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ABSTRACT

This research examines the extent to which disabled individuals are visible in scenes depicting daily life in early
childhood picture books that do not directly address disability. Conducted within the framework of Social
Representations Theory, the study aims to understand how disability is positioned in children's early social
perceptions and mental models. Data was obtained by scanning the most popular picture books for ages 0—7 on
online sales platforms in Turkiye. Three hundred books listed in 2022 were examined; 223 unique books were
included in the analysis according to the exclusion criteria. Data analysis was conducted using visual content
analysis with the ‘Picture Book Disability Representation Analysis Form’ developed by the researchers. During the
analysis process, indicators such as the visual positioning of the figure, its relationship with the social context,
action status, emotional expression, and presentation of disability were systematically evaluated. The findings
show that only two of the 223 books feature disabled individuals in scenes of everyday life. In the first book, the
disabled character is represented as a figure participating in an art activity but with limited social relationships. In
the second book, the character is depicted as an active subject, participating in a walk within the community and
carrying a banner. The findings show that the processes of anchoring and objectification, which are critical for
the formation of social representations, are not present in most books. In conclusion, the study reveals that
disability is represented in the analysed sample of early childhood picture books in a manner that is quite limited
both quantitatively and qualitatively. Making disabled individuals visible not only in thematic books but also in
general-purpose books that reflect the natural flow of everyday life is necessary for the development of inclusive
social perceptions in children.
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Sosyal Temsiller Kurami perspektifinden ¢gocuk kitaplarinda engelliligin
gorsel temsiline bir bakis

OZET

Bu arastirma, engelliligi dogrudan konu edinmeyen erken gocukluk donemi resimli kitaplarinda, engelli bireylerin
gundelik yasam sahnelerinde ne olgide gorindr oldugunu incelemektedir. Sosyal Temsiller Kurami gergevesinde
yurtilen calisma, engelliligin gocuklarin erken donem sosyal algilari ve zihinsel modelleri iginde nasil
konumlandigini anlamayi amaclamaktadir. Veriler, Turkiye'de gevrim ici satis platformlarinda yer alan 0-7 yas
grubuna yonelik en cok satan resimli gocuk kitaplarinin taranmasiyla elde edilmistir. 2022 yilinda listelenen g ylz
kitap incelenmis; belirlenen dislama olcutleri dogrultusunda 223 6zgun kitap analiz kapsamina alinmistir. Veri
analizi, arastirmacilar tarafindan gelistirilen “Resimli Cocuk Kitaplarinda Engellilik Temsili Analiz Formu”
kullanilarak gorsel igerik analizi yontemiyle gerceklestiriimistir. Analiz strecinde figlriin gorsel konumlanisl, sosyal
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baglamla iligkisi, eylem durumu, duygusal ifadesi ve engelliligin sunum bigimi gibi gostergeler sistematik olarak
degerlendirilmistir. Bulgular, incelenen 223 kitaptan yalnizca ikisinde engelli bireylerin glindelik yasam
sahnelerinde yer aldigini gostermektedir. ilk kitapta engelli karakter, bir sanat etkinligine katilan ancak sosyal
iliskileri sinirli bir figlr olarak sunulmaktadir. Ikinci kitapta ise karakter, topluluk iginde bir yiriyise katilan ve
pankart tastyan aktif bir 6zne olarak betimlenmektedir. Bulgular, sosyal temsillerin olusumunda kritik Gneme sahip
olan yerlestirme (anchoring) ve nesnelestirme (objectification) sireglerinin cogu kitapta devreye girmedigini
gostermektedir. Sonug olarak galisma, analiz edilen erken gocukluk dénemi resimli kitaplarinda engelliligin hem
nicel hem de nitel agidan oldukga sinirli bigimde temsil edildigini ortaya koymaktadir. Engelli bireylerin yalnizca
tematik kitaplarda degil, gtindelik yasamin dogal akisini yansitan genel amagl kitaplarda da gorinur kilinmasi,
gocuklarda kapsayici sosyal algilarin gelisimi agisindan gerekli gorilmektedir.

ANAHTAR KELIMELER

Engellilik, erken cocukluk edebiyati, sosyal temsil kurami, kapsayici egitim, gorsel igerik analizi.

Introduction

Select Disability is a multi-layered phenomenon at both the individual and societal levels,
intertwined with social, cultural and pedagogical dynamics that shape a significant part of
individuals' daily life experiences. Despite the demographic prevalence of disability, the visibility
and acceptance of disabled individuals in social life is largely limited (Bogart & Dunn, 2019). This
situation is not solely related to physical accessibility or legal regulations. It is also directly linked
to how disability is perceived by society and how representations in cultural products shape
children's mental models. Although it is estimated that approximately 15% of the world's
population consists of disabled individuals (Mizunoya et al., 2016; United Nations, Department
of Economic and Social Affairs, 2018; World Health Organization, 2011), this visibility is not
equally reflected in the learning materials children encounter at an early age.

Early childhood is a critical developmental stage when individuals begin to structure their social
environments, social roles, and attitudes towards differences. During this stage, children make
sense of the world around them through visual inputs; images serve as a fundamental resource
for children to process abstract concepts. Therefore, illustrated children's books are among the
most effective cultural tools for the formation of children's first social representations (Breitfeld
et al,, 2021; Ertekin & G. Cakmak, 2019; Doganay & Uyanik, 2023; Gasser et al., 2022, Wang &
Shao, 2022). Gestures, spaces, relationships, and characters conveyed through pictures,
independent of textual content, help children define the world (Dursun & Eyip, 2021; Melanhoglu,
2020;). In this context, visual representations are not merely aesthetic elements but also
symbolic structures that encode cultural norms, social diversity, and social values.

In recent years, there has been an increase in sensitivity towards diversity and inclusivity in
children's literature in Turkiye. The inclusion of explicit and inclusive provisions regarding the
representation of disability in the textbook review criteria of the National Education Ministry's
Curriculum and Instruction Board (Milli EGitim Bakanhgi [MEB], 2022a; 2022b) indicates a rise in
institutional awareness regarding the visibility of disability in educational materials. In this
context, there has been a notable increase in the number of children's books directly addressing
disability in recent years (Cayir & isler, 2023; p. 200). Furthermore, there are numerous academic
studies on the effectiveness and quality of these books (Arikan et al., 2027; Ekici & Ertem, 2019;
Kaymaz, 2017; Tejero H. & Talley, 2025). However, this awareness is not yet strongly reflected
in illustrated children's books that do not directly address disability, but only present scenes
from everyday life.

This invisibility indicates that entrenched social representations of the social position of
disabled individuals are being reproduced. For a phenomenon to be considered ‘natural,
‘normal,” or ‘part of society’ in children's mental models, it must be repeatedly visible in everyday
life. If a disabled person is only presented in special-themed, problem-solving, or dramatic
stories, the child codes this difference as a separate category rather than a natural part of daily
life. Therefore, representations that occur within the normal flow of everyday life play a much
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more critical role in terms of the social visibility of disability. This is precisely the starting point
of this study: how and to what extent disabled individuals are visible in scenes of everyday life
in illustrated children's books that do not address disability.

Theory of Social Representations

Social Representations Theory is one of the most functional theoretical frameworks for
explaining how phenomena that are both visible and ‘alienated’ in society, such as disability, are
interpreted. According to this theory, developed by Moscovici (1984), individuals rely on socially
shared cognitive frameworks to understand and organise the social world. These frameworks
function at conceptual, symbolic, emotional, and cultural levels and serve to make the unknown
familiar, simplify complexity, and guide everyday behaviour (Jodelet, 1991; Moscovici, 1984; de
Moraes Prata Gaspar et al., 2020).

As disability is a condition that many children do not experience directly or encounter only to a
limited extent, their initial mental models of this phenomenon are generally formed through
social representations. Therefore, the visual materials children encounter play a critical role in
shaping social representations of disability. Regular encounters with how, when, and in what
contexts disabled individuals are represented in books can help children perceive disability not
as an individual problem, a dramatic story, or an exceptional circumstance, but as part of
society's natural diversity. Conversely, a lack of visual representation can fix the mental schema
of disability in an ‘unusual’ category.

Two fundamental processes emerge in the formation of social representation: anchoring and
objectification. Anchoring is the process in which individuals place an unfamiliar, foreign, or
ambiguous social object into a familiar category. This process can operate in two opposing
ways regarding disability:

_If disabled individuals are presented solely as figures ‘in need of help,” children fixate on
disability within this single schema.

