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Abstract: Military rustiyes emerged as fundamental institutions of
Ottoman educational modernization following the Tanzimat era and
functioned as pioneers that embodied the disciplinary power of the
modern state. These institutions acted as disciplinary apparatuses
designed to shape both bodies and minds through continuous
surveillance, meticulous record-keeping, and rational punishment
techniques rather than mere knowledge transmission. This study aims
to describe the institutional operations, administrative structures, and
disciplinary regimes of military rUstiyes based on historical
documents. Accordingly, the research examines the management,
supervision, and examination mechanisms of these schools from a  Keywords:
historical-sociological perspective using contemporary regulations history of education,

and archival records. The analytical framework is constructed around QOttoman Empire, military
Foucault’s concepts of “disciplinary power” and “normalizing ristiye, economy of
judgment” while incorporating Elias’s “self-control,” Agamben’s punishment, biopower
“biopolitics,” and Bourdieu’s “habitus”. Findings indicate that the

administrative structure of military ristiyes was established upon a

rigid hierarchy and continuous surveillance akin to a panoptic

organization. The supervisory network consisting of the principal,

internal officers, and teachers transformed the individual into a Received: 20.10.2025
measurable subject by constantly recording daily actions. A four-

tiered system of rewards and punishments aligned individuals with Accepted: 11.12.2025
institutional norms, and a rational economy of punishment was

maintained through practices such as using reward certificates to Published: 15.05.2026
offset penalties. Additionally, the age, health, and moral reference

criteria for admission demonstrate that these schools functioned as

biopolitical filtering mechanisms. Punitive measures such as bodily

exposure for academic failure or status degradation like dismissal to

the ranks as a private illustrate the absolute prerogative of power over

the individual. Consequently, military rlstiyes occupied a central

position in the processes of surveillance and the production of

normality that defined Ottoman educational modernization. By

blending traditional upbringing with modern rational management,

these institutions played a pivotal role in constructing military identity

and served as a laboratory for the disciplinary and bureaucratic

tradition inherited by the Republic.
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Introduction

The Tanzimat (reform) period represented a critical turning point, as the Ottoman Empire
underwent a profound and comprehensive reorganization in administrative, military, and social
domains. Education was restructured as both an instrument of modernization and a key
foundation for political legitimacy. Within this broader transformation, military ristiye (lower
secondary school) schools assumed the mission of training an obedient, competent, and
standardized military personnel demanded by the modern army, while simultaneously
becoming key institutions through which the state reinforced its authority through education.
These schools may be regarded not only as centers of pedagogical knowledge transmission but
also as spaces in which discipline was redefined alongside the modern state, within a context
where order and obedience were adopted as foundational principles.

The roots of the Ottoman military education system can be traced to the Classical
Period, specifically to the Enderun school (imperial palace school), where the army and the
ruling elite were trained through the pencik (one-fifth levy) and devsirme (child levy) systems,
and to the Acemi Oglanlar Ocagi (Corps of Novice Boys for Janissary Training), which prepared
soldiers for the Kapikulu Ocagi (Imperial Household Troops). In these institutions, absolute
discipline, meritocracy, and unconditional obedience to the sultan were adopted as
fundamental organizational principles (Kdksal, 2007, p. 1; Patoglu, 2025, p. 2; Uygar, 2023, pp.
26-44). However, the disintegration observed in the classical military organization, beginningin
the late 16" century, weakened these institutions' capacity to train personnel and gradually
made it increasingly difficult for the Ottoman army to adapt to modern warfare techniques. As
a result of the accumulation of these structural weaknesses, the military defeats experienced
from the late seventeenth century onward left the Ottoman Empire behind in the face of
Western technological and military developments and led to the concentration of
modernization efforts particularly in the military field (Clucuk, 2020, p. 138; Korkmaz, 2020, p.
133; Savas, 2023, p. 101; Uygar, 2023, pp. 46-67). Within this framework, the establishment of
the Hendesehane (School of Military Engineering) (1734), followed by the Muhendishane-i
Bahri-i Himayun (Imperial School of Naval Engineering) (1775), incorporated positive sciences
such as artillery, engineering, and mathematics into the curriculum and introduced French as
a language of instruction, transforming these early modern technical institutions into windows
opening toward the West (Beydilli, 2020, pp. 513-514; Uygar, 2023, pp. 50-51). These early
technical schools provided the theoretical foundation for the subsequently tiered structure of
military education in the form of rlstiye, idadi (upper secondary school), and Harbiye (Military
Academy), and highlighted the need for lower-level schools in the training of modern military
personnel. Toward the end of the century, as the pressures of modernization intensified, the
Ottoman Empire turned toward reforms based on European military organization (Bozkurt,
2017, p. 84; Savas, 2023, pp. 100-101). In this context, Selim IlII’s Nizam-1 Cedit (New Order
Reforms) initiative and Mahmut II’s abolition of the Janissary Corps and establishment of the
Asékir-i Mansdre-i Muhammediye army symbolized the transition from a traditional corps
system to a European-style military structure characterized by discipline, uniforms, and
hierarchy (Gliler, 2007, pp. 51, 58; Ozcan, 1991, p. 457). In order to train an officer class
equipped with the technical competence required by the new army, modern higher institutions
such as the Mekteb-i Tibbiye (Imperial Medical School) (1827) and the Mekteb-i Harbiye (1834)
were established (Ozcan, 1991, pp. 457-458; Ozcan, 1997, pp. 115-119; Sari, 2004, pp. 2-5).
However, due to the lack of lower-level schools, these higher institutions resulted in students
receiving instruction, from alphabet-level courses to higher education subjects, within the
same building, a situation that both reduced the quality of education and unnecessarily
prolonged the period of study (Kdéksal, 2007, pp. 12, 35; Kursun Tukenmez, 2023b, p. 457; Uygar,
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2023, pp. 64, 78). To address this structural problem and prepare qualified students for the
Harbiye, the establishment of lower-tier military schools was pursued from the mid-nineteenth
century onward. Military idadi schools were first founded in 1845, followed by military rustiye
schools in 1875, thereby structuring military education in the tiers of ristiye, idadi, Harbiye, and
Erkéan-1 Harbiye (General Staff) (igiis, 2024, pp. 267-270; Uygar, 2023, p. 98). The military riistiye
schools, whose establishment was decided on 9 January 1875, were of critical importance in
standardizing lower-level education for the training of modern military personnel (Kism-1 Gayr-
I Resmi, 1292 AH [1875]; Patoglu, 2018). Although the French model exerted influence on
military schools during the early period, the principles of the German model became
particularly evident during the reign of Abdulhamit Il through the contributions of Prussian
experts such as Goltz Pasha, thereby establishing a new pedagogical structure that
emphasized discipline, technical education, and hierarchical order (Kursun Tukenmez, 2023a,
pp. 219-227; Kursun Tukenmez, 2023b, pp. 457-466; Kursun Tukenmez, 2023c, p. 124).

Modern power’s pursuit of standardized, competent, and obedient personnel
fundamentally transformed the traditional Ottoman military education structure during this
period. The institutional order that emerged went beyond a simple command-obedience
relationship and reflected the logic of modern power in rendering the individual measurable
and subject to surveillance. This transformation became concrete through the replacement,
beginning in the late eighteenth century, of earlier forms of sovereignty based on direct bodily
punishment with a more refined and implicit disciplinary practice focused on the economy of
the body and the regulation of the soul (Foucault, 1992, pp. 4-321). It can be observed that this
rupture was reflected in the regulations of military rlstiye schools, since these institutions
shifted from the dichotomy of killing and letting live to a structure that exercised power through
the regulation, maintenance, and normalization of life (Agamben, 2013, pp. 145, 167). When
examining military rlstiye regulations and curricula from different years, it becomes evident
that these documents reflected the general modernization strategies of the Ottoman Empire in
strengthening central administration and rationalizing the military bureaucracy. Particularly
from the 1890s onward, the increasing elaboration of disciplinary provisions and the imposition
of restrictions on life outside the school confirm the penetration of the surveillance-oriented,
centralist governance approach of the Abdulhamit Il period into educational institutions and
lower levels (Fortna, 2005, p. 289). Toward the 1910s and especially after the Second
Constitutional Era (1909-1910), the transition from theory to practice accelerated in education
through the influence of German military missions and Goltz Pasha, and punishment and
reward systems became more standardized, numerical, and measurable (Guler, 2007, pp. 151-
152, 165, 200, 226). These changes, as exemplified by the strict determination of curriculum
content rather than leaving it to the teacher’s discretion, constitute not only a pedagogical
preference but also an expression of the state’s intention to keep the centralized military
structure under tight control through legal-textual norms. Foucault’s conceptualization of
“disciplinary power” provides a central framework for explaining this logic of governance, which
both trains the individual body and integrates the military community. The regulations reveal a
continuous duty system that required all military officers, except the principal, to be present at
the school on a twenty-four-hour basis and aimed to regulate students’ behavior through
constant recordkeeping and self-discipline (Mekatib-i Rusdiye-i Askeriye, 1329 AH [1911], pp.
3-5). This continuous system of surveillance and contact enabled students to inscribe authority
onto their minds and bodies, thereby facilitating the formation of a self-disciplinary apparatus
that reproduced expected military behavior patterns (habitus) (Elias, 2004b, p. 307; Kiling
Ozuidlmez, 2019, p. 636). This framework clearly demonstrates the structural transformation
associated with the replacement of external coercion by internal self-coercion, as described
by Elias (2004). The warnings, admonitions, and reprimands recorded in daily logs by internal
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officers became mechanisms that shaped the individual and continuously reproduced
institutional norms (Mekatib-i Rusdiye-i Askeriye, 1911, p. 5; Mekatib-i Rlisdiye-i Askeriye, 1316
AH [1898/1899-2], p. 8; 1323 AH [1905], p. 7; Sirin, 2023).

The existing literature shows that although studies focus on the organizational
structures and curricula of Ottoman military schools, research that addresses the disciplinary
mechanisms and everyday practices of power operating within these institutions on a
historical-sociological plane remains limited. Therefore, the theoretical basis of the study is
Foucault’s approach to disciplinary power, which explains the processes that train the
individual's body, regulate their behavior, and transform them into a measurable subject. This
approach provides a fundamental reference framework for analyzing the constant surveillance
of students, the rendering of students’ measurable through recordkeeping and examination
techniques, and the internal self-discipline regime produced by these processes. Foucault’s
concept of the “panopticon” explains the positioning of students within an invisible yet
continuous network of surveillance, and the “normalizing judgment” clarifies the evaluation of
behaviors within a hierarchical order of comparison and standardization (Foucault, 1992). This
framework is complemented by Agamben’s biopolitical analyses in understanding the
regulatory effects of discipline on the body. Selection processes based on criteria such as age,
health, and physical competence reflect the biopolitical management techniques functioning
in military rastiye schools (Agamben, 2013). Agamben’s concept of the “state of exception”
helps explain how exclusion mechanisms, such as expulsion, demotion, or reassignment to a
lower status, operate as legally ordinary yet practically transformative techniques of power.
Elias’s theory of the civilizing process and self-restraint makes visible the transformation of
external coercion into a behavior regime gradually internalized by students (Elias, 2004). Thus,
it becomes evident that discipline produces not only an institutional constraint but also a
permanent internal control system embedded in the individual's behavioral repertoire.
Bourdieu’s concepts of habitus and cultural capital enable analysis of the structure of military
rastiye schools as pedagogical fields that produce a lasting military identity, obedience, and
behavioral patterns in students (Bourdieu, 2015). This theoretical integrity provides a holistic
analytical framework for examining how disciplinary, supervisory, and institutional power
practices in military rlstiye schools operate on both the body and the mind, through which
techniques enable authority to gain continuity, and by which mechanisms normative behaviors
are produced. In line with this theoretical basis, the research questions were structured as
follows in order to reveal the functioning of the discipline and surveillance regime in Ottoman
military rustiye schools:

e What organizational and administrative practices did institutional power use in military
rustiye schools to transform students into measurable, controllable subjects?

e Howdidtechniques of constant surveillance, recordkeeping, and normalizing judgment
produce obedience and self-discipline in the bodies and minds of students?

e How did punishment and reward mechanisms evolve from the classical understanding
of punishment into modern disciplinary power and biopolitical regulations?
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Method

Research Design

The study examines the administrative, disciplinary, and examination mechanisms of
Ottoman military rustiye schools from a historical-sociological perspective. The research
design is based on a critical approach that aims to analyze institutional practices within their
period-specific context and to relate these practices to processes of social transformation
(Skocpol, 1984, pp. 3-10). Historical-sociological analysis requires consideration not only of
the structural characteristics of institutions but also of the logic of their formation and
transformation (Mahoney & Rueschemeyer, 2003, pp. 7-9). In this regard, the study examines
the functioning of military institutionalization through a descriptive analysis of the period's
regulations and archival documents (Neuman, 2014, p. 38). The regulations in question are
normative texts that reflect the administration, discipline, and surveillance mentality of
nineteenth-century Ottoman military bureaucracy and constitute historical documents that
allow for tracing periodical changes. The primary data were analyzed in accordance with the
approaches of discipline, self-control, biopolitical regulation, and habitus outlined in the
theoretical framework detailed in the study's introductory section. This framework draws on
approaches that allow for the analysis of disciplinary techniques, normalizing judgment, self-
discipline, and biopolitical regulation processes, thereby enabling a multilayered evaluation of
the institutional functioning of military rlstiye schools in both bodily and mental dimensions.

Data Collection Tools

The primary object of analysis in the study consists of directives, regulations, and
archival records that governed the functioning of key military educational institutions, such as
military rustiye schools, established during the modernization of Ottoman education in the
post-Tanzimat period. Accordingly, the primary data source for the research consists of
directives and regulations that detail the institutional functioning and disciplinary mechanisms
of military rustiye schools. The secondary data source comprises Ottoman archival
documents from various fonds, which reveal the practical application of the rules in directives
and exceptional cases. In addition, research works and theoretical sources in the fields of
discipline, power, sociology, and the history of education were used to support the topic and
construct the analytical framework. This study, conducted on the basis of archival documents,
does not require ethics committee approval.

Analysis of Data

The historical documents obtained in the research were examined through a historical-
sociological analysis to describe institutional practices, including the administrative structure,
disciplinary and surveillance systems, punishment and reward mechanisms, and student
admission and expulsion processes of military ristiye schools (Mahoney & Rueschemeyer,
2003, pp. 7-9). The analysis was deepened through the use of Foucault’s concepts such as
disciplinary techniques, normalizing judgment, the rational economy of punishment, and
biopolitical mechanisms of selection, thereby revealing the institution’s function not only as a
site of knowledge transmission but also as an apparatus of power shaping bodies and minds
(Foucault, 1992). The findings obtained were structured through content analysis and
evaluated in terms of their contribution to the general tradition of education and bureaucracy
in Ottoman modernization (Neuman, 2014, p. 49). The regulatory differences between the
directives were also analyzed through comparative reading, enabling the tracing of the
evolution of disciplinary, surveillance, and punishment-reward mechanisms over the years.
The data analysis was carried out across three theoretical planes. The central analytical axis of
the study was formed by Foucault’s approach to disciplinary power, which reveals the
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functioning of surveillance, recordkeeping, and normalization practices. In dimensions
explaining the gradual internalization of institutional behavior patterns by students, Elias’s
conceptualization of self-discipline and the civilizing process provided a complementary
framework. The findings related to the institution’s mechanisms of regulating life and exclusion
were associated with the interpretive domain offered by Agamben’s and Bourdieu’s approaches
to biopolitics and symbolic power. Thus, although the data analysis is centered on Foucault,
three complementary theoretical perspectives were used in order to grasp the multilayered
nature of institutional power.

