literature, indicates a
high level of coding consistency. Nevertheless, the 8% disagreement was resolved through detailed discussions
between the coders, and consensus was reached on the final set of codes.

Validity was ensured through data triangulation, member checking were employed. The findings obtained as
a result of the analyses were shared with the participants on a voluntary basis to confirm the accuracy of the
interpretations and themes. In this process, regular notes were taken and self-reflection was conducted to
control for potential biases. During the focus group interviews, the researcher assumed a non-directive
moderating role without disrupting the natural flow of the discussion. The qualitative findings of the study
were presented in detail under relevant themes and supported by direct quotations from participants. In

1569



T.Aytag et al. Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

accordance with ethical principles, pseudonyms ranging from K1 to K8 were used to ensure the confidentiality
of participants’ identities.

Ethics Statement

This research was conducted in accordance with ethical principles and the approval granted by the Committee
on Scientific Research and Publication Ethics for the Social and Humanities Sciences at Kirsehir Ahi Evran
University, dated 24 September 2025 and numbered 2025/34, Document No: E-12345.  1801937-AF-T19-
V0-20251012100520 Participation in the study was voluntary. Participants were informed about the purpose
and scope of the research and their right to withdraw from the study at any time. No personally identifiable
information was collected or reported, and the confidentiality and privacy of participants were protected
throughout the research process. The data were used solely for scientific purposes and handled in accordance
with relevant ethical principles.

Findings

Teachers' responses clustered into eight themes (Figures 1-9). Key categories, frequencies (f), and quotes
follow.

Theme 1: Responses to Colleagues' Negative Events (Figure 1)
Figure 1
Responses to Negative Events Experienced by Colleagues
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Empathetic and Supportive Responses (19)

When the above theme is examined, it is observed that three categories emerged: “empathetic and supportive
responses,” “situational responses,” and “negative emotional responses” (Figure 1). Among these categories,
the most frequently expressed category was “negative emotional responses” (f= 10). Within this category, the
least frequently mentioned response was “sadness” (f = 4). The category with the fewest codes was identified
as “situational responses” (f = 4). Within this category, the most frequently expressed response was

“experiencing conflicting emotions.” Some of the statements related to these findings are presented below.

“It depends on the situation. That is, it depends on which colleague it is, but generally I feel uneasy or upset.
However, in some cases, I also think that they deserved it. (K1)”

“I think of alternatives that could strengthen them. If the other person is unwilling and I believe they cannot
improve, I do not intervene. (K5)”

“In such a situation, my initial feeling is usually empathy, and I try to understand the reasons behind it. However,
in highly competitive environments, mixed emotions such as temporary relief or even envy in response to success
may also emerge. (K8)”

Theme 2: Views on Schadenfreude (Figure 2)
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Figure 2

Views on the Concept of Schadenfreude
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Perceptions of the concept of schadenfreude were grouped under three main themes: “causes/triggers,”
“behavioral and social indicators”,“psychological and relative gains” (Figure 2). The most emphasized
category was “causes/triggers” (f = 14), followed by “behavioral and social indicators” (f = 10) and
“psychological and relative gains” (f=15). At the relational level, the concept was reflected as “trust-damaging”
(f = 1) and “obstructive to collaboration” (f = 1), while at the individual level it was associated with “self-
satisfaction” (f= 3) and “relief” (f = 2). In addition, participants described schadenfreude as either a “illness”
(f=2) or a “character” (f = 3). The distribution of themes indicates that the concept has a multidimensional
and predominantly negative perception. Selected examples from the related views are presented below.

“In my opinion, if a teacher has professional self-confidence, focuses on their own successes and failures, and
works on self-improvement, and if there is no competitive environment, such a concept does not affect teacher
relationships. However, if there is competition in the school environment, if teachers are compared and treated
differently accordingly, unfortunately this leads to rivalry among teachers and this concept emerges. (K5)”

“Due to their own shortcomings, people may derive pleasure from others’ failures. This concept can be explained
in this way. (K6)”

“In my view, this emotion develops depending on childhood upbringing, and when maturity is not achieved, it
takes on a malicious form in adulthood. I think it is a feeling that defines a person’s character rather than being
related to the profession. (K8)”