_If disability is presented in a diversified manner and within different everyday contexts, children
comprehend disability from a broader sociocultural perspective.

Objectification is the process in which an abstract concept takes on a concrete form through
specific images (Bayad et al, 2020, p. 14). Howarth (2006) notes that visible objects in
representations of disability, such as wheelchairs, serve the process of objectification by making
abstract concepts familiar. Barnes (1992) demonstrates that the presentation of disabled
individuals in the media as ‘pitiable’ or ‘heroic’ figures objectifies them and represents them with
narrow images that do not reflect social diversity.

Children's books are one of the areas where children encounter their first models of social
reality. Therefore, the representation of disability in children's books both reflects and
reproduces the position of disability in society. In other words, children's books are not merely
aresult; they are also a tool that shapes social representations. This research is based on social
representation theory, not only to determine whether disabled individuals appear in books, but
also to analyse the reflection of these representations on social consciousness and social
perception. Analysing the processes of stereotyping and objectification makes it possible to
understand how images form a social map in children's minds.

Visual representation and the presentation of disability in children's books

lllustrated children's books are among the first cultural materials that shape how children
perceive the world. The visuals in these books are not merely complementary to the written
content; they constitute an independent system of meaning. This system of meaning,
constructed through visual elements, plays a critical role in the formation of early mental
schemas that determine how children categorise social reality (Nikolajeva & Scott, 2000).
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Readers in early childhood rely more on pictures than on text and therefore the images
presented in books become children's first point of contact with social differences.

The representation of disability in these visual domains, however, is often quite limited or
stereotypical. The literature indicates that disabled individuals are generally presented in one of
two extreme representations: as passive figures requiring pity/help or as overly idealised heroic
figures (Garland-Thomson, 1997; Mitchell & Snyder, 2000). Both representations position
disability as non-normative and disconnected, far from presenting it as a natural part of everyday
life. However, for children to understand disability as a ‘'normal’ social difference, these figures
need to be presented within the flow of life, in ordinary scenes, and in diverse roles.

At this point, visual schemas (gestalt order, composition, the relational positioning of figures)
become decisive in terms of disability representation. According to Kress & van Leeuwen's
(2006) ‘visual grammar’ approach, a figure's position on the page, direction of gaze, distance
from other characters, and anchoring within the space reflect the individual's social status and
power relations. Depicting disabled figures constantly at the edge of the page, with their backs
turned, isolated, their faces unseen, and not as part of an active action, presents disability to
children as ‘peripheral,’ removed from social relations,’ or a ‘passive entity.’ Presenting disabled
individuals with clichéd images that are pitiable, heroic, or defined solely by their disabilities
reinforces their ‘otherness’ and weakens the process of familiarity emphasized in Social
Representations Theory. This situation demonstrates that focusing solely on books with a
‘disability’ theme carries the risk of positioning disability as a separate and special category,
despite positive intentions. In recent years, there has been a shift towards ‘more nuanced and
positive portrayals’ in children's literature (Odabagl, 2025). Contemporary literature aims to
reflect the experiences of children with disabilities and provide all children with a deeper
understanding of disability. Examples include Mimi (Francini, 2019), a strong and friendly
woman who uses a walker; Lee (Catchpole & George, 2021), a proactive and adaptable deaf
musician; Auggie, who longs to belong and be accepted in his community (Palacio, 2017); and
different Goat but the same (Oral, 2019). These portrayals go beyond defining characters solely
by the challenges they face or their ability to overcome them, emphasising resilience and
multidimensionality’. The aim is to portray the characters as ‘complete and complex beings who
resemble themselves in many ways.’

The theory of social representations directly supports the function of making the ‘stranger’
(disability for many non-disabled children) ‘familiar. By placing disability within everyday
contexts, the ‘threat’ or ‘otherness’ often associated with it diminishes, and a more inclusive
social representation is encouraged, one in which disability is seen not as an anomaly but as
part of the human experience. Examples of such representations include:

Tyler Feder's work ‘Bodies Are Cool' (Feder, 2021): It focuses on general body diversity and
subtly incorporates mobility devices, limb differences, prosthetics, etc.

Jane Cowen-Fletcher's work ‘Mama Zooms' (Fletcher, 1995): It depicts a child sitting in their
mother's lap in a wheelchair as a natural part of family life.

Christian Robinson (Robinson, no date): It includes representations of disability in their books,
even when the content is not specifically about disability.

Eliza Hull & Sally Rippin's ‘Come Over to My House’ (Hull & Rippin, 2023): It examines various
home lives that include disabled individuals and housing adaptations as part of their daily
experiences.

JaNay Brown-Wood's ‘Logan's Greenhouse’ (Wood, 2022): Logan uses his wheelchair in his
accessible greenhouse, but the story focuses on the search for vegetables.

Such incidental representations help disability move beyond being an ‘extraordinary’ topic and
become an integrated aspect of human diversity. This directly supports the function of Social
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Representations Theory in making the ‘foreign’ familiar to many non-disabled children
(Moscovici, 1984). By placing disability within everyday contexts, it reduces the feelings of
‘threat’ or ‘otherness’ often associated with it and promotes a more inclusive social
representation where disability is seen not as an abnormality but as a natural part of human
experience (Jodelet, 1991). Such representation is critical for developing genuine acceptance
and empathy in early childhood because it reflects the reality of diverse societies rather than
isolating or exoticizing disability.

This research aims to examine the visual visibility of disabled individuals in scenes of everyday
life in early childhood picture books that do not directly address disability. Many studies in the
literature on the representation of disability have focused on books that address disability as
their main theme; however, how disability is presented in the natural flow of daily life has long
been overlooked. The normalisation of disability requires children to be able to position disabled
individuals as an ordinary part of social life. This can be supported not only by books with
specific themes but also by representations of everyday life. In this context, the research
examines the 223 most popular books on widely accessible online sales platforms in Turkiye,
revealing the current state of incidental visual representation of disability.

The main questions of the research are structured as follows:

1. To what extent are disabled individuals visible in scenes of everyday life in early childhood
books that do not directly address disability?

2. How can the visual representations presented be interpreted in terms of social
representation theory?

These questions enable visual representation to be transformed into a meaningful analysis
based on social representation theory, rather than merely a descriptive observation. The original
contribution of the study is its focus on illustrated children's books that do not centre on
disability, examining whether disability is presented as a natural part of everyday life. The limited
number of such studies in the Turkish context increases the importance of this research. This
study offers a multi-layered assessment by examining not only the symbolic visibility of
disability but also the nature of representation, the positioning of characters, and their roles
within the social context. This approach both proposes a more inclusive methodological
framework for illustrated children's books and makes the impact of early representations on
children's social cognitive development more visible.

The study's focus on visual representation is particularly powerful given that children rely heavily
on visuals to make sense of the world. Subtle visual cues in everyday settings can powerfully
shape developing social representations of disability, often more effectively than explicit textual
explanations. Thus, the study represents an important step towards diversifying representations
of disability and strengthening the production of inclusive children's literature.

Method

This study was designed as a qualitative survey examining the visual representation of disability
in everyday life scenes in illustrated children's books aimed at early childhood. Data was
collected through document scanning (Creswell, 2002) of illustrated children's books sold in
TUrkiye. Visual content analysis was used to systematically analyse the data collected. This type
of analysis allows visual materials to be examined not only at a descriptive level but also within
their social and cultural contexts.

Data collection proces

During the data collection process, the lists of the most purchased early childhood books for the
October—November 2022 period were scanned on three major online book sales platforms
commonly used in Tirkiye (D&R, 2025; Idefix, 2025; Kitapyurdu, 2025). The search was
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conducted using the “best-selling children’s books” and “0—7 age group” categories available on
each platform. For each platform, the top 100 titles listed under these categories were recorded.
To ensure consistency across platforms, the lists were reviewed on the same dates, and
duplicate titles were cross-checked and removed.

This procedure aimed to provide a systematic and comparable dataset reflecting widely
circulated early childhood picture books. Following this procedure of the 300 books in the top
100 of the lists, a total of 223 unique books were included in the study after eliminating duplicate
books. Of these 223 books, 120 are translations from foreign authors, published between 2012
to 2022.