Results

The Administrative and Organizational Structure of Military Riistiye Schools

The administrative structure in military rlstiye schools was defined in accordance with
the objective of military training and order and was based on a strict hierarchy and division of
duties. Data on the administrative practices through which the institutional order functioned
demonstrates how power was established in the daily operation of military rlstiye schools.
Each element within this hierarchy functioned as a supervisory component in the process of
transforming students into obedient subjects (Agin, 2022, pp. 65, 75; Bayir, 2020, p. 10;
Demirtas, 2024, p. 190). The authority of the principal, the school's highest-level administrator,
was subjectto the Ministry of Education, which was considered the central authority. Principals
were authorized to grant students leave for up to 3 days. Requests for leave exceeding three
days but up to one week required application to the general director, while leave requests for
more than one week had to be approved by the Ministry. This situation indicates that even the
authority to grant leave was subject to strict bureaucratic hierarchy and demonstrates the
continuous presence of oversight by a superior authority. In the provincial administrative
organization, this situation gained some flexibility. In places where no military idadT existed,
rastiye principals assumed the responsibility of performing duties assigned to the general
director (Umum Mekatib-i Rusdiye-i, 1316 AH [1899], p. 3).

It is understood that the principal's administrative responsibility was not limited to
granting leave but also included overseeing the administrative recordkeeping system that
enabled standardized behavior. Regulations of the period indicate that the supervision of the
regular maintenance of daily student behavior records by internal officers, and the transfer of
these records to the school register at the end of each special examination, were entrusted to
the principal (Umum Mekatib-i Rusdiye-i, 1899, pp. 2-3). It was also stated that critical
bureaucratic procedures, such as the preparation of registry records and their submission to
the Ministry, had to be carried out by the school principal (Mekatib-i Rusdiye-i Askeriye, 1313
AH [1895/18967], p. 3). These regulations indicate that the functioning of the institutional
oversight mechanism was directly tied to the principal's control. Archival documents show that
disciplinary practices were directed not only toward students but also toward the teaching
staff. Indeed, it is recorded that Osman Memis, a French teacher at the Manastir Military
Rustiye, was dismissed and sentenced to six months in prison, pursuant to Article 127 of the
Military Penal Code, on the grounds that he exceeded his leave period and disappeared without
notifying the competent authorities (Cumhurbaskanligl Devlet Arsivleri Baskanlgl [CDAB],
1914). Similarly, it is observed that Infantry Lieutenant First Class Mehmet Sinasi Efendi, a
French teacher at the Kocamustafapasa Military Rustiye, was sentenced to two months in
prison by the Martial Court pursuant to Article 98 of the Military Penal Code due to excessive

* In the text, when converting Hijri/Rumi dates that do not contain day and month information to the Gregorian calendar,
the corresponding dates may span two different years; therefore, the Gregorian date range is shown as an even year,
1895/1896.
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drunkenness and improper conduct (CDAB, 1911). These examples reveal that teachers in
military rustiye schools were also subject to disciplinary law within the military hierarchy, and
that the responsibility for moral representation became a comprehensive mechanism of
supervision that extended from students to the teaching staff.

The internal order of military rlistiye schools was based on an uninterrupted and
multilayered system of supervision. This structure enabled continuous surveillance to an
extent that evokes the panopticon metaphor (Canpolat & Ural, 2024, p. 1194). With the
exception of the principal, all military officers were required to be on duty in the school for
twenty-four hours, to be relieved only at the time assigned by the principal (Mekatib-i Rusdiye-
i Askeriyeye, 1306 AH [1888], pp. 12-13; Umum Mekatib-i Rusdiye-i, 1899, pp. 3-4). The duty
officer was strictly forbidden from leaving the school during duty and, even when granted
permission due to a valid excuse, was required to leave a substitute in his place. The duty
officer’s task was not limited to detecting inappropriate behaviors and attitudes on the
premises; he was also responsible for monitoring the functioning of timekeeping, such as
whether the bell for lessons and discussion was rung on time, and was required to report this
to the principal. Even when encountering no problems, he had to report this situation to the
principal (Agin, 2022, p. 70; Mekatib-i Rusdiye-i Askeriyeye, 1888, p. 12; Umum Mekatib-i
Rusdiye-i, 1899, p. 4). This situation can be considered to serve the purpose of transforming
surveillance into an uninterrupted authority felt even in its absence. One of the most significant
components of this surveillance network was the internal officers. In military rlstiye schools,
internal officers generally consisted of one captain and three lieutenants, one of whom was
appointed in rotation as duty officer. Their duties extended beyond ensuring physical control
over the students. All internal officers were required to be present at morning roll call, direct
students to their classrooms, seat them in their rows, and ensure classroom order until the
teacher arrived. They were also obligated to be present in classrooms during discussion
periods to monitor whether students were engaged in their tasks. Since religious and civil
teachers were exempt from discussions, the classrooms were ensured not to remain without
an officer (Mekatib-i Rusdiye-i Askeriye, 1911, p. 3; Mekatib-i Rusdiye-i Askeriyeye, 1888, pp.
12-13; Umum Mekatib-i Rusdiye-i, 1899, pp. 1, 4). In addition, internal officers were required to
remain constantly aware that they were teachers. They were expected to frequently interact
with students, guide them gently like an older brother, correct mistakes immediately, and
illuminate their intellectual and mental training through counsel (Mekatib-i Rusdiye-i Askeriye,
1911, p. 3). This role can be seen as part of a pedagogical surveillance approach aimed at
internalizing obedience (Agin, 2022, p. 75). Furthermore, one of the most critical duties of these
officers was the practice of daily registry keeping. Each internal officer kept a register to record
observed behaviors every day and was responsible for transferring this information to the
school register in the evening (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 3; Umum Mekatib-i
Rusdiye-i, 1899, p. 2). This practice served as the basis for a standardization process in which
every student's behavior was continuously measured, compared, and recorded (Canpolat &
Ural, 2024, p. 1195). Internal officers were also responsible for all records, tasks, and matters
of a given class, as well as for the physical education lessons of that class (Mekatib-i Rusdiye-i
Askeriye, 1911, p. 4). Provincial rustiye schools had a different structure, as the duty
responsibilities in rustiye schools fell entirely on internal officers due to the obligation of
teacher officers to serve on duty in military idadi schools located in the same area (Umum
Mekatib-i Rusdiye-i, 1899, p. 3).

The teaching staff employed in military rlstiye schools constituted the keystone of the
knowledge-power relationship and were kept under continuous supervision through strict
regulations. Teachers were required to be in their classrooms no later than five minutes after
the bell rang. Those who exceeded this time limit or left the classroom before dismissal were
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treated as if they had not attended the lesson. It was stipulated that all teachers were divided
into the groups of religious sciences, military sciences, and civil sciences, and were obliged to
participate in the discussions pertaining to their own subjects. Those who did not attend the
discussions were also considered absent (Umum Mekatib-i Rusdiye-i, 1899, p. 5). The primary
duty of teachers was to conduct lessons fully in accordance with the written program and
within the scheduled times stated in the program. Teachers who failed to fulfill these duties
were held responsible before the Ministry, and lesson supervisors and principals were also held
accountable. No teacher was permitted to leave the classroom before the end of the lesson. If
the lesson ended early, the teacher was required to use the remaining time to ask students
questions about previous lessons, ensure that rewards and punishments were administered
according to their performance, and immediately report any unusual behavior or actions to the
principal (Umum Mekatib-i Rusdiye-i, 1899, pp. 5-6). This demonstrates that supervision and
evaluation gained continuity not only at the administrative level but also within the classroom.

The professional success of teachers was entirely tied to students' academic progress.
Students who graduated from the rlstiye and proceeded to the idadi were examined by a
commission (Mekatib-i Askeriye-i Sahanede, 1305 AH [1887], p. 14). Based on the students’
success in the idadi, the rustiye teacher was evaluated, and their names were recorded in the
Ministry's registry book. If a teacher failed to raise students to the expected level of success
after a one-year evaluation, the principalissued a warning, which was formally delivered to the
teacher. If the same level of failure persisted in the second year, the teacher’s contract with the
school was terminated, and another teacher was appointed in their place (Mekatib-i Askeriye-
i Sahanede, 1887, p. 17). This mechanism transformed the educational system into a
performance-based quality-control tool and reduced teachers' performance to a form of
symbolic capital measured through students’ achievement scores, thereby keeping them
within a continuous process of evaluation (Dogan, 2022, p. 138). In addition, teachers were
strictly prohibited from meeting with students outside of lesson and discussion hours, and any
violation of this rule had to be reported to the principal (Umum Mekatib-i Risdiye-i, 1899, p. 6).

The lower levels of the disciplinary apparatus played a key role in safeguarding the
school's physical boundaries and regulating students' collective movements. Practices of
confinement and enclosure were clearly reflected in the duties of auxiliary personnel
(Demirtas, 2024, p. 209; Foucault, 1992, p. 178). The chief janitor and attendants worked under
the command of duty officers. The chief janitor, acting as a kind of overseer, was always present
among the students and continuously monitored the attendants, reporting those who were
negligent in their duties or left the school without permission to the duty officers (Mekatib-i
Rusdiye-i Askeriye, 1911, p. 2). Attendants assisted officers in protecting inventory materials
and, during night watches, at least two attendants, except for the chief janitor, were required to
remain in the school (Mekatib-i Rusdiye-i Askeriye, 1911, p. 2; Mekatib-i Rusdiye-i Askeriyeye,
1888, p. 12). Even the doorkeeper was included in the night watch, as his duties focused on
severing the building’s contact with the outside world. He was not allowed to leave the vicinity
of the gate. He escorted outside visitors to the duty room and prevented unauthorized persons
from entering the school. He also denied entry to students who did not possess a permission
slip and delivered the documents of those with permission to the internal officer (Mekatib-i
Rusdiye-i Askeriye, 1911, p. 2).

At dismissal in the evening, students were divided into three or four groups by district,
and a janitor was assigned to each group and dispatched in an orderly manner under the
supervision of an internal officer (Umum Mekatib-i Rlsdiye-i, 1899, p. 2). This demonstrates
that even collective mobility was governed by a strict logic of order. This administrative and
organizational structure suggests that Ottoman military rustiye schools functioned not merely
as educational institutions but also as rational and systematic mechanisms of institutional
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oversight that aimed to train compliant and efficient military personnel by subjecting
individuals to continuous surveillance, recordkeeping, and the threat of punishment (Foucault,
1992, p. 275). These institutions resembled classical confinement institutions, being isolated
from the social sphere and focused on the production of obedient bodies (Canpolat & Ural,
2024, p. 1194; Foucault, 1992, p. 164).

Institutional Functioning and Student Admission Processes

Military rustiye schools filtered for the ideal military-bureaucratic profile required by the
state at the biological, moral, and intellectual levels through strict criteria and examinations in
the admissions process. Student admission processes served a biopolitical selection function;
the state determined which segment of the population, based on vital and bodily
characteristics, would be incorporated into the military system (Celik, 2024, pp. 373, 377).
Those who wished to enroll in military rtstiye schools were required to apply to the Student
Admission Commission established before the beginning of the school year, and the
commission supervised not only the examination of knowledge and skills but also conformity
to institutional standards (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 3; Umum Mekatib-i
Rusdiye-i, 1899, p. 1). The student admission process was not limited to abstract criteria, and
correspondence from the Ministry of Education highlighted problems arising in practice.
Although the decision notto admit children without a primary school diploma to military ristiye
schools was to be enforced rigorously, some primary schools violated it by positioning
themselves as preparatory classes for rlstiye schools. This situation was explicitly warned
againstin a letter from the Ministry of Education to the Office of the Serasker, which demanded
the prevention of such irregularities (CDAB, 1885). This incident demonstrates that institutional
boundaries between lower and upper levels of the Ottoman education system were maintained
through bureaucratic regulations and that a standardized educational hierarchy was being
constructed in the early period.

The admission requirements clearly demonstrate the rigor of the selection process. The
age limit was intended to ensure an educational environment alighed with students'
developmental levels. Those admitted to the first grade had to be between nine and thirteen
years of age (Umum Mekatib-i Rasdiye-i, 1899, p. 1). This limit was established in accordance
with the structure of rlstiye schools, which consisted of three levels in Istanbul and four levels
in the provinces (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 11). The health status of
applicants was also an important criterion for determining eligibility. Students were required to
have all their limbs intact and healthy and were not to suffer from an infectious disease or a
speech impediment (Mekatib-i Rusdiye-i Askeriye, 1905, p. 21; Umum Mekatib-i Rusdiye-i,
1899, p. 1). These conditions reflected a regulation oriented toward the ideal of the “useful
body.” The desired body in military education was agile, healthy, orderly, and capable of
responding quickly to commands (Foucault, 1992, p. 168). Student candidates were also
required to present certain official documents during registration. The obligation to present the
Hamidiye identity card and vaccination certificate was an indicator of the state’s modern
bureaucratic apparatus in registering individuals and monitoring the population (Mekatib-i
Rusdiye-i Askeriye, 1905, p. 21; Umum Mekatib-i Rusdiye-i, 1899, p. 1). Thus, the state
incorporated the student into the system in both identity and health terms. Candidates were
expected to read the Qur’an fluently and to demonstrate a level of literacy sufficient to read and
write newspapers (Umum Mekatib-i Rlsdiye-i, 1899, p. 1). This requirement ensured the
preservation of religious and moral foundations on the one hand, while selecting individuals
capable of adapting to the modern public sphere and bureaucracy on the other. In this way, a
symbolic integration emerged in which morality, that is, religious legitimacy, converged with
utility and modern capacity. In the first-grade admission, examinations were administered in
the Qur’an, Kiraat-1 Osmaniye (Ottoman Reading) (orthography of 180 words), numbers and
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arithmetic, and Hdsn-i Hatt-1 Osmani (Ottoman Calligraphy). Those who failed to obtain the
total credit score of 96 points or who fell below the specified minimum scores (for example,
those receiving below five by deducting one point for four spelling errors) were not accepted. In
the score ranking, priority was granted to the children of officers (Mekatib-i Rlisdiye-i Askeriye,
1905, p. 19). This priority indicated the reproduction of social position and symbolic inheritance
within the educational sphere (Swartz, 2011, pp. 238, 255).

The internal functioning of the school and promotion to upper grades subjected
students to a continuous regime of comparison through ranking and normalizing judgment
techniques (Foucault, 1992, p. 228). Each year, students were arranged in order according to
their general examination scores, and this order was maintained throughout the year; even the
seating plan in the classrooms was determined in accordance with this ranking (Mekatib-i
Rusdiye-i Askeriye, 1898/1899-1, p. 2; 1898/1899-2, p. 2). This practice transformed knowledge
into a visible hierarchy through spatial organization; the academic success of the student
determined their rank and physical position in the classroom. The institutional weight of ristiye
education emerged most visibly in the transition of students to idadi schools. Graduates of
rastiye were subjected to separate examinations on the subjects they studied in rlstiye by a
commission composed of teachers under the responsibility of idadi principals. Students were
graded as excellent, average, and weak (Mekatib-i Askeriye-i Sahanede, 1887, pp. 14-15). These
examinations were not merely academic evaluations but also symbolic certification processes
that determined the student’s future career and social status (Bourdieu, 2015, p. 93). Thus, the
education system became a field in which not only knowledge and skill but also “symbolic
capital” were redistributed.

The mannerin which transition examinations were implemented closely aligned with the
principles of recordkeeping and centralized reporting. Certified tables were prepared indicating
the subjects from which students received grades, the names of their teachers, and the points
awarded, as well as details such as the class size and success ranking of the school they came
from, and these tables were sent to the Ministry (Mekatib-i Askeriye-i Sahanede, 1887, pp. 15,
17). This practice extended education beyond the individual and established a mechanism of
supervision that reported the performance of both teacher and school to the central authority.
Therefore, the system associated success not only with the student’s effort but also with the
teacher’s professional competence. Teachers' performance was indirectly evaluated through
their students' achievement levels at the idadi. If students failed to demonstrate the expected
level of achievement, the teacher was first warned in writing; if similar failure was repeated the
following year, the teacher’s contract was terminated (Mekatib-i Askeriye-i Sahanede, 1887, p.
17). This regulation demonstrated that power exercised control over teachers through student
performance, the system's output. Such evaluation mechanisms in education combined
individual responsibility with institutional pressure. In addition, special measures were
prescribed for absenteeism and failure management for low-achieving students. Students
deemed unsuccessful were compelled to attend supplementary study sessions during non-
class hours, particularly during dismissal and recreation periods, to address their deficiencies
(Mekatib-i Askeriye-i Sahanede, 1887, p. 15). This practice demonstrated that education
functioned not only as a means of transmitting knowledge but also as a mechanism for
disciplining time. This order, in which even leisure time was kept under supervision, clearly
demonstrated that normalization was maintained within an educational framework.

