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Egitim, bireylerin dlinya gorislerini, degerlerini ve davranis bicimlerini sekillendiren en temel
toplumsal siireclerden biridir. Bu ¢alismanin amaci, klasik Islam ahlak felsefesi ile modern Pozitif
Disiplin yaklasimim karsilastirarak, egitimde ceza ve ddiil kavramlarinin pedagojik, etik ve psikolojik
temellerini incelemektir. Klasik islam ahlakinda egitim, bireyin nefsini terbiye ederek erdemli bir insan
olmasin hedefler. ibn Miskaveyh, Nasiriiddin Tasi ve diger filozoflar, ceza ve édiiliin i¢csel yonlendirme
araclar1 oldugunu savunmuslardir. Kur'an ve Siinnet’'te de iyilige tesvik ve kétiiliikten sakindirma
ogretileri bulunur. Bu anlayisa gore ceza, nefsin islahim saglamak, o6dil ise igsel motivasyonu
giiclendirmek amaci tasir. Modern Pozitif Disiplin yaklasimi, Alfred Adler ve Rudolf Dreikurs’un bireysel
psikolojisinden beslenir ve empati, saygl ve 6zdenetim gibi degerlerle disiplin saglar. Bu sistemde ceza
yerine a¢iklama, sabir ve dogal sonuglarla yiizlesme gibi yontemler onerilir. Pozitif Disiplin, bireyi digsal
odiller yerine aidiyet ve deger gorme duygusuyla sekillendirmeyi amaglar. Arastirmanin bulgulan, iki
sistemin farkh felsefi zeminlere dayansa da ortak bir hedefi paylasugini géstermektedir: bireyin icsel
ahlak bilinciyle yonlendirilmesi. Klasik sistem manevi olgunlugu, modern sistem ise psikolojik gelisimi
onceler. Calisma, bu iki yaklasimin sentezlenmesinin, hem ahlaki hem pedagojik agidan daha kapsayici
bir egitim modeli sunabilecegini savunmaktadir. Béylece egitim, yalnizca davrams diizenleme siireci
olmaktan c¢ikip, bireyin i¢sel biitlinltigiini, 6zglivenini ve toplumsal sorumlulugunu gelistiren bir deger
insa stireci haline gelmektedir. Manevi degerleri ve psikolojik ihtiyaclan birlikte dikkate alan biitiinciil
bir egitim anlayisi, hem bireyin karakter insasini hem de toplumun ahlaki dirilisini giiclendirmektedir.

Anahtar Kelimeler: Felsefe, egitim, ceza, 6diil, islam Ahlaki

Abstract

Moral upbringing is one of the fundamental social processes that shape individuals' worldviews, values,
and behaviors. The aim of this study is to compare classical Islamic moral philosophy with the modern
Positive Discipline approach, analyzing the pedagogical, ethical, and psychological foundations of the
concepts of punishment and reward in moral upbringing.

In classical Islamic ethics, moral upbringing aims to discipline the self (nafs) to guide the individual
toward becoming a virtuous person. Philosophers such as Ibn Miskawayh, Nasir al-Din Tisi, and others
emphasized that punishment and reward are internal guiding tools. The teachings of the Qur'an and
Sunnah also encourage promoting goodness and avoiding evil. According to this approach, punishment
aims to reform the self, while reward strengthens internal motivation.

The modern Positive Discipline approach, based on Alfred Adler and Rudolf Dreikurs' individual
psychology, promotes discipline through values such as empathy, respect, and self-control. This method
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advocates for techniques like explanation, patience, and confronting natural consequences instead of
punishment. Positive Discipline seeks to shape the individual through a sense of belonging and
recognition rather than external rewards.

The findings of the study suggest that despite the differing philosophical foundations of these two
systems, they share a common goal: guiding individuals through their internal moral consciousness. The
classical system prioritizes spiritual maturity, while the modern system emphasizes psychological
development. The study argues that synthesizing these two approaches can offer a more comprehensive
model of moral education, one that moves beyond merely regulating behavior and focuses on building
an individual's internal integrity, self-confidence, and social responsibility. A holistic approach to moral
upbringing, which considers both spiritual values and psychological needs, strengthens both the
individual's character development and the moral revival of society.

Keywords: Philosophy, moral upbringing, punishment, reward, Islamic Ethics.

GIRIS

Cocuk egitimi, bireysel ya da toplumsal diizeyde her donemde 6nemini koruyan ve siirekli
giindemde kalan bir konudur. Toplumlarin ihtiyaglar, kiiltiirel yapilarn ve bilimsel gelismeler
dogrultusunda egitim anlayis1 degisse de, ¢ocuk terbiyesine iliskin tartismalar her zaman
canliligini siirdiirmektedir. Giiniimiizde 6zellikle psikoloji ve pedagoji alanlarinda ortaya ¢ikan
yeni yaklasimlar, klasik degerlere dayanan geleneksel egitim yontemlerinin yeniden
degerlendirilmesini gerekli kilmaktadir. Bu cercevede ceza ve 6diil kavramlar iizerine kurulu

geleneksel egitim yontemleri ile bu kavramlara karsi ¢ikan modern Pozitif Disiplin yaklasimi
egitim alaninda 6nemli tartisma konularindan biri haline gelmistir.

Bu tartismalar, glinlimiiz ebeveynleri ve arastirmacilan ag¢isindan ¢ok sayida temel soruyu
giindeme getirmektedir. Ornegin: Giiniimiizde geleneksel egitim yontemleri ne é&lgiide
etkilidir? Klasik yontemler modern donemde gecerliligini yitirmis midir? Okuldan ka¢ma,
evden uzaklasma, madde bagimliligi, zararh aliskanliklar, ebeveyn ve 6gretmenlerle iliskilerde
yasanan gerginlikler, siddet davranislann ve 6gretmene saygisizlik gibi olumsuz durumlar,
egitim slirecindeki eksikliklerin ve yanlis uygulamalarin bir sonucu olabilir mi? Modern egitim
yontemlerinin ceza ve 6dil uygulamasina karsi mesafeli durmasi, bu olumsuz sonuglari
tetikleyen bir faktdr miidiir? Ceza ve 6diil yontemleri olumlu yonlerinin yaninda hangi olumsuz
etkilere sahiptir? Bu olumsuzluklarin ortadan kaldirilmasi i¢in hangi reformlar gereklidir?
Ceza ve 06dil kullanmadan c¢ocuklart yanlis davranislardan uzak tutmak ve onlara olumlu
aliskanliklar kazandirmak miimkin midir? Pozitif Disiplin yonteminin ceza ve ddiil
karsisindaki tutumunun avantajlan ve dezavantajlar nelerdir? islam ahlak felsefesinde ceza ve
odiiliin egitim acgisindan rolii nasil agiklanmaktadir?

Bu calismanin giincel degeri, simdiye kadar klasik Islam ahlak felsefesine dayanan egitim
modeli ile modern psikoloji temelli Pozitif Disiplin yontemini ceza ve 6diil baglaminda sistemli
bir bicimde Kkarsilastiran kapsamli bir akademik arastirmanin bulunmamasindan
kaynaklanmaktadir. Oysa biri dini ve ahlaki ilkelere, digeri demokratik ve psikolojik temellere
dayanmasina ragmen her iki yaklasim da ¢ocuk egitiminde ortak bir amag¢ tasimaktadir:
saglikli bir kisilik olusumuna katki saglamak.

Konuyla ilgili mevcut literatiir incelendiginde, terbiye teorileri alaninda hem modern hem de
klasik yaklasimlara dair ¢ok sayida calisma bulundugu goriilmektedir. Ancak bu ¢alismalarin
onemli bir kismi, ya klasik islam ahlak filozoflarinin ceza ve édiil temelli egitim anlayislarini
bagimsiz olarak ele almakta ya da modern Pozitif Disiplin yaklasimini kendi psikolojik
cercevesi icinde degerlendirmektedir. Buna karsilik, ceza ve 6diiliin egitimdeki roliinii agikca
reddeden modern yaklasimlar ile bu ilkeleri belirli ahlaki ve metafizik temellere dayandiran
klasik Islam terbiyesi arasinda dogrudan, kapsamli ve sistematik bir karsilastirma yapan bir
arastirmaya literatlirde rastlanmamistir. Modern literatiirde bu iki modelin yalmizca sinirh
yonlerini karsilastiran c¢alismalar bulunsa da, ceza ve 6diiliin pedagojik, etik, psikolojik ve
felsefi temellerini ayni ¢ercevede analiz eden biitiinciil bir inceleme eksiktir. Bu durum, hem
literatiirde 6nemli bir bosluk olusturmakta hem de Islam ahlak gelenegi ile modern disiplin
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yaklasimlarinin kesisim noktalarini ortaya koyacak akademik bir ¢alismaya duyulan ihtiyaci
artirmaktadir. Bu makale, s6z konusu boslugu doldurarak iki yaklasimi ¢ok yonlii bir bakis
acisiyla degerlendirmeyi ve boylece alan yazina teorik, karsilastirmali ve uygulamaya doéntik
yeni bir katki sunmay1 hedeflemektedir.

Bu bosluk yalnizca mevcut ¢alismalarin sinirliligina isaret etmekle kalmamakta, ayni zamanda
iki farkll terbiye anlayisina dayanan paradigmanin nasil kavramsallastirilmasi gerektigine
iliskin yeni tartisma alanlar1 da agmaktadir. Ozellikle klasik islam terbiyesinin metafizik ve
ahlaki temelleri ile modern ceza-06diil karsiti yaklasimlarin psikolojik ve sosyolojik
varsayimlarn arasindaki belirgin ayrimlar, daha kapsaml bir teorik ¢oziimlemeyi gerekli
kilmaktadir. Bu agidan yapilacak karsilastirmali bir inceleme, iki yaklasimin yalnizca pedagojik
sonuglarini degil, ayn1 zamanda insan anlayisi, motivasyon kurami, ahlaki sorumluluk ve egitim
felsefesi gibi daha derin boyutlarini da goriiniir hale getirecektir. Boylece ¢alisma, literatiirdeki
mevcut eksikligi gidermenin Otesine gecerek, farkli epistemolojik geleneklerin terbiye
teorisine katkilarini yeniden degerlendirmeye imkan taniyan o6zgiin bir teorik cerceve
sunacaktir.

Bu arastirmanin temel amaci, islam ahlak felsefesinde ¢ocuk egitimine dair klasik kaynaklar -
ozellikle Ibn Miskeveyh'in Tehzibii’l-Ahlak, Nasiriiddin Tasi'nin Ahlak-1 Nasiri, Celaleddin
Devvani'nin Ahlak-1 Celali ve Kinalizdde Ali Efendi’nin Ahlak-1 Aldi adl eserlerini - inceleyerek
bu eserlerde yer alan ceza ve 06diil anlayisini modern Pozitif Disiplin yonteminin temel
ilkeleriyle karsilastirmaktir. Makalede ayrica ceza ve o6diilliin her iki yaklasimda nasil
konumlandirldigi, hangi pedagojik ve psikolojik temellere dayandigi ve bu yaklasimlarin
benzer ve farkli yonlerinin neler oldugu da arastirilmaktadir.

Kaynak sec¢imi yapilirken, hem klasik hem modern déneme ait giivenilir, temsil glicii yliksek ve
bilimsel degeri kanitlanmis eserler tercih edilmistir. Karsilastirmali analiz sirasinda egitim
modellerinin degerlendirilmesinde belirli kriterler esas alinmistir. Bu kriterler arasinda
egitimin amaca yonelikligi, yontemin uygulanis bicimi (6zellikle ceza ve 6dil mekanizmalari),
insanin i¢ diinyasina bakis, egitimin uzun vadeli sonuglarn ve evrensel ahlaki degerlerle
uyumluluk yer almaktadir.

Bu arastirma, Pozitif Disiplin yontemi ile islam ahlak felsefesinde ceza ve 6diil kavramlarinin
egitim slireci baglaminda nasil konumlandirildigini analitik ve karsilastirmali bir bakis acisiyla
incelemeyi amaglar. Calismada bilimsel nesnelligin korunmasina ve her iki yaklasimin kendi
tarihi ve kiltiirel baglamlar icerisinde degerlendirilmesine 6zellikle dikkat edilmistir. Nihai
amag, bu iki farkli ydontemi yalnizca karsilastirmak degil, ayni zamanda daha etkili ve degerler
acisindan daha kapsamli bir egitim modelinin nasil olusturulabilecegine dair bir gerceve
sunmaktir.

Bu baglamda modern literatiirde Alfred Adler'in Understanding Human Nature (1927), Jane
Nelsen’in Positive Discipline (2006), Joan E. Durrant’in Positive Discipline in Everyday Parenting
ve Positive Discipline: What Is It and How to Do It, Nelsen ve Lynn Lott'un ortak calismalari,
Rudolf Dreikurs ve Vicki Soltz'un Children: The Challenge adl eseri gibi 6nemli kaynaklar
bulunmaktadir. Ayrica Jennifer Henderlong ve Mark R. Lepper’in “The Effects of Praise and
Rewards on Children’s Motivation” (2002), Elizabeth Gershoff ve Andrew Grogan-Kaylor'un
“Punishment and Discipline: The Role of Consequences in Child Behavior” (2016) gibi
akademik calismalar da konunun psikolojik temelini olusturan énemli arastirmalardir.

Tiirkge literatiirde ise Mehmet Aydin’in Kur’an ve Siinnete Gére Cocuk Egitiminde Odiil ve Ceza
(2014), A. Miicahit Aslan ve Serife Isik'in Modern Bir Disiplin Anlayisi: Pozitif Disiplin (2018),
Ziya Kazia ve Halis Ayhan'in Tdlim ve Terbiye (2010), Fatih Cinarin Odiil ve Ceza Olmadan
Cocuk Disiplini Miimkiin mii? (2021), Silahl1 ve Tlren’in “Ebeveynlik Stilleri ve Fiziksel Ceza
Kullanim1” (2023), Babayigit ve Erkus’'un “Smif Ogretmenlerinin Derslerde Kullandiklar

Pekistire¢ ve Cezalarin Etkililigi” (2017), ismail Saglam’in “Hz. Peygamberin Cocuk Egitiminde
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One Cikardigi Hususlar” (2002) ve Abdulhalim Oflaz'in Cocuk Egitiminde Nebevi Metod (2011)
adl eserleri 6rnek teskil etmektedir.