The book selection process was structured based on specific criteria to clarify the scope of the
study and ensure data integrity. Accordingly, books not aimed at the 0—7 age group, materials
without text or consisting solely of concept cards, pop-up, tactile or experiential books based on
abstract figures, and thematic publications directly addressing disability were excluded from the
study. Thanks to these criteria, only images in which disabled individuals appear naturally in
everyday life were analysed in the study.

All books on the list were examined separately by both researchers; their images were scanned,
and all pages containing scenes from daily life were included in the study. At the end of this
process, only two picture books became the focus of the research: those whose theme was not
‘disability, disabled characters, socialising with disabled people, etc.’, but which featured
disabled figures in the visual content of scenes from daily life.

One of these books, ‘Hep fazlasidir annem’ (Sunar, 2018), was coded as ‘K1’, while the other, ‘Bir
sey soyle’ (Reynolds, 2021), was coded as 'K2'. Descriptive data on the books are presented in
Table 1.

Table 1 Children's books containing the research sample

K1 ‘Always More, My Mother’ K2 ‘Say Something'
Book Title Always More, My Mother Say Something
Author Ozge Bahar Sunar Peter H. Reynolds
[llustrator Ozlem Isiyel Peter H. Reynolds
Publisher Redhouse Kidz Altin Books
Publication Year 2018 2021
Number of Editions 1 1
Number of Pages 28 36
Number of Illustrated Pages 23 29
Book Theme Mother's Love Self-expression awareness

Data analysis

Priorities for the analysis process were examined in Garland-Thomson (1997), Mitchell & Snyder
(2000), Kress & van Leeuwen (2006), and recent studies on children's book representations
(Dyches, Prater, & Jolly, 2020). Pre-codes were determined based on this literature. These codes
encompass dimensions such as the figure's visual positioning, emotional expression, whether
the action is active or passive, the level of social interaction, the nature of the everyday spaces
and situations depicted in the visual, and whether the representation is presented in an inclusive
or restrictive manner.

Based on their literature review, the researchers developed the Disability Representation in
Picture Books Analysis Form. The final version of the form was created with input from a
preschool education specialist, a book illustrator, and a special education specialist.
Accordingly, the dimensions of the form consist of the character's physical visibility, the
presentation of disability, role and function, contextual integrity, social relationships, emotional
expression, and composition. Based on these indicators, each visual was systematically
analysed using the same form. The analysis process was conducted using pre-determined
codes and categorical indicators corresponding to these codes. The analysis form enabled each
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visual to be analysed under the same analytical dimensions. Therefore, in this study, visual
content analysis was performed using the categories provided by the form; each visual was
evaluated based on interpretations grounded in these categories.

In this study, qualitative reliability was ensured in line with the criteria proposed by Lincoln and
Guba (1985). To increase credibility, the coding process was conducted independently by two
researchers; any differences that arose were discussed, and a joint decision was reached. The
consistency between the codes and the themes was checked by returning to the visuals. To
ensure transferability, the data collection process, selection criteria, and analysis stages were
explained in detail. This allows the process to be replicated in similar research contexts.

Findings

Separate tables have been created for each disabled character in the books based on the
analysis form. First, the data for the single disabled character appearing on a single page in Book
K1 is presented in Table 2.

Table 2 Findings obtained from a single illustration in the K1 book

K1, Character 1, lllustration 1 (see Image 1)

Type Human

Gender Male

Developmental stage Child

Disability Physical Disability

ltems/accessories pictured together Wheelchair

Emotion -

The place/time/event or situation depicted in the An outdoor exhibition of children's artwork
image(s)

The role/action of the disabled character in the Actively independent. He places his own
image(s) (is he/she dependent on others, active, artwork in the display area without
occupation, etc.) assistance.

The design features of the disabled character in the image(s): emphasis, location, etc.

The mother and daughter are the main characters in the book. The page composition is secondary to
the main character, along with the other characters.

The visual composition of the page featuring the disabled character is drawn adjacent to the previous
page (all pages in the book are designed identically).

When viewed separately, the main character stands out on the previous page, while the disabled
character stands out on the subsequent combined page.

The disabled character is depicted with his back turned; his face and emotions are not visible, but his
body language is positive.

His entire body is depicted distinctly when viewed from the back.

The reddish cheek detail found on all the other children is also depicted on the disabled character's
partially visible face.

His legs, the source of the disability, are depicted bare and distinctive.

The wheelchair, like other elements in the book, is drawn with realistic detail.

From the page it is adjacent to, he is the only male character.

The character holds a seahorse figurine for the ‘sea creatures’ themed display. The other children's
creatures are jellyfish, starfish, whales, and fish.

His chair, t-shirt, shoes, and the figurine are all in cool colours. This contrasts with the predominantly
warm colours of his immediate surroundings.

His size is realistic, as he sits in the chair compared to the other children.

The visual in Book K1, which presents the disabled character as an active participant in an art
activity, demonstrates that disability is depicted not only as a physical difference but also as an
element of social participation. Although the character's face does not visible limits emotional
expression, the figure's involvement in the production process prevents them from being
positioned as passive or in need of assistance. This representation constitutes a positive
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example, rarely encountered in the analysed sample, of a disabled individual participating
naturally on stage.

This representation suggests a low-level anchoring of disability within an everyday activity
context, while objectification remains limited due to the absence of explicit social interaction.

“Kabwaln yapmayacak maz
diye sordum anneme.

" “Hig olur mu dyle gey.” dedi
Cancasndan i sandvig gkanp
Biytikge olam bana verdi

Image 1 K1, Character 1, lllustration 1

The data on the cover page of a single disabled character in the K2 book is presented in Table
3.

Table 3 Findings obtained from the Tst illustration in the K2 book

K2, Character 1, lllustration 1 (see Image 2).

Type Human

Gender Male

Developmental stage Child

Disability Physical Disability

ltems/accessories depicted together ~ Wheelchair, bank card, paintbrush.

Emotion Happy

Place/time/event or situation depicted A crowd of children of different ages, genders, races, etc., in
in the picture(s) a space, saying or presenting things in different ways.

Role/action of the disabled character  Actively independent. He is holding a banner, which he is
in the picture(s) (is he/she dependent  believed to have made himself, with the paintbrush in his
on others, active, occupation, etc.) hand.

Design features of the disabled character in the picture(s): emphasis, location, etc.

He is depicted on the book's cover page alongside another character.

He is depicted facing forward, with his entire body distinctly visible.

He is positioned in front and in an equal row with many other characters. Some other characters are
positioned in the second row behind the group.

The wheelchair, like other elements in the book, is drawn with realistic details.

The banner the character holds reads ‘No Limits’ and features a silhouette of a human figure with
wings.

The page, dominated by the contrasting purple and yellow, depicts the disabled figure in harmonious
colours like the other characters.

His size is realistic, with the difference indicating that he is sitting in a chair compared to the other
children.
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There is no prominent character in the book, so the disabled character is not drawn with a different
emphasis than the other characters on this page.

Data regarding another page containing the same drawing as on the cover page about a single
disabled character found in the K2 book are presented in Table 4.

Table 4 Findings obtained from the 2nd illustration in the K2 book

K2, Character 1, illustration 2 (see Image 3)
The same composition from the book's cover page, along with another
character, is repeated on one of the pages near the end, but only some

Design features of the have speech bubbles.

disabled character in the The disabled character's speech bubble reads, ‘I'm ready to change the
picture/pictures in which world." The other characters' balloons read, ‘Join us, | dream that...,
he/she is present: together we can achieve, | wish that..., | believe that..., | hope that...’
emphasis, position, etc. This drawing is smaller than it appears on the cover page. The

remaining space on the page, left by the image, reads, 'Some people
may find it easier to say things than others...’

The repeated appearance of the disabled character on both the cover and inside pages of the
K2 book is an important element that strengthens the representation. The character's
participation in the walk, carrying a banner, and being part of the group with a positive facial
expression shows that they are presented as an active subject on stage. The fact that the figure
performs the same action as the other individuals and is depicted in an equal spatial position
enhances the integrity of the representation, showing that disability is a natural part of social
participation in this scene. This presentation is noteworthy not only because it makes the
disabled individual visible, but also because it depicts them as an active component of a social
action.

This visual configuration indicates a stronger level of objectification and supports anchoring
disability within a familiar social participation context.

Boz: insanlar icin BIR SEY
SOYLEMEY digerlerine gére

doha kolay olabilir...

