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ABSTRACT

Distance education in social work offers numerous benefits and diverse
experiences, particularly regarding the profession’s development and inclusivity.
Despite these advantages, significant challenges are also associated with this
mode of education. While existing research has predominantly examined
distance education experiences during the acute phase of the COVID-19
pandemic from students’ perspectives, this study provides a post-Crisis, decision-
maker-centered analysis spanning both mandatory and voluntary remote
education periods (2021-2024). The study explores the strengths and weaknesses
of distance social work education and raises awareness of the opportunities and
threats (SWOT) related to this educational model. Conducted through qualitative
research procedures, the study involved in-depth interviews with 12 academics
serving as department chairs or vice-chairs in social work departments, who
were involved in decision-making and organizing processes during mandatory
remote education periods. The data analysis revealed that the main strengths of
distance social work education include accessibility, advanced teaching
techniques, and flexibility. In contrast, its weaknesses include the digital divide,
technical and copyright issues, and challenges in interpersonal skills
development. The opportunities of this educational model encompass global
solidarity and justice, access to practice examples, and the promotion of a hybrid
model. At the same time, threats include the high cost of technology, concerns
about educational quality, and security and ethical issues. Crucial
recommendations are provided to improve distance social work education
practices, such as reducing the digital divide, enhancing technological access,
developing interaction and relationship skills, establishing a clear framework for
record security and confidentiality, and devising strategies to impart practical
skills in an online environment.

Keywords: Distance Education, Social Work Education, SWOT Analysis

0z

Sosyal hizmet alaninda uzaktan egitim, ozellikle meslegin gelisimi ve
kapsayiciligi agisindan ¢ok sayida fayda ve farkli deneyimler sunmaktadir. Bu
avantajlara ragmen, bu egitim sekliyle ilgili onemli zovluklar da bulunmaktadir.
Mevcut arastirmalar uzaktan egitim deneyimlerini agirlikli olarak COVID-19
pandemisinin akut doneminde ve ogrenci perspektifinden incelemis olmasina
karsin, bu ¢alisma hem zorunlu hem de goniillii uzaktan egitim donemlerini
kapsayan (2021-2024), kriz sonrast siirece odaklanan ve karar alici
konumundaki akademisyenlerin deneyimlerini merkeze alan bir analiz
sunmaktadwr. Bu ¢alisma, uzaktan sosyal hizmet egitiminin giiclii ve zayif
yonlerini arastirmakta ve bu egitim modeliyle ilgili firsatlar ve tehditler (SWOT)
hakkinda farkindalik yaratmaktadir. Nitel arastirma prosediirleriyle yiiriitiilen
bu calismada, sosyal hizmet béliimlerinde boliim baskani veya baskan yardimcist
olarak gorev yapan 12 akademisyenle derinlemesine gériismeler yapilmistir. Bu
akademisyenler, zorunlu uzaktan egitim donemlerinde karar alma ve
organizasyon stireglerinde yer almiglardir. Veri analizi, uzaktan sosyal hizmet
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egitiminin temel giiclii yonlerinin erisilebilirlik, gelismis dgretim teknikleri ve
esneklik oldugunu ortaya koymustur. Buna karsilik, zayif yonleri arasinda dijital
ucurum, teknik ve telif hakki sorunlart ve kisiler arasi becerilerin
gelistirilmesindeki zorluklar yer almaktadir. Bu egitim modelinin firsatlari
arasinda kiiresel dayanigma ve adalet, uygulama érneklerine erigim ve hibrit bir
modelin tesvik edilmesi yer almaktadwr. Aymi zamanda, tehditler arasinda
teknolojinin yiiksek maliyeti, egitim kalitesiyle ilgili endiseler, giivenlik ve etik
konulari yer almaktadwr. Uzaktan sosyal hizmet egitimi uygulamalarini
iyilestirmek icin dijital u¢urumun azaltilmasi, teknolojik erisimin artirilmast,
etkilesim ve iliski becerilerinin gelistirilmesi, kayit giivenligi ve gizliligi i¢in net
bir ¢ergeve olusturulmasi ve ¢evrimici ortamda pratik becerilerin kazandirilmasi
icin stratejiler gelistirilmesi gibi dnemli tavsiyelerde bulunulmustur.

Anahtar Kelimeler: Uzaktan Egitim, Sosyal Hizmet Egitimi, SWOT Analizi

1024



Kirlioglu, Akar¢ay Ulutas ve Ustabasi Giindiiz

INTRODUCTION

The distance education process has been ongoing for many years around the world. Over the years,
studies on the structure of distance education have focused on the skills expected from students
and instructors (Dinh & Nguyen, 2020). These skills include using digital tools and applications;
accessing technical infrastructure such as hardware and software; individualized study and planning,
organizing human relations independently of time and space, autonomy, and inter-institutional

(public, private, and non-governmental organizations) cooperation.

Distance education is considered as a method of open education (Saumya & Singh, 2020) and when
the data of a study comparing the distance education models of 12 countries including Turkiye,
Germany, the United Kingdom and India (Qayyum & Zawacki-Richter, 2019) are examined, it is
noteworthy that the number of students enrolled in distance education in Germany is approximately
154,000, while in Turkiye this number is almost ten times higher.

Social work education is based on a competency-based curriculum design that focuses on the
student’s critical thinking, emotional responses, and decision-making abilities related to practice
areas, including knowledge, values, skills, and cognitive and emotional processes (Council on Social
Work Education 2022a). The International Federation of Social Workers (IFSW) (2020) structures
the standards of social work education around creating an education system that upholds the values
and principles of the profession, such as respect, equality, and inclusivity. In social work education,
where professional practice is crucial, distance education curricula must be based on structured
guidelines for the ethical use of technology. In the United States, while 57% of doctoral programs in
social work and 24% of master’s programs offer an online option for most courses, it is seen that
only about 10% of undergraduate programs offer such an option, and about 16% apply a hybrid
model (Council on Social Work Education, 2022b). It is understood that practice courses are not
offered online to any degree, and as the level of education increases, online courses in social work

education are viewed as more acceptable.

Constructivist theory is an invaluable tool for clarifying the assumptions of distance education and
creating effective instructional designs (Garrison, 1993). This theory highlights the importance of
critical thinking and encourages students to develop skills that will help them succeed in a complex
and uncertain world through active and collaborative learning (Mattar, 2018). It also explains how
social work students embrace the values and ethical principles of the field while developing crucial
intervention skills through real-life experiences in field practice (Lischer et al., 2021). According to
Chung (1991), a constructivist learning environment is one where knowledge, authority, and
responsibility are shared between teachers and students, with the teacher serving as a guide and
organizing students into diverse small groups. Additionally, distance education empowers social
work professionals to stay updated with technologies that facilitate virtual communication and

practice (Dash, 2019), while allowing students to easily access online materials and videos, thus

1025



Toplum ve Sosyal Hizmet Cilt 37, Say1 3, Temmuz 2026; s.1023-1048

facilitating information processing through technology (Agqda et al., 2011). The shift toward distance
education presents major challenges, including student isolation, cultural differences, limited self-
expression, and marginalization (Fox, 2017). To overcome these obstacles, it is critical to establish
constructivist tools and learning environments that empower students to create their understanding
and engage with course material (Tam, 2000). Research has shown that traditional education’s
interactive and collaborative aspects align with distance education. Additionally, constructivist
learning theory promotes cognitive skill development and emphasizes the educator’s role as a
facilitator. The widespread adoption of distance education in the field has drawn attention to its
impact on the essence and quality of social work education. Distance education in social work opens
a world of benefits and diverse experiences, shaping the development and inclusivity of the

profession.

