2026, Volume 16, Issue 1, Article Number 17

= ‘ gry UNIvERS)Es) DOI: 10.48146/o0dusobiad.1809877

ODb ENsTITUSO Received Date: 24.10.2025

= Acceptance Date: 17.01.2026

S 0 B I A D Online Published Date: 26.03.2026

Research Article Open Access

Services offered to children with hearing loss and their
families at the Guidance and Research Center, and problems
encountered’

Nagihan Bas“®?and Zerrin Turan®3

2 Faculty of Education, Department of Special Education, Ordu University, Ordu, Tiirkiye.
3 Faculty of Education, Department of Special Education, Anadolu University, Eskisehir, Tiirkiye.

ABSTRACT

This study aimed to investigate the services provided to children with hearing loss aged 0-8 and their families at
the Guidance and Research Center (GRC) and identify the problems encountered in providing these services. This
study was designed as a comparative case study. In this study, 23 personnel from two different GRCs, along with
14 parents of children with hearing loss who had applied to the GRCs, participated. Data were collected through
semi-structured interviews, physical and social observations, researcher diaries, documents, and artifacts. The
data were analyzed descriptively and inductively. The findings were categorized into general problems similar to
those encountered in GRCs in Turkiye, as well as problems that differed across the research environments.
Problems faced in services provided to children with hearing loss and their families in GRCs throughout Turkiye
included these children's families having little contact with GRCs, particularly children aged 0-36 months not being
followed up by GRCs in rehabilitation centers, limited educational assessment for children with hearing loss at
GRCs, failure to consider the goals recommended for the child by GRCs as a result of educational assessment in
different educational institutions, and limited authority of GRCs according to their varying responsibilities.
Challenges specific to each GRC also emerged, including lack of suitable physical conditions in each GRC, the
shortage of personnel capable of working with diverse special needs groups, and the regional geography served
by each GRC. To minimize these problems, it was determined that there is a need for legal regulations that more
clearly define the responsibilities of GRCs, improve personnel qualifications, and standardize GRC structures
throughout the country, especially to improve the qualifications of personnel working with children with special
needs in early childhood.
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Rehberlik ve Aragtirma Merkezi’'nde isitme kayipl ¢ocuk ile ailesine
sunulan hizmetler ve karsilasilan sorunlar

OZET

Bu arastirmada 0-8 yas arasindaki isitme kayipli gocuk ve ailesine Rehberlik ve Arastirma Merkezinde (RAM)
sunulan hizmetlerin incelenmesi ve sunumunda ortaya gikan sorunlarin belirlenmesi amaglanmistir. Arastirma,
karsilastiriimali durum galismasi olarak desenlenmistir. Arastirmaya iki farkll RAM'dan 23 personel ile RAM'lara
basvuran 14 isitme kayipli cocugun ebeveyni olmak Uzere toplam 37 kisi katilmistir. Veriler yari yapilandirilmis

1 This article was derived from the first author’s doctoral dissertation conducted under the supervision of the second author.

Cite: Bas, N, & Turan, Z. (2026). Services offered to children with hearing loss and their families at the Guidance and
Research Center, and problems encountered. Ordu University Institute of Social Sciences Journal of Social Sciences
Research, 16(1), Article Number 17. https://doi.org/10.48146/0dusobiad. 1809877

Corresponding Author: bas.nagihan@gmail.com


https://doi.org/10.48146/odusobiad.1279568
mailto:bas.nagihan@gmail.com
https://orcid.org/0000-0003-3524-2651
https://orcid.org/0000-0002-3956-9320

ODUSOBIAD ?2

gortsmeler, fiziksel ve sosyal gozlemler, arastirmaci ginligu, belgeler ve sureg Urlnleri ile toplanmistir. Veriler
durumlari agiklamak igin betimsel ve timevarimsal olarak analiz edilmistir. Bulgular, Turkiye'de RAM'larda
karsilasilan sorunlara benzer genel sorunlar ve arastirma ortamina gore farklilasan sorunlar olarak ele alinmistir.
Turkiye genelinde RAM'larda isitme kayipli ¢cocuklara ve ailelerine sunulan hizmetlerde karsilasilan sorunlar
sunlardir: isitme kayipli gocuk ailelerinin RAM ile az temasta bulunmasi, Ozellikle 0-36 aylik gocuklarin
rehabilitasyon merkezlerinde RAM tarafindan takip edilememesi, RAM'da isitme kayipli cocuklara yonelik egitsel
degerlendirmenin sinirliligl, RAM'In egitsel degerlendirme sonucunda gocuklar igin 6nerdigi amaclarin farkli egitim
kurumlarinda dikkate alinmamasi ve RAM'larin farklilagan sorumluluklarina ragmen yetkisinin sinirli olmasidir.
Bunlarla birlikte her RAM'a 6zgu sorunlar da ortaya gikmistir. Bu sorunlar arasinda her RAM'da uygun fiziksel
kosullarin bulunmamasi, farkli 6zel gereksinim gruplariyla galisabilecek personel eksikligi ve RAM'In hizmet
sundugu bolgelerin cografi yapisi dile getirilmistir. Bu sorunlari en aza indirmek igin RAM'larin sorumluluklarin
daha net belirtildigi yasal dizenlemelerin gerceklestiriimesine, personel nitelidinin artirlmasina, tlke genelinde
daha standartlastirilmis RAM vyapilarina, RAM'larin yetkilerinin gesitlendiriimesine ve 6zellikle erken gocukluk
donemindeki ©zel gereksinimli gocuklar ve aileleriyle calisan personel niteliginin artirlmasina ihtiyag
duyulmaktadir.

ANAHTAR KELIMELER

isitme kayipl gocuk, rehberlik ve arastirma merkezi, 6zel egitim ve rehabilitasyon merkezi, erken miidahale.

Introduction

The quality and diversity of experiences in the early years of life are critical for a child's
development (Cole & Flexer, 2020). During this period, the interactions a child establishes with
their environment are decisive for their development. The child's environment includes elements
that directly or indirectly affect them, including their parents, siblings, friends, teachers, school,
home, and healthcare institutions (Bronfenbrenner, 1977). Within all these elements, the child
needs to gain experience through their senses and communicate with those around them during
the critical period to maximize their potential (Inguaggiato et al., 2017). Children with congenital
hearing loss are disadvantaged than their peers in terms of auditory input and experience.
Therefore, they need to access auditory stimuli, which they are deprived of to varying degrees
during the critical developmental period (Cole & Flexer, 2020). However, it is not enough for
children with hearing loss to simply have access to auditory stimuli. To develop spoken
language during the critical period, they need to engage in natural, high-quality interactions with
those around them (Clark, 2007; Turan, 2010). This enables the child to develop their potential
to the fullest. Various early intervention programs have been developed in the literature for
children with hearing loss. These programs include early diagnosis, device fitting, and starting
family education (The Joint Committee on Infant Hearing [JCIH], 2019). The structure of these
programs, however, varies across country's education, care, and health systems. For example,
in the US, all these services are provided under the umbrella of a hospital at the Boys Town Early
Intervention Center, whereas in Japan, state-supported institutes for children with hearing loss
provide these services (Tokumitsu & Uchiyama, 2004).

In TUrkiye, the process of medical diagnosis, device fitting, and referral for education is carried
out under the National Newborn Hearing Screening Program (N-NHSP), which was developed
in line with international principles (Kemaloglu, 2015). The initial assessment of infants' hearing
and the medical diagnosis process are carried out in healthcare institutions. After the Special
Needs Report for Children is prepared, the areas of development in which the child needs
support are determined, the educational module is decided upon, and the child is referred to
family education with a recommendation for a suitable hearing aid (Ministry of National
Education [MoNE], 2019). Children diagnosed with hearing loss obtain their hearing aids from
institutions other than the diagnosis center (Cankuvvet-Aykut & Cinar, 2018). In the subsequent
process, if sufficient benefit is not obtained from the hearing aid, the children's development is
assessed to determine their suitability for a cochlear implant. These procedures are performed
at health institutions that are advanced diagnostic centers (Kupeli, 2020).
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Following a medical diagnosis, the educational assessment of children and their referral to an
educational institution is the responsibility of the Guidance and Research Center (GRC) affiliated
with the MoNE. The process, which begins with the family's application to GRC, concluded with
the recommendation of the child's placement in an educational institution based on the special
education assessment committee's decision, following the educational diagnosis and
assessment conducted at GRC. Based on the committee’s decision formed as a result of the
evaluations, children with hearing loss aged 0-3 can begin receiving two hours of free education
per week at Special Education and Rehabilitation Centers (SERCs) affiliated with the MoNE.
Children with hearing loss who have reached 36 months of age can continue their preschool
education through inclusion and can also receive support education services from SERC.
According to the regulation, early special education services can be extended up to 78 months,
depending on the child's developmental level and needs (MoNE, 2018).

As summarized, the process of accessing early education for children with hearing loss in
TUrkiye is multi-stage. During this process, families must apply to multiple institutions and
obtain various official documents at different stages (Bas et al., 2019). Although the goal of early
intervention is to begin family education within three months of a child's hearing loss diagnosis
(JCIH, 2019), this multi-stage process can delay the child's diagnosis and start of education.
The distance of families from diagnosis centers (Bas et al., 2019), their financial difficulties in
obtaining hearing aids (Cankuvvet-Aykut & Cinar, 2018), and the insufficient information
provided to families after medical diagnosis (Kilig, 2020) are explained as reasons for this delay.
However, the N-NHSP aims to start the child's education at an early stage in line with
international standards (Kemaloglu, 2015).

During this process, GRCs play a key role in directing children to education after a medical
diagnosis. GRCs are centers that provide special education and psychological counseling and
collaborate with institutions while offering these services (MoNE, 2020). At GRC, children's
educational assessment, placement in an educational environment, monitoring of their
development, and informing their families are provided (MoNE, 2020). It is important for children
to access education that families who are not sufficiently informed during the medical diagnosis
process (Bas et al., 2019) can receive this guidance from GRC (MEB, 2020). Problems in the
assessment and referral processes carried out at GRC can delay the child's start of appropriate
education.

In addition to the multi-stage nature of educational placement, the limited availability of
assessment tools tailored to the diverse needs of children with hearing loss in GRCs, the lack of
sufficiently explanations of the assessment process in legal documents, and the failure to
employ teachers for the hearing impaired in every GRC have been identified as significant
challenges in this context (Goksoy & Okstiz, 2019; Yanik & Gurgir, 2017; Yiimaz & Dogdan, 2022).
In addition to these difficulties encountered specifically with children with hearing loss in GRC,
different studies have reported different problems. The educational assessment team working
in GRC may experience role-responsibility confusion, this personnel may not receive training for
professional development in the area they need, and some GRC buildings may not have suitable
physical features (Akbiyik, 2022; Aktas, 2022; Karasu, 2014), the inadequacy of measurement
tools in educational assessments (Aksoy & Safak, 2020; Biral, 2019; Karasu, 2014), the
weakness of GRC-SERC cooperation (Goksoy & Okstiiz, 2019; Yanik & Gurgir, 2017), and the
limited guidance provided by manuals on the assessment process for children in early childhood
(Celik, 2019) can be cited as examples of these problems.

Studies analyzing the organizational structure of GRC within the MoNE have indicated that
GRC's guidance and psychological counseling department has almost lost its function and has
been forced to operate as a “special education center.” In this context, it has been noted that
educational assessments can generally be conducted at GRCs (Nazli et al,, 2021). However, due
to the diversity of services for which GRCs are responsible, they lack the infrastructure and
personnel to provide these services (Aslan & Bal, 2014). The information obtained regarding the
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services provided by GRCs generally includes the views of GRC personnel and families receiving
services from GRCs (Cadlayan, 2022; Karasu, 2014). However, only two of the studies directly
include staff opinions on the experiences of children with hearing loss and their families with
GRC (Yanik & Gurgdr, 2017; Yilmaz & Dogdan, 2023). These opinions cover improving GRC's
physical infrastructure, enhancing the quality of the educational assessment process, ensuring
family participation, and increasing GRC's authority.

The information obtained in Turkiye regarding the status of children with hearing loss in the
education process highlights the importance of the support education report and educational
referral recommended by GRC for children aged 0-3 to access free education. However, it is
noted that children with hearing loss may start education later than the period specified in
international standards after receiving a medical diagnosis. Identifying the factors that delay the
start of education in relation to GRC is the first step towards reducing this problem. To meet
this need, it is necessary to examine the services provided by GRC, which acts as a bridge for
children with hearing loss in Turkiye to access education, specifically for children with hearing
loss and their families. Based on findings that the services offered at GRCs may vary depending
on specific conditions such as the physical and personnel adequacy of the GRC (Nazl et al.,
2027; Yilmaz & Dogan, 2022), it is important to identify the circumstances that delay the start of
education for children with hearing loss at different GRCs. Within this scope, the services
provided to children with hearing loss and their families at two different GRCs in a province were
examined to answer the following research questions.

Two different GRCs were examined:
1. What services are offered to children with hearing loss and their families?

2. What difficulties does the staff encounter when providing services to children with
hearing loss and their families?

3. What are the differences in the services offered and the difficulties encountered?

Method

Research design

This research was designed as a comparative case study to investigate the services provided
at two different GRCs and comparing their similarities and differences (Bogdan & Biklen, 2007,
Goodrick, 2014).

Research settings

This study included two different GRC personnel from the same province and families of
children with hearing loss receiving services from three different GRCs in the same province.
The research setting was determined by voluntariness and the researcher's physical
accessibility to it (Hammersley & Traianou, 2017). For anonymity, the centers were named
Focus GRC 1, Focus GRC 2, and Focus GRC 3.

Focus GRC 1

The institution is located in the district center. It has been providing services for approximately
50 years in the building constructed as part of the "model GRC type project” in Tdrkiye
(Researcher's diary). The building contains staff rooms, an elevator for people with disabilities,
a physiotherapist's room, a kitchen, a toilet for people with disabilities, a 40-person meeting
room, a prayer room, a library, a games room, and an assessment unit consisting of four
educational assessment rooms protected by electronic passwords, as shown in Image 1 and
Image 2 (First observation). Evaluation rooms are equipped with special fabric material that
provides sound insulation, adjustable lighting systems, and observation windows (Second
observation).
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Image 1 Focus GRC 1 educational

assessment unit. Image 2 Focus GRC 1 educational assessment room
Focus GRC 2

After obtaining research permits, the institution's management did not allow any observation or
interviews to be conducted at the institution, stating that the personnel were not reluctant to
participate. During the visit to the institution, the researcher observed that it was located in the
district center, easily accessible, and well-maintained. The institution has a parking lot and a
garden.

Focus GRC 3

Upon reviewing the institution's information, this center is the most recently established among
the three GRCs operating within the province. In its early years, it was unable to operate in its
own building and provided services within several different public institutions. They were housed
in a building that was not constructed as a GRC building prior to the period when the research
data was collected. The building, located at the site of the market, contains staff rooms, a
kitchen, a restroom, a prayer room, and two educational assessment rooms, as shown in Image
3 (Fourth observation).

Image 3 Focus GRC 3's two different educational assessment rooms

Educational assessment rooms are “testing” and “physical performance” rooms. The GRC
director stated that there are no WC facilities, parent restroom areas, children's playrooms, or
educational assessment rooms suitable for individuals with disabilities due to physical
conditions (Fourth observation).

Study group

The participants in this study were 22 staff members working at Focus GRC 1 and Focus GRC
3,and 14 parents of children aged 0-8 with hearing loss who received services from Focus GRC.

A total of 15 staff members from Focus GRC 1 participated in the study: the institution director,
six psychological counselors, and eight special education teachers. The institution director is a
graduate of the classroom teaching department and works as a special education teacher. One
of the special education teachers is a graduate of children with hearing loss education; four are
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graduates of intellectual disabilities education; one is a French language graduate; and two are
graduates of the classroom teaching program. Their experience ranges from two to 25 years.
All psychological counselors are graduates of guidance and psychological counseling, and their
experience ranges from nine to 20 years.

A total of seven staff members from Focus GRC 3 participated in this research, including the
institution director, three psychological counselors, and three special education teachers. The
institution director is a graduate of the guidance and psychological counseling department. One
of the special education teachers is a graduate of the visual impairment program, and the other
two are graduates of the classroom teaching program. Their experience ranges from five to 15
years. All psychological counselors are graduates of guidance and psychological counseling,
and their experience ranges from five to 12 years.

This study included four parents of children with hearing loss receiving services from Focus
GRC 1, five parents from Focus GRC 2, and five parents from Focus GRC 3. All parents indicated
that their families only included children with hearing loss and no other children with special
needs. In this study, the ages of the children with hearing loss receiving services from the
research environments ranged from 24 to 90 months during the data collection period. The
average age of children receiving services from Focus GRC 1 was 36 months, from Focus GRC
2 was 62.5 months, and from Focus GRC 3 was 51 months. Except for one child with moderate
hearing loss and another diagnosed with auditory neuropathy, all children had profound hearing
loss and were using cochlear implants during the data collection period. All children were
continuing their support education at SERC, and there were four preschoolers and one
elementary school student attending school according to their age. The average ages of
diagnosis, device fitting, and initiation of education for children with hearing loss are 7, 11.5, and
22.5 months, respectively.

Data tools

In this study, the researcher's journal, observations, interviews, documents, and artifacts are the
data collection tools. The researcher created a Word document the researcher's journal (Glesne,
2014) that was a roadmap for the research process, using Times New Roman font, 12-point
size, and 1.5 line spacing, totaling 128 pages.

As shown in Table 1, physical and social observations were conducted in Focus GRC 1 and
Focus GRC 3.

Table 1 Information related to observations

Observation Type of . . )
NO observations  Pupose of Observation Duration
(P/S*)
1 P General view and floor plans of the Focus GRC 1 building 45
9 p Examination of the physical characteristics of the Focus GRC 13
1 educational diagnosis and assessment room
3 S Focus GRC 1 weekly administrative assessment meeting 139’
4 F General view and floor plans of the Focus GRC 3 building 35
5 S Focus GRC 1 special education evaluation committee meeting 50’
6 S Educational diagnosis and evaluation session at Focus GRC 1~ 2022”
v S Field ngtes and resource person opinions about the 4739"
educational diagnosis and evaluation session at Focus GRC 1
8 S Educational diagnosis and evaluation session at Focus GRC 1 39’
Total 8 observations 389'1"

Note: P/S*= Physical / Social

In this study, unstructured and semi-structured interviews were conducted at different levels
(Stewart & Cash, 2017). Unstructured interviews were conducted when the researcher was in
contact with participants via telephone, face-to-face, and online messaging applications, from
the stage of determining the research environment to the end of data collection. Unstructured
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interviews were conducted with families to determine the status of the institutions' approval to
participate in the study, to seek answers to questions that arose spontaneously during
observation, and to obtain information about the child's development (Researcher's diary). All
interviews with GRC staff were conducted face-to-face and lasted between 13 and
approximately 90 minutes. Approximately 803 minutes of interview data were obtained from 23
interviews with personnel, and approximately 400 minutes of data were obtained from 14
interviews with parents of children with hearing loss, three of which were conducted by
telephone and 11 of which were conducted face-to-face.

This study includes process products, such as the performance assessment form, completed
by the teacher for children with hearing loss in Focus GRC 1, and a sample special education
evaluation committee report obtained during the unstructured interview (Creswell, 2016). The
documents in this study include three Excel files containing information on the families of
children who met the research criteria in Focus GRC 1, 2, and 3, reports compiled by Focus GRC
1 on their work activities, and the special needs report for children with hearing loss.

Analysis of data

Comparative case studies are analyzed using different data collection techniques to reveal
differences within and between cases (Goodrick, 2014). In this study, after preparing the data
for analysis, descriptive analysis was performed to describe the research environment, and
inductive analysis was performed to reveal differences. All data were loaded into the analysis
program. The researcher and the trustworthiness committee held meetings until they reached
an agreement on the sub-themes and themes. The findings were explained in two themes and
seven sub-themes.

