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MAKALE BiLGILERI 0z

Mevcut aragtirmada, siber zorbaligin nedenleri ile siber zorba ve magdurun &zelliklerinin,
DOI: 10.29299/kefad. 1810206 ogrenciler ve dgretmenlerin izleyici bakis agilar1 lizerinden incelenmesi amaglanmistir. Olgu
bilim (fenomenoloji) desenine dayali olarak yiiriitillen ¢aligmada, Erzurum il merkezinde
o0grenim goren 20 ergen 6grenci ile gesitli branglarda gorev yapan 11 6gretmen yer almustir.
Veriler, siber zorbalik senaryosu temelli yar1 yapilandirtlmis goriisme formu aracilifiyla
toplanmis ve icerik analiziyle ¢oziimlenmistir. Bulgular, siber zorbaligin bireysel egilimler,
sosyal c¢evre ve dijital ortam Ozelliklerinin etkilesimiyle sekillenen ¢ok boyutlu bir olgu
oldugunu gostermistir. Ogrenciler siber zorbaligi ¢ogunlukla eglence, giic kazanma, dikkat
¢ekme ve sosyal kabul arayisiyla iliskilendirirken; Ogretmenler, ge¢mis magduriyet

Gonderim Tarihi: 24.10.2025 deneyimleri, 6fke kontrolii sorunlar1 ve psikososyal yetersizlikleri on plana ¢ikarmigtir.
Diizeltme Tarihi: 17.08.2026 Katilimcilara gore magdurlar genellikle ¢ekingen, savunmasiz, sosyal iligkilerinde kirilgan ve
Kabul Tarihi: 28.09.2026 aktif sosyal medya kullanicilaridir; zorbalar ise agresif, giic odakli, duygusal agidan yetersiz

ve sosyal iliskilerinde zayif bireylerdir. Sonuglar, 6grencilerin ve 6gretmenlerin izleyici
konumundan elde ettikleri algilarin, siber zorbaligin nedenlerini, rollerini ve dinamiklerini
anlamada 6nemli bir agiklayici ¢ergeve sundugunu ortaya koymaktadir.
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Giris

Dijital ¢ag, bireylerin sosyal etkilesim bigimlerini yeniden sekillendirmis ve giindelik yasamin biiyiik bir
bolimiini ¢evrim i¢i platformlara tasimistir. Sosyal medya, ¢evrim i¢i oyunlar ve anlik mesajlagsma
uygulamalari, 6zellikle ergenler igin kimlik sunumu, aidiyet ve sosyal statii arayiginin temel alanlar1 haline
gelmigtir (Nesi vd., 2020). Ergenlik donemi, kimlik gelisimi ve akran iliskilerinde onay ihtiyacinin
belirginlestigi bir siirectir (Steinberg, 2017). Bu nedenle ¢evrim i¢i ortamlar, genglerin sosyal ihtiyaclarini
karsilamada yeni firsatlar sunarken, ayni zamanda olumsuz deneyimlere de zemin hazirlayabilmektedir.
Duygusal dalgalanmalar (Bailen vd., 2019), benlik algisindaki kirilganliklar (Palenzuela-Luis vd., 2022) ve
risk alma egilimleri (Crone ve van Duijvenvoorde, 2021) bu donemdeki gengleri ¢cevrim igi etkilesimlerde
daha savunmasiz kilmaktadir.

Bu savunmasizligin en yaygin yansimalarindan biri olan siber zorbalik, bireylere dijital araglar yoluyla kasitli
zarar verme, kiigiik diisiirme ya da diglama davraniglarini kapsamaktadir (Patchin ve Hinduja, 2006). Akran
zorbaligindan farkli olarak, dijital ortamlarin anonimlik ve yayilim hizi, siber zorbaligin etkisini fiziksel
sinirlarin dtesine tagimaktadir (Zhu vd., 2021). Arastirmalar, bu durumun magdurlar i¢in depresyon, yalmzlik,
anksiyete ve disiik 6zsaygi gibi olumsuz sonuglara (Aydogan Gedik vd., 2021; Nufiez vd., 2021; Tran vd.,
2023) yol a¢tigini; zorbalik egilimi gdsteren bireylerde ise empati eksikligi ve antisosyal davranis Oriintiilerini

Yazar' :Zeynep Yazici, Doktora 6grencisi, Atatiirk Universitesi, Tiirkiye, zeynep.yazicil 71 @ogr.atauni.edu.tr, 0000-0003-3454-
5212
Yazar®> : Adem Peker, Prof. Dr., Atatiirk Universitesi, Tiirkiye, adem.peker@atauni.edu.tr, 0000-0002-3594-9166
Yazar’ : Serkan Cengiz, Dog. Dr., Agr1 Ibrahim Cegen Universitesi, Tiirkiye, scengiz@agri.edu.tr, 0000-0001-9070-6338
1386


10.29299/kefad.1810206
http://kefad.ahievran.edu.tr/
https://orcid.org/0000-0003-3454-5212
https://orcid.org/0000-0002-3594-9166
https://orcid.org/0000-0001-9070-6338

Z. Yazici vd. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Say 3

giiglendirdigini gostermektedir (Salem vd., 2023; Zhu vd., 2021). Bu bulgular, siber zorbaligin yalnizca
bireysel bir saldirganlik bicimi degil, sosyal iliskiler ve kimlik gelisimi iizerinde ¢ok boyutlu etkileri olan bir
olgu oldugunu gostermektedir.

Son yillarda yapilan ¢aligmalar, siber zorbaligin kiiresel 6lgekte hizla yayildigini ortaya koymaktadir (Gohal
vd., 2023). Zhu ve digerleri (2021), yaptig1 incelemede, siber magduriyet oranlarinin Kanada’da %14,
Ispanya’da %58, Asya iilkelerinde ise %6—46 araliginda degistigi raporlanustir. Tiirkiye’de de benzer bigimde
Eyuboglu ve digerleri (2021), ergenlerde magduriyet oranin1 %17, zorbalik davranislarimi %10,4; Caliskan
Pala ve digerleri (2021) ise katilim oranini %65,3 olarak bulmustur. Bu veriler, siber zorbaligin kiiltiirler arasi
yayginligin ve ergenler arasinda giderek biiyliyen bir risk alan1 oldugunu gostermektedir.

Siber zorbaligin ortaya cikisinda ergenlerin bireysel ve gevresel 6zellikleri 6nemli rol oynamaktadir. Kimlik
gelisimi siirecindeki genglerin sosyal onay ve goriiniirliik arayisi (Sherman vd., 2016), mizahi yanlis
yorumlama ya da saldirganligi normallestirme egilimleri (Li vd., 2025) ve sosyal destek yoksunlugu (Yazici-
Kabaday1 vd., 2025) bu davraniglara zemin hazirlayabilmektedir. Benzer bicimde, akran baskis1 (Yang vd.,
2022), okul ortaminda saldirgan davramiglarin tolere edilmesi (Varela vd., 2022) ve aile—6gretmen
rehberliginin yetersizligi (Su vd., 2021) siber zorbaligin siirmesine katkida bulunabilmektedir. Boylece
bireysel 6zellikler, sosyal baglam ve teknolojik kosullar birlestiginde siber zorbalik, ergenlik doneminde hizla
yayginlagan karmasik bir sosyal sorun haline gelmektedir.

Siber zorbalik yalnizca magdur ve zorba arasindaki etkilesimden ibaret olmayip olaya sahitlik eden
izleyicilerin tutum ve davranislariyla ¢ok boyutlu bir siire¢ haline gelmektedir. Izleyici ¢evrim i¢i ortamlarda
saldirganliga dogrudan katilmayan ancak igerikleri goren, yorumlayan, paylasan ya da sessiz kalarak siirecin
parcasi haline gelen iicilincii kisileri ifade eder (Hu vd., 2023). Arastirmalar, siber zorbalik olaylarinda
izleyicilerin ¢gogunlugu olusturdugu (Polanco-Levican ve Salvo-Garrido, 2021) ve verdikleri tepkilerin olayin
devam etmesi ya da son bulmasi ilizerinde belirleyici oldugunu gdstermektedir. Bu baglamda ozellikle
izleyicilerin magduru destekleyici ya da zorbaliga karsi durus sergileyen miidahaleleri, siber zorbaligin
yayilmasini sinirlayan ve saldirgan davranislari caydiran koruyucu bir islev istlenmektedir (Rudnicki vd.,
2023; Zhu vd., 2021).

Bu durum, ergenlerin gelisimsel 6zellikleriyle de de yakindan iliskili olabilir. Nitekim ergenlerin karar alma
siireglerinde akran onayini ebeveyn ya da 6gretmenlerden daha fazla 6nemsediklerini ayni zamanda sosyal
statii ve popiilerligin davraniglart giiclii bigcimde yonlendirdigi agiktir (Laursen ve Veenstra, 2021). Bu
baglamda ergenlerin siber zorbalik karsisinda verdikleri tepkiler, biiyiikk dl¢lide akran grubunun normlari,
empati diizeyi ve sosyal iliskilerin niteligi tarafindan sekillenmektedir (Hong ve Lee, 2022; Zhao vd., 2022).
Dolayisiyla izleyici akranlarin magduru destekleyen ve zorbaliga karsi ¢ikan miidahaleleri siber magduriyetin
olumsuz etkilerini azaltan énemli bir koruyucu faktorlerden biridir (Rudnicki vd., 2023; Salem vd., 2023).
Buna karsin pasif kalan ya da zorbalig1 dolayl1 bigimde destekleyen izleyici tutumlari, saldirgan davranislarin
normallesmesine zemin hazirlayabilir. Tiim bu bulgular 1s181nda izleyici davraniglarin siber zorbaligin seyri
iizerindeki belirleyici etkisine karsin, izleyicilerin bu siireci nasil anlamlandirdiklarina iligkin alan yazindaki
bilginin sinirl oldugu dikkat cekmektedir.

Izleyiciler sadece dgrencilerle smirli degildir. Okul ortaminda 6gretmenler de gogu zaman siber zorbaliga
dogrudan sahit olmaktadir (Chen ve Wu, 2024). Ogretmenlerin siber zorbalik siirecindeki miidahaleleri,
ergenlerin izleyici rollerini sekillendiren bir diger 6nemli unsur olarak 6ne ¢ikmaktadir. izleyici 6gretmenlerin
siber zorbalig1 fark etme diizeyleri, olayin ciddiyetine iliskin degerlendirmeleri ve zamaninda miidahale etme
diizeyleri hem zorbaligin seyrini hem de 6grencilerin izleyici rollerini etkileyebilir (Ademiluyi vd., 2022; Chen
ve Wu, 2024). Ogretmenlerin siber zorbaliga yonelik acik ve tutarli miidahalesi izleyici dgrenciler icin siber
zorbaligin kabul edilemez bir davranig oldugu yoniinde giiclii bir alg1 olusturabilir. Bu durum da izleyici
ogrencilerin magduru destekleyen veya zorbaya karsi ¢ikan izleyici rollerini benimsemelerine tesvik edebilir.
Buna kargin 6gretmen miidahalesinin zayif oldugu ya da belirsiz kaldig1 durumlarda izleyici 6grencilerin
zorbaliga kars1 tepkisiz kalma roliine yonelme olasiligini artirabilir (Su vd., 2021; Zhu vd., 2021). Dolayisiyla
izleyici Ogretmenlerin siber zorbaliga iliskin algilar, Ogrencilerin sergiledigi izleyici davramislarini
sekillendirebilecegi gibi olaylarin nasil sonuglanacagini da belirleyebilir.