A review of the existing literature reveals that distance education offers both specific contributions
and notable limitations for social work education. On the contribution side, studies have reported
that online platforms can enhance accessibility for students in geographically underserved areas,
support the integration of diverse multimedia resources into teaching, and facilitate exposure to
international perspectives and cross-cultural learning experiences (Freddolino & Knaggs, 2005;
Saumya & Singh, 2020). Furthermore, technology-mediated education has been associated with the
development of digital literacy skills that are increasingly relevant to contemporary social work
practice, including virtual case management, telehealth interventions, and simulation-based
competency training (Huttar & BrintzenhofeSzoc, 2020; Baker & Jenney, 2022). Recent studies have
demonstrated that virtual simulations can effectively enhance students’ clinical abilities, such as
assessment, intervention, and digital communication skills, under structured mentorship (Heinsch et
al., 2023), while broader frameworks increasingly call for the systematic integration of digital
competencies into social work curricula rather than treating them as optional additions (Fjeldheim et
al., 2024; Taylor-Beswick, 2022). On the limitations side, however, the literature consistently
identifies significant concerns about the adequacy of distance education in meeting the profession’s
distinctive pedagogical requirements. Field practice, widely regarded as the cornerstone of social
work education, remains particularly challenging to deliver in online formats, as it relies on direct
client contact, supervised relationship-building, and real-time emotional processing (Alston et al.,
2017; Jun et al., 2021). Although emerging educational models have attempted to recreate field-like
experiences through video conferencing, remote supervision, and simulation-based alternatives
(Heinsch et al., 2023; Mclnroy, 2019), research consistently indicates that wholly online formats still
struggle to replicate the core experiential elements of in-person field practice, and that significant
digital knowledge gaps persist between social work education and frontline practice expectations
(Fjeldheim et al., 2024; Zhu & Andersen, 2021). Studies have also documented that distance
education environments constrain the development of core professional competencies such as

empathic communication, nonverbal observation skills, and the capacity to manage emotionally
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charged interactions (Janigova & Zdrahalova, 2022; Zhukova et al., 2024). The absence of full eye
contact, gestures, and body language in online formats slows emotional responses and increases
the risk of misinterpreting emotional states, while group-based activities essential for building
teamwork, negotiation, and interpersonal skills are significantly diminished in digital environments
(Georgiou, 2026; Pesha & Kamarova, 2020). Additionally, concerns have been raised regarding the
ethical dimensions of online social work education, including the security of recorded sessions, the
confidentiality of sensitive case discussions, and the difficulty of maintaining professional boundaries
in virtual settings (Reamer, 2013; Rodriguez-Martinez et al.,, 2024). Technology-mediated
environments introduce uncertainties about the reliability and confidentiality of online tools (Afrouz
& Lucas, 2023), while the blurring of personal and professional boundaries in digital spaces creates
risks of dual relationships that remain insufficiently addressed by existing guidelines (Duncan-Daston
et al., 2013; Barsky, 2019). Despite this growing body of evidence, few studies have systematically
assessed both the contributions and limitations of distance social work education within a unified
analytical framework that also accounts for the perspectives of academic decision-makers in specific

national contexts.

Although a growing body of literature has examined distance education experiences during the
COVID-19 pandemic, these studies predominantly captured immediate crisis-driven reactions under
mandatory remote education conditions (Dinh & Nguyen, 2020; Lischer et al., 2021; DraSler et al.,
2021). Moreover, the majority of pandemic-era research has focused on student perspectives,
leaving a significant gap in understanding the experiences and strategic evaluations of academic
decision-makers who organized and managed department-level distance education processes. The
present study addresses these gaps in several ways. First, the data collection period spanning from
2021 to 2024 captures not only the mandatory remote education phase but also the voluntary and
hybrid transition period that followed, providing a longitudinal window into how perceptions and
practices evolved beyond the initial crisis response. Second, by specifically targeting department
chairs and vice-chairs in social work departments, this study foregrounds the managerial and
organizational dimensions of distance education, perspectives that remain underrepresented in the
existing literature. Third, applying a SWOT analysis framework moves beyond the conventional
advantage-disadvantage dichotomy commonly used in pandemic studies, offering a four-
dimensional strategic assessment that identifies not only current strengths and weaknesses but also
future-oriented opportunities and threats. Finally, situating this research within the Turkish context,
where the number of distance education students is approximately ten times that of countries like
Germany (Qayyum & Zawacki-Richter, 2019) and where social work departments have rapidly
proliferated, adds contextual specificity that enriches the broader international discourse. This study
seeks to investigate the strengths and weaknesses of distance social work education, shedding light
on the opportunities and threats (SWOT) encountered in this model. Through this approach, we aim

to illuminate the genuine effects of this experience and promote its progress.
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METHOD
Study Design and Procedure

In the study designed by the qualitative research procedure, a descriptive phenomenological
approach was used to uncover the discovered meanings created by the experienced realities in the
participants (Creswell, 2020). Phenomenology, based on Husserl’s works explaining the synthesis
created by experiences and the process of meaning-making, points to the meanings and emotional
transitions found in people through the cognitive processing of symbols offered by real life (Husserl,
1999). This approach is consistent with the aim of this study, which is to deeply understand the
experiences and observations of social work academics in managerial roles regarding distance
education practices in social work departments. The interviews aimed to answer the following

guestions, in line with the research objective:
What are the observations regarding social work education conducted through distance education?
How are the strengths and weaknesses of the distance education experience defined?

What shapes the threats and opportunities posed by distance education practices in social work

education?

Interviews were conducted between January 2021 and June 2024. The study used the snowball
sampling technique, one of the purposive sampling methods. Since phenomenological design was
used, interviews were conducted with heads of social work departments and deputy heads who
directly taught during the distance education process and experienced the organization of the
distance education process within the department. The data collection process in the study began
with academics involved in shaping social work education in Turkey. Subsequently, connected
experts helped us reach other academics willing to participate in the study. The data collection
process was relatively extended over time. The rationale behind this extended data collection period
was methodologically deliberate. Unlike studies conducted during the acute phase of the pandemic
that captured participants’ immediate and often crisis-driven responses, this study aimed to
document how academic decision-makers’ perceptions, evaluations, and institutional practices
evolved as distance education transitioned from a mandatory emergency measure to a voluntary or
hybrid pedagogical choice. This temporal breadth allowed the researchers to obtain reflective,
experience-based perspectives instead of merely reactive evaluations. Participants interviewed in
the later phases of data collection were able to compare the mandatory and post-mandatory periods,
articulate lessons learned over time and provide more nuanced evaluations of the long-term viability
of distance education in social work. This design choice constitutes a methodological distinction from
many pandemic-era studies, which were cross-sectional snapshots of a rapidly evolving situation.
The interviews were concluded when the participants’ statements reached saturation (repeating
responses) (Liehr et al., 2005). Before the interviews began, participants were informed about the
focus of the study and issues related to confidentiality and privacy, and they were asked to approve
1028
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the voluntary participation form. The personal information of the participants was kept confidential,
and their names were anonymized (P1, P2, etc.). All interviews were conducted by the research
team using an online communication program (e.g., Zoom, Microsoft Teams). Each interview lasted
an average of one hour, was recorded using online tools (Microsoft Teams, MAXQDA), and was