Yerel arastirmalar arasinda Anar Gafarov’'un Nasiriiddin Tiisi'nin Ahlak Felsefesi (2011) adli
eseri ile ayn1 yazarin “Ahlakin Kaynag1 Baglaminda Bir Deger Olarak Aile” (2021) bashikli
makalesi, cocuk terbiyesine dair klasik ahlak ilkelerini agiklayan 6nemli ¢calismalardir. Bunun
yani sira Hasim Ismayilov'un “Hz. Peygamberin Kisa Sézlerinde Terbiye Meseleleri”, Yakub
Ismailoglu Miitellibov’'un “Islam’da Ebeveyn-Cocuk Iliskisi ve Cocuk Terbiyesi” adli tezinde
klasik Islam terbiyesi ile modern yaklagimlarin uygulamalarini karsilastiran degerlendirmeler
bulunmaktadir. Viigar Fetullayev’in “Bireyin Terbiyesi Uzerine Modern Yaklasimlar” bashkli
calismasi da ibn Sahnun, ibn Sina ve ibn Haldun gibi alimlerin gériislerini modern terbiye
modelleriyle karsilastirmaktadir; ancak bu calismanin odak noktasi daha ¢ok 68retmen-
ogrenci iliskisi oldugundan ceza ve 6diiliin karsilastirmali analizi sinirhdir.

Sonuc olarak, mevcut literatiiriin hem klasik Islam terbiyesini hem de modern Pozitif Disiplin
yontemini ayr ayri ele almasina karsin, bu iki yaklasimi ceza ve 6dil kavramlar temelinde
felsefi ve pedagojik cercevede Kkarsilastiran kapsamli bir arastirmanin bulunmamasi, bu
makalenin giincelligini ve bilimsel gerekliligini acikca ortaya koymaktadir.

YONTEM

Bu arastirmada, Pozitif Disiplin yaklasimi ile islam ahlak felsefesinde gelisen klasik egitim
modeli arasindaki benzerlik ve farkliliklar ortaya koymak amaciyla karsilagtirmali, analitik ve
tarihsel-felsefi yontemler bir arada kullanilmigtir. Bu béliimde veri toplama siireci ve
degerlendirme olgiitleri aciklanmis; yontem dort temel asamada yapilandirilmistir.

Arastirma Modeli

Arastirma, nitel arastirma yaklasimi ¢ercevesinde yiiriitiilmiis olup karsilastirmali ve kuramsal
bir inceleme niteligi tasimaktadir. Calismada, klasik Islam ahlak felsefesine dayali egitim
modeli ile modern Pozitif Disiplin yaklasimi, ceza ve 06dil kavramlann baglaminda
karsilastirmali olarak ele alinmistir. Bu kapsamda arastirma, betimleyici bir analizle sinirli
kalmayip, iki yaklasimin dayandig1 felsefi, ahlaki ve psikolojik temellerin analitik bigimde
¢oziimlenmesini hedeflemektedir.

Calisma Grubu

Bu arastirma, ampirik bir 6rneklem ya da katilimci grubuna dayanmayan, kuramsal ve
karsilastirmali bir inceleme niteligi tasimaktadir. Bu nedenle calismada insan katilimcilardan
olusan bir érneklem grubu yer almamaktadir. Arastirmanin ¢alisma grubunu, klasik Islam
ahlak felsefesine ait temel eserler ile modern Pozitif Disiplin yaklasimini temsil eden kuramsal
ve akademik kaynaklar olusturmaktadir. Bu kapsamda klasik déneme ait ibn Miskeveyh,
Nasiruddin Tisi, Celdleddin Devvani ve Kinalizdde Ali Efendi’nin eserleri ile modern dénemde
Adler, Dreikurs, Nelsen ve Durrant tarafindan gelistirilen Pozitif Disiplin literatiirii ¢calisma
grubunun temelini olusturmaktadir.

Islem

Arastirma siireci, belirli asamalar dogrultusunda sistematik bir bicimde yiritilmistir. Ik
asamada, klasik Islam ahlak felsefesine ve modern Pozitif Disiplin yaklasimina iliskin temel
kaynaklar tespit edilmistir. Ikinci asamada, bu kaynaklar ceza ve 6diil kavramlari baglaminda
ayrintili bicimde incelenmis ve her iki yaklasimin temel kavramsal c¢ercevesi ortaya
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konulmustur. Ugiincii asamada, belirlenen kavramlar ve ilkeler Kkarsilastirmali analiz
yontemiyle degerlendirilmis; benzerlikler ve farkliliklar sistematik olarak siniflandirilmistir.
Son asamada ise elde edilen bulgular, pedagojik, ahlaki ve psikolojik boyutlar1 dikkate alinarak
biitiinciil bir degerlendirmeye tabi tutulmus ve bu degerlendirmeler dogrultusunda normatif
cikarimlar yapilmistir.

Veri Toplama Yéntemleri

Bu calismada veri toplama siireci, dokiiman incelemesine dayali olarak yiiriitilmistiir.
Arastirmanin temel yéntemini, klasik Islam ahlak filozoflarinin egitim anlayisi ile modern
Pozitif Disiplin yaklasimi arasinda karsilastirmali bir ¢éziimleme olusturmaktadir. Bu
karsilastirma siirecinde iki egitim modelinin ceza ve 6diil kavramlarini nasil tanimladigi, bu
kavramlar1 hangi amagclarla kullandig1 ve egitim slirecinde nasil konumlandirdigi sistematik
olarak ele alinmistir. Karsilastirma sirasinda 6zellikle asagidaki olclitler dikkate alinmistir:
egitimin amaci, ceza ve 6diliin tanimi, uygulama ilkeleri, davranis degisikligi yontemleri, insan
dogasina yonelik yaklasimlar, egitimin uzun vadeli etkileri, pedagojik ve ahlaki mesruiyet
temelleri.

Bu olciitler sayesinde iki sistem yalnizca pedagojik acidan degil, ayn1 zamanda felsefi, ahlaki ve
psikolojik temelleri bakimindan da kapsamli bigcimde karsilastirilmistir.

Analitik yontem

Arastirmanin ikinci asamasinda, hem klasik hem de modern egitim modellerinde ceza ve 6diil
kavramlarinin icerikleri analitik ydntemle incelenmistir. Bu kapsamda klasik ahlak
filozoflarinin metinlerinde ceza ve 6duliin nasil tanimlandig: tespit edilmis; bu kavramlarin
hangi amaclarla ve hangi sinirlar cercevesinde uygulanmasi gerektigine iliskin goriisler
coziimlenmistir. Ayrica Pozitif Disiplin yaklasiminda ceza ve 6diiliin neden reddedildigi ya da
nasil doniistiiriildiigii analiz edilmistir. Bu analitik degerlendirme, ceza ve 6diiliin egitim
slirecindeki islevi, etik temeli ve psikolojik etkileri agisindan sistematik bir c¢erceve
sunmaktadir.

Tarihsel-felsefi yéntem

Arastirma ayn1 zamanda tarihsel-felsefi bir nitelik tasimaktadir. Bu baglamda klasik islam
ahlak diistintirlerinin egitim anlayislari, kendi donemlerinin sosyo-kiiltiirel kosullari, dini
degerler sistemi, ahlak anlayisi ve aile yapisi c¢ercevesinde degerlendirilmistir. Boylece
filozoflarin ceza ve 6diil anlayislarinin tarihsel baglami géz ardi edilmeden yorumlanmasi
saglanmistir. Ayn1 yontem, Pozitif Disiplin yaklasiminin gelisim siirecine de uygulanmis; Adler
ve Dreikurs’un bireysel psikoloji kuramlar ile modern ¢ocuk psikolojisinin bu yéntemi nasil
sekillendirdigi tarihsel baglami iginde ele alinmistir.

Normatif degerlendirme ve model onerisi

Yontemin dordiincli asamasinda, iki egitim yaklasimi yalnizca betimlenmekle kalmamis; ortak
yonlerinden hareketle ideal bir egitim modeli {izerine normatif bir degerlendirme yapilmistir.
Bu asamada ceza ve 6diil yontemlerinin hangi kosullarda etkili oldugu, hangi durumlarda
pedagojik ve psikolojik acidan sakinca dogurdugu, Pozitif Disiplin yaklasiminin gii¢clii ve zayif
yonleri ile Kklasik Islam ahlakindaki ceza ve 6diil prensiplerinin giiniimiiz egitimine
uygulanabilirligi kapsamli bicimde ele alinmistir. Bu degerlendirmeler, iki yaklasimin biitiinciil
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bir sekilde sentezlenmesiyle daha etkili bir terbiye modelinin nasil gelistirilebilecegine dair
cikarimlar yapilmasina imkan tanimistir.

Verilerin Analizi

Bu arastirmada elde edilen veriler, nitel arastirma yaklasimi ¢ergevesinde analiz edilmistir.
Klasik Islam ahlak felsefesine ait eserler ile modern Pozitif Disiplin literatiiriinde yer alan
kuramsal metinler, ceza ve 6diil kavramlar1 baglaminda tematik, analitik ve karsilastirmali
yontemler kullanilarak incelenmistir. Metinlerde 6ne ¢ikan kavramlar, ilkeler ve egitim
anlayislan sistematik bicimde smiflandirlmis; benzerlikler ve farkliliklar felsefi, pedagojik ve
psikolojik baglamlan dikkate alinarak degerlendirilmistir. Analiz stirecinde istatistiksel
tekniklere basvurulmamais; veriler kuramsal ve yorumsal analiz yontemiyle ¢6ziimlenmistir.

Calismada farkli yaklasimlarin kendi diisiinsel ve kiiltiirel baglamlarnn icinde
degerlendirilmesine 6zen gosterilmistir. Ne Pozitif Disiplin yaklasimi mutlak olarak tstiin
goriilmiis ne de klasik Islam egitim anlayis: idealize edilmistir. Amag, her iki yaklasimin kendi
epistemolojik zemini icinde dogru anlasilmasini saglamak ve karsilastirmadan dogan sentezsel
katkilar ortaya koymaktir. Bu yontemsel ¢erceve sayesinde arastirma, yalnizca betimleyici bir
inceleme olmaktan ¢ikarak felsefi, psikolojik ve pedagojik boyutlari iceren ¢ok yonlii bir analiz
niteligi kazanmistir.

BULGULAR

Bu arasgtirmada, Pozitif Disiplin yaklasimi ile klasik Islam ahlak felsefesinde gelisen egitim
modeli, ceza ve 6diil kavramlar baglaminda karsilastirilmis ve asagidaki bulgulara ulasilmistir.

Ceza ve 6dul, her iki yaklasimda da nihai amag¢ degil, kisilik ve ahlaki olgunluk gelisimine
hizmet eden araglar olarak gériilmektedir. Klasik islam ahlak felsefesi ile Pozitif Disiplin, digsal
davranis kontroliinden ziyade i¢sel sorumluluk bilincinin gelistirilmesini hed eflemektedir.

I¢sel motivasyon ve ahlaki 6zerklik, iki yaklasimin ortak egitim hedefidir. Pozitif Disiplin bunu
aidiyet ve sorumluluk duygusu iizerinden, Islam terbiyesi ise utanma, vicdan ve ilahi
sorumluluk bilinci iizerinden temellendirmektedir.

Ceza ve 0diiliin Olciisiiz ve yanhs kullanimi pedagojik a¢idan zararli goriilmektedir. Her iki
yaklasim da asir1 cezanin Kisilik gelisimini zedeledigi, asir1 odiiliin ise davranisin
icsellestirilmesini engelledigi konusunda értiismektedir.

Fiziksel, asagilayic1 ve korkutucu ceza yontemleri her iki egitim anlayisinda da reddedilmekte,
cocugun onurunu zedeleyen uygulamalarin uzun vadede ahlaki ve psikolojik zararlar
dogurdugu vurgulanmaktadir.

Egitimde sevgi, merhamet, 6rneklik ve iliski kalitesi belirleyici unsurlar olarak dne ¢ikmakta,
hem Klasik Islam terbiyesi hem de Pozitif Disiplin, ebeveyn ve 6gretmenin model olma roliinii
temel bir ilke olarak kabul etmektedir.

Terbiyede asamalilik ve gelisimsel uygunluk ilkesi ortak bir yaklasimdir. Cocugun yasina,
bilissel ve duygusal gelisim dilizeyine uygun yontemler benimsenmesi gerektigi her iki
yaklasimda da vurgulanmaktadir.

En etkili egitim modeli, klasik ve modern yaklasimlarin dengeli bicimde sentezlendigi bir
cerceve olarak ortaya cikmaktadir. Ne kat1 ceza-06diil anlayisi ne de tamamen cezasiz modeller
tek basina yeterli goriilmekte; 6l¢iiliiliik ve deger temelli bir yaklasim 6nerilmektedir.

Bu bulgularin dayandig1 kuramsal arka plani goriiniir kilmak amaciyla, asagida Pozitif Disiplin
yaklasiminda ceza ve 6diiliin konumuna iliskin literatiir temelli agiklamalar sistematik bigimde
sunulmustur.
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Porzitif Disiplin Yéonteminde Ceza ve Odiiliin Konumu

Pozitif Disiplin yaklasimi, modern egitim arastirmalarinda giderek daha fazla 6nem kazanan
bir modeldir ve o6zellikle ceza ve d6diiliin pedagojik islevine iliskin tartismalarn yeniden
sekillendirmektedir. Bu yaklasim, disiplinin digsal kontrol araglar: iizerinden degil, cocugun
icsel sorumluluk bilinci ve 6z diizenleme becerileri lizerinden yapilandirilmasi gerektigi
varsayimina dayanmaktadir. Bu baglamda Pozitif Disiplin, geleneksel ceza ve o6diil temelli
disiplin anlayislarindan belirgin bicimde ayrilmaktadir.