Alan yazininda siber zorbaligin nedenleri, zorba ve magdurun bireysel 6zellikleri biiyiik 6l¢lide incelenmis
olsa da izleyici konumunda yer alan 6grenci ve 6gretmenlerin olaya bakis a¢ilarinin gérece daha az ele alindigi
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gorilmektedir. Baska bir ifadeyle Ogrencilerin ve Ogretmenlerin siber zorbaligi hangi nedenlere
dayandirdiklari, zorba ve magdurun bireysel 6zelliklerini nasil yorumladiklari konularinda sistematik bilgi yok
denecek kadar azdir. Oysa izleyici 6grenci ve 6gretmenlerin algilart ve miidahale davraniglari, siber zorbaligin
stirmesine ya da son bulmasina dogrudan etki eden temel belirleyiciler arasinda yer almaktadir (Ademiluyi
vd., 2022; Rudnicki vd., 2023). Bu nedenle hem 6grencilerin hem de 6gretmenlerin bakis agilarini birlikte ele
almak, siber zorbaligin dinamiklerini daha biitiinciil bir sekilde anlamaya imkéan saglamaktadir. Boyle bir
yaklagim hem akademik alan yazinindaki boslugu dolduracak hem de okul temelli 6nleme programlarinin ve
miidahale stratejilerinin gelistirilmesine de giiclii katkilar sunacaktir. Bu baglamda, ¢aligmanin temel amaci
siber zorbaligin nedenlerini ve zorba ile magdurun bireysel 6zelliklerini 6grencilerin ve 6gretmenlerin izleyici
bakis acilart iizerinden inceleyerek alandaki sinirli bilgiyi genisletmek ve siber zorbaligin gizil dinamiklerini
daha kapsamli bir sekilde kesfetmektir. Bu ama¢ dogrultusunda ¢aligsmanin arastirma sorulari su sekilde ifade
edilmektedir:

1. Siber izleyici 6grencilerin bakis acisina gore siber zorbaligin nedenleri nelerdir?

Siber izleyici 6gretmenlerin bakis agisina gore siber zorbaligin nedenleri nelerdir?

Siber izleyici 6grencilerin bakis acisina gore siber zorbanin bireysel 6zellikleri nelerdir?
Siber izleyici 6gretmenlerin bakis agisina gore siber zorbanin bireysel 6zellikleri nelerdir?
Siber izleyici dgrencilerin bakis agisina gore siber magdurun bireysel 6zellikleri nelerdir?
Siber izleyici 6gretmenlerin bakis agisina gore siber magdurun bireysel 6zellikleri nelerdir?

SRR LI N

Yontem

Bu boliimde, aragtirmanin amaci dogrultusunda izlenen yontemsel yaklasim, aragtirma deseni, ¢alisma grubu,
veri toplama siireci ve verilerin analizine iligskin bilgiler sunulmaktadir. Arastirmanin niteligi ve amact
dogrultusunda tercih edilen desen asagida agiklanmuistir.

Desen

Bu arastirmada, 6grencilerin ve 6gretmenlerin izleyici bakis agilari iizerinden siber zorbaligin nedenlerini ve
siber zorba ile siber magdurun bireysel 6zelliklerini kesfetmek amaglanmistir. Bu dogrultuda, bireylerin
yasadiklar1 deneyimlere ve bu deneyimlere yiikledikleri anlamlara odaklanmay1 miimkiin kilan nitel arastirma
yontemi tercih edilmistir (Creswell ve Poth, 2018). Calismada kullanilan olgu bilim (fenomenoloji) deseni,
katilimcilarin bir olguya iligkin algilarini, yorumlarini ve 6znel bakis agilarini derinlemesine ortaya koymaya
yonelik giiclii bir cerceve sunmaktadir (Yildinnm ve Simsek, 2016). Dolayisiyla ergenler ve dgretmenlerin
izleyici konumunda edindikleri deneyimleri ve deneyimlere iliskin algilarini incelemek, siber zorbaligin ¢cok
boyutlu dogasinin anlagilmasina énemli katkilar saglayacaktir. Bu bakimdan olgu bilim deseni, arastirmanin
amacina uygun bi¢imde, siber zorbalikta magdur ve zorbanin 6zelliklerini ve olayin nedenlerini izleyici
perspektifinden kesfetmeyi miimkiin kilmaktadir.

Cahisma Grubu

Arastirmanin ¢aligma grubunu, amag¢ dogrultusunda segilen ergenler ve 6gretmenler olusturmustur. Ergenlerin
¢evrim i¢i ortamlarda yogun zaman gegirmeleri, onlarin siber zorbalik olaylarina taniklik etme olasiligin
artirmaktadir (Kowalski vd., 2014). Bu nedenle, ergenlerin algi ve deneyimlerinin incelenmesi, siber
zorbaligin nedenlerinin ve taraflarin bireysel ozelliklerinin izleyici bakis agisiyla anlagilmasina katki
saglamaktadir. Ogretmenlerin ise hem gozlemci hem rehber konumunda olmalari, dgrencilerin izleyici
davraniglarii etkileyebilme ve miidahale siireclerinde aktif rol oynayabilme potansiyelleri nedeniyle
arastirmaya dahil edilmistir.

Katilimci se¢iminde maksimum cesitlilik 6rnekleme yontemi kullanilmigtir (Patton, 2015). Bu yontem, farkl
demografik ve sosyoekonomik 6zelliklere sahip bireyleri kapsayarak olguyu ¢ok boyutlu bicimde incelemeyi
miimkiin kilmistir (Tisdell vd., 2025). Ergen grubunda yas, cinsiyet ve okul tiirii; 6gretmen grubunda ise brang
cesitliligi gdzetilmistir. Katilimcilar, Erzurum il merkezindeki okullarda gdrev yapan psikolojik danigmanlarin
destegiyle belirlenmis ve goniilliiliik esasina gore segilmistir. Tiim katilimcilardan arastirma Oncesinde
bilgilendirilmis onam alimmistir. Etik ilkeler geregi kimlikler gizli tutulmus, katilimeilara K (kiz 6grenci), E
(erkek dgrenci) ve O (6gretmen) olmak iizere kodlar verilmistir: Katilimeilarin demografik bilgileri Tablo 1
ve Tablo 2’de sunulmustur.
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Tablo 1
Osrencilere Ait Demografik Bilgiler
Katilimcilar Smif Diizeyi Okul Tiirii
El 9. Sinif Anadolu Lisesi
E2 9. Sinif Anadolu Lisesi
E3 9. Sinif Anadolu Lisesi
E4 9. Sinif Anadolu Lisesi
K1 9. Sinif Anadolu Lisesi
K2 9. Sinif Anadolu Lisesi
E5 10. Smif Anadolu Lisesi
K3 10. Smif Anadolu Lisesi
K4 10. Smif Anadolu Lisesi
E6 11. Stmf Anadolu Lisesi
E7 11. Siif Anadolu Lisesi
E8 11. Siif Anadolu Lisesi
K5 11. Siif Anadolu Lisesi
K6 11. Stif Anadolu Lisesi
K7 11. Siif Anadolu Lisesi
K8 12. Siif Anadolu Lisesi
K9 12. Simif Anadolu Lisesi
K10 12. Simif Anadolu Lisesi
K11 12. Simif Anadolu Lisesi
K12 12. Simif Anadolu Lisesi

Katilimeilar; farkli siif gruplarinda 6grenim goren 14-18 yas araligindaki 20 ergen 6grenciler ile gesitli
branglarda gorev yapan 11 6gretmen ve okul yoneticilerinden olugsmaktadir. Bununla beraber 6grenci
grubunun cinsiyet agisindan 12'si kiz, 8'1 ise erkek olarak dagilim gostermektedir. Sinif diizeyi agisindan ise
9. siniftan 6, 10. siniftan 3, 11. siniftan 6 ve 12. siniftan 5 6grenci ¢aligmaya katilmigtir.

Tablo 2
Osretmenlere Ait Demografik Bilgiler
Katilimeilar Brang Okul Tiiri

01 Resim Anadolu Lisesi
02 Okul Idaresi Anadolu Lisesi
03 Rehberlik Anadolu Lisesi
04 Rehberlik Anadolu Lisesi
05 Beden Egitimi Anadolu Lisesi
06 Felsefe Anadolu Lisesi
07 Tarih Anadolu Lisesi
08 Matematik Anadolu Lisesi
09 Ingilizce Anadolu Lisesi
o010 Okul Idaresi Anadolu Lisesi
O11 Okul Idaresi Anadolu Lisesi

Okullar arasinda ¢esitlilik olusturulmus ve ti¢ farkli okuldan bireylerin katilimi saglanmistir. Bu ¢esitlilik,
olgunun farkli sosyal, kiiltlirel ve egitimsel baglamlardaki goriiniimlerini anlamay1 kolaylagtirmak amaciyla
tercih edilmistir (Merriam ve Tisdell, 2016).

Verilerin Toplanma Siireci

Arastirma siireci Oncelikle siber izleyici rollerine iligkin kapsamli bir alan yazin taramasiyla baglamis ve bu
dogrultuda kuramsal-kavramsal ¢er¢eve olusturulmustur. Bu ¢ergeve temelinde arastirma sorusu gelistirilmis
ve katilime1 grubunun ergenler ile 6gretmenlerden olusmasina karar verilmistir ve katilimcilara ulagilmistir.

Alan yazin dogrultusunda 6rnek senaryolar hazirlanmig, yar1 yapilandirilmig goriigme formu gelistirilmis ve
uzman gorlsleriyle son haline getirilmistir. Veriler, 22 Kasim — 4 Aralik 2025 tarihleri arasinda goniillii
katilimeilarla yapilan yiiz yiize goriismeler yoluyla toplanmistir. Goriismeler ses kaydina alimmus, kayitlar
giivenli bi¢imde yedeklenmis ve gizlilik etik ilkeler dogrultusunda korunmustur.
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Verilerin toplanmasinin ardindan analiz siirecine gecilmis, elde edilen veriler arastirmacilar tarafindan
coziimlenmis ve bulgular betimsel olarak raporlanmistir. Nitel aragtirma yonteminin esnek yapisi geregi siire¢
boyunca gerekli durumlarda asamalara geri doniilmiis ve analiz siirekli olarak gelistirilmistir.

Veri Toplama Araclari
Siber Zorbaliga Iligkin Senaryo ve Yari Yapuandirilmis Goriisme Formu

Mevcut calismanin amaci, siber zorbaligin nedenlerini ve zorba ile magdurun bireysel oOzelliklerini
ogrencilerin ve 6gretmenlerin izleyici bakis agilari {izerinden incelemek oldugundan, veri toplama araci olarak
yar1 yapilandirilmis goriisme teknigi tercih edilmistir. Bu teknik, arastirmaciya belirli bir rehber ¢ercevesinde
acik uclu sorular yoneltme olanagi sunarken, katilimcilarin deneyimlerini 6zgiirce ifade etmelerine imkéan tanir
(Patton, 2015). Boylece siber zorbaligin nedenleri ve taraflarin bireysel 6zelliklerine iliskin derinlemesine
veriler elde edilmistir (Tisdell vd., 2025).

Goriisme formunun gelistirilmesinde, siber izleyici rolleri ve siber zorbaligin nedenlerine iliskin kapsamli bir
alan yazin taramasi yapilmistir. Katilimeilarin olguyu somut bigimde degerlendirebilmeleri amaciyla 6rnek bir
senaryo hazirlanmis ve bu senaryo lizerinden agik uglu sorular olusturulmustur. Sorular, 6grenciler ve
Ogretmenler arasindaki algi farkliliklarint ve benzerlikleri karsilagtirmaya olanak taniyacak bigimde
diizenlenmisgtir.

Taslak goriisme formu, psikolojik danisma ve psikoloji alaninda iki uzmanin gériisiine sunulmustur. Oneriler
dogrultusunda sorular sadelestirilmis ve yonlendirici ifadelerden armdirilmistir (Yildirim ve Simsek, 2016).
Pilot uygulama sonrasinda gerekli diizeltmeler yapilmis ve nihai formda katilimc1 bilgilendirme ve onam
formu, demografik bilgi formu ile her iki gruba yonelik acik uglu sorular yer almistir.