Trustworthiness

The following credibility measures have been taken to minimize threats to the validity and
reliability of the data (Brantlinger et al., 2015; Goodrick, 2014).

e Data collected from different sources were compared to ensure consistency of findings.

e Atrustworthiness committee was formed, consisting of a field expert experienced in the
education of children with hearing loss and deafness, a field expert experienced in
psychological counseling and guidance, and the second author of the study.

e Trustworthiness committee meetings were held at each stage of the study to review
research practices, and committee meetings were recorded and reported.

e The researcher was involved in the research environment through interactions lasting
approximately one year.

Research ethics

The researcher obtained ethical approval from the Anadolu University Ethics Committee under
protocol number 35256 and from the MoNE of the relevant province under protocol number
18802389-44-E.16769002. All participants were informed about the purpose of this study and
their rights, and their verbal and written consent was obtained. The participants’ personal data
were concealed in the research report, and the data were not shared with anyone other than the
credibility committee (Guba, 1981).

Conclusions and recommendations

The themes obtained as a result of the data analysis are presented in Table 2 to answer each
research question.

Table 2 Themes and sub-themes derived from research data

Themes Sub-themes
Educational diagnosis and assessment
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Services provided by GRC personnel to children E/Ilacgmgnt
. ) . o onitoring
with hearing loss and their families .
Screening
Challenges that are common to the whole of
Challenges faced by GRC personnel when Tiirkiye

providing services to children with hearing loss

and their families Challenges specific to Focus GRC 1

Challenges specific to Focus GRC 3

Services provided by GRC personnel to children with hearing loss and their families

The services provided by GRC personnel to children with hearing loss and their families include
educational diagnosis and assessment, placement, monitoring, and screening activities carried
out in schools.

Educational diagnosis and assessment

It has been stated that children with hearing loss can undergo educational assessment after
obtaining a hearing aid at all centers (Interview, GT; NT). The educational assessments of
children with hearing loss who have been fitted with hearing aids are conducted using the
“Performance Assessment Form for Individuals with Hearing Impairment” published by the
MoNE. The skills assessed in the performance assessment form for children with hearing loss
between 0 and 36 months are generally filled out based on the parents' views (Sixth
observation). Various activities are planned to assess the child's response to sound based on
their developmental stage. All activities are carried out to evaluate the child's sound recognition,
language, and communication skills relative to their peers, as stated in the phrase, “How wide is
the gap between a child who can hear and a child who cannot hear? Is there a serious
developmental delay?” (Interview, GT).

In this study, a session conducted by a teacher of the hearing impaired at Focus GRC 1 was
observed. The teacher met with the family before the session to inform them about the
assessment. The teacher asked the family to bring toys that the child enjoyed playing with at
home to the appointment. The teacher arranged the environment with maracas, a teacup, and
a teaspoon, as shown in image 4, to assess the child's hearing. The family brought the child's
audiobook and toy car to the session (Sixth observation). The parents of the child whose
educational assessment was conducted at Focus GRC 3 stated that the teacher had baby toys
and a small ball during the assessment session (Interview, ET), while the parent receiving
services from Focus GRC 2 stated that they only asked the questions on the form and did not
bring any additional materials (Interview, UBG).

Image 3 Educational assessment session conducted for a child with hearing loss at Odak GRC 1

The teacher at Focus GRC 1 interacted more with the child during the section in which they
assessed the child's ability to distinguish sounds from different sound sources. During this
interaction, the teacher asked the child to close their eyes and made sounds with objects
brought into the environment, asking the child, “Listen, which sound did you hear?” to get the
child to identify the source of the sound. This session, which assessed hearing and language
skills, lasted approximately 20 minutes (Sixth observation). The parent described an
assessment session conducted at Focus GRC 3 with the statements, “For example, when [my
child] hit under the table, he turned toward it. ... For example, if he had thrown something
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different. That is, he demonstrated an act of throwing there” (Interview, EG), and noted that the
teacher conducted it with a different approach. A parent receiving services at Focus GRC 2
stated that the teacher assessed their child's hearing by standing behind them and calling out
(Interview, NT), while another parent explained that the teacher assessed their child's hearing
with different instructions: "For example, there was a picture of a baby on a piece of paper. It
had a mouth. (To my child) he said, ‘Can you complete this picture? ' (My child) drew a mouth
on it. ... Then another... well, colors, come on, paint the top of this car red, paint the wheel green,
that kind of command..." (Interview, AK).

The applications conducted during the assessment session and the materials used, as well as
the information provided to the family after the assessment session at the centers, also vary.
As stated in the sixth observation, during the assessment session conducted at Focus GRC T,
the teacher told the family, “We always do what our children can do for them, but we should
never do what they can do for themselves. Let's not help them. ... They can do it themselves.”
"The more communication there is, the more we can benefit from our sister who is already here
at home. ... Let's make the most of her. The more they can communicate with him... they can
play games, sing songs, and recite rhymes. Give him plenty of opportunities in this regard" (Sixth
observation).

Parents who receive services from Focus GRC 2 and GRC 3, however, stated that they did not
receive detailed recommendations and were not properly guided: "They generally don't let us in
there, but from what we can see from outside the door, they make various sounds to the child.
If we made any sounds, they would note it down in the report in front of them. “(Interview, ET)
and “But it never occurred to me that GRC could help, for example. They didn't give me that
impression. You know, like, if you have a problem, come and talk to us... | wouldn't recognize
them if  saw them on the street, let me tell you that “(Interview, AK). Another parent whose child
was assessed at GRC 2 stated that their child was assessed as having a “intellectual disability"
and explained that the subsequent information provided was insufficient for them, with the
following statements.

“The last time | went, they tested him again. There was a woman there who told me she
thought my child might have a mental problem. | was surprised. My child doesn't seem like
he could be intellectually disabled and receive special education, but is that what education
is? She asked him some questions from the tests she had done. She said something to my
child. Based on my child's answers, she said he should be tested mentally. We took him to
be tested for intellectually disability. He took the test again at the GRC. All of this happens in
the GRC. We took the child there. The child took the test. He asked why they sent you to me.
| said ask our friend, “I don't know. He said they recommended that he receive education as
a mentally disabled person and sent him" (Interview, NT).

Placement

The final report prepared following educational diagnosis, and assessment is submitted to the
special education assessment committee. The committee forwards the report to the District
MEB special education assessment committee, where the appropriate school and class for the
child are determined (Interview, OA; FB). The family is notified of the school where the child has
been placed via GRC (Interview, EA).

It has been determined that placement decisions at the centers are made within almost a
month. This period may vary by center. At Focus GRC 1, special education evaluation board
meetings are held weekly to ensure that placement decision proposals are made as quickly as
possible (Interview, EM; GG). Parents receiving services from Focus GRC 2 stated that the
decision made at GRC was communicated to them approximately one month later. “We left the
papers at the GRC, and the GRC returned them to us after 1-2 months, accepting them.”
(Interview, ZA). At Focus GRC 3, attention was drawn to the role of the family in the placement
process, which was stated to take approximately two weeks. "Now, when the parent comes, we
give them an appointment when they first come. For example, let's say on the 18th of the month.
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They came today. So, the earliest appointment given is within a week to ten days because we
have appointment times and days in the system. From the day they come to the appointment,
if all the documents are complete, the process is completed within a week" (Interview, CZ).

Monitoring

Students placed in both GRCs are monitored by personnel in the classroom where the child is
studying to assess their development (Interview, GB; CZ; OA; OA). Focus GRC 1 and 3 personnel
sometimes conduct monitoring when requested by the school within the child's classroom
(Interview, CZ; OA), sometimes through meetings with the child's teacher and family (Interview,
CZ; MG), and sometimes through monitoring activities planned at the initiative of GRC personnel
(Interview, CZ; OA). In this context, it was stated that schools requested GRC to monitor the
development of preschool-aged children in particular (Interview, OA).

Screening

Screening studies are conducted to assess the development of students with special needs
continuing their formal education in both GRCs, to evaluate children at risk in the classroom
environment, and to open special education classes or schools for children with special needs
in the regions under responsibility (Interview, OA; TG). Screening can also be carried out at the
specific request of schools (Interview, CZ; OA; TG).

In this context, the director of Focus GRC 1 stated, "We conducted a screening study last year.
We said, 'You don't have special education classes. How is that possible here? ... We investigated
and opened two special education classes there. The screening took three days, and the
colleagues worked there with accommodation. ... We proposed opening the classes, and they
were opened. A special education teacher was also sent." (Interview, EM) explained that they
were able to open a special education class in a region located far from the central district.

Due to a similar need, the administrator of Focus GRC 3 stated that they conducted a screening
in their own region but had difficulty because there were not enough personnel for the region
(Interview, CZ). Nevertheless, as stated in the statement, “We try to communicate with all
schools at least by phone or via the internet,” they try to obtain information through various
communication channels.

Challenges faced by GRC personnel when providing services to children with hearing
loss and their families

The issues encountered in the services provided by Focus GRCs have been grouped into three
sub-themes: issues common to all Focus GRCs, issues specific to Focus GRC 1, and issues
specific to Focus GRC 3.

Issues encountered throughout Turkiye that overlap with the services provided by Focus GRCs

In this context, issues arising from GRC's position within the MoNE organizational system,
issues arising from the delayed implementation of legal bases, and issues encountered in the
assessment, placement, and monitoring of children with hearing loss were addressed.

Problems arising from GRC's position and structure within the MoNE Organizational System

In this section, participants focused on three issues. These are: responsibilities that differ from
GRC's founding purpose, the lack of interactive systems in GRC, and low additional lesson fees
paid to personnel based on working conditions in GRC (Research log; Interview, FB; OA; UG).

It was stated that although GRCs were established to provide guidance services, their current
focus on special education services generally causes a mismatch between their responsibilities
and their authority (Interview, FB; UG). A psychological counselor stated, "The establishment of
GRCs... has been further structured since 2004. It was reflected in earlier periods too, but the
system was heavily biased towards this issue around that time (students with special needs).”
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(Interview, UG) This statement indicates that the special education department of GRC has been
more active over the last twenty years (Researcher’s diary; Interview, FB; OA; UG), and during the
data collection period, the special education department was working much more intensively,
with GRC even initiating the education process for children with special needs, as stated in the
interview: “GRCs play a central role in the provision of educational support, as access to support
education is entirely dependent on their assessments and reports. Without GRC documentation,
individuals are unable to receive support education, underscoring GRCs' primary authority in
educational decision-making” (Interview, NF).

Problems arising from the delayed implementation of legal provisions

In addition to problems arising from their position within the MoNE, GRC staff also reported as
a problem the delayed implementation of updated regulations aimed at improving the quality of
education for students with special needs (Researcher's diary; Interview, CZ; YD). Focus GRC 3
staff explained this situation with the statements, “You can only get somewhere through
personal effort and personal pressure. However, the regulation is quite clear and
straightforward. It is clear for both special education classes and for inclusion students, but
unfortunately...” (Interview, CZ). The general directorate stated, "We expressed various opinions
regarding the previous regulation. There hasn't been much change. Even when the department
heads from the general directorate came, we expressed our concerns." (Interview, CZ) Although
it was stated that they gathered field information and received feedback, it was noted that there
were difficulties in implementing these regulations in the classroom environment (Researcher's

diary).

A special education teacher explained that some teachers in schools continue to hold outdated
attitudes, stating, “But we still see that students in special education classes and children with
typical development go out for recess separately. It still happens. No, | can't let them go out for
recess together.” (Interview, OA) Finally, the statement, “Although there have been significant
advances in laws and regulations related to special education in our country since the 2000s,
this has not yet been fully reflected in practice,” (Interview, FB) indicates that GRC is a problem
that goes beyond its responsibilities.

Challenges in the assessment, placement, and monitoring of children with hearing loss

Problems in the educational assessment process relate to the quality of the forms used in the
assessment and the assessment process itself. The outdated nature of the standard forms
used to assess the auditory and language skills of children with hearing loss, and the
determination of a child's developmental characteristics, particularly in younger age groups,
based mainly on information obtained from the family, affects the quality of educational
assessment (Sixth observation). Staff expressed that the standard assessment form is
inadequate, stating, “The modules we currently use for support education are not sufficient; they
have lost their relevance and adequacy” (Interview, OA), and that it is difficult to assess the
younger age group in a limited time, explaining, "The child doesn't want to perform or take the
test. It depends on the child's mood at that moment. Sometimes there are difficulties."
(Interview, TG).

In addition, the special education teacher criticized the existence of specific legal limitations for
young children within the scope of the educational assessment process. He/she explained this
criticism with the following statement: “You've caught them at exactly 0-36 months, but there's
one month left. I've seen examples like that. We've caught a child at 35 months, and a month

later, they can't benefit from that service (early childhood education).” (Interview, TG) indicating
that these children cannot be directed to appropriate support education.

Another challenge encountered is that children with hearing loss are referred to SERC
immediately after medical diagnosis, without first applying to the GRC. All families in this study
reported accessing SERC without undergoing an educational assessment at the GRC.
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"Generally, as | said, these parents come with rehabilitation centers, so frankly, they inform them
beforehand. When they come here, they usually just come to sign a form." (Interview CZ) As
stated in the interview, the educational assessment is conducted solely to prepare preparing a
support education report. In this context, one parent, who was uncomfortable meeting with
SERC administrators after their child's recent medical diagnosis, described it as “rehabilitation
centers are like hunters going out to hunt after leaving the medical faculty” (Researcher's diary).

Following educational assessment, challenges typically arise after the age of three, particularly
during the preschool placement process. Children with hearing loss aged 0—3 years who receive
support education exclusively from SERC are generally placed in preschools through inclusive
education, provided that no additional needs are identified. However, during this process,
objections to placement decisions made by the GRC have been reported by various school
administrators (Researcher’s diary). These objections were expressed as follows: “This situation
occurs particularly in preschools. When a child is referred, administrators may state that their
facilities are unsuitable, that space is limited, or that the child does not belong in that setting
They often direct families to return to GRC for further consultation” (Interview, GB).

Post-placement monitoring practices vary for children aged 0-36 months. Children with hearing
loss in this age group can receive support education exclusively through SERC. This situation
limits the ability of GRC personnel to systematically monitor children’s developmental progress
(Researcher’s diary). Although SERCs operate under the MoNE, they function as private
institutions, restricting access for GRC personnel. As one participant stated, “We do not monitor
children in rehabilitation centers because these centers are private; as you know, we do not
intervene in their educational practices” (Interview, OA). Similarly, another participant
emphasized that “Since the state does not have its own units outside of rehabilitation centers,
monitoring cannot be conducted in a sufficiently effective manner” (Interview, GB).

Several challenges were identified in the monitoring process of children with hearing loss who
were older than 36 months and who attended formal education institutions under an official
placement decision while also receiving support education at SERC. It was frequently reported
that the educational plans recommended by the GRC are not implemented in these institutions
(Interview, UG, lines 58, 72, 118, 128, 134). In such cases, participants explained that expected
developmental outcomes are unlikely to be achieved, as “the school focuses on implementing
one set of goals, the rehabilitation center pursues different objectives, school principals hold
separate views, and teachers have their own perspectives” (Interview, UG). Another issue in the
monitoring process stems from the fact that children with hearing loss over the age of three are
referred to GRC only during transitional stages between educational levels. As a result,
personnel reported being able to monitor the development of students placed under official
measures to a much more limited extent. One participant described this situation as follows: “In
formal school placements, the child attends school and then returns four years later... The child
may complete primary school in an inclusive setting, but may not acquire literacy skills.
Ultimately, the child continues through the educational system with limited attainment of core
skills” (Interview, OA).

Some challenges encountered at GRC were attributed to the perception that children with
hearing loss require GRC services less frequently than other groups with special educational
needs (Interviews, KB; OA). For example, in cases of specific learning difficulties, GRC personnel
may refer a student to a healthcare institution for medical diagnosis based on screening results
(Interview, UG), or, following an educational assessment, may direct families to medical services
with the opinion that the student’s need for special conditions related to cognitive development
should be discontinued (Interview, TG). In contrast, hearing loss is diagnosed in healthcare
institutions without requiring an educational assessment. From this perspective, GRC personnel
reported limited knowledge regarding the developmental progress of children with hearing loss,
particularly those without additional disabilities, and described these children as a “black box” in
practice (Interview, OA). As one participant explained, “Families generally do not attempt to
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resolve issues related to hearing impairment through GRC. These matters are typically
addressed in hospitals or through services related to hearing aids, such as decisions about in-
the-ear or behind-the-ear devices. These processes are not handled at GRC. For us, they
currently remain something of a black box.”

The limited interaction between children with hearing loss and their families with the GRC is
partly attributable to challenges originating from the families themselves. GRC personnel
reported that some families of children with hearing loss are difficult to reach, explaining, “The
parent is not accessible. For example, you cannot reach them by phone. | am also referring to
remote regions. In villages, parents do not travel frequently. They may be seen once at the
beginning of the year and then again when the child graduates” (Interview, OA), highlighting the
difficulties in establishing effective GRC-family collaboration. Additionally, it was noted that
families often fail to attend the child's evaluation sessions at GRC despite being invited, as one
participant stated, “Generally, 90% of families do not attend the educational assessment
committee. They only come to collect the report. Attendance at the committee is very rare’
(Interview, OA).”

Challanges spesific to Focus GRC 1

Challenges encountered at Focus GRC 1 vary according to the region it serves and the families
it supports. Key contextual factors include the geographic characteristics of the service area,
local resources, and the circumstances of families with children with special needs. In the
central district where services are provided, the number of institutions offering education
specifically for children with hearing loss is very limited. As one participant noted, “There is only
one hearing program available” (Interview, OA), indicating that only a single SERC provides a
hearing module, and that there are no special classes for children with hearing loss in local
schools. A teacher of students with hearing loss explained this gap, stating, “I have always
wished... there could be a special education class, like in kindergarten, for mild cases or
exclusively for children with hearing loss” (Interview, OA).

Another challenge arises from the geographic dispersion of the districts under Focus GRC 1 is
responsibility. According to an administrator, the center oversees the central district as well as
eight additional districts, which limits the scope of services: “Here, we conduct 2300 evaluations
per year. It is not possible for us to monitor all 2300 students” (Interview, EM). The distances
between these districts also affect families’ access to GRC services, particularly given their
economic circumstances (Interviews, BY; GB; EA; OA; OA). One parent receiving services from
Focus GRC 1 described this difficulty: “Yes, | rent a private car and bring my child myself.
Because a car to the city center costs 200 million [200 TL], coming from a place like my district
to here is expensive” (Interview, GS).

In addition to geographic challenges, there are issues arising from families themselves. GRC
personnel reported that families with lower socioeconomic status often need to work more,
which is seen as a significant factor potentially affecting the child's development. A special
education teacher responsible for assessing children with hearing loss at GRC explained,
“Parents somehow have to sustain their livelihoods... When mothers are working, sometimes
they are unable to provide sufficient support to their children” (Interview, OA).

Challanges spesific to Focus GRC 3

Challenges specific to Focus GRC 3 have been explained in terms of the characteristics of the
service area, the regions it is responsible for, and the institution’s physical conditions. Some of
the issues faced by Focus GRC 3 are similar to those experienced by Focus GRC 1. Personnel
at Focus GRC 3, which is responsible for four districts, including the central district, emphasized
the disproportion between personnel and the number of districts under their responsibility
(Interviews, CZ; EA). One participant explained: “As | mentioned, as GRC, we are expected to
provide the same level of service to all schools in four districts, as instructed by the MoNE.
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However, when sufficient resources, particularly financial resources, are lacking, this becomes
very difficult” (Interview, CZ).