2014 yilinda Hollanda’da 5-6 yas araliginda bulunan 1630 ¢ocuk lizerinde gerceklestirilen
kapsamli bir anket calismasi ve ebeveyn formlarina dayali arastirma, ebeveynlerin ceza
uygulamalarinin 6zellikle etnik koken ve annenin egitim diizeyi gibi degiskenlerle yakindan
iligkili oldugunu ortaya koymustur. Buna karsilik 6diil verme davranisinin, bu degiskenlere ek
olarak ailenin ekonomik durumu, yasanilan yerin kentlesme diizeyi, gelir seviyesi ve ebeveynin
is durumu gibi daha genis sosyoekonomik kosullarla baglantili oldugu tespit edilmistir
(Theunissen, Vogels, & Reijneveld, 2015). Bu bulgular, ceza ve 6dil stratejilerinin pedagojik
gerekcelerden ziyade c¢ogu zaman ebeveynlerin sosyokiltiirel arka plan1 tarafindan
belirlendigini gostermektedir.

Modern egitim yaklasimlari icinde 6nemli bir yer edinen Pozitif Disiplin, 6zellikle Bati
toplumlarinda yayginlasmis olup otoriter ve geleneksel disiplin anlayislarindan belirgin
bicimde ayrilmaktadir. Bu model, ceza ve o6diiliin davranis1 sekillendirmek amaciyla
kullanilmasini reddetmekte; bunun yerine tesvik edici, saygili, kararli fakat nazik bir iletisim
temelinde rasyonel kurallar ve sinirlar belirlemeyi esas almaktadir. Pozitif ebeveynlik
yaklasimi 6zellikle son 20-30 yilda yayginlasmis olsa da, kuramsal temelleri 20. ylizyilin basina
dayanmaktadir.

Pozitif Disiplin yaklagiminin kuramsal temelleri, Avusturyali psikolog Alfred Adler’in bireysel
psikoloji kuramina dayanmaktadir. Adler, aile ici iliskilerde ¢ocuga saygiyla yaklasmanin, ilgi
gostermenin ve nitelikli ebeveyn-cocuk iletisiminin egitimin temel dinamikleri oldugunu
savunmustur (Adler, 1930). Rudolf Dreikurs ise 1940’1 ve 1950’li yillarda Adler’in yaklasimini
gelistirerek “demokratik egitim” kavramimi literatiire kazandirmis ve cezalandirma yerine
cocugun davranislarinin ardindaki ihtiyaclar1 anlamaya ve rehberlik etmeye dayal bir disiplin
anlayisinin daha etkili oldugunu ileri siirmiistiir (Dreikurs, 1968).

Pozitif Disiplin yaklasiminin gelisiminde, 1990'li yillarda Martin Seligman ve c¢alisma
arkadaslan tarafindan gelistirilen Pozitif Psikoloji akimi da 6nemli bir rol oynamistir. Pozitif
Psikoloji, bireyin gii¢lii yonlerini, duygusal iyilik halini ve iliskisel baglarini merkeze alan bir
yaklasim sunmakta; ebeveyn-cocuk etkilesimlerinde ceza yerine sevgi, anlayis ve destekleyici
tutumlarin 6nemini vurgulamaktadir. Bu kuramsal zemin, Pozitif Disiplin yaklasiminin
duygusal ve motivasyonel temellerini gli¢clendirmistir.

Adler’e gore cocuklarda gozlenen bircok problem davranisin temelinde “ait olma” ihtiyacinin
karsilanmamasi yer almaktadir. Dikkat c¢cekme davranislari, glic miicadelesi, reddetme
egilimleri ve intikam alma istegi, cocugun zedelenmis aidiyet duygusunun disa vurumu olarak
degerlendirilmektedir (Adler, 1930). Bu nedenle Adler, cezanin ¢ocugun benlik saygisini
zedeledigini ve uzun vadede islevsel bir 6gretim yontemi olmadigim1 savunarak, cocukla
karsilikli saygiya dayali bir iliski kurulmasini dnermektedir (Nelsen, 2006). Arastirmalar,
aidiyet hissi ve sosyal destegin stresle basa ¢ikma siire¢lerinde birey i¢in gii¢lii bir koruyucu
faktor oldugunu gostermektedir. En az bir olumlu rol modele sahip ¢ocuklarin, olumsuz yasam
olaylariyla daha saglikli bicimde basa ciktiklart belirlenmistir. Bu baglamda Pozitif Disiplin,
cocugun ailesi ve okulu ile kurdugu bagin giiclendirilmesini merkeze almaktadir (Aslan & Isik,
2018).
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Pozitif Disiplin yonteminin temel ilkeleri literatiirde su sekilde tanimlanmaktadir: (1) otoriter
yaklasimdan uzak durmak ancak disiplinsizlie izin vermemek, (2) kurallar ve simirlar
belirlemek fakat siddet ve cezaya basvurmamak, (3) ¢ocukla karsilikli saygiya dayali bir iliski
tesis etmek ve (4) kisa vadeli tepkiler veya alternatif cezalar yerine uzun vadeli becerilerin
gelistirilmesine odaklanmak (Aslan & Isik, 2018). Bu ilkeler dogrultusunda yaklasimin temel
amaci, ¢ocuklarin davranislarini yalnizca dissal denetim yoluyla degil, i¢sel sorumluluk bilinci
araciligiyla diizenlemelerine yardimci olmaktir.

Pozitif Disiplin kapsaminda 6nerilen uygulama stratejileri arasinda; istenmeyen davranislarin
nedenlerinin ¢ocuga ag¢iklanmasi, kabul edilmeyen davranislar yerine uygun alternatif
davranislarin 6g8retilmesi, empati duygusunun gelistirilmesi, bazi durumlarda sabirli bir
tutumla olumsuz davranislara yogun tepki verilmeden ¢ocugun yeniden yonlendirilmesi ve
cocugun davranislarinin dogal sonuclariyla yiizlesmesine olanak taninmasi yer almaktadir
(Nelsen, 2006). Bu stratejilerin etkili olabilmesi icin ¢ocukla giivene dayali bir duygusal bag
kurulmasinin ve iliskilerin karsiikli saygi temelinde siirdiiriilmesinin gerekli oldugu
vurgulanmaktadir.

Pozitif Disiplin yaklasiminin cezaya yonelik elestirisi, fiziksel cezanin ¢ocuklar lizerindeki
etkilerini inceleyen ampirik calismalarla da desteklenmektedir. Cocuklara yonelik fiziksel
cezanin, saldirganlik egilimini artirdigl, korku ve kaygi diizeylerini yikselttigi, 6z saygiy1
zayiflattigt ve uyumsuz davranis Orintiilerine yol actigt bircok arastirmada ortaya
konulmustur. Bu alandaki 6nemli c¢alismalariyla bilinen Joan Durrant, disiplinin siddet
icermeyen yontemlerle yiiriitiilmesi gerektigini savunmakta ve ebeveynlere yonelik “Positive
Discipline in Everyday Parenting” programi aracilifiyla alternatif disiplin stratejileri
sunmaktadir (Durrant, 2016).

Durrant'in 6nerdigi yaklasim, ebeveynlere egitim siirecinde dikkate almalar1 gereken bir dizi
asama sunmaktadir. Bu asamalardan ilki uzun vadeli hedefler belirleme ilkesidir. Buna gore
ebeveyn, cocugun yalnizca mevcut davranislarini kontrol altina almayi degil, ileride
sorumluluk sahibi, saygili ve bilingli bir birey olarak yetismesini hedeflemelidir (Durrant,
2016, p. 15). ikinci asama olan sicak ve giiven temelli iliski kurma, cocugun duygusal giivenlik
ihtiyacini dnceleyen bir yaklasimdir. Bu asamada fiziksel ve sézel sevgi, empati gosterme ve
giiven iliskisini giiclendirme temel ilke olarak sunulmaktadir (Durrant, 2016, p. 23). Ugiincii
asamada, ebeveynlerin cocugun davranislarini ¢ocugun bakis agisindan degerlendirmesi
gerektigi vurgulanir; bu yaklasim ¢ocugun yas gelisimine uygun beklentiler olusturmayi
gerekli kilar (Durrant, 2016, p. 41). Son asama ise c¢ocuga problem ¢6zme becerisi
kazandirilmasidir. Burada amag, ¢ocuga davranislarinin arka planini anlamayi, karsilastigi
sorunlara kendi bakis agisindan ¢6ziim liretmeyi ve karar almay1 6gretmektir (Durrant, 2016,
p. 123). Bu dort asama, Pozitif Disiplin yonteminin temel yapisimi olusturarak egitimin
duygusal, bilissel ve sosyal boyutlarda tutarlh bir sekilde ilerlemesini saglar.

Pozitif Disiplin yaklasiminda ceza ilkesine yer verilmemektedir. Ebeveynin ¢ocuga bagirmasi
ya da geleneksel disiplin yontemlerinden biri olarak kullanilan “time-out” uygulamasi dahi
pedagojik ag¢idan istenmeyen ve etkisiz yontemler arasinda degerlendirilmektedir. Bu
yaklasim, cezalandirmanin ¢ocukta uzun vadeli olumlu davranis degisikligi tiretmedigi, aksine
korku, direnc ve iliski bozulmasi gibi olumsuz sonuclara yol actigi 6ngdériisiinii temel alir. Bu
nedenle Pozitif Disiplin, ceza ve 6diil temelli geleneksel modeller yerine cesaretlendirme,
pozitif modelleme, dogal ve mantiksal sonuclar ile demokratik miizakere gibi yontemleri 6n
plana ¢ikarmaktadir.

Pozitif Disiplin yaklasiminin etkililigini inceleyen arastirmalar, bu ydntemle yetistirilen
cocuklarda davranis degisimlerinin cezaya dayali yontemlere kiyasla daha kalicy, siirdiiriilebilir
ve icsel temellere dayali bicimde gerceklestigini gostermektedir. Buna karsin ceza veya odiile
dayali yontemlerde goézlenen hizli davranis degisimlerinin ¢ogu zaman yiizeysel kaldig1 ve
uzun vadede istikrar gostermedigi belirtiimektedir (Gfroerer, Nelsen, & Kern, 2013). Bu
cercevede Pozitif Disiplin yaklasiminin temel amaci, ¢ocuklara yalnizca uygun davramislar
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kazandirmak degil; ayni zamanda onlarin aidiyet duygularini giiclendirmek, giiven iliskileri
kurmalarini saglamak, etkili iletisim ve problem ¢6zme becerilerini gelistirmek ve sosyal
sorumluluk bilinci kazandirmaktir (Aslan & Isik, 2018).

Pozitif Disiplin yaklasiminin ceza ve &diile iliskin sundugu bu cerceve, modern pedagojinin
icsel motivasyon ve iliski temelli disiplin anlayisin1 yansitmaktadir. Asagida ise, ceza ve ddiil
kavramlarinin klasik Islam ahlak felsefesinde nasil temellendirildigi ve hangi ahlaki-pedagojik
ilkeler ¢cercevesinde ele alindig1 incelenmektedir.

Islam Ahlak Felsefesinde Ceza ve Odiiliin Rolii

Islam terbiyesinde ceza ve 6diil uygulamalar1 hem ahlaki hem de psikolojik bir perspektiften
ele alinmakta olup, bu kavramlar yalnizca davranis kontroliiniin araglar1 olarak degil, ayni
zamanda insanin i¢sel arinmasini, nefsin islahini ve manevi gelisimi saglamayr amaclayan
temel unsurlar olarak goriilmektedir. islam ahlak felsefesine gére terbiyenin nihai amac,
insanin kemale ulasmasi ve hayatini ilahi riza dogrultusunda sekillendirmesidir. Bu nedenle
ceza ve 0diil, pedagojik bir gereklilikten dte, bireyin ruhsal ve ahlaki gelisimine hizmet eden
dlizenleyici araglar olarak degerlendirilmektedir.

Kur'an ve Siinnet'te ceza ve 6diil kavramlari hem diinyevi hem de uhrevi boyutlarda ele
alinmaktadir. Zilzal Suresi'nde yer alan “Kim zerre kadar iyilik yaparsa karsiligimi gérecektir;
kim zerre kadar kotiilik yaparsa onun karsiligin1 goérecektir” (Kur’an, 99:7-8) ayeti, insanin
fiillerinden sorumlu oldugunu ve davranislarinin sonuglariyla yiizlesecegini agik¢a ortaya
koymaktadir. Bu yaklasim, Islam terbiyesinde ceza ve 6diiliin temel amacinin yalnizca
davranis1 yonlendirmek degil, ayn1 zamanda bireyde gii¢lii bir sorumluluk bilinci olusturmak
oldugunu gostermektedir.

Klasik Islam ahlak diisiiniirleri olan ibn Miskeveyh, Nasiriiddin Tisi, Celadleddin Devvani ve
Kinalizdde Ali Celebi, ceza ve oddiiliin cocugun gelisim silirecinde diizenleyici bir islev
gordigiini belirtmislerdir. Bu distiniirlere gore ceza, yalnizca yanlis davranisi engellemek
amaciyla degil, bireyin hatasini fark etmesini ve nefsini i1slah etmesini saglamak icin sinirh ve
olgiilii bicimde uygulanmalidir. Odiil ise ¢ocugun i¢csel motivasyonunu desteklemeli, onu
riyakarliga, gosterise veya maddi ¢ikarlara yoneltmemelidir. Bu ¢ercevede egitimin hedefi
dissal kontrol degil, bireyin i¢sel ahlaki yetilerini gliclendirmektir.

Islam terbiyesinde ebeveynin ve 6gretmenin rolii, yalmzca davramslan diizeltmekle sinirl
degildir; aym1 zamanda ¢ocugun faziletlerinin gelisimine rehberlik etmeyi de kapsamaktadir.
Bu anlayista egitim, maddi bir kazanimdan ziyade, ¢ocuga birakilan en kiymetli ahlaki miras
olarak degerlendirilir. Dolayisiyla Islam terbiyesi, kisa vadeli sonuglara odaklanan bir
uygulama degil; siireci, niyeti ve manevi olgunlasmay1 esas alan biitiinciil bir yaklasim olarak
sekillenmektedir.