Birlikte,
Umugorum  frangorom  bosarobiliviz.
Ki

Divyay: dedistivmeye haziv

Image 2 K2, Cha-récter 1, illustration 2 Image 3 K2, Character 1, illustration 2

In both books, it is noteworthy that disabled individuals are visible in the context of daily life;
however, there are clear differences in the forms of representation. In the first book, the
character is depicted as participating in an activity alone, and the dimension of social interaction
remains limited. In contrast, in the second book, the character is presented as a subject acting
within a community, and the social context is established more strongly. While this difference
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renders both representations meaningful, it presents two limited but important examples
regarding the visibility of disability in children's books.

Discussion and conclusion

The findings of this study reveal that disability has an extremely limited visibility in the analysed
sample of picture books aimed at early childhood, within the context of everyday life. The fact
that only two examples out of the 223 books examined featured a disabled individual in an
everyday life setting indicates a clear deficiency in representations, both quantitatively and
qualitatively. Although positive examples exist at the individual level, the exceptional nature of
this visibility highlights a broader issue concerning the social position of disability in children's
books. This situation is directly related to theoretical discussions about how social
representations are formed within society and how the ‘everyday’ is constructed.

The absence of disabled characters in everyday life scenes limits children’s opportunities to
anchor disability to familiar social categories (Moscovici, 1984). According to the findings of the
study, the fact that only two books offer this opportunity indicates that the anchoring process
does not largely occur. This situation may lead to disability being positioned in children's mental
maps not as a ‘familiar social element’ but mostly as an uncommon, external, and special
category. Therefore, for categorisation to occur, social encounters related to disability must be
supported not only by thematic books but also by visual representations that are part of
everyday life.

Related to this, the process of objectification concerns the making visible and meaningful of an
abstract concept through concrete images (Wagner et al, 1999). The fact that only two
examples of drawings of disabled individuals were found in the books examined shows that this
process is also quite limited. The concretisation of disability through visual representations is
of critical importance in terms of this concept acquiring a specific place in children's mental
models. In this study, the production process of the figure in Book 1 and the depiction of the
figure in Book 2 as a subject acting within a community reveal that objectification occurs at
different levels. However, the fact that these two examples are not representative of the whole
indicates that objectification is not systematically applied and that disability is mostly rendered
invisible in children's books.

All these findings show that disability is not presented in early childhood books in a consistent
manner in terms of both anchoring and objectification processes, and that these two
mechanisms, which play a critical role in the formation of social representations, are only
partially engaged. While the emphasis on social participation in Book 2 reinforces objectification,
the complete absence of disabled individuals in most books interrupts this process from the
outset. Therefore, the findings show that disability still occupies an ‘exceptional’ position within
the visual learning materials examined in this study and that the necessary diversity in the
formation of social representations is not achieved.

The findings of this study indicate that the way disabled individuals are represented in books
carries significant differences not only in terms of quantity but also in terms of the quality of
representation. While Book 1 depicts the production process of disabled characters, Book 2
positions the character as a subject acting in concert with the community. These two examples
reveal that representation is shaped not only by the level of visibility but also by the role of the
figure within the visual composition. Compositional elements—the figure's position on the page,
its relationship with other individuals, its gaze direction, and its state of action—are fundamental
components that determine how the disabled individual will be perceived by the viewer. As Kress
& van Leeuwen (2006) emphasise in their visual grammar approach, the spatial anchoring of the
figure and the nature of its action are the most powerful indicators determining the semantic
structure of the visual.
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The representation in Book 1 adopts an approach that keeps disability more in the background
but places the character within an activity context. The absence of the character's face limits
the transmission of emotional information, while their participation in the production process
prevents the figure from being pushed into a passive or objectified position. This type of visual
arrangement contributes to the presentation of disability without dramatization. However, the
absence of social interaction also shows that the representation is not fully integrated into the
community context.

In contrast, the representation in Book 2 allows the disabled individual to be seen more clearly,
both emotionally and in terms of action. The character's participation in the walk alongside the
community, their positioning on an equal spatial plane with other individuals, and their active
involvement in the action present the disabled individual as a natural component of social
participation. This not only increases the figure's visibility but also creates a representation of
disability integrated into the social context. The different representations offered by the two
books show that disability can be presented in children's books not through a singular narrative
but in a multi-layered way that varies according to context.

At this point, the impact that representation can have on child readers becomes significant.
Since children construct meaning largely through visual stimuli at an early age, the inclusion of
a figure in an activity, its movement, or its presentation alongside peers conveys a powerful
message about where that figure is positioned in the social world. The strong social context in
Book 2 offers children a positive model of a disabled person as a subject who can act together
with the community, while the representation in Book 1 may suggest that the disabled person
is visible but positioned within @ more limited social context. In this respect, both books
contribute to children's process of understanding disability, albeit in different ways.

These analyses show that representations of disability can have effects on child readers'
perceptions in terms of both awareness and normalisation. However, the level of these effects
varies depending on the nature of the representation, the strength of the context, and the figure's
place within social relationships.

These representations can also be linked to some prominent approaches in international
children’s literature regarding the visual presentation of disability. Specifically, the concept of
normalisation emphasises presenting disabled characters as part of the ordinary flow of
everyday life rather than as exceptional, problem-centred, or solely deficit-oriented figures
(Bishop, 1990; Aho & Alter, 2018; Kleekamp & Zapata, 2019). The notion of visibility refers not
merely to the presence of disabled characters, but to their meaningful and recognisable
positioning within visual and narrative spaces in ways that allow them to be perceived as social
actors (Titchkosky, 2011). In addition, everyday inclusion refers to representations in which
disabled individuals participate in common social activities without special emphasis,
supporting a sense of belonging and social continuity (Hodkinson, 2019).

The two representation examples obtained in the study indicate that these approaches are
reflected only to a limited extent. While visibility in the first book remains low-intensity and
socially restricted, the second book offers a more inclusive configuration in terms of both action
and social positioning. This contrast indicates that these internationally discussed approaches
are not yet systematically established across picture books examined within the scope of this
study but can be implicitly observed in individual examples.

In addition to issues of visibility and everyday inclusion, disability representations in picture
books can also be interpreted through different disability models discussed in the literature and
within critical disability studies. The medical model primarily frames disability as an individual
deficit or impairment that needs to be treated or compensated, whereas the social model
emphasizes the role of environmental, cultural, and social barriers in producing disability (Oliver,
1990; Barnes, 1992). More recent rights-based and critical approaches conceptualize disabled
individuals as active citizens with equal rights to participation, self-expression, and social
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belonging, while also challenging deficit-oriented and pathologizing representations (Goodley,
2014; Campbell, 2009).

From this perspective, the representation in K1 partially aligns with a social model orientation.
Although the disabled character is not defined through impairment, limited social interaction
may position the character at the margins of the social environment. At the same time,
portraying the character as engaged in a creative production process avoids framing disability
solely as a personal deficit and suggests an identity based on capability and participation.

In contrast, the representation in K2 is more closely aligned with a rights-based understanding
of disability. The disabled character is visually positioned as an active participant within a
collective action, occupying the same spatial and social plane as peers. This visual configuration
supports the idea of disabled individuals as social actors rather than passive recipients of care,
and foregrounds participation, agency, and belonging as central aspects of representation.

Reading these visual representations through disability models makes it possible to move
beyond questions of whether disabled characters are present and toward how disability itself is
conceptualized. In this sense, the findings indicate that the two picture books provide limited
but meaningful examples of a shift from deficit-oriented representations toward more socially
and rights-oriented visual constructions of disability.

Conclusion

This research examined the extent to which disabled individuals appear in scenes depicting
everyday life in picture books aimed at early childhood. Analysis of 223 books with a widespread
readership in TUrkiye shows that disability has extremely limited visual representation in general
publications within the analysed sample. The fact that only two books featured a disabled
character in an everyday life context highlights that representations are extremely limited in
quantitative terms and that disability remains largely invisible in early age materials.

The forms of representation offered by these two examples differ qualitatively. In the first book,
the character is presented as a figure who is part of the activity but has limited social
relationships, while in the second book, the character is depicted as moving within the
community and as a natural component of social participation. This difference indicates that a
standardised approach to the representation of disability in children's books has not yet been
established. Nevertheless, both books provide important examples in terms of making disabled
individuals visible as part of everyday life.