Verilerin Analizi

Caligmada elde edilen veriler icerik analizi yontemiyle ¢oziimlenmistir. Bu yontem, katilimer goriislerinin
sistematik bicimde incelenip kodlanarak benzer 6zelliklere gore kategorilere ve temalara doniistiiriilmesini
saglar (Yildinm ve Simsek, 2016). Boylece siber zorbaligin nedenleri ile zorba ve magdurun bireysel
ozelliklerine iliskin 6grenci ve 6gretmen izleyici algilar1 ¢cok boyutlu bigimde ortaya konmustur.

Verilerin analizinde MAXQDA nitel analiz programi kullanilmigtir. Program, verilerin diizenli kodlanmasi,
kategorilere ayrilmasi ve temalarin gorsellestirilmesini kolaylastirdigi igin tercih edilmistir (Kuckartz ve
Rédiker, 2014). Gorlismeler yaziya aktarilmis, dogruluk kontrolleri yapildiktan sonra veriler MAXQDA’ya
yliklenmistir. Kodlama siirecinde ifadeler dikkatle incelenmis, ilgili kavramlar belirlenmis ve benzer kodlar
birlestirilerek kategoriler ve ana temalar olusturulmustur. Kod-kategori-tema yapisi alan uzmani goriisii
almarak son haline getirilmistir.

Arastirmada gecerlik ve giivenirligi saglamak icin nitel arastirma ilkeleri dikkate alinmistir. Inandiricilik
kapsaminda elde edilen verilerin arastirma amaciyla tutarli bigimde yorumlanmasina 6zen gosterilmis, yari
yapilandirilmig goriisme formu katilimcilarin bakis agilarini 6zgiirce ifade edebilecekleri agik uglu ve anlagilir
sorulardan olusturulmustur (Patton, 2015). Tutarlilik i¢in arastirma siirecinin tiim asamalari ayrintili olarak
kayit altina alinmig, kodlama ve analiz yontemleri agik bigcimde tanimlanmistir (Tisdell vd., 2025).
Kodlayicilar arasi giivenirligi saglamak amaciyla farkli aragtirmacilarin ayni verilere benzer kodlar atayip
atamadig1 kontrol edilmistir. Aktarilabilirlik kapsaminda, katilimcilarin 6zellikleri ve bulgular ayrintili
bicimde sunulmustur. Dogrulanabilirlik i¢in ise arastirma siirecinde alinan yapilan tiim islemler sistematik
olarak kaydedilmis ve analizler birden fazla aragtirmacinin katilimiyla yiiriitiilmiistiir. Sonug olarak veri analizi
stireci titizlikle yiriitiilmiis, boylelikle arastirmanin bilimsel giivenirligi ve bulgularin gecerliligi artirilmaya
caligilmistir.

Etik Bildirim

Bu caligmada, “Yiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
belirtilen tiim etik ilke ve kurallara uyulmus ve yonergenin “Bilimsel Arastirma ve Yayimn Etigine Aykir
Eylemler” baghkl ikinci béliimiinde belirtilen eylemlerden higbiri gergeklestirilmemistir. Arastirma, Atatiirk
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’nun 07.08.2025 tarihli ve 11-02 sayili karar1 dogrultusunda

ylritiilmiistiir. Arastirmaya katilim goniilliiliik esasina dayali olarak gergeklestirilmis ve tiim katilimcilardan
arastirmaya katilmadan 6nce bilgilendirilmis onam alinmistir. Arastirma siiresince katilimcilarin kimlikleri ve

1390



Z. Yazici vd. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Say 3

kisisel bilgileri gizli tutulmus, elde edilen veriler yalnizca bilimsel arastirma amaciyla kullanilmis ve gizlilik
ilkeleri dogrultusunda korunmustur.

Bulgular

Arastirmadan elde edilen bulgular, siber zorbaligin hem magdurun hem de zorbanin 6zellikleriyle hem de
davraniglart tetikleyen digsal faktorlerle iligkili cok boyutlu bir olgu oldugu Sekil 1°de goriilmektedir.
Katilimcilarin goriigleri incelendiginde, 6grenciler daha ¢ok bireysel deneyimlere ve akran iligkilerine vurgu
yaparken Ogretmenler davraniglarin altinda yatan psikososyal dinamiklere ve gevresel etkilenimlere dikkat
cekmistir. Bu kapsamda, siber zorbaligin nedenleri ile siber magdur ve siber zorbanin bireysel 6zellikleri ayri
temalar altinda ele alinmis, her bir tema icerisinde katilimcilarin dile getirdigi kodlar detaylandirilmistir.

Sekil 1
Siber izleyici 6grenci ve 6gretmen bakis agisina gore siber zorbaligin nedenleri ile zorba ve magdurun
ozellikleri

Qs T Getme Ekitenme
oc o ’
u":':-" Giig Aroyrgt Intikam ve Kin m;:ahﬂ-n
Eckilenme
Galigkan/Hirsts — i —— agresitverins O
Siber
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Sekil 1’de 6zetlenen siber zorbaligin nedenleri ve rollerin 6zelliklerine dair veriler asagida bagliklar halinde
aciklanmugtir:

Siber Izleyicilere Gore Siber Zorbahigin Nedenleri

Arastirma bulgulari, izleyici grubunda yer alan 6grenciler ve 6gretmenlerin siber zorbaligin nedenlerini farkli
cercevelerden anlamlandirdiklarini gostermektedir. Ogrenciler daha ¢ok bireysel motivasyonlar ve sosyal
cevreyle iligkili etkenlere dikkat ¢ekerken, 6gretmenler gecmis deneyimlerin zorbalik davranigina yol agtigini
vurgulamistir. Bununla birlikte, gii¢ arayisi ve intikam gibi nedenlerin hem 6gretmenler hem de dgrenciler
tarafindan ortak bigimde dile getirilmesi siber zorbaligin iliskisel ve duygusal boyutlarin1 acgiga ¢ikardigi
gorilmektedir.

Siber izleyici dgrencilerin goriiglerinde 6ne ¢ikan nedenlerden biri “eglence ve dikkat ¢ekme” olmustur.
Katilimcilar, ¢evrim igi zorbaligin sosyal medyada goriiniirlik kazanmak ya da akran gruplari arasinda
popiilerlik saglamak amaciyla gergeklestirildigini belirtmistir: “Bazi arkadaslar sosyal medyada baskasiyla
dalga gecince daha ¢ok begeni aliyor. Bu yiizden onlari komik bulanlar da oluyor, yani sanki eglence gibi
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goriiliiyor.” (E1) Bu bulgu, ergenlerin sosyal kabul ihtiyacinin dijital ortamlarda zorbalik davraniglariyla
ortlisebildigini gostermektedir.

Ogrenci ifadelerinde ayrica “sosyal medyadan etkilenme” kodu dikkat ¢ekmistir. Katilimeilar, ¢evrim ici
ortamlarda gordiikleri saldirgan iceriklerin taklit edilmesiyle zorbaligin ortaya cikabilecegini vurgulamistir:
“Videolarda siirekli birinin kiigiik diistiriildiigiinii goriince insan farkinda olmadan onu normal sanabiliyor.
Sonra da ayni seyi yapmak isteyenler ¢ikiyor.” (K4) Bu ifade, dijital platformlarin yalnizca iletisim ortami1
degil, ayn1 zamanda davranis modellerinin iiretildigi bir alan oldugunu diistiindiirmektedir.

“Aile ve arkadas cevresinden etkilenme” 6grencilerin dile getirdigi bir diger nedendir. Katilimcilar, zorbaligin
cogu zaman akran baskisi ya da yakin ¢evrenin 6zendirmesiyle ortaya ¢iktigini ifade etmistir. Bu bulgu, siber
zorbaligin bireysel bir karar olmaktan c¢ok, sosyal iligkiler i¢inde sekillenen bir davranis oldugunu
gostermektedir: “Grubun icinde dislanmamak icin bazen yanls bir seye bile ses ¢ikarmiyorsun. Arkadasin
yaptiginda sen de giiliiyorsun, yoksa seni de hedef alabiliyorlar.” (E7)

Ogrencilerden bazis1 siber zorbaligi “maddi kazang elde etme amaciyla” iliskilendirmistir. Bir katilimci,
¢evrim i¢i ortamlarda bazi bireylerin kigisel i¢eriklerini kullanarak baski kurma ya da maddi ¢ikar saglamaya
yonelik girisimlerde bulunabildigini su sekilde ifade etmistir: “Bazilar: fotograf atmakla korkutup para
isteyenler var. Bence bu da bir tiir zorbalik, sadece para icin yapryorlar” (K9).

Ogretmen goriislerinde ise “zorbalik magduru olma” 6ne ¢ikmustir. Katilimeilar, gegmiste zorbaliga ugrayan
Ogrencilerin benzer davraniglara yonelerek yasadiklari olumsuzlugu telafi etmeye calistiklarini belirtmistir:
“Daha énce kendisiyle dalga gecilen bir ogrenci, baska birine aym seyi yaparak sanki o aciyt unutmaya
calisiyor. Bu bir tiir savunma gibi.” (O3) Bu durum, 6gretmenlerin zorbalig1 déngiisel bir siire¢ olarak
degerlendirdiklerini ortaya koymaktadir.

Hem ogrenciler hem de Ogretmenler tarafindan dile getirilen ortak nedenlerden biri “gii¢ arayisidir”.
Katilimcilar, ¢evrim i¢i ortamlarin sagladigi anonimlik sayesinde bireylerin kendilerini daha giglii
hissettiklerini ve bu giiciin zorbalik davranisini tesvik ettigini ifade etmistir: “Sosyal medyada anonim olunca
herkes cesaret buluyor. Gergek hayatta soyleyemeyecegi seyi orada rahatca soyliiyor.” (E2) “Bazi 6grenciler
orada kendini daha giiclii hissediyor, ¢iinkii kim oldugunu kimse bilmiyor.” (O3)

Son olarak hem 6gretmenler hem de 6grenciler tarafindan dile getirilen bir diger neden “intikam ve kindir”.
Katilimcilar, ge¢miste yasanan kirginliklarin ve catismalarin ¢evrim i¢i ortama tasinarak zorbaliga
doniistiiglini belirtmistir: “Gegmiste kendisine kétii davramilan biri, aym kisiye mesaj atarak intikam aliyor.
Bu bazen uzun siiren bir kin haline geliyor.” (04) “Cocuklar bir siire sonra éfkelerini cevrim ici olarak disa
vurmay tercih edivorlar. Bu da siber zorbaliga déniisiiyor.” (06)

Siber Izleyicilere Gore Siber Magdurun Ozellikleri

Katilimcilarin ifadeleri, siber magdurlarin dzelliklerine iliskin farkli bakis acilar1 ortaya koymustur. Ogrenciler
daha ¢ok magdurlarin kisisel egilimleri, sosyal iligkilerine odaklanirken gretmenler, magduriyet riskini artiran
davranigsal Ozelliklere dikkat ¢ekmistir. Bununla birlikte depresif ya da c¢ekingen olma, savunmasizlik,
popiilerlik, aktif sosyal medya kullanimi gibi baz1 6zelliklerin her iki grup tarafindan ortaklasa dile getirilmesi,
magduriyetin hem zayiflik hem de dig goriiniisle iligkili olabilecegini gostermektedir

Ogrencilerin ifadelerinde “caliskan ve hirsli” bireylerin, 6zellikle akademik ya da sosyal basarilar1 nedeniyle
kiskangliga dayali saldirilara maruz kalabildikleri goriilmiistiir: “Caliskan olunca ya da 6gretmenlerle aran iyi
olunca seni kiskaniyorlar. Sosyal medyada hemen seninle dalga ge¢gmeye basliyorlar.” (K11) Bu durum, basari
ve gOriniirliglin aym1 zamanda risk faktoriine doniisebildigini ortaya koymaktadir. “Cabuk gilivenen”
bireylerin ise kisisel bilgilerini kolaylikla paylagsmalar1 nedeniyle istismara daha agik olduklari belirtilmistir:
“Bazi arkadagslar ¢ok iyi niyetli oluyor, herkese giiveniyor. Sonra ozelini paylastiginda bunu kétiiye
kullananlar ¢itkiyor.” (E5) Bu bulgu, dijital ortamlarda giivenlik bilincinin eksikliginin dogrudan magduriyetle
iligkili oldugunu ortaya koymaktadir.