“Terbiye” kavrami Arapc¢a “rabv” kokiinden tiiremis olup korumak, gelistirmek ve yliceltmek
anlamlarini icermektedir (Kazici & Ayhan, 2010). Bu yontyle terbiye, insanin dogumundan
6limiine kadar devam eden siirekli bir gelisim siirecini ifade etmektedir. Bu siire¢ ¢ocukluk,
ergenlik, genclik, yetiskinlik ve yashhik gibi genel evrelere ayrilmakla birlikte, 6zellikle
cocukluk doénemi daha ayrintili alt asamalar icermektedir. Siit emme doénemi, miidahale
donemi (0-7 yas), temyiz donemi (7-10/12 yas) ve biilug donemi, ¢cocugun ahlaki ve bilissel
gelisiminin farkli asamalarini olusturmaktadir (Oflaz, 2017).

Kur'an’da insanin 6grenmeye acik bir varlik oldugu ve egitim sorumlulugunun ebeveynlere
yuklendigi acikeca ifade edilmektedir. “Allah sizi annelerinizin rahimlerinden hi¢cbir sey bilmez
halde c¢ikards; size isitme, gérme ve kalp verdi” (Kur’an, 16:78) ayeti, insanin dogustan bilgi
sahibi olmadigini ancak 6grenme kapasitesiyle donatildigini gostermektedir. “Kendinizi ve
ailenizi atesten koruyun” (Kur’an, 66:6) ayeti ise aile bireylerinin egitiminden ebeveynlerin
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sorumlu oldugunu ortaya koymaktadir. Bu baglamda ceza ve ddiil ilkeleri, ilahi metodolojinin
bir devami olarak degerlendirilmektedir.

Kur'an’da iyilige yonelik 6diillendirme ve kotuliige yonelik uyarn niteligindeki cezalandirma,
insan psikolojisi tizerinde gii¢lii bir davranis yonlendirme etkisi olusturmaktadir. Beyyine
Suresi’nin 8. ayetinde iman edip salih amel isleyenlerin Adn cennetleriyle miikafatlandirilacagi
belirtilirken, Al-i imran Suresi’nin 106. ayetinde inkdrin manevi bir ceza ile sonuclanacag: ifade
edilmektedir. Bu ayetler, ahlaki davranislarin hem diinyevi hem de uhrevi sonuglar
dogurdugunu vurgulayarak i¢sel sorumluluk bilincini giiclendirmektedir.

Bu cercevede Islam diisiincesi, insanin ceza ve 6diil yoluyla egitilmeye yatkin bir varlik
oldugunu kabul etmekle birlikte, bu yaklasimi modern davranis¢i modellerden ayirmaktadir.
Islam terbiyesinde ceza ve 6diil, dissal davranis kontrolii saglamak i¢in degil, bireyin kisiligini
derinlemesine gelistirmek ve manevi olgunluga ulastirmak amaciyla kullanilmaktadir.
Dolayisiyla yontemler bicimsel degil, ahlaki ve manevi hedefler dogrultusunda anlam
kazanmaktadir.

Islam terbiyesinin temel referanslarindan biri Hz. Peygamber’in ¢ocuklara yénelik tutumudur.
Hadislerde Hz. Peygamber’in ¢ocuklara sevgiyle yaklasmasi, onlarla ilgilenmesi, ihtiyaglarini
dikkate almasi1 ve merhameti merkeze almasi, sevginin egitim siirecindeki belirleyici roliinii
ortaya koymaktadir (Saglam, 2002). Bir bedevinin ¢ocuklarini 6pmedigini ifade etmesi lizerine
Hz. Peygamber, merhamet duygusundan yoksun olmanin insani ahlaki a¢idan eksik
birakacagini belirtmis ve kalpten merhametin ¢ekilmesinin telafi edilemeyecek bir kayip
olduguna dikkat ¢ekmistir (Buhari, 2001). Bu yaklasim, egitim silirecinde sevgi ve sefkatin
vazgecilmez bir temel oldugunu agik¢a ortaya koymaktadir.

Klasik ahlak filozoflarinin eserlerinde c¢ocuk terbiyesi genellikle “tedbiru’l-menzil” bashgi
altinda ele alinmaktadir. ibn Miskeveyh’in Tehzibii’'l-Ahlak, Nasiriiddin Tdsi’nin Ahlak-1 Nasirf,
Celaleddin Devvani'nin Ahlak-1 Celali ve Kinalizide Ali Celebi'nin Ahlak-1 Alai adli eserlerinde
aile iliskileri, cocuk egitimi ve ev yonetimi ayrintili bicimde incelenmektedir. Bu eserlerde
cocuk egitiminin karakter insasinin temel belirleyicisi oldugu ortak bir gorlis olarak 6ne
cikmaktadir.

Ibn Miskeveyh, cocugun psikolojik gelisimini asamali bir yapi icinde ele alarak, gelisimin son
asamasinda iyiyi ve kotiliyili ayirt etme yetisinin ortaya ¢iktigin1 ve bunun utanma duygusuyla
birlikte gelistigini ifade etmektedir (Miskeveyh, 2022, pp. 76-77). Nasiriiddin T{si de ¢cocugun
ahlaki gelisiminde erken miidahalenin 6nemine dikkat ¢ekmekte; utanma duygusunu ahlaki
gelisimin temel gostergelerinden biri olarak degerlendirmektedir (Tasi, 2021, p. 207).

Modern pedagojide utanma duygusu zaman zaman olumsuz bir 6zellik olarak ele alinsa da,
klasik Islam ahlak felsefesinde bu duygu olumlu ve degerli bir ahlaki mekanizma olarak kabul
edilmektedir. Islam filozoflarina gore utanma, ¢ocugun iyiyi kotiiden ayirmasini ve olumsuz
davranislardan sakinmasini saglayan temel bir i¢sel denetim unsurudur.

Celaleddin Devvani ve Kinalizdde Ali Celebi, ¢ocugun sosyal cevresinin ahlaki gelisim
tizerindeki etkisini 6zellikle vurgulamaktadir. Onlara gére ¢ocuk, icinde bulundugu cevreden
dogrudan etkilenmekte; ahlaki degerlerin hdkim oldugu bir ortamda yetisen c¢ocuk bu
degerleri i¢sellestirmektedir (Devvani, 2020, p. 159; Kinalizade, 2011, p. 321).

Ceza ve o0diil anlayis1 konusunda klasik diisiiniirler arasinda bazi farkliliklar bulunmakla
birlikte, 6lciiliiliik ilkesinde birlesilmektedir. ibn Miskeveyh cezanin etkisinin sinirli tutulmasi
gerektigini savunurken (Miskeveyh, 2022, p. 79), Tisi cezanin sik uygulanmasinin utanma
duygusunu zayiflatabilecegini ifade etmektedir (Ts1, 2021, p. 209). Her iki diisiiniir de dvgii ve
odiillendirmenin ahlaki gelisimde temel yontemler arasinda yer aldigini kabul etmektedir
(Gafarov, 2021, p. 18).

Terbiyenin en dnemli ilkelerinden biri ebeveynin 6rnekligidir. Ebeveynin davranislari ¢gocugun
kisiliginin sekillenmesinde ¢ok giiclii bir etkiye sahiptir. Kinalizdde bu durumu acik¢a ifade
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ederek, cocugun iyi davranislara yonelmesi icin onun yaninda iyi insanlarin 6viilmesi, koti
karakterli kisilerin ise elestirilmesi gerektigini savunur (Kinalizadde, 2011, p. 321). Bu yaklasim,
sosyal 6grenme kuraminin klasik bir tezahiirii niteligindedir.

Ahlak filozoflan ¢ocuk terbiyesinde 6zellikle ailenin merkezi roliine dikkat ¢ekerler. Anne ve
babanin sagladigi ahlaki atmosfer ¢ocugun karakterinin temelini olusturur. Bu nedenle
“tedbiru’l-menzil” ilmi icinde cocuk terbiyesi en temel alt bashklardan biri haline gelmistir.
Insan belli bir aile ve sosyal ¢evre icinde diinyaya geldiginden, daha en bastan belirli bir ahlaki
ve Kkiiltlirel veri seti icinde bulunur. Bu ortam, ¢ocugun ileride yapacagi ahlaki tercihler
tizerinde belirleyici etkiye sahiptir.

Nitekim Tsi, insanin baz1 dogustan egilimlerle diinyaya geldigini kabul etmekle birlikte,
egitimin yok sayillamayacagin1 ve karakterin uygun bir egitimle gelistirilebilecegini savunur.
Ona gore cocuk egitimi geciktirilmemeli, zamaninda ve dogru sekilde miidahale edilmelidir.
Siitten kesilme déneminden itibaren cocugun kotii aliskanliklardan uzak tutulmasi gerektigini
vurgulayan Tasi, erken donemde yapilacak ihmalin sonraki yillarda telafisi gli¢c sonuglara yol
acacagini belirtir (Tasi, 2021, p. 205).

Cocugun egitiminde 68retmen de ebeveyn kadar belirleyici bir role sahiptir. Cocuk, 68retmenin
davranis ve karakterinden etkilenir ve bu etki onun kimlik ve ahlaki tutumlarinin gelisiminde
uzun vadeli izler birakir. Bu nedenle 6gretmenin akilli, ahlaki degerlere bagl ve iyi karakter
sahibi olmasi énemlidir. Islam egitim geleneginde 6gretmene saygi ve itaat ilkelerinin 6nemli
yer tutmasi da bu baglamda anlam kazanmaktadir. T{si, 68retmenin terbiye siirecinde ¢cocugu
gerektiginde fiziksel veya sozel olarak cezalandirma yetkisine sahip oldugunu belirtir. Bu
nedenle ¢ocuk, boyle bir durumda bagirmak, aglamak veya asir1 tepki géstermek yerine olgun
bir tutum sergilemelidir; zira bu tir tepkiler TisTye gore kolelere o6zgii vasiflari
cagristirmaktadir (Tasi, 2021, p. 212). Bu yaklasim, klasik egitimde 68retmen otoritesinin
korunmasini gerekli goren geleneksel anlayisi yansitmaktadir.

Bu noktada 6gretmenin disiplin uygulama yetkisinin kuramsal temellerinin ac¢iklanmasi
gerekmektedir. Bu klasik yaklasim, 6gretmenin otoritesini merkeze alarak egitsel disiplinin
cocugun Kkisilik olusumunda temel bir ara¢ oldugunu savunur. Ne var ki modern pedagojinin
gelismesiyle birlikte, disiplin kavrami yalnizca otoritenin korunmasi ya da davranislarin
kontroliiyle sinirli1 bir uygulama olmaktan c¢ikarak daha genis bir teorik cercevede ele
alinmistir. Bu baglamda Herbart ve Kant gibi modern diisiiniirlerin disipline dair goriisleri,
gelenegin ongordigi terbiye anlayisiyla benzerlikler tasimakla birlikte, disiplinin egitimin
hazirlayici ve dontstiiriicii bir asamasi oldugunu vurgulayan daha sistematik agiklamalar
sunar.

Disiplin kavraminin modern pedagojideki temellendirilmesi, ceza ve 6diiliin yalnz davranis
kontroliiyle simirll araglar olmadigini, aksine egitimin hazirlik safhasinin vazgecilmez bir
pargasi oldugunu gosteren dnemli tarihsel aciklamalar icermektedir. Bu ¢ercevede o6zellikle
Johann Friedrich Herbart (1776-1841) ve Immanuel Kant'in (1724-1804) goriisleri, disiplinin
egitim icindeki konumunu anlamak a¢isindan dikkate degerdir.

Pedagojinin bilimsel bir alan olarak kurulmasina 6nemli katkilar saglayan Herbart, egitimin ilk
asamasinda disiplinin zorunlulugunu vurgular. Ona gore disiplin, “dis diizeni korumak ve
cocugun vahsi, basibos egilimlerinin zarar verici bicimde davranisa doniismesini engellemek
amaciyla, istek ve heveslerin kontrol altinda tutulmasidir” (Kanad, 1948, p. 461). Herbart bu
slireci, toprag1 ekime hazirlamaya benzetir: Tarlanin verimli liriin verebilmesi i¢in 6nce
taslardan, yabani otlardan ve zararli unsurlardan temizlenmesi gerekir. Egitimde disiplin de
ayni sekilde, cocugun kisisel gelisimini engelleyecek yanlis egilimleri bertaraf ederek saglikli
bir 6grenme zemini olusturmay1 amacglar.

Herbart'in cagdasi olan Immanuel Kant da disiplin kavramini egitimin hazirlayici sathasi olarak
ele alir ve insanin dogal egilimlerinin hem bireysel hem toplumsal yasamda gercek erdemi yok
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edebilecegi uyarisinda bulunur. Kant’a gore disiplin, insanin “basit giidiilerinin” insani
erdemleri golgeleyerek onu ahlaki gelisimden uzaklastirmasini engelleyen temel bir egitim
islevine sahiptir (Kant, 2005, p. 21).

Bu ¢erceveden bakildiginda Herbart ve Kant'in disiplin kavramina dair yaklasimlari, modern
Pozitif Disiplin teorisinin ceza-6diil anlayisin1 yeniden yorumlamasi ve klasik Islam ahlak
filozoflarinin terbiyeye dair i¢sel olgunluk vurgusuyla 6nemli 6l¢iide ortiismektedir. Her iki
filozofun disipline yiikledigi anlam, disiplinin amag¢ degil ara¢ oldugunu; asil hedefin ¢cocugun
karakterinin insasi, davranislarinin diizenlenmesi ve ahlaki bir Kisiligin olusmas1 oldugunu
ortaya koymaktadir. Boylece disiplin, ceza ile 6zdeslestirilmekten ¢ikarilarak, egitimin dogal
bir hazirlik evresi olarak konumlandirilmakta ve ¢ocugun erdemli birey olma yolculugunun
baslangi¢ asamasi olarak degerlendirilmektedir.

Son olarak Islam egitim geleneginde disiplin uygulamalarina dair tek tip bir yaklasim
bulunmadigi; baz diistintirlerin fiziksel cezaya sinirh 6l¢iide izin verirken, bazilarinin bunu
tamamen reddettigi goriilmektedir (Fetullayev, 2022, p. 16).