In military rUstiye schools, the internalization of discipline was ensured through the
study and examination of the very regulations that underpinned education. This was a
disciplinary technique in which the subject’s obedience to authority was directly tested (Celik,
2024, p. 365). At the beginning of the academic year, the articles of the regulation were
distributed to students in full together with their textbooks and were read and explained by
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internal officers during the first week before lessons began (Mekatib-i Rlusdiye-i Askeriye,
1895/1896, p. 1). Thus, the rules were transformed from passive knowledge into an adopted
code of conduct (Bourdieu, 2015, p. 83). Each year, only in the first special examination, an oral
exam on knowledge of the regulation was administered under the supervision of the school
principal and internal officers (Mekatib-i Rlsdiye-i Askeriye, 1895/1896, p. 2; 1898/1899-1, p. 2;
1905, p. 2; 1906, p. 57). This oral exam was not graded, as in other subjects; however, the
student’s adaptation to discipline, mastery of rules, and degree of obedience were measured
through this oral check. Thus, the institution supervised not only the students’ knowledge but
also their loyalty to authority. The reward-and-punishment system formed the basis of this
exam. Students who answered the questions correctly and properly received a commendation
or a double commendation, while those who could not answer received warnings. Those who
failed the first exam were subjected to a second special examination; if they failed again, they
received two warnings (Mekatib-i RUsdiye-i Askeriye, 1895/1896, p. 2; 1898/1899-1, p. 2; 1905,
p. 2; 1906, p. 57). This examination functioned not as a measurement of knowledge but as a
means of controlling compulsory obedience and institutional belonging. The obligation of
students to memorize the rules reinforced the mechanism of self-discipline and enabled the
individual to internalize the concept of discipline (Elias, 2004a, p. 301; Elias, 2004b, p. 308).

Failure was coded not only as an academic deficiency but also as a moral deviation.
Therefore, the harshest punishments were administered within this framework. Students who
received a zero in a subject were sentenced to stand during that lesson until further notice.
Those who received zero in two subjects received a warning in addition to the standing
punishment. Those who received zero in three subjects received two warnings, and those who
received zero in all subjects received a reprimand along with the standing punishment
(Mekatib-i Rusdiye-i Askeriye, 1898/1899-1, p. 7; 1898/1899-2, p. 7). In addition, students who
did not study or who misbehaved could be given a warning for each day (Mekatib-i Rlsdiye-i
Askeriye, 1895/1896, p. 12; 1898/1899-2, p. 9). These punishments were practices that
rendered failure visible on the body, created shame before the community, and used the body
as an instrument of discipline, constituting forms of exposure that could be associated with
analyses of disciplinary techniques (Foucault, 1992, p. 53). If academic failure became
persistent, students were permanently removed from the institution. This meant the loss of
military status and constituted a form of expulsion carried out through exclusion from the
educational institution. According to the regulation for day students, those who repeated the
same class twice consecutively had their registration cancelled (Mekatib-i Rusdiye-i Askeriye,
1898/1899-1, p. 9; 1898/1899-2, p. 9). At rustiye schools in Istanbul, those who failed three
times, and in provincial rtstiye schools, those who failed four times, had their registrations
cancelled and were expelled (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 11). However, at
boarding military rlstiye schools, students who remained in the same class for three
consecutive years were punished differently. These students were sent to the army as privates
to be employed in regiments appropriate to their age (Mekatib-i Rlusdiye-i Askeriye, 1895/1896,
p. 11; 1898/1899-1, p. 9; 1898/1899-2, p. 9). This practice meant that the student was
completely deprived of the potential to become an officer and was reduced to the lowest
military status. Thus, the student was forced into a status based on physical labor due to
intellectual insufficiency. This practice resembled a form of exclusion reminiscent of
Agamben’s (2013) concept of “state of exception,” in which sovereign decision operates outside
the juridical order.

Expulsion and suspension penalties were approved by the general directorate and the
competent authorities on the basis of the school’s administrative board's report. A sealed
registry slip was attached to the decisions, and the file was sent to the Ministry (Mekatib-i
Rusdiye-i Askeriye, 1895/1896, p. 6; Umum Mekatib-i Rusdiye-i, 1899, p. 3). This bureaucratic
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meticulousness reinforced both the formality and the legitimacy of the act of exclusion. Thus,
the institution became a structure in which discipline was strengthened not only at the
pedagogical level but also at the administrative and symbolic levels (Bourdieu, 2015, p. 55).

The transfer of a student from one rlustiye to another without a valid excuse was
prohibited; if a transfer was to be made, it had to be officially accepted and supported by the
presentation of a certificate. This certificate was required to contain no erasures or deletions,
and its envelope had to be sealed with the principal’s stamp (Mekatib-i Rusdiye-i Askeriye,
1906, p. 68). The regulations regarding student admissions complemented the findings
regarding the criteria by which the institution established its authority. The requirement for
students arriving from another school to present two to four years of positive reference
documents concerning conduct and moralintegrity demonstrated the absolute importance the
military system attributed not only to academic success but also to the individual’s past
conformity and morality, that is, habitus (Mekatib-i Rusdiye-i Askeriye, 1906, p. 21). The refusal
to admit those suspected or unable to provide references was a clear indicator of the military
field's exclusionary logic, which operated by excluding those outside the group.

Discipline, Codes of Conduct, and Penal Practices

Military rustiye schools positioned students as representatives of military hierarchy and
discipline even in the public sphere. Disciplinary data explicitly revealed techniques through
which modern power shaped the student’s body and behavior. As Elias emphasized, this
process aimed to transform external social constraints into internal self-discipline over time
(Elias, 2004a, pp. 303, 308, 312). Here, discipline functioned holistically, supervising every
aspect of the student from body to behavior. This system initially established standardized
outward appearances. Regulations obliged students “at all times to keep their chests buttoned
and to wear their military uniforms neatly and to behave in ways that would not damage the
honor of soldiery” (Mekatib-i Askeriye-i Sahane, 1310 AH [1893], p. 18). Even day students had
to wear jackets, trousers, and blue armored coats akin to idadi students (Mekatib-i Rlisdiye-i
Askeriye, 1905, p. 2; 1906, p. 57). This dress requirement functioned as a disciplinary technique
politically enveloping the body to produce a docile force (Foucault, 1992, pp. 167-171).
Alongside dress codes, strict limits on social and spatial mobility kept students away from
social contacts threatening the military ideal's purity. Highly detailed prohibitions explicitly
forbade areas outside specific Beyoglu and Galata streets, casinos, hotels, theaters, sea baths,
coffeehouses, vineyards, orchards, recreational areas like Kagithane and Haci Huseyin Bag,
Bosphorus boating, and mutual iftar (the breaking of the Ramadan fast) visits during Ramadan
(Mekatib-i Askeriye-i Sahane, 1893, pp. 19-21; Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 12).
Reducing public visibility, these prohibitions effectively transformed the school into a
“confinement institution” (Agin, 2022, p. 79; Foucault, 1992, pp. 177-178, 245). Violating these
prohibitions was deemed unbecoming and severely punished (Mekatib-i Askeriye-i Sahane,
1893, p. 20).

Another element of the disciplinary approach was the reinforcement of hierarchical
obedience through daily repetition. Students, regardless of their class or rank, were obliged to
salute a superior when encountering one on the road (Mekatib-i Askeriye-i Sahane, 1893, p. 22).
Thus, the hierarchical order was made permanent through the body and behavior (Demirtas,
2024, pp. 200, 205; Foucault, 1992, p. 180). The functioning of the disciplinary system
corresponded to Foucault’s concept of “normalizing judgment.” The individual was constantly
compared, classified, and recorded (Foucault, 1992, p. 230). Punishment ceased to be an act
of “inflicting pain” in the traditional sense and instead aimed at reforming and rendering the
body useful (Foucault, 1992, pp. 44, 51, 164). The punishment system was structured on four
levels: “ihtar (warning), tembih (admonition), tekdir (reprimand), and tevbih (censure)”. Four
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warnings were equivalent to one admonition, three admonitions were equivalent to one
reprimand, and two reprimands were equivalent to one severe reprimand (Mekatib-i Rlisdiye-i
Askeriye, 1895/1896, p. 8; 1898/1899-1, p. 6; 1898/1899-2, p. 6; 1906, p. 62). This ranking
system enabled the evaluation of each behavior quantitatively (Foucault, 1992, pp. 229, 266).

Parallel to punishment, academic and moral success determined rewards at four levels:
“aferin (praise), tahsin (commendation), takdir (appreciation), and taltif (honor).” Four
commendations equaled one appreciation, similarly scaling upwards for higher rewards
(Mekatib-i Rusdiye-i Askeriye, 1906, p. 60). This arrangement aligned with disciplinary logic
operating through balanced punishment and encouragement (Foucault, 1992, p. 226).
Occasionally, students used reward certificates to avoid punishment. Students could offset
moral transgressions using rewards earned for moral excellence, or offset academic
deficiencies using subject-specific rewards (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 8;
1898/1899-1, p. 6; 1898/1899-2, p. 6; 1906, p. 62). However, these documents never exempted
serious, expulsion-worthy offenses. School registries and personal record sheets tracked all
reward and punishment documents, transforming students’ academic and moral capital into
traceable, measurable, and exchangeable forms (Foucault, 1992, p. 227). Binding even
punishment remission to bureaucratic rules indicated symbolic violence's institutional
functioning (Swartz, 2011, p. 21).

Internal officers recorded students' daily behavior. Evening transfers moved daily
notebook entries to the school registry, and a two-month incident summary followed each
special examination (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 3; 1898/1899-2, p. 9; Umum
Mekatib-i Rusdiye-i, 1899, p. 3). This meticulous recordkeeping supervised the student’s entire
life, rendering them subjects of disciplinary documentation (Foucault, 1992, pp. 214, 222, 238-
240). Requiring parents to seal punishment schedules integrated the family into this
supervisory mechanism (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 10; 1898/1899-1, p. 9).

Boarders faced harsher punishments, commonly including withheld leave and
imprisonment: one warning equaled one week of withheld leave, one admonition equaled four
weeks, one reprimand meant one week of imprisonment, and one severe reprimand meant
fifteen days (Mekatib-i Rusdiye-i Askeriye, 1898/1899-1, p. 6; 1898/1899-2, p. 9; 1905, pp. 8,
12). This scheme highlighted the school's resemblance to a barracks or confinement order
(Agin, 2022, p. 79; Foucault, 1992, pp. 291, 296, 313). Discipline targeted moral and
insubordination offenses most severely. Drunkenness, hashish use, unchaste or dishonorable
behavior, lying to or disobeying officers, and contacting teachers outside lessons incurred
severe punishments (Mekatib-i Askeriye-i Sahane, 1893, p. 21; Mekatib-i Rusdiye-i Askeriye,
1895/1896, p. 15; 1898/1899-2, pp. 12-13; 1905, pp. 11, 18; 1906, pp. 66, 73; Umum Mekatib-i
Rusdiye-i, 1899, p. 6). These acts were deemed not merely rule violations, but compromises to
the military identity's moral integrity. Even academic failure constituted a moral deviation.
Regulations obliged a student receiving one zero to stand; two zeros incurred a warning; and
zeros in all subjects incurred a reprimand (Mekatib-i Rusdiye-i Askeriye, 1898/1899-1, p. 7;
1898/1899-2, p. 7; 1905, pp. 8-9). The punishment of standing physically exposed failure
(Demirtas, 2024, p. 205; Foucault, 1992, pp. 31, 53).

More advanced sanctions involved complete student expulsion. Accumulating five
severe reprimands within a year resulted in expulsion, with parent notifications sent at the
fourth (Mekatib-i Risdiye-i Askeriye, 1895/1896, p. 11; 1898/1899-2, p. 9). Istanbul military
rustiyes deleted registrations of students repeating a grade three times (four times for provincial
rustiyes); for day students, the limit was two consecutive years (Mekatib-i Rusdiye-i Askeriye,
1898/1899-1, p. 9; 1898/1899-2, p. 9; 1906, p. 67). Despite repeated warnings, fifth-grader
Fahrettin Efendi was expelled from Fatih Military Ristiye for persistent inappropriate behavior
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toward teachers (CDAB, 1887a). Similarly, a conductor took Besiktas Military Ristiye students
ismail, Sevki, Hikmet, and another ismail Efendi to the Besiktas Police Station for insisting on
boarding a tram to Ortakdy without tickets; they were released with a warning after brief
interrogation (CDAB, 1887b). These incidents demonstrate the disciplinary system extended
beyond regulating school life into public behavior. Thus, military rustiyes evaluated students on
academic success, obedience, and public comportment representing “military dignity.”

For boarders, the most severe sanction was regiment expulsion as a nefer (private).
Boarders repeating a grade for three years were assigned as privates to age-appropriate
regiments (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 11; 1898/1899-1, p. 9; 1898/1899-2, p.
9; 1905, p. 11; 1906, p. 67). This eliminated their officer potential, reducing them to the lowest
military status. As Giorgio Agamben (2013) states, such punishments resembled a state of
exception abstracting individuals from their legal status to become objects of sovereign
decision.

School administrative boards reported suspension and expulsion penalties, which
general directorates approved and forwarded to the Ministry with sealed registry slips (Mekatib-
i Rusdiye-i Askeriye, 1895/1896, p. 6; Umum Mekatib-i Rusdiye-i, 1899, p. 3). Punishing
boarders additionally mandated an interrogation committee to take statements and draft a
report (Mekatib-i Rusdiye-i Askeriye, 1895/1896, p. 8; 1898/1899-1, p. 7; 1898/1899-2, p. 6;
1905, p. 8). This practice demonstrated the disciplinary system operated not merely as
educational regulation, but as an authority mechanism wielding legal and political legitimacy
(Foucault, 1992, pp. 282-284). Ultimately, punishment functioned as an instrument reinforcing
the state's absolute decision-making power over individual fates (Agamben, 2013, p. 26).

Conclusion

Documentary evidence reveals that military ristiye schools established a system
extending from bodily control to mental and moral discipline, offering interpretive possibilities
akin to techniques of individualization. Findings demonstrate that the investigated
administrative order, disciplinary mechanisms, and evaluation processes operated within an
integrated power logic. Established to prepare qualified students for military academies, these
institutions functioned as administrative apparatuses calibrated for this outcome. In practice,
administration relied on continuous, hierarchical supervision resembling a panoptic
organization. Requiring all officers (except the principal) to keep twenty-four-hour watches and
daily record inappropriate behavior demonstrated this uninterrupted hierarchy. This
supervision produced a behavioral management mode aiming for docility rather than mere
punishment. Centering on Foucault’s disciplinary power, this analysis aligns with Elias’s self-
discipline regarding internalized control, and intersects with Agamben’s biopolitics and state
of exception in exclusion and demotion practices. Institutional functioning also relied on
normalizing judgment and ranking; seating arrangements based on scores transformed
knowledge and morality into constant classification instruments. The four-tier punishment
system (ihtar, tembih, tekdir, tevbih), associated reward mechanisms, and “reward
documents” to evade punishment evidenced a rational penal economy, making academic and
moral deviations visible. However, memoirs and correspondence revealed prevalent physical
violence—such as widespread beatings at Sogukgcesme and a student beaten to death at
Kocamustafapasa—demonstrating violations of ideal norms (CDAB, 1883; Saglam, 2010, p. 28;
Sunguroglu, 1959, p. 54). Conversely, practices like distributing regulations, explaining them to
officers, and pre-lesson oral questioning served as upbringing instruments aiming at
subjectification through internalized identity. These institutions significantly legitimized and
distributed symbolic capital during Ottoman modernization. Transition exams to the idadi and
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awarded diplomas provided institutionalized capital opening bureaucratic and military
pathways, while preferential treatment of officers’ children signaled social capital transferring
into the academic system. Moreover, within the civilizing process, uniform imposition, required
behavior “befitting military honor,” and public space restrictions aimed to intensify impulse
control and reinforce state-centered norms. Evidence suggesting graduates internalized
militaristic values like discipline and endurance indicates this orientation's influence.