Ogrencilerin vurguladig bir diger 6zellik, magdurlarin fiziksel goriiniimleridir. “Kilo, dis goriiniis veya sportif
beceri” gibi farkliliklarin, 6zellikle ¢evrim i¢i ortamlarda alay konusu edilerek magduriyet yarattigi dile
getirilmistir:  “Sessiz, icine kapanik olanlar genelde hedef oluyor. Ciinkii tepki vermiyorlar, karsilik
veremiyorlar.” (K5) Bu durum, fiziksel ozelliklerin gengler arasinda sosyal etiketleme ve dislamayi
kolaylastirdigina isaret etmektedir. Benzer sekilde, “popiiler” &grencilerin de dikkat ¢ekici ozellikleri
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nedeniyle hedef haline gelebildigi belirtilmistir: “Popiiler olan ya da ¢ok arkadagi olanlar da hedef olabiliyor.
Clinkii bazilar: onlarin dikkat ¢ekmesini istemiyor.” (K12) Bu bulgu, aktif sosyal iliskilerin yalnizca sosyal
kabul degil, ayn1 zamanda kiskanglik ve dislanma riskini de beraberinde getirdigini gostermektedir. “Ilyimser
kisilik” ozelliklerinin de siber ortamda dezavantaj olusturabildigi ifade edilmistir. Katilimeilar, iyimser
tavirlarin kisiyi savunmasiz kildigini, bu nedenle daha kolay manipiile edildigini dile getirmistir. Nitekim
olumlu kisilik 6zelliklerinin dahi dijital baglamda saldirtya agik hale gelebilecegi sdylenebilir. Ogrenci
goriislerinde ayrica, “magdurlarin ikiyiizlii olarak algilanan davraniglarinin” da zorbaliga davetiye ¢ikardigi
ifade edilmistir. Bu bulgu, algilanan sosyal tutarsizliklarin akran iliskilerinde saldirganliga gerekce
olusturabildigini gostermektedir.

Ogretmen goriisleri, 6grencilerden farklilasarak magdurlarin daha ¢ok “savunmasiz /tedbirsiz” iizerinden
tanimlanmugtir. Katilimcilar, kisisel bilgilerin kontrolsiiz paylasilmasi, gizlilik ayarlarinin yapilmamasi ya da
riskli kisilerle iletisime gegilmesinin magduriyeti artirdigini ifade etmistir: “Bazi ogrenciler hesaplarini
herkese agik birakiyor, tammadig kisilerle konusuyor. Kisisel bilgilerini paylasinca da istismar edilme riski
artiyor.” (09) Benzer bicimde dijital giivenlik bilincine dikkat ceken baska bir dgretmen sdyle demistir:
“Magdurlar genelde gizlilik ayarlarim bilmiyor ya onemsemiyor. O yiizden paylastiklari fotograflar kolayca
kétiive kullamlabiliyor.” (O5) Bu degerlendirmeler, magduriyetin yalnizca kisilik 6zellikleriyle degil, dijital
beceriler ve giivenlik bilinciyle de yakindan iligkili oldugunu gostermektedir. Benzer sekilde, “savunmasizlik™
da her iki grup tarafindan dile getirilmis, magdurlarin kendilerini korumakta zorlanmalarinin zorbaligi
kolaylastirdig1 ifade edilmistir Bir 6gretmen bu durumu su sekilde ifade etmistir: “Kendini ifade edemeyen,
sessiz ogrenciler zorbalik karsisinda donup kalvyor. Tepki veremeyince digerleri daha da cesaretleniyor.”
(O11). Bu bulgular siber zorbaligin ruhsal kirilganliklarla dogrudan iliskili oldugunu gostermektedir

Hem 6grenciler hem de 6gretmenler tarafindan ortaklasa dile getirilen 6zelliklerden biri “depresif ve ¢ekingen
olma” egilimidir. Katilimcilar, bu 6zelliklerin bireyleri savunmada yetersiz kildigin1 ve daha kolay hedef
haline getirdigini belirtmistir: “Uzgiin, icine kapanik biriysen kimse seni savunmuyor. Bunu fark edenler de
seni kolay hedef segiyor.” (E4). Bunun yani sira, “popiiler ya da sevilen 0grencilerin” de hedef haline
gelebildigi belirtilmistir. Katilimcilar, popiilerligin veya sosyal kabul gormenin, kiskanclik ve rekabet
nedeniyle saldirtya agik hale geldigini ifade etmistir: “Bazen ¢ok takipgisi olan ya da begenilen égrenciler
kiskanilyyor. O yiizden onlarin génderilerine kétii yorumlar yazilyyor.” (K6) Ayrica “aktif sosyal medya
kullanim1” da hem Ogrenciler hem de &gretmenler tarafindan magduriyetle iliskilendirilmistir: “Sosyal
medyada ¢ok vakit gegirenler daha fazla risk altinda. Ciinkii ne kadar goriiniirsen o kadar fazla kisi sana
ulasabiliyor.” (O1) Bu bulgu, dijital ortamda goriiniirliigiin artmasmin, saldir1 riskini de beraberinde
getirdigini ortaya koymaktadir.

Siber izleyicilere Gore Siber Zorbanmin Ozellikleri

Arastirmada katilimcilar, siber zorbanin 6zelliklerini hem bireysel hem de sosyal yonleriyle betimlemistir.
Ogrencilerin ifadeleri daha c¢ok siber zorbanin sosyal goriiniirliigii, kisisel ozellikleri ve cevresel
etkilenimlerine odaklanirken Ogretmenler, zorbanin iliskisel yetersizliklerini 6n plana ¢ikarmistir. Bunun
yaninda, iki grubun ortaklastig1 kodlar zorbaligin psikososyal temellerini yansitmaktadir.

Ogrenci goriislerine gore siber zorbalar “popiiler” bireylerdir. Bu tamimlamalar, zorbalarin akran c¢evresinde
one cikmak isteyen, dikkat ¢ekmeyi seven ve kendini digerlerinden iistiin goren bir tavir sergilediklerini
gostermektedir: “Bu kisiler genelde herkesin tamidigi, popiiler olan kisiler. Takipgi sayist yiiksek, her
paylasima yorum alan kigiler daha ¢ok zorbalik yapryor ciinkii dikkat ¢ekmek istiyorlar.” (E6) “Kendini
digerlerinden iistiin gorenler oluyor. Baskalariyla dalga gecince giiclii hissettiklerini diisiiniiyorlar.” (K9)
Ogrencilerin bu degerlendirmeleri, siber zorbaligin sosyal statii kazanma arac1 olarak kullanilabilecegine isaret
edebilir.

Ogrenciler ayrica siber zorbanin “medya ve cevreden etkilenen” bir profile sahip oldugunu ifade etmistir.
Katilimecilar, zorbaligin ¢ogu zaman medyada yer alan saldirgan iceriklerden ya da arkadas c¢evresinden
ogrenilerek benimsendigini dile getirmistir: “Internette siirekli birbirine hakaret eden, alay eden insanlar var.
Bazi arkadaslar da bunu goriip normal saniyor, sonra onlar da aynisimi yapiyor.” (K8) Ogrenciler tarafindan
vurgulanan diger 6zellikler arasinda “bencil ve anonimlik giivencesi olan” olma yer almaktadir. “Gergek
kimligi bilinmeyince herkes ¢ok cesur oluyor. Hesabin gizliyse ne yazarsan yaz, kimse bulamiyor diye
diistintiyorlar.” (K10) “Kendi eglencesi i¢cin baskalarin iiziiyor. Sadece kendini diigiiniiyor, karsisindakinin
ne hissettigini hi¢ onemsemiyor.” (E3) Bu goriisler, zorbalarin ¢ogu zaman yalnizca kendi istek ve ¢ikarlarini
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oncelediklerini ve kimlik gizliliginin sagladigi giiven duygusuyla hareket ettiklerini gostermektedir.
Anonimlik faktoriiniin 6zellikle ¢evrim i¢i ortamlarda saldirgan davraniglarin ortaya ¢ikmasini kolaylastirdigi
ve sorumluluk algisini azalttig1 s6ylenebilir.

Ogretmenlerin ifadeleri ise daha ¢cok zorbanin iliskisel boyutuna odaklanmustir. Katilimeilar, siber zorbalarin
genellikle “yalniz” bireyler oldugunu dile getirmistir: “Siber zorbalik yapan ogrenciler genelde sosyal olarak
yalniz olanlar. Gergek hayatta arkadas bulamayinca sanal ortamda giic gostermeye calisiyorlar.” (O8)
Benzer sekilde bir bagka 6gretmen, bu durumu duygusal yoksunlukla iliskilendirmistir: “Empati kuramayan,
duygularim saglhkl ifade edemeyen 6grenciler baskalarina zarar vererek varlik gostermeye calistyor.” (03)
Bu goriisler, saldirgan davranislarin ¢cogu zaman sosyal yalmizlik ve kisilerarasi yetersizliklerle iliskili
oldugunu diisiindiirmektedir. Ogretmenlerin bu bakisi, zorbaligin yalnizca giig gosterisi degil, ayn1 zamanda
sosyal iligkilerde yasanan eksikliklerin bir disavurumu olabilecegini ortaya koymaktadir.

Her iki grubun ortak olarak dile getirdigi Ozellikler ise daha ¢ok zorbaligin psikososyal boyutunu
yansitmaktadir. Katilimcilar, siber zorbalar1 “agresif ve hirsli, 6z giiven problemi yasayan, duygusal agidan
yoksun, gii¢ arayan, yalniz, ruhsal sorunlar yasayan, kiskang” bireyler olarak tanimlamustir: “Baz: ogrenciler
cevrim i¢i ortamda kendini giiclii hissediyor. Gercek hayatta yapamadigini orada yapiyor.” (O4) “Zorba
olmanin onlara kontrol hissi verdigini diisiiniiyorum. Bu, aslhinda kendi giivensizliklerini értme bigimi.” (O1)
Katilimcilar ayrica siber zorbalarin ruhsal ve sosyal agidan dengesiz davranislar sergiledigini de vurgulamistir:
“Bazen ¢ok sinirli, bazen ¢ok alayct olabiliyorlar. I¢ diinyalarinda bir stkinti oldugunu hissediyorsun.” (O7)
“Kiskanglik da ¢ok etkili. Basarili ya da sevilen kisileri hedef alarak iistiinliik kurmaya ¢alistyorlar.” (K1) Bu
ortak goriisler, siber zorbanin yalnizca disa doniik saldirganlikla degil, ayn1 zamanda icsel ¢atigmalar ve
psikolojik yetersizliklerle de iliskili oldugunu gostermektedir. Ortak kodlarin bu denli yogunlagsmasi, siber
zorbaligin bireysel ve iligkisel diizeydeki sorunlarin bir yansimasi oldugunu, dolayisiyla hem psikolojik destek
hem de sosyal beceri gelistirme programlarinin dnleyici rol iistlenebilecegini diisiindiirmektedir.