Focus GRC 3 struggles to conduct routine school-based screening services due to staff
shortages, the geographic inaccessibility of the regions they serve, and insufficient financial
resources for transportation. Despite the physical limitations of their own institution, personnel
have been compelled to conduct screenings on-site: “Subsequently, due to both financial
constraints and the fact that the evaluation environment is in schools, not ideal from a physical
standpoint, we decided to conduct screenings at our own institution” (Interview, CZ).

A problem similar to that observed at Focus GRC 1, but more severe in intensity, is the shortage
of schools in the service area. While GRC 1 personnel reported limited school availability in their
region, the issue is even more pronounced for GRC 3. Participants noted that none of the
schools in the service areas under GRC 3's responsibility offer early childhood education
classrooms or schools for children with hearing loss, nor are there any classes or schools for
education outside of inclusive/mainstream settings (Interviews, EA; EY; NF; GT). This shortage
was described by participants as follows: “There is no special education class for children with
hearing loss in our region -neither in our district nor in the surrounding districts within our
responsibility” (Interview, EA); “For example, in primary school, we can open a special education
class for children with hearing loss, and they attend there. Then in middle school, we have to
move them into inclusive education... which is challenging for the child” (Interview, EY); and “We
provide information about early childhood education for children under 36 months. However,
currently no schools are implementing early childhood education in our district” (Interview, GT).

Another challenge specific to Focus GRC 3 is the inadequacy of its physical facilities. The
centers’ physical limitations were noted by all personnel. Observational findings also indicate
that the physical conditions at Focus GRC 3 are more challenging compared to those at Focus
GRC 1. Key deficiencies include the lack of rooms suitable for assessments, the absence of
spaces where young children can move safely and comfortably, and the lack of a building design
that is accessible to individuals with disabilities (Fourth observation). Personnel reported that
these limitations particularly negatively affect the evaluation of children with hearing loss:
“Especially for the hearing group, an isolated performance room is necessary because the walls
here are very thin. We do not have an appropriate performance room” (Interview, GT). In addition,
the location of Focus GRC 3 exposes it to environmental noise, which also adversely affects
educational assessments (Researcher’s diary).

Beyond the shortage of assessment rooms, the absence of any specialized-purpose rooms
within the building further impacts other services. One participant explained: “We have a major
problem with the building. The three-story building you see is approximately 300 square meters
in total. It was built on a 100-square-meter plot. Currently, we need at least an additional 300
square meters” (Interview, EY). Observations and interviews (Fourth observation; Interviews, CZ;
GT, EY; NF) indicate that these limitations place Focus GRC 3 at a disadvantage relative to Focus
GRC 1. The impact on families was also highlighted: “Look, we do not even have a waiting room
for our families. Everyone has to sit outside during the winter months” (Interview, CZ).

Families’ Experiences and Perspectives on Focus GRC 2

Findings regarding the services provided by Focus GRC2 are based solely on the perspectives
of five parents of children with hearing loss who received services from the institution. As with
parents accessing other GRCs, these families received support education reports following
educational assessments at Focus GRC 2. However, one parent described their experience at
Focus GRC 2 as follows: “Frankly, we do not receive any service from GRC. They schedule an
appointment, we go, they assess the child and send us off -if you call that a service” (Interview,
AK), indicating that they did not perceive this process as a service. Another parent expressed
uncertainty about the services provided: “No service. They did nothing. Is there something they
are supposed to do?” (Interview, NT).
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Unlike families receiving services from other GRCs, these parents reported not receiving
sufficient guidance after receiving the report (Interviews, AK; GG; NK; NT). One parent explained
the lack of guidance from GRC personnel: “They did not provide information about what my child
could do, or where to go for specific services. Because | did not know these things, it did not
occur to me to ask” (Interview, GG). This parent further noted that they obtained information
about their child’s support education from the SERC and had no expectations from GRC: “How
many times a week will my child attend special education? How many lessons per month? Will
it be individual or group sessions? | learn this from the school.. That is why | have no
expectations from GRC” (Interview, GG).

Discussion

In this study, which examined and compared the services provided by three different GRCs for
children with hearing loss using various data collection sources, it was determined that there
are both nationwide and center-specific issues. GRCs were established to conduct various
guidance activities by determining students’ academic performance and individual
characteristics (Tan, 1992). However, over time, the services offered by GRCs under the MoNE
have diversified and expanded, increasing the workload and responsibilities of GRC personnel.
The findings of this study indicate that, in addition to their founding purpose, the additional
responsibilities assumed by GRCs constitute a significant factor affecting the quality of services
provided by these institutions.

Furthermore, rapid medical diagnosis of hearing loss in hospitals reduces the need for
educational assessment, which limiting GRCs' guidance on the placement of young children
with hearing loss in their first educational institutions. In addition, nationwide differences in GRC
facilities, personnel numbers, and personnel diversity also influence the quality of services
provided. While some of the issues arising from this variation can be addressed through various
infrastructure improvements, others may require GRC-specific legal regulations or the
development of early childhood special education practices.

Early identification of hearing loss in health institutions shortly after birth provides a critical
opportunity for children to reach their full potential. However, if education is not initiated and
maintained following early diagnosis, the advantages of early detection for children with hearing
loss are diminished (Cole & Flexer, 2020). The findings of this study indicate that children
attending the Focus GRCs also began their education later than recommended. While the target
is for children with hearing loss to start education at three months of age (JCIH, 2019), in this
study, the children began education at an average age of 22.5 months.

In Turkiye, various stakeholders inform families about the importance of early educational
intervention. Ear, nose, and throat (ENT) physicians and audiologists in the diagnostic team at
health institutions (Bas et al., 2019), as well as teachers in SERCs at educational institutions
(Ertlrk-Mustul, 2021), share this responsibility. However, an examination of the regulations
regarding GRCs and the education of children with special needs indicates that guiding families
through information is explicitly within GRCs’ responsibilities (MoNE, 2020). In this study,
parents reported that they did not receive sufficient information from GRCs regarding the
educational processes of their children with hearing loss following educational assessment. The
reasons for this were attributed to parents’ limited awareness of services available at GRCs, the
GRCs' inability to provide services beyond educational assessment for children aged 0-3 with
hearing loss, and the inability of GRC personnel to monitor these children in SERCs according to
a standardized protocol.

These issues are not limited to GRCs but can also be explained by the absence of fully state-
supported institutions providing education for children with special needs aged 0-3 across the
country (Oztlrk-Ertem, 2005). The lack of such institutions highlights SERCs as the only center
where children in this age group can receive free supportive education. Although SERCs are
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affiliated with the MoNE, they are operated by private individuals. While the Special Education
Institutions Regulation (2024) is frequently updated to address the education of children in this
age group, it does not include any specialized provisions for GRCs to monitor and track the
developmental progress of these children.

In particular, GRC personnel may require “on-site” monitoring of children receiving supportive
education at GRCs to assess their development and develop individualized support education
plans (Yilmaz & Dogan, 2022). The findings of this study indicate that GRC personnel are unable
to conduct the monitoring and screening activities at SERCs that they can perform in formal
education institutions. Furthermore, when considered alongside evidence of a lack of qualified
teachers to provide family education to children and families at SERCs in this age group (Atmaca
& Uzuner, 2020; Ertiirk-Mustul, 2021; Kilig, 2020), the need for collaboration between GRCs and
SERCs becomes even more apparent. This need for collaboration in the services provided to
children with hearing loss at GRCs has also been emphasized in studies examining stakeholder
perspectives for various special needs groups (Aktas, 2022; Celik, 2018; Korucu, 2005).
Specifically, it has been suggested that, following the initial educational assessment, GRCs,
SERCs, and families should maintain more frequent communication (Celik, 2018). However, in
this study, families reported that after the initial educational assessment, they only contacted
GRCs once per year. Legal regulations could be developed to enable families to benefit more
from GRCs during this critical period, when they most need guidance regarding their children’s
access to education. Such collaboration, if established, could maximize support for the child’s
developmental progress.

To enhance this collaboration, just as the GRC's legal document emphasizes the need to provide
guidance to families, the Special Education Services Regulation (2022) could include a provision
informing families about available support and institutions, or a provision allowing GRC
personnel to visit SERCs as part of the monitoring process. In this way, GRC personnel could
plan meetings with the children’s families and teachers at SERCs to gather information about
the children’s development and continuity in the center. These meetings would allow the
collection of comprehensive data on both the child’s experiences at SERC and the family’s
needs. Information obtained during the monitoring process about the child, family, and
educational progress could inform the planning of objectives for subsequent educational
assessment sessions. Similarly, when a SERC teacher requires additional guidance, GRC
personnel could connect the teacher with a specialist possessing the necessary expertise
through the MoNE or universities. Thus, collaboration between GRCs and SERCs, aimed at
promoting the best interests of the child, could be strengthened to support the child’s
development better (Celik, 2018).

Another reason young children with hearing loss receive fewer services at GRCs is related to the
educational assessment process. At GRCs, the assessment forms specified in the regulations
are used. These existing forms may be insufficient for children with hearing loss who can be
diagnosed shortly after birth (Yilmaz & Dogan, 2022). In addition, the teacher’s knowledge and
skills conducting the educational assessment regarding children with hearing loss, as well as
the conditions of the assessment environment within the institution, can affect this process
(Ogllmis, 2021). In this study, only Focus GRC 1 employed a teacher for children with hearing
loss. This teacher provided the family with feedback and recommendations regarding the skills
assessed during the educational evaluation. In Focus GRC 2 and GRC 3, however, no teacher for
children with hearing loss was available. As a result, families of children with hearing loss
receiving services from these GRCs were unable to access the information and
recommendations provided to families during the educational assessment session at Focus
GRC 1 (Interview, NT).

Although the personnel at Focus GRC 1 were experienced in teaching children with hearing loss,
they indicated that they could still be insufficient when evaluating very young children with
hearing loss, and that the standard forms are generally completed based on family reports
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(Interview, OA). This finding highlights the challenges in educational assessments of children
with hearing loss and aligns with other research emphasizing the need to update assessment
forms and conduct evaluation sessions from a more developmental perspective (Yanik &
Guirglr, 2017; Yilmaz & Dogan, 2022). In this context, rather than using performance assessment
forms that focus solely on hearing, language, and cognitive development, comprehensive guides
could be prepared to provide teachers with examples of how to assess these skills. Other
studies have also recommended preparing guides to support teachers in assessing children
with special needs (Cakmak, 2017; Cay et al., 2022; Ogulmus, 2021). To address this need, a
guide for teachers on the purpose of and types of assessment was prepared under the “GRC-
School Project” in collaboration with the MoNE and UNICEF (MEB, undated). The guide provides
detailed explanations of the principles and different types of assessment for young children.
However, it does not include information on assessment sessions tailored to different types of
special needs. Therefore, it can still be argued that there is a need for assessment guides
prepared by field experts for different special needs groups at GRCs.

In addition to assessing the general development of young children with hearing loss, evaluating
auditory perception, language, speech skills, and speech intelligibility is important for developing
the proposed support education plan (Nikolopoulos et al, 2005). Personnel involved in
assessing children with hearing loss at GRCs are expected to be knowledgeable and
experienced in evaluating these skills. To address this need, in-service training programs could
be planned for the educational assessment team through collaboration between the MoNE and
universities. Currently, the “Strengthening the Capacities of Guidance and Research Centers in
Providing Inclusive Education Services” project has been implemented, and various
informational guides for different types of special needs have been distributed to GRCs (MoNE,
2019). However, it has been reported that assessment tools at GRCs have not yet been updated,
and specialized projects for evaluating young children with special needs have not been
implemented (Interview, OA). Based on this, it can be concluded that there is an ongoing need
for in-service training to improve the quality of educational assessments for children with
diverse special needs in GRCs. Comprehensive teacher guidebooks focused on “developing
assessment frameworks,” prepared with contributions from expert faculty members (Ergdl et
al., 2021), could be updated to align with the services provided at GRCs or redesigned to include
the GRC-specific assessment process.

Regulations implemented at GRCs that focus solely on educational assessment will not be
sufficient for supporting the development of children with hearing loss aged 0-3. Various
adjustments are also needed at SERCs to support the development of these children. Within the
scope of this study, examining the education provided at SERCs could be beneficial for
monitoring the children and improving the services at GRCs (Celik, 2018). As noted in the
literature, education for children with hearing loss aged 0-3 is typically provided as family
education. Within this framework, families should be informed about their children’s hearing loss
and its development and acquire skills to support their children’s language development (Clark,
2007; Cole & Flexer, 2020). Studies indicate that family education for children with hearing loss
aged 0-3 at SERCs is limited and that the content of these programs needs development
(Atmaca & Uzuner, 2020; Bekar et al., 2021; Ertlirk-Mustul et al., 2025).

In light of these findings, training programs for SERC personnel can be organized by GRCs in
collaboration with experts from universities to enhance the education provided at SERCs.
Additionally, MoNE publications prepared for families of children with hearing loss in this age
group (Turan, 2025) can be distributed to both GRC and SERC personnel for dissemination to
families. Examination of the GRC Directive (MEB, 2020) and the Special Education Services
Regulation (MoNE, 2022) indicates that GRCs do not have a formal responsibility to provide
education to families of children with special needs aged 0-3; however, they can provide
guidance to MoNE-affiliated institutions in areas where support is needed. Accordingly, these
recommendations suggest that GRC personnel could offer more comprehensive guidance to
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families of children with hearing loss and maintain closer contact with teachers at SERCs,
thereby strengthening collaboration. Through this enhanced collaboration, GRCs" monitoring
responsibilities at SERCs can be facilitated (Celik, 2018).

To realize this optimistic scenario, it is recommended that the responsibilities of SERC
personnel be further concretized, the functionality of services provided at SERCs be evaluated,
and legal regulations be established to improve the quality of educational assessment and
monitoring practices (Celik, 2018; Nazli et al., 2027; Yilmaz & Dogan, 2022).

In addition to the issues mentioned above, personnel at both GRCs identified a significant
problem nationwide in Turkiye: the delayed implementation of laws designed for individuals with
special needs and the insufficient consideration of the educational goals prepared by GRCs for
children by relevant stakeholders. Staff at both institutions reported that, even when decisions
were made by the Provincial MONE Commission, schools in the province often did not follow
GRCs' recommended placement decisions due to factors such as the family’s residence or
objections from school administrators regarding placement. Accordingly, participants criticized
the fact that, although GRCs have a legal role in the process of establishing a school or
classroom, they do not have direct authority. The literature similarly reports findings indicating
that special education classrooms are not opened despite recommendations by GRC personnel
(Celik, 2018; Ozak, Vural, & Avcioglu, 2008; Yiimaz & Dogan, 2022). To address these issues, GRC
personnel suggested that regulations clearly specify which institutions hold which authorities
and responsibilities. This recommendation has also been emphasized in other studies as a
means of resolving conflicts regarding the roles and responsibilities of GRC personnel (Nazli et
al., 2021; Yilmaz & Dogan, 2022).

Similarly, personnel at both Focus GRCs criticized the fact that the educational plans they
prepare for children following the placement process are not implemented in schools. Special
education teachers noted that neither SERCs nor classroom teachers adhere to the support
education plans prepared at GRCs, and they stated that this is a widespread problem. Teachers
emphasized that if the reports prepared for children at GRCs were implemented across all
institutions, they could benefit the child. However, the failure of SERCs to implement the
program further complicates the monitoring the development for children aged 0-3 at GRCs.
The literature similarly reports that educational programs prepared by GRCs are often not
considered by other institutions (Aktas, 2022; Yaylaci & Glller, 2022; Yilmaz & Dogan, 2022) and
highlights a lack of collaboration between GRCs and SERCs in this regard (Aktas, 2022; Celik,
2018; Yilmaz & Dogan, 2022).

Comparison of the differences among focus GRCs

This study determined that the services provided at GRCs are influenced by the institutions’
physical infrastructure, the number of personnel, and the qualifications of the staff. The building
of Focus GRC 1 is more advantageous than that of Focus GRC 3 in terms of the presence of
specialized rooms and its location. Both GRCs provide services to multiple districts, including
their central district. Focus GRC 1 is responsible for seven districts, including the central district;
Focus GRC 2 serves four districts, including the central district; and Focus GRC 3 is responsible
for three districts, including the central district. Although the number of legally authorized
personnel at Focus GRC 1 and Focus GRC 3 was at its maximum during the data collection
period, staff reported that they were unable to adequately serve all the districts under their
responsibility due to various factors. Personnel at Focus GRC 3, in particular, are responsible for
districts that are geographically more difficult to access. Families receiving services from Focus
GRC 1 and Focus GRC 3 also reported difficulties in accessing the GRCs. Research conducted
in different GRCs similarly indicates that the geographical characteristics of regions can
negatively affect the services at GRCs (Aslan & Bal, 2014; Nazli et al., 2021).

In a study examining a single section of a GRC, one of the main problems identified was the lack
of personnel to visit schools without guidance teachers and the absence of vehicles to reach
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these schools. The insufficient availability of personnel to be assigned for visits, monitoring, and
educational purposes, especially in GRCs serving multiple districts, was explained as a problem
arising from the large number of districts for which the GRC is responsible (Nazli et al., 2021).

Although Focus GRC 1 and Focus GRC 3 are similar in overall personnel numbers, differences
exist in the total number of staff and the number of special education teachers specifically
assigned to addressing insufficiencies. During the data collection period at Focus GRC 1, one
special education teacher was trained in hearing impairment, four in intellectual disability, and
four in other special education programs. At Focus GRC 3, one teacher was trained in visual
impairment and two were from general classroom teacher training programs. The presence of
a teacher specialized in hearing impairment at Focus GRC 1 and a teacher specialized in visual
impairment at Focus GRC 3 was considered “good fortune” by other personnel at the
institutions. This finding is supported by research conducted across various GRCs, which
reported similar observations (Gaglayan, 2022; Colak et al., 2022; Yirekli & Safak, 2022).

Additionally, several studies report the number of special education teachers at GRCs but do not
specify whether they are graduates in teaching students with hearing, visual, or intellectual
impairments (Yilmaz & Dogan, 2022; Yurtsever, 2013). Furthermore, since 2015, Turkiye has
ended policies for training teachers for specific special need types and has transitioned to
training teachers under a single “special education” undergraduate program. Consequently,
teachers specialized in a particular area of special needs, considered “luck” in these Focus GRCs,
may not be present in every GRC nationwide. Nonetheless, research suggests that having
teachers with experience and training in specific types of special needs can enhance the quality
of services provided at GRCs (Yilmaz & Dogan, 2022; Yirekli & Safak, 2022).

In light of these findings, it is recommended that the knowledge and expertise of special
education teachers in GRCs be expanded to cover different types of special needs, recognizing
that this would require a long-term process. Supporting evidence from various studies
(Kocaoglu, 2022; Yalgin, 2021; Yirekli & Safak, 2022) indicates that the number of teachers
trained in hearing impairment is insufficient in GRCs. One reason for this is that children with
hearing loss apply to GRCs in much smaller numbers compared to other special needs groups
(Interview, OA). In a study examining the groups receiving the most services from GRCs children
with hearing loss and adults were reported to receive the least services among eight groups
(Goren, 2010). Based on this evidence, while there is a need for special education teachers in
GRCs, the presence of a teacher specialized in hearing impairment at every GRC may not be an
urgent requirement, given the number of children with hearing loss receiving services.
Nevertheless, it is recommended that at least one teacher trained in hearing impairment be
available at a GRC accessible to families within the region.

In addition to the need for specialized teachers, all personnel at Focus GRC 1 and one staff
member at Focus GRC 3 (Interview, EA; GB; OA) reported that the current number of personnel
is insufficient to provide the services for which they are responsible and recommended
enhancing the qualifications of the existing staff. The literature similarly emphasizes the need
for GRC personnel to receive in-service training to identify, assess, and guide children with
different types of special needs (Aktas, 2022; Yalgin, 2021; Yanik & Girgur, 2017). Likewise, it
has been recommended that GRC directors receive training in educational management (Yasar,
2019), special education teachers receive professional development in educational assessment,
instructional material development, and effective teaching strategies (Goncd, 2019), and GRC
personnel be informed on the proper application of psychological assessment tools and
developmental tests aligned with institutional goals (Aktas, 2022).