Theme 3: Sources of Schadenfreude (Figure 3)
Figure 3
Sources of Schadenfreude
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The sources influencing the emergence of schadenfreude were grouped under three main themes:
“demographic and social factors,” “individual factors,” and “relational and psychological dynamics” (Figure
3). An examination of participants’ views reveals that the greatest emphasis was placed on the category of
“demographic and social factors” (f = 16). Within this category, “gender” (f=5) and “professional seniority”
(f=4) were identified as the most prominent variables. In the second-ranked category, “individual factors” (f
= 6), “character” (f = 5) was considered an important determinant. In the third category, “relational and
psychological dynamics” (f = 4), emotional processes such as “feeling of inadequacy” and “taking pleasure”
were highlighted. In addition, less frequently mentioned but noteworthy elements such as “interdisciplinary
competition” (f = 1) and “style of dress” (f = 1) further illustrate the multifaceted nature of schadenfreude.
These findings indicate that schadenfreude is a complex phenomenon shaped by individual, social, and
psychological components. Examples of participants’ statements related to this theme are presented below.

“I have observed that it is more prevalent among women and decreases with age; I do not see a difference in
terms of subject area. For example, I observe it more among preschool female teachers. (K2)”

“It definitely varies by gender. I think this emotion may be more intense in women compared to men. There may
also be a meaningful difference based on seniority. More experienced teachers can be more tolerant toward others
and may respond to their failures more maturely and supportively. I do not observe a significant relationship in
terms of subject area or marital status. (K4)”

“In my opinion, women tend to feel more envy toward their female colleagues. Especially toward teachers with a
good physical appearance, even the slightest shortcoming may be criticized with remarks such as ‘It doesn’t suit
you’ or ‘I do this activity in this way.’ Teachers who demonstrate academic success or offer different suggestions
may, over time—especially if they are not in administrative positions—be devalued to the extent of not even being
greeted. (K6)”

“This emotion may vary between metropolitan areas and rural settings. In smaller towns, the closer nature of
interpersonal relationships may lead to this feeling being experienced more intensely. (K8)”

Theme 4: Triggering Factors (Figure 4)
Figure 4
Factors Triggering Schadenfreude
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The factors triggering schadenfreude were classified under three categories: “internal inadequacies,”
“organizational and environmental triggers,” and “negative emotions and discomfort” (Figure 4). According
to the findings derived from participants’ views, the category receiving the greatest emphasis was “internal
inadequacies” (f = 13). Within this category, individual psychological factors such as “self inadequacy” (f =
3), “lack of self-confidence” (f = 3), and “lack of self-awareness” (f = 3) were prominent. The second-ranked
category, “organizational and environmental triggers” (f = 11), included external factors such as “sense of
competition” (f = 6), “management approach” (f = 2), and “school climate” (f = 2), all of which were reported
to foster schadenfreude. The category “negative emotions and discomfort” (f = 3) referred to adverse emotional
processes such as “narcissism” and “jealousy”. These results indicate that schadenfreude is a multi-layered
emotion shaped by both individual psychological dynamics and the organizational context. Examples of
participant statements related to this theme are presented below.
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“Individuals whose sense of self is not well developed may experience it more. I believe it is more common among
those who have not completed their individual intellectual, academic, and social development. (K1)”

“In my opinion, emotions such as competitiveness and selfishness can trigger schadenfreude. Especially in
institutions where there is no collaborative management approach, and where school administration discriminates
among teachers, competition becomes harsher, and teachers may more easily identify each other’s mistakes and
use them to their advantage. Teachers who embrace the social role and mission of the teaching profession and
who have high self-confidence may, of course, try to support their colleagues under all circumstances. However,
this may not be possible in every school or institution. If the organizational climate provides an environment that
supports teachers’ positive personality traits, teachers will also display more positive behaviors. (K5)”