A severe outcome of the system’s normalizing judgment was institutional exclusion.
These findings correspond with Ottoman military modernization literature, particularly
evaluations emphasizing institutionalized surveillance networks, discipline reinforced through
daily practices, and educational standardization. Punishing misconduct (five tevbihs annually)
or grade retention (two-three consecutive years for boarders) with “dismissal to the regiment
as a nefer” meant removal from the officer trajectory to the lowest military hierarchy level.
Nevertheless, the disciplinary apparatus was not absolute. Disruptions affected functioning,
such as suspended lessons due to teachers’ salary disputes and dilapidated school buildings.
Records showing Kolagasi ismail Hakki Bey disseminating liberty ideas among Diyarbakir
Military Rustiye students indicate dissenting perspectives and resistance potential within the
institutional discourse (Altinova, 2010, pp. 214, 367, 425; Parmaksiz, 2008, pp. 132-133, 261,
330). Consequently, military rustiyes functioned as contradictory Ottoman modernization
laboratories, shaping students through disciplinary practices and symbolic capital
mechanisms while containing fissures marked by resistance and violence. The high discipline
and secular outlook of their graduates—including the Turkish Republic's founding elites—
demonstrate these institutions' crucial role in transmitting educational and bureaucratic
traditions into the Republican era.

This institutional analysis demonstrates education was positioned not merely as a
reform field, but as a laboratory reorganizing power and surveillance. Three avenues stand out
for future research: (i) the discursive formation of concepts like “maintaining military
honor/courtesy/obedience” in regulations and their contribution to right/wrong and
normal/abnormal distinctions; (ii) examining architectural plans of ristiyes (e.g., Fatih,
Gulhane, Kasimpasa) regarding spatial power representations and surveillance regimes; (iii)
tracing how micro-reactions (compliance/resistance) reflected on subjectivation processesvia
memoirs and biographies. Furthermore, analyzing the buildings' conversion into civilian
rustiyes post-closure can shed light on the transmission/transformation of disciplinary
practices into the Republic and the origins of modern Turkish school discipline.
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Oz: Tanzimat sonrasi Osmanli egitim modernlesmesinin temel

kurumlarindan olan askeri rustiyeler, modern devletin disiplinci iktidar

anlayigini egitim alaninda somutlastiran 6ncu kurumlar olarak 6ne Arastirma Makalesi
¢ikmistir. Bu kurumlar; salt bilgi aktariminin 6tesine gecerek bireylerin

bedenlerini ve zihinlerini kesintisiz gézetim, titiz kayit tutma ve rasyonel

cezalandirma teknikleriyle sekillendirmeyi amacglayan disiplin aygitlari

olarak islev gormustir. Bu calismanin amaci; askeri rustiyelerin

kurumsal isleyisini, yonetimsel duzenini ve disiplin rejimini tarihsel

belgeler 1siginda betimlemektir. Bu baglamda arastirma; s6z konusu

okullarin yonetim, denetim ve sinav mekanizmalarini dénemin

talimatnameleri ve arsiv belgeleri Gzerinden tarihsel-sosyolojik bir Anahtar Kelimeler:
perspektifle ele almaktadir. Calismanin analitik cercevesi;
Foucault’nun “disiplinci iktidar” ve “normallestirici yarg1” kavramlari
merkezinde yapilandirilmis; Elias’in  “6zdenetim”, Agamben’in
“biyopolitika” ve Bourdieu’nun “habitus” yaklasimlariyla
zenginlestirilmistir. Arastirma bulgularina gore askeri ruastiyelerin
yonetim yapisi, panoptik bir orgutlenmeyi andiran kati bir hiyerarsi ve Basvuru: 20.10.2025
kesintisiz gozetim Uzerine kuruludur. Mududr, dahiliye subaylari ve

o0gretmenlerden olusan denetim agi, 6grencilerin giindelik eylemlerini

surekli kayit altina alarak bireyi ol¢Ulebilir bir 6zneye dontsturmastar. 1 1 11 122025
Dort kademeli ceza ve odul sistemi aracilifiyla bireyler kurumsal

normlara uyumlu héle getirilmis, 6dil belgelerinin ceza mahsubunda

kullanilmasi gibi uygulamalarla rasyonel bir ceza ekonomisiigletilmistir.  vay1n: 15.05.2026
Ayrica 6grenci kabullindekiyas, saglik ve ahlaki referans kriterleri, askeri

rustiyelerin biyopolitik bir eleme mekanizmasi olarak c¢alistigini

kanitlamaktadir. Akademik basarisizligin “ayakta durma” gibi bedensel

teshirle cezalandirilmasi veya “neferlikle alaya ihrag¢” gibi statu

dasurme yaptirimlari, iktidarin birey Uzerindeki mutlak tasarrufunu

gostermektedir. Elde edilen bulgular isiginda askeri rustiyelerin;

Osmanli egitim modernlesmesinin 6ztnu olusturan gozetim, 6zdenetim

ve normallik Uretimi sureglerinin merkezinde yer aldigi gorulmektedir.

Bu kurumlar, geleneksel terbiyeyi modern devletin rasyonel yonetim

teknikleriyle harmanlayarak askeri kimligin insasinda merkezi bir rol

oynamig; Osmanl’dan Cumhuriyet’e devrolan disiplin ve burokrasi

geleneginin kuramsal ve pratik laboratuvari iglevini gormustur.

egitim tarihi, Osmanh
Devleti, askeri riistiye, ceza
ekonomisi, biyoiktidar
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Giris

Tanzimat Donemi; Osmanli Devleti’nin idari, askeri ve toplumsal alanlarda koklu ve
kapsamli biryeniden yapilanma surecine girdigi; modernlesmenin hem araci hem de mesruiyet
zemini olarak egitimin yeniden yapilandirildig kritik bir donim noktasi olmustur. Bu genel
doénusim icinde askeri rustiyeler; modern ordunun talep ettigi itaatkar, yetkin ve
standartlastinlmis askeri personeli yetistirme misyonunu Ustlenmis; ayni zamanda egitimin
kullanilmasi yoluyla devletin kurumsal otorite dizenini pekistirdigi temel kurumlar arasinda yer
almistir. Bu okullar; yalnizca pedagojik bilgi aktarim merkezleri degil, ayni zamanda dlizen ve
itaatin kurucu ilkeler olarak benimsendigi bir baglamda disiplinin modern devletle birlikte
yeniden tanimlandigi mekanlar olarak degerlendirilebilir.

Osmanl’da askeri egitim sisteminin kokleri, Klasik Dénem’de pencik ve devsirme
sistemleri araciligiyla ordu ve yonetici elitin yetistirildigi Enderun mektebine ve Kapikulu
Ocaklarina asker hazirlayan Acemi Oglanlar Ocagina dayanmaktadir. Bu kurumlarda mutlak
disiplin, liyakat ve padisaha kosulsuz itaat, temel orgutlenme ilkeleri olarak benimsenmistir
(Koksal, 2007, s. 1; Patoglu, 2025, s. 2; Uygar, 2023, s. 26-44). Ancak 16. yuzyilin sonlarindan
itibaren klasik askeriteskilatta gorulen ¢oziilme, bu kurumlarin personel yetistirme kapasitesini
zayiflatmig ve Osmanli ordusunun modern savas tekniklerine uyumunu giderek guglestirmistir.
Bu yapisal zafiyetlerin birikimi sonucunda 17. ylzyilin sonlarindan itibaren yasanan askeri
yenilgiler, Osmanl’’yl Bati’daki teknik ve askeri gelismeler kargisinda geri birakmis;
modernlesme arayislarinin 6zellikle askeri alanda yogunlagmasina yol agmistir (Cticuk, 2020,
s. 138; Korkmaz, 2020, s. 133; Savas, 2023, s. 101; Uygar, 2023, s. 46-67). Bu cercevede 18.
ylzyilda 6nce Hendesehanenin (1734), ardindan Mihendishane-i Bahri-i Himayunun (1775)
kurulmasiyla birlikte topguluk, mthendislik ve matematik gibi pozitif bilimleri mufredata dahil
eden ve Fransizcayl 6greten bu ilk modern teknik kurumlar, Osmanl’nin Bati’ya acgilan
penceresi haline gelmistir (Beydilli, 2020, s. 513-514; Uygar, 2023, s. 50-51). Bu erken teknik
okullar, ilerleyen yillarda rustiye-idadi-harbiye seklinde kademelendirilmis askeri egitim
yapisinin teorik temelini olusturmus, modern askeri personelin yetistirilmesinde alt dereceli
okullara duyulan ihtiyaci gorinudr hale getirmistir. S6z konusu yuzyilin sonlarina dogru
modernlesme baskisinin artmasiyla Osmanli Devleti, Avrupa askeriteskilatlanmasini esas alan
reformlarayonelmistir. (Bozkurt, 2017, s. 84; Savas, 2023, s. 100-101). Bu gercevede lll. Selim’in
Nizam-1 Cedit girisimi ve Il. Mahmut’un Yeniceri Ocagini kaldirarak kurdugu Asékir-i Mansdre-i
Muhammediye ordusu; geleneksel ocak sisteminden Avrupa tarzi disiplinli, Uniformali ve
hiyerarsik bir ordu yapisina gecisi simgelemektedir (Giiler, 2007, s. 51, 58; Ozcan, 1991, s. 457).
Yeni ordunun ihtiya¢c duydugu teknik donanima sahip subay sinifini yetistirmek amaciyla
Mekteb-i Tibbiye (1827) ve Mekteb-i Harbiye (1834) gibi modern yuksekokullar tesis edilmistir
(C)zcan, 1991, s. 457-458; Ozcan, 1997, s. 115-119; Sari, 2004, s. 2-5). Ancak alt dereceli
okullarin eksikligi nedeniyle bu ylksekokullar, 6grencilerin alfabe seviyesinden ylksek tahsil
derslerine kadar ayni binada egitim almasina yol agmis; bu durum hem egitimin niteligini
disirmus hem de 68renim siresini gereksiz sekilde uzatmistir (Koksal, 2007, s. 12, 35; Kursun
Tukenmez, 2023b, s. 457; Uygar, 2023, s. 64, 78). Bu yapisal sorunu gidermek ve Harbiye’ye
nitelikli 6grenci hazirlamak amaciyla 19. yuzyil ortalarindan itibaren alt kademeli askeri
okullarin kurulmasina yénelinmistir. ilk olarak askeriidadiler 1845°te, ardindan askeri riistiyeler
1875’te acilmis; boylece askeri egitim ristiye, idadi, harbiye ve erkan-i harbiye seklinde
kademelendirilmistir (igUs, 2024, s. 267-270; Uygar, 2023, s. 98). 9 Ocak 1875’te acilmasina
karar verilen askeri rustiyeler, modern askeri personelin yetistirilmesinde alt kademe egitiminin
standartlastinlmasi agisindan kritik 6nem tasimistir (Kism-1 Gayr-i Resmi, H. 1292 [1875];
Patoglu, 2018). Askeri okullarda erken dénemde Fransiz modeli etkili olmakla birlikte 6zellikle
Il. Abdulhamit Dénemi’nde Goltz Pasa gibi Prusyali uzmanlarin katkisiyla egitimde Alman
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modelinin ilkeleri belirginlesmis; boylece disiplin, teknik egitim ve hiyerarsik diizeni 6nceleyen
yeni bir pedagojik yapi olusmustur (Kursun Tukenmez, 2023a, s. 219-227; Kursun Tukenmez,
2023b, s. 457-466; Kursun Tukenmez, 2023c, s. 124).

Modern iktidarin gerektirdigi standartlasmis, yetkin ve itaatkadr personel yetistirme
arayisi, s6z konusu donemde Osmanli’daki geleneksel askeri egitim yapisini koklli bicimde
doénusturmustir. Ortaya ¢ikan kurumsal dlizen, salt emir-itaat iliskisini asarak modern iktidarin
bireyi 6lgllebilir ve denetlenebilir kilma mantigini yansitmaktadir. Bahse konu donusum, 18.
yuzyilin sonlarindan itibaren eski egemenlik bigcimlerinde goriulen bedene dogrudan eziyet
cektiren cezalandirma ydntemlerinin yerini; bedenin ekonomisine ve ruhun denetimine
odaklanan daha incelmis ve ortuk bir disiplin pratigine birakmasiyla somutlasmistir (Foucault,
1992, s. 4-321). Bu kinlmanin askeri rlstiyelerdeki talimatnamelere yansidigl gorullr; zira bu
kurumlar artik oldirme-yasatma ikileminden c¢ok, yasami dlzenleme, surdirme ve
normlastirma yoluyla iktidar kuran bir yapiya yonelmistir (Agamben, 2013, s. 145, 167). Farkl
yillara ait askeri rlstiye talimatnameleri ve ders programlari incelendiginde, bu belgelerin
Osmanli Devleti’nin merkezi idareyi gliclendirme ve askeri burokrasiyi rasyonellestirme
yonindeki genel modernlesme stratejilerini yansittg goriilmektedir. Ozellikle 1890’lardan
itibaren disiplin hukumlerinin giderek detaylandirilmasi ve okul disi hayata dair getirilen
kisitltamalar, Il. Abdulhamit Donemi’nin gézetimci ve merkeziyetgi yonetim anlayiginin egitim
kurumlarina ve alt kademelere ntfuz ettigini dogrulamaktadir (Fortna, 2005, s. 289). 1910’lara
dogru ve ozellikle Il. Mesrutiyet sonrasinda (1909-1910), Alman askeri heyetlerinin ve Von der
Goltz Paga’nin etkisiyle egitimde teoriden pratige gecis hizlanmis; ceza ve 6dul sistemleri daha
standart, sayisal ve olgulebilir bir hale getirilmistir (Guler, 2007, s. 151-152, 165, 200, 226). Bu
degisimler, mdufredatin 6gretmenin inisiyatifine birakilmayacak kadar kesin hatlarla
belirlenmesi 6rneginde oldugu gibi, yalnizca pedagojik bir tercih degil, devletin merkezilesmis
askeri yapiyr hukuki-metinsel normlarla siki bir denetim altinda tutma iradesinin de bir
disavurumudur. Foucault’nun “disiplinci iktidar” kavramsallastirmasi hem bireysel bedeni
terbiye eden hem de askeri toplulugu butunlestiren bu yénetim mantigini agciklamada merkezi
bir cergceve sunar. Talimatnameler, mudur hari¢ tim askeri memurlarin 24 saat esasina gore
okulda bulunmasini 6ngodren kesintisiz ndbet sistemini ortaya koymakta; 06grencilerin
davraniglarinin surekli kayit ve 6zdenetim ekseninde duzenlenmesini amaclamaktadir
(Mekatib-i Rusdiye-i Askeriye, H. 1329 [1911], s. 3-5). Sureklilik kazanan gozetim ve temas
dizeni, 68rencilerin otoriteyi zihinlerine ve bedenlerine kaydetmesine imkan tanimis; boylece
beklenen askeri davranis kaliplarini (habitus) yeniden Ureten bir 6zdenetim aygitinin
olusmasina ortam hazirlamistir (Elias, 2004b, s. 307; Kiling Ozudlmez, 2019, s. 636). Bu
cergeve, Elias’in (2004) tarif ettigi dissal zorlamanin yerini i¢sel 6z-zorlamaya birakmasiyla
iliskili yapisal donisimu acikgca gostermektedir. Dahiliye subaylarinin glunlik defterlere
kaydettigi intar, tembih ve tevbih gibi cezalar ise bireyi bicimlendiren ve kurumsal normu strekli
yeniden Ureten mekanizmalara dénusmustur (Mekatib-i Rusdiye-i Askeriye, 1911, s. 5;
Mekatib-i Rusdiye-i Askeriye, H. 1316 [1898/1899-2], s. 8; H. 1323 [1905], s. 7; Sirin, 2023).