Bu bulgular, Pozitif Disiplin yaklasimi ile klasik islam ahlak felsefesinin ceza ve &diil
anlayislarinin ortak ve ayrisan yonlerini ortaya koyarak, tartisma bdélimiinde yapilacak
degerlendirmelere zemin olusturmaktadir.

SONUCLAR ve TARTISMA

Arastirma sonucunda ulasilan kanaat sudur: Hem klasik islam ahlak filozoflar1 hem de modern
Pozitif Disiplin yaklasimi, insan terbiyesinde disaridan goriilen davranislarin 6tesinde yatan
icsel niyet ve amaclarin dnemine vurgu yapmaktadir. Klasik Islam ahlak diisiincesinde -
ozellikle Tbn Miskeveyh, Nasiriiddin Tisi, Celaleddin Devvani ve Kinalizade Ali Efendi gibi
filozoflarin goriislerinde - terbiye, insanin fitri potansiyelini ortaya ¢ikarmak ve onu kemale
yoneltmek gibi yiice bir amacla gerceklestirilmektedir. (Devvani, 2020, pp. 102-110;
Kinalizade, 2011, pp. 156-170; Tisi, 2021, pp. 81-89; Miskeveyh, 2022, pp. 32). Bu siiregte ise
0dill ve ceza yalnizca birer ara¢ olarak kabul edilmekte, esas hedef ise kamil insanin
yetismesidir.

Bu baglamda, 6diil ve ceza sadece dis davranislar diizenlemek icin degil, cocugun manevi
gelisimine, iradesinin gliclenmesine ve Kkisiliginin olgunlasmasina hizmet etmelidir. Her ne
kadar ylizeyde modern Pozitif Disiplin yaklasimiyla farkliliklar gésterse de, derinlikte benzer
felsefi gayelere dayandigi goriilmektedir. Pozitif Disiplin metodu, ceza ve geleneksel 6diil
yontemlerinden uzak durarak, cocugun icsel motivasyonunu, aidiyet duygusunu ve Kisisel
sorumlulugunu gliclendirmeye yonelmektedir. (Nelsen, 2006, p. 25; Durrant, 2016, pp. 19-27)
Bu yaklasim, Adler ve Dreikurs'un bireysel psikoloji teorisine dayanarak ¢ocugun davranisini
sosyal ihtiyaclar ve psikolojik durumu ¢ercevesinde degerlendirmektedir. (Adler, 2010, pp.
45-52; Dreikurs, 2015, pp. 34-40). Ceza ve 6diil uygulamalarinda temel amag, cocugun cezanin
ya da odiliin kendisine degil, davranisin 6zline odaklanmasini saglamaktir. Cocuk, olumlu
davranislar yalnizca 6diil kazanmak icin degil, o davranisin ahlaki ve sosyal degerini idrak
ederek yerine getirmelidir.

Bu nedenle, ceza ve 6diil yonteminin uygulanmasinda ortaya ¢ikan bazi sorunlan dikkate
alarak, bu yontemin icerik bakimindan bir reforma ihtiyac duydugu kanaatine varmak daha
uygun olacaktir. Ceza ve 0diil uygulamasinin daha etkili oldugu durumlarn ve hangi
reformlarin gerekli oldugunu su sekilde siniflandirmak miimkiindiir:

1. Odiiliin amacr: Odiil, ¢ocugun olumlu davranislarini tesvik etmek ve bu davranislar
aliskanlhk haline getirmek i¢in kullanilmahdir. Iyi davranisin karsiiginda verilen hediyenin
“davranisi satin alma” izlenimi vermemesi i¢in "6diil" olarak adlandirilmasi énemlidir. Mad di
odiller ise yalnizca 6zel durumlarda uygulanmalidir.
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2. Cezanin amaci ve uygulamasi: Ceza, 6nceden uyarilan davranislara karsi uygulanmali,
ebeveynin kisisel 6fkesini yatistirmak icin degil, cocugun terbiyesi ve gelisimi i¢in bir arag
olmalidir. Ceza, ¢ocugun davranislarini daha iyi anlamasi ve gelecekte dogru kararlar vermesi
icin egitici bir islev tasimalidir.

3. Oran ve uygunluk: Ceza ve 6diil, cocugun davranisina orantili olmalidir. Cocuga ceza veya
6dil icin birden fazla secenek sunmak, onun sorumluluk duygusunu artirir.

4. Zamanlama: Ceza ve 0diil, davranisla iliski kurabilecek uygun bir zaman diliminde ve
miimkiin oldugunca gecikmeden uygulanmalidir. Gecikmis veya hafifletilmis cezalar, cocugun
terbiyeye bakisin zayiflatir.

5. Temyiz Yas1 - Bir cocuga ceza veya 0diil verilmesi icin, iyi ve koétli arasindaki farki
kavrayabilecek yasa ulasmis olmasi temel bir sarttir. islam terbiyesi literatiiriinde bu yas cogu
zaman 7 yas olarak ifade edilmektedir. (Gazali, ihya, I, p.130)

6. Kisiligin korunmasi: Cocugun Kkisiligini zedeleyen, onurunu kirici ceza ydntemlerinden
kacinilmalidir. Bu durum, modern terbiye yontemlerinin de ortak goriisiidiir. (Durrant, 2016,
p. 15)

7. Asinliktan kacinmak: Ceza ve 6diil uygulamalarinda asiriya kagmamak 6nemlidir. Her kii¢iik
hatada ceza alan ¢ocugun 6zgiiveni zedelenebilir ve ceza alma aliskanlik haline gelebilir. Bu
durumda cezanin etkisi azalir ve ¢ocuk siirekli cezadan kagmaya calisir. Benzer sekilde, her
kiicik dogru davranisa 6diil verilmesi, gocugun simariklik gelistirmesine neden olabilir. Cocuk,
her dogru davranistan sonra 6diil beklemeye baslar. Oysa o6diiliin temel amaci, dogru
davranislarin olagan bir aliskanlik haline gelmesidir. Ayrica, dogru davranisin baslangicta sik
odiillerle desteklenmesi, zamanla azaltilmasi ve belirli bir siire sonra tamamen kaldirilmasi
tavsiye edilir. Dogru davranis aliskanlik haline geldikten sonra 6diil verme amaci gerceklesmis
sayilir ve uygulamaya son verilir. Bu yaklasim, cocugun ddiile baglanmadan dogru davranislari
slirdiirmesini saglayarak i¢sel motivasyonunu gelistirir.

Bu ilkeler dogrultusunda ceza ve 6diil uygulamalarinin yalnizca ne zaman ve hangi amacla
kullanilacag1 degil, nasil uygulanacagi da biiyiik 6nem tasimaktadir. Zira yontemin yanlis
secilmesi, terbiyeden beklenen faydayi ortadan kaldirabilecegi gibi, cocugun kisilik gelisimine
de ciddi zararlar verebilir. Cocuk egitimi, bireyin saglikli ve dengeli bir kisilik gelistirmesinde
temel rol oynayan karmasik ve hassas bir silirectir. Bu siirecte, ¢cocuklarin davranislarini
yonlendirmek, olumlu aliskanliklar kazandirmak ve yanlis davranislar1 diizeltmek amaciyla
ceza yontemlerine bagvurulabilir. Ancak cezanin uygulanis sekli, cocugun ruh saghgi, 6zgiiveni
ve genel gelisimi lizerinde dogrudan etkiler yaratir. Dolayisiyla ceza verirken dikkatli olunmalj,
kullanilan yontemlerin hem etik hem de pedagojik a¢idan uygun olmasi saglanmalidir.

Ne yazik ki, tarih boyunca bazi ceza yontemleri ¢ocuklarin fiziksel ve psikolojik zarar
gormesine neden olmus; bu da egitimde olumsuz sonuglar dogurmustur. Giiniimiiz egitim
anlayisinda, ¢ocuga verilen cezalarin yapici, 6gretici ve sevgi temelli olmas1 gerektigi
vurgulanmakta, fiziksel ve psikolojik zarar veren yontemlerden Kkesinlikle kaginilmasi
gerekmektedir.

Bu baglamda, hem ceza verirken dikkat edilmesi gereken temel noktalar1 hem de kesinlikle
yasaklanmasi1 gereken ceza yontemlerini ayrintili olarak incelemek, saglikli bir egitim
ortaminin olusturulmasi1 icin elzemdir. Bu kapsamda, c¢ocuklarin egitiminde ceza
uygulamalarinda uyulmasi gereken 6nemli ilkeler sunlardir:

a) Dovmek yasaktir. Fiziksel ceza ¢ocukta kalic1 zararlar birakir ve egitim agisindan etkisizdir.

b) Cocugun 6niinde onu kii¢iik diisiirmek ve asagilamak yasaktir. Bu, cocugun 6zgiivenini
zedeler ve psikolojik travmalara yol agar.
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¢) Cocugu herhangi bir iistiin varlik veya baska bir insanla korkutmak dogru degildir. Korku
temelli egitim saghkli gelisimi engeller.

¢) Tahrik etmek, cocuga kotii lakaplar takmak veya asagilayic1 sozler séylemek yasaktir. Bu
davranislar ¢ocugun kisilik gelisimine zarar verir.

d) Cocugun soylulugunu, genetik mirasini ya da kimligini kiicimsemek, asagilamak kabul
edilemez. Her ¢ocuk saygiy1 hak eder.

e) Cocugun kendi kontrolii disinda olan davranislar1 nedeniyle cezalandirmak olmaz.

f) Cocuga kiisiip onu sevginizden mahrum birakmak, onu dislamak, “Artik senin annen
olmayacagim” veya “Senden nefret ediyorum” gibi ifadeler kullanmak yasaktir. Sevgi ve destek
her zaman 6ncelikli olmahdir.

g) Cocugun temel ihtiyaclarini kisitlamak kabul edilemez. Temel ihtiyaclarin karsilanmasi
cocugun saglikli gelisimi icin zorunludur .( A. Gesemoglu, 2020, pp. 345-347)

Bu ilkelerin her biri, cocugun kisiligine saygi duyan ve onu saghkl toplumsal iliskiler kurmaya
hazirlayan terbiye modelinin temel direklerini olusturmaktadir. islam ahlak felsefesinin bu
konudaki yaklasimi, hem teorik hem de pratik acidan modern psikoloji ve pedagoji bilimleriyle
sentezlenebilecek zengin bir gerceve sunmaktadir.

Islam ahlak filozoflarinin "orta yol", "takdir", "terbiyede asamalilik" ve "fitri yatkinliga
uygunluk" gibi ilkeleri, modern etik pedagojinin "empati”, "saygi temelli iliskiler" ve "kendini
diizenleme" gibi kavramlariyla paralellik géstermektedir. (Al-Attas, 1999, pp. 14-25; Lickona,
2004, pp. 78-91; Nelsen, Erwin & Duffy, 2013, pp. 49-58) Bu paralellikler, farkli donemlerin
iiriinii olsa da, her iki yaklasimin insanin manevi gelisimi acisindan benzer hedefler tasidigini

gostermektedir.

Arastirma siirecinde anlasildi ki, ne klasik "6diil ve ceza" sistemi ne de yalnizca "motivasyon ve
anlayis" temelli modern sistemler tek basina kusursuz bir model sunabilmektedir. En etkili
yaklasim, bu iki yontemin bilgece bir sekilde birlestirildigi, duruma ve bireysel ihtiyaclara
uygun olarak uyarlanan bir terbiye modelidir. Bu model, hem insanin ilahi k6kenini ve fitratini,
hem de modern dénemin psikolojik ve sosyal gercekliklerini dikkate alir.

Terbiye, sadece davranislar diizenlemekten ibaret degildir; ayn1 zamanda manevi ve zihinsel
acidan biitlinciil bir kisilik insa etmektir. Buradaki amacg, hem bireyin hem de toplumu genel
olarak refahina ve ilerlemesine yonelik terbiye faaliyetlerini gerceklestirmektir. Her bir terbiye
adimi, uzun vadede sosyal sermayenin insasina, degerlerin aktarimina ve toplumun manevi
dirilisine katki saglamalhdir.

Bu baglamda, klasik Islam ahlaki ile modern Pozitif Disiplin yaklasimi arasinda bir kopri
kurmak, bilimsel ve pratik acidan 6nemli sonuglar vadetmektedir. Boyle bir sentez, hem
pedagoglar hem ebeveynler hem de terbiye alaninda ¢alisan uzmanlar i¢in faydal bir cerceve
sunabilir. Insan terbiyesinde amag yalnizca iyi ve itaatkir bireyler yetistirmek degil, ayni
zamanda manevi degerlere sahip, elestirel diislinebilen, sorumluluk sahibi, girisimci ve
psikolojik a¢idan saglikli nesilller yetistirmektir.
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Abstract

Moral upbringing is one of the fundamental social processes that shape individuals' worldviews, values,
and behaviors. The aim of this study is to compare classical Islamic moral philosophy with the modern
Positive Discipline approach, analyzing the pedagogical, ethical, and psychological foundations of the
concepts of punishment and reward in moral upbringing. In classical Islamic ethics, moral upbringing
aims to discipline the self (nafs) to guide the individual toward becoming a virtuous person.
Philosophers such as Ibn Miskawayh, Nasir al-Din Tisi, and others emphasized that punishment and
reward are internal guiding tools. The teachings of the Qur'an and Sunnah also encourage promoting
goodness and avoiding evil. According to this approach, punishment aims to reform the self, while
reward strengthens internal motivation. The modern Positive Discipline approach, based on Alfred
Adler and Rudolf Dreikurs' individual psychology, promotes discipline through values such as empathy,
respect, and self-control. This method advocates for techniques like explanation, patience, and
confronting natural consequences instead of punishment. Positive Discipline seeks to shape the
individual through a sense of belonging and recognition rather than external rewards. The findings of
the study suggest that despite the differing philosophical foundations of these two systems, they share a
common goal: guiding individuals through their internal moral consciousness. The classical system
prioritizes spiritual maturity, while the modern system emphasizes psychological development. The
study argues that synthesizing these two approaches can offer a more comprehensive model of moral
education, one that moves beyond merely regulating behavior and focuses on building an individual's
internal integrity, self-confidence, and social responsibility. A holistic approach to moral upbringing,
which considers both spiritual values and psychological needs, strengthens both the individual's
character development and the moral revival of society.