These findings suggest that the approaches of ‘normalization’, ‘visibility’, and ‘everyday
inclusion” have not yet found widespread resonance within the analysed sample. The research
shows that the concrete counterparts of these concepts appear only in a limited number of
books, thus indicating a need for disability to be presented in more diverse and integrated ways
in early childhood materials. Taken together, the study demonstrates that examining disability
representations through a social and rights-based lens enables a shift from merely identifying
the presence of disabled characters toward understanding how disability is visually and socially
constructed in picture books. The limited examples identified in the analysed sample point to a
gradual, though still constrained, movement away from deficit-oriented portrayals.

Overall, the results show that it is important for disabled individuals to be made visible not only
in books thematically focused on disability, but also in general reading materials that include
scenes from daily life. This approach is necessary both to broaden children's social
representations and to contribute to the development of an inclusive perspective at an early age.

Limitations and recommendations

Firstly, as early childhood picture books cover a wide range of themes and genres, they may not
always present representative slices of daily life, or the number of characters may not cover this
range. Furthermore, this research carries certain limitations in terms of generalisability, as the
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sample is restricted to the most popular books on online platforms during a specific period, and
the data source is based solely on visual content. Future studies could examine the impact of
representations on children's perceptions more comprehensively by using larger samples,
different book genres, and methods based on direct data collection from children. In terms of
implementation, important steps towards inclusive publishing would include teachers including
materials depicting disabled individuals in their daily lives in classroom libraries, publishers
explicitly adopting principles of inclusivity in their illustration and content policies, and
policymakers defining clearer indicators for these representations in their educational material
evaluation criteria.
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TURKGE SURUM

Giris

Engellilik, bireysel ve toplumsal dizeylerde ¢cok katmanli bir olgu olup, bireylerin glindelik yasam
deneyimlerini sekillendiren sosyal, kilturel ve pedagojik dinamiklerle i¢ igedir. Engelliligin
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demografik yayginligina ragmen, engelli bireylerin toplumsal yasam icindeki gorinurltigd ve
kabull blylk olgtde sinirli kalmaktadir (Bogart & Dunn, 2019). Bu durum vyalnizca fiziksel
erisilebilirlik ya da hukuki duzenlemelerle iliskili degildir; ayni zamanda engelliligin toplum
tarafindan nasil algilandigi ve kulturel Urunlerdeki temsillerin gocuklarin zihinsel modellerini nasil
bicimlendirdigiyle dogrudan baglantilidir. Dinya nufusunun yaklasik %15'inin engelli bireylerden
olustugu tahmin edilmesine karsin (Mizunoya vd., 2016; United Nations, 2018; World Health
Organization, 2011), bu gerceklik cocuklarin erken yasta karsilastiklari 6grenme materyallerine
esit bicimde yansimamaktadir.

Erken gocukluk donemi, bireylerin sosyal cevrelerini, toplumsal rolleri ve farkliliklara yonelik
tutumlarini yapilandirmaya basladiklari kritik bir gelisim evresidir. Bu donemde gocuklar dunyay!
buyuk oOlcude gorsel uyaranlar araciligiyla anlamlandinr, imgeler, soyut kavramlarin
kavranmasinda temel bir biligssel kaynak islevi gorur. Bu nedenle resimli gocuk kitaplari,
cocuklarin ilk sosyal temsillerinin olusumunda etkili kulturel araclar arasinda yer almaktadir
(Breitfeld vd., 2021; Ertekin & C. Cakmak, 2019; Doganay & Uyanik, 2023; Gasser vd., 2022; Wang
& Shao, 2022). Gorseller araciliiyla aktarilan mekanlar, iliskiler ve karakterler, metinden
bagimsiz olarak gocuklarin dinyayr tanimlamalarina katki saglar (Dursun & Eylp, 2027;
Melanlioglu, 2020). Bu baglamda gorsel temsiller yalnizca estetik unsurlar degil, ayni zamanda
kulturel normlari, toplumsal ¢esitliligi ve de@erleri kodlayan sembolik yapilardir.

Son yillarda Turkiye'de cocuk edebiyatinda cesitlilik ve kapsayiciliga yonelik duyarliligin arttig
gorulmektedir. Milli Egitim Bakanligi Talim ve Terbiye Kurulu'nun ders kitabi inceleme
Olgutlerinde engellilik temsiline iliskin acgik ve kapsayici ifadelere yer verilmesi, egitim
materyallerinde engelliligin  gortndrligine yonelik kurumsal farkindaligin  ydkseldigini
gostermektedir (MEB, 2022a; 2022b). Bu dogrultuda, engelliligi dogrudan konu alan gocuk
kitaplarinin sayisinda da artis gozlenmektedir (Cayir & isler, 2023). Bu kitaplarin etkililigi ve
niteligine iliskin akademik calismalar da alanyazinda yer bulmaktadir (Arikan vd., 2021; Ekici &
Ertem, 2019; Kaymaz, 2017; Tejero H. & Talley, 2025). Ancak bu farkindalik, engelliligi dogrudan
ele almayan ve yalnizca gundelik yasamdan kesitler sunan resimli gocuk kitaplarina ayni dlgtde
yansimamaktadir.

Bu gorunmezlik, engelli bireylerin toplumsal konumuna iliskin yerlesik sosyal temsillerin yeniden
dretildigine isaret etmektedir. Bir olgunun cocuklarin zihinsel dunyasinda “dogal” ya da
“toplumun parcgasi” olarak konumlanabilmesi i¢in gundelik yasam baglamlarinda tekrar eden
bicimde gortnudr olmasi gerekmektedir. Engelli bireylerin yalnizca 6zel temali, problem odakli ya
da dramatik anlatilarda sunulmasi, cocuklarin bu farklih§ gtindelik yasamin siradan bir unsuru
yerine ayri bir kategori olarak kodlamasina yol acabilmektedir. Bu nedenle, engelliligin gtindelik
yasamin olagan akisi icinde temsil edilmesi sosyal gorundrlik acisindan kritik bir onem
tasimaktadir. Bu galisma da engelliligi dogrudan konu edinmeyen resimli ¢ocuk kitaplarinda
engelli bireylerin gundelik yasam sahnelerinde nasil ve ne olglude yer aldigini incelemeyi
amagclamaktadir.

Sosyal Temsiller Kurami

Sosyal Temsiller Kurami, engellilik gibi hem gorinur hem de toplum i¢inde yabancilastirilabilen
olgularin nasil anlamlandirildigini agiklayan islevsel kuramsal gercevelerden biridir. Moscovici
(1984) tarafindan gelistirilen kurama gore bireyler, sosyal dinyayr anlamlandirmak ve
dizenlemek icin toplumsal olarak paylasilan bilissel cercevelere dayanir. Bu cerceveler
kavramsal, sembolik, duygusal ve kdulturel duzeylerde isler; bilinmeyeni tanidik hale getirir,
karmasikligi sadelestirir ve gtindelik davranislar yonlendirir (Jodelet, 1991; Moscovici, 1984; de
Moraes Prata Gaspar vd., 2020).

Engellilik, birgok ¢ocugun dogrudan deneyimlemedigi ya da sinirli bicimde karsilastigi bir olgu
oldugu icin, gcocuklarin bu konuya iliskin ilk zihinsel modelleri sosyal temsiller araciligiyla olusur.
Bu nedenle c¢ocuklarin karsilastiklari gorsel materyaller, engelliligin nasil algilanacagini
belirlemede kritik rol oynar. Kitaplarda engelli bireylerin hangi baglamlarda ve nasil sunulduguna
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yonelik tekrar eden karsilasmalar, engelliligin bireysel bir sorun ya da istisnai bir durum degil,
toplumsal gesitliligin dogal bir pargasi olarak algilanmasina katki saglayabilir. Buna karsilik,
gorsel yokluk engelliligin zihinsel olarak “olagandisi” bir kategoriye yerlesmesine neden olabilir.