Mevcut literatlir, Osmanl askeri okullarinin teskilat yapisi ve mufredat programlarina
odaklanmakla birlikte bu kurumlarda isleyen disiplin mekanizmalarini ve gundelik iktidar
pratiklerini tarihsel-sosyolojik bir dlzlemde ele alan calsmalarin siniri oldugunu
gostermektedir. Bu nedenle arastirmanin kuramsal temelini bireyin bedenini terbiye eden,
davraniglarini duzenleyen ve onu oOlgulebilir bir 6zneye donustliren suregleri agiklayan
Foucault’nun disiplinci iktidar yaklasimi olusturmaktadir. Bu yaklasim; 6grencilerin surekli
gozetim altinda tutulmasini, kayit ve sinav teknikleriyle élgulebilir kiilnmasini ve bu sureglerin
Urettigi icsel 6zdenetim rejimini analiz etmede temel bir referans cergevesi sunmaktadir.
Foucault’nun “panoptikon” kavrami, 6grencilerin gorinmez fakat kesintisiz bir denetim agi

\.‘)_ TURKISH
N— 138
\\\— HISTORY EDUCATION

JOURNAL



Osmanli modernlesmesinde disiplin ve gozetim: Askeri riistiyelerin kurumsal iktidar mekanizmalar:

icinde konumlanmasini; “normallestirici yargl” ise davraniglarin hiyerarsik bir kiyaslama ve
standartlastirma duzeni icinde degerlendirilmesini agiklamaktadir (Foucault, 1992). Bu
cergeve, disiplinin beden Uzerindeki duzenleyici etkilerini kavramada Agamben’in biyopolitik
analizleriyle tamamlanmaktadir. Yas, saglik ve bedensel yeterlilik gibi dlgutlere dayali eleme
suregleri; askeri rustiyelerde isleyen biyopolitik yonetim tekniklerinin bir yansimasidir
(Agamben, 2013). Agamben’in “istisna hali” kavrami ise ihrag, sinif distirme veya alt statlye
sevk gibi dislama mekanizmalarinin hukuken olagan fakat fiilen donusturtcu iktidar teknikleri
olarak nasil isledigini anlamada aciklayicidir. Elias’in uygarlik streci ve 6zdenetim kurami,
dissal zorlamanin zamanla 6grencilerde igsellestirilen bir davranis rejimine dénusmesini
gorunur kilmaktadir (Elias, 2004). Boylece disiplinin yalnizca kurumsal bir zorlama degil, bireyin
davranis repertuarina yerlesen kalici bir i¢ denetim duzeni Urettigi anlasilmaktadir.
Bourdieu’niin habitus ve kilturel sermaye kavramlari ise askeri rustiyelerin pedagojik alan
olarak 68rencilerde kalici askeri kimlik, itaat ve davranis orlntuleri Ureten yapisini analiz etmeyi
mumkun kilmaktadir (Bourdieu, 2015). Bu teorik butunluk; askeri rlstiyelerde disiplin, gbzetim
ve kurumsal iktidar pratiklerinin hem beden hem zihin Gzerinde nasilisledigini; otoritenin hangi
tekniklerle sureklilik kazandigini ve normatif davranislarin hangi mekanizmalar araciligiyla
uretildigini ¢6zimlemede butuncul bir analitik gergceve sunmaktadir. Bu kuramsal temel
dogrultusunda Osmanli askeri rustiyelerindeki disiplin ve gozetim rejiminin isleyisini ortaya
koymak amaciyla arastirma sorulari asagidaki sekilde yapilandirilmigtir:

e Askeri rustiyelerde kurumsal iktidar, 68renciyi olgulebilir ve denetlenebilir bir 6zneye
donusturmek icin hangi orgltsel ve yonetsel pratikleri kullanmistir?

e Surekli gozetim, kayit tutma ve normallestirici yargl teknikleri; 6grencilerin beden ve
zihinlerinde itaat ve 6zdenetimi nasil Gretmistir?

e Cezalandirma ve o&dullendirme mekanizmalari, klasik cezalandirma anlayisindan
modern disiplinci iktidar ve biyopolitik duzenlemelere nasil evrilmigtir?

Yontem

Arastirmanin Deseni

Calisma, Osmanli askeri rustiyelerinin yonetim, disiplin ve sinav mekanizmalarini
tarihsel-sosyolojik bir perspektiften incelemektedir. Arastirma deseni, kurumsal pratikleri
dénemsel baglami icinde ¢ézimlemeyi ve bu pratikleri toplumsal dénisum surecleriyle
iliskilendirmeyi amaclayan elestirel bir yaklasima dayanmaktadir (Skocpol, 1984, s. 3-10).
Tarihsel-sosyolojik cozimleme; kurumlarin yalnizca yapisal 6zelliklerinin degil, ayni zamanda
olusum ve donusum mantiklarinin da dikkate alinmasini gerektirir (Mahoney & Rueschemeyer,
2003, s. 7-9). Bu dogrultuda calisma, donemin talimatnameleri ve arsiv belgeleri lizerinden
askeri kurumsalligin isleyisini betimsel bir analiz cercevesinde ortaya koymaktadir (Neuman,
2014, s. 38). Soz konusu talimatnameler 19. yuzyil Osmanl askeri burokrasisinin yonetim,
disiplin ve gozetim anlayisini yansitan normatif metinler olup donemsel degisimleri takip
etmeye imkan veren tarihsel belgeler niteligi tasimaktadir. Elde edilen birincil veriler,
calismanin giris bolumunde detaylandirilan kuramsal cercevede yer alan disiplin, 6zdenetim,
biyopolitik dliizenleme ve habitus yaklasimlar dogrultusunda ¢ozlimlenmistir. Bu cerceve;
disiplin teknikleri, normallestirici yargl, 6zdenetim ve biyopolitik dlizenleme slreglerinin
analizine olanak taniyan yaklasimlardan yararlanmakta; boylece askerirtistiyelerdeki kurumsal
isleyisin hem bedensel hem zihinsel boyutu ¢cok katmanli bicimde degerlendirilmektedir.

Veri Toplama Araclari

Calismanin temel inceleme nesnesi, Tanzimat sonrasi Osmanli egitim modernlesmesi
surecinde kurulan askeri rustiyeler gibi temel askeri egitim kurumlarinin isleyisini dlzenleyen
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talimatnameler, yonetmelikler ve arsiv kayitlaridir. Bu dogrultuda arastirmanin birincil veri
kaynagini askeri ristiyelerin kurumsal igleyis ve disiplin mekanizmalarini detayli olarak
gosteren talimatnameler ve ydnetmelikler teskil etmektedir. ikincil veri kaynagl ise
talimatnamelerdeki kurallarin uygulamadaki yansimalarini ve istisnai durumlari gosteren, farkl
arsiv fonlarindan elde edilen Osmanl arsivi belgeleridir. Ayrica konuyu desteklemek ve analitik
cerceveyi kurmak amaciyla disiplin, iktidar, sosyoloji ve egitim tarihi alanindaki arastirma
eserleri ve teorik kaynaklar kullanilmistir. Argiv belgeleri Gzerinden yarutulen bu ¢galisma etik
kurul onayi gerektirmemektedir.

Verilerin Analizi

Arastirmada elde edilen tarihsel belgeler; askeri rlstiyelerin idari yapisi, disiplin ve
gozetim sistemleri, ceza-6dul mekanizmalari, 6grenci kabul ve ihrag surecgleri gibi kurumsal
isleyis pratiklerini betimlemek Uzere tarihsel-sosyolojik bir ¢oézimleme ile incelenmistir
(Mahoney & Rueschemeyer, 2003, s. 7-9). Analiz; metinde Foucault’nun disiplin teknikleri,
normallestirici yargl, cezalandirmanin rasyonel ekonomisi ve biyopolitik eleme mekanizmalari
gibi kavramlar kullanilarak derinlestirilmis; bu sayede kurumun sadece bilgi aktarimi degil, ayni
zamanda bedenleri ve zihinleri sekillendiren bir iktidar aygiti olarak islevi ortaya konmustur
(Foucault, 1992). Elde edilen bulgular, icerik analizi yoluyla yapilandirilmis ve Osmanli
modernlesmesindeki genel egitim ve burokrasi gelenegine olan katkisi degerlendirilmistir
(Neuman, 2014, s. 49). Talimatnameler arasindaki duzenleme farkliliklari da karsilastirmali bir
okuma ile ¢é6ziUmlenmis; boylece disiplin, gozetim ve ceza-6dul mekanizmalarinin yillar
icindeki donusum seyrinin izlenmesi mumkun olmustur. Verilerin ¢ézumleme sureci Ug¢
kuramsal duzlem Uzerinden yuratilmustar. Calismanin temel analiz eksenini gozetim, kayit ve
normallestirme pratiklerinin igleyisini gérinur kilan Foucault’nun disiplinci iktidar yaklagimi
olusturmustur. Ogrencilerin kurumsal davranis kaliplarini zamanla igsellestirmesini agiklayan
boyutlarda Elias’in 6zdenetim ve uygarlik streci kavrayisi tamamlayici bir cergceve saglamistir.
Kurumun yasami duzenleme ve dislama mekanizmalarina iligkin bulgular ise Agamben ve
Bourdieu’ntin biyopolitik ve simgesel iktidar yaklasimlarinin sundugu yorum alaniyla
iliskilendirilmistir. Boylece veri ¢cézimlemesi Foucault merkezli olmakla birlikte kurumsal
iktidarin ¢cok katmanli dogasini kavrayabilmek amaciyla birbirini tamamlayan u¢ kuramsal
perspektiften yararlanilmistir.

Bulgular

Askeri Rustiyelerin Yonetim ve Teskilat Yapisi

Askeri rUstiyelerdeki idari yapi; okulun askeri terbiye ve dlizen hedefi dogrultusunda
belirlenmis, kati bir hiyerarsi ve gorev dagiimina dayanir. Kurumsal duzenin hangi yonetsel
pratikler Uzerinden isledigine dair veriler, askeri rustiyelerde iktidarin gunluk isleyiste nasil
kuruldugunu géstermektedir. Bu hiyerarsideki her unsur, 68rencilerin itaatkar 6zneye dontisum
surecinde rol alan denetleyici bir unsur olarak islemektedir (Agin, 2022, s. 65, 75; Bayir, 2020,
s. 10; Demirtas, 2024, s. 190). Okulun en Ust dlzey yoneticisi olan mudurin yetkileri, merkezi
otorite sayilan Maarif Nezareti kontrolu altinda sinirlandirilmistir. Madurler, 6grencilere en fazla
{ic giin izin verme yetkisine sahiptir. Ug glinden fazla ancak bir haftaya kadar olan izin talepleri
icin genel mudure bagvurulmasi gerekirken, bir haftadan uzun sureliizinler icin mutlaka nezaret
makamindan izin alinmasi zorunludur. Bu durum, izin verme yetkisinin bile kati bir burokratik
kademelendirmeye tabi oldugunu ve Ust mercii kontrolinun surekli varligini géstermektedir.
Tasra vilayet teskilatinda ise bu durum bir miktar esneklik kazanir. Askeri idadi bulunmayan
mahallerdeki rustiye mudurleri, genel mudure ait olan vazifeleri yerine getirme sorumlulugunu
dstlenir (Umum Mekatib-i Risdiye-i, H. 1316 [1899], s. 3).
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Muduran idari sorumlulugunun yalnizca izinlerle sinirli kalmadigl, ayni zamanda
davranisin standartlastirilmasini mimkun kilan idarl kayit duzeninin yuratilmesinden de
sorumlu tutuldugu anlasilmaktadir. Dahiliye subaylarinin ginlik 68renci davranis kayitlarini
dizenli bicimde tutmasinin ve bu kayitlarin her hususi sinav sonunda okul siciline
gecirilmesinin gézetimi muddure verilmis olduguna dair hiukimler donemin talimatnamelerinde
yer almistir (Umum Mekatib-i Rusdiye-i, 1899, s. 2-3). Sicil kayitlarinin hazirlanip nezarete
gonderilmesi gibi kritik burokratik islemlerin de okul muadurunce yuaritulmesi gerektigi
belirtilmistir (Mekatib-i Rusdiye-i Askeriye, H. 1313 [1895/18967], s. 3). Bu dlizenlemeler,
kurumsal denetim mekanizmasinin islerliginin dogrudan muduarin kontroliine baglanmis
oldugunu gostermektedir. Disiplin uygulamalarinin yalnizca 06grencilere degil, 6gretmen
kadrosuna da yoneltilmis oldugu arsiv belgelerinden anlasilmaktadir. Nitekim Manastir Askeri
Rustiyesi Fransizca 68retmeni Yuzbasi Osman Memis’in izin slresini asarak yetkili makamlara
haber vermeden ortadan kayboldugu gerekcesiyle Askeri Ceza Kanunnamesinin 127. maddesi
uyarinca gorevden uzaklastirilmis ve alti ay hapisle cezalandirilmis oldugu kayit altina alinmistir
(Cumhurbagkanluigi Devlet Arsivleri Baskanlugr [CDAB], 1914). Benzer bigimde,
Kocamustafapasa Askeri Riistiyesi Fransizca Ogretmeni Piyade Miilazim-1 Evvel Mehmet Sinasi
Efendi’nin fazla sarhosluk ve uygunsuz davraniglari nedeniyle Askeri Ceza Kanunnamesinin 98.
maddesi uyarinca Divan-1 Harb-i Orfi tarafindan iki ay hapse mahkim edilmis oldugu
gorulmektedir (CDAB, 1911). Bu Ornekler, askeri rustiyelerde 6gretmenlerin de askeri hiyerarsi
icerisinde disiplin hukukuna tabi tutulmus olduklarini ve ahlaki temsil sorumlulugunun
Ogrencilerden egitici kadroya kadar uzanan kapsamli bir denetim mekanizmasina dontstugunu
ortaya koymaktadir.

Askeri rustiyelerin i¢ duzeni, kesintisiz ve ¢cok katmanl bir denetim sistemi Uzerine
kurulmustur. Bu yapi, panoptikon metaforunu hatirlatacak 6l¢gtde surekli bir gézetimi mimkdn
kilar (Canpolat & Ural, 2024, s. 1194). Mudur hari¢ tum askeri memurlar, istisnasiz olarak
mudur tarafindan tahsis edilen vakitte degismek tzere, yirmi dort saatte bir okulicinde nobetci
bulunmak zorundadir (Mekatib-i Rusdiye-i Askeriyeye, H. 1306 [1888], s. 12-13; Umum
Mekatib-i Rusdiye-i, 1899, s. 3-4). Nobetci memur, nobeti sirasinda okuldan kesinlikle
ayrilamaz; gecerli bir mazeretle izin alsa bile yerine bir vekil birakmak zorundadir. Nobetgi
subayin gorevi, mekandaki uygunsuz hal ve tavirlari tespit etmekle sinirli degildir; ayni zamanda
ders ve muzakere zilinin zamaninda calinip galinmadigi gibi zamanin diizenlenmesine iliskin
isleyisi de kontrol edip muduriyete bildirmekle yukimladar. Hatta herhangi bir sorunla
karsilasmadigi takdirde bile bu durumu muduriyete rapor etmek zorundadir (Agin, 2022, s. 70;
Mekatib-i Rusdiye-i Askeriyeye, 1888, s. 12; Umum Mekatib-i Rusdiye-i, 1899, s. 4). Budurumun
da gozetimin kesintisiz ve kendi yoklugunda bile hissedilen bir otoriteye donusturilmesi
amacina hizmet ettigi sdylenebilir.