“A lack of self-confidence and a sense of competition may trigger it. (K7)”
Theme 5: Managerial Attitudes' Effect (Figure 5)
Figure 5
The Effect of Managerial Attitudes on Schadenfreude
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The role of managerial attitudes in the emergence of schadenfreude was examined under three categories:
“injustice and lack of merit,” “negative impact of reward—punishment mechanisms,” and “role of managerial
attitudes and behaviors” (Figure 5). Among the participants’ statements, the most frequently emphasized
category was “injustice and lack of merit” (f = 6). Within this theme, managerial shortcomings such as
“favoritism toward a specific group” (f = 4), “lack of meritocracy” (f= 1), and “assignments without criteria”
(f=1) were highlighted. The second category, “negative impact of reward—punishment mechanisms” (f = 6),
included practices such as “unfair distribution of rewards” (f = 4) and “imposing unjust punishment” (f = 2),
which were reported to trigger schadenfreude. The category of “role of managerial attitudes and behaviors”
was shaped by behaviors such as “seeking narcissistic gratification” (f = 3), “lack of empathy” (f = 1), and
“closedness to criticism” (f = 1). In addition, managerial attitudes such as “inadequacy of the encouraging
role” (f= 1) and “lack of transparency in management” (f= 1) were also found to contribute to conditions that
foster schadenfreude. These findings indicate that managerial attitudes and practices play a decisive role in
shaping the organizational climate and that perceptions of injustice emerge as a key factor fueling
schadenfreude. Examples of participants’ views related to this theme are presented below.

“I believe that not only school administration but even policies initiated at the Ministry level affect this emotion.
Since it has been mentioned, I have never found the Ministry of National Education’s reward regulation
appropriate. I think there are other ways to support hardworking teachers. While we strive to create classroom
environments that are fair, respectful, understanding, collaborative, and empathetic—where feelings such as envy
and self-centeredness are minimized—teachers should be supported, starting from the highest level of the Ministry
down to school administrators, to work in environments where they can realize themselves rather than compete.
In this way, teachers enjoy their work, move away from schadenfreude, and find satisfaction in their own
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achievements, they internalize what they do and, when they make mistakes, instead of feeling embarrassed, they
learn from them and develop themselves both personally and professionally. (K1)”

“Differences in administrative practices depending on the individual may trigger this emotion. Administrators
should always act objectively. (K7)”

“Of course it has an effect. Where there is injustice, and where unfair reward and punishment practices exist, the
emergence of such emotions is quite normal. (K8)”

Theme 6: Impact on Teachers (Figure 6)
Figure 6
Impact of Schadenfreude on Teachers
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The effects of schadenfreude on teachers were grouped under three categories: “damage to organizational
commitment and collaboration,” “psychological consequences” (Figure 6). According to participants’ views,
the most prominent impact was observed in the category of “damage to organizational commitment and
collaboration” (f = 12). Within this category, negative outcomes such as “disruption of unity in school” (f =
5), “disappearance of mutual aid” (f = 2), and “decrease in knowledge sharing” (f = 1) were highlighted. The
second category, “psychological consequences” (f=5), included individual reactions such as “deterioration of
psychological well-being,” “effective use of defense mechanisms,” and “approaching every individual with
caution.” In addition, it was noted that schadenfreude leads to consequences that directly affect professional
performance, such as “inability to focus on work.” These findings indicate that schadenfreude is not only an
individual phenomenon but also one that threatens organizational integrity and the quality of education.
Examples of participants’ statements related to these categories and codes are presented below.

“Cooperation and solidarity are negatively affected; as a result, neither side can make progress and both are
adversely impacted. (K2)”

“I think they develop defense mechanisms and become overly intrusive. In addition, hypocrisy becomes very
common. At school, everyone seems to be looking for each other’s weaknesses. This inevitably reflects on students
as well. Ultimately, students perceive the climate of the school. (K5)”

“Of course it has negative effects. Because teaching is a profession based on solidarity and cooperation. A teacher
who takes pleasure in a colleague’s failure should have their professional ethical values questioned. Teachers,
who should always engage in exchange of ideas and collaboration for their students, must establish positive
relationships with their colleagues. Teachers who cannot accept each other’s success cannot provide the necessary
cooperation for their students. (K7)”

Theme 7: Impact on School Climate/Commitment (Figure 7)
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Figure 7
The Impact of Schadenfreude on School Climate and Organizational Commitment
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The impact of schadenfreude on school climate and organizational commitment were classified under two
categories: “‘psychological insecurity and pressure on performance” and “social and organizational
disintegration,” (Figure 7). According to participants’ views, the category receiving the greatest emphasis was
“psychological insecurity and pressure on performance” (f=11). Within this category, negative psychological
and performance-related outcomes such as “being constantly on alert,” “shaking of self-confidence,” and
“decreasing productivity” were highlighted. The second category, “social and organizational disintegration” (f
=9), included structural deteriorations such as “loss of sense of belonging” (f =4), and “erosion of corporate”
(f = 2). In addition, schadenfreude was found to have interpersonal effects that diminish sensitivity, such as
“eliminating empathetic thinking” and “loss of school belongingness.” These findings indicate that
schadenfreude creates a serious dysfunction by leading to erosion of trust within the school climate, weakening
organizational commitment, and damaging communication networks. Examples of participants’ statements
related to this theme are presented below