Sosyal temsillerin olusumunda iki temel slire¢ One gikar: yerlestirme (anchoring) ve
nesnelestirme (objectification). Yerlestirme, yabanci ya da belirsiz bir olgunun tanidik
kategorilere baglanarak anlamlandiriimasidir. Engellilik yalnizca “yardima muhtag” figurler
uzerinden sunuldugunda, ¢ocuklarin zihninde tek boyutlu bir sema olusabilir; buna karsilik farkli
gundelik baglamlarda ve cesitlilik icinde temsil edildiginde, daha genis bir sosyokulttrel anlayis
gelisebilir. Nesnelestirme ise soyut bir kavramin somut imgeler araciliiyla gorintr hale
gelmesidir (Bayad vd., 2020). Tekerlekli sandalye gibi gortinir semboller bu sireci destekleyebilir
(Howarth, 2006); ancak medyada engelli bireylerin yalnizca “acinasi” ya da “kahraman” figtrler
olarak sunulmasi, dar ve stereotipik imgeler Uretir (Barnes, 1992).

Gocuk kitaplari, cocuklarin toplumsal gergeklikle ilk karsilasma alanlarindan biridir. Bu nedenle
engelliligin bu kitaplarda nasil temsil edildigi, toplumdaki konumunun hem yansimasi hem de
yeniden Uretimi niteligindedir. Bu ¢alisma, engelli bireylerin kitaplarda yer alip almadigini
belirlemenin otesinde, bu temsillerin sosyal biling ve algr Uzerindeki etkisini Sosyal Temsiller
Kurami cercevesinde incelemeyi amaclamaktadir. Yerlestirme ve nesnelestirme sureclerinin
analizi, gorsellerin c¢ocuklarin zihinsel dinyasinda nasil bir sosyal harita olusturdugunu
anlamaya olanak saglamaktadir.

Gorsel temsil ve ¢ocuk kitaplarinda engelliligin sunumu

Resimli ¢ocuk kitaplari, ¢cocuklarin toplumsal gergekligi algilayisini sekillendiren ilk kdlturel
araclardandir. Bu kitaplarda gorseller yalnizca metni desteklemez; bagimsiz bir anlam sistemi
kurarak erken donem zihinsel semalarin olusumunda belirleyici rol oynar (Nikolajeva & Scott,
2000). Cocuklar erken yasta dinyayi biylk olglide gorseller Uzerinden anlamlandirdiklari igin,
kitaplarda sunulan imgeler sosyal farkliliklarla ilk karsilasma alanini olusturur.

Alanyazin, engelli bireylerin gogunlukla ya acinacak pasif figurler ya da asin idealize edilmis
kahramanlar olarak sunuldugunu gostermektedir (Garland-Thomson, 1997; Mitchell & Snyder,
2000). Bu iki ug temsil, engelliligi gtindelik yasamin dogal bir parcasi olmaktan uzaklastirir. Oysa
engelliligin “olagan” bir toplumsal farklilik olarak algilanabilmesi igin, yasamin akisi i¢inde ve
farkli rollerle temsil edilmesi gerekir.

Gorsel duzenleme bu noktada kritik onemdedir. Figlrin sayfa uzerindeki konumu, diger
karakterlerle iliskisi ve eylem durumu sosyal konum ve gug iligkilerini yansitir (Kress & van
Leeuwen, 2006). Engelli figlrlerin sirekli kenarda, izole ya da pasif bicimde sunulmasi,
cocuklarin zihninde engelliligi gevresel ve ikincil bir kategoriye yerlestirebilir. Bu durum, Sosyal
Temsiller Kurami'nin vurguladigi asinalik strecini zayiflatir.

Sosyal Temsiller Kurami, “yabanci” olanin asina hale gelmesini agiklar (Moscovici, 1984; Jodelet,
1991). Engelliligin glndelik baglamlarda sunulmasi, otekilik algisini azaltarak daha kapsayici
sosyal temsillerin olusmasina katki saglar. Bu nedenle engelli bireylerin yalnizca tematik
kitaplarda degil, gundelik yasami betimleyen genel icerikli kitaplarda da gortnur olmasi
onemlidir.

Bu calisma, engelliligi dogrudan konu edinmeyen erken gocukluk kitaplarinda engelli bireylerin
gundelik yasam sahnelerindeki gorsel gorunurlugund incelemektedir. Turkiye'de yaygin olarak
erisilebilen 223 populer kitap analiz edilmistir. Arastirma su sorulara odaklanmaktadir: Engelli
bireyler gundelik sahnelerde ne olglde gorunurdir? Bu temsiller Sosyal Temsiller Kurami
cercevesinde nasil yorumlanabilir?

GCalismanin 6zgun katkisi, engelliligi merkezine almayan kitaplarda engelliligin yasamin dogal bir
parcasl olarak sunulup sunulmadigini incelemesidir. Boylece gorsel temsiller, yalnizca
betimleyici degil, kuramsal olarak temellendiriimis bir analiz dizeyinde ele alinmaktadir.
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Yontem

Bu calisma, erken gocukluk donemine yonelik resimli cocuk kitaplarinda engelliligin gundelik
yasam sahnelerindeki gorsel temsillerini inceleyen nitel, dokimana dayal bir arastirma olarak
tasarlanmistir. Veriler dokiiman incelemesi yontemiyle toplanmis (Creswell, 2002) ve gorseller
sosyal ve kulturel baglamlarriginde yorumlanmak Uzere gorsel igerik analizi teknig@i kullaniimistir.

Veri toplama siireci

Veriler, EkKim—Kasim 2022 doneminde Turkiye'de yaygin olarak kullanilan U¢ buyuk ¢evrim igi
kitap satis platformunda (D&R, idefix, Kitapyurdu) yer alan “en ¢ok satan cocuk kitaplar” ve “0—
7 yas grubu” kategorilerinin taranmasiyla elde edilmistir. Tutarlihg saglamak amaciyla her
platformda ilgili kategoriler altinda listelenen ilk 100 kitap ayni tarihlerde kaydedilmistir.
Yinelenen bagliklar karsilastirilarak ¢ikarilmis ve baslangigtaki 300 kitaptan 223 6zgun kitap
analiz kapsamina alinmistir. Bu kitaplarin 120'si 2012-2022 yillar arasinda yayimlanmis geviri
eserlerden olusmaktadir.

Arastirmanin kapsamini netlestirmek ve veri butinltigund saglamak amaciyla dislama olgutleri
uygulanmistir. 0—7 yas grubuna hitap etmeyen kitaplar, anlati metni bulunmayan materyaller
(ornegin kavram kartlarr), pop-up veya dokunsal nitelikte soyut figlrlere dayali kitaplar ve
engelliligi dogrudan tema olarak ele alan yayinlar ¢alisma disi birakilmistir. Bu sureg, yalnizca
gundelik yasam baglamini yansitan kitaplarin analiz edilmesini saglamistir.

Belirlenen 223 kitap her iki arastirmaci tarafindan bagimsiz bicimde incelenmistir. Gorseller
taranmis ve gundelik yasam sahnelerini iceren sayfalar belirlenmistir. Bu inceleme sonucunda,
ana temasi engellilik olmayan ancak gundelik yasam sahnelerinde engelli figlrlere yer veren
yalnizca iki kitap saptanmistir. Bu kitaplar K1 (Hep fazlasidir annem, Sunar, 2018) ve K2 (Bir sey
soyle, Reynolds, 2021) olarak kodlanmistir. Kitaplara iliskin betimleyici bilgiler Tablo 1'de
sunulmustur.

Tablo 1 Arastirma drneklemini igeren gocuk kitaplari

K1 ‘Hep Fazlasidir Annem K2 ‘Bir sey soyle'
Baslik Hep Fazlasidir Annem Bir Sey Soyle
Yazar Ozge Bahar Sunar Peter H. Reynolds
illistrator Ozlem Isiyel Peter H. Reynolds
Yayinci Redhouse Kidz Altin Kitaplar
Yaymn yili 2018 2021
Basim 1 1
Sayfa numarasi 28 36
Resimli sayfa sayis| 23 29
Tema Anne sevgisi Kendini ifade etme farkindalig

Veri analizi

Analitik cerceve, engellilik temsili ve gorsel ¢cozimleme Uzerine yapilan temel c¢alismalar
dogrultusunda olusturulmustur (Garland-Thomson, 1997; Mitchell & Snyder, 2000; Kress & van
Leeuwen, 2006; Dyches, Prater & Jolly, 2020). Bu literattr temel alinarak 6n kodlar gelistirilmistir.
Kodlar; figurdn gorsel konumlanisi, duygusal ifadesi, eylem durumunun aktif ya da pasif olusu,
sosyal etkilesim duzeyi, gindelik baglamin niteligi ve temsilin kapsayici ya da sinirlayici bicimde
sunulmasi gibi boyutlar kapsamaktadir.