Conclusion and recommendations

In this study, the most significant issue identified was that GRC lacks the infrastructure
necessary to fulfill its current responsibilities within the MoNE organizational system. It was
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determined that MoNE struggles to meet its obligations -such as guidance, educational
assessment and diagnosis, placement, monitoring, and screening- given the existing number
and qualifications of its personnel. The inability of GRC personnel to monitor the development
of children aged 0-3 with special needs at SERC further underscores this problem.

Specifically, for children aged 0-3 with hearing loss, GRC was described by some parents as an
institution that operates almost entirely independently of SERCs and primarily as a reporting
agency. Accordingly, it is recommended that GRC personnel receive in-service training through
universities to improve the assessment of this age group and enhance guidance provided to
families. To ensure services are delivered more consistently, there is also a need to construct
standardized GRC buildings nationwide and to employ specialized GRC personnel.

In conclusion, this study provides several recommendations addressing questions that arise
regarding the role of GRC in the educational access process for children with hearing loss, such
as whether GRC functions as a school, a reporting institution, or a collaborator with SERCs.
These recommendations can be summarized as clarifying GRC's responsibilities and authority
under regulations and enhancing the personnel's qualifications in line with current
responsibilities.

This study has several limitations. All data were collected from institutions in a single province,
and the Focus GRCs produced datasets of varying density. Data collection included interviews
with parents, special education teachers, and psychological counselors at GRCs. Further
research could investigate GRCs located in provinces with different population densities and
include the perspectives of professionals from diverse branches assigned to GRCs
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TURKGE SURUM

Giris

Yasamin ilk yillarindaki deneyimlerin niteligi ve gesitliligi cocugun gelisimi agisindan kritiktir (Cole
& Flexer, 2020). Bu donemde gocugun cevresiyle kurdugu etkilesim, gelisimi acgisindan
belirleyicidir. Cocugun gevresi; anne babasiyla birlikte kardesleri, arkadaslari, 6gretmenleri, okuluy,
evi, saglik kurumlan gibi onu dogrudan ya da dolayli yoldan etkileyen unsurlari kapsamaktadir
(Bronfenbrenner, 1977). Tlm bu unsurlar dahilinde kritik donemde ¢gocugun duyulariyla deneyim
kazanmasi ve gevresindekilerle iletisimde olmasi potansiyelini en Ust duzeye gikarabilmesi igin
onemlidir (Inguaggiato vd., 2017).

Dogustan isitme kayipli cocuklar isitsel girdi ve deneyim acisindan akranlarina gore
dezavantajlidirlar. Bu nedenle gelisimsel acidan kritik donem icerisinde c¢esitli ol¢ulerde mahrum
kaldiklari isitsel uyaranlara erismeleri onemlidir (Cole & Flexer, 2020). Ancak isitme kayipli
cocugun sadece isitsel uyarana erismesi yeterli degildir. Kritik donem icerisinde konusma dilini
gelistirebilmesi i¢in  gevresindekilerle dogal gelisen nitelikli etkilesimlerde bulunmasi
gerekmektedir (Clark, 2007; Turan, 2010). Boylelikle cocugun potansiyelini en (st dizeyde
gelistirmesi mumkun olabilmektedir. Bu gercevede isitme kayipli cocuklara yonelik gesitli erken
mudahale programlari gelistirilmistir. Bu programlar erken tanilama, erken cihazlandirma ve aile
egitimi slreglerini igcermektedir (The Joint Committee on Infant Hearing [JCIH], 2019). Stz
konusu programlar dlkelerin egitim, bakim ve saglik sistemine gore farklilagsmaktadir. ABD'de
Boys Town Erken Mdudahale Merkezinde bir hastanenin cgatisi altinda tim bu hizmetler
sunulurken Japonya'da devlet destekli isitme kayipli ¢ocuk enstitileri bu hizmetleri
yuritmektedir (Tokumitsu & Uchiyama, 2004).

Turkiye'de tibbi tanilama, cihazlandirma ve egitime yonlendirme sureci uluslararasi ilkeler
dogrultusunda gelistirilen Ulusal Yenidogan isitme Tarama Programi (UYITP) kapsaminda
ydrittlmektedir - (Kemaloglu, 2015). Bebeklerin isitme duyusu bakimindan ik kez
degerlendiriimesi ve tibbi tanilanma sureci saglik kurumlarinda gercgeklestirilmektedir. Bu
kurumlarda Gocuklar igin Ozel Gereksinim Raporu (COZGER) diizenlendikten sonra gocugun
desteklenmesi gereken gelisim alanlar belirlenerek egitim alacagl module karar verilmekte ve
gocu@a uygun isitme cihazi onerilerek aile egitimine yonlendirilmektedir (Milli Egitim Bakanlg
[MEB], 2019). Tani alan isitme kayipl gocuklar, isitme cihazlarini tani merkezinden farkl bir
kurumdan temin etmektedirler (Cankuvvet-Aykut & Cinar, 2018). llerleyen slrecte isitme
cihazindan yeterli fayda saglaniimadigi durumlarda c¢ocuklarin gelisimleri degerlendirilerek
koklear implanta uygunlugu belirlenmektedir. Bu islemler ileri tani merkezi olan saglik
kurumlarinda gergeklestiriimektedir (Ktpeli, 2020).

Tibbi tani sonrasinda ¢ocuklarin egitsel degerlendirilmesi ve egitim kurumuna yonlendirilmesi
MEB'e bagli Rehberlik ve Arastirma Merkezinin (RAM) sorumlulugundadir. Ailenin RAM’a
basvurmasi ile baslayan sure¢, RAM'da egitsel tanilama ve dederlendirmenin gergeklestiriimesi,
ozel egitim degerlendirme kurul karari tavsiyesi ile gocugun bir egitim kurumuna yerlestirilmesi
onerisiyle tamamlanmaktadir. Degerlendirmeler sonucu olusturulan kurul karar ile 0-3 yas
arasindaki isitme kayipl cocuklar, MEB'e bagl Ozel Ozel Egitim ve Rehabilitasyon Merkezlerinde
(OERM) Ucretsiz olarak haftada iki ders saati egitime baslayabilmektedirler. Otuz altinci ayini
dolduran isitme kayipli cocuklar kaynastirma/butunlestirme yoluyla okul oncesi egitime devam
edebilir ve ayni zamanda OERM'den destek egitim hizmeti alabilirler. Yonetmelige gore erken
0zel egitim hizmetleri, cocugun gelisim duzeyine ve ihtiyacina bagli olarak 78 aya kadar
uzayabilir (MEB, 2018).

TUrkiye'deki erken egitime erisim sureci incelendiginde isitme kayipli gocuklarin erken egitime
erisiminin ¢ok asamali oldugu gorulmektedir. Bu suregte ailelerin birden fazla kuruma
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basvurmasi ve farkli agsamalarda gesitli resmi belgeler edinmesi gerekmektedir (Bas vd., 2019).
Erken mudahale kapsaminda Ug aylik isitme kayipli gocugun aile egitimine basglamasinin
hedeflenmesine karsin (JCIH, 2019) bu gok asamali slireg, gocugun tani ve editime baglamasini
geciktirebilmektedir. Ailelerin tani merkezlerine uzaklidi (Bas vd., 2019), isitme cihazini edinirken
ekonomik yonden zorlanmalari (Cankuvvet-Aykut & Ginar, 2018) ve ailelerin tibbi tani sonrasinda
yeterli dlzeyde bilgilendiriimemeleri (Kilig, 2020) bu gecikmenin nedenleri olarak
aciklanmaktadir. Oysa UYITP, uluslararasi standartlar dogrultusunda gocugun egitimine erken
donemde baslamasini hedeflemektedir (Kemaloglu, 2015).

Turkiye'deki erken mudahale ve egitime erisim surecinde RAM'lar, tibbi tani sonrasi egitime
yonlendirmede anahtar bir rol Ustlenmektedir. RAM'lar 0zel egitim ve psikolojik danisma
hizmetlerinin ydrutuldugu ayni zamanda bu hizmetleri sunarken kurumlarla is birligi iginde
calisan merkezlerdir (MEB, 2020). RAM'da gocuklarin editsel degerlendiriimesi, egditim ortamina
yerlestiriimesi, gelisiminin izlenmesi ve ailelerin bilgilendirilmesi saglanmaktadir (MEB, 2020).
Ozellikle tibbi tani strecinde yeterince bilgilendirimeyen ailelerin (Bas vd., 2019) bu rehberligi
RAM'dan alabilmesi (MEB, 2020), gocudun egitime erismesi igin onemlidir. RAM'da
gerceklestirilen degerlendirme ve yonlendirme sureclerindeki problemlerin varligi, ¢ocugun
kendisine uygun egitime baslamasini geciktirebilmektedir.

Egitime yonlendirmede ¢ok asamaliligin yani sira RAM'da isitme kayipli gocuklarin farkli
gereksinimlerine  yonelik  de@erlendirme araclarinin  sinirlihdgl,  yasal  dokuimanlarda
degerlendirmenin yeterince net agiklanmamasi ve her RAM'da isitme engelliler 6gretmeninin
istihdam edilmemesi karsilasilan énemli sorunlar olarak belirtilmistir (Goksoy & Okstiz, 2019;
Yanik & Gurgur, 2017; Yilmaz & Dogan, 2022). RAMda isitme kayipli gocuklar 6zelinde
karsilasilan bu gugliklere ek olarak arastirmalar farkli sorunlar bildirmistir. RAM'da ¢alisan
egitsel degerlendirme ekibinin rol-sorumluluk karmasasi yasamasli, bu personelin ihtiyac
duydugu alanda mesleki gelisimine yonelik egitim alamamasi, bazi RAM binalarinin uygun
fiziksel Ozellikte olmamasi (Akbiyik, 2022; Aktas, 2022, Karasu, 2014), egitsel
degerlendirmelerdeki olgme araglarinin yetersizligi (Aksoy & Safak, 2020; Biral, 2019; Karasu,
2014), RAM-OERM isbirliginin zayifigi (Goksoy & Okstiz, 2019; Yanik & Gurgir, 2017) ve erken
gocukluk donemdeki gocuklarin degerlendirilme surecine iliskin kilavuzlarin sinirli yol gostermesi
(Celik, 2019) bu sorunlara 6rnek olarak gosterilebilir.

RAM'In MEB teskilatlanmasinda orgutsel yapisinin analiz edildigi arastirmalarda, RAM'In
rehberlik ve psikolojik danisma bolimunun islevini neredeyse kaybederek “0zel egitim merkezi”
gibi calismak zorunda kaldigr belirtiimistir. Bu kapsamda RAM'larda genelde egitsel
degerlendirmenin yapilabildigi (Nazli vd.,, 2021) ancak RAM'In sorumlu oldugu hizmetlerin
cesitliligi nedeniyle de bu hizmeti sunacak alt yapisi ile personelinin olmadigina dikkat ¢ekilmistir
(Aslan & Bal, 2014). RAM'In sundugu hizmetlere iliskin edinilen bu bilgiler, genellikle RAM
personeli ve RAM'dan hizmet alan ailelerin gorUslerini icermektedir (Caglayan, 2022; Karasu,
2014). Bununla birlikte arastirmalardan sadece ikisi dogrudan isitme kayipl gocuk ve ailelerin
RAM deneyimlerine yonelik personel gorusleri igermektedir (Yanik & Girglr, 2017; Yilmaz &
Dogan, 2023). Bu gorusler; RAM'In fiziksel altyapisinin gelistiriimesi, egitsel degerlendirme
surecinin niteliginin arttirlmasi, aile katihminin saglanmasi ile RAM'In yetkilerinin arttiriimasini
kapsamaktadir.

TUrkiye'de RAM'In isitme kayipli cocuklarin egitim sureclerindeki durumu ile ilgili elde edinilen bu
bilgiler, 0-3 yas arasindaki ¢ocuklarin Ucretsiz egitime erismesi icin RAM'In onerdigi destek
egitim raporunun ve egitime yonlendirmenin onemine dikkat cekmektedir. Buna karsin tibbi tani
sonrasinda isitme kayipli gocuklarin egitime uluslararasi standartlarda belirtilen streden daha
ge¢ baslayabildigi belirtiimektedir. RAM'la iliskili olarak egitime baslamayi geciktiren unsurlarin
belirlenmesi bu sorunu azaltmaya yonelik atilacak ilk adimdir. Bu ihtiyaci karsilamak igin
TUrkiye'de isitme kayipl cocuklarin egitime erismesinde koprd rold bulunan RAM'In isitme kayipli
gocuk ve ailesine sundugu hizmetler 6zelinde incelenmesine ihtiya¢ duyulmaktadir. RAM'larda
sunulan hizmetlerin RAM'In fiziki ve personel vyeterligi gibi kendine 6zgu kosullari ile
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farklilasabilecegi bulgularina dayanarak (Nazli vd., 2021; Yilmaz & Dodan, 2022) farkl RAM'larda
isitme kayipli cocugun egitime baslamasini geciktiren durumlarin belirlenmesi onemlidir. Bu
kapsamda bir ilde bulunan iki farkll RAM'da isitme kayipli gocuk ve ailesine sunulan hizmetler
asagidaki arastirma sorularini yanitlamak tzere incelenmistir.

incelenen iki farkli RAM'da:

1. Isitme kayipli gocuk ve ailesine sunulan hizmetler nelerdir?

2. Personelin isitme kayipli cocuk ve ailesine hizmetleri sunarken karsilastigi zorluklar
nelerdir?

3. Sunulan hizmetler ve karsilasilan zorluklardaki farklliklar nelerdir?

Yontem

Aragtirmanin deseni

Bu arastirmada iki farkli RAM'da sunulan hizmetlerin incelenerek benzerlik ve farkliliklarinin
karsilastinlmasi amagclandi§i igin karsilastirmali durum arastirmasi olarak desenlenmistir
(Bogdan & Biklen, 2007; Goodrick, 2014).

Arastirma Ortami

Arastirmaya ayni ilde yer alan iki farkli RAM'In personeli ve bu ili RAM'In yani sira tGguncu bir
RAM'dan hizmet alan isitme kayipli cocuk aileleri katilmistir. Arastirma ortami, gonallilik ve
arastirmacinin arastirma ortamina fiziken ulasabilirligi (Hammersley & Traianou, 2017) dikkate
alinarak belirlenmistir. Anonimligi igin merkezler Odak RAM 1, Odak RAM 2 ve Odak RAM 3
olarak adlandiriimistir.

ODAK RAM 1

Kurum, ilce merkezinde yer almaktadir. Odak RAM 1, Turkiye'de “6rnek RAM tip projesi”
kapsaminda insa edilen binada yaklasik 50 yildir hizmet sunmaktadir (Arastirmaci gunligu).
Kurum binasinda personel odalari, engelli asansoru, fizyoterapist odasi, mutfak, engelli tuvaleti,
40 kisilik toplanti salonu, mescit, kitiphane, oyun odasi ile Gorsel 1'de goruldigu uzere
elektronik sifreyle korunan dort egitsel degerlendirme odasindan olusan degerlendirme Unitesi
bulunmaktadir (Birinci gozlem).

Degerlendirme odalarinda ses yalitimi saglayan 6zel kumas malzeme, dereceli ayarlanabilen
aydinlatma sistemi ve gozlem pencereleri mevcuttur (Ikinci gozlem).

Gorsel 1 Odak RAM 1 egitsel dederlendirme tnitesi Gorsel 2 Odak RAM 1 egitsel dederlendirme odasi

ODAK RAM 2

Arastirma izinleri alindiktan sonra kurum yonetimi, personelin katilmak istemedigini belirterek
kurumda herhangi bir gozlem ve gorisme yapilmasina izin vermemigstir. Arastirmaci, kurum
ziyaretinde kurumun ilgenin merkezinde, kolay ulasilabilir ve bakimli oldugunu gormustur.
Kurumun otoparki ve bahgesi mevcuttur.
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ODAK RAM 3

Kurum bilgileri incelendiginde bu merkez, il i¢cinde hizmet veren U¢ RAM arasinda en son
kurulanidir. ilk kuruldugu yillarda kendisine ait bir binada faaliyet gosterememis, birkag farki
kamu kurumunun iginde hizmet sunmustur. Arastirma verilerinin toplandi§i donemden once
RAM binasl amaciyla insa edilmemis bir yapiya yerlesmistir. Pazar yerinin bulundugu konumdaki
binada personel odalar, mutfak, tuvalet, mescit ve Gorsel 3'te gosterilen iki egitsel
degerlendirme odasi bulunmaktadir (Dordinct gozlem).

Gorsel 3 Odak RAM 3'te bulunan iki farkl editsel deferlendirme odalan
Gorsel 3 Odak RAM 3'te bulunan iki farkli degerlendirme odalari

Egitsel dederlendirme odalari “test” ve “fizik performans” odalaridir. Kurum mudurd, engellilere
uygun tuvaletler, veli bekleme alani, cocuk oyun odasi olmak Uzere fiziksel kosullarin ve yeterli
egitsel degerlendirme odasinin bulunmadigini sdylemistir (Dordincl gozlem).

Katilimcilar

Bu arastirmanin katilimcilari Odak RAM 1 ve Odak RAM 3'te calisan 22 personel ile Odak
RAM'lardan hizmet alan 0-8 yas araligindaki 14 isitme kayipli cocugun ebeveynidir.

Odak RAM 7T'den arastirmaya kurum mudury, alti psikolojik danisman, sekiz 6zel egitim
ogretmeni olmak Uzere toplam 15 personel katilmistir. Kurum muadurd, sinif ogretmenligi
bolimi mezunu olup dzel egitim dgretmeni  unvaniyla calismaktadir. Ozel egitim
ogretmenlerinin biri isitme engelliler, dordu zihin engelliler 6gretmenligi, biri Fransizca, ikisi sinif
ogretmenligi mezunudur. Deneyimleri iki yil ile 25 yil arasinda degismektedir. Psikolojik
danismanlarin tamami rehberlik ve psikolojik danigsmanlik mezunu olup deneyimleri dokuz ile 20
yil arasinda degismektedir.

Odak RAM 3ten arastirmaya kurum madurd, d¢ psikolojik danisman, ¢ 6zel egitim ogretmeni
olmak Uzere toplam 7 personel katilmistir. Kurum muduru rehberlik ve psikolojik danigsmanlik
bolimi mezunudur. Ozel egitim ogretmenlerinden biri gorme engelliler, diger ikisi sinif
ogretmenligi mezunudur. Deneyimleri bes ile 15 yil arasinda degismektedir. Psikolojik
danismanlarin tamami rehberlik ve psikolojik danismanlik mezunu olup deneyimleri bes ile 12
yil arasinda degismektedir.

Bu arastirmaya Odak RAM 1'den hizmet alan dort, Odak RAM 2'den hizmet alan bes ve Odak
RAM 3'den hizmet alan bes isitme kayipl ¢cocugun ebeveyni katiimistir. Ebeveylerin tamam,
ailelerinde isitme kayipli gocuklarindan bagka ozel gereksinimli gocuk olmadigini belirtmistir. Bu
arastirmada arastirma ortamlarindan hizmet alan isime kayipli ¢ocuklarin yasi, veri toplama
doneminde 24 ile 90 aylik arasinda degismektedir. Odak RAM 1'den hizmet alan ¢ocuklarin yas
ortalamasi 36 ay, Odak RAM 2'den hizmet alanlarin 62,5 ay ve Odak RAM 3'ten hizmet alanlarin
yas ortalamasi 51 aydir. Biri orta derecede isitme kayipli, digeri isitsel noropati tanili cocuk haric
tum cocuklar cok ileri derecede isitme kayipl olup veri toplama doneminde koklear implant
kullanmaktaydi. Gocuklarin tamami OERM'de destek egitime devam etmekte olup yasi geregi
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dordi anaokuluna, biri ilkokula devam etmektedir. isitme kayipli cocuklarin tani, cihazlanma ve
e@itime baslama yas ortalamalari sirasiyla 7, 11,5 ve 22,5 aydir.