Bu gozetim aginin en 6nemli bilesenlerinden biri dahiliye subaylarndir. Askerirustiyelerde
dahiliye subaylari, genellikle bir ylzbasi ve ¢ mulazimdan olusur ve bunlardan biri sirasiyla
nobetci olarak atanir. Onlarin gorevleri, 68rencilerin bedeni lzerindeki kontrolli saglamanin
Otesine gecer. Tum dahiliye subaylari her gun sabah yoklamasinda bulunmak, 6grencileri
dershanelerine sevk edip siralarina oturtmak ve 6gretmen gelene kadar dershanelerin diizenini
saglamakla yukumladar. Ayrica muzakere vakitlerinde de dershanelerde bulunarak
ogrencilerin vazifeleriyle mesgul olup olmadiklarini kontrol ederler. ilmiye ve miilkiye
O0gretmenlerinin muzakerelerden muaf olmasi nedeniyle dershanelerin subaysiz kalmamasi
saglanir (Mekatib-i Risdiye-i Askeriye, H. 1329 [1911], s. 3; Mekatib-i Rusdiye-i Askeriyeye,
1888, s. 12-13; Umum Mekatib-i Risdiye-i, 1899, s. 1, 4). Bunun yani sira dahiliye subaylari, her

" Metinde giin ve ay bilgisi bulunmayan Hicri/Rim1 tarihler Miladi takvime cevrilirken karsiliklarinm iki farkl yila
yayilabilmesi nedeniyle Miladi tarih araligi 1895/1896 seklinde ¢ift y1l olarak gdsterilmistir.
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an 6gretmen olduklarini goz 6nlnde tutarak hareket etmelidir. Onlardan beklenen, 68rencilerle
sikga temas kurarak onlara sefkatli bir abi gibi yol gostermeleri, kusurlari o anda dizeltmeleri
ve nasihatlerle fikri ve zihni terbiyelerini aydinlatmalaridir (Mekatib-i Rusdiye-i Askeriye, 1911,
s. 3). Bu rol, itaati i¢sellestirmeyi hedefleyen pedagojik bir denetim anlayisinin pargasi olarak
gorulebilir (Agin, 2022, s. 75). Ayrica so6z konusu subaylarin en kritik gérevlerinden biri ginluk
sicil tutma uygulamasidir. Her dahiliye subayi, her gun gordugu hal ve hareketleri kaydetmek
icin bir defter tutmakta ve bu bilgileri aksamuizeri okul siciline gecirmekle yukumluadur (Mekatib-
i Rusdiye-i Askeriye, 1895/1896, s. 3; Umum Mekatib-i Rusdiye-i, 1899, s. 2). Bu uygulama,
O0grencilerin her davranisinin surekli olarak olculdtgu, kiyaslandigi ve kaydedildigi bir
standartlastirma surecinin temelini olusturur (Canpolat & Ural, 2024, s. 1195). Ayrica dahiliye
subaylari bir sinifin tim kayitlarindan, islerinden ve hususlarindan sorumlu oldugu gibi o sinifin
beden egitimi derslerinden de sorumludur (Mekatib-i Risdiye-i Askeriye, 1911, s. 4). Tasra
rustiyeleri, askeri idadilerin bulundugu yerlerde 6g8retmen subaylarin idadilerde ndbet tutma
zorunlulugu nedeniyle ristiyedeki nobet vazifelerinin tamamen dahiliye subaylarina kalmasiyla
farkli bir yapiya sahiptir (Umum Mekatib-i Rusdiye-i, 1899, s. 3).

Askerirustiyelerde gorevyapan 6gretim kadrosu, bilgi-iktidar iligkisinin kilit tasidir ve kati
diizenlemelerle siirekli denetim altindadir. Ogretmenler, ders zili galindiktan sonra en fazla bes
dakika icinde dershanelerinde olmak zorundadir. Bu sureyi gegirenler veya paydostan dnce
dershaneden cikanlar, derse gelmemiscesine muamele gorurler. Tum dgretmenlerin; ilmiye,
askeriye ve mulkiye gruplarindan olustugu ve kendi dersine ait muzakerelerde bulunmaya
mecbur oldugu belirtilmistir. Miizakerelere gelmeyenler de derse gelmemis sayilir (Umum
Mekatib-i Rusdiye-i, 1899, s. 5). Ogretmenlerin temel gorevi, dersleri yazili programa gore ve
programda yer alan vakitlerde eksiksiz olarak islemektir. Bu gdrevlerini eksik isleyen
O0gretmenler, nezaret makamindan sorumlu tutulacaklari gibi, ders nazirlari ve mudurler de
mesul olacaktir. Derslerin bitiminden 6nce bir 68retmen dershaneden ayrilamaz. Ders erken
biterse, 06gretmen kalan zamanda &grencilere gecen derslerden sorular sorarak
performanslarina gore 6dul ve ceza verilmelerini saglar ve olagandisi hal ve hareketleri derhal
mudure bildirir (Umum Mekatib-i Rusdiye-i, 1899, s. 5-6). Bu, denetim ve degerlendirmenin
yalniz idari kademelerde degil, derslik icinde de sureklilik kazandigini gostermektedir.

Ogretmenlerin mesleki basarisi, tamamen o6grencilerin akademik ilerlemesine
baglanmistir. Rigstiyeden diploma alarak idadiye gegcen 06grenciler, burada bir komisyon
tarafindan sinava tabi tutulur (Mekatib-i Askeriye-i Sahanede, H. 1305 [1887], s. 14).
Ogrencilerin idadideki basarilarina goére riistiye 6gretmen degerlendirilir ve adlar nezaret
kalemindeki sicil defterine islenir. Eger bir 6gretmen, bir yiluk degerlendirme sonucunda
beklenilen basari ve duzeyde 68renci yetistiremezse ilk yil okul mudurua tarafindan ihtar alir ve
almis oldugu bu ihtar kendisine teblig edilir; ikinci yil da ayni sekilde basarisizlik gosterdigi
takdirde okulla olan s6zlesmesi feshedilerek yerine baska bir 6gretmen tayin edilir (Mekatib-i
Askeriye-i Sahanede, 1887, s. 17). Bu mekanizma; egitim sistemini bir performans temelli kalite
kontrol aracina donusturlr ve ogretmenlerin performansini, 6grencilerin basari puanlari
Uzerinden olgulen bir tir sembolik sermayeye indirgeyerek onlari kesintisiz bir degerlendirme
sureci icinde tutar (Dogan, 2022, s. 138). Ayrica 6g8retmenlerin ders ve muzakere saatleri
disinda 0Ogrencilerle gorlismeleri kesinlikle yasaktir ve bu kuralin ihlalinin muduriyete
bildirilmesi gerekmektedir (Umum Mekatib-i Rlsdiye-i, 1899, s. 6).

Disiplin aygitinin alt kademeleri, okulun fiziki sinirlarinin korunmasinda ve 6grencilerin
kitlesel hareketlerinin dizenlenmesinde kilit rol oynar. Kapatilma ve cerceveleme pratikleri,
yardimcli personelin gorevlerinde acgikga gorulur (Demirtas, 2024, s. 209; Foucault, 1992, s.
178). Bas hademe ve mustahdemler, nobetgi subaylarin emri altinda calisir. Bas hademe, bir
cesit gozetmen sifatiyla daima 6g8renciler arasinda bulunur ve mustahdemleri surekli takip
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ederek vazifesinde tembellik eden veya okuldan izinsiz ayrilanlari ndébetgi subaylara bildirir
(Mekatib-i Rusdiye-i Askeriye, 1911, s. 2). Mustahdemler, demirbas esyanin muhafazasi
hususunda subaylara yardim eder ve gece ndbetlerinde, bas hademe harig, en az iki kisi okulda
kalmak zorundadir (Mekatib-i Rusdiye-i Askeriye, 1911, s. 2; Mekatib-i Rusdiye-i Askeriyeye,
1888, s. 12). Bevvap dahi gece ndbetine dahildir. Zira bevvabin gérevleri mekanin dis dunya ile
temasini kesmeye odaklanmistir; kapidan baska bir tarafa ayrilamaz. Disaridan gelen Kkisileri
nodbet odasina goturerek kilavuzluk eder ve yabancilarin izinsiz olarak okula girisine engel olur.
Ayrica izin kdgidina sahip olmayan 6grencilerin disariya ¢gikmasina izin vermez ve izinli kisilerin
belgelerini dahiliyeye teslim eder (Mekatib-i Rusdiye-i Askeriye, 1911, s. 2).

Aksam paydosunda 6grenciler, semtlerine gore uU¢-dort kisma ayrilarak her kisma bir
hademe secilir ve dahiliye subaylarindan birinin gézetimi altinda dlzenli bir sekilde sevk edilir
(Umum Mekatib-i Rusdiye-i, 1899, s. 2). Bu, kitlesel hareketliligin dahi siki bir dizen mantigiyla
yonetildigini gostermektedir. Bu idari ve teskilati yapi, Osmanli askeri ristiyelerinin yalnizca bir
egitim kurumu olmanin dtesinde; bireyleri surekli gézetim, kayit ve cezalandirma olasilig
altinda tutarak uyumlu ve verimli askeri personel yetistirmeyi amaglayan, rasyonel ve
sistematik bir kurumsal denetim mekanizmasi olarak islev gordugunu dusundurmektedir
(Foucault, 1992, s. 275). Bu kurumlar, klasik anlamda kapatilma kurumlarini hatirlatacak
bicimde toplumsal alandan izole edilmis ve itaatkar bedenlerin tretimine odaklanmis bir yapiyi
andirmaktadir (Canpolat & Ural, 2024, s. 1194; Foucault, 1992, s. 164).

Kurumsal isleyis ve Ogrenci Kabul Siiregleri

Askeri rustiyeler; kabul strecindeki kati olgutler ve sinavlar yoluyla devletin ihtiyag
duydugu ideal askeri-biirokratik profili biyolojik, ahlaki ve entelektiiel diizeyde eler. Ogrenci
alim surecleri, biyopolitik bir eleme iglevi gorur; devlet, ntfusun hangi kisminin yagamsal ve
bedensel o6zelliklerinin askeri sisteme dahil edilecegine karar verir (Celik, 2024, s. 373, 377).
Askeri rustiyelere kaydolmak isteyenlerin ders yili baslamadan énce teskil edilen Ogrenci Kayit
Kabul Komisyonuna basvurmalar zorunludur; komisyon, bilgi-beceri sinavinin yaninda
kurumsal standarda uygunlugu da denetler (Mekatib-i Rlsdiye-i Askeriye, 1895/1896, s. 3;
Umum Mekatib-i Riisdiye-i, 1899, s. 1). Ogrenci kabul siireci yalnizca soyut kriterlerle sinirli
kalmamig, ayni zamanda Maarif Nezareti tarafindan goénderilen yazigsmalarda uygulama
kaynakli sorunlara da isaret edilmistir. iptidai diplomasi bulunmayan cocuklarin askeri
rastiyelere kabul edilmemesi karari titizlikle uygulanmasi gereken bir hukiimken, bazi iptidai
mekteplerinin  bu karari ihlal ederek kendilerini rlstiyelere hazirik siniflart  gibi
konumlandirdiklari gorulmustir. Bu durum, Maarif Nezaretinin Seraskerlik Makamina
gonderdigi bir yazida acik bicimde uyarilmis ve bu tur usulsuzliklerin engellenmesi talep
edilmistir (CDAB, 1885). Bu olay, Osmanli egitim sisteminde alt ve lGist kademeler arasindaki
kurumsal sinirlarin burokratik duzenlemelerle korunmaya calisildigini ve erken dénemde
standartlastirilmis bir egitim hiyerarsisinin insa edilmekte oldugunu gostermektedir.

Girig sartlan, eleme surecinin titizligini acikca gostermektedir. Yas siniri, 6grencilerin
gelisim duzeyleriyle uyumlu bir egitim ortami hedeflemektedir. Birinci sinifa alinacaklarin yasi
9-13 araliginda olmalidir (Umum Mekatib-i Rusdiye-i, 1899, s. 1). Bu sinir; istanbul’da dg,
tasrada dort kademeli olarak dizenlenen rlstiye yapisina uygun sekilde belirlenmistir
(Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 11). Adaylarin saglik durumlari da énemli bir
belirleyici 6lgittiir. Ogrencilerin tim uzuvlarinin saglam ve saglikli olmasi, bulasici bir hastaliga
ya da dil tutukluguna sahip olmamalarn gerekmektedir (Mekatib-i Risdiye-i Askeriye, 1905, s.
21; Umum Mekatib-i Rusdiye-i, 1899, s. 1). Bu kosullar, “yararli beden” idealine yonelmis bir
duzenlemeyi yansitmaktadir. Askeri egitimde arzulanan beden; ¢evik, saglikli, duzgin ve
komutlara hizli sekilde yanit verebilen bir bedendir (Foucault, 1992, s. 168). Ogrenci
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adaylarinin, kayit slrecinde bazi resmi belgeleri de ibraz etmeleri zorunludur. Hamidiye
tezkeresi ve asi ilmUhaberinin ibrazi mecburiyeti, devletin modern burokratik aygitinin bireyi
kayit altina alma ve nufusu denetleme islevinin bir gostergesidir (Mekatib-i Rlisdiye-i Askeriye,
1905, s. 21; Umum Mekatib-i Rusdiye-i, 1899, s. 1). Boylelikle devlet, 6g8renciyi hem kimlik hem
de saglik bakimindan sistem igine dahil etmis olur. Adaylarin hem Kur’an-1 Azimu’s-san’i akici
sekilde okumalari hem de gazete okuyup yazabilecek duzeyde okuryazarlik sergilemeleri
beklenir (Umum Mekatib-i Rusdiye-i, 1899, s. 1). Bu kosul, bir yandan dini ve ahlaki temellerin
korunmasini saglarken, diger yandan modern kamusal alana ve burokrasiye uyum
saglayabilecek bireylerin sec¢ilmesini amaclamaktadir. Boylece ahlakin, yani dini mesruiyetin,
fayda ve modern kapasite anlayisiyla birlestigi bir simgesel entegrasyon ortaya ¢ikmaktadir.
Birinci sinifa kabulde Kur’an-1 Kerim, Kiraat-1 Osmaniye (180 kelimelik imla), sayi ve rakamlar ile
Husn-u Hatt-1 Osmani’den sinavlar yapilir. Toplam 96 puanlik kredi notunu kazanamayanlar ile
belirlenen asgari puanlarin altinda kalanlar (6rnegin imladan 4 hataya 1 puan kirilarak 5’ten
asagi alanlar) kabul edilmez. Puan siralamasinda, subay cocuklarina dncelik taninir (Mekatib-i
Rusdiye-i Askeriye, 1905, s. 19). Bu oncelik, toplumsal konum ve sembolik mirasin egitim
alaninda yeniden Uretimini isaret etmektedir (Swartz, 2011, s. 238, 255).

Okul ici isleyis ve ust siniflara gecis, mertebelendirme ve normallestirici yargi
teknikleriyle 6grencileri surekli bir kiyaslama rejimine tabi tutar (Foucault, 1992, s. 228). Her yil
O0grencilerin umumi sinav puanlarina gore bir sira dizeni yapilir ve yil boyunca korunur;
dershanelerde oturma plani dahi bu siraya goére belirlenir (Mekatib-i Risdiye-i Askeriye,
1898/1899-1, s. 2; 1898/1899-2, s. 2). Bu uygulama, bilgiyi mekansal dlizen tUzerinden gorunur
bir hiyerarsiye donusturur; 6grencinin akademik basarisi sinif icindeki fiziksel konumunu
belirleyen bir mertebe islevi gorur. Rustiye egitiminin kurumsal agirligl, 6grencilerin idadilere
gecis sureclerinde en belirgin sekilde ortaya cikar. Ristiyeden mezun olanlar, idadi
muddarlerinin sorumlulugunda o6gretmenlerden olusan bir komisyon tarafindan rustiyede
okuduklar derslerden ayri ayri sinava tabi tutulurlar. Ogrencilere pekiyi, orta ve zayif
derecelerinde notlar verilir (Mekatib-i Askeriye-i Sahanede, 1887, s. 14-15). Bu sinavlar, sadece
akademik bir degerlendirme degil, ayni zamanda 68rencinin gelecekteki kariyerini ve toplumsal
konumunu belirleyecek olan simgesel bir sertifikasyon surecidir (Bourdieu, 2015, s. 93).
Boylece egitim sistemi, bilgi ve becerinin yani sira “simgesel sermaye”nin de yeniden dagitildigl
bir alan haline gelir.