“No one is perfect, everyone makes mistakes and tries to compensate for them. However, in a school climate where
this emotion exists, everyone—including administrators—may hesitate to make mistakes and may work anxiously
in order to avoid them. If a teacher feels this themselves, they may assume that others feel the same about them
and experience psychological pressure. In such a situation, the climate of trust is minimized. (K5)”

“It breaks trust. Unrest increases in the environment, and everyone withdraws. Over time, commitment to the
school also weakens. (K6)”

“There is no peace left in the school; closeness among teachers gradually decreases, groupings emerge, and
teachers become isolated. (K8) *

Theme 8: Impact on Positive Emotions/Altruism (Figures 8). The findings under this theme indicate that this
emotion weakens the bonds of trust among teachers, reduces levels of empathy, and leads to emotional
alienation within the work environment.

Figure 8

The Impact of Schadenfreude on Positive Emotions
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The effect of schadenfreude on positive emotions and social interactions was examined under three categories:
“emotional isolation,” “isolation,” and “feeding the ego” (Figure 8). According to participants’ views, the most
prominent effect was observed in the category of “emotional isolation” (f = 12). Within this theme, inward-
oriented behaviors such as “avoiding helping” (f = 2), “inhibiting empathic thinking (f = 7), and “establishing
formal relationships” (f = 3) were highlighted. The second category, “feeding the ego” (f = 7), indicates that
schadenfreude weakens individuals’ capacity to understand and share the emotions of others. The third
category, “isolation,” was reflected through behaviors such as “avoidance of socialization” (f = 2). These
findings reveal that schadenfreude leads to the replacement of positive emotions with self-centered and
isolating attitudes, thereby playing a significant role in the deterioration of healthy social bonds. Examples of
participants’ statements related to these themes are presented below.

“In my opinion, a person with a high level of empathy can understand the negative situations experienced by
others and respond with understanding by recognizing their feelings. An individual who possesses schadenfireude
does not have a sufficiently developed capacity for empathy. A teacher who sees colleagues not as competitors but
as teammates will, through empathy, always want their teammates to succeed. To ensure their success, they can
provide all kinds of support without hesitation. (K1)”

“I can say that it reduces empathy. Instead of feeling sadness when seeing someone in a difficult situation, a sense
of relief may arise, which delays or prevents helping behavior. (K3)”

“It is in conflict with empathy and helping behaviors. (K8)”
Theme 9: The Relationship of Schadenfreude with Altruism and Avoidance (Figures 9).
Figure 9
The Relationship of Schadenfreude with Altruism and Avoidance

@ Formalizing Relationships (1) @ Perceiving as Inadequate(3)
@] Preventing Sharing (1) Paving the Way for Narcissistic Emotions (3) &]
] A Blaming (4)
Unwillingness to Work Without Reciprocity (2)
Devaluation (1) @
@ Social Isolation of Others (4) @ Being Problem-Oriented (1)
Selfishness (2)\ \ /Othering (1)
@ @ Avoidant Behavior (7)

] /Destroying the Sense of Trust (2)

Cogpnitive Distortion and Departure from Rationality (14)

a”

The Relationship of "Schadenfreude” with Altruism and
Avoidance (26)

Setting Traps (1) Interest-Based Relationship (5)

The relationship between schadenfreude and helping behaviors and social avoidance was examined under three
categories: “cognitive distortion and deviation from rationality,” “interest-based relationships,” “avoidant
behavior,” and “cognitive distortion and departure from rationality” (Figure 9). According to participants’
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views, the most emphasized theme was “cognitive distortion and deviation from rationality” (f = 14). Within
this category, cognitive and emotional disruptions such as “avoidant behavior” (f = 7), “perceiving as
inadequate” (f = 3), and “destroying the sense of trust” (f = 2) were prominent. The second category, “interest-
based relationships” (f = 5), included strategic behaviors such as “unwillingness to work without reciprocity”
(f=2), “selfishness” (f = 2), and “setting traps” (f=1). The “avoidant behavior” category (f = 4) encompassed
mechanisms of social exclusion such as “othering,” “devaluation,” and “preventing sharing.” In addition, it
was noted that schadenfreude weakens the culture of solidarity among colleagues by “paving the way for
narcissistic emotions” (f = 3) and “formalizing relationships” (f = 1). These findings demonstrate that
schadenfreude is an emotion that inhibits helping behaviors, undermines trust, and increases social distance.
Examples of participant statements related to these categories and codes are presented below.