Veri toplama araglarn

Bu arastirmada arastirmaci gunlugu, gozlemler, gorismeler, belgeler ve sureg drtnleri kullanilan
veri toplama araclaridir. Arastirmaci, aragtirma sirecini iceren bir yol haritasi olarak (Glesne,
2014) 128 sayfalik bir arastirmaci ginltigd olusturmustur. Gunlik, Word dosyasinda Times New
Roman karakterinde 12 punto ve 1,5 satir araligi kullanilarak hazirlanmistir.

Odak RAM 1 ve Odak RAM 3'te Tablo 1'de goruldigu Uzere fiziksel ve sosyal gozlemler
gerceklestirilmigtir.

Tablo 1 Gozlemlere ait bilgiler

Gozlem No E/oszlem Tard Gozlem Amaci Sure

1 F Odak RAM 1 binasinin genel gorinimu ve kat krokileri 45’

5 F Odak RAM 1 egitsel tani ve de@erlendirme odasi fiziksel 13
ozelliklerinin incelenmesi

3 S Odak RAM 1 haftalik idari degerlendirme toplantisi 139’

4 F Odak RAM 3 binasinin genel gorinimu ve kat krokileri 35’

5 S Odak RAM 1 6zel egitim degerlendirme kurulu toplantisi 50’

6 S Odak RAM 1'de egitsel tani ve dederlendirme oturumu 2022"

7 S Odak RAM 1'de egitsel tani ve dederlendirme oturumu 47'39"
hakkinda saha notlari ve kaynak kisi gortsleri

8 S Odak RAM 1 egitsel tani ve dederlendirme oturumu 39’

Toplam 8 gbzlem 389'1”

Not: F/S*= Fiziksel / Sosyal

Bu arastirmada farkli duzeylerde yapilandirimamis ve yar yapilandirimis gorismeler
gercgeklestirilmistir (Stewart & Cash, 2017). Yapilandirlmamis gorismeler, arastirmacinin
arastirma ortami belirleme asamasindan veri toplamanin sonuna kadar katiimcilarla telefonla,
ylz yize ve cevrimici mesajlasma uygulamalariyla iletisim halinde oldugu zamanlarda
gergeklestiriimistir. Kurumlardan arastirmaya katilim onayi beklenirken, gozlemler esnasinda
ortaya glkan sorunlara yaniti aranirken ve ¢ocuklarin gelisimi hakkinda bilgi edinmek amaciyla
ailelerle yapilandirilmamis gortismeler gerceklestirilmistir (Arastirmaci gunligu). Odak RAM'larin
personeliyle yapilan gorusmelerin tamami yuz yuze gergeklestirilmistir olup suresi 13 ile yaklasik
90 dakika arasinda degismektedir. Personelle yapilan 23 gorusmeyle yaklasik 803 dakikalik, Ugu
telefonla, 11'i ylz ylze gercgeklestirilen isitme kayipli 14 gocugun ebeveyniyle gorismelerle de
yaklasik 400 dakikalik gorisme verisi elde edilmistir.

Bu arastirmada Odak RAM 1'de isitme kayipli cocuk igin 6gretmenin doldurdugu performans
belirleme formu, yapilandiriimamis gorisme esnasinda edinilen 6zel egitim degerlendirme kurulu
raporu ornedi sureg Urdnlerini kapsamaktadir (Creswell, 2016). Bu arastirmada belgeler arasinda
Odak RAM 1, 2 ve 3'te arastirma olgutlerini saglayan ¢ocuk ailelerinin bilgisini iceren U¢ Excel
dosyasi, Odak RAM 71'in calisma faaliyetlerini derledigi raporlar ve isitme kayipli gocuklarin
COZGER'leri yer almaktadir.

Verilerin analizi

Karsilastirmali durum arastirmalan analizinde farkl veri toplama teknikleri ise kosularak
durumlar ici ve durumlar arasi farkliliklan ortaya ¢ikarmak amaciyla analiz gergeklestiriimektedir
(Goodrick, 2014). Bu arastirmada veriler analize hazir hale getirildikten sonra arastirma
ortaminin betimlenmesi ve farkliliklarin ortaya konmasi amaciyla betimsel ve timevarimsal
analiz gergeklestirilmistir. TUm veriler analiz programina ytklenmistir. Arastirmaci ile inandiricilik
komitesi, alt tema ve temalarda uzlasana kadar toplantilar gergeklestirmistir. Surecin
sonucunda elde edilen bulgular, iki tema ve yedi alt tema kapsaminda ac¢iklanmistir.
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Verilerin inandincilii-inandincilik galigmalan

Gegerli ve guvenilir veri elde edilmesindeki tehditleri en aza indirmek amaciyla su inandiricilik
onlemleri alinmistir (Brantlinger vd., 2015; Goodrick, 2014):

e Farkli kaynaklardan toplanan veriler birbiriyle karsilastirilarak bulgularin tutarliligi
saglanmistir.

¢ Nitel arastirmalar ve isitme kayipli cocuklarin egitimi alaninda deneyimli bir alan uzmani,
psikolojik danisma ve rehberlik alaninda deneyimli bir diger alan uzmani ile arastirmanin
ikinci yazarindan olusan bir inandiricilik komitesi olusturulmustur.

e Arastirmanin her asamasinda inandiricilik komitesi toplantilari dizenlenerek arastirma
uygulamalari gozden gegirilmis, komite toplantilar ses kaydiyla kaydedilerek
raporlanmistir.

e Arastirmaci, yaklasik bir yil suren etkilesimlerle arastirma ortamina dahil olmustur.

Arastirma etigi

Arastirmaci Anadolu Universitesi Etik Kurulundan 35256 numarali protokolle ve ilgili ilin Milli
Egitim MUudurligunden 18802389-44-E.16769002 numarali protokolle etik izinleri almistir. Tim
katilimcilara arastirmanin amaci ve haklar agiklanmis, sozlu ve yazili onaylar alinmistir.
Katiimcilarin kigisel verileri gizlenerek arastirma raporu yazilmis ve veriler, inandiricilik komitesi
haricinde kimseyle paylagilmamistir (Guba, 1981).

Bulgular

Verilerin analizi sonucunda elde edilen temalar her bir arastirma sorusunu yanitlayacak bi¢cimde
Tablo 2'de gosterildigi gibi sirasiyla sunulmustur.

Tablo 2 Arastirma verilerinden elde edilen tema ve alt temalar

Tema Alt Tema
RAM personelinin isitme kayipl Egitsel -tan||ama ve degerlendirme

o g Yerlestirme
gocuk ve ailesine sundugu iv]
hizmetler zleme

Tarama

RAM personelinin isitme kayipli TUrkiye genelindeki sorunlarla orttisen sorunlar
gocuk ve ailesine hizmetleri Odak RAM 1'e 6zgu sorunlar
sunarken karsilastigi zorluklar Odak RAM 3'e 6zgu sorunlar

RAM personelinin isitme kayiph ¢gocuk ve ailesine sundugu hizmetler

RAM personelinin isitme kayipli ¢ocuk ve ailesine sundugu hizmetler; egitsel tanilama ve
degerlendirme, yerlestirme, izleme ve okullarda gerceklestigi tarama faaliyetleridir.

Egitsel tanilama ve degerlendirme:

TUm merkezlerde isitme kayipli ¢ocuklarin isitme cihazini edindikten sonra egitsel
degerlendirmeye gelebilecegi belirtiimistir (Gorlsme, GT; NT). Cihazlanan isitme kayipli
cocuklarin egitsel degerlendirmeleri MEB'in yayinladigi “isitme Yetersizligi Olan Bireyler icin
Performans Belirleme Formu” kullanilarak gergeklestiriimektedir. 0-36 ay arasindaki isitme
kayipli cocuklarin performans belirleme formundaki dederlendirilen becerileri genellikle ailelerin
bildirimleri esas alinarak doldurulmaktadir (Altinci gozlem). Cocugun gelisim durumuna gore
sese tepkisini degerlendirmek igin gesitli etkinlikler planlanmaktadir. Tum etkinlikler, “Simdi
duyan bir gocukla, duymayan bir gcocuk arasindaki makas ne kadar acik? Ciddi bir gelisim geriligi
var mi?” (Gorisme, GT) ifadesinde belirtildigi gibi cocugun akranlarina gore sesi tanimaile dil ve
iletisim becerilerini degerlendirmek amaciyla gerceklestiriimektedir.

Bu arastirmada Odak RAM T'de isitme engelliler ogretmeninin gergeklestirdigi oturum
gozlenmistir. Ogretmen, oturum oncesinde aileyle goruserek aileye degerlendirme hakkinda bilgi



27 ODUSOBIAD

vermistir. Randevuya gelirken cocugun evde oynamaktan hoslandigi oyuncaklarini getirmesini
istemistir. Ogretmen, cocugun isitmesini degerlendirmek igin Gorsel 4'te gdsterilen marakas,
cay bardag ve ¢ay kasigiyla ortami dizenlemistir. Aile oturuma ¢ocugun sesli kitabi ve oyuncak
arabasini getirmistir (Altinci gozlem). Odak RAM 3'te editsel dederlendirilmesi yapilan gocugun
ailesi ise degerlendirme oturumunda 6gretmenin kendisinin bebek oyuncaklari ve kiguk top
bulundurdugunu (Gortsme, ET), Odak RAM 2'den hizmet alan ebeveyn de sadece formdaki
sorulari kendisine sorduklarini belirterek ayrica materyal getirmediklerini (Goriisme, UBG)
aciklamiglardir.

Gorsel 4 Odak RAM 1'de isitme kayipl gocuk igin gergeklestirilen egitsel dederlendirme oturumu

Odak RAM 71'deki ogretmen, farkli ses kaynaklarindan ¢ikan seslerin ayirt edebilmesini
degerlendirdigi kisimda cocukla daha ¢ok etkilesimde bulunmustur. Bu etkilesimde 6gretmen
cocugun gozlerini kapatmasini istemis ve ortama getirdigi nesnelerden ses c¢ikartarak “dinle,
hangisinin sesini duydun?” sorusuyla gocuktan sesin kaynagini ifade etmesini istemistir. Isitme
ve dil becerilerin degerlendirildigi bu oturum yaklasik 20 dakika stirmdstdr (Altinci gozlem). Odak
RAM 3'te gercgeklestirilen bir degerlendirme oturumunu ebeveyn “Mesela masanin altindan
vurdugunda (gocugum) oraya yoneldi. ... Mesela iste at farkli bir seyi de atmis olsa. Yani bir atma
eylemini gosterdi orada.” (Gorlisme, EG) ifadeleriyle agiklamis ve 6gretmenin daha farkl bir
uygulama ile gergeklestirdigini belirtmistir. Odak RAM 2'de hizmet alan bir ebeveyn 6gretmenin
cocugunun arkasina gecip seslenerek isitmesini de@erlendirdigini (Gorlisme, NT), dider bir
ebeveyn de farkli yonergelerle isitmesini degerlendirdigini agiklamistir: “Mesela bir kagidin
Uzerinde bir bebek resmi vardi. A§zi yoktu. (cocuguma) dedi ki -Bu resmi tamamlar misin? -
(Cocugum) ona bir agiz cizdi. ... Ondan sonra baska... iste renkler, hadi bu arabanin dstinu
kirmiziya boya, tekerlegini yesile boya tarzinda komut vererek...” (Gortisme, AK).

Degerlendirme oturumda gerceklestirilen uygulamalar ve kullanilan malzemelerin yani sira
merkezlerde dederlendirme oturumu sonrasinda aileye verilen bilgiler de farklilagsmaktadir. Odak
RAM 1'de gergeklestirilen dederlendirme oturumunda 6dretmen aileye “Cocuklarimizin adina
onun yapabilecedi seyleri hep yapiyoruz ama onun kendisinin yapabilecegi seyleri biz asla
yapmayalim. Yardim etmeyelim. ... Kendisi yapabilir.” (Altinci gdzlem), “Ne kadar ¢ok iletisim
halince olursa, burda zaten ablamiz varmis evde. ... ondan maksimum yararlanin. Onla ne kadar
iletisim kurabilirse. ... oyunlar kurabilir, tekerlemeler, sarkilar soyleyebilirler. Ona bol bol bu
konuda firsatlar verin.” (Altinci gozlem) ifadelerinde belirttigi gibi degerlendirdigi beceriyi
gelistirmeye yonelik oneriler sunmustur.

Odak RAM 2 ve RAM 3'ten hizmet alan ebeveynler ise detayl oneriler almadiklarini ve uygun
bicimde yonlendirilmediklerini “Orada bizi genelde iceri almiyorlar da disaridan kapidan
gordugumuz kadariyla cocuga cesitli sesler sey vyapiyorlar. Sesler verdiysek diye boyle
onlerindeki rapora not aliyorlar.” (Gorisme, ET) ifadesiyle ve “ama hi¢ aklima mesela RAM
yardimci olabilir diye bir sey oyle gelmedi. Bana dyle bir sey hissettirmediler. Hani bir sikintiniz
oldugunda gelin gortsun, ... Yolda gorsem tanimayacagim insanlar Oyle soyleyim size”
(Gortisme, AK) ifadeleriyle agiklamislardir. Odak RAM 2'de gocugu dederlendirilen baska bir
ebeveyn ise ¢ocugunun “zihin yetersizligi” tanili gibi degerlendirildigini belirtmis ve sonraki
bilgilendirmelerinin kendisi icin yeterli olmadigini su ifadelerle aciklamistir.

“En son gittigimde tekrar test yaptilar. Orada bir bayan (cocuguma) sey zihinsel olarak bir
problemi olabilecegini dislindigind soyledi bana RAM'da. Ben sasirdim (gocugum) igin
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zihinsel engelli olarak da egitim alabilir gibilerinden seyi yok ama egitim mi oyle bir sey?
Yaptigi testlerden bir seyler sordu. (Cocuguma) bir seyler sdyledi. O iste (gocugumun) verdigi
cevaplara dayanarak dedi ki iste zihinsel olarak da bir test edilsin dedi. Zihinsel olarak iste
test yapan cocuga gotirdik. O yapti testi. Yine RAM’da. Bunlarin hepsi RAM'da oluyor.
Goturdik gocugu. Cocuk yapti testi. Sizi bana neden gonderdiler dedi. Dedim arkadasimiza
sorun onu ben bilmiyorum. Dedi zihinsel engelli olarak dedi egitim almasini tavsiye etmis
gondermis dedi.” (Goriisme, NT).

Yerlestirme

Egitsel tanilama ve degerlendirme sonrasinda hazirlanan sonu¢ raporu, 0zel egitim
degerlendirme kuruluna sunulmaktadir. Kurul, raporu ilge MEB 6zel egitim degerlendirme
kuruluna gondermekte ve burada gocuda uygun okul ve sinif belirlenmektedir (Goriisme, OA,
FB). Cocugun yerlestirildigi okul bilgisi aileye RAM aracilidiyla bildirilmektedir (Gorlisme, EA).

Merkezlerde yerlestirme kararlarinin neredeyse bir ay igerisinde ¢iktigi belirlenmistir. Bu sure
merkezlere gore farklilasabilmektedir. Odak RAM 1'de yerlestirilme karar onerisinin en hizli
bicimde c¢ikmasi icin haftada bir 6zel egitim degerlendirme kurulu toplantilar yapilmaktadir
(Gorlisme, EM; GG). Odak RAM 2'den hizmet alan ebeveynler ise RAM'da ¢ikan kararin yaklagik
bir ay sonra kendilerine bildirildigini ifade etmistir. “Kagitlart RAM'a biraktik, RAM da iste 1-2 ay
sonra dondd bize, kabul ettigine dair."(Gorlisme, ZA). Odak RAM 3'de ise yerlestirme stirecinde
ailenin roluine dikkat cekilerek yaklasik iki hafta surebildigi belirtilimistir. “Simdi veli geldiginde ilk
geldiginde randevuyu verdik. Mesela diyelim ki ayin 18'inde. Bugtin geldi. Yani en erken bir hafta
on gune randevu verilmis oluyor ki sistemde bizim randevu saatlerimiz ve gunlerimiz var.
Randevuya geldigi ginden itibaren eger butun evraklar da tamam ise bir hafta icerisinde bu
slire¢ tamamlanmis oluyor.” (Goriisme, CZ).

Izleme

Yerlestiriimesi yapilan ogrenciler her iki RAM'da personel tarafindan gocugun 6grenim gordigu
sinifta gelisiminin degerlendirimesi amaciyla izlenmektedir (Goriisme, GB; CZ; OA; OA). Odak
RAM 1 ve 3 personeli, kimi zaman okuldan talep geldiginde gocugun sinif icerisinde (Gortisme,
CZ; OA), kimi zaman ¢ocugun dgretmeni ve ailesiyle gortismeler yapilarak (Gorisme, CZ; MG),
kimi zaman da RAM personelinin kendi insiyatifiyle izleme galismalarini planladigr belirtiimistir
(Gortisme, CZ; OA). Bu kapsamda ozellikle okuldncesi donem c¢ocuklarin gelisiminin takibi igin
okullardan RAM'a talep geldigi belirtiimistir (Goriisme, OA).

Tarama. Her iki RAM'da orgun egitime devam eden ozel gereksinimli 6grencilerin gelisiminin
degerlendirilmesi, risk grubundaki ¢ocuklarin sinif ortaminda degerlendiriimesi ve sorumlu
olunan bolgelerdeki 0zel gereksinimli gocuklar igin 0zel egitim sinifi ya da okulu actirilmasi igin
tarama caligmalari yUritilmektedir (Gorisme, OA; TG). Tarama, okullardan gelen ozel talep
dogrultusunda da gergeklestirilebilmektedir (Gorlisme, CZ; OA; TG).

Bu kapsamda Odak RAM 1 muduru, “Gegen yil bir tarama ¢alismasi yaptik. Dedik ki 6zel egitim
siniflariniz yok. Biz burda nasil olmaz yani? ... inceleme yaptik, 2 tane 6zel egitim sinifi agtik oraya.
Tarama, 3 gun gitti arkadaslar, konaklamali ¢alistilar orda. ... Siniflarini agiimasini teklif ettik,
acildi. Ozel egitim ogretmeni de (yollandi).” (Gorisme, EM) ifadeleriyle merkez ilgeye uzak
mesafede bulunan bolgeye 6zel egitim sinifi agtirabildiklerini agiklamistir.

Benzer ihtiyagtan dolayr Odak RAM 3 idarecisi kendi sorumlu olduklari bolgede tarama
yaptiklarini ancak bolgeye yetecek kadar personeli olmadidi i¢in zorlandiklarini belirtmistir
(Gortisme CZ). Yine de okullardaki 6grenciler hakkinda “Okullarin hepsiyle en azindan telefon
vasitaslyla ya da internet Gzerinden iletisim kurmaya calisiyoruz.” (Goriisme, CZ) ifadesinde
belirtildigi gibi ¢esitli yollardan iletisim kurarak bilgi almaya c¢alismaktadirlar.
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RAM personelinin isitme kayiph ¢ocuk ve ailesine hizmetleri sunarken karsilastigi
sorunlar

Odak RAM'larin sundugu hizmetlerde Turkiye genelinde karsilasilan sorunlarla ortisen sorunlar,
Odak RAM 1 06zgu sorunlar ve Odak RAM 3'e 0zgu sorunlar olmak Uzere U¢ alt tema
olusturulmustur.