Sonug¢ ve Tartisma

Siber zorbaligin nedenlerine iligskin arastirma sonuglari siber zorbaligin bireysel, sosyal ve ¢evresel etkenlerin
bir araya gelmesiyle olusan karmasik bir siire¢ oldugunu gdstermektedir. Izleyici dgrenciler siber zorbalig
genellikle eglence arayisi, dikkat gekme istegi, cevre ve medya etkisi ya da maddi ¢ikar amaciyla para kazanma
cabasiyla aciklarken izleyici 6gretmenler bu davranisin gegmis magduriyetleriyle iligkili oldugunu belirtmistir.
Her iki grup, gii¢ elde etme ve intikam isteginin siber zorbaligin temelinde yer aldigin1 vurgulamastir.

Sonuglar alan yazinda yer alan giincel ¢alismalarla benzerlik tasimaktadir. Ornegin Nesi ve digerleri (2020),
ergenlerin dijital ortamlarda sosyal kabul ve goriniirlik ihtiyaglarinin ¢evrim i¢i davraniglarimi belirgin
bicimde yonlendirdigini ifade etmektedir. Bu durum, izleyici 6grencilerin zorbalig1 eglence ve dikkat cekme
amaciyla agiklamalarimi destekler niteliktedir. Benzer bicimde Tomova ve digerleri (2021) de ergenlerin
aidiyet ihtiyacinin, ¢evrim i¢i riskli davraniglara katilmi artirdigini ortaya koymustur. Bu bulgu, akran ve
sosyal cevre etkisinin zorbalik davraniglarini tetikleyebilecegini gostermektedir.

Caligmada izleyici O6grencilerin dile getirdigi sosyal medya etkisi, Zhu ve digerleri (2021), kapsaml
incelemesinde one ¢ikan risk faktorleriyle paralellik gostermektedir. Ayrica Zhao ve digerleri (2022), ¢cevrim
ici anonimlik algisinin bireylerde gii¢ duygusunu artirdigini ve saldirgan davraniglart kolaylastirdigini ortaya
koymustur. Bu bulgu, arastirmada katilimcilarin gii¢ arayisina iliskin degerlendirmeleriyle uyumludur.

Izleyici 6gretmenlerin vurguladig: “zorbalik magduru olma” faktdrii ise alan yazindaki déngiisel zorbalik
bulgularini desteklemektedir. Li ve digerleri (2025), siber magduriyetin, saldirganliga yonelik normla
birleserek yeniden zorbaliga doniistiigii raporlamistir. Tran ve digerleri (2023) ise magduriyetin psikososyal
sorunlarla iligkilendigini ve bu sorunlarin ilerleyen siirecte saldirgan davraniglara zemin hazirlayabilecegini
gostermektedir.

Izleyici 6grenci ve 6gretmenlerin dile getirdigi “intikam ve kin” kodu da alan yazinda 6ne ¢ikan nedenlerden
biridir (Yaman ve Peker, 2012). Ornegin Ding ve digerleri (2025), ise intikam alma isteginin ¢evrim ici
denetimsizlikle birlestiginde saldirganlig1 daha goriiniir hale getirdigini ortaya koymustur.

Mevcut ¢alismanin alan yazina 6zgiin katkisi, izleyici 6grencilerin “maddi kazang saglama amac1” faktoriinii

zorbaligin bir nedeni olarak vurgulamalaridir. Alan yazininda ¢ogu ¢aligsma zorbalig1 daha ¢ok sosyal stati,
gli¢ ya da intikam baglaminda ele alirken (Salem vd., 2023; Wang ve Ngai, 2022), ekonomik ¢ikar arayisinin
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bir motivasyon olarak dile getirilmesi, bu arastirmanin dikkat cekici bulgularindan biri olmustur. izleyici
ogrenci degerlendirmesinde kimi durumlarda bireylerin bagkalarina ait 6zel ya da uygunsuz fotograflari
paylasmamak karsiliginda maddi talepte bulunabildigini diisiindiirmektedir. Bu bulgu, siber zorbaligin
yalnizca kisilerarasi ¢atismalardan degil ayn1 zamanda ¢ikar odakli davraniglardan da kaynaklanabildigini
gostermektedir.

Siber magdurlarin ozelliklerine iliskin arastirma sonuglart hem izleyici 6grenciler hem de Ggretmenler
tarafindan savunmasiz, ¢abuk giivenen ancak ayni zamanda caliskan ve hirsh bireyler olarak ifade edilmistir.
Bu durum, siber magduriyetin yalnizca zayiflikla degil, basar1 ve goriiniirliikle de iliskilendirilebilecegini
gostermektedir. Izleyici 6gretmenler, magdurlarin genellikle kendilerini koruma becerilerinin zayif oldugunu
vurgularken, izleyici 6grenciler magdurlar1 daha ¢ok akademik yonleriyle 6ne ¢ikan, hedef haline gelen kisiler
olarak degerlendirmistir. Ayrica hem Ogretmen hem O&grenci goriislerinde magdurlarin sosyal iligkiler
acisindan kirilgan olduklar1 ve duygusal agidan kolay etkilenebildiklerini dile getirilmislerdir. Bu sonuglar,
siber magduriyetin yalnizca rastlantisal degil, belirli kisisel ve sosyal oOzelliklere gore de segildiklerini
gostermektedir.

Elde edilen bulgular, alan yazininda siber magdurlarin 6zelliklerine iliskin yapilan ¢aligmalarla benzerlik
gostermektedir. Sahin ve Ayaz-Alkaya’nin (2023) caligmasi, akran zorbalig1 ve siber zorbaliga maruz kalan
ergenlerin cogunlukla savunmasiz ve kendini korumakta yetersiz bireyler oldugunu ortaya koymustur. Bu
durum, aragtirmamizda izleyici grubunda yer alan katilimcilarin magdurlart savunmasiz olarak
tanimlamalariyla Grtiismektedir.

Izleyici 6grencilerin, magdurlari “caliskan ve hirsli” olarak tammlamalari, Palenzuela-Luis ve digerleri (2022),
yaptig1 ¢aligmayla da iligkilendirilebilir. Bu calismada akademik yonden o6ne g¢ikan &grencilerin sosyal
iligkilerde daha fazla baski hissetme riskine sahip olduklar1 belirtilmistir. Benzer bicimde Tran ve digerleri
(2023) siber magduriyetin depresyon ve duygusal kirilganlikla iligkili oldugunu meta-analiz ¢alismasiyla
gostermistir.  Bu bulgu, c¢alismamizda magdurlarin depresif ve c¢ekingen olarak tanimlanmasini
desteklemektedir.

Aragtirmanin katkisi, siber magdurlarin yalnizca savunmasiz veya iliskisel a¢idan kirillgan olarak degil, ayni
zamanda caligkan ve hirshi 6zellikleriyle de hedef alinabilecegini gostermesidir. Bu bulgu, alan yazinda gorece
daha az ele alinmis bir noktaya isaret etmektedir (Zhu vd., 2021). Calisma bdylece, siber magduriyetin yalnizca
zayiflik ya da kirilganlik {izerinden degil, ayn1 zamanda basar1 ve goriiniirliik iizerinden de sekillenebilecegini
ortaya koyarak alan yazina 6zgiin bir katki saglamaktadir.

Siber zorbalarin 6zelliklerine yonelik sonuglarin ise izleyici 6grenciler ile izleyici 6gretmenler farkli bakis
acilartyla ele almistir. izleyici 6grenciler, zorbalar1 popiiler, kibirli, bencil, medya ve ¢evreden etkilenen ve
anonimlikten gii¢ alan kisiler olarak ifade etmiglerdir. Bu durum, izleyici 6grencilerin siber zorbaligir daha
gorlinir ve digsal oOzellikler ilizerinden anlamlandirdiklarini diisiindiirmektedir. Buna karsilik izleyici
Ogretmenler ise zorbanin Ozellikle sosyal iligkileri zayif, uyum sorunlar1 yasayan bireylerden olustugunu
vurgulamistir. Bu farklilagsma izleyici 6gretmenlerin siber zorbalig1 daha ¢ok bireyin sosyal islevselligi ve
psikososyal uyumu iizerinden degerlendirdigini gostermektedir.

Her iki izleyici grubu ortak olarak zorbalari agresif, hirsli, 6z giiven sorunu yasayan, duygusal agidan yoksun,
yalniz, ruhsal a¢idan problemli, kiskang bireyler olarak tanimlamistir. Bu ortak vurgular, izleyici 6grenciler ve
izleyici 0gretmenlerin zorbalik davranigimi yalnizca diga doniik saldirganlikla sinirhi gérmediklerini, bireyin
i¢sel diinyasina ve duygusal siireclerine de degindiklerini gostermektedir.

Elde edilen bu bulgular, alan yazindaki giincel ¢alismalarla biiyiik lgiide drtiismektedir. Ornegin Zhao ve
digerleri (2022), cevrim i¢i anonimlik algisinin ergenlerde gili¢ duygusunu artirarak saldirgan davranislan
kolaylastirdigint ortaya koymustur. Bu bulgu, izleyici 6grencilerin “anonimlikten gii¢ alma” vurgusunu
destekler niteliktedir. Bu durum izleyici 6grencilerin siber zorbalar yiiz ytize iliskilerde sergileyemeyecekleri
davraniglar dijital ortamda rahatlikla ortaya koyabilen bireyler seklinde algiladiklarini ortaya koymaktadir.

Yang ve digerleri (2021), 6fkenin zorbalik davranmislarini artirdigini géstermis, bu sonug¢ arastirmada hem
izleyici Ogrencilerin hem de izleyici &gretmenlerin one c¢ikardigr “agresiflik” vurgusuyla paralellik
tagimaktadir. Nitekim izleyici ogrenciler ve dgretmenler zorbalar1 yalmzca saldirgan degil, ayn1 zamanda
duygularin1 yonetmekte zorlanan ve 6fkesini kontrol edemeyen bireyler olarak algiladiklarimi géstermektedir.
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Benzer sekilde, Yazici-Kabaday1 ve digerlerinin (2025) ¢alismasinda yalnizlik sorunlarinin siber zorbalik
rollerinde belirleyici oldugu bulunmus, bu da aragtirmada dile getirilen yalnizlik sorunlariyla ortiismektedir.
Ayrica Sobkin ve Fedotova’nin (2021) calismasi, ergenlerin sosyal medyada saldirgan davraniglara egilimli
olduklarini ve bu davraniglarin ¢ogu zaman kibir ve bencillikle iligkili oldugunu ortaya koymustur. Bu bulgu
izleyici 6grencilerin, zorbalar1 bencil kisiler olarak tanimlamalariyla dogrudan ortiismektedir. Bu baglamda
izleyici Ogrencilerin siber zorbalar1 bencil bireyler olarak betimlemeleri, zorbanin empati yoksunu ve
benmerkezci bir kisilik yapisina sahip oldugunu yoniindeki algilarint yansitmaktadir.

Arastirmanin bazi sinirliliklart bulunmaktadir. Calisma belirli bir bdlgedeki sinirli sayidaki 6grenci ve
Ogretmen grubuyla yiiriitiildiigii i¢in, elde edilen bulgularin genellenebilirligi kisithidir. Verilerin 6z-bildirim
ve goriisme temelli olmasi, katilimeilarin yanitlarinda sosyal begenirlik egiliminin etkili olma olasiligim
artirmis olabilir. Ayrica, siber zorbalik davranislart dogrudan gézlemlenmediginden, elde edilen sonuglar
katilimeilarin alg1 ve yorumlarina dayalidir. Arastirmada yalnizca 6grenci ve 6gretmen goriiglerinin yer almasi,
okul ekosistemindeki diger paydaslardan olan veli bakis agilarinin disarida kalmasina neden olmustur.