transcribed for qualitative data analysis stages.
Design of the Interview Guide

For the semi-structured form used during the in-depth interviews, a pool of questions was initially
created by examining studies obtained through the DergiPark, Google Scholar, and Web of Science
national and international databases based on the results of the searches conducted. In the second
step, using the bricolage technique as expressed by Neuman (2012), the process of bringing
together questions related to the subject was carried out to narrow down the question pool. In the
created question pool, statements that were alike, incomprehensible, potentially leading for the
participant, or that had expression issues were corrected, and questions suitable for the research
were selected to reach the final version of the interview guide. The interview guide was evaluated
by three social work academics with expertise in the field and a doctoral degree. Based on their
feedback, the interview guide was revised into its final form.

The interview guide consists of four sections, excluding the section in which sociodemographic
information is collected. The first section gathers information about participants’ profiles based on
their experiences with distance education. The second section gathers opinions on comparing
distance social work education with on-campus education. The third section collects information on
structural experiences related to assessment, evaluation, and the format of classes during the
distance education process. The final section gathers participants’ recommendations based on their
experiences. In total, the interview form comprises 23 questions. Each section includes introductory
questions (e.g., “Could you share some information about the initial stage of your experience with
distance education?”) and probing questions (e.g., “What tools and techniques did you use during

this process referred to as off-campus education?”).
Data Analysis

This study followed the six stages of Collaizzi’s descriptive phenomenological data analysis process.
Firstly, the transcripts were examined. The identified statements were formulated and compiled to
create coherence in terms of meaning. This process helped to the identification of categories and
themes. After integrating all emerging ideas and providing a comprehensive description based on
the themes, the fundamental structure of the phenomenon was established by narrowing down this
detailed description. The final stage of Collaizzi’'s approach involves returning to the participants to
ensure the validity of the phenomenon’s detailed and narrowed structure. To ensure the study’s
credibility, the collected data were summarized and presented to the participants for their approval

to determine whether they reflected the participants’ thoughts. Researchers triangulated the data
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and reviewed it separately to enhance reliability and confirmability. To ensure transferability,
purposive sampling was used, and detailed inclusion criteria and the study group were provided.
Additionally, an independent expert reviewed the processes from the study’s design to data
collection, analysis, and results writing, providing feedback to the researchers.

Transcripts from 12 interviews were analyzed using MAXQDA 2022 (version 22.4.1), and 190 codes
were applied. After the initial coding, the codes and memos were reviewed and reduced to 86 codes
with similar meanings for further analysis. The concepts with the most coding were “The importance
of interaction in social work education,” “
The Consolidated Criteria for Reporting Qualitative Research (COREQ) checklist (Tong et al., 2007)

was used as a guide throughout the process of creating the qualitative research procedure, obtaining

skill acquisition,” and “the risk of devaluation of education”.

data, and reporting.
Participants

In the scope of the study, in-depth interviews were conducted with 12 social work academicians who
serve as department chairs or vice-chairs in social work departments. They were involved in
decision-making and organizing the processes during periods of mandatory remote education due
to social issues such as the pandemic or earthquakes. The inclusion criteria for participants were
holding the position of department chair or vice-chair in their department and having obtained at
least two of the following degrees in the field of social work: bachelor’s, master’s, doctoral degree,
or associate professorship. Five participants serve as department chairs, while the others serve as

vice chairs. Four hold at least two degrees in social work, while the rest hold more than two degrees.
FINDINGS

An important contextual note should accompany the findings presented below. Distance education
became a nationwide experience in Turkey not only during the COVID-19 pandemic but also during
subsequent crisis periods, such as the devastating earthquakes of 2023. While the broader distance
education experience has been extensively documented across various disciplines, the present
findings specifically capture the distance education experience as it pertains to social work
education—a discipline in which interpersonal skills, emotional awareness, field practice, ethical
sensitivity, and relationship-based intervention constitute core educational components. The
participants’ evaluations, therefore, reflect not a general assessment of distance education
technology or logistics, but rather a discipline-specific analysis of how distance education interacts
with the distinctive pedagogical demands and professional values of social work. This disciplinary

lens constitutes the study’s primary analytical distinction.
Strengths

The Fants emphasizcilitating Role of Distance Education Regarding Course Materials
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Participaed issues facilitating the process in distance education, such as recording, re-watching,
ubiquity, ease of access, and time management.

After video recording the online lectures... It provided us with material that we could use

to improve our course materials or our teaching techniques.... More visual materials, then

we had the opportunity to master some different techniques such as preparing more
graphics, presentations, etc. (P1)

First, this process created an opportunity for space and time, which can be considered
a strength. On the other hand, ease of access... It gives students the chance to watch it
afterward. (P2)

Supporting Role of Distance Education for Traditional Education

Participants adopt a perspective of integrating social work education with distance education and

see distance education tools as supportive tools in addition to strengthening traditional education.
...We could make the lessons more effective using multiple tools, but it would not replace
traditional education. It will support traditional education. (P1)

...Introductory courses from different disciplines such as an introduction to sociology, and
philosophy; these courses can be done with the distance education model. ... | think the
other courses that we see as necessary can be done face-to-face. (P3)

Weaknesses
Existence of the Digital Divide

Academics emphasize the disadvantages of distance education, such as the difficulty of access for
students living in rural areas, the inequality of opportunity to access education for students without
means and resources, and the lack of technological infrastructure.

Even in some villages connected to the city center, we are faced with a situation where

they cannot set up infrastructure in that village for months... because there are three or

five users. Now, when | consider that distance education cannot reach everyone, this is
a severe weakness. (P4)

We could have taught the children to interview the individual through Zoom; that is, we
could have made them watch these videos during that interview, the children could have
watched them, or we could have done sample interviews; we could not do that... (P5)

Copyright Issues

Regarding third parties, academics stated that they are careful about the images they share, their
resources, and the many things they will use in online courses. They are concerned that someone
else or an institution may claim copyright.

For example, | used to use a lot of visual cartoons, and then, | do not know, a piece from

a comic book or a metaphor while explaining a situation from a website. | have withdrawn
them all, and | do not use them... (P6)

Now, let us say | can put my book chapter on my website, but | signed a contract there
as an author; that is, | give the entire book chapter to the student, just like | put an article
there voluntarily... However, | cannot put it there now because | have a contract. After
all, it will not stay only with that student; it may not. (P7)

Measurement and Evaluation Problem
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Participants stated that they had an ethical dilemma about whether to use multiple-choice questions
in measurement and evaluation. However, they tried to increase the efficiency of the education and
training process that the students’ needs.

| did all the exams classically. | never took a test online. It is not easy to read it. On the

one hand, if | take a test, it will be over immediately. | went back and forth between that
ethical problem and that ethical dilemma. (P5)

Some instructors argue that cheating during exams and students prioritizing efficiency over creativity
undermines the quality and reliability of learning. This raises concerns about student performance
and ethics in distance education and its impact on both students’ and instructors’ pedagogical
approaches, productivity, and psychology.