Odak RAM'larnin sundu@u hizmetlerde Turkiye genelinde karsilasilan sorunlarla 6rtisenler

Bu kapsamda; RAM'In MEB teskilat sistemindeki konumundan kaynaklanan sorunlar, yasal
dayanaklarin uygulamaya gec yansimasindan kaynaklanan sorunlar ve isitme kayipli cocugun
degerlendirmesi, yerlestiriimesi ve izlenmesinde karsilasilan sorunlara deginilmistir.

RAMn MEB Tegkilat Sisternindeki konumu ve yapisindan kaynakilanan soruniar

Bu baslikta katiimcilar ¢ konu Uzerinde durmuslardir. Bunlar; RAM'In kurulus amacindan
farklilasan sorumluluklari, RAM'da interaktif sistem eksikligi ve RAM'da ¢alisma kosullarina gore
personele dlistk 6denen ek ders dcretleridir (Arastirma glnligu; Gorisme, FB; OA; UG).

RAM'larin rehberlik hizmeti sunmasi amaciyla kurulmasina karsin ginimuzde genellikle ozel
egitim bolimu odaginda hizmet sunmasi sorumluluklari ile yetkilerinin uyusmazligina neden
oldugu belirtilmistir (Gortisme, FB; UG). Bir psikolojik danisman, “RAM'larin kurulmasi... zaten
2004 yilindan sonrasinda daha da fazla yapilandi. Daha onceki donemlere de yansiyor ama tam
anlamiyla sistemiyle olabilmesi o civarlarda gok asir sekilde meyil verildi bu olaya (0zel
gereksinimli 6grenciler)” (Gorisme, UG) ifadesiyle RAM'In 6zel egitim boliminin son yirmi yilda
daha aktif galistigini (Arastirma gunltugu; Gortisme, FB; OA; UG), veri toplanilan donemde de
"RAM, egitim verebilecek alt yapida bir kurum degil zaten kurulus amaci da bu degil. GUnumuzde
de genelde 6zel egitimin islerini yapiyor.” (Gortisme, FB) ifadesiyle 6zel egitim bolimunin ¢ok
daha yogun calistigini hatta ozel gereksinimli gocuklarin egitim surecini RAM'In baslattigini
“Anahtar roli RAM'lar oynuyor. Cunku destek egitimler tamsnamen bizden ¢ikiyor. Bizim herhangi
bir raporumuz olmadan destek egitime kendileri ulasamiyorlar. ... Burdaki kilit nokta egitim
anlaminda aslinda biziz." (Gorisme, NF) ifadesiyle agiklamislardir. Bu yondyle RAM 0-3 yas
arasindaki 6zel gereksinimli cocuklarin egitime erismesi igin destek egitim raporu ¢ikaran kurum
ozelligiyle gindeme gelmektedir.

Bircok sorumlulugu olan RAM'In yogunluklu olarak destek egitim raporu cikaran kuruma
indirgenmesi kurumda ¢alisanlar tarafindan elestiriimektedir. Bir psikolojik danigman “Surecin
icerisinde RAM'lari suna sokmaya ¢alisiyorlar. Rehabilitasyon merkezleriyle alakali hani rapor
veren kurummus tarzinda bir pozisyona sokmaya galigiyorlar.” (Gorisme, UG) ifadeleriyle bu
durumu elestirmistir. RAM'In 6zel gereksinimli cocuklarin egitimini baslatan rolu olduguna vurgu
yapan katiimcilar, MEB'e bagl bir okul gibi egitim verme sorumluluklari olmadiklarini da
belirtmislerdir. Ancak 6zel gereksinimli ogrencilerin egitsel degerlendiriimesi ve izlenmesi
(Gorisme, IH) ile kurumun adinda yer alan “arastirma’ faaliyetleri igin bilimsel arastirma
ylritecek yeterlikte olmalari gerektigini (Gorisme, GB) bunun igin de Universite ile isbirlikli
calismalarinin uygun olacagini belirtmislerdir.

RAM, isitme kayipli gcocuklarin egitime erismesi, yerlestiriimesi ve yonlendirilmesi gibi gocugun
hayatinda onemli kararlari aldigini belirten kurum 6zelligi gostermesi bakimindan MEB'e bagli
orgln egitim veren diger kurumlardan ayrismaktadir. Bu kapsamda “Ozel gereksinimli gocuklarla
ilgili sorulacak, basvurulacak ilk yer aslinda rehberlik arastirma merkezi. .. Biz aslinda okul
degiliz, kurumuz. Ozel egitim konusunda yetkin olmasi gereken kurumuz.” (Gorisme, GB),
“Burasi Ozel egitim konusunda en yetkin olmasi gereken kurum aslinda il bazin dustndrsek,
RAM'lar.” (Gorlisme, OA) ifadeleriyle orgiin egitim veren kurumdaki bir 6gretmenden daha yetkin
olmalarr gerektigini vurgulamiglardir.

Bu vyetkinligin saglanmasi igin lisansustu programlarla RAM personelinin desteklenmesini
istemiglerdir. “En kisa zamanda ¢ocukla alakali en hizli yol nasil katedilebilir bunla alakali kendini
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gelistirecek galismalara katilmasi gerekiyor. EGer ki belli basli konularda kendisi bilmiyorsa fikir
alabilecedi birgcok akademisyen var. O akademisyenlerden veya sahada ¢alisanlardan bunla
alakall sey yapiimasi gerekiyor.” (Gorisme, UG) ifadeleriyle 6zel gereksinimli gocugun
gelisiminin takibi amacli ve “Arastirma ben yaptim ama sonucunu yorumlamasini, bir kismini
cikardik. Eksik kaldi o yon yani. Sonucunu ortaya gikarip da kullanima sunamadik. ... Bizim iginde
bulundugumuz kosullarin egitim seviyesi anlaminda artiriimasi...” (Gorisme, EA) ifadesiyle 6zel
gereksinimli gcocuklara sunduklar hizmetlerde elde ettikleri verilerin Universitelerle ile isbirliginde

bilimsel arastirmalara dontsmesini istemislerdir.

Personelin karsilastigr diger bir sorun yerlestirme ve izleme sureclerinde ogrencilerin takibine
izin veren interaktif bir sistemin bulunmamasidir (Gorisme, GB; EM). Personel, dederlendirdikleri
ogrencilerinin yerlestirme onerisini MEB'e sunarken bolgelerindeki okullarin durumu, mevcut
0zel gereksinimli 6grenci sayisi, sinifta kayitl 6zel gereksinimli 6grenci sayisi gibi ozellesmis
bilgilere ihtiyag duyduklarini belirtmistir. “Burada okullar ve RAM arasindaki koordinasyonda
onemli. Bunun teknolojik bir alt yapisinin olmasi gerekiyor. Diyelim ben ¢ocugu yazdim, diyelim
..anaokulu, ... anaokulu diye girdigimde orada anaokulda yer olup olmadigini bana gostermesi
gerekiyor.” (Gorisme, GB) ifadeleriyle agiklanmistir. interaktif bir sistem olmayisi, RAM'In 6zel
gereksinimli gocuklarin istatistiki bilgilerine erismesini ve ogrencilerin gegmis egitim sureci
hakkinda bilgi edinmesini de zorlastirmaktadir (Arastirmaci gunligua).

Yasal dayanaklarin uygulamaya geg yansimasindan kaynaklanan sorunlar

RAM personeli MEB icerisindeki konumlarindan kaynaklanan sorunlarin yani sira, oOzel
gereksinimli ogrencilerin egitimindeki niteliginin artirlmasi igin guncellenen yonetmeliklerin
uygulamaya ge¢ yansimasini da sorun olarak bildirmistir (Arastirmaci ginligu; Gortisme, CZ;
YD). Bu durumu Odak RAM 3 personeli “Kisisel gayretler, kisisel zorlamalarla ancak bir yerlere
varilabiliyor. Halbuki yonetmelik gayet acgik ve net. Hem 6zel egitim sinifi i¢in de net, hem de
kaynastirma ogrencisi icin de net fakat maalesef” (Gorisme, CZ) ifadeleriyle agiklamistir. Genel
mudurligin “Daha onceki yonetmelikle alakali gesitli gorusler ifade ettik. Cok bir degisim
gergeklesmedi hatta genel mudurlUkte daire mudurd calisan arkadaslar da geldiginde biz
sorunlari ifade ettik.” (Gorisme, CZ) ifadeleriyle sahadan bilgi topladigini ve geri donditler aldigi
belirtilse de bu dizenlenmelerin sinif ortamina yansitmakta zorluk yasandigi belirtilmistir
(Arastirmaci gunligu).

Bir 6zel egitim ogretmeni okullardaki bazi 6gretmenlerin eski tutumlarini devam ettirdigini “ama
iste 0zel egitim sinifi 6grencileriyle normal gelisim gosteren cocuklarin ayri ayr tenefise ¢iktigini
goriyoruz yani. Hala var. Hayir, diyor ayni teneflse gikaramam.” (Gorlisme, OA) ifadeleriyle
acgiklamistir. Son olarak “Her ne kadar tlkemizde 2000’lerden sonra 6zel egitimle ilgili yasa ve
yonetmeliklerde ciddi atilimlar olsa da uygulamaya yansimasi hala tam olarak gergeklesmis
degil.” (Gorisme, FB) ifadesiyle RAM'In sorumluluklarin otesinde bir sorun oldugu dile
getirilmistir.

isitme kayipli gocugun degerlendirmesi, yerlestirilmesi ve izlenmesinde karsilasilan zorluklar

Egitsel de@erlendirme surecindeki sorunlar; degerlendirmede kullanilan formlarin niteligi ve
degerlendirme  slreciyle ilgilidir. Isitme kayipll cocuklarin isitsel ve dil becerilerinin
degerlendiriimesinde kullanilan standart formlarin gtincelligini yitirmesi ve ozellikle kigik yas
gruplarinda genellikle aileden edinilen bilgilerle cocugun gelisimsel ozelliklerinin belirlenmesi
egitsel degerlendirmenin niteligini etkilemektedir (Altinci  gozlem). Personel, standart
degerlendirme formun yetersiz kaldigini “Simdiki destek egitimle ilgili kullandigimiz moduller
karsilamiyor, giincelligini, yeterliligini kaybetti.” (Gorisme, OA) ifadeleriyle, kiiglik yas grubunun
sinirll bir zamanda degerlendirilmesinin zorlugunu “Cocuk hani performans ya da teste sey
yapmak istemiyor. Cocugun ruh haline bagli o anki. Onda bazen gglikler yasaniyor.” (Gorlisme,
TG) ifadesiyle agiklamistir.
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Bunun yani sira, 0zel egitim ogretmeni kuguk yas grubu cgocuklar icin yasal olarak belirli
sinirliklarin bulunmasini da egitsel degerlendirme streci kapsaminda elestirmistir. Bu elestirisini
“Tam o 0-36 ayi yakaladiniz ya bir ay var bitmesine. Oyle de drneklere rastladim. Gocuk 35 aylik
yakalamisiz bir ay sonra o hizmetten (erken gocukluk egitimi) yararlanamiyor.” (Gorisme, TG)
ifadeleriyle agiklayarak bu ¢cocuklarin uygun destek egitime yonlendirilemedigini belirtmistir.

Isitme kayipli cocuklarin tibbi tanilamadan hemen sonra RAM'a bagvurmadan OERM'ye gitmesi
karsilagilan diger sorundur. Bu arastirmadaki tim aileler OERM’ye RAM'da egitsel
degerlendirmeye katilmadan ulastiklarini ifade etmislerdir. “Genelde de bu tarz velilerimiz
dedigim gibi yine rehabilitasyon merkezleri ile geldikleri igin 6nden bir onlar bilgilendirme
yapiyorlar agikgasl. Buraya geldiklerinde sadece bir imza vermeye geliyorlar genelde.” (Gorisme
CZ) ifadesinde belirtildigi gibi egitsel dederlendirmenin sadece destek egitim raporu igin
yapilmasina neden oldugu agiklanmistir. Bu kapsamda bir ebeveyn henuz yeni tibbi tanilanan
cocugu icin hastane ¢ikisinda OERM idarecileriyle gorismekten rahatsiz oldugunu “Tip fakltesi
¢lkisinda rehabilitasyonlar ava gikan avcilar gibi” (Arastirmaci gunligl)” benzetmesiyle
somutlastirmistir.

Egitsel degerlendirme sonrasinda sorunlar genelde U¢ yasindan sonra ve anaokuluna
yerlestirme slrecinde baslamaktadir. 0-3 yas arasinda sadece OERM'den destek egitim alabilen
isitme kayipli cocuklar  farkli bir gereksinimleri olmadiginda genellikle
kaynastirma/butunlestirme yoluyla egitimle anaokullarina yerlestirilmektedirler. Ancak bu
sliregte RAM'In yerlestirme kararlarina gesitli idarecilerin itiraz ettigi bildirilmistir (Arastirmaci
gunligu). “Ozellikle bu anaokullarinda séz konusu oluyor. Yani, yonlendirdiginizde iste benim
yerim uygun degil, benim yerim dar, sizin ¢cocugunuzun yeri burasi degil; RAM'a gidin tekrar
gorusln tarzi.” (Gorisme, GB) ifadeleriyle itirazlar agiklanmistir.

Yerlestirme sonrasi izleme cgalismalar 0-36 aylik gocuklar 6zelinde farklilasmaktadir. Bu yas
grubundaki isitme kayipli cocuklar destek egitimlerini sadece OERM'de surduirebilmektedirler.
Bu durum, RAM personelinin gocuklarin gelisimini sinirli takip etmesine neden olmaktadir.
(Arastirmaci gunligi). MEB'e bagl ancak 6zel olarak faaliyetlerini stirdiren OERM'lere RAM
personeli “Rehabilitasyondaki c¢ocuklari takip etmiyoruz cunkd rehabilitasyonlar ozel
biliyorsunuz biz onlarin 6grencilerin galismalarina midahale etmiyoruz.” (Gorisme, OA) ve
“Devletin simdi rehabilitasyon merkezleri disinda devletin kendi birimleri olmadigindan dolay,
dolayisiyla izleme ¢ok saglikli yapilmiyor.” (Goériisme GB) ifadeleriyle belirttikleri gibi
erisememektedir.

36 aydan buyUk ve resmi tedbir karari ile 6rgiin egitim kurumuna devam eden hem de OERM'de
destek egitim alan isitme kayipl cocuklarin izleme surecinde ¢esitli sorunlar bulunmaktadir. Bu
kurumlarda RAM'In onerdigi egitim planlarinin  uygulanmamasi siklikla dile getirilmistir
(Gortisme, UG, str:58,72,118,128,134).  "Okul ayri hedef uygulamanin derdine dusuyor,
rehabilitasyon ayri hedef uygulamasinin derdine disuyor, okul mudurintn ayri distnceleri var,
ogretmenin ayr duslnceleri var” (Gorisme, UG)" durumunda c¢ocukta beklenen gelisimin
olmayacag aciklanmistir. izlemedeki diger sorun, t¢ yasin tzerindeki isitme kayipli cocuklarin
sadece kademe gegislerinde RAM'a bagvurmasindan kaynaklanmaktadir. Bu nedenle personel
resmi tedbir ile yerlestirilen 6grencilerin gelisimini ¢ok daha az takip edebildiklerini “Ama iste
resmi okul yerlestirmesinde ¢ocuk gidiyor dort yil sonra geliyor. .. gocuk sistem icerisinde
ilkokulu kaynastirmada bitiriyor belki ama okuma yazma ogrenmiyor. Ama iste oyle kayniyor
gidiyor agikgasl.” ifadeleriyle belirtmistir (Gortisme, OA).

RAM'da karsllasilan sorunlarin bir kismiisitme kayipli gocuklarin diger 6zel gereksinim gruplarina
gore RAM'a daha az ihtiyac duymasina baglanmistir (Gortisme, KB; OA). Omegin, 6zel 6grenme
guclugu varhiginda RAM personeli tarama sonucu ogrenciyi tibbi tani icin saglik kurumuna
yonlendirebilir (Gorisme, UG) veya egitsel dederlendirme sonucunda 6grencinin biligsel gelisim
acisindan 6zel kosul gereksiniminin kaldiriimasina yonelik gortsuyle aileyi tibbi taniya
yonlendirebilir (Gorisme, TG). Oysa isitme kaybi egitsel dederlendirme gerektirmeden sadlik
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kuruluslarinda tanilanmaktadir. Bu agidan RAM personeli, 6zellikle ek engeli olmayan isitme
kayipli cocuklarin gelisimleri hakkinda bilgili olmadiklarini ve isitme kayipl ¢ocuklarin kendileri
icin “kapall bir kutu” oldugunu dile getirmistir (Gorisme, OA): “Aile genelde isitme yetersizligi ile
alakali problemi RAM'da ¢ozmeye calismiyor. Hep hastanede ¢ozUllyor iste veya isitme
cihazlar konusunda bir yerlere gidiyor, kulak ici mi olsun, kulak arkasi mi olsun. Bu isi RAM'da
halletmiyor. Bizim i¢in su anda kapali kutu gibiler.”

Isitme kayipl gocuk ve ailesinin RAM'la az temasinin olmasinda aileden de kaynaklanan sorunlar
bulunmaktadir. RAM personeli, isitme kayipli gocugu olan kimi ailelerinin ulasilabilir olmadigini
“Velinin ulasilabilirligi yok. Atiyorum telefonla ulasamiyorsunuz iste ard bolgelerden de
bahsediyorum. Koyde cok fazla gelip gitmiyor veli. iste veliyi bir gériyor sene basinda, bir
gortyor gocuk mezun olurken.” (Gorlisme, OA) ifadeleriyle acgiklayarak RAM-aile is birligi
kurulmasinin zorluguna deginmigtir. Ailelerin ¢cocuklarinin RAM'daki degerlendirme oturumlarina
davet edildigi halde gelmedikleri “Ama genelde ailelerin %90'1 gelmiyor kurula. Sadece raporunu
almaya geliyorlar. Kurula katilan ¢ok nadir.” ifadesiyle belirtilmistir.

Odak RAM T'e 6zgu karsilasilan zorluklar

Odak RAM 1" e 6zgu zorluklar; hizmet sundugu bolgeye ve ailelere gore gesitlenmistir. Hizmet
sunulan bolgenin cografi yapisi, bolgenin olanaklari ve 6zel gereksinimli cocuk ailelilerin durumu
farklilasan 6nemli durumlardir. Hizmet sunulan merkez bolgesinde isitme kayipli gocuklara 6zgu
egitim sunan kurumlarin sayisi oldukca azdir. Merkez ilgede “isitme programi tek yerde var."
(Goriisme, OA) ifadesinde belirtildigi gibi tek OERM'de isitme moduili bulunmakta ve merkezdeki
okullarda isitme kayipli cocuklara 6zel sinif bulunmamaktadir. isitme engelliler 6gretmeni “Hep
istemisimdir ... 6zel egitim sinifl anaokulu gibi hafiflere ya da sadece isitmelere ait bir 6zel egitim
sinifi olabilir.” (Gorisme, OA) ifadesiyle bolgedeki bu eksikligi agiklamistir.

Odak RAM 71'in birbirinden cografi olarak uzakta bulunan ve personeline gore ¢ok sayida ilgeden
sorumlu olmasi diger bir sorundur. Odak RAM 1 idarecisi merkez ilge ile sekiz farkl ilgeden
sorumlu olduklarini ve bu durumun hizmetleri sinirlandirdigini “Burada biz yilda 2.300 inceleme
yaplyoruz. Yani 2.300 o6grenciyi de takip etmemiz mimkin degil.” (Gorisme, EM) ifadesiyle
aciklamistir. Sorumlu olunan bdlgelerin uzakhgi ailelerin de ekonomik durumlarini zorlamasi
bakimindan RAM'a erismelerini etkilemektedir (Goriisme, BY; GB; EA; OA; OA). Odak RAM 1'den
hizmet alan bir ebeveyn bu zorlugu “Evet, 6zel araba tutuyorum kendim getiriyorum. Gunkd (il
merkezine) bir araba 200 milyona -200 TL- geliyor. (ikamet ettigi ilgeden) gibi bir yerden buraya
geliyor.” (Goriisme, GS) ifadesiyle aciklamistir.