Bu boyutlar dogrultusunda arastirmacilar tarafindan Resimli Cocuk Kitaplarinda Engellilik
Temsili Analiz Formu gelistirilmistir. Formun kapsam gegerliligini guclendirmek amaciyla bir
okul oncesi egitimi uzmani, bir kitap illistratort ve bir ozel egitim uzmaninin goruslerine
basvurulmustur. Formun son hali; fiziksel goranurlik, engelliligin sunumu, rol ve iglev, baglamsal
butunluk, sosyaliliskiler, duygusal ifade ve kompozisyon boyutlarindan olusmaktadir. Her gorsel,
ayni form kullanilarak sistematik bicimde analiz edilmistir.
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Analiz sureci, onceden belirlenen kodlar ve bu kodlara karsilik gelen kategorik gostergeler
Uzerinden yurutulmustdr. Boylece gorsel igerik analizi yapilandirlmis bir cergeve iginde
gerceklestiriimis ve her gorsel tanimlanan analitik boyutlar dogrultusunda yorumlanmistir.

Nitel gtvenirlik, Lincoln ve Guba'nin (1985) dlgitleri dogrultusunda saglanmustir. inandiriciligi
artirmak amaclyla kodlama streci iki arastirmaci tarafindan bagimsiz ydrattlmdas, farklihklar
tartisilarak uzlasiya varilmistir. Yorumlar gorsellere geri donulerek dogrulanmistir. Veri toplama
sureci, segim Olgutleri ve analiz asamalarinin ayrintili bigimde ac¢iklanmasi ise aktarilabilirligi
desteklemektedir.

Bulgular

Analiz formu dogrultusunda her kitapta yer alan engelli karakter igin ayr tablolar
olusturulmustur.

K1 kitabinda yalnizca bir sayfada yer alan engelli karaktere iliskin veriler Tablo 2'de
sunulmaktadir.

Tablo 2 K1 kitabindaki tek bir resimden elde edilen bulgular

K1, Karakter 1, Gorsel 1 (bknz. Gorsel 1)

Turd Insan

Cinsiyeti Erkek

Gelisim donemi Cocuk

Engel turu Fiziksel

Eslik eden esya Tekerlekli sandalye, sanat calismasi

Duygu -

Resim(ler)de tasvir edilen yer/zaman/olay veya durum  Cocuklarin sanat eserlerinin sergilendigi bir
Resim(ler)deki engelli karakterin rolii/eylemi acik hava sergisi

(bagkalarina bagimili mi, aktif mi, meslegi nedir, vb.) Aktif olarak bagimsiz. Kendi sanat eserini

sergileme alanina yardim almadan
yerlestiriyor.
Resim(ler)deki engelli karakterin tasarim ozellikleri: vurgu, konum, vb.

Anne ve kizi kitaptaki ana karakterlerdir. Sayfa kompozisyonu, diger karakterlerle birlikte ana karaktere
gore ikincildir.

Engelli karakterin yer aldigi sayfanin gorsel kompozisyonu, 6nceki sayfaya bitisik olarak ¢izilmistir
(kitaptaki tim sayfalar ayni sekilde tasarlanmistir).

Ayriayri incelendiginde, ana karakter onceki sayfada one ¢ikarken, engelli karakter sonraki birlesik
sayfada 6ne gikiyor.

Engelli karakter sirti dontik olarak tasvir edilmis; ylzu ve duygulari goriinmuyor, ancak vicut dili
olumlu.

Arkadan bakildiginda tim vicudu belirgin bir sekilde tasvir edilmis.

Diger tim c¢ocuklarda bulunan kirmizimsi yanak detayi, engelli karakterin kismen goriinen ytzinde de
tasvir edilmis.

Engelliliginin kaynagi olan bacaklari ¢iplak ve belirgin bir sekilde tasvir edilmis.

Tekerlekli sandalye, kitaptaki diger unsurlar gibi, gergekgi detaylarla gizilmis.

Yanindaki sayfadan bakildiginda, tek erkek karakter o.

Karakter, 'deniz canlilar' temali sergi igin bir denizati figlrt tutuyor. Diger gocuklarin canlilari
denizanasi, denizyildizi, balina ve balik.

Sandalyesi, tisortl, ayakkabilari ve figlrt soguk renklerde. Bu, gevresindeki agirlikli olarak sicak
renklerle tezat olusturuyor.

Diger cocuklarla karsilastinldiginda, sandalyede oturdugu haliyle boyutu gergekgi.

K1'deki gorselde engelli karakter, bir sanat etkinligine aktif katilimci olarak sunulmaktadir. Bu
temsil, engelliligin yalnizca fiziksel bir farklilik degil, ayni zamanda sosyal katilimin bir unsuru
olarak gosterildigini ortaya koymaktadir. Karakterin ylzunidn gorinmemesi duygusal aktarimi
sinirlasa da Uretim surecine katilimi, figurtin pasif ya da yardima muhtac bir konuma itilmesini
engellemektedir. Bu temsil, analiz edilen érneklem icinde nadir karsilasilan, engelli bireyin dogal
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bicimde sahneye dahil edildigi olumlu bir 6rnek olarak degerlendirilebilir. Bu baglamda engellilik
gundelik bir etkinlik igine yerlestiriimis olmakla birlikte, acik sosyal etkilesimin bulunmamasi
nedeniyle nesnelestirme sureci sinirli dizeyde kalmaktadir.

Tablo 3 K2 kitabindaki 1. gorselden elde edilen bulgular
K2, Karakter 1, Gorsel 1 (bknz. Gorsel 2).

Turd Insan

Cinsiyet Erkek

Gelisim donemi Cocuk

Engel turu Fiziksel engel

Eslik eden esya Tekerlekli sandalye, pankart, firca

Duygu Mutlu

Resim(ler)de tasvir edilen Farkli yas, cinsiyet, irk vb. cocuklardan olusan bir kalabalik,
yer/zaman/olay veya durum bir alanda, farkli sekillerde seyler soyllyor veya sunuyor.
Resim(ler)deki engelli karakterin Aktif olarak bagimsiz. Elinde boya firgasiyla, kendisinin
rolti/eylemi (bagkalarina bagimli mi, yaptigina inanilan bir pankart tutuyor.

aktif mi, meslegi nedir, vb.) -
Resimdeki engelli karakterin tasarim ozellikleri: vurgu, konum vb..

Kitabin kapak sayfasinda baska bir karakterle birlikte gosteriliyor.

One dogru doniik olarak, tim viicudu net bir sekilde goriilebilecek sekilde tasvir edilmistir.

Onde ve diger birgok karakterle esit bir sirada konumlandiriimistir. Diger bazi karakterler grubun
arkasindaki ikinci sirada yer almaktadir.

Kitaptaki diger unsurlar gibi tekerlekli sandalye de gercekgi detaylarla gizilmistir.

Karakterin tuttugu pankartta "Sinir Yok" yazmaktadir ve kanatl bir insan figirtinin silieti yer
almaktadir.

Zithk olusturan mor ve sari renklerin hakim oldugu sayfada, engelli figur diger karakterler gibi uyumlu
renklerle tasvir edilmistir.

Boyutu gergekgidir ve diger cocuklara kiyasla bir sandalyede oturdugunu gosteren bir fark vardir.
Kitapta 6ne gikan bir karakter olmadi§i igin, engelli karakter bu sayfadaki diger karakterlerden farkli
bir vurguyla gizilmemistir.

K2 kitabindaki engelli karaktere iliskin kapak gorseli Tablo 3'te, ayni gizimin yer aldi§i i¢ sayfa ise
Tablo 4'te sunulmustur. Karakterin hem kapakta hem i¢ sayfada tekrarli bigcimde yer almasi
temsili guclendirmektedir. Yurtyuse katilmasi, pankart tasimasi ve grup iginde olumlu bir yuz
ifadesiyle yer almasi, karakterin aktif bir 6zne olarak sunuldugunu gostermektedir. Figtrun diger
bireylerle ayni mekansal duzlemde konumlandirimasi ve ayni eylemi gergeklestirmesi,
engelliligin sosyal katiimin dogal bir parcasi olarak temsil edildigini ortaya koymaktadir. Bu
gorsel duzenleme hem nesnelestirme surecini guclendirmekte hem de engelliligin tanidik bir
sosyal baglama yerlestiriimesini desteklemektedir.