...for example, they copy and paste the same thing from the lecture note to the dot and

comma and send it to me. | feel worthless, so why am | taking that exam? Why am |
wasting my time? (P6)

| am absolutely against online education because my productivity and the students’
productivity have decreased. It is not only the students; maybe we always think about
the students in our studies, but the psychology of the instructors is also critical. That
efficiency is critical. (P8)

The Difficulty of Monitoring Students’ Skill Acquisition in Social Work Education

Participants emphasized that social work education has a feature that develops and enriches the

individual’s personality. The view that distance education cannot achieve these unique qualities

reflects that social work education is a skill-oriented process that prioritizes emotional intelligence.
.. social work requires the development of specific personal characteristics such as
awareness, wholehearted dedication, and psychological resilience... Therefore, it is not

possible to experience these through distance education. We supervise the students
during the lessons. (P1)

For me, social work education is not just an undergraduate education; it is an education
process in which a person changes and develops. (P9)

It is stated that the issue of absenteeism in distance education is more flexible than in classroom
education. Students are more tolerant of absenteeism for reasons such as suitability for home and
health conditions. This situation makes it more challenging to assess students’ attendance and can
become a problem that can affect students’ professional skills.
Absentee students do not attend; they do not need to follow up. How do we do that? For
example, | would not trust someone who receives online education. (P5)

For example, yesterday, a friend said that a student did not attend any meetings; one of
the internship students attended 1-2 times in the beginning and did not attend anymore.
(P6)

The Importance of Interaction in Social Work Education

Participants stated that voice, word, and body language in communication could be better in distance
education and that this situation negatively affects student interaction and course efficiency.
Emphasizing the necessity of face-to-face education, academics emphasize the value of interaction

and contact.
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We cannot use body language online. Interaction is incomplete, and the efficiency
decreases because we cannot actively use this pedagogical side of the course,
communication with the student, and body language. (P10)

Our field is something that touches people, | mean sometimes physical contact. (P4)
The instant feedback offered by face-to-face education, the opportunity to make students feel their
physical and emotional presence, and the ability of academics to enrich the course content by
establishing a special bond with students stand out as deficiencies in distance education.

We were highly fed up with the feedback from the students; we renewed ourselves,

changed our style of expression, and made things that needed to be understood more
understandable. We have yet to have the opportunity to receive feedback. (P1)

Our education is something that should be done interactively together because it is
something that we also learn from the students. The student tells me many things, and |
learn most from them. (P5)

Threats
Technology Cost

The impact of considering a technology-based distance education model without solving the problem
of income inequality in developing countries like Turkey is emphasized.

Access to technology and technological infrastructure is needed in society. It has a cost,

and unfortunately, this cost is increasing, so cost growth is a threat... (P11)
An academic stated that access to technology is insufficient in society and that the cost of this
situation is increasing. The academics saw the high cost of even having a computer or internet
connection as a threat, especially in countries where poverty is increasing and income inequality is

deepening.
The Risk of Devaluation of Social Work Education

Existing problems in social work education and uncertainties regarding their solutions make it
challenging to implement distance education practices effectively. Pointing out that the problems
experienced in current practices negatively affect student experience and quality in social work
fields, it is emphasized that transitioning to distance education may be risky without solving these
problems.

Our studies on distance education and open education faculties are very different from

ours in the distance education operation abroad... We currently need help with the
practices. (P11)

The participant emphasizes the idea that the easily accessible feature of the distance education
model may devalue social work education and cause it to lose its seriousness. This view points to
the concern that the value of education may decrease with easy accessibility.

| believe that easily accessible things like distance education create a feeling of
worthlessness. (P9)
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In an age when information is so easily accessible, the view is that only accessing information poses
a threat. In other words, an education model that focuses on the result rather than the process will
eviscerate social work education.

What is the impact of the ecosystem approach | give in class with the client? | do not do

it by explaining it, a student comes to my room, and that student is worried about

something... he/she comes and tells me about it. | say something to him/her there, and
how | say something is passed on to him/her. (P11)

Participants state that the implementation dimension requires more time and development. They
think this model still needs to solve the field of practice fully.

This application area of social work education cannot be solved by distance education,

and if it is done remotely, it must be practiced... (P10)

Risk of Reuse of Records

Clarify ethical issues like how records in distance education are stored, when they are destroyed,
and how they are shared. For example, the question of what will happen to the records kept in the
distance education process regarding third parties can make academics uneasy.
...for example, where will these records go? It can be shared in any way. How will it be
stored, and why? None of these are under my control. (P11)
The fact that the recordings can be watched again and are open to being cut into pieces and shared
may interrupt what the participants have to say and tell.
On the one hand, there is something you believe in, and you want to say it, but on the
other hand, there are some possibilities that your good intentions may be misused. (P12)

... Nowadays, the slightest criticism and comment can be immediately stigmatized. In
such an environment, you cannot say everything in a virtual environment. (P9)

Risk of Tracking Records by Different Persons

In distance education, students attending classes at home with family members or other people can
blur the boundaries between the student and the instructor. Being watched by family members while
attending classes in the home environment may make it difficult for students to feel comfortable and
cause them to avoid discussing course-specific issues. This situation brings ethical issues to the
forefront and points to the need for instructors to develop skills to cope with these situations.

| ask the students about their participation; for example, one of them says, “I watch all

your lessons with my mom. Everyone at home knows you, teacher...(P4)
Opportunities

Adaptation to Global Development

It was emphasized that offering social work education on online platforms or remotely can strengthen
global solidarity and global justice by making universal values shareable and defensible. In the
interviews, they stated that it is essential that the social work education process is carried out with a

hybrid model and that online education and practice-based courses are essential.
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Social work education will be more global, and the field of practice in developing or
underdeveloped countries will be able to develop itself or become an action from global
developments quickly. (P12)

It can be hybrid, so how are we going to do it? We need to determine the standards, e-
resources, thinking about how we can do the application with technology, conducting
experimental studies, in other words, can provide opportunities in this sense. (P5)

Easy Access to Successful Application Examples

By designing the courses according to the distance education model, lecturers or social workers
working in different cities, universities, and institutions are included in the training program of
universities outside the city, university, or institution where you are located.

It was impossible for my students to do internships in these fields or see those

organizations in the region we are in. However, now we have tried to turn this negative
situation into a positive one by inviting field experts to the classroom environment. (P4)

A group of our students are learning Arabic, for example, through different online
certificates or training programs. They take this as an opportunity to work, especially with
migrants in the future... (P3)

DISCUSSION

In this study, which addresses the views of social work academics on social work education offered
through distance education tools, the strengths and weaknesses of this model, as well as the threats
and opportunities foreseen for social work education, were explored. The model’s strengths are
listed as the role of distance education in facilitating access to course materials and supporting
traditional education. Academics shared in detail the advantages they gained from video recordings
of online courses. One of these advantages is the improvement of course materials and teaching
techniques. The quality of teaching improves when online education makes better use of visual aids,
graphics, and presentation techniques. In their study on traditional and distance social work and
pedagogy higher education in Brazil, Vaz Vaez Gomes and Maciel (2015) concluded that distance
education is a step towards democratization and contributes to the expansion of higher education

by enabling the institutionalization and expansion of education.