“The tendency to derive covert pleasure from others’ misfortunes and the tendency to refrain from helping or to

provide only superficial assistance are directly proportional to each other. For example, a teacher receiving a
warning for being late to duty despite having a valid reason, and another teacher, instead of reacting to what may
be perceived as an excessive warning, responding with a subtle smile. (K1)~

“If there is envy within a person, they may avoid helping. However, if there is sincerity and trust, this emotion
does not become prominent, and helping behavior becomes more dominant. (K3)”

“For example, a teacher who has conflicts with school administration may be left alone by other teachers, or
individuals who go through a serious illness may be treated by their colleagues as if such a situation could never
happen to them. (K6)”

Results and Discussion

This study examined teachers' interpretations of schadenfreude, its triggers, and effects on school climate and
relationships. The themes derived from the focus group data indicate that schadenfreude operates as a
multidimensional, predominantly negative, and context-dependent emotion in interactions among teachers.
Teachers showed mostly empathetic responses to colleagues' setbacks, though competition elicited negative
reactions like relief—mirroring coexistence of solidarity and rivalry (Hareli & Weiner, 2002). It was also
found that teachers’ perceptions of schadenfreude are shaped multidimensionally along the axes of causes,
behavioral manifestations, and psychological gains, although the general tendency is predominantly negative.
In particular, triggering factors such as competition, a culture of comparison, and lack of trust increase the
intensity of this emotion (Feather & Sherman, 2002; Smith et al., 1996). In this context, an important
conclusion of the study is that competition, comparison, and lack of trust are the primary variables triggering
the emergence of schadenfreude.

It was determined that, in addition to demographic variables, individual personality traits as well as relational
and psychological dynamics play a decisive role in the sources of schadenfreude, indicating that it is a complex
phenomenon arising from the interaction of individual and social components (Leach et al., 2003). Participants
described reactions such as “covert satisfaction,” “ego reinforcement,” and “isolation” in situations where
others’ superiority is perceived as threatening. This finding clearly demonstrates that schadenfreude is closely
associated with self-threat and social comparison processes. This pattern is consistent with findings indicating
a strong relationship between malicious envy and schadenfreude (Van de Ven et al., 2015) and reflects results
from the Stereotype Content Model showing that schadenfreude increases in response to the misfortunes of
groups perceived as high in status and low in warmth (Cikara & Fiske, 2013). In addition, in-school groupings
and “us—them” distinctions may also reinforce this emotion at a collective level, as predicted by Social Identity
Theory (Leach et al., 2003; Tajfel & Turner, 2001).

It is understood that internal inadequacies, lack of self-confidence, and a competitive organizational climate
are significant factors in triggering schadenfreude; this emotion is sustained through the interaction between
individual psychological factors and the organizational context. Managerial attitudes, particularly deficiencies
in justice, meritocracy, and communication, appear to create a basis for the emergence of schadenfreude and
have a decisive impact on the organizational climate (Greenberg, 1990). In this regard, another important
finding of the study is that the lack of managerial justice and meritocracy constitutes a critical organizational
factor that fosters schadenfreude. This highlights the crucial role of managerial attitudes and practices in
shaping trust, solidarity, and perceptions of justice among teachers.

The interviews revealed that internal inadequacies such as “lack of self-confidence/self-efficacy,” “self-related
inadequacy,” and “self-threat” function as key triggers. This finding indicates that schadenfreude is directly
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related at the individual level to self-esteem and perceptions of self-threat. It is consistent with evidence
demonstrating the relationship between low self-esteem, high self-threat perception, and schadenfreude (Erzi,
2019), and aligns with interpretations suggesting that schadenfreude may serve as a mechanism for preserving
or restoring self-worth (Ben-Ze’ev, 2020; Portmann, 2000; Smith et al., 2009). Moreover, some participants
framed the emotion through metaphors such as “personality/character” or “disease,” linking it to an ethical
judgment. This dual interpretation corresponds to the literature, where schadenfreude is viewed both as an
incongruous or potentially harmful emotion (Heider, 1958; Leach et al., 2003) and as part of the human
capacity to experience contradictory emotions (Watt Smith, 2018).