Arastirma bulgularina dayali olarak, siber zorbaligin dnlenmesi ve farkindaligin artirilmasi i¢in hem 6grenciler
hem de 6gretmenlere yonelik ¢ok boyutlu calismalar yiiriitiilmesi onerilmektedir. Ornegin grenciler igin
okullarda empati ve sorumluluk temelli egitim programlarinin yayginlastirilmasi 6gretmenlerin ise ¢evrim igi
zorbalik belirtilerini erken fark edebilmesi i¢in hizmet i¢i egitimlerle desteklenmesi onemlidir. Gelecek
arastirmalarda farkli yas gruplari, bolgeler ve sosyoekonomik diizeylerde yiiriitiilecek karma desenli
caligmalarla, siber zorbaligin nedenleri ve rolleri daha kapsamli bigimde incelenebilir.

Yazar Notu: Bu calismaya goniillii olarak katilim saglayan degerli 6gretmen ve Ogrencilere katkilari ve
katilimlari igin tesekkiir ederiz.

Yazar Katkilari: Yazarlarin ¢alismaya katki oranlari birinci yazar igin %50, ikinci yazar i¢in %30 ve {iglincii
yazar i¢in %20 olarak belirlenmistir.

Etik Kurul Bilgisi: Yapilan bu g¢alismada “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmus; yonergenin ikinci boliimii olan “Bilimsel Aragtirma
ve Yayin Etigine Aykiri Eylemler” basligi altinda belirtilen eylemlerden higbiri gerceklestirilmemistir. Bu ¢alisma,
Atatiirk Universitesi sosyal ve Beseri Bilimler Etik Kurulu’nun 07.08.2025 tarihli ve 11-02 sayili izni dogrultusunda
gerceklestirilmigtir.

Cikar Catismasi: Calismamizda yazarlar arasinda herhangi bir ¢ikar ¢atismasi olmamistir.

Veri Erigilebilirligi: Calismamiz nitel bir ¢alisma olmasindan dolayr goriisme dokiimanlart gizlilik kurallar:
cer¢evesinde saklanmaktadir. Ancak verilerin kodlanmis haline bilimsel etik ilkeler dogrultusunda yazarlardan izin
istenmesi durumunda ulastirilabilir.
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Introduction

The digital age has reshaped how individuals interact socially and shifted a substantial part of everyday life
onto online platforms. Social media, online games, and instant messaging applications have become key
contexts for identity presentation, belonging, and the pursuit of social status, particularly among adolescents
(Nesi et al., 2020). Adolescence is a developmental period characterized by identity formation and an increased
need for peer approval (Steinberg, 2017). Therefore, while online environments provide new opportunities for
young people to meet their social needs, they may also create conditions conducive to negative experiences.
Emotional fluctuations (Bailen et al., 2019), vulnerabilities in self-perception (Palenzuela-Luis et al., 2022),
and risk-taking tendencies (Crone & van Duijvenvoorde, 2021) may make adolescents more vulnerable in
online interactions.

One of the most prevalent manifestations of this vulnerability is cyberbullying, which encompasses behaviors
intended to deliberately harm, humiliate, or exclude individuals through digital technologies (Patchin &
Hinduja, 2006). Unlike traditional peer bullying, the anonymity and rapid dissemination afforded by digital
environments can extend the impact of cyberbullying beyond physical boundaries (Zhu et al., 2021). Research
has shown that cyberbullying is associated with adverse outcomes for victims, including depression, loneliness,
anxiety, and low self-esteem (Aydogan Gedik et al., 2021; Nufiez et al., 2021; Tran et al., 2023), while among
individuals who engage in cyberbullying, it may reinforce patterns of low empathy and antisocial behavior
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(Salem et al., 2023; Zhu et al., 2021). These findings indicate that cyberbullying is not merely a form of
individual aggression but a phenomenon with multidimensional effects on social relationships and identity
development.

Recent studies have demonstrated that cyberbullying has become increasingly prevalent worldwide (Gohal et
al., 2023). In their review, Zhu et al. (2021) reported that rates of cybervictimization ranged from 14% in
Canada to 58% in Spain and from 6% to 46% across Asian countries. Similar patterns have been observed in
Tiirkiye. Eyuboglu et al. (2021) reported a cybervictimization rate of 17% and a cyberbullying rate of 10.4%
among adolescents, whereas Caliskan Duijvenvoorde Pala et al. (2021) found a cyberbullying involvement
rate of 65.3%. These findings highlight the cross-cultural prevalence of cyberbullying and indicate that it
represents a growing area of risk among adolescents.

Adolescents’ individual and environmental characteristics play an important role in the emergence of
cyberbullying. Young people’s pursuit of social approval and visibility during identity development (Sherman
et al., 2016), tendencies to misinterpret humor or normalize aggression (Li et al., 2025), and lack of social
support (Yazici-Kabadayi et al., 2025) may contribute to such behaviors. Similarly, peer pressure (Yang et al.,
2022), the tolerance of aggressive behaviors within the school environment (Varela et al., 2022), and
insufficient parental and teacher guidance (Su et al., 2021) may contribute to the persistence of cyberbullying.
Thus, when individual characteristics, social contexts, and technological conditions interact, cyberbullying
emerges as a complex social problem that is becoming increasingly prevalent during adolescence.

Cyberbullying is not limited to an interaction between the victim and the bully; rather, it becomes a
multidimensional process shaped by the attitudes and behaviors of bystanders who witness the incident. In
online environments, a bystander refers to a third party who does not directly engage in the aggression but
becomes part of the process by viewing, commenting on, sharing, or remaining silent in response to
cyberbullying content (Hu et al., 2023). Research indicates that bystanders constitute the majority of
individuals involved in cyberbullying incidents (Polanco-Levican & Salvo-Garrido, 2021) and that their
responses play a critical role in determining whether the incident continues or comes to an end. In particular,
interventions through which bystanders support the victim or take a stand against bullying serve a protective
function by limiting the spread of cyberbullying and discouraging aggressive behavior (Rudnicki et al., 2023;
Zhu et al., 2021).

This phenomenon may also be closely related to the developmental characteristics of adolescents. Indeed,
adolescents tend to attach greater importance to peer approval than to approval from parents or teachers, while
social status and popularity strongly influence their behavior (Laursen & Veenstra, 2021). In this context,
adolescents’ responses to cyberbullying are largely shaped by peer-group norms, levels of empathy, and the
quality of social relationships (Hong & Lee, 2022; Zhao et al., 2022). Accordingly, bystander peers’
interventions that support the victim and oppose the bully constitute an important protective factor that may
mitigate the negative consequences of cybervictimization (Rudnicki et al., 2023; Salem et al., 2023). In
contrast, passive bystander responses or attitudes that indirectly reinforce bullying may contribute to the
normalization of aggressive behavior. Despite the critical influence of bystander behaviors on the course of
cyberbullying, the literature provides relatively limited knowledge regarding how bystanders themselves
perceive and make sense of this process.

Bystanders are not limited to students. Within school settings, teachers may also become aware of or witness
cyberbullying incidents (Chen & Wu, 2024). Teachers’ interventions in cyberbullying situations therefore
emerge as another important factor shaping adolescents’ bystander roles. Bystander teachers’ ability to
recognize cyberbullying, their assessments of the seriousness of an incident, and the extent to which they
intervene promptly may influence both the course of cyberbullying and students’ bystander roles (Ademiluyi
et al., 2022; Chen & Wu, 2024). Clear and consistent teacher intervention in cyberbullying incidents may
convey a strong message to student bystanders that cyberbullying is unacceptable. This, in turn, may encourage
student bystanders to adopt roles characterized by supporting the victim or opposing the bully. Conversely,
when teacher intervention is weak or ambiguous, student bystanders may be more likely to remain passive in
the face of bullying (Su et al., 2021; Zhu et al., 2021). Therefore, bystander teachers’ perceptions of
cyberbullying may not only shape students’ bystander behaviors but also influence how cyberbullying
incidents unfold and are ultimately resolved.
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Although the causes of cyberbullying and the individual characteristics of bullies and victims have been
extensively examined in the literature, comparatively less attention has been devoted to the perspectives of
students and teachers who occupy bystander positions. In other words, systematic knowledge remains limited
regarding how student and teacher bystanders attribute causes to cyberbullying and how they perceive and
interpret the individual characteristics of cyberbullies and cybervictims. However, the perceptions and
intervention behaviors of student and teacher bystanders are among the key factors that may directly contribute
to either the continuation or cessation of cyberbullying (Ademiluyi et al., 2022; Rudnicki et al., 2023).
Examining the perspectives of both students and teachers together may therefore provide a more
comprehensive understanding of the dynamics underlying cyberbullying. Such an approach may not only
address an important gap in the literature but also make a meaningful contribution to the development of
school-based prevention programs and intervention strategies.

Accordingly, the primary aim of this study is to examine the causes of cyberbullying and the individual
characteristics of cyberbullies and cybervictims from the perspectives of student and teacher bystanders,
thereby expanding the limited knowledge in the field and providing a more comprehensive understanding of
the underlying dynamics of cyberbullying. In line with this aim, the following research questions were
formulated:

1. According to student cyberbystanders, what are the causes of cyberbullying?
2. According to teacher cyberbystanders, what are the causes of cyberbullying?
3. According to student cyberbystanders, what are the individual characteristics of cyberbullies?
4. According to teacher cyberbystanders, what are the individual characteristics of cyberbullies?
5. According to student cyberbystanders, what are the individual characteristics of cybervictims?
6. According to teacher cyberbystanders, what are the individual characteristics of cybervictims?

Method

This section presents information on the methodological approach followed in line with the purpose of the
study, the research design, the study group, the data collection process, and the analysis of the data. The
design selected in accordance with the nature and purpose of the study is explained below.

Research Design

This study aimed to explore the causes of cyberbullying and the individual characteristics of cyberbullies and
cybervictims from the bystander perspectives of students and teachers. Accordingly, a qualitative research
approach was adopted, as it enables researchers to focus on individuals’ lived experiences and the meanings
they attribute to those experiences (Creswell & Poth, 2018). The phenomenological design employed in this
study provides a robust framework for exploring participants’ perceptions, interpretations, and subjective
perspectives regarding a particular phenomenon in depth (Yildirim & Simsek, 2016). Therefore, examining
adolescents’ and teachers’ experiences as bystanders and their perceptions of these experiences may contribute
to a deeper understanding of the multidimensional nature of cyberbullying. In this respect, the
phenomenological design is consistent with the purpose of the study, as it enables the exploration of the
characteristics of cyberbullies and cybervictims and the perceived causes of cyberbullying from a bystander
perspective.

Study Group

The study group consisted of adolescents and teachers selected in accordance with the purpose of the research.
Adolescents’ extensive engagement in online environments increases their likelihood of witnessing
cyberbullying incidents (Kowalski et al., 2014). Therefore, examining adolescents’ perceptions and
experiences contributes to understanding the causes of cyberbullying and the individual characteristics of the
parties involved from a bystander perspective. Teachers were also included in the study because their roles as
both observers and guides provide them with the potential to influence students’ bystander behaviors and
actively participate in intervention processes.
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Maximum variation sampling was used to select the participants (Patton, 2015). This method enables a
phenomenon to be examined from multiple perspectives by including individuals with diverse demographic
and socioeconomic characteristics (Tisdell et al., 2025). For the adolescent group, variation was sought in
terms of age, gender, and school; for the teacher group, diversity in teaching disciplines was considered.
Participants were identified with the support of school counselors working in schools located in the city center
of Erzurum and were recruited voluntarily. Informed consent was obtained from all participants before the
study. In accordance with ethical principles, participants’ identities were kept confidential, and codes were
assigned as F (female student), M (male student), and T (teacher). The participants’ demographic
characteristics are presented in Tables 1 and 2.