The digital divide, one of the model's weaknesses, points out that the lack of technological
infrastructure creates an inequality of opportunity and resources. Difficulty accessing tools such as
the Internet and computers is a barrier, especially for students living in rural areas (Dinh & Nguyen,
2020). Since the welfare level of all societies and their view of education is not on the same plane,
it is thought that distance education, considered an indicator of equal opportunity in participation in
education, may turn into an indicator of the digital divide. Second, lack of technical skills and
copyright issues. In addition, copyright issues may arise when using resources for educational
purposes such as multiple reproduction, digitization, and online publishing (Ncube, 2011). The third
refers to adequate access to the learning outcomes of the courses. Factors such as lack of in-class
interaction and communication, limitation of student-lecturer relationships, lack of student feedback,

loss of spontaneity in classroom interaction, and decreased discussion environments were
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weaknesses of distance education. In a study conducted with Viethamese social work students who
experienced distance education during the pandemic, students stated that they could not get the
same excitement and motivation when they switched from live discussion to online discussion (Dinh
& Nguyen, 2020). Since social work education is built on interaction, this is a matter of concern in
distance education (Janigova & Zdrahalova, 2022). Special qualities such as practical skills and
empathy may not be fully developed through distance education. Tracking absenteeism and
evaluating student participation may become difficult. McCarthy et al. (2022) mentioned that if faculty
members are sensitive about the feedback they give to students in distance social work education,
they can encourage meaningful development for the student. It is emphasized that providing
immediate feedback to students in online education positively affects their participation in the
learning process (Blondeel et al., 2022). In distance education, educators and students agree that
the inability to practice online, the limitation of social interactions, and knowledge assessment are
the biggest disadvantages of this educational model (Drasler et al., 2021). Academics emphasize
the importance of face-to-face interaction and using body language to increase students’ motivation,
especially those who are shy or hesitant to speak. While in traditional education, it is possible to
understand student reactions and evaluate the effects of the course, the lack of these dynamics in
distance education may negatively affect the teaching process. These views reflect the commitment
to the traditional education model, emphasizing the importance of an effective pedagogical
experience in social work education. Concerns about educational standards in the distance
education process, which virtual platforms can support, continue (Dash, 2019). In terms of field
practice, conducting relationship-based social work practices with the client and not meeting with
supervisors (Al Lily et al., 2020) are interpreted as contradicting the essence of the social work
profession even in processes that make distance education compulsory, such as the pandemic. In
the face of unethical situations encountered in the evaluation process in distance education, such
as cheating and having someone else take the exam, some researchers state that they are working
on a face recognition system to solve the problem and increase the efficiency and reliability of the
system (Ozdamli et al., 2022). The need for different strategies to increase honesty in online
assessment exams (Sevnarayan & Maphoto, 2024) and to raise awareness about information

security risks (Saeed, 2023) is emphasized.

The threats foreseen in the provision of social work education through distance education tools are
categorized as the high cost of access to technology, the weakening of the link between the content
and quality of education by easy access to information, and the uncertainty about the archiving and
re-sharing of records taken during distance education and the number of participants in the courses.
In addition to the positive aspects of the distance education process, it is also argued that it carries
the risk of disconnection and related learning delays and causes commercialization in higher
education and digital education inequality (Matczak et al., 2023). The difficulty of providing training

with important practical components, such as interview skills and field experience, which correspond

1036



Kirlioglu, Akar¢ay Ulutas ve Ustabasi Giindiiz

to an essential place in social work education in a digital environment, stands out (Lischer et al.,
2021). The security and management of the records kept during the distance education process
cause concern among academics. It is also emphasized that security and ethical issues such as the
uncertainty of the management of the records, who can access the records, unauthorized sharing of
the records, and how they will be archived should be clarified. Zeng and Luo (2022) highlight that
universities that switched to online education, especially during the pandemic, carry out this work
alone without creating a system. It is stated that those working in the field of social work experience
dilemmas with the idea of records being open to everyone while defending ethical values. Students
and lecturers worry about the potential misuse of their words online. Thus, it is emphasized that
distance education can increase the level of stress (DraSler et al., 2021). It seems more valuable to
evaluate the standards and framework of distance social work education, the specific areas and
dynamics of this form of education, and ensure complete suitability for accreditation, competence,
and professional employment (Kurzman, 2019). Therefore, higher education institutions and
academics should develop appropriate procedures to solve the ethical problems encountered in
distance education, ensure the security of records, and increase the efficiency of education.

The opportunities envisaged in distance social work education are ensuring global solidarity and
justice, providing easy access to practice examples, enriching social work resources, and making
them open access. There is no single model for the future of social work education, where applied
education is of central importance (Lischer et al., 2021), and the hybrid model is highlighted by the
necessity of field practice (Dash, 2019). Although professional practices are exemplified through
role-plays, guest professionals, or different interactions in skills-based education, the difficulty of
providing a level of reality and emotional transfer to the student in the online environment is still
thought-provoking (Alston et al., 2017). On the other hand, the results of studies (Dash, 2019; Dinh
& Nguyen, 2023; Secret et al., 2016) report that distance social work education is more facilitating
in learning different perspectives in interaction and relationships according to student experiences

should be examined.

It is important to acknowledge that several findings of this study—such as the digital divide,
challenges in skill acquisition, and the importance of face-to-face interaction—are consistent with
the results reported in studies conducted during the acute phase of the COVID-19 pandemic (Dinh
& Nguyen, 2020; Lischer et al., 2021; Drasler et al., 2021). However, this convergence should be
interpreted not as a limitation but as an empirical confirmation that these challenges are structural
and persistent rather than temporary crisis-related phenomena. The fact that academic decision-
makers continued to identify the same core issues years after the initial emergency transition
suggests that these problems have not been adequately addressed through institutional or policy-

level interventions.

Moreover, several dimensions of the present findings extend beyond what pandemic-era studies

have documented. First, the threat category in the SWOT analysis—patrticularly concerns about the
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reuse of records, third-party tracking, and the long-term ethical implications of archived educational
content—reflects a level of strategic and forward-looking concern that was largely absent from early
pandemic research, which understandably prioritized immediate adaptation challenges. Second, the
opportunities identified by participants, such as the potential for global solidarity, easy access to
successful practice examples from other institutions, and the deliberate adoption of hybrid models,
represent a post-crisis maturation of perspective. During the pandemic, these were expressed as
hopes; in the present data, they appear as emerging institutional realities being actively shaped by
departmental decision-makers. Third, the Turkish context introduces unique structural factors—
including the rapid expansion of social work departments, the scale of distance education enrollment,
and ongoing debates about accreditation and professional recognition—that are not captured by

studies conducted in other national contexts.