Keywords: Philosophy, moral upbringing, punishment, reward, [slamic Ethics.

INTRODUCTION

Child education is a topic that has maintained its importance at both the individual and societal
levels in every period and has remained continuously on the agenda. Although educational
conceptions may change in line with societies’ needs, cultural structures, and scientific
developments, debates concerning moral upbringing have always preserved their vitality.
Today, in particular, the emergence of new approaches in psychology and pedagogy makes it
necessary to reassess traditional educational methods grounded in classical values. Within this
framework, traditional educational methods built on the concepts of punishment and reward
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and the modern Positive Discipline approach that opposes these concepts have become one of
the most significant subjects of debate in the field of education.

These debates raise numerous fundamental questions for contemporary parents and
researchers. For instance: To what extent are traditional educational methods effe ctive today?
Have classical methods lost their validity in the modern era? Might negative phenomena such
as truancy, running away from home, substance dependence, harmful habits, tensions in
relationships with parents and teachers, violent behavior, and disrespect toward teachers be
the result of deficiencies and erroneous practices within the educational process? Is the
modern educational tendency to maintain distance from the practice of punishment and
reward a factor that triggers these negative outcomes? What negative effects do punishment
and reward methods have alongside their positive aspects? What reforms are necessary in
order to eliminate these negative consequences? Is it possible to keep children away from
undesirable behaviors and instill positive habits in them without using punishment and
reward? What are the advantages and disadvantages of the Positive Discipline method’s stance
toward punishment and reward? How is the educational role of punishment and reward
explained in Islamic moral philosophy?

The contemporary relevance of this study arises from the fact that, to date, there has been no
comprehensive academic research that systematically compares the educational model
grounded in classical Islamic moral philosophy with the modern psychology-based Positive
Discipline method within the context of punishment and reward. Yet, despite the fact that one
approach is grounded in religious and moral principles while the other is based on democratic
and psychological foundations, both share a common aim in child education: to contribute to
the formation of a healthy personality.

When the existing literature on the subject is examined, it is seen that there are numerous
studies on both modern and classical approaches in the field of moral upbringing theories.
However, a substantial portion of these studies either address the punishment- and reward-
based educational perspectives of classical Islamic moral philosophers independently or
evaluate the modern Positive Discipline approach within its own psychological framework. By
contrast, no study has been found in the literature that conducts a direct, comprehensive, and
systematic comparison between modern approaches that explicitly reject the role of
punishment and reward in education and the classical Islamic tradition of moral upbringing,
which grounds these principles in specific moral and metaphysical foundations. Although the
modern literature includes studies that compare only limited aspects of these two models, a
holistic analysis that examines the pedagogical, ethical, psychological, and philosophical
foundations of punishment and reward within the same framework is lacking. This situation
not only creates a significant gap in the literature but also increases the need for an academic
study that will reveal the points of intersection between the Islamic moral tradition and
modern disciplinary approaches. This article aims to fill that gap by evaluating the two
approaches from a multidimensional perspective and thereby offering a new theoretical,
comparative, and practice-oriented contribution to the field.

This gap not only points to the limitations of existing studies but also opens new areas of
debate regarding how paradigms based on two different conceptions of moral upbringing
should be conceptualized. In particular, the clear distinctions between the metaphysical and
moral foundations of classical Islamic moral upbringing and the psychological and sociological
assumptions of modern anti-punishment-and-reward approaches necessitate a more
comprehensive theoretical analysis. A comparative investigation conducted from this
perspective will make visible not only the pedagogical outcomes of the two approaches but
also deeper dimensions such as conceptions of the human being, motivation theory, moral
responsibility, and the philosophy of education. In this way, the study will go beyond merely
addressing the existing deficiency in the literature and will offer an original theoretical
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framework that makes it possible to reassess the contributions of different epistemological
traditions to moral upbringing theory.

The primary aim of this research is to examine classical sources on child education within
Islamic moral philosophy—especially Ibn Miskawayh’s Tahdhib al-Akhlaq, Nasir al-Din TisT's
Akhlag-i Nasiri, Jalal al-Din Dawwant’s Akhlaqg-i Jalali, and Kinalizidde Ali Efendi’s Akhlaqg-i
Al3’i—and to compare the conception of punishment and reward in these works with the
fundamental principles of the modern Positive Discipline method. The article further
investigates how punishment and reward are positioned in both approaches, on which
pedagogical and psychological foundations they rest, and what the similarities and differences
between these approaches are.

In selecting sources, reliable works from both the classical and modern periods —those with
strong representational power and proven scholarly value—were preferred. During the
comparative analysis, specific criteria were adopted in evaluating the educational models.
These criteria include the purposiveness of education, the manner in which the method is
implemented (particularly the mechanisms of punishment and reward), conceptions of the
human inner world, the long-term outcomes of education, and compatibility with universal
moral values.

This research aims to examine, from an analytical and comparative perspective, how the
concepts of punishment and reward are positioned within the educational process in both the
Positive Discipline method and Islamic moral philosophy. Particular care was taken to
preserve scientific objectivity and to evaluate both approaches within their own historical and
cultural contexts. The ultimate aim is not only to compare these two different methods but also
to provide a framework for how a more effective and value-comprehensive educational model
might be constructed.

In this context, the modern literature includes major sources such as Alfred Adler's
Understanding Human Nature (1927), Jane Nelsen’s Positive Discipline (2006), Joan E.
Durrant’s Positive Discipline in Everyday Parenting and Positive Discipline: What Is It and How
to Do It, the joint works of Nelsen and Lynn Lott, and Rudolf Dreikurs and Vicki Soltz’s
Children: The Challenge. In addition, academic studies such as Jennifer Henderlong and Mark
R. Lepper’s “The Effects of Praise and Rewards on Children’s Motivation” (2002), and Elizabeth
Gershoff and Andrew Grogan-Kaylor’s “Punishment and Discipline: The Role of Consequences
in Child Behavior” (2016) constitute important research that forms the psychological basis of
the subject.

In Turkish-language literature, works such as Mehmet Aydin’s Reward and Punishment in
Child Education According to the Qur'an and Sunnah (2014), A. Miicahit Aslan and Serife Isik’s
“A Modern Understanding of Discipline: Positive Discipline” (2018), Ziya Kazic1 and Halis
Ayhan’s Instruction and Moral Upbringing (2010), Fatih Cinar’s Is Child Discipline Possible
Without Reward and Punishment? (2021), Silahli and Tiiren’s “Parenting Styles and the Use of
Physical Punishment” (2023), Babayigit and Erkus’s “The Effectiveness of Reinforcers and
Punishments Used by Classroom Teachers” (2017), Ismail Saglam’s “Key Issues Emphasized by
the Prophet in Child Education” (2002), and Abdulhalim Oflaz’s The Prophetic Method in Child
Education (2011) serve as illustrative examples.

Among local studies, Anar Gafarov’s The Moral Philosophy of Nasir al-Din Tasi (2011) and the
same author’s article titled “The Family as a Value in the Context of the Source of Morality”
(2021) are significant works that explain classical moral principles related to moral
upbringing. In addition, Hasim ismayilov’s “Issues of Moral Upbringing in the Prophet’s Short
Sayings,” and Yakub Ismailoglu Miitellibov’s thesis titled “Parent-Child Relationship and Child
Upbringing in Islam” contain evaluations comparing classical Islamic moral upbringing with
the practices of modern approaches. Viigar Fetullayev’s study titled “Modern Approaches to
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the Upbringing of the Individual” likewise compares the views of scholars such as Ibn Sahnun,
Ibn Sina, and Ibn Khaldun with modern models of upbringing; however, because the focus of
this work is predominantly the teacher-student relationship, its comparative analysis of
punishment and reward remains limited. In conclusion, although the existing literature
addresses both classical Islamic moral upbringing and the modern Positive Discipline method
separately, the absence of a comprehensive study that compares these two approaches within
a philosophical and pedagogical framework on the basis of the concepts of punishment and
reward clearly demonstrates the contemporary relevance and scholarly necessity of this
article.

METHOD

In this study, comparative, analytical, and historical-philosophical methods were employed
together in order to identify the similarities and differences between the Positive Discipline
approach and the classical educational model developed within Islamic moral philosophy. In
this section, the data collection process and evaluation criteria are explained; the method has
been structured into four main stages.

Research Design

The research was conducted within the framework of qualitative research and has the
character of a comparative and theoretical inquiry. In the study, the educational model based
on classical Islamic moral philosophy and the modern Positive Discipline approach were
examined comparatively in the context of the concepts of punishment and reward. In this
scope, the research is not limited to a descriptive analysis; rather, it aims to analytically
examine the philosophical, moral, and psychological foundations on which the two approaches
are based.

Study Group

This research is a theoretical and comparative inquiry that does not rely on an empirical
sample or a participant group. For this reason, the study does not include a sample group
consisting of human participants. The study group consists of foundational works belonging to
classical Islamic moral philosophy and theoretical and academic sources representing the
modern Positive Discipline approach. In this context, the works of Ibn Miskawayh, Nasir al-Din
Tusi, Jalal al-Din Dawwani, and Kinalizade Ali Efendi from the classical period, as well as the
Positive Discipline literature developed in the modern period by Adler, Dreikurs, Nelsen, and
Durrant, constitute the basis of the study group.

Procedure

The research process was carried out systematically in accordance with specific stages. In the
first stage, the main sources related to classical Islamic moral philosophy and the modern
Positive Discipline approach were identified. In the second stage, these sources were examined
in detail within the context of the concepts of punishment and reward, and the fundamental
conceptual framework of both approaches was established. In the third stage, the identified
concepts and principles were evaluated through comparative analysis, and similarities and
differences were systematically classified. In the final stage, the findings were subjected to a
holistic evaluation by taking pedagogical, moral, and psychological dimensions into account,
and normative inferences were drawn in line with these evaluations.

Data Collection Methods
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In this study, the data collection process was conducted on the basis of document analysis. The
core method of the research consists of a comparative examination between the educational
understanding of classical Islamic moral philosophers and the modern Positive Discipline
approach. During this comparative process, how the two educational models define the
concepts of punishment and reward, for what purposes they employ these concepts, and how
they position them within the educational process were addressed systematically. In the
course of comparison, the following criteria were particularly taken into consideration: the aim
of education, definitions of punishment and reward, principles of application, methods of
behavioral change, approaches to human nature, long-term effects of education, and the
pedagogical and moral foundations of legitimacy. Through these criteria, the two systems were
compared comprehensively not only from a pedagogical perspective but also in terms of their
philosophical, moral, and psychological foundations.

Analytical method

In the second stage of the research, the content of the concepts of punishment and reward in
both classical and modern educational models was examined through analytical method. In
this context, how punishment and reward are defined in the texts of classical moral
philosophers was identified; and their views regarding for what purposes and within what
limits these concepts should be applied were analyzed. In addition, within the Positive
Discipline approach, the reasons why punishment and reward are rejected or how they are
transformed were examined. This analytical evaluation provides a systematic framework
regarding the function of punishment and reward in the educational process, their ethical
basis, and their psychological effects.

Historical-philosophical method

The research also has a historical-philosophical character. In this context, the educational
views of classical Islamic moral thinkers were evaluated within the framework of the socio-
cultural conditions of their periods, the religious value system, moral conceptions, and family
structure. Thus, the interpretations of philosophers’ conceptions of punishment and reward
were made without disregarding their historical context. The same method was also applied to
the development of the Positive Discipline approach; the individual psychology theories of
Adler and Dreikurs and the ways in which modern child psychology shaped this method were
addressed within their historical context.

Normative evaluation and model proposal

In the fourth stage of the method, the two educational approaches were not merely described;
rather, based on their common aspects, a normative evaluation was conducted regarding an
ideal educational model. In this stage, the conditions under which punishment and reward
methods are effective, the circumstances in which they generate pedagogical and psychological
drawbacks, the strengths and weaknesses of the Positive Discipline approach, and the
applicability of the principles of punishment and reward in classical Islamic ethics to
contemporary education were examined comprehensively. These evaluations made it possible
to draw inferences about how a more effective model of moral upbringing can be developed
through a holistic synthesis of the two approaches.

Data Analysis

The data obtained in this study were analyzed within the framework of qualitative research.
Foundational works of classical Islamic moral philosophy and theoretical texts within the
modern Positive Discipline literature were examined using thematic, analytical, and
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comparative methods within the context of the concepts of punishment and reward. The key
concepts, principles, and educational perspectives emphasized in the texts were systematically
classified; similarities and differences were evaluated by taking philosophical, pedagogical, and
psychological contexts into account. No statistical techniques were employed during the
analysis process; rather, the data were examined through theoretical and interpretive analysis.

In the study, care was taken to evaluate different approaches within their own intellectual and
cultural contexts. Neither the Positive Discipline approach was regarded as absolutely
superior, nor was the classical Islamic educational understanding idealized. The aim is to
ensure that both approaches are understood accurately within their own epistemological
grounds and to reveal the synthesizing contributions arising from the comparison. Through
this methodological framework, the research has moved beyond being merely a descriptive
inquiry and has acquired the character of a multidimensional analysis encompassing
philosophical, psychological, and pedagogical dimensions.

FINDINGS

In this study, the Positive Discipline approach and the educational model developed within
classical Islamic moral philosophy were compared in the context of the concepts of
punishment and reward, and the following findings were reached.

In both approaches, punishment and reward are regarded not as ultimate ends but as
instruments that serve the development of personality and moral maturity. Classical Islamic
moral philosophy and Positive Discipline aim to cultivate an internal sense of responsibility
rather than relying primarily on external behavioral control.

Intrinsic motivation and moral autonomy constitute a shared educational goal of both
approaches. Positive Discipline grounds this goal in a sense of belonging and responsibility,
whereas Islamic moral upbringing bases it on modesty (haya), conscience, and awareness of
divine accountability.

The disproportionate and improper use of punishment and reward is considered pedagogically
harmful. Both approaches converge on the view that excessive punishment harms personality
development, while excessive reward prevents the internalization of behavior.