Her iki kitapta da engelli bireylerin gundelik yasam baglaminda goruntr oldugu dikkat
cekmektedir; ancak temsil bigimleri belirgin farklilik gostermektedir. K1'de karakter daha sinirli
bir sosyal baglam icinde yer alirken, K2'de topluluk iginde eyleyen bir 6zne olarak sunulmaktadir.
Bu farklilk, cocuk kitaplarinda engelliligin goruntrlugtne iliskin iki sinirli ancak anlamli ornek
ortaya koymaktadir.

Tartigma ve sonug

Arastirma bulgulari, incelenen erken ¢ocukluk resimli kitap ornekleminde engelliligin gundelik
yasam baglaminda son derece sinirli bir gériinirlige sahip oldugunu gdstermektedir. incelenen
223 kitaptan yalnizca ikisinde engelli bireyin gtindelik yasam sahnesinde yer almasi, temsilin
hem nicel hem nitel agidan yetersiz oldugunu ortaya koymaktadir. Bu durum, engelliligin ¢cocuk
kitaplarindaki toplumsal konumuna iliskin daha genis bir soruna isaret etmektedir.

Gundelik yasam sahnelerinde engelli karakterlerin yoklugu, gocuklarin engelliligi tanidik sosyal
kategorilere yerlestirme (gapalama) olasiligini azaltmaktadir (Moscovici, 1984). Benzer bigimde,
engelliligin somut imgelerle gorundr kilinmasi anlamina gelen nesnelestirme sureci de oldukga
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sinirhidir (Wagner vd., 1999). Bulgular, bu iki slrecin incelenen orneklemde sistematik bigimde
islemedigini ve engelliligin cogunlukla gortinmez kaldigini gostermektedir.

iki kitap arasinda temsil niteligi agisindan belirgin farklar bulunmaktadir. K1'de karakter etkinlik
icinde yer almakla birlikte sosyal iliskileri sinirlidir; K2'de ise topluluk i¢cinde eyleyen aktif bir 6zne
olarak sunulmaktadir. Bu durum, temsilin yalnizca gortnurltk dizeyine degil, figtrtn
kompozisyon igindeki roline ve sosyal konumuna bagl olarak sekillendigini gostermektedir
(Kress & van Leeuwen, 2006). K1'de engellilik dramatize edilmeden sunulsa da sosyal
butinlesme zayiftir; K2'de ise karakter esit mekansal dizlemde ve kolektif eylem iginde
konumlandirilarak daha kapsayici bir temsil olusturulmustur.

Bu farklilik, uluslararasi literattrde tartisilan “normallestirme”, “gortnurlik” ve “gundelik yasama
dahil olma” yaklasimlarinin (Bishop, 1990; Titchkosky, 2011; Hodkinson, 2019) érneklemde sinirli
dizeyde karsilik buldugunu gostermektedir. ilk kitapta gorinirlik daha sinirli ve baglamsal
olarak dar iken, ikinci kitapta eylem ve sosyal konumlanma acisindan daha kapsayici bir yapi
gordlmektedir. Ancak bu yaklagimlarin incelenen kitaplarda sistematik bigimde vyerlestigi
soylenemez.

Temsiller engellilik modelleri gergevesinde degerlendirildiginde, K1 sosyal modelle kismen
ortismekte; K2 ise hak temelli yaklagima daha yakin bir gortinim sunmaktadir (Oliver, 1990;
Goodley, 2014). Bu okuma, soruyu yalnizca “engelli karakter var mi?" dizeyinden gikararak
engelliligin nasil kavramsallastinldigi sorusuna tasimaktadir. Bulgular, drneklemde sinirli da olsa
eksiklik temelli temsilden daha sosyal ve hak temelli gorsel kurgulara dogru bir yonelim
oldugunu gostermektedir.

Sonug

Bu arastirma, erken c¢ocukluk resimli kitaplarinda engelli bireylerin gundelik yasam
sahnelerindeki gorunurligunu incelemistir. Turkiye'de yaygin dolagsima sahip 223 kitabin analizi,
engelliligin genel yayinlar i¢cinde son derece sinirli bicimde temsil edildigini ortaya koymustur.
Yalnizca iki kitapta gundelik baglamda engelli karakter bulunmasi, gorinmezligin strdugtnu
gostermektedir.

Bu iki ornek temsil niteligi agisindan farklilasmaktadir: K1'de karakter etkinlik icinde ancak sinirli
sosyal baglamda yer alirken, K2'de topluluk iginde aktif ve esit bir 6zne olarak
konumlandirilmaktadir. Ancak bu ornekler genellestirilebilir bir egilimden ¢ok istisnai ornekler
niteligindedir.

Bulgular, engelliligin yalnizca tematik kitaplarda degil, gindelik yasam sahnelerini iceren genel
yayinlarda da gorunur kilinmasinin, gocuklarin kapsayici sosyal temsiller gelistirmesi agisindan
onemli oldugunu gostermektedir. Engelliligin dogal yasam akisi iginde ve cesitli rollerle
sunulmasi, erken yasta daha butlncul ve kapsayici bir sosyal alginin olusmasina katki
saglayacaktir.

Sinirhliklar ve Oneriler

Bu arastirma bazi sinirliliklar igermektedir. Oncelikle Grneklem, belirli bir dsnemde gevrim igi satis
platformlarinda yer alan en popduler kitaplarla sinirlidir. Ayrica analiz yalnizca gorsel iceriklere
dayanmaktadir. Bu durum bulgularin genellenebilirligini sinirlayabilir.

Gelecek arastirmalarda daha genis drneklemler, farkli kitap turleri ve cocuklardan dogrudan veri
toplamaya dayali yontemler kullanilabilir. Ayrica 6gretmenlerin ve yayinevlerinin gtindelik yagam
icinde engelli bireylerin temsiline daha fazla yer veren materyalleri desteklemesi kapsayici gocuk
edebiyatinin gelisimine katki saglayabilir.
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Cikar ¢catismasi beyani

Cikar catismasi

“Sosyal Temsil Teorisi Perspektifinden Cocuk Kitaplarinda Engelliligin Gorsel Temsiline Bir
Bakis” baslikli makalemizin herhangi bir kurum, kurulus veya kisi ile mali gikar ¢atismasi
bulunmamaktadir. Yazarlar arasinda da ¢ikar gatismasi bulunmamaktadir.

Finansman

Bu arastirma herhangi bir dis finansman almamistir. Uygulanabilir oldugu durumlarda, fon
saglayici(lar) arastirma tasarimi, veri toplama, analiz veya yorumlama, makale hazirlama veya
sonuglarin yayinlanmasina iliskin kararlarda herhangi bir rol oynamamistir.

Yazar katkilari (CRediT)

Yazar 1 (Senay Bas): Kavramsallagtirma; Metodoloji; Arastirma; Veri diizenleme; Resmi analiz;
Yazim—orijinal taslak; Yazim—gozden gecirme ve dizenleme; Gorsellestirme.

Yazar 2 (Gokge Arifoglu): Metodoloji; Dogrulama; Denetim; Proje yonetimi; Yazim—gozden
gegirme ve dizenleme.

TUm yazarlar makalenin son halini okumus ve onaylamistir.
Veri erigilebilirligi

Veriler, makul talepler Uzerine ilgili yazardan temin edilebilir.
Etik kurul onayi ve katilimci onami

Calisma, Trabzon Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu
tarafindan onaylanmistir (Tarih: 18.08.2023, 2023-8/1.20).

Yapay zeka (YZ) araglarinin kullanimi

Bu calismanin hazirlanmasi sirasinda, [Cevirmek] amaciyla [2025] tzerinde [DeepL Translate]
kullandik. Bu arag/hizmeti kullandiktan sonra, igerigi gerektigi gibi gozden gegcirdik ve dizenledik
ve yayinin igerigi konusunda tum sorumlulugu ustleniyoruz. Al araglar, ampirik verileri
olusturmak veya degistirmek, analitik sonuclar Uretmek veya ¢alismanin temel bulgularini ve
sonugclarini sekillendirmek icin kullanilmamistir. Tim Al ¢iktilari, icerigin butunlugu, 6zgunlugu
ve dogrulugundan tam olarak sorumlu olan yazarlar tarafindan gozden geciriimis ve
dogrulanmistir.
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