Bolgeden kaynaklanan sorunlarla birlikte Odak RAM 1°den hizmet alan ailelerden de kaynaklanan
sorunlar mevcuttur. Bolgede ekonomik durumu daha dusuk olan ailelerin daha ¢ok galismak
zorunda kalmasi RAM personeli tarafindan cocugun gelisimini tehdit eden énemli bir sorun
olarak gorulmustur. Bolgede RAM'da isitme kayipli ogrencileri degerlendiren 6zel egitim
ogretmeni bu durumu “Anne babalar bir sekilde gegimlerini sirdirmek... Bazen annelerin galistig
durumlarda gocuklara vyeterli derecede yardimci olamiyorlar.” (Gorisme, OA) ifadeleriyle
aciklamistir.

Odak RAM 3'e 6zgi sorunlar

Odak RAM 3'e 6zgu sorunlar; hizmet sunulan bolge, sorumlu olduklar bolgenin ozellikleri ve
kurum binasinin fiziksel ozellikleri ile agiklanmistir. Odak RAM 3'e 6zgu sorunlarin bir kismi Odak
RAM T'in de yasadigi sorunlardir. Merkez ilgce dahil dort ilgeden sorumlu olan Odak RAM 3
personel-bolge sayisinin orantisizligini vurgulamistir (Gortisme, CZ; EA). “Ama bizim dedigim gibi
RAM olarak dort ilgenin butun okullarini ayni derece hizmet gotirmemiz genel mudurlik
tarafindan bize soylenen sey. Fakat yeterli kaynaginiz olmayinca ozellikle maddi kaynak
olmayinca bunu yapabilmek ¢ok mimkin olmuyor.” (Gorisme, CZ) ifadeleriyle agiklamistir.
Odak RAM 3, personel eksikligi, sorumlu oldugu bolgelerin cografi olarak ulasilmasi zor bir yerde
konumlanmasi ve ulasim igin ekonomik kaynaklarinin da olmamasi gerekgeleri ile rutinde
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okullar ziyaret usuluyle gerceklestirdikleri tarama hizmetini yapmakta zorlanmaktadirlar. Kendi
kurumlarinin da fiziksel ozelliklerinin uygun olmamasina karsin taramayi kendi kurumlarinda
gerceklestirmek zorunda kaldiklarini “Sonrasinda iste hem maddi olanaksizliklar hem de
degerlendirme ortaminin okul olmasi, en azindan fiziki ortamin ¢ok musait olmamasindan dolayi
kendi kurumumuzda artik tarama yapmaya karar verdik."(Gorisme, CZ) ifadesiyle agiklanmistir.

Odak RAM 1'deki soruna benzer ancak sorunun yogunlugu acisindan farklilasan diger durum,
hizmet sunulan bolgedeki okullarin yetersizligidir. Odak RAM 1 personeli bolgelerinde okullarin
yetersizligini aciklamistir ancak Odak RAM 3'de bu sorun daha da derinlesmektedir. Kurumun
sorumlu oldugu hizmet bolgelerinin higbirinde isitme kayipli gocuklarin erken ¢ocukluk egitimi
alabilecegi bir sinif ya da okul (Gorlisme, GT; NF) ile kaynastirma/bitinlestirme haricinde egitim
alabilecekleri sinif ya da okul bulunmadigi dile getirilmistir (Gortisme, EA; EY; NF). Bu eksiklikler
“Isitme yetersizligi 6zel egitim sinifi yok bolgemizde gerek bizim ilgemizde gerek civar ilgelerde
bizim sorumluluk bolgemizdeki ilgelerin hicbirisinde yok.” (Gorisme EA), “Cocuk ilkokulda
diyelim ozel egitim sinifi agabiliyoruz isitme kayipli gocukla ilgili. Orada egitim aliyor. Sonra
ortaokulda bu gocukla ilgili sey demek zorunda kaliyoruz. Normal egitimde kaynastirma egitimi.
.. Bu da zor o gocuk igin.” (Gorisme, EY) ve “Erken gocukluk egitimiyle ilgili bilgi veriyoruz 36
aydan kuguk olanlara. Ama su anda erken gocukluk egitimini maalesef uygulamadigi igin.... Su
anda da uygulayan bir okul yok diye biliyorum ilgemizde.” (Gorisme GT) ifadeleriyle
aciklanmistir.

Odak RAM 3'e 6zgu beliren diger sorun, kurumun fiziksel 6zelliklerinin yetersizligidir. Odak RAM
3'Un fiziksel yetersizligi kurum igindeki tim personel tarafindan dile getirilmistir. Gozlem
bulgulari da Odak RAM 1'e gore daha zorlayici fiziksel kosullarinin oldugunu gostermektedir.
Kurumda degerlendirme igin elverigli odalarin bulunmayisl, ozellikle kiigtk gocuklarin guvenli
bicimde rahat hareket edecedi ortamin eksikligi ve engelliler igin erisilebilir bina tasariminin
olmamasi one gikan fiziksel yetersizliklerdir (Dordiinci gozlem). Personel, bu durumun isitme
kayipl gocuklarin degerlendirimesini dzellikle olumsuz etkiledigini “Ozellikle isitme grubunda
yaltilmis performans odasi gerekliligi oluyor. Cunkl burada duvarlar ¢ok ince. Uygun
performans odamiz da yok.” (Gortisme, GT) ifadelerinde belirtmistir. Buna ek olarak, Odak RAM
3'Un bulundugu konumun da gurdltiye elverisli olmasi, egitsel degerlendirmeleri olumsuz
etkilemektedir (Arastirmaci gunligu).

Egitsel degerlendirme odalarinin eksikliginin yani sira bina i¢erisinde 6zellesmis amaclh herhangi
bir odanin bulunmamasi da diger hizmetleri olumsuz etkilemektedir. “Bina durumumuz
konusunda ¢ok buyuk sikintimiz var. Yani su gordigunuz g katl bina toplamda 300 metrekare
civarinda. 100 metre kare alana kurulmus. Bizim su anda bir 300 metrekare en az daha yere
ihtiyacimiz var.” (Gorisme EY) ifadeleriyle sorun yasadiklari ve bu bakimdan Odak RAM 1'e gore
daha dezavantajli olduklari bulunmustur (Dordincl gozlem; Gorisme, CZ; GT; EY; NF). Bu
durumun “Bakin burda bekleme odamiz bile yok su anda velilerimiz igin. Herkes bu kis ayinda
disarda oturmak zorunda” (Gorisme CZ) ifadelerinde belirtildigi Gzere aileleri olumsuz etkiledigi
dile getirilmistir.

Ailelerin Odak RAM 2 deneyimi ve gorusleri

Odak RAM 2'nin sundugu hizmetlere yonelik bulgular, sadece kurumdan hizmet alan bes isitme
kayipli gocuk ebeveyninin goruslerini icermektedir. Aileler, diger kurumlardan hizmet alan
ebeveynler gibi Odak RAM 2'den egitsel deerlendirme sonucunda destek egitim raporu
almuglardir. Ancak bir ebeveyn Odak RAM 2'deki bu deneyimini “RAM'dan bir hizmet almiyoruz
acikgasi. Randevu aliyorlar gidiyoruz ¢ocugun degerlendirmesini yapip gonderiyorlar bizi hani
bizi Oyle bir hizmet derseniz.” (Gorisme, AK) ifadeleriyle aciklayarak hizmet olarak
degerlendirmedigini belirtmis, baska bir ebeveyn de “Hizmet yok. Bir sey yapmadilar. Yapmalari
gereken bir sey var mi?” (Gorisme, NT)" ifadeleriyle Odak RAM 2'nin kendisine sunacag
hizmetleri bilmedigini agiklamistir.
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Bu kurumdan hizmet alan aileler, diger kurumdan hizmet alan ailelerden farkl olarak rapor
edindikten sonra yeterli yonlendirme almadiklarini da belirtmislerdir (Gorisme, AK; GG; NK; NT).
Odak RAM 2 ile personeli tarafindan yeterli yonlendirme yapiimadigini bir ebeveyn “Hani gocugun
sunu sunu sunu yapabilir. Bunu bunu hani buraya gidebilir, sunu yapabilir diye bir bilgi vermediler.
Ben de oyle seyleri bilmedigim icin sormak aklima gelmedi.” (Gorisme, GG) ifadeleriyle
aciklamistir. Cocugunun destek egitimi ile ilgili bilgileri OERM'den aldigini belirterek RAM'dan bir
beklentisinin olmadigini “Ozel egitimde haftada ne kadar gidecekmis? Ayda ne kadar
gidecekmis? Kag ders alacak bireysel mi alacak? Grup mu alacak? Okuldan 6greniyorum. ... O
ylzden RAM'dan bir beklentim yok.” (Gorisme, GG) ifadeleriyle aciklamistir.

Tartigsma

Uc farklh RAM'In isitme kayipli gocuklar 6zelinde sundugu hizmetlerin farkli veri toplama
kaynaklariyla incelendigi ve karsilastinldigi bu arastirmada hem ulke genelinde hem de RAM'a
0zgu farklilasan sorunlarin oldugu belirlenmistir. RAM'lar ogrencilerin basarisini ve bireysel
ozelliklerini belirleyerek cesitli rehberlik faaliyetlerinin ydrittlmesi amaciyla kurulmustur (Tan,
1992). Ancak RAM'larin MEB catisi altinda sundugu hizmetler zaman igerisinde gesitlenmis ve
kapsami genislemistir. RAM personelinin is yuku ve sorumluluklarr artmistir. Bu arastirmanin
bulgular da RAM'larin kurulus amacina ek olarak uUstlendigi sorumluluklarin, bu kurumlarda
sunulan hizmetlerin niteligini etkileyen dnemli sorunlardan biri oldugunu gostermektedir. Ayrica
isitme kaybinin hastanelerde kisa surede tibbi olarak tanilanabilmesi, egitsel degerlendirme
gereksinimini azaltmakta ve bu durum isitme kayipli kliglk gocuklarin ilk egitim kurumuna
yerlestirilmesinde RAM'larin yonlendirme rolUyle sinirli kalmasina yol a¢gmaktadir. Bunlara ek
olarak Ulke genelinde RAM binalarinin, personel sayisinin ve gesitliliginin farklilasmasi RAM'da
sunulan hizmetlerin niteligini de etkilemektedir. Bu farklilagsmadan kaynaklanan sorunlarin bir
kismi cesitli altyapi calismalar ile giderilebilecekken, bazi sorunlarin ise RAM'lara 6zgu yasal
duzenlemelerle veya erken ¢ocukluk 6zel egitimi uygulamalarinin gelistiriimesi ile ¢ozulebilecedi
dusundlmektedir.

Dogumdan kisa suUre sonra saglk kurumlarinda isitme kaybinin tanilanmasl, ¢ocugun
potansiyelini en Ust dizeyde kullanabilmesi icin dnemli bir firsattir. Ancak erken taniyi takiben
egitime baglanip devam edilmediginde isitme kayipli gocuklarin erken taniyla gelen bu avantaji
azalmaktadir (Cole & Flexer, 2020). Bu arastirmanin bulgular, Odak RAM'lara devam eden
cocuklarin da egitime amaclanandan gec basladigini gostermektedir. Uc aylikken egitime
baslamasi hedeflenen isitme kayipli gocuklarin (JCIH, 2019), bu arastirmada ortalama 22.5
aylikken egitime basladigi gortlmektedir.

TUrkiye'de cesitli  paydaslar egitime erken basglamanin onemi konusunda aileleri
bilgilendirmektedir. Saglik kurumlarinda erken cihazlanma ve egitim icin tani ekibinde yer alan
KBB hekimleri, odyologlar (Bas vd., 2019) ile egitim kurumlarinda OERM'lerdeki 6gretmenler
(Ertlrk-Mustul, 2021) bu sorumlulugu paylagsmaktadir. Oysa RAM ve 6zel gereksinimli gocuklarin
egitimi hakkindaki yonetmelikler incelendiginde aileyi bilgilendirerek rehberlikte bulunma
dogrudan RAM'In sorumluluklari arasindadir (MEB, 2020). Bu arastirmada ebeveynler, RAM'dan
egitsel degerlendirme sonrasinda isitme kayipli cocuklarinin egitim surecleri hakkinda yeterli
bilgi almadiklarini belirtmislerdir. Bunun nedenleri, ailelerin RAM'da alabilecegi hizmetleri tam
olarak bilmemelerine, RAM'In 0-3 yas grubundaki isitme kayipli cocuklar icin egitsel
deg@erlendirme haricinde bir hizmet sunamamasina ve RAM'In bu yas grubundaki cocuklari
OERM'de belirli bir standartta izleyernemelerine baglanmistir.

Bu sorunlar, sadece RAM'larla ilgili olmayip Ulke genelinde 0-3 yas arasindaki ozel gereksinimli
cocuklara tamamen devlet destekli egitim sunan kurumlarin olmayisi ile agiklanabilir (Ozturk-
Ertem, 2005). Bu nitelikte kurum eksikligi, bu yas grubundaki gocuklarin Ucretsiz destek egitim
alabildigi tek kurum olan OERM'leri 6n plana ¢ikarmaktadir. OERM'ler her ne kadar MEB'e bagi
kurum olsalar da isletmeleri 6zel sahislar yiritmektedir. Ozel Egitim Kurumlari Yonetmeligi
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(2024) her ne kadar bu yas grubundaki gocuklarin egitimi igin sik sik glincellense de yonetmelikte
RAM'larin gocugun gelisimini izleme ve takibine yonelik 6zellesmis bir madde yer almamaktadir.

Ozellikle bu yas grubundaki gocuklarin gelisimlerinin degerlendirilerek destek egitim planlarinin
gelistirimesi igin RAM personeli OERM'de destek egitim alan ¢ocugun “yerinde” izlenmesine
ihtiyag duyabilmektedir (Yilmaz & Dogan, 2022). Bu arastirma bulgulari, RAM personelinin
OERM'de orgln egitim kurumlarinda gergeklestirebildikleri izleme ve tarama faaliyetlerini
yapamadiklarini ortaya gikarmistir. Bununla birlikte bu yas grubundaki gocuk ve ailelerine
OERM'lerde aile egitimi sunabilecek nitelikli 3gretmen eksikligi olduguna dair bulgular (Atmaca
& Uzuner, 2020; Erttrk-Mustul, 2021; Kilig, 2020) birlikte degerlendirildiginde, RAM-OERM s
birligine yonelik ihtiyacin daha da belirginlestigi one surdlebilir. isitme kayipli gocuklara RAM'da
sunulan hizmetlerde ortaya ¢ikan bu is birligi ihtiyaci, farkl 0zel gereksinim gruplarinin paydas
gorislerini inceleyen arastirmalarda da vurgulanmistir (Aktas, 2022; Celik, 2018; Korucu, 2005).
Ozellikle ilk egitsel degerlendirme sonrasinda RAM, OERM ve ailenin daha gok iletisimde
bulunmasi gerektigi belirtiimektedir (Celik, 2018). Buna karsin bu arastirmada ilk egitsel
degerlendirme sonrasinda ailelerin yilda bir defa sadece RAM'a basvurdugu ifade edilmistir.
Cocuklarinin egitime erisiminde ailelerin en ¢ok yonlendirmeye ihtiya¢ duydugu bu donemde
RAM'dan daha fazla faydalanmalarina yonelik yasal dizenlemelerin gelistirilmesi onerilebilir.
Ancak boyle bir is birligi kuruldugunda cocugun gelisimi en st dizeyde desteklenebilir.

Bu is birliginin gelistirilmesi igin tipki RAM Yonergesi'nde ailelere rehberlik sunulmasi gerekliligi
belirtildigi gibi Ozel Egitim Hizmetler Yonetmeliginde de (2022) ailelere alabilecekleri destekler
ve kurumlar hakkinda bilgi iceren madde eklenebilir veya RAM personelinin izleme kapsaminda
OERM'lere ziyarette bulunmasina yonelik madde dizenlenebilir. Bu sayede RAM personeli,
OERM'deki cocuklarin aileleri ve cocugun dgretmenleriyle gorismeler planlayarak cocugun
gelisimi ve OERM'deki devamliligi hakkinda bilgi edinebilir. Yapilan gérismelerle hem ¢ocugun
OERM deneyimlerine hem de ailelerin ihtiyaglarina iliskin kapsamli veri toplanabilir. izleme
surecinde ¢ocuk, aile ve egitim surecine dair elde edilen bu bilgiler, sonraki egitsel degerlendirme
oturumunun amaglarinin planlanmasina katki saglayabilir. Benzer sekilde OERM 6gretmeninin
de bilgilendirilme ihtiyaci oldugunda RAM personeli, MEB ve Universiteler araciligiyla ogretmeni
gerekli uzmanlik bilgisine sahip uzmanla bulusturabilir. Bdylece RAM ve OERM arasinda
gocugun Ustlin yarariigin saglanan is birligi ile gelisiminin desteklenmesi artirilabilir (Celik, 2018).

RAM'da isitme kayiph klguUk gocuklarin daha sinirli hizmet almasinin bir diger nedeni, egitsel
degerlendirme sureciyle ilgilidir. RAM'da yonetmeliklerde belirtilen degerlendirme formlar
kullaniimaktadir. Mevcut degderlendirme formlari, dogumdan kisa stire sonra tanilanabilen isitme
kayipli gocuklar icin yetersiz kalabilmektedir (Yilmaz & Dogan, 2022). Ek olarak, egitsel
degerlendirmeyi gerceklestiren ogretmenin isitme kayipli cocukla ilgili bilgi ve becerisi, kurumda
degerlendirme yapilacak ortamin durumu bu sireci etkilemektedir (Ogulmis, 2021). Bu
arastirmada sadece Odak RAM 1'de isitme engelliler 6gretmeni bulunmaktadir. Kendisi, egitsel
degerlendirme asamasinda degerlendirdigi becerilere yonelik aileye gorls ve oOnerisini
bildirmistir. Odak RAM 2 ve RAM 3'te ise isitme engelliler 6gretmeni bulunmamaktadir. Bu
RAM'lardan hizmet alan isitme kayipli cocuklarin aileleri Odak RAM 1'de aileye sunulan egitsel
degerlendirme oturumundaki bilgi ve 6nerilere erisememistir (Gortisme, NT).

Odak RAM 1 personeli her ne kadar isitme engelliler ogretmenliginde deneyimli olsa da bu kadar
kiguk isitme kayipli cocuklarin dederlendiriimesinde yetersiz kalabildigini, standart formlarin da
genelde aile bildirimine dayanarak doldurabildigini belirtmistir (Goriisme OA). Bu bulgu, isitme
kayipli cocuklarin egitsel degerlendirmelerindeki soruna dikkat gekerek degerlendirmelerde
kullanilan formlarin guncellenmesini ve daha gelisimsel bakis acisiyla degerlendirme
oturumlarinin dtzenlenmesi gerektigini belirten diger arastirma bulgulariyla ortusmektedir
(Yanik & Grgur, 2017; Yilmaz & Dodan, 2022). Bu kapsamda mevcut performans belirleme
formlarinda isitme, dil, bilissel gelisime yonelik becerileri degerlendiriimesinde sadece sorular
iceren formlar yerine 6gretmene bu becerileri nasil degerlendirecegine iliskin ornekler sunan
kapsamli kilavuzlar hazirlanabilir. Farkli arastirma sonuclarinda da 6zel gereksinimli ¢ocuk
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gruplan icin degerlendirme yapan ogretmenlere yol gosteren kilavuzlarin hazirlanmasi
onerilmistir (Gakmak, 2017; Cay vd., 2022; Ogulmus, 2021). Bu ihtiyaci karsilamaya yonelik
“‘RAM-Okul Projesi” kapsaminda egitsel degerlendirmenin amaci ve degerlendirme turleri
hakkinda 6gretmenlere yol gosteren bir kilavuz MEB ve UNICEF ig birliginde hazirlanmistir (MEB,
tarihsiz). Kilavuzda kiglk yas cocuklarin degerlendirmesindeki ilkeler ve farkl degerlendirme
tdrleri kapsamli bigimde agiklanmistir. Ancak farkli 6zel gereksinim turlerine gore farklilasan
degerlendirme oturumlarina yonelik bilgiler kilavuzda bulunmamaktadir. Dolayisiyla RAM'da
farkli 6zel gereksinim gruplar igin alandaki uzmanlar tarafindan hazirlanacak degerlendirme
kilavuzlarina hala ihtiyag duyuldugu soylenebilir.