Therefore, while the overlap with existing literature validates the robustness of the present findings,
the study’s contributions lie in (a) demonstrating the persistence of these challenges beyond the
crisis period, (b) capturing the evolved and strategic perspectives of academic leaders, (c) applying
a comprehensive SWOT framework that reveals future-oriented threats and opportunities, and (d)

grounding these findings in the specific structural dynamics of Turkish social work education.
Limitations and Suggestions for Future Studies

This study explores distance social work education experiences, but it's important to address several
limitations. (1) While the study used snowball sampling to reach academics from different regions,
we must closely examine regional experiences. By including representation from various
geographical areas and different types of universities, such as public, private, or foundation
institutions, we can gain a richer understanding of these experiences. (2) While qualitative research
is valuable for exploring experiences, a mixed-methods approach could provide more concrete
insights into course learning outcomes and student-instructor interaction levels. (3) The study is
currently limited to academic experiences and would greatly benefit from including perspectives from
students, field social workers, and policymakers to offer a more holistic view. (4) It's important to
note that the study lacks a long-term monitoring aspect. Given the ever-evolving technological
landscape and the ongoing pandemic, evaluating long-term effects is crucial. (5) Ethical issues were
a primary focus for participants, and it's essential to ensure that these are fully reflected in the
interview format to align with the study’s purpose. Future studies should strongly emphasize the
ethical dimensions of distance education practices, particularly concerning student data security and

privacy.
CONCLUSION

This study provides a comprehensive review of distance social work education. The research
examined this educational model’s strengths, weaknesses, threats, and opportunities. Among the

model’s strengths, facilitating access to course materials and supporting traditional education stand
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out. In particular, the advantages of online courses with video recording allow for the development
of materials and teaching techniques. Moreover, eliminating space and time boundaries in distance
education facilitates access to students and allows them to watch the course materials later.
However, the weaknesses of the model should be addressed. Factors such as the digital divide and
lack of technical skills indicate that technological infrastructure deficiencies create inequality of

opportunity.

Furthermore, there is a need to emphasize the necessary training and knowledge of digital
technology to implement distance education effectively. To summarize, this study has brought
essential clarity about distance social work education. We have thoroughly examined its strengths,
weaknesses, threats, and opportunities, establishing a foundation for future studies in this field. By
capturing the perspectives of academic decision-makers across both mandatory and voluntary
distance education periods and by employing a SWOT framework that extends beyond the
conventional advantage-disadvantage analysis, this study offers a temporally and analytically
distinct contribution to a field predominantly shaped by cross-sectional, student-centered, pandemic-
era research. These findings may contribute to developing a more effective and inclusive approach
to distance education.

Practical Implications

The practical implications of this study include some crucial recommendations for improving distance
social work education practices. To reduce the effects of the digital divide, it is essential to assist
students in accessing technology and to support them in developing their technical skills. This can
be done by providing access to computers, internet connection, and other necessary tools.
Interaction and relationship skills, essential in social work, must also be developed online. It is
essential to increase student-faculty interaction and encourage student collaboration and
discussions. A clear framework for the security and confidentiality of records in distance education
should be established. Ethical standards should be set to protect student data and prevent
unauthorized sharing. Various strategies should be developed to develop practical skills in an online
environment, such as field experience. For example, virtual simulations or interactive learning tools

can be used.
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GENi$LETiLMi$ OZET

Sosyal hizmet egitimi, bilgi, beceri, deger ve etk ilkelerin butiincul bicimde kazandiriimasini
amagclayan, uygulama temelli yapisiyla diger bircok yiksekdgretim programindan ayrilan
disiplinlerden biridir. Meslegin temelinde yer alan muracaatgi ile iliski kurma, iletisim becerileri
gelistirme, etik karar verme, saha uygulamalarini deneyimleme ve mesleki refleksiyon sirecleri
blylk 6élclide yuz yuze etkilesim gerektirmektedir. Bununla birlikte, son yillarda bilgi ve iletisim
teknolojilerindeki hizli gelismeler, yiksekogretimde dijitallesmenin yayginlasmasi ve 0Ozellikle
COVID-19 pandemisiyle birlikte yasanan zorunlu uzaktan egitim stireci, sosyal hizmet egitiminde de
onemli donusumlerin yasanmasina neden olmustur. Pandemi surecinde dinyanin bir¢cok Ulkesinde
oldugu gibi Turkiye'de de sosyal hizmet lisans programlari kisa sure icerisinde ¢evrim ici egitime
gecmis; derslerin  yurutilmesi, Olcme-degerlendirme sirecgleri ve uygulama derslerinin
organizasyonu yeniden yapilandiriimistir. Daha sonraki donemde ise hibrit egitim modelleri ve istege
bagli uzaktan 6dretim uygulamalari yiksekogretim sisteminin 6nemli tartisma alanlarindan biri haline

gelmigtir.

Uluslararasi literatur incelendiginde, uzaktan sosyal hizmet egitiminin erigilebilirligi artirmasi, farkli
cografyalardaki 6grencilere egitim olanagi sunmasi, dijital okuryazarlik becerilerini gelistirmesi ve
ogretim materyallerinin gesitlendiriimesini kolaylagtirmasi gibi 6nemli avantajlara sahip oldugu
gorilmektedir. Buna karsin uygulama temelli becerilerin kazandiriimasi, empatik iletisimin
gelistiriimesi, s6zel olmayan iletisim unsurlarinin gézlemlenebilmesi, etik sinirlarin korunmasi ve
saha uygulamalarinin ytratllmesi gibi konularda énemli sinirliliklar bulundugu da ifade edilmektedir.
Bununla birlikte, mevcut ¢alismalarin biylik ¢ogunlugu pandeminin ilk déneminde gergeklestiriimis;
ogrencilerin deneyimlerine odaklanmis ve uzaktan egitimin avantajlarini ve dezavantajlarini
karsilastirmistir. Buna karsilik uzaktan egitim sirecini ydoneten, bolim dlzeyinde karar alan ve egitim
organizasyonunu planlayan akademik yoneticilerin deneyimlerini butlincul bigimde degderlendiren
arastirmalar oldukca sinirlidir. Ayrica pandemi sonrasinda uzaktan egitime iliskin alginin nasil
degistigi, zorunlu uzaktan egitimden iste§e bagh ve hibrit modellere gecis sulrecinin nasil
degerlendirildigi konusunda da onemli bir bilgi boslugu bulunmaktadir. Bu aragtirma sz konusu

boslugu doldurmay1 amaclamaktadir.

Aragtirmanin temel amaci, sosyal hizmet bolimlerinde yonetim sorumlulugu Ustlenen
akademisyenlerin deneyimlerinden hareketle uzaktan sosyal hizmet egitiminin gucli ve zayif
yonlerini, gelecege yonelik firsatlarini ve karsi kargiya oldugu tehditleri SWOT analizi gergevesinde
ortaya koymaktir. Boylece uzaktan sosyal hizmet egitiminin mevcut durumunun degerlendirilmesine
ek olarak, gelecekte geligtirilebilecek politika ve uygulamalara iliskin stratejik bir cerceve

olusturulmasi hedeflenmistir. Arastirmanin 6zgun yonlerinden biri, verilerin yalnizca pandemi
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donemini degil, 2021-2024 yillari arasindaki zorunlu uzaktan egitim ile hibrit ve gonulli uzaktan
egitim sureglerini birlikte kapsamasidir. Bu yonuyle calisma, kriz dénemindeki ani tepkiler yerine

zaman icinde olusan kurumsal deneyimleri ve yonetsel degerlendirmeleri ortaya koymaktadir.