Impacts: eroded trust/commitment (f=12), psychological strain (f=11), reduced empathy/helping. This
emotion leads to erosion of trust within the school climate, social disintegration, and a decline in organizational
commitment, thereby weakening internal communication networks (Tjosvold, 1998). Furthermore,
schadenfreude undermines positive emotions and empathetic thinking; by increasing emotional isolation, it
contributes to the superficialization of social relationships.

The findings indicate that schadenfreude weakens professional trust, thereby eroding collaboration, knowledge
sharing, and solidarity. In this context, the results of the study clearly demonstrate that schadenfreude has a
destructive effect on trust and cooperation within the school climate. This finding is consistent with studies
emphasizing that trust is a critical lever for success in schools (Tschannen-Moran, 2014) and with evidence
suggesting that the feeling of “covert satisfaction” can undermine prosocial helping intentions (Hareli &
Weiner, 2002; Smith et al., 2009). Participants reported loss of belonging, communication breakdown,
vigilance, productivity decline, and formal relationships, linking injustice to negative affect and
burnout/depersonalization (Maslach & Leiter, 2008). Furthermore, the findings show that schadenfreude
weakens empathy and helping behaviors while increasing avoidance and social isolation. This is consistent
with evidence indicating that helping intentions decrease in situations where failure is attributed to personal
shortcomings (Hareli & Weiner, 2002; Smith et al., 2009).

Teachers’ narratives indicated that practices such as non-merit-based appointments, unfair reward and
punishment systems, non-transparent decision-making, and a lack of respect in communication contribute to
the emergence of schadenfreude. This pattern is consistent with the extensive literature on subtypes of
organizational justice (distributive, procedural, and interactional) (Cohen-Charash & Spector, 2001) and
supports experimental findings explaining the increase in schadenfreude associated with perceptions of
deservingness (Feather & Sherman, 2002; Van Dijk et al., 2005). Accordingly, the results of the study
demonstrate that perceptions of organizational justice play a decisive role in the emergence of schadenfreude.
As perceptions of management-related injustice intensify, the individual origins of this emotion (e.g., lack of
self-confidence, self-threat) become socially legitimized and can be rationalized through the belief that “justice
has been served” (Ben-Ze’ev, 2020; Portmann, 2000).

All these findings reveal that schadenfreude is not merely an individual-level emotion but rather a significant
psychosocial phenomenon that affects school climate, relationships among teachers, organizational
commitment, and professional collaboration in a multidimensional manner. Overall, the main conclusion of
this study is that schadenfreude is a multidimensional construct that emerges at the intersection of individual,
relational, and organizational factors. Therefore, establishing trust-based, fair, and collaboration-oriented
organizational structures that promote empathetic communication in schools, and aligning managerial attitudes
with the principles of meritocracy, justice, and transparency, are of critical importance in reducing this negative
emotion and fostering a healthy school climate.

Based on the findings obtained, the following recommendations have been developed:

e Apply distributive, procedural, and interactional justice principles to rewards, promotions, and
evaluations. Share transparent decision rationales and enact merit-based regulations in the Teaching
Profession Law.

e Training programs for school administrators should focus on merit-based management, transparent
communication, and mediation skills in staff conflicts. Based on the finding that perceptions of
favoritism and discrimination legitimize schadenfreude, objective and multiple evaluation criteria
should be mandated in critical processes (e.g., allocation of additional teaching hours, nomination for
rewards).

1578



T.Aytag et al. Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

o Instead of a “comparison” culture that fosters individual competition within schools, a structure based
on collective success should be established. Collaborative projects involving teachers from different
subject areas and levels of seniority should be encouraged, and reward systems should integrate not
only individual performance but also metrics related to “collective output” and “solidarity.”

e To prevent alienation among colleagues, peer mentoring and coaching programs should be
implemented. These structures should strengthen shared perceptions of risk and success,
institutionalize collaboration as a norm, and thereby reduce the tendency to derive pleasure from
colleagues’ failures.

e To improve teachers’ emotional responses to colleagues’ negative experiences and to manage
perceptions of “self-threat,” workshops that enhance empathy and organizational identification—
incorporating case-based discussions and role-playing activities—should be organized.
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