Gegis sinavlarinin uygulanma bigimi, kayit tutma ve merkezi raporlama ilkeleriyle
yakindan iliskilidir. Ogrencilerin hangi dersten, hangi 6gretmenden, hangi puani aldigini
gosteren; ayrica geldikleri okulun sinif mevcudu ve basari sirasi gibi ayrintilari iceren mazbatali
tablolar hazirlanir ve nezaret makamina gonderilir (Mekatib-i Askeriye-i Sahanede, 1887, s. 15,
17). Bu uygulama, egitimi bireyin sinirlarinin Otesine tasiyarak 6gretmen ve okulun
performansini merkezi otoriteye raporlayan bir denetim mekanizmasi olusturur. Dolayisiyla
sistem; basaryl yalnizca 6grencinin gayretiyle degil, 6gretmenin mesleki yeterliligiyle de
iliskilendirir. Ogretmenlerin performansi, 6grencilerinin idadideki basar dizeyleri Gzerinden
dolayli olarak degerlendirilir. Ogrencilerinin beklenen basarlyi gosterememesi durumunda
O0gretmen once yazili olarak uyarilir; ertesiyil da benzer bir basarisizlik tekrarlanirsa 6gretmenin
sozlesmesi feshedilir (Mekatib-i Askeriye-i Sahanede, 1887, s. 17). Bu duzenleme, iktidarin
O0gretmenler Uzerindeki denetimini, sistemin ciktisi olan 68renci performansi araciligiyla
surdurduginli gostermektedir. Egitimdeki bu tir degerlendirme mekanizmalari, bireysel
sorumlulugu kurumsal baski ile birlestirir. Ayrica, dusik basar gosteren 0Ogrenciler igin
devamsizlik ve basarisizlik yonetimi kapsaminda 06zel tedbirler ongoérulmustur. Basarisiz
bulunan 6grenciler, ders disi zamanlarda, oOzellikle paydos ve oyun vakitlerinde takviye
calismalarina zorlanarak eksikliklerini gidermeye yonlendirilir (Mekatib-i Askeriye-i Sahanede,
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1887, s. 15). Bu uygulama, egitimin yalnizca bilgi aktarimi degil, ayni zamanda zamani disipline
eden bir mekanizma olarak isledigini ortaya koyar. Bos zamanin bile denetim altinda tutuldugu
bu dizen, normallestirme amacinin egitsel bir gerceve icinde surduruldtugunu acikga gosterir.

Askeri rustiyelerde disiplinin igsellestirilmesi, egitimin bizzat temelini olusturan
talimatnamenin 6grenilmesi ve sinanmasiyla saglanir. Bu, 6znenin otoriteye bagliiginin
dogrudan sinandigi bir disiplin teknigidir (Celik, 2024, s. 365). Egitim-0gretim yilinin basinda,
talimatnamenin maddeleri 6grencilere eksiksiz bir sekilde kitaplariile birlikte dagitilir ve dersler
baslayana kadarki ilk hafta zarfinda dahiliye subaylari tarafindan okutulup agiklanir (Mekatib-i
Rusdiye-i Askeriye, 1895/1896, s. 1). Boylece kurallar, pasif bilgiden benimsenen bir davranis
koduna donusur (Bourdieu, 2015, s. 83). Her yil yalnizca birinci hususi sinavda, okul mudura ve
dahiliye subaylarinin gozetiminde talimatname bilgisine dair s6zlu bir sinav yapilir (Mekatib-i
Rusdiye-i Askeriye, 1895/1896, s. 2, 1898/1899-1, s. 2; 1905, s. 2; 1906, s. 57). Bu sozll sinav,
diger derslerde oldugu gibi puanla degerlendirilmez; ancak 6grencinin disipline uyumu,
kurallara hakimiyeti ve itaat derecesi bu sozlu yoklama yoluyla olgulur. Boylece kurum,
O0grencinin yalnizca bilgi birikimini degil, ayni zamanda otoriteye bagliligini da denetler. Bu
sinavda 6dul ve ceza sistemi temel alinmistir. Talimatnameye iligskin sorulara dogru ve duzglin
yanit veren 6grencilere “aferin” veya “iki aferin” 6dull verilirken, sorulara yanit veremeyen
dgrencilere birer “ihtar” cezasi uygulanir. ilk sinavda basarisiz olanlar, ikinci hususi sinavda
tekrar sinava alinir; eger burada da basarisiz olurlarsa iki ihtar cezasi alirlar (Mekatib-i Rusdiye-
i Askeriye, 1895/1896, s. 2; 1898/1899-1, s. 2; 1905, s. 2; 1906, s. 57). Bu sinay, bilginin
olculmesinden ziyade zorunlu itaatin ve kurumsal aidiyetin kontrol altina alinmasi islevini gorur.
Ogrencinin kurallar ezberleme zorunlulugu, 6zdenetim mekanizmasini pekistirir ve bireyin
disiplin anlayisini igsellestirmesini saglar (Elias, 20044, s. 301; Elias, 2004b, s. 308).

Basarisizlik; yalnizca akademik bir eksiklik degil, ayni zamanda ahlaki bir sapma olarak
kodlanmaktadir. Bu nedenle en agir cezalar, bu ¢ergevede uygulanir. Bir dersten sifir alan
dgrenciler, o ders esnasinda ikinci bir emre kadar ayakta durma cezasina carptirilir. iki dersten
sifir alanlar, ayakta durma cezasina ek olarak bir ihtar alir. U(; dersten sifir alanlara iki ihtar, tim
derslerden sifir alanlara ise ayakta durma cezasiyla birlikte bir “tekdir” cezasi uygulanir
(Mekatib-i Rusdiye-i Askeriye, 1898/1899-1, s. 7; 1898/1899-2, s. 7). Ayrica derslere ¢calismayan
veya haylazlik yapan dgrencilere her gun igin bir ihtar verilmesi mumkundur (Mekatib-i Risdiye-
i Askeriye, 1895/1896, s. 12; 1898/1899-2, s. 9). Bu cezalar; basarisizligi beden Uzerinde
gorunur kilan, topluluk 6nlinde utang yaratan ve 6grencinin bedenini bir ceza araci olarak
kullanan uygulamalar olup disiplin teknikleri ¢ozumlemeleriyle iligkilendirilebilecek teshir
nitelikli uygulamalardir (Foucault, 1992, s. 53). Akademik basarisizligin sureklilik kazanmasi
héalinde ise dgrenciler okul bunyesinden tamamen c¢ikarilir. Bu durum, askeri statiinin kaybi
anlamina gelir ve egitim kurumundan diglanma yoluyla gergeklestirilen bir tasfiye bigimidir.
Gunduzlu 6grenciler icin belirlenen kurala gore, ayni sinifta art arda iki kez kalanlarin kayitlar
silinir (Mekatib-i Rusdiye-i Askeriye, 1898/1899-1, s. 9; 1898/1899-2, s. 9). istanbul
rastiyelerinde Ug, tasra rustiyelerinde ise dort kez dersten kalanlarin da kayitlar silinerek
okuldan ihrag edilir (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 11). Yatili askeri rlistiyelere ise,
Uc yil Ust Uste sinifta kalan 6grenciler farkli bir bicimde cezalandirilir. Bu 68renciler, yaslarina
uygun alaylarda istihdam edilmek Uzere “nefer” olarak orduya gonderilir (Mekatib-i Rusdiye-i
Askeriye, 1895/1896, s. 11; 1898/1899-1, s. 9; 1898/1899-2, s. 9). Bu uygulama, 6grencinin
subay olma potansiyelinden tamamen men edilmesi ve en alt askeri statlye dusurtlmesi
anlamina gelir. Boylelikle 68renci, entelektlel yetersizliginin sonucu olarak bedensel emege
dayali bir statliye zorlanir. Bu uygulama, Agamben’in (2013) “istisna hali” kavraminda tartistigi,
egemenligin hukuk diizeninin disinda isleyen karar glicinU hatirlatan bir dislama bigimidir.
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Ihrac ve uzaklastirma cezalari, okulun ydnetim heyetinin mazbatasi (izerine genel
muduarluk ve yetkili makamlarca onaylanir. Kararlara muhurlu sicil pusulasi eklenerek dosya
nezaret makamina gonderilir (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 6; Umum Mekatib-i
Rusdiye-i, 1899, s. 3). Bu burokratik titizlik, dislama eyleminin hem resmiyetini hem de
mesruiyetini pekistirir. Boylece kurum; disiplinin yalnizca pedagojik degil, ayni zamanda idari
ve sembolik duzeyde de guc¢lendirildigi bir yapi haline gelir (Bourdieu, 2015, s. 55).

Gecerli mazereti olmayan bir dgrencinin bir rustiyeden digerine nakli yasaktir; nakil
yapilacaksa resmen kabul edilmeli ve ilmUhaberi ibraz edilmelidir. Bu ilmUhaberde higbir
kazinti ve silinti bulunmayacak, zarfi ise muduriyet mihri ile muhurlenecektir (Mekatib-i
Rusdiye-i Askeriye, 1906, s. 68). Ogrenci kabuliine iliskin diizenlemeler, kurumun iktidarini
hangi ol¢utler Uzerinden tesis ettigine dair bulgulari tamamlamaktadir. Bagka okuldan gelen
ogrencilerden bile ikiila dort yilik hal ve ahlak guzelligine dair olumlu referans evraki istenmesi;
askeri sistemin sadece akademik basariya degil, ayni zamanda bireyin ge¢gmisteki uyum ve
ahlaki, yani habitusuna verdigi mutlak 6nemi gostermektedir (Mekatib-i Rusdiye-i Askeriye,
1906, s. 21). SUphe gorllenlerin veya referans ibraz edemeyenlerin sinava kabul edilmemesi,
askeri alanin grup digi olani diglama/sosyal dislama mantiginin acgik bir gostergesidir.

Disiplin, Davranis Kurallari ve Cezai Uygulamalar

Askeri rustiyeler; 6grencileri, kamusal alanda dahi askeri hiyerarginin ve disiplinin
temsilcileri olarak konumlandirir. Disiplin dizenine iligkin veriler, modern iktidarin 6grenci
bedenini ve davranisini hangi tekniklerle sekillendirdigini acik bicimde ortaya koymaktadir. Bu
durum, Elias’in vurguladigl gibi, digsal toplumsal zorlamalarin zamanla bireyde igsel
O0zdenetime donusmesini amaclar (Elias, 2004a, s. 303, 308, 312). Bu okullarda disiplin,
O0grencinin bedeninden davranigina kadar her yonuyle denetlenen butincul bir sistem olarak
isler. Bu sistemin ilk adimi, 6grencilerin dig goérunuslerinde standart bir dizenin tesis
edilmesidir. Talimatnamelere gore 6grenciler, “her vakit gogsu kapali ve askeri kiyafetlerini
duzenli bir sekilde giyerek askerlik sanina halel getirmeyecek guzel davranislarda bulunmak”
zorundadir (Mekatib-i Askeriye-i Sahane, H. 1310 [1893], s. 18). Gunduzlu 6grenciler dahi idadi
Ogrencileriyle ayni bigcimde setre, pantolon ve mavi zirhli kaput giymeye mecburdur (Mekatib-i
Rusdiye-i Askeriye, 1905, s. 2; 1906, s. 57). Bu tur bir kiyafet zorunlulugu, bedeni siyasal olarak
kusatip itaatkar bir glice donustuiren disiplin teknigi olarak okunabilir (Foucault, 1992, s. 167-
171). Kiyafet dlzeniyle birlikte 6g8rencilerin toplumsal ve mekansal hareket alanlari da kesin
kurallarla sinirlandinilmistir. Talimatnameler, askeri idealin safligini bozabilecek her turlu
toplumsal temastan 6grencileri uzak tutmayl amaclar. Yasaklar listesi son derece ayrintilidir:
Beyoglu ve Galata’nin belirli sokaklari disinda kalan bolgeler, gazino, otel, tiyatro, deniz
hamamlari, kiraathaneler, bag ve bostanlar, Kagithane ve Haci Huseyin Bag gibi mesire yerleri,
Bogazici’nde sandalla gezmek, Ramazan ayinda birbirlerinin evine iftara gitmek gibi faaliyetler
kesinlikle yasaklanmistir (Mekatib-i Askeriye-i Sahane, 1893, s. 19-21; Mekatib-i Rusdiye-i
Askeriye, 1895/1896, s. 12). Bu yasaklar, 6grencinin kamusal alandaki gortnurliginu azaltarak
okulu tam anlamiyla bir “kapatilma kurumu”na dénusturir (Agin, 2022, s. 79; Foucault, 1992,
s. 177-178, 245). Yasagin ihlali, O68renci statisline yakismayacak bir hareket olarak
degerlendirilir ve agir cezalarla karsilik bulur (Mekatib-i Askeriye-i Sahane, 1893, s. 20).

Disiplin anlayisinin bir diger unsuru hiyerarsik itaatin gundelik tekrarlarla
pekistirilmesidir. Ogrenciler, hangi sinif ya da riitbede olursa olsun, yolda ist ritbeli birine
rastladiklarinda selam vermekle yukumlidur (Mekatib-i Askeriye-i Sahane, 1893, s. 22).
Boylece astust duzeni, beden ve davranis Uzerinden kalici hale getirilir (Demirtas, 2024, s. 200,
205; Foucault, 1992, s. 180). Disiplin sisteminin isleyisi, Foucault’nun “normallestirici yarg”
kavramiyla ortusur. Birey; surekli kiyaslanir, siniflandirilir ve kayit altina alinir (Foucault, 1992,
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s. 230). Ceza, geleneksel anlamda bir “azap ¢ektirme” eylemi olmaktan c¢ikar; bedeni islah
etmeye, faydali hale getirmeye yonelir (Foucault, 1992, s. 44, 51, 164). Ceza sistemi dort
duzeyde kademelenmistir: “ihtar, tembih, tekdir ve tevbih.” Dort ihtar bir tembihe, tc tembih bir
tekdire, iki tekdir bir tevbihe denk sayilir (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 8;
1898/1899-1, s. 6; 1898/1899-2, s. 6; 1906, s. 62). Bu mertebelendirme, her davranisin
miktarsal bicimde degerlendirilebilmesini mumkun kilar (Foucault, 1992, s. 229, 266).

Ceza sistemine paralel bicimde, 68rencilerin basari ve ahladk durumlarina gore oduller
de dort duzeyde belirlenmistir: “aferin, tahsin, takdir ve taltif.” Dort aferin bir tahsine, benzer
bicimde daha ylksek 6dullere denk sayilir (Mekatib-i Rusdiye-i Askeriye, 1906, s. 60). Bu tertip,
cezalandirma-tegvik dengesi Uzerinden isleyen disiplin mantigiyla uyumludur (Foucault, 1992,
s. 226). Ogrenciler, bazi durumlarda kazandiklar 6dil belgelerini kullanarak cezadan
kurtulabilirler. Eger kabahat ahlaki bir davranig bozuklugundan kaynaklanmissa, 6grenci ahlaki
guzelliginden kazandigl 6dul evrakini; eger akademik bir eksiklikten dogmussa, ayni dersten
kazandigi mukafat evrakini kullanabilir (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 8;
1898/1899-1, s. 6; 1898/1899-2, s. 6; 1906, s. 62). Ancak ihragla sonuglanabilecek agir bir
sucta, bu belgeler higbir sekilde cezayl ortadan kaldirmaz. Tum o6dul ve ceza belgeleri okul
siciline islenir, ayrica 6grencinin elinde tuttugu cetvele kaydedilir. Bu sistem, 6grencinin
akademik ve ahlaki sermayesiniizlenebilir, 6l¢ulebilir ve gerektiginde takas edilebilir bir bigime
dénusturdr (Foucault, 1992, s. 227). Ceza affinin dahi burokratik kurallara baglanmasi,
simgesel siddetin kurumsal isleyisine isaret etmektedir (Swartz, 2011, s. 21).