Arastirma nitel arastirma yaklasimi kapsaminda betimleyici fenomenoloji desenine goére
yuratilmistir. Fenomenolojik yaklasim, bireylerin yasadiklari deneyimlere yukledikleri anlamlarin
ayrintili bicimde ortaya cikarilmasini amacglamaktadir. Arastirmanin ¢alisma grubunu Turkiye'de
sosyal hizmet bolimlerinde bolim baskani veya bélim baskan yardimcisi olarak gérev yapan ve
uzaktan egitim slrecinin planlanmasi ile yurttilmesinde aktif rol Ustlenen 12 akademisyen
olusturmaktadir. Katilimcilar amacli érnekleme yontemlerinden kartopu 6rnekleme teknigi ile
belirlenmistir. Gorismeler Ocak 2021 ile Haziran 2024 tarihleri arasinda cevrim ici platformlar
araciligiyla gercgeklestiriimis; her goérisme yaklasik bir saat stirmis ve katihmcilarin izinleri
dogrultusunda kayit altina alinmistir. Verilerin analizinde Colaizzi'nin betimleyici fenomenolojik
analiz yontemi kullaniimig; MAXQDA programi yardimiyla gergeklestirilen analizlerde baslangicta
elde edilen 190 kod, benzer igerikler birlestirilerek 86 koda indirgenmis ve bunlardan arastirmanin
ana temalari ile alt temalar olusturulmustur. Arastirmanin gavenirligini artirmak amaciyla katihmci
dogrulamasi yapilmis, arastirmacilar arasinda veri i¢ggenlemesi uygulanmis ve COREQ raporlama

Olcltleri dikkate alinmistir.

Arastirmanin bulgulari SWOT analizi dogrultusunda dért temel baslik altinda incelenmistir. Giglu
yonler incelendiginde, katilimcilar éncelikle uzaktan egitimin ders materyallerine erisimi énemli
Olcude kolaylastirdigini belirtmiglerdir. Ders kayitlarinin tekrar izlenebilmesi, zaman ve mekén
sinirlihlginin ortadan kalkmasi, dgrencilerin ders iceriklerine istedikleri zaman ulasabilmeleri ve
ogretim elemanlarinin daha zengin gorsel materyaller kullanabilmeleri énemli avantajlar olarak
degerlendirilmigtir. Ayrica g¢evrim ici egitim sireci 6gretim elemanlarinin dijital 6gretim tekniklerini
gelistirmelerine katki saglamistir. Grafikler, videolar, sunum teknikleri ve farkli dijital araglarin
kullanimi 6gretim sureclerini zenginlestirmigtir. Katilimcilar uzaktan egitimin yluz yize egitimin yerine
gecebilecek bir model olmadigini; ancak 6zellikle kuramsal derslerde geleneksel egitimi destekleyen
tamamlayici bir arag olarak 6nemli katkilar saglayabilecegini ifade etmiglerdir. Bu nedenle gelecekte
tamamen uzaktan egitime dayali bir model yerine, derslerin niteligine gore planlanan hibrit bir egitim
yaklagiminin daha uygun olacagi degerlendiriimistir. Buna karsilik, arastirmada uzaktan sosyal
hizmet egitiminin énemli zayif yonleri de ortaya konmustur. Katilimcilar 6zellikle dijital ugurumun
onemli bir esitsizlik kaynagi oldugunu vurgulamis; internet erisimi, bilgisayar sahipligi ve teknolojik
altyapidaki farkhliklarin egitimde firsat esitligini olumsuz etkiledigini belirtmislerdir. Bunun yaninda
telif haklari, ¢evrim i¢i materyallerin paylasimi, dlgme ve degerlendirme stireglerinde akademik
dirdstligin saglanmasi ve égrencilerin mesleki becerilerinin izlenmesi énemli sorun alanlari olarak
ifade edilmistir. Ozellikle sosyal hizmet egitiminin temelinde yer alan empati kurma, gériisme becerisi
gelistirme, beden dilini kullanma, mesleki iligki kurma ve saha uygulamalarina iliskin deneyimlerin
cevrim i¢ci ortamda yeterince gelistiriliemedigi yéninde gigcli bir goéris birligi bulunmaktadir.
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Katilmcilar, uzaktan egitimin bilgi aktariminda etkili olmasina ragmen mesleki kimlik geligsimi ve

uygulama becerilerinin kazandiriimasi agisindan énemli sinirliliklar tagidigini vurgulamiglardir.

Arastirmanin SWOT analizinin Gglinci boyutunu olusturan firsatlar temasi, uzaktan sosyal hizmet
egitiminin  gelecekteki gelisim potansiyeli bakimindan da ©6nemli olanaklar sundugunu
goOstermektedir. Katihmcilar 6ncelikle uzaktan egitimin sosyal hizmet egitimini uluslararasi duzeye
tasiyabilecek gigcli bir ara¢ oldugunu ifade etmiglerdir. Dijital platformlar aracihigiyla farkl tlkelerde
gbrev yapan akademisyenlerin, uygulayici sosyal hizmet uzmanlarinin ve farkh disiplinlerden
uzmanlarin derslere kolaylikla katilabilmesi, 6grencilerin farkl uygulama érnekleriyle tanismasina ve
mesleki bakis acilarini gelistirmelerine katki saglayabilecek 6nemli bir avantaj olarak
degerlendirilmistir. Ozellikle sosyal hizmet uygulamalarinin Ulkeler arasinda farklilasan yapisi
disunulduginde, 6grencilerin uluslararasi deneyimlerden yararlanabilmesi ve kiresel sosyal politika
uygulamalarini taniyabilmesi mesleki gelisim acisindan énemli bir firsat olusturmaktadir. Bunun
yaninda, cevrim ic¢i sertifika programlarina, yabanci dil egitimlerine ve uluslararasi egitim
faaliyetlerine erisimin kolaylasmasi da 6grencilerin mesleki yeterliliklerini gelistirebilecek destekleyici
unsurlar arasinda yer almaktadir. Katiimcilar, gelecegin sosyal hizmet editiminde tamamen yuz
ylize ya da tamamen uzaktan modeller yerine, her iki yaklasimin gugli yonlerini bir araya getiren
hibrit egitim modelinin daha uygulanabilir ve surdurdlebilir bir segcenek olacagr goérusunu
paylagsmiglardir. Bununla birlikte, arastirmada uzaktan sosyal hizmet egitiminin gelecegine iligkin
onemli tehditler de belirlenmigtir. Katilimcilar, dncelikle teknolojik altyapinin maliyetinin giderek
artmasinin, 6zellikle sosyoekonomik agidan dezavantajli 6grenciler i¢in ciddi bir risk olusturdugunu
belirtmislerdir. Bilgisayar, internet erisimi ve gerekli donanimlarin yiksek maliyetli olmasi egitimde
firsat esitligini olumsuz etkileyebilmekte ve dijital ucurumun daha da derinlesmesine neden
olabilmektedir. Teknolojik olanaklara erisimde yasanan esitsizlikler 6grencilerin derslere ve
uygulama sureglerine katilimini ve mesleki gelisimini de sinirlayabilmektedir. Bu nedenle, uzaktan
egitim  uygulamalarinin  yayginlastirimasinin  teknolojik  erisim  sorunlari  ¢dzilmeden
gerceklestiriimesi durumunda mevcut esitsizlikleri daha da goérunur hale getirebilecegdi

degerlendirilmigtir.