Physical, humiliating, and fear-inducing forms of punishment are rejected within both
educational perspectives, and it is emphasized that practices that undermine the child’s dignity
produce long-term moral and psychological harm.

In education, love, compassion, exemplarity, and the quality of relationships emerge as
determining factors, and both classical Islamic moral upbringing and Positive Discipline accept
the role of parents and teachers as models as a fundamental principle.

The principle of gradualism and developmental appropriateness in moral upbringing
represents a shared approach. Both perspectives emphasize that methods should be adopted
in accordance with the child’s age as well as cognitive and emotional developmental level.

The most effective educational model appears as a framework in which classical and modern
approaches are synthesized in a balanced manner. Neither a rigid punishment-reward
conception nor entirely punishment-free models are considered sufficient on their own; rather,
a moderate and value-based approach is recommended.

In order to make visible the theoretical background on which these findings are based,
literature-based explanations regarding the position of punishment and reward in the Positive
Discipline approach are systematically presented below.
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The Position of Punishment and Reward in the Positive Discipline Method

The Positive Discipline approach is a model that has gained increasing significance in modern
educational research and has reshaped debates particularly concerning the pedagogical
function of punishment and reward. This approach is based on the assumption that discipline
should be structured not through external control mechanisms but through the child’s internal
sense of responsibility and self-regulation skills. In this respect, Positive Discipline differs
markedly from traditional discipline conceptions based on punishment and reward.

A comprehensive survey study and parent-form-based research conducted in the Netherlands
in 2014 with 1,630 children aged 5-6 revealed that parents’ punishment practices are closely
associated with variables such as ethnic background and the mother’s level of education. By
contrast, rewarding behavior was found to be linked not only to these variables but also to
broader socioeconomic conditions such as the family’s economic status, the degree of
urbanization of the place of residence, income level, and the employment status of the parents
(Theunissen, Vogels, & Reijneveld, 2015). These findings indicate that punishment and reward
strategies are often shaped not by pedagogical justifications but by parents’ sociocultural
backgrounds.

Positive Discipline, which occupies a prominent place among modern educational approaches,
has become widespread particularly in Western societies and differs significantly from
authoritarian and traditional conceptions of discipline. This model rejects the use of
punishment and reward as tools for shaping behavior; instead, it is based on establishing
rational rules and boundaries grounded in encouraging, respectful, firm yet gentle
communication. Although the positive parenting approach has become widespread
particularly over the last 20-30 years, its theoretical foundations date back to the early
twentieth century.

The theoretical foundations of the Positive Discipline approach are based on the individual
psychology theory of the Austrian psychologist Alfred Adler. Adler argued that approaching the
child with respect, showing interest, and maintaining qualified parent-child communication
within family relationships are the fundamental dynamics of education (Adler, 1930). Rudolf
Dreikurs, in the 1940s and 1950s, developed Adler’s approach, introduced the concept of
“democratic education” into the literature, and argued that a discipline conception based on
understanding the needs underlying the child’s behaviors and providing guidance, rather than
punishment, is more effective (Dreikurs, 1968).

In the development of the Positive Discipline approach, the Positive Psychology movement
developed in the 1990s by Martin Seligman and his colleagues also played an important role.
Positive Psychology offers an approach that centers on individuals’ strengths, emotional well-
being, and relational bonds; it emphasizes the importance of love, understanding, and
supportive attitudes instead of punishment in parent-child interactions. This theoretical
foundation strengthened the emotional and motivational bases of the Positive Discipline
approach.

According to Adler, many problem behaviors observed in children stem from the unmet need
for “belonging.” Attention-seeking behaviors, power struggles, tendencies to withdraw, and
desires for revenge are evaluated as outward expressions of the child’s impaired sense of
belonging (Adler, 1930). For this reason, Adler argued that punishment damages the child’s
self-esteem and is not a functional teaching method in the long term, and he recommended
establishing a relationship with the child based on mutual respect (Nelsen, 2006). Research
shows that a sense of belonging and social support are powerful protective factors for
individuals in coping with stress. It has been found that children who have at least one positive
role model cope more healthily with adverse life events. In this context, Positive Discipline
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places at its center the strengthening of the child’s bond with the family and the school (Aslan
& Isik, 2018).

The fundamental principles of the Positive Discipline method are defined in the literature as
follows: (1) avoiding authoritarian approaches while not permitting permissiveness, (2)
establishing rules and boundaries without resorting to violence or punishment, (3)
establishing a relationship with the child based on mutual respect, and (4) focusing on the
development of long-term skills rather than short-term reactions or alternative punishments
(Aslan & Isik, 2018). In line with these principles, the primary aim of the approach is to help
children regulate their behavior not only through external supervision but through an internal
sense of responsibility.

Among the implementation strategies recommended within Positive Discipline are the
following: explaining to the child the reasons for undesirable behaviors, teaching appropriate
alternative behaviors instead of unacceptable ones, fostering empathy, in certain cases
redirecting the child with a patient attitude without reacting intensely to negative behavior,
and allowing the child to face the natural consequences of their behaviors (Nelsen, 2006). It is
emphasized that for these strategies to be effective, it is necessary to establish a trust-based
emotional bond with the child and to maintain relationships on the basis of mutual respect.

Positive Discipline’s critique of punishment is also supported by empirical studies examining
the effects of physical punishment on children. Many studies have demonstrated that physical
punishment directed at children increases aggressive tendencies, raises levels of fear and
anxiety, weakens self-esteem, and leads to maladaptive behavior patterns. Joan Durrant,
known for her influential work in this field, argues that discipline should be carried out
through non-violent methods and offers alternative discipline strategies for parents through
the “Positive Discipline in Everyday Parenting” program (Durrant, 2016).

The approach proposed by Durrant presents parents with a series of stages that they should
take into consideration in the educational process. The first of these stages is the principle of
setting long-term goals. According to this principle, parents should aim not merely to control
the child’s current behaviors but to raise them into a responsible, respectful, and conscientious
individual in the future (Durrant, 2016, p. 15). The second stage, establishing a warm and
trust-based relationship, is an approach that prioritizes the child’s need for emotional security.
At this stage, physical and verbal affection, demonstrating empathy, and strengthening a
relationship of trust are presented as fundamental principles (Durrant, 2016, p. 23). In the
third stage, it is emphasized that parents should evaluate the child’s behaviors from the child’s
perspective; this approach requires forming expectations appropriate to the child’s
developmental stage (Durrant, 2016, p. 41). The final stage is equipping the child with
problem-solving skills. Here, the aim is to teach the child to understand the background of their
behaviors, to generate solutions to problems from their own perspective, and to make
decisions (Durrant, 2016, p. 123). These four stages constitute the fundamental structure of
the Positive Discipline method, enabling education to progress consistently across emotional,
cognitive, and social dimensions.

In the Positive Discipline approach, no principle of punishment is included. Even a parent’s
shouting at the child or the “time-out” practice, which is used as one of the traditional
discipline methods, is considered among pedagogically undesirable and ineffective practices.
This approach is grounded in the assumption that punishment does not produce long-term
positive behavioral change in the child; on the contrary, it leads to negative outcomes such as
fear, resistance, and deterioration of relationships. Therefore, Positive Discipline foregrounds
methods such as encouragement, positive modeling, natural and logical consequences, and
democratic negotiation instead of traditional models based on punishment and reward.

Studies examining the effectiveness of the Positive Discipline approach show that behavioral
changes in children raised through this method occur in a more lasting, sustainable, and
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internally grounded manner compared to punishment-based methods. By contrast, it is stated
that the rapid behavioral changes observed in punishment- or reward-based methods often
remain superficial and do not show stability in the long term (Gfroerer, Nelsen, & Kern, 2013).
Within this framework, the primary aim of the Positive Discipline approach is not merely to
instill appropriate behaviors in children; rather, it is also to strengthen their sense of
belonging, enable them to establish relationships of trust, develop effective communication
and problem-solving skills, and foster a sense of social responsibility (Aslan & Isik, 2018).

This framework offered by the Positive Discipline approach regarding punishment and reward
reflects modern pedagogy’s discipline conception grounded in intrinsic motivation and
relationship-based interaction. Below, the ways in which the concepts of punishment and
reward are grounded in classical Islamic moral philosophy and the moral-pedagogical
principles within which they are addressed are examined.

The Role of Punishment and Reward in Islamic Moral Philosophy

In Islamic moral upbringing, practices of punishment and reward are addressed from both
moral and psychological perspectives, and these concepts are regarded not merely as tools of
behavioral control but also as fundamental elements aimed at ensuring an individual’s inner
purification, the reform of the self (nafs), and spiritual development. According to Islamic
moral philosophy, the ultimate aim of moral upbringing is for the human being to attain
perfection and to shape life in accordance with divine pleasure. For this reason, punishment
and reward are considered regulatory instruments that serve the individual’s spiritual and
moral development, beyond being a mere pedagogical necessity.

In the Qur'an and the Sunnah, the concepts of punishment and reward are addressed in both
worldly and otherworldly dimensions. The verse in Siirat al-Zalzalah stating, “Whoever does an
atom’s weight of good will see it, and whoever does an atom’s weight of evil will see it” (Qurian,
99:7-8) clearly demonstrates that human beings are accountable for their deeds and will face
the consequences of their actions. This perspective shows that the primary purpose of
punishment and reward in Islamic moral upbringing is not only to direct behavior but also to
cultivate a strong sense of responsibility in the individual.

Classical Islamic moral thinkers such as Ibn Miskawayh, Nasir al-Din Tisi, Jalal al-Din
Dawwani, and Kinalizade Ali Efendi noted that punishment and reward fulfill a regulatory
function in the child’s developmental process. According to these thinkers, punishment should
be applied in a limited and measured manner not merely to prevent wrongful behavior but to
enable the individual to recognize the mistake and to reform the self (nafs). Reward, on the
other hand, should support the child’s intrinsic motivation and should not direct the child
toward hypocrisy, ostentation, or material interests. Within this framework, the aim of
education is not external control but the strengthening of the individual’s internal moral
capacities.

In Islamic moral upbringing, the role of parents and teachers is not limited solely to correcting
behaviors; it also includes guiding the development of the child’s virtues. Within this
understanding, education is regarded not as a material gain but as the most valuable moral
legacy left to the child. Therefore, Islamic moral upbringing is shaped not as a practice focused
on short-term outcomes, but as a holistic approach that prioritizes process, intention, and
spiritual maturation.

The concept of “tarbiya” derives from the Arabic root “rabw” and encompasses meanings such
as protecting, developing, and elevating (Kazic1 & Ayhan, 2010). In this sense, tarbiya refers to
a continuous developmental process that extends from birth to death. Although this process
can be divided into general stages such as childhood, adolescence, youth, adulthood, and old
age, the childhood stage in particular includes more detailed sub-stages. The breastfeeding
period, the intervention period (ages 0-7), the discernment period (ages 7-10/12), and the
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puberty period constitute different stages of the child’s moral and cognitive development
(Oflaz, 2017).

In the Qur’an, it is explicitly stated that the human being is a creature open to learning and that
the responsibility for education is assigned to parents. The verse, “Allah brought you out of
your mothers’ wombs knowing nothing; and He gave you hearing, sight, and hearts” (Quran,
16:78) indicates that human beings are not born with knowledge, but are endowed with the
capacity to learn. The verse, “Protect yourselves and your families from the Fire” (Qur’an, 66:6)
reveals that parents are responsible for the education of family members. In this context, the
principles of punishment and reward are regarded as a continuation of divine methodology.

In the Qur'an, rewarding good deeds and administering punishment as a form of warning
against wrongdoing create a powerful behavior-directing effect on human psychology. While
verse 8 of Siirat al-Bayyina states that those who believe and perform righteous deeds will be
rewarded with the Gardens of ‘Adn, verse 106 of Strat Al ‘Imran indicates that disbelief will
result in a spiritual punishment. These verses strengthen internal responsibility by
emphasizing that moral behaviors produce both worldly and otherworldly consequences.

Within this framework, Islamic thought acknowledges that human beings are inclined to be
educated through punishment and reward, yet it distinguishes this approach from modern
behaviorist models. In Islamic moral upbringing, punishment and reward are not used to
achieve external behavioral control, but to develop the individual’s personality in depth and to
lead the person toward spiritual maturity. Accordingly, methods do not derive their meaning
from their formal aspects but from moral and spiritual objectives.

One of the central references of Islamic moral upbringing is the Prophet Muhammad’s attitude
toward children. Hadith reports show that the Prophet’s affectionate approach toward
children, his attention to them, his consideration of their needs, and his emphasis on
compassion reveal the decisive role of love in the educational process (Saglam, 2002). When a
Bedouin stated that he did not kiss his children, the Prophet indicated that lacking compassion
leaves a person morally deficient and drew attention to the fact that the removal of
compassion from the heart constitutes an irreparable loss (Buhari, 2001). This approach
clearly demonstrates that love and tenderness are indispensable foundations in the process of
education.

In the works of classical moral philosophers, child upbringing is generally discussed under the
heading of “tadbir al-manzil” (household management). In Ibn Miskawayh’s Tahdhib al-Akhlaq,
Nasir al-Din Tist's Akhlag-i Nasiri, Jalal al-Din Dawwant’s Akhlaqg-i Jalali, and Kinalhizade Ali
Efendi’'s Akhlag-i Ala’, family relations, child education, and household governance are
examined in detail. In these works, child education is commonly emphasized as the principal
determinant of character construction. Ibn Miskawayh addresses the child’s psychological
development within a gradual structure, stating that in the final stage of development the
capacity to distinguish between good and evil emerges, and that this develops together with
the sense of modesty (haya) (Miskawayh, 2022, pp. 76-77). Nasir al-Din Tus1 likewise
emphasizes the importance of early intervention in the child’s moral development and regards
modesty as one of the fundamental indicators of moral growth (Tisi, 2021, p. 207).