Table 1
Demographic Characteristics of the Students Participants
Participants Grade Level School Type
M1 9th Grade Anatolian High School
M2 9th Grade Anatolian High School
M3 9th Grade Anatolian High School
M4 9th Grade Anatolian High School
F1 9th Grade Anatolian High School
F2 9th Grade Anatolian High School
M5 10th Grade Anatolian High School
F3 10th Grade Anatolian High School
F4 10th Grade Anatolian High School
M6 11th Grade Anatolian High School
M7 11th Grade Anatolian High School
M8 11th Grade Anatolian High School
F5 11th Grade Anatolian High School
F6 11th Grade Anatolian High School
F7 11th Grade Anatolian High School
F8 12th Grade Anatolian High School
F9 12th Grade Anatolian High School
F10 12th Grade Anatolian High School
F11 12th Grade Anatolian High School
F12 12th Grade Anatolian High School

The participants consisted of 20 adolescent students aged 14—18 from different grade levels and 11 teachers
and school administrators from various disciplines. Of the students, 12 were female, and eight were male. In
terms of grade level, six students were in the 9th grade, three in the 10th grade, six in the 11th grade, and five

in the 12th grade.
Table 2

Demographic Characteristics of the Teacher Participants

Participants Position School Type
Tl Visual Arts Anatolian High School
T2 School Administration Anatolian High School
T3 School Counseling Anatolian High School
T4 School Counseling Anatolian High School
T5 Physical Education Anatolian High School
T6 Philosophy Anatolian High School
T7 History Anatolian High School
T8 Mathematics Anatolian High School
T9 English Anatolian High School
T10 School Administration Anatolian High School
TI1 School Administration Anatolian High School

Variation across schools was also ensured, with participants recruited from three different schools. This
diversity was intended to facilitate an understanding of how the phenomenon manifests across different social,
cultural, and educational contexts (Merriam & Tisdell, 2016).
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Data Collection Process

The research process began with a comprehensive review of the literature on cyberbystander roles, through
which the theoretical and conceptual framework of the study was established. Based on this framework, the
research questions were developed, and adolescents and teachers were identified as the participant groups.
Participants who met the study criteria were subsequently recruited.

Based on the literature review, sample scenarios were developed, and a semi-structured interview form was
prepared and finalized following expert review. Data were collected through face-to-face interviews with
voluntary participants between November 22 and December 4, 2025. The interviews were audio-recorded,
securely backed up, and stored in accordance with ethical principles of confidentiality.

Following data collection, the analysis phase was initiated. The data were analyzed by the researchers, and the
findings were reported descriptively. Given the flexible and iterative nature of qualitative research, earlier
stages of the research process were revisited when necessary, and the analysis was progressively refined
throughout the study.

Data Collection Tools
Cyberbullying Scenario and Semi-Structured Interview Form

Given that the purpose of the present study was to examine the causes of cyberbullying and the individual
characteristics of cyberbullies and cybervictims from the bystander perspectives of students and teachers, semi-
structured interviews were selected as the primary data collection technique. This technique allows researchers
to ask open-ended questions within a predetermined framework while providing participants with sufficient
flexibility to express their experiences and perspectives freely (Patton, 2015). In this way, in-depth data were
obtained regarding the perceived causes of cyberbullying and the individual characteristics of the parties
involved (Tisdell et al., 2025).

To develop the interview form, a comprehensive review of the literature on cyberbystander roles and the causes
of cyberbullying was conducted. A sample scenario was developed to enable participants to evaluate the
phenomenon within a concrete context, and open-ended questions were formulated based on this scenario. The
questions were structured to facilitate comparisons of similarities and differences between students’ and
teachers’ perceptions.

The draft interview form was reviewed by two experts in the fields of psychological counseling and
psychology. Based on their recommendations, the questions were simplified and revised to eliminate
potentially leading expressions (Yildinm & Simsek, 2016). Following a pilot application, the necessary
revisions were made. The final form consisted of participant information and informed consent forms, a
demographic information form, and open-ended questions designed for both participant groups.

Data Analysis

The data obtained in the study were analyzed using content analysis. This method enables participants’
responses to be systematically examined and coded and subsequently organized into categories and themes
according to shared characteristics (Yildirnm & Simsek, 2016). Through this process, student and teacher
bystanders’ perceptions regarding the causes of cyberbullying and the individual characteristics of cyberbullies
and cybervictims were examined from multiple perspectives.

MAXQDA qualitative data analysis software was used to analyze the data. The software was selected because
it facilitates systematic coding, categorization, and visualization of themes (Kuckartz and Radiker, 2014). The
interviews were transcribed verbatim, and after the accuracy of the transcripts had been checked, the data were
imported into MAXQDA. During the coding process, participants’ statements were carefully examined,
relevant concepts were identified, and similar codes were grouped to form categories and overarching themes.
The final code—category—theme structure was established after consultation with a subject-matter expert.

Qualitative research principles were followed to enhance the trustworthiness of the study. To establish
credibility, particular attention was paid to interpreting the data consistently with the research purpose, and the
semi-structured interview form consisted of clear, comprehensible, and open-ended questions that allowed
participants to express their perspectives freely (Patton, 2015). To ensure dependability, all stages of the
research process were documented in detail, and the coding and analysis procedures were clearly described
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(Tisdell et al., 2025). Intercoder reliability was examined by determining whether different researchers
assigned similar codes to the same data. To enhance transferability, participant characteristics and research
findings were described in detail. Finally, to ensure confirmability, all procedures and decisions made
throughout the research process were systematically documented, and the analyses were conducted with the
involvement of multiple researchers. Overall, the data analysis process was conducted systematically and
rigorously to enhance the trustworthiness of the research and the validity of its findings.

Ethics Statement

This study was conducted in accordance with all ethical principles and rules specified in the “Directive on
Scientific Research and Publication Ethics of Higher Education Institutions,” and none of the actions defined
under the section entitled “Actions Contrary to Scientific Research and Publication Ethics” were committed.
The study was conducted in accordance with the approval granted by the Social and Human Sciences Ethics
Committee of Atatiirk University, dated August 7, 2025, and numbered 11-02. Participation in the study was
entirely voluntary, and informed consent was obtained from all participants before their participation.
Throughout the research process, participants’ identities and personal information were kept confidential, and
the data obtained were used solely for scientific research purposes and protected in accordance with
confidentiality principles.

Findings

The findings obtained from the study indicate that cyberbullying is a multidimensional phenomenon associated
with the characteristics of both the victim and the bully, as well as with external factors that trigger these
behaviors, as illustrated in Figure 1. An examination of participants’ views revealed that students tended to
emphasize individual experiences and peer relationships, whereas teachers drew greater attention to the
psychosocial dynamics underlying the behaviors and to environmental influences. Accordingly, the causes of
cyberbullying and the individual characteristics of cybervictims and cyberbullies were addressed under
separate themes, and the codes expressed by participants were elaborated within each theme.

Figure 1

Causes of cyberbullying and characteristics of cyberbullies and cybervictims from the perspectives of student
and teacher cyberbystanders
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Data regarding the causes of cyberbullying and characteristics of the roles, summarized in Figure 1, are
explained below under headings:

Causes of Cyberbullying According to Cyberbystanders

The findings indicate that students and teachers in bystander positions interpreted the causes of cyberbullying
from different perspectives. While students focused primarily on individual motivations and factors related to
the social environment, teachers emphasized the role of previous experiences in the emergence of bullying
behavior. At the same time, causes such as the pursuit of power and revenge were commonly mentioned by
both teachers and students, revealing the relational and emotional dimensions of cyberbullying.

One of the prominent causes identified in the accounts of student cyberbystanders was “entertainment and
attention seeking.” Participants stated that online bullying may be carried out to gain visibility on social media
or popularity within peer groups: “Some friends get more likes when they make fun of someone on social
media. That is why some people find them funny, so it is almost seen as entertainment.” (M1) This finding
suggests that adolescents’ need for social acceptance may overlap with bullying behaviors in digital
environments.

The code “being influenced by social media” also emerged prominently in students’ accounts. Participants
emphasized that cyberbullying may develop through the imitation of aggressive content encountered in online
environments: “When you constantly see someone being humiliated in videos, you may start to think that it is
normal without even realizing it. Then some people want to do the same thing.” (F4) This statement suggests
that digital platforms function not only as communication environments but also as contexts in which
behavioral models are produced and reproduced.

“Influence of family and friends” was another cause identified by students. Participants stated that bullying
often emerges as a result of peer pressure or encouragement from individuals in one’s immediate social
environment. This finding suggests that cyberbullying is shaped within social relationships rather than being
solely an individual decision: “Sometimes you do not say anything even when something is wrong because
you do not want to be excluded from the group. When your friend does it, you laugh too, otherwise they might
target you as well.” (M7)

Some students also associated cyberbullying with “the purpose of obtaining financial gain.” One participant
stated that individuals in online environments may use personal content to exert pressure or obtain financial
benefits: “There are people who threaten to share photos and ask for money. I think that is also a type of
bullying; they do it just for money.” (F9)

In teachers’ accounts, “having previously been a victim of bullying” emerged as a prominent cause.
Participants stated that students who had previously experienced bullying might engage in similar behaviors
toward others in an attempt to compensate for their own negative experiences: “A student who was previously
made fun of may do the same thing to someone else, almost as if trying to forget that pain. It is like a kind of
defense mechanism.” (T3) This finding indicates that teachers tended to conceptualize bullying as a cyclical
process.

One of the causes jointly identified by both students and teachers was the “pursuit of power.” Participants
stated that the anonymity provided by online environments may make individuals feel more powerful and
encourage bullying behavior: “When people are anonymous on social media, everyone becomes more
courageous. They can easily say things there that they would never say in real life.” (M2) “Some students feel
more powerful there because nobody knows who they are.” (T3)

Finally, another common cause reported by both students and teachers was “revenge and resentment.”
Participants stated that previous conflicts and grievances may be transferred to online environments and
transformed into cyberbullying: “Someone who was treated badly in the past sends messages to the same
person to take revenge. Sometimes this turns into long-lasting resentment.” (T4) “After a while, children prefer
to express their anger online. This eventually turns into cyberbullying.” (T6)

Characteristics of Cybervictims According to Cyberbystanders
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Participants’ accounts revealed different perspectives regarding the characteristics of cybervictims. Students
focused primarily on victims’ personal tendencies and social relationships, whereas teachers emphasized
behavioral characteristics that may increase the risk of victimization. At the same time, characteristics such as
being depressive or withdrawn, vulnerability, popularity, and active social media use were commonly
mentioned by both groups, suggesting that cybervictimization may be associated with both vulnerability and
social visibility.

Students reported that individuals who are “hardworking and ambitious” may be subjected to attacks motivated
by jealousy, particularly because of their academic or social achievements: “When you are hardworking or
have a good relationship with teachers, they get jealous of you. Then they immediately start making fun of you
on social media.” (F11) This finding indicates that achievement and visibility may simultaneously become risk
factors for victimization. Individuals who “trust others easily” were described as being more vulnerable to
exploitation because they may readily disclose personal information: “Some friends are very well-intentioned
and trust everyone. Then when they share something private, there are people who misuse it.” (M5) This
finding suggests that insufficient digital safety awareness may be directly associated with cybervictimization.

Another characteristic emphasized by students concerned victims’ physical appearance. Differences related to
“weight, physical appearance, or athletic ability” were reported to become objects of ridicule in online
environments, thereby increasing vulnerability to cybervictimization: “Quiet and withdrawn people usually
become targets because they do not react or cannot defend themselves.” (F5) This finding points to the role of
individual differences in facilitating social labeling and exclusion among adolescents. Similarly, “popular”
students were also reported to become targets because of their visibility: “Popular students or those who have
a lot of friends can also become targets because some people do not want them to attract attention.” (F12) This
finding suggests that active social relationships may bring not only social acceptance but also risks associated
with jealousy and exclusion. Participants also stated that an “optimistic personality” may constitute a
disadvantage in online contexts. They suggested that optimistic individuals may be perceived as more
vulnerable and therefore easier to manipulate. Thus, even positive personality characteristics may increase
exposure to aggression in digital environments. Student accounts further indicated that behaviors perceived as
“two-faced” or socially inconsistent could also be viewed as provoking bullying. This finding suggests that
perceived social inconsistency may serve as a justification for aggression within peer relationships.