Arastirmada 6ne c¢ikan bir diger tehdit ise sosyal hizmet egitiminin niteliginin zaman iginde
zayiflayabilecegine iliskin kaygidir. Katiimcilar sosyal hizmet egitiminin bilgi aktarmaya dayali bir
sure¢ olmadigini; mesleki degerlerin i¢sellegtiriimesi, etik duyarlihgin gelistiriimesi, profesyonel
kimlik kazanilmasi ve uygulama becerilerinin olugturulmasinin egitimin ayrilmaz pargalari oldugunu
vurgulamiglardir. Bu nedenle, bilgiye kolay erigsimin tek basina kaliteli sosyal hizmet egitimi anlamina
gelmeyecegi; aksine, egitim surecinin yalnizca sonu¢ odakli hale gelmesinin meslegin uygulama
temelli yapisini zayiflatabilecegi ifade edilmistir. Ozellikle saha uygulamalarinin uzaktan egitim
yoluyla tam anlamiyla gergeklestirliememesi, o6grencilerin muiracaatgiyla calisma deneyimi

kazanmasini glgclestirmekte ve mezuniyet sonrasinda mesleki yeterlilik acisindan énemli riskler

1042



Kirlioglu, Akar¢ay Ulutas ve Ustabasi Giindiiz

dogurmaktadir. Bu bulgu, sosyal hizmet egitiminde uygulama deneyiminin vazgecilmez niteligini bir

kez daha ortaya koymaktadir.

Katilimcilar ayrica etik ve hukuki boyutun uzaktan egitim uygulamalarinda yeterince netlesmedigini
ifade etmislerdir. Ders kayitlarinin hangi kosullarda saklanacagi, kimlerin erisimine acik olacagi, ne
kadar stire muhafaza edilecegi ve Ugtncu kisiler tarafindan paylasiimasi durumunda nasil bir strec
izlenecegine iliskin belirsizlikler dnemli etik kaygilar yaratmaktadir. Ozellikle sosyal hizmet egitiminde
gercek vaka orneklerinin, kisisel deneyimlerin ve hassas konularin tartisildigi derslerde kayitlarin
kontrolsiiz bicimde paylasiima ihtimali hem akademisyenlerin hem de 6grencilerin kendilerini 6zgur
bicimde ifade etmelerini sinirlandirabilmektedir. Bunun yaninda égrencilerin ev ortamindan derse
katilmasi nedeniyle aile bireylerinin ya da Gglncu kisilerin ders iceriklerini iziemesi, mahremiyet ve
mesleki etik agisindan yeni tartismalari beraberinde getirmektedir. Arastirma bulgulari, uzaktan
sosyal hizmet editiminde teknolojik altyapinin gelistiriimesi kadar etik standartlarin ve veri

guvenligine iliskin kurumsal politikalarin da olusturulmasinin zorunlu oldugunu gdéstermektedir.

Arastirmada elde edilen sonuglarin uluslararasi literatirde &zellikle pandemi déneminde
gergeklestirilen calismalarla blylUk dl¢ide ortustigu gérilmektedir. Bununla birlikte, bu ¢alismanin
en onemli katkilarindan biri, s6z konusu sorunlarin pandemiye 6zgu gegici guclukler olmadigini,
pandemi sonrasinda da devam eden yapisal sorunlar oldugunu ortaya koymasidir. Bagka bir
ifadeyle, dijital egitsizlik, uygulama becerilerinin kazandiriimasi, etkilesim eksikligi ve etk sorunlar
kriz dénemine 6zgi gegici problemler olmaktan ziyade uzaktan sosyal hizmet egitiminin dogasindan
kaynaklanan temel yapisal meseleler olarak degerlendiriimektedir. Bunun yaninda, calismanin
bolim baskanlari ve bolum bagkan yardimcilarinin deneyimlerine dayanmasi, 6grenci merkezli
arastirmalardan farkh olarak egitimin yonetsel ve kurumsal boyutuna iliskin énemli bir bakis agisi
sunmaktadir. SWOT analizinin kullaniimasi, avantaj ve dezavantajlarin belirlenmesiyle sinirli
kalmayip gelecege yonelik stratejik planlamaya katki saglayabilecek firsat ve tehditlerin de

sistematik bicimde degerlendiriimesine olanak saglamaktadir.

Arastirmanin sonuglari, sosyal hizmet egitiminde uzaktan egitimin tamamen reddedilmesi ya da yluz
yuze egitimin yerine geciriimesi gereken bir model olarak gérulmemesi gerektigini ortaya
koymaktadir. Elde edilen bulgular, uzaktan egitimin Ozellikle kuramsal dersler, dijital materyal
paylasimi, ulusal ve uluslararasi uzmanlarin egitime katilimi ve yasam boyu 6grenme olanaklarinin
geligtiriimesi agisindan énemli avantajlar sundugunu gdstermektedir. Buna karsilik, uygulama
dersleri, mesleki beceri gelistirme, saha egitimi ve profesyonel kimlik olusumu acisindan yiz ytze
egitimin vazgecilmez niteligini korudugu anlasiimaktadir. Bu nedenle sosyal hizmet egitiminde
gelecegin egitim modelinin, teknolojinin sagladidi olanaklardan yararlanirken uygulama temelli
mesleki egitimin temel ilkelerini koruyan planli ve standartlari belirlenmis hibrit bir yapi Gzerine inga

edilmesi daha uygun goériinmektedir.
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Arastirmadan elde edilen bulgular dogrultusunda cesitli uygulama onerileri gelistiriimistir. Oncelikle
dijital esitsizliklerin azaltiimasi amaciyla 6grencilerin teknolojik donanima ve internet erisimine
yonelik destek mekanizmalarinin  guclendirimesi  gerekmektedir. Bunun yaninda hem
akademisyenlerin hem de 0Ogrencilerin dijital yeterliliklerini artiracak surekli egitim programlarinin
planlanmasi 6nem tagimaktadir. Cevrim igi egitim ortamlarinda etkilesimi artiracak yenilikgi 6gretim
yéntemleri, sanal similasyonlar ve uygulama temelli dijital 6grenme araclarinin gelistiriimesi sosyal
hizmet egitiminin niteligine katki saglayacaktir. Ayrica ders kayitlarinin guvenligi, kisisel verilerin
korunmasi, etik sinirlar ve ¢evrim ici egitim sureglerine iliskin standartlarin yiksekdgretim kurumlari
tarafindan acik bigcimde belirlenmesi gerekmektedir. Son olarak sosyal hizmet egitiminde hangi
derslerin uzaktan, hangilerinin ylz ylize ve hangilerinin hibrit modelle yuratilebilecegine iliskin ulusal
Olcekte ortak standartlarin gelistiriimesi, gelecekte daha nitelikli ve surdurulebilir bir sosyal hizmet

egitiminin olusturulmasina 6nemli katkilar saglayacaktir.
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