Isitme kayipl kiiglik gocuklarin genel gelisiminin degerlendirilmesinin yani sira isitsel algisinin,
dil, konusma becerisinin ve konusma anlasilirhginin degerlendirilmesi onerilecek destek egitim
plani igin  onemlidir (Nikolopoulos vd., 2005). RAM'da isitme kayipli gocuklarin
degerlendirmesinde gorev alan personelin bu becerilerin de@erlendirmesine iligkin bilgili ve
deneyimli olmasi beklenmektedir. Bu ihtiyacin karsilanmasina yonelik egitsel degerlendirme
ekibine MEB ve Universite arasinda gergeklestirilecek bir is birligi ile hizmet igi egitimler
planlanabilir. Halihazirda Rehberlik ve Arastirma Merkezlerinin Kapsayici Egitim Hizmetleri
Sunma Agisindan Kapasitelerinin Giglendiriimesi (RAMKEG) projesi hayata gegirilerek RAM'lara
ozel gereksinim tlrlerine gore gesitli bilgilendirme kilavuzlar dagitiimistir (MEB, 2019). Ancak
RAM'lardaki degerlendirme araclarinin guncellenmesi ve kiguk yas grubundaki 0zel gereksinimli
gocuklarin degerlendiriimesine 0zgu ozellesmis projelerin hentz uygulamaya gegmedigi
belirtiimistir (Goriisme, OA). Buna dayanarak RAM'larda farkli 6zel gereksinimli gocuklarin egitsel
degerlendirmelerindeki niteligin artirilmasina yonelik her turld hizmet ici egitime gutincel olarak
ihtiyac duyuldugu soylenebilir. Alanlarinda uzman ogretim udyelerinin katkilariyla “degerlendirme
cercevesi gelistirme” odakli hazirlanan kapsamli 6gretmen kilavuz kitaplarinin (Ergdl vd., 2021)
RAM'da sunulan hizmetler odaginda guncellenmesi veya RAM'a 6zgu de@erlendirme surecini
icerecek sekilde yeniden planlanmasi onerilebilir.

Sadece egitsel degerlendirmeye yonelik RAM'da gerceklestirilecek bu duzenlemeler, 0-3 yas
grubundaki isitme kayipli cocugun gelisimi icin yeterli olmayacaktir. Bu cocuklarin gelisiminin
desteklenmesi icin OERM'de de gesitli diizenlemelere ihtiyag duyulmaktadir. Bu arastirma
bulgulari kapsaminda gocugun takibi ve RAM'da sunulan hizmetlerin gelistirilmesi icin OERM'de
gergeklestirilen egitimlerin incelenmesi faydali olabilir (Celik, 2018). Alanyazinda belirtildigi
uzere, 0-3 yas grubundaki isitme kayipli cocuklara egitimler, aile egitimi olarak sunulmaktadir.
Bu kapsamda ailelere isitme kayipli cocuklarinin gelisimi ve ihtiyac duyduklari konuda bilgi
verilmeli, cocuklarinin dil becerilerini nasil destekleyeceklerine yonelik beceriler kazandiriimalidir
(Clark, 2007; Cole & Flexer, 2020). OERM'de 0-3 yas isitme kayipli gocuk ve ailesine uygulanan
aile egitimlerinin sinirl oldugu ve egitimlerin igeriginin gelistiriimesine ihtiya¢ duyulduguna iliskin
bulgular mevcuttur (Atmaca & Uzuner 2020; Bekar vd., 2021; Ertirk-Mustul vd., 2025). Bu
bulgular 1s1ginda OERM'de sunulan egitimin gelistirilmesi icin RAM araciligiyla tniversitelerdeki
alan uzmanlarinin OERM personeline egitimler diizenlemesi planlanabilir. Ek olarak MEB'in bu
yas grubundaki isitme kayipli cocuklarin ailelerine yonelik hazirlandidi yayinlar (Turan, 2025) hem
RAM hem de OERM personeline dagrtilarak ailelere ulastirilabilir. RAM Yonergesi (MEB, 2020) ve
Ozel Egitim Hizmetler Yonergesi (MEB, 2022) incelendiginde, RAM'In 0-3 yas 6zel gereksinimli
gocuk ailesine egitim sorumlulugunun yer almadigi ancak MEB'e bagdl kurumlara ihtiyag duyulan
alanda rehberlikte bulunabilecegi gortlmektedir. Bu kapsamda bu onerilerle RAM personelinin
isitme kayipli gocuk ailelerine daha kapsamli rehberlikte bulunabilecedi ve OERM'lerdeki
ogretmenlerle daha ¢ok temasta bulunabilecegi, dolayisiyla is birligini daha da gelistirebilecedi
soylenebilir. Gelistirilen is birligi ile RAM'In OERM'de izleme sorumlulugunu yerine getirmesi
kolaylastirilabilir (Celik, 2018). Bu olumlu tablonun olusmasi igin RAM personelinin
sorumluluklarinin daha da somutlastirilmasi, RAM'In sundugu hizmetlerdeki islevselliginin
degerlendiriimesi, egitsel degerlendirme ve izleme ¢alismalarinin niteliginin artinimasina yonelik
yasal dizenlemelerin olusturulmasi onerilebilir (Celik, 2018; Nazli vd., 2021; Yiimaz & Dogdan,
2022).
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Bu sorunlarin yani sira her iki RAM'daki personelin degindigi Turkiye genelinde karsilasilan en
onemli sorun, 6zel gereksinimli bireyler igin dizenlenen yasalarin uygulamaya geg yansimasi ve
RAM'In gocuk icin hazirladi§i egitsel amaclarin paydaslarca yeterince dikkate alinmamasidir.Her
iki kurumdaki personel, il MEB Komisyonunda kararlastirilsa dahi ilde bulunan okullarin ailenin
ikameti, okul idarecilerinin yerlestirme kararina itirazi gibi nedenlerle RAM'In ¢ocuk igin onerdigi
yerlestirme kararina uyulmadigini belirtmistir. Bu kapsamda katiimcilar, RAM'In okul/sinif
actirma surecinde yasal rolunin olmasina karsin dogrudan bir yetkisinin olmamasini
elestirmiglerdir. Alanyazinda da RAM personelinin onermesine karsin ozel egitim sinifinin
aciimadigini belirten bulgular mevcuttur (Gelik, 2018; Ozak, Vural & Avcioglu, 2008; Yiimaz &
Dogan, 2022). Bu sorunlarin ¢ozimd igin RAM'da galisan personel yonetmelikte hangi kurumun
hangi yetki ve sorumlulukta oldugunun agik agik yazilmasini onermistir. Bu oneri, RAM'da ¢alisan
personelin yetki ve sorumluluk uyusmazliginin ¢ozUmu igin de gesitli arastirma bulgularinda dile
getirilmistir (Nazl vd., 2021; Yilmaz & Dogan, 2022).

Benzer sekilde her iki Odak RAM personeli, gocugun yerlestirme surecini takiben hazirladiklar
egitim planinin okullarda uygulanmamasini elestirmistir. Ozel egitim 6gretmenleri, gocuk igin
RAM'da hazirladiklar destek egitim planina OERM'lerin veya sinif 6gretmeninin uymadigin,
bunun genel bir sorun oldugunu belirtmislerdir. RAM'da gocuk i¢in hazirlanan raporun tum
kurumlarca uygulandiginda cocuga faydali olunabilecedi 6gretmenler tarafindan belirtiimistir.
Buna karsin OERM’lerin programi uygulamamasi RAM'da 0-3 yas arasindaki cocugun
gelisiminin takibini daha da zorlastirmaktadir. Alanyazinda RAM'In hazirladigi egitim
programinin diger kurumlarda dikkate alinmadidiyla (Aktas, 2022; Yaylaci & Guller, 2022; Yilmaz
& Dogan, 2022) ve OERM ile RAM arasinda bu agidan is birligi olmadigiyla ortisen arastirma
sonuglari mevcuttur (Aktas, 2022; Celik, 2018; Yilmaz & Dogan, 2022).

Odak RAM'larin farkliliklarinin karsilastinimasi

Bu arastirma sonucunda RAM'da sunulan hizmetleri; kurumlarin fiziki yapisi, personel sayisi ve
personel niteliginin etkiledigi belirlenmistir. Odak RAM 71'in binasi, 0zellesmis odalarininin
bulunmasi ve konumu bakimindan Odak RAM 3'e gore daha avantajlidir. Her iki RAM, bagl
bulundugu merkez ilge de dahil olmak tzere birden fazla ilceye hizmet sunmaktadir. Odak RAM
1, merkez ilce dahil yedi ilceye; Odak RAM 2, merkez ilge dahil dort ilgeye; Odak RAM 3 merkez
ilce dahil olmak Uzere Ug¢ ilgceye hizmet sunmakla yuktmluddr.

Odak RAM 1 ve 3'te verilerin toplandigl donemde yasal olarak calisabilecek personel sayisi en
dst sinira ulasmis olmasina karsin personel, sorumlu olduklar ilcelere gesitli etmenlere bagli
olarak yeterince hizmet verememelerine engel olmadigini belirtmistir. Odak RAM 3 personeli,
cografi acidan ulasiimasi daha gug ilgeleri sorumlulugunda bulundurmaktadir. Nitekim Odak
RAM 1 ve Odak RAM 3'ten hizmet alan aileler de RAM'lara erisimin zor oldugunu belirtmiglerdir.
Farkli RAM'larda yapilan arastirmalarda da bolgelerin cografi ozelliklerinin RAM'da sunulan
hizmetleri olumsuz etkileyebildigi belirtiimistir (Aslan & Bal, 2014; Nazli vd., 2021). RAM'in bir
bolumundn incelendidi bir arastirmada baslica sorunlardan biri, rehber 6gretmen bulunmayan
okullara gidecek personel ve bu okullara ulasimi saglayacak arac eksikligidir. Birden fazla ilceye
hizmet eden RAM'larda ozellikle okullan ziyaret, izleme ve eg@itim amacli gorevlendirilecek yeterli
sayida personelin ¢ogu zaman bulunmamasi, sorumlu olunan bolge sayisinin fazlaligyla
agiklanmistir (Nazli vd., 2021).

Personel sayilari bakimindan Odak RAM 1 ve 3 benzer olsa da kurumda ¢alisan toplam personel
sayisi ve yetersizlige 6zgu 6zel egitim 6dretmeni sayisi agidan farkliliklar mevcuttur. Odak RAM
1'de verilerin toplandigi donemde calisan 6zel egitim ogretmenlerinin biri isitme, dordu zihin,
dordu farkli alandaki 6gretmenlik programindan mezunlardir. Odak RAM 3'te ise, bir gorme, iki
sinif 6gretmenligi programindan mezun bulunmaktadir. Odak RAM 1'de isitme engelliler
ogretmenin, Odak RAM 3'te gorme engelliler 6gretmenin bulunmasi, kurumda calisan diger
personel tarafindan sans olarak gortlmektedir. Bu bulguyu farkli RAM'larda veri toplanan
arastirma sonuglari da desteklemektedir (Caglayan, 2022; Colak vd., 2022; Yirekli & Safak,
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2022). Ek olarak gesitli arastirmalarda RAM'larda gorev yapan 6zel egitim 6gretmeni sayisi
belirtiimis ancak bu 6gretmenlerin “isitme, gorme, zihin engelliler dgretmenliginden” mezun olup
olmadiklari belirtilmemistir (Yilmaz& Dogan, 2022; Yurtsever, 2013). Bunlarla birlikte Tirkiye'de
2015 yilindan itibaren alinan kararla farkl 6zel gereksinim turlerine 6zgl 6gretmen yetistirme
politikalari sonlandiriimis, “0zel egitim ogretmenligi” olarak tek bir lisans programinda 6gretmen
yetistirmeye baslanmistir. Bu kapsamda Odak RAM'larda “sans” olarak gortlen ozel gereksinim
tdrtne o0zgu ogretmenlerin Ulke genelindeki her RAM'da bulunmasi kisa vadede mumkun
olmayabilir. Buna karsin RAM'larda bu arastirma bulgularinda oldugu gibi farkli 6zel gereksinimli
gocuk gruplarina 6zgu egitim ve deneyime sahip ogretmenlerin bulunmamasinin, RAM'da
sunulan hizmetlerin niteligini artirabilecedini destekleyen oneriler yer almaktadir (Yilmaz &
Dogan, 2022; Yirekli & Safak, 2022).

Bu bulgular isiginda, RAM'larda 6zel gereksinime 6zgu egitim almis dgretmen bulundurulmasi
daha uzun sdreli bir degisim gerektireceginden mevcut durumda RAM'lardaki 6zel egitim
ogretmenlerinin farkl 6zel gereksinim turlerine iligkin bilgi birikimlerinin artirlmasi onerilebilir.
Bulgularn destekleyici bicimde cesitli arastirma sonuclarindan yola cikarak (Kocaoglu, 2022;
Yalgin, 2021; Yurekli & Safak, 2022) RAM'larda yetersiz sayida isitme engelliler 6gretmeninin
calistigl soylenebilir. Bunun bir nedeni, isitme kayipl gocuklarin diger ozel gereksinimli ¢ocuk
grubuna gore gok daha az sayida RAM'a bagvurmasi olarak agiklanmistir (Gorisme, OA).
RAM'lardan en ¢ok hizmet alan gruplarin incelendigi bir arastirmada da sekiz farkli gruptan en
az hizmeti isitme kayipli gocuk ve yetiskinlerin aldigi belirtilmistir (Goren, 2010). Bu verilere
dayanarak RAM'larda ozel egitim ogretmeni ihtiyacinin oldugu ancak hizmet alan isitme kayipli
gocuk sayisina goz onune alindiginda her RAM'da isitme engelliler 6gretmenin bulunmasinin
kurumun isleyisi acisindan acil bir ihtiya¢ olmadigi soylenebilir. Yine de ailelerin erisebilecedi
bolgedeki ez az bir RAM'da isitme kayipl gocuklar igin alan mezunu 6gretmenin bulundurulmasi
Onerilebilir.

Ozellesmis 6gretmen ihtiyacinin yani sira, Odak RAM 1'in tim personeli ile Odak RAM 3'te bir
personel (Gorisme, EA; GB; OA), personel sayilarinin sorumlu olduklari hizmetleri sunmaya
yeterli olmadigini belirtmis ve halihazirda galisan personelin niteliginin gelistirilmesini onermistir.
Alanyazinda da RAM personelinin farkl 6zel gereksinim gruplarini tanilamaya, degerlendirmeye
ve yonlendirmeye yonelik hizmet igi editim almasini 6neren bulgular mevcuttur (Aktas, 2022,
Yalgin, 2021; Yanik & Gurgdr, 2017). Benzer sekilde RAM mudurlerinin egitim yonetimi
konusunda (Yasar, 2019), 6zel egitim 6gretmenlerinin egitsel dederlendirme, materyal gelistirme
ve etkili 6gretim stratejileri konusunda (Goncu, 2019) ve RAM'da amaca uygun psikolojik 6lgme
araclari ile gelisimsel testlerin uygulanmasi hakkinda bilgilendirilmesi 6nerilmistir (Aktas, 2022).

Sonug ve oneriler

Bu arastirmada RAM'In MEB teskilat sistemi icerisindeki konumu ile gtincel sorumluluklarini
yerine getirmesini saglayacak alt yapi olmamasi en onemli sorun olarak ifade edilmistir. RAM'In
rehberlik, egitsel degerlendirme ve tanilama, yerlestirme, izleme ve tarama sorumluluklarini,
mevcut personel sayisi ve niteligiyle karsilamakta zorlandidi belirlenmistir. Bu sorunun, RAM
personelinin 0-3 yas arasindaki 6zel gereksinimli gocudun gelisimini OERM'de takip
edememesiyle gindeme geldigi soylenebilir.

Bu arastirmada, 0-3 yas arasi isitme kayipli cocuklar 6zelinde RAM, OERM'lerle neredeyse hig is
birligi icerisinde olmayan ve bazi aileler tarafindan yalnizca rapor veren kurum olarak
tanimlanmistir. Buna gore bu yas grubundaki gocuklarin daha kapsamli degerlendirilmesi ve
ailelerinin daha dogru yonlendirilebilmesi icin RAM personelinin Universiteler araciligi ile hizmet
ici egitimlere yonlendirilmesi onerilebilir. RAM'da hizmetlerin daha standart bigcimde sunulmasi
icin Ulke genelinde standart RAM binalarinin inga edilmesi ve alaninda uzman RAM personelinin
istihdam edilmesine ihtiya¢ duyulmaktadir.
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Sonug olarak isitme kayipl gocuklarin egitime erisme surecinde ortaya ¢ikan “RAM bir okul mu,
rapor dizenleyen bir kurum mu, OERM'lerle is birliginde mi?” sorularina yonelik birtakim dneriler
sunulmustur. Bu oneriler, RAM'In sorumluluk ve yetkilerinin ilgili yonetmeliklerde netlestirilmesi
ve guncel sorumluluklarina gore personel niteliginin artiriimasi seklinde 6zetlenebilir.

Bu arastirmada gesitli sinirliliklar bulunmaktadir. TUm veriler bir ildeki kurumlardan toplanmis ve
Odak RAM'lardan farkli yogunlukta veri setleri elde edilmistir. Veri toplama sUrecinde yalnizca
ebeveynler ve RAM'da c¢alisan 0Ozel egitim Ogretmenleri ile psikolojik danismanlarla
gorusulmustur. Buna dayanarak farkli bolgelerde, farkli ntfus yogunlugundaki illerde bulunan
RAM'larin incelendigi ve RAM'da gorevlendirilen farkli branslardaki meslek profesyonellerinin de
goruslerin, iceren arastirmalarin yurdtulmesi onerilebilir.

Cikar catismasi beyani

Gikar gatismasi

Yazarlar, bu ¢alismada sunulan arastirmay etkileyebilecek herhangi bir bilinen finansal ¢ikar,
kurumsal baglanti ya da kisisel iliski bulunmadigini beyan eder.

Finansman
Bu arastirma icin dis finansman destegdi alinmamistir.
Yazar katkilari (CRediT)

Yazar 1 (Nagihan Bas): Kavramsallagtirma; Yontem; Arastirma/inceleme; Veri toplama ve analiz;
Ozgun taslak yazimi; Yazim-gozden gecgirme ve duzenleme; Gorsellestirme.

Yazar 2 (Zerrin Turan): Kavramsallastirma; Yontem; Dogrulama; Denetim; Arastirma yonetimi;
Yazim-gozden gegirme ve dlzenleme.

TUm yazarlar makalenin yayimlanan son halini okumus ve onaylamistir.
Veri erigilebilirligi

Veriler, makul talep Uzerine sorumlu yazardan temin edilebilir.

Etik kurul onayi ve katilimci onami

Anadolu Universitesi Etik Kurulu, 35256 ve MEB Arastirma Uygulama izni, 18802389-44-
E.16769002.

Yapay zeka (YZ) araglarinin kullanimi

Yazarlar, bu makalenin hazirlanmasi surecinde yapay zeka destekli araclarini sadece makalenin
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