Compared with students, teachers characterized victims primarily in terms of being “vulnerable or careless.”
Participants stated that uncontrolled disclosure of personal information, failure to use privacy settings, and
communication with potentially risky individuals may increase vulnerability to cybervictimization: “Some
students leave their accounts open to everyone and talk to people they do not know. When they share personal
information, their risk of being exploited increases.” (T9) Another teacher similarly emphasized digital safety
awareness: “Victims generally do not know how to use privacy settings or do not care about them. That is why
the photos they share can easily be misused.” (T5) These evaluations indicate that cybervictimization is closely
associated not only with personality characteristics but also with digital competencies and safety awareness.
Similarly, “vulnerability” was emphasized by both groups, with participants noting that difficulty protecting
oneself may facilitate bullying. One teacher explained: “Students who cannot express themselves and who are
quiet freeze when they experience bullying. When they cannot respond, others become even more
encouraged.” (T11) These findings suggest an association between cybervictimization and psychological
vulnerability.

Another characteristic jointly mentioned by students and teachers was the tendency to be “depressive and
withdrawn.” Participants stated that these characteristics may make individuals less capable of defending
themselves and therefore easier targets: “If you are sad and withdrawn, nobody defends you. When others
notice that, they choose you as an easy target.” (M4) Participants also noted that “popular or well-liked
students” may become targets. Popularity and social acceptance were described as potential sources of jealousy
and competition: “Sometimes students who have many followers or who are well liked are envied. That is why
people write negative comments on their posts.” (F6) Furthermore, “active social media use” was associated
with cybervictimization by both students and teachers: “Those who spend a lot of time on social media are at
greater risk because the more visible you are, the more people can reach you.” (T1) This finding suggests that
increased visibility in digital environments may also increase exposure to potential attacks.

Characteristics of Cyberbullies According to Cyberbystanders
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Participants described the characteristics of cyberbullies in terms of both individual and social dimensions.
Student accounts focused mainly on cyberbullies’ social visibility, personal characteristics, and susceptibility
to environmental influences, whereas teachers emphasized their relational difficulties. In addition, the codes
shared by both groups reflected the broader psychosocial foundations of cyberbullying.

According to students, cyberbullies tend to be “popular” individuals. These descriptions suggest that
cyberbullies may seek prominence within their peer groups, enjoy attracting attention, and perceive themselves
as superior to others: “These people are generally the ones everyone knows, the popular ones. People with
many followers and lots of comments on every post engage in bullying more because they want attention.”
(M6) “There are people who see themselves as superior to others. They think making fun of others makes them
feel powerful.” (F9) Students’ evaluations suggest that cyberbullying may function as a means of gaining or
maintaining social status.

Students also described cyberbullies as individuals who are “influenced by media and their social
environment.” Participants stated that bullying behaviors are often learned and adopted through exposure to
aggressive media content or peer influences: “There are constantly people insulting and making fun of each
other online. Some friends see this and think it is normal, and then they start doing the same thing.” (F8) Other
characteristics emphasized by students included being “selfish” and feeling protected by “anonymity.” “When
their real identity is unknown, everyone becomes very brave. If your account is private, they think they can
write whatever they want and nobody will find them.” (F10) “They hurt other people for their own
entertainment. They only think about themselves and do not care at all about how the other person feels.” (M3)
These accounts indicate that cyberbullies may prioritize their own desires and interests while acting with a
sense of security created by concealed identities. Anonymity in online environments may therefore facilitate
aggressive behavior and reduce individuals’ sense of responsibility for their actions.

Teachers’ accounts, in contrast, focused more strongly on the relational characteristics of cyberbullies.
Participants described cyberbullies as typically “lonely” individuals: “Students who engage in cyberbullying
are generally socially isolated. When they cannot make friends in real life, they try to demonstrate power in
the virtual environment.” (T8) Another teacher associated this pattern with emotional deprivation: “Students
who cannot empathize or express their emotions healthily try to make themselves visible by hurting others.”
(T5) These accounts suggest that aggressive behaviors may be associated with social isolation and
interpersonal difficulties. From the teachers’ perspective, cyberbullying may therefore represent not only an
attempt to demonstrate power but also an external manifestation of deficits in social relationships.

The characteristics commonly identified by both participant groups primarily reflected the psychosocial
dimension of cyberbullying. Participants characterized cyberbullies as “aggressive and ambitious,
experiencing self-confidence problems, emotionally deprived, power-seeking, lonely, experiencing
psychological difficulties, and jealous.” “Some students feel powerful in online environments. They do things
there that they cannot do in real life.” (T4) “I think being a bully gives them a sense of control. It is actually a
way of covering up their own insecurities.” (T1) Participants further emphasized that cyberbullies may display
emotional and social instability: “Sometimes they are very angry, sometimes very sarcastic. You can sense
that something is troubling them internally.” (T7) “Jealousy is also very influential. They try to establish
superiority by targeting people who are successful or well liked.” (F1) These shared perspectives suggest that
cyberbullying is associated not only with outwardly aggressive behavior but also with internal conflicts and
psychosocial difficulties. The concentration of common codes around these characteristics further suggests
that cyberbullying may reflect difficulties at both individual and relational levels and that psychological
support and social skills interventions may therefore have a preventive role.

Results and Discussion

The findings regarding the causes of cyberbullying indicate that cyberbullying is a complex process that
emerges through the interaction of individual, social, and environmental factors. Student bystanders generally
attributed cyberbullying to the pursuit of entertainment, attention seeking, influences from the social
environment and media, or attempts to obtain financial gain, whereas teacher bystanders associated such
behavior with previous experiences of victimization. Both groups emphasized that the pursuit of power and
the desire for revenge constitute important underlying motives for cyberbullying.
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The findings are consistent with recent studies in the literature. For example, Nesi et al. (2020) stated that
adolescents’ needs for social acceptance and visibility in digital environments substantially shape their online
behaviors. This perspective supports student bystanders’ explanations of cyberbullying in terms of
entertainment and attention seeking. Similarly, Tomova et al. (2021) demonstrated that adolescents’ need for
belonging may increase their involvement in risky online behaviors. This finding suggests that peer and
broader social influences may contribute to the emergence of cyberbullying behaviors.

The influence of social media emphasized by student bystanders is also consistent with the risk factors
highlighted in the comprehensive review by Zhu et al. (2021). Furthermore, Zhao et al. (2022) demonstrated
that perceived online anonymity increases individuals’ sense of power and facilitates aggressive behavior. This
finding is consistent with participants’ evaluations regarding the pursuit of power in the present study.

The factor of “having previously been a victim of bullying,” emphasized by teacher bystanders, supports
findings in the literature concerning the cyclical nature of bullying. Li et al. (2025) reported that
cybervictimization, when combined with norms supportive of aggression, may subsequently contribute to
cyberbullying behavior. Tran et al. (2023) further demonstrated that victimization is associated with
psychosocial difficulties, which may create conditions conducive to aggressive behaviors over time.

The “revenge and resentment” code identified by both student and teacher bystanders has also been highlighted
as an important motivation in the literature (Yaman & Peker, 2012). For instance, Ding et al. (2025)
demonstrated that the desire for revenge, when combined with reduced social control in online environments,
may make aggressive behavior more pronounced.

A distinctive contribution of the present study is student bystanders’ identification of “financial gain” as a
potential motivation for cyberbullying. Whereas previous studies have predominantly addressed cyberbullying
in relation to social status, power, or revenge (Salem et al., 2023; Wang & Ngai, 2022), the identification of
economic gain as a potential motivation represents a noteworthy finding. Student bystanders’ accounts suggest
that, in some situations, individuals may demand money in exchange for not sharing another person’s private
or inappropriate photographs. This finding indicates that cyberbullying may arise not only from interpersonal
conflicts but also from instrumental and self-interested motives.

The findings regarding the characteristics of cybervictims indicate that both student and teacher bystanders
perceived victims as vulnerable and inclined to trust others easily, while they were also described as
hardworking and ambitious individuals. This suggests that cybervictimization may be associated not only with
vulnerability but also with achievement and visibility. Teacher bystanders particularly emphasized victims’
limited ability to protect themselves, whereas student bystanders tended to characterize victims as individuals
who stand out academically and may consequently become targets. Moreover, both groups described
cybervictims as socially vulnerable and emotionally susceptible. These findings suggest that
cybervictimization may not occur entirely at random but may be associated with certain perceived personal
and social characteristics.

These findings are consistent with previous research examining the characteristics of cybervictims. Sahin and
Ayaz-Alkaya (2023) found that adolescents exposed to peer bullying and cyberbullying were often
characterized by vulnerability and limited ability to protect themselves. This finding corresponds with
participants’ descriptions of cybervictims as vulnerable individuals in the present study.

Student bystanders’ characterization of victims as “hardworking and ambitious” may also be considered in
relation to the findings of Palenzuela-Luis et al. (2022), who indicated that academically prominent students
may experience greater pressure within their social relationships. Similarly, the meta-analysis conducted by
Tran et al. (2023) demonstrated an association between cybervictimization, depression, and emotional
vulnerability. This finding supports the characterization of cybervictims as depressive and withdrawn in the
present study.

An important contribution of the present research is its indication that cybervictims may be targeted not only
because they are vulnerable or relationally disadvantaged but also because they are perceived as hardworking
and ambitious. This represents a comparatively underexplored dimension in the literature (Zhu et al., 2021).
Thus, the study contributes to the literature by demonstrating that cybervictimization may be shaped not only
by vulnerability and weakness but also by achievement and social visibility.
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The findings regarding the characteristics of cyberbullies revealed differences between student and teacher
bystanders’ perspectives. Student bystanders described cyberbullies as popular, arrogant, selfish, influenced
by media and their social environment, and empowered by anonymity. This suggests that student bystanders
tend to understand cyberbullying through more visible and externally observable characteristics. In contrast,
teacher bystanders emphasized that cyberbullies tend to have poor social relationships and experience
adjustment difficulties. This distinction suggests that teachers interpret cyberbullying primarily through
individuals’ social functioning and psychosocial adjustment.

Both groups commonly characterized cyberbullies as aggressive, ambitious, experiencing self-confidence
problems, emotionally deprived, lonely, psychologically troubled, and jealous. These shared perceptions
indicate that neither student nor teacher bystanders conceptualize bullying solely in terms of outward
aggression; rather, they also attribute bullying behavior to individuals’ internal emotional states and
psychological processes.

These findings are largely consistent with recent studies in the literature. For example, Zhao et al. (2022)
demonstrated that perceived online anonymity may increase adolescents’ sense of power and facilitate
aggressive behavior. This finding supports student bystanders’ emphasis on “gaining power from anonymity.”
It also suggests that student bystanders perceive cyberbullies as individuals who can more readily engage in
behaviors in digital environments that they might hesitate to display in face-to-face interactions.

Yang et al. (2021) found that anger increases bullying behaviors, which is consistent with the emphasis on
“aggressiveness” expressed by both student and teacher bystanders in the present study. Indeed, participants
appeared to perceive cyberbullies not only as aggressive but also as individuals who experience difficulties
regulating their emotions and controlling their anger.

Similarly, Yazici-Kabadayi et al. (2025) found that loneliness plays a significant role in cyberbullying roles,
which corresponds with the loneliness-related characteristics identified in the present study. Sobkin and
Fedotova (2021) also demonstrated that adolescents may display aggressive behaviors on social media and
that such behaviors are frequently associated with arrogance and selfishness. This finding directly corresponds
with student bystanders’ descriptions of cyberbullies as selfish individuals. In this context, describing
cyberbullies as selfish may reflect student bystanders’ perceptions of bullies as lacking empathy and displaying
self-centered tendencies.

The study has several limitations. First, because the research was conducted with a relatively