Dahiliye subaylari, 68rencilerin glinllik davranislarini kaydetmekle yukimludur. Her glin
tutulan defter, aksam okul siciline aktarilir ve her hususi sinav sonunda 6grencilerin iki aylik
vukuat 6zeti hazirlanir (Mekatib-i RUsdiye-i Askeriye, 1895/1896, s. 3; 1898/1899-2, s. 9; Umum
Mekatib-i Rusdiye-i, 1899, s. 3). Bu titiz kayit sistemi, 6grencinin tum yasamini denetim altina
alir ve onu disiplinsel bir yazinin konusu haline getirir (Foucault, 1992, s. 214, 222, 238-240).
Velilerin de Ogrencilerin ceza cetvellerini muhurletme zorunlulugu, aileyi denetim
mekanizmasinin bir parcasi yapar (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 10; 1898/1899-
1,s.9).

Yatili 6grenciler igin ceza sistemi daha serttir. Bu 6grencilerde izin kesme ve hapis
cezalari yaygindir: bir ihtar bir hafta izin kesme, bir tembih dort hafta izin kesme, bir tekdir bir
hafta hapis, bir tevbihe ise on bes guin hapis cezasi karsilik gelir (Mekatib-i Rlusdiye-i Askeriye,
1898/1899-1, s. 6; 1898/1899-2, s. 9; 1905, s. 8, 12). Bu tablo, okulun kisla/kapatilma dlzenine
yaklasan niteligini gorandr kilar (Agin, 2022, s. 79; Foucault, 1992, s. 291, 296, 313). Disiplinin
en sert bicimde uygulandigi alan, ahlaki ve itaatsizlik sucglaridir. Sarhosluk, esrar kullanimi, iffet
ve namusa aykiri davraniglar, subaylara yalan soylemek veya itaatsizlik, 6gretmenlerle ders disi
temas kurmak gibi eylemler agir cezalarla sonuclanir (Mekatib-i Askeriye-i Sahane, 1893, s. 21;
Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 15; 1898/1899-2, s. 12-13; 1905, s. 11, 18; 1906, s.
66, 73; Umum Mekatib-i Rusdiye-i, 1899, s. 6). Bu suglar, 68rencinin yalnizca kurallari ihlal
etmesi degil, askeri kimligin ahlaki butunliglini zedelemesi olarak gorulir. Akademik
basarisizlik dahi ahlaki bir sapma olarak degerlendirilmistir. Bir dersten sifir alan 6grencinin
ayakta durdurulmasi, iki dersten sifir alanin ihtar, tim derslerden sifir alanin ise tekdir cezasi
almasi 6ngorulmustur (Mekatib-i Rlsdiye-i Askeriye, 1898/1899-1, s. 7; 1898/1899-2, s. 7;
1905, s. 8-9). Ayakta durma cezasi, basarisizligin bedensel teshiri anlamina gelir (Demirtas,
2024, s. 205; Foucault, 1992, s. 31, 53).

Daha ileri duzeydeki yaptirimlar, 6grencinin okuldan tamamen uzaklastirilmasini igerir.
Bir yil icinde bes tevbih cezasina ulasan 6grenciler ihra¢ edilir, doérdincu tevbihte veliye
ihbarname gonderilir (Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 11; 1898/1899-2, s. 9).
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Istanbul askeri riistiyelerinde Ug, tasra riistiyelerinde dért kez sinifta kalanlarin kayitlari silinir;
gunduzll 6grenciler icin bu sinir art arda iki yil kalmadir (Mekatib-i Riusdiye-i Askeriye,
1898/1899-1, s. 9; 1898/1899-2, s. 9; 1906, s. 67). Fatih Askeri Rustiyesi besinci sinif 6grencisi
Sehzadebasili Fahrettin Efendi, o6gretmenlerine karsi tekrarlanan uygunsuz davraniglari
nedeniyle tum uyarilara ragmen okuldan ¢ikarilmistir (CDAB, 1887a). Benzer bicimde Besiktas
Askeri Ristiyesi égrencilerinden ismail, Sevki, Hikmet ve diger ismail Efendiler, okuldan
ciktiktan sonra Besiktas’tan Ortakoy’e giden bir tramvaya bilet almadan binmekte israr ettikleri
icin konduktor tarafindan Besiktas Polis Merkezine goturulmus; kisa bir sorgulamanin ardindan
uyarilarak serbest birakilmislardir (CDAB, 1887b). Bu olaylar, disiplin sisteminin yalnizca okul
ici duzeni degil, o6grencilerin kamusal alandaki davraniglarini da kapsayacak bicimde
genisletildigini gostermektedir. Bu yonuyle askeri rUstiyeler 6grencilerini yalnizca akademik
basarn ya da itaate gore degil, “askeri vakar”i temsil eden bir kamusal durusa goére de
degerlendiren kurumlar haline gelmistir.

Yatili 6grenciler agisindan en agir yaptirrm “neferlikle alaya ihrag”tir. Ug yil sinifta kalan
Ogrenciler, yaslarina uygun alaylarda nefer olarak gérevlendirilir (Mekatib-i RUsdiye-i Askeriye,
1895/1896, s. 11; 1898/1899-1, s. 9; 1898/1899-2, s. 9; 1905, s. 11; 1906, s. 67). Bu yaptirnm,
O0grencinin subaylik potansiyelini ortadan kaldirarak onu en alt askeri statliye indirger. Giorgio
Agamben’in (2013) belirttigi Gzere, bu tir cezalar bireyin hukuki statisliinden soyutlanarak
egemen kararin konusu haline geldigi istisna durumuna benzemektedir.

Uzaklastirmave ihrag cezalari, okulun yonetim heyeti mazbatasi Gizerine genel mudurlik
tarafindan onaylandiktan sonra muhurlu sicil pusulasi eklenerek nezaret makamina gonderilir
(Mekatib-i Rusdiye-i Askeriye, 1895/1896, s. 6; Umum Mekatib-i Rusdiye-i, 1899, s. 3). Yatili
O0grencilerin cezalandirilma surecinde ayrica bir sorgu heyeti tarafindan ifadelerinin alinmasi ve
fezleke dlizenlenmesi zorunludur (Mekatib-i Risdiye-i Askeriye, 1895/1896, s. 8; 1898/1899-1,
s. 7; 1898/1899-2, s. 6; 1905, s. 8). Bu uygulama, disiplin sisteminin yalnizca egitim i¢i bir
duzenleme olmadigini, ayni zamanda hukuki ve siyasal mesruiyetle desteklenen bir otorite
mekanizmasi oldugunu gosterir (Foucault, 1992, s. 282-284). Son asamada cezalandirma,
bireyin kaderi Gzerinde devletin mutlak karar yetkisini pekistiren bir ara¢ haline gelir (Agamben,
2013, s. 26).

Sonug

Askeri rugtiyeler, belgelerle gorulen kurumsal isleyisleri itibariyla bedensel denetimden
zihinsel/ahlaki disipline uzanan bir dizen kurmakla beraber bu yapi, bireysellestirme
tekniklerine dair ¢déziUmlemelerle benzesen bir okuma imkani sunmaktadir. Elde edilen
bulgular, arastirma sorularinda odaklanan ydnetimsel dizen, disiplin mekanizmalari ve
degerlendirme sureglerinin butuncul bir iktidar mantigi icinde isledigini agikga gostermektedir.
Kurulugs amaci harp okullarina nitelikli 6grenci yetistirmek olan bu kurumlar, butinuyle bu
ciktiyl Uretmeye ayarli bir yonetsel diuzenek olarak tasarlanmistir. Uygulamada éne ¢ikan
baslica unsurlar sunlardir: Yonetim, panoptik bir 6érgltlenmeyi andiran kesintisiz ve hiyerarsik
gozetim Uzerine kuruludur. Mudur disindaki askeri memurlarin 24 saat esasina gore nobet
tutmasive dahiliye subaylarinin uygunsuz hal ve tavirlari her gun deftere kaydetmesi, gozetimin
hiyerarsik ve kesintisiz niteligini gosterir. Bu denetim dlizeni, cezayi tek basina amag¢ olmaktan
cikararak uysallastirmayi hedefleyen bir davranis ydnetimi tretir. Bu ¢c6zimleme Foucault’nun
disiplinci iktidar yaklasimini merkez almakta, davranisin i¢sellesmis kontrol boyutu Elias’in
0zdenetim kavramsallastirmasiyla uyumlu bir gérinim sergilemekte, dislama ve statl
dusirme gibi uygulamalarise Agamben’in biyopolitik ve istisna hali gergevesiyle kesismektedir.
Kurumsal isleyis ayni zamanda normallestirici yargl ve mertebe belirleme Uzerine kuruludur;
puanlara gore dershane oturma duzeninin belirlenmesi, bilgi ve ahlakin sirekli siralama-
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kiyaslama aracina donlsmesini saglar. Dort kademeli ceza (ihtar, tembih, tekdir, tevbih) ve
bunlarla baglantili 6dul dizenekleri ile “odul evraki” lzerinden cezadan kurtulma usuld,
rasyonel bir ceza ekonomisinin varligini gosterir ve ahlaki/akademik sapmalari gorunur kilar.
Bununla birlikte, hatirat ve yazismalarda Sogukcesme’de dayak uygulamasinin yayginligi ve
Kocamustafapasa Askeri Rustiyesinde bir 68rencinin dovilerek oldurtldugune iliskin kayitlar
gibifiziksel siddet pratiklerinin de aktarildigl, dolayisiyla ideal normlarin asildigi goraltr (CDAB,
1883; Saglam, 2010, s. 28; Sunguroglu, 1959, s. 54). Ote yandan talimatnamenin Ogrenciye
dagitilmasi, dahiliye subaylarinca agiklanmasi ve dersler baslamadan sozlu yoklama gibi
uygulamalar, kimligin i¢csellestirilmesine dayali 6znelesmeyi hedefleyen iyi terbiye araglarndir.
Bu kurumlar, Osmanli modernlesmesinde sembolik sermayenin mesrulastirilmasi ve
dagitilmasinda onemli bir rol oynamis gorinmektedir. Rustiyeden idadiye gecis sinavlar ve
diplomalar, bireye burokratik ve askeri kariyer kapilari agan kurumsallasmis bir sermaye sunat;
subay ¢ocuklarina dncelik taninmasi ise sosyal sermayenin akademik sisteme devrine isaret
eder. Ote yandan uygarlik siireci baglaminda, kiyafet zorunlulugu, “askeri sana uygun” davranis
ve belirli mekén yasaklar durtu denetimini ve devlet merkezli normlarin sikilastirilmasini
amaclar; mezunlarin disiplin ve aclya tahammul gibi militarist degerleri i¢sellestirdigine dair
ornekler bu yonelimin etkisine isaret eder.

Sistemin normallestirici yargisinin en agir sonuclarindan biri kurumsal dislamadir. Elde
edilen bulgular, Osmanli askeri modernlesmesine iliskin literatlrde 6ne gikan gozetim aglarinin
kurumsallasmasi, disiplinin giindelik pratiklerle pekistirilmesi ve egitimde standardizasyonun
artmasi yonundeki degerlendirmelerle buyuk olcide ortusmektedir. Uygunsuz davranislari
nedeniyle bir yilicinde bes tevbih alanlarin ya da ders basarisizligl sebebiyle ayni sinifta iki/lic
yil kalan yatili 6grencilerin “neferlikle alaya ihraci”, 6grencinin subaylik statlisinden menedilip
askeri hiyerarsinin en altina itilmesi anlamina gelir. Bununla birlikte disiplin aygiti mutlak
degildir. Ogretmenlerin maas sorunlari nedeniyle dersleri tatil etmeleri, okul binalarinin harap
olusu gibi isleyisi aksatan durumlar yasanmis; ayrica Diyarbakir Askeri Rustiyesinde Kolagasi
ismail Hakki Bey’in égrencilere hiirriyet fikirleri asiladigi yoniindeki kayitlar, kurumsal sdylem
icinde farkl fikirlerin ve bir direnis potansiyelinin varligini géstermistir (Altinova, 2010, s. 214,
367, 425; Parmaksiz, 2008, s. 132-133, 261, 330). Sonucta askeri rustiyeler, disiplinci pratikler
ve sembolik sermaye mekanizmalariyla 6g8renciyi bicimlendiren, ancak yer yer direnis ve
siddetle kesintiye ugrayan catlaklan barindiran Osmanli modernlesmesinin c¢eligkili
laboratuvarlari olarak degerlendirilebilir. Bu kurumlarin mezun ettigi kusagin (Turkiye
Cumbhuriyeti’nin kurucu ve yonetici kadrolari dahil) tasidigi yuksek disiplin ve sekiiler anlayis,
Cumbhuriyet Donemi egitim ve burokrasi gelenegine aktariminda kritik bir kopru islevi
gordugunu ortaya koymaktadir.

Askeri rastiyelerin kurumsal analizi; egitimi yalnizca reform alani degil, iktidar ve
denetimin yeniden érgutlendigi bir laboratuvar olarak konumlandirdigini gostermistir. Gelecek
arastirmalar igin U¢ hat o6ne c¢ikmaktadir: (i) talimatnamelerde “askerlik sanina halel
getirmemek/nezaket/itaat” kavramlarinin  soylemsel bigimlenisi ve dogru/yanlis-
normal/anormal ayrimlarina katkisi; (ii) Fatih-Glulhane-Kasimpasa gibi ristiyelerin mimari
planlarinin iktidarin mekansal temsilleri ve denetim rejimleri agisindan incelenmesi; (iii) hatirat
ve biyografiler Uzerinden mikro tepkilerin (uyum/direnis) 6znelesme sureclerine nasil
yansidiginin takibi. Ayrica, kapatma sonrasinda binalarin sivil ristiyelere dontisimu Uzerinden,
disipliner pratiklerin Cumhuriyet’e aktarimi/dondsimu izlenerek modern Turkiye’de okul
disiplininin kdkenlerine yeni bir isik tutulabilir.
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Osmanli modernlesmesinde disiplin ve gozetim: Askeri riistiyelerin kurumsal iktidar mekanizmalar:

Etik Beyani:

Destek /Finansman

Beyani

Cikar Catismasi

Beyani

Yapay Zekd (Al)
Kullanimi Beyani:

Telif Hakki ve

Lisans.

=
=

TURKISH

Arsiv belgeleri Uzerinden yuritulen bu c¢alisma etik kurul onayi
gerektirmemektedir.

Bu arastirmayi desteklemek icin higbir dis fon kullanilmamistir.

Yazar, ¢ikar gcatismasi olmadigini beyan eder.

Yazar; bu makalenin hazirlanmasi sutrecinde, metodoloji veya veri
analizinin temel asamalarinda olmamakla birlikte, dilbilgisi kontrolu,
yazim denetimi ve Uslup duzeltmeleri igin ChatGPT ve Gemini isimli
Uretken yapay zeka aracindan yararlandigini ancak bu destegin makalenin
akademik icerigi veya analizleri Uzerinde etkisi olmadigini beyan eder.

© 2026 Yazar. Bu makale Creative Commons Attribution CC BY-NC lisansi
altinda acik erisim olarak yayimlanmistir. Bu lisans, orijinal kaynaga uygun
sekilde atifta bulunuldugu, kullanim ticari olmadigl ve herhangi bir
degisiklik veya uyarlama yapilmadigl surece c¢alismanin herhangi bir
ortamda kullanilmasina ve dagitilmasina izin verir.
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