Although in modern pedagogy the sense of shame/modesty is sometimes treated as a negative
feature, in classical Islamic moral philosophy this feeling is accepted as a positive and valuable
moral mechanism. According to Islamic philosophers, modesty is a fundamental internal
control element that enables the child to distinguish good from evil and to refrain from
negative behaviors. Jalal al-Din Dawwani and Kinalizade Ali Efendi particularly emphasize the
impact of the child’s social environment on moral development. According to them, the child is
directly influenced by the environment in which they live, and a child raised in an atmosphere
dominated by moral values internalizes those values (Dawwani, 2020, p. 159; Kinalizade, 2011,
p. 321).
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Although there are some differences among classical thinkers regarding the conception of
punishment and reward, they converge on the principle of moderation. While Ibn Miskawayh
argues that the effect of punishment should be kept limited (Miskawayh, 2022, p. 79), Tusl
states that frequent punishment may weaken the sense of modesty (Tusi, 2021, p. 209). Both
thinkers accept that praise and rewarding constitute fundamental methods in moral
development (Gafarov, 2021, p. 18).

One of the most important principles of moral upbringing is parental exemplarity. The
behavior of parents has a powerful influence on the shaping of the child’s personality.
Kinalizade expresses this clearly, arguing that in order for the child to be oriented toward good
behavior, good people should be praised in the child’s presence, while individuals of bad
character should be criticized (Kinalizide, 2011, p. 321). This approach constitutes a classical
manifestation of social learning theory.

Moral philosophers draw attention especially to the central role of the family in child
upbringing. The moral atmosphere provided by the mother and father forms the foundation of
the child’s character. For this reason, within the science of “tadbir al-manzil,” child upbringing
has become one of the most fundamental subheadings. Since the human being is born into a
particular family and social environment, the individual from the very beginning exists within
a specific moral and cultural dataset. This environment has a determining effect on the moral
choices the child will make later in life.

Indeed, although Tisi acknowledges that human beings come into the world with certain
innate tendencies, he argues that education cannot be ignored and that character can be
developed through appropriate education. According to him, the child’s education should not
be delayed; intervention must occur in a timely and correct manner. Emphasizing that from the
period of weaning onward the child should be kept away from bad habits, Tis1 states that
neglect in the early period can lead to consequences that are difficult to remedy in later years
(Tasi, 2021, p. 205).

In the child’s education, the teacher has a role as decisive as that of the parent. The child is
influenced by the teacher’s behavior and character, and this influence leaves long-term traces
in the development of the child’s identity and moral attitudes. Therefore, it is important that
the teacher be intelligent, committed to moral values, and possess good character. The
prominence of the principles of respect and obedience toward the teacher within the Islamic
educational tradition also gains meaning in this context. TusI notes that the teacher, within the
moral upbringing process, has the authority to punish the child physically or verbally when
necessary. For this reason, in such a situation the child should display a mature attitude rather
than shouting, crying, or reacting excessively; for, according to Tusi, such reactions evoke
characteristics specific to slaves (Tusi, 2021, p. 212). This approach reflects the traditional
understanding in classical education that considers the preservation of teacher authority
necessary. At this point, it is necessary to explain the theoretical foundations of the teacher’s
authority to implement discipline. This classical approach, centering the teacher’s authority,
argues that educational discipline is a fundamental instrument in the formation of the child’s
personality. However, with the development of modern pedagogy, the concept of discipline has
ceased to be a practice limited merely to the preservation of authority or the control of
behavior, and has instead been addressed within a broader theoretical framework. In this
context, the views of modern thinkers such as Herbart and Kant on discipline, while bearing
similarities to the conception of moral upbringing envisaged by the tradition, offer more
systematic explanations that emphasize discipline as a preparatory and transformative stage of
education.

The grounding of the concept of discipline in modern pedagogy contains important historical
explanations showing that punishment and reward are not merely tools limited to behavioral
control, but rather constitute an indispensable part of the preparatory phase of education.
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Within this framework, the views of Johann Friedrich Herbart (1776-1841) and Immanuel
Kant (1724-1804) are particularly noteworthy in understanding the position of discipline
within education.

Herbart, who made significant contributions to the establishment of pedagogy as a scientific
field, emphasizes the necessity of discipline in the first stage of education. According to him,
discipline is “the control of desires and inclinations in order to maintain external order and to
prevent the child’s wild and unruly tendencies from turning into harmful behaviors” (Kanad,
1948, p. 461). Herbart compares this process to preparing the soil for cultivation: in order for a
field to yield productive crops, it must first be cleared of stones, weeds, and harmful elements.
Likewise, discipline in education aims to establish a sound learning ground by eliminating
erroneous inclinations that would hinder the child’s personal development. Immanuel Kant, a
contemporary of Herbart, also treats the concept of discipline as the preparatory stage of
education and warns that human beings’ natural inclinations can destroy true virtue in both
individual and social life. For Kant, discipline fulfills a fundamental educational function by
preventing the human being’s “basic impulses” from overshadowing human virtues and
thereby distancing the person from moral development (Kant, 2005, p. 21).

From this perspective, Herbart and Kant's approaches to the concept of discipline overlap
substantially with the modern Positive Discipline theory’s reinterpretation of the punishment-
reward understanding and with the classical Islamic moral philosophers’ emphasis on inner
maturity in moral upbringing. The meaning attributed to discipline by both philosophers
shows that discipline is not an end but a means; that the primary aim is the construction of the
child’s character, the regulation of behavior, and the formation of a moral personality. Thus,
discipline is removed from being identified with punishment and is positioned as a natural
preparatory phase of education, and it is evaluated as the initial stage of the child’s journey
toward becoming a virtuous individual.

Finally, it is observed that within the Islamic educational tradition there is no single uniform
approach regarding disciplinary practices; while some thinkers permit physical punishment to
a limited extent, others reject it entirely (Fetullayev, 2022, p. 16). These findings reveal the
converging and diverging aspects of the Positive Discipline approach and classical Islamic
moral philosophy with regard to punishment and reward, thereby providing a foundation for
the evaluations to be made in the discussion section.

CONCLUSIONS AND DISCUSSION

The conclusion reached as a result of this research is as follows: both classical Islamic moral
philosophers and the modern Positive Discipline approach emphasize the significance of inner
intentions and purposes that lie beyond outwardly observable behaviors in human moral
upbringing. In classical Islamic moral thought—particularly in the views of philosophers such
as Ibn Miskawayh, Nasir al-Din Tisi, Jalal al-Din Dawwani, and Kinalizdde Ali Efendi—moral
upbringing is carried out for a lofty purpose, namely, to actualize the human being’s innate
potential and to direct the person toward perfection (Dawwani, 2020, pp. 102-110; Kinalizade,
2011, pp. 156-170; Tasi, 2021, pp. 81-89; Miskawayh, 2022, pp. 32). In this process, reward
and punishment are regarded merely as instruments, whereas the essential aim is the
formation of the perfected human being.

In this context, reward and punishment should serve not only to regulate outward behaviors
but also to contribute to the child’s spiritual development, the strengthening of the will, and
the maturation of personality. Although it appears on the surface to differ from the modern
Positive Discipline approach, it is evident that, at a deeper level, it is grounded in similar
philosophical aims. By refraining from punishment and traditional reward methods, the
Positive Discipline method seeks to strengthen the child’s intrinsic motivation, sense of
belonging, and personal responsibility (Nelsen, 2006, p. 25; Durrant, 2016, pp. 19-27). Based
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on Adler and Dreikurs’ individual psychology theory, this approach evaluates the child’s
behavior within the framework of social needs and psychological state (Adler, 2010, pp. 45-52;
Dreikurs, 2015, pp. 34-40). The primary aim in the application of punishment and reward is to
ensure that the child focuses not on the punishment or reward itself, but on the essence of the
behavior. The child should perform positive behaviors not merely in order to obtain a reward,
but by comprehending the moral and social value of that behavior.

For this reason, by taking into account certain problems that emerge in the implementation of
punishment and reward, it would be more appropriate to conclude that this method requires a
reform in terms of its content. It is possible to classify the situations in which the use of
punishment and reward is more effective and to specify which reforms are necessary as
follows:

The purpose of reward: Reward should be used to encourage the child’s positive behaviors and
to turn these behaviors into habits. In order to prevent the gift given in return for good
behavior from creating the impression of “buying the behavior,” it is important to designate it
as a “reward.” Material rewards, however, should be applied only in exceptional circumstances.

The purpose and implementation of punishment: Punishment should be applied to behaviors
that have been warned against beforehand, and it should serve as an instrument not for
relieving the parent’s personal anger but for the child’s moral upbringing and development.
Punishment should have an instructive function, enabling the child to understand their
behavior more clearly and to make correct decisions in the future.

Proportionality and appropriateness: Punishment and reward should be proportional to the
child’s behavior. Offering the child more than one option regarding punishment or reward
increases the child’s sense of responsibility.

Timing: Punishment and reward should be applied within an appropriate time frame in which
the child can establish a connection with the behavior, and they should be implemented
without delay as much as possible. Delayed or mitigated punishments weaken the child’s
perception of moral upbringing.

The age of discernment: In order for a child to be given punishment or reward, it is a
fundamental condition that the child has reached an age at which they can comprehend the
distinction between good and evil. In the literature of Islamic moral upbringing, this age is
most often expressed as seven years (Ghazali, [hya’, I, p. 130).

Preservation of personality: Punitive methods that damage the child’s personality and
undermine dignity should be avoided. This is also a shared view of modern approaches to
moral upbringing (Durrant, 2016, p. 15).

Avoiding excess: It is important not to resort to excess in the implementation of punishment
and reward. The self-confidence of a child who is punished for every small mistake may be
harmed, and receiving punishment may become habitual. In such a case, the effect of
punishment diminishes, and the child constantly tries to avoid punishment. Similarly,
rewarding every small correct behavior may cause the child to develop spoiled tendencies. The
child begins to expect a reward after every correct behavior. Yet the fundamental aim of
reward is for correct behavior to become an ordinary habit. Moreover, it is recommended that
correct behavior be supported frequently with rewards at the beginning, then gradually
reduced, and after a certain period removed altogether. Once correct behavior becomes
habitual, the objective of rewarding is considered to have been achieved, and the practice
should be discontinued. This approach enhances intrinsic motivation by enabling the child to
maintain correct behaviors without becoming dependent on rewards.

In accordance with these principles, not only when and for what purpose punishment and
reward are to be used, but also how they are applied is of great importance. This is because an
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incorrect choice of method may eliminate the expected benefit of moral upbringing and may
also cause serious harm to the child’s personality development. Child education is a complex
and sensitive process that plays a fundamental role in the individual’s development of a
healthy and balanced personality. In this process, punitive methods may be employed in order
to guide children’s behaviors, to instill positive habits, and to correct wrong behaviors.
However, the manner in which punishment is implemented produces direct effects on the
child’s mental health, self-confidence, and overall development. Therefore, caution must be
exercised when administering punishment, and it must be ensured that the methods used are
appropriate both ethically and pedagogically.

Unfortunately, throughout history, certain methods of punishment have caused children to
suffer physical and psychological harm, and this has produced negative outcomes in education.
In today’s educational understanding, it is emphasized that punishments given to children
should be constructive, instructive, and grounded in love, and that methods causing physical or
psychological harm must be strictly avoided. In this context, examining in detail both the
fundamental points that must be considered when administering punishment and the punitive
methods that must be categorically prohibited is essential for establishing a healthy
educational environment. Within this scope, the important principles that should be observed
in the use of punishment in children’s education are as follows:

a) Beating is prohibited. Physical punishment leaves lasting harm on the child and is ineffective
from an educational standpoint.

b) Humiliating and degrading the child in front of others is prohibited. This harms the child’s
self-confidence and leads to psychological trauma.

c) Frightening the child with any superior being or another person is not appropriate. Fear-
based education obstructs healthy development.

¢) Provoking the child, giving the child offensive nicknames, or using humiliating expressions is
prohibited. Such behaviors damage the child’s personality development.

d) Despising or humiliating the child’s lineage, genetic heritage, or identity is unacceptable.
Every child deserves respect.

e) Punishing the child for behaviors outside the child’s own control is not acceptable.

f) Withdrawing affection, ostracizing the child, or using expressions such as “I will no longer be
your mother” or “I hate you” is prohibited. Love and support should always be prioritized.

g) Restricting the child’s basic needs is unacceptable. Meeting basic needs is essential for the
child’s healthy development (A. Gesemoglu, 2020, pp. 345-347).

Each of these principles constitutes a foundational pillar of a model of moral upbringing that
respects the child’s personality and prepares the child to establish healthy social relationships.
The approach of Islamic moral philosophy in this regard offers a rich framework that can be
synthesized with modern psychology and pedagogy both theoretically and practically. The
principles emphasized by Islamic moral philosophers—such as “the middle path,”
“appreciation,” “gradualism in moral upbringing,” and “compatibility with innate
disposition”—display parallels with concepts in modern ethical pedagogy such as “empathy,”
“respect-based relationships,” and “self-regulation” (Al-Attas, 1999, pp. 14-25; Lickona, 2004,
pp. 78-91; Nelsen, Erwin, & Duffy, 2013, pp. 49-58). Although these parallels are products of
different historical periods, they indicate that both approaches share similar aims with regard
to human spiritual development.

[t became clear during the research process that neither the classical “reward and punishment”
system nor modern systems based solely on “motivation and understanding” can provide a
flawless model on their own. The most effective approach is a model of moral upbringing in
which these two methods are wisely combined and adapted to circumstances and individual
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needs. This model takes into account both the divine origin and innate disposition (fitra) of the
human being, and the psychological and social realities of the modern era.

Moral upbringing is not merely the regulation of behaviors; it is also the holistic construction
of a personality in spiritual and intellectual terms. The aim here is to conduct moral-upbringing
activities that contribute to the welfare and progress of both the individual and society in
general. Each step in moral upbringing should, in the long term, contribute to the construction
of social capital, the transmission of values, and the spiritual revitalization of society. In this
context, building a bridge between classical Islamic ethics and the modern Positive Discipline
approach promises significant outcomes both scientifically and practically. Such a synthesis
may offer a beneficial framework for pedagogues, parents, and specialists working in the field
of moral upbringing. The aim of human moral upbringing is not merely to raise obedient and
compliant individuals, but also to cultivate generations who possess spiritual values, can think
critically, are responsible, entrepreneurial, and psychologically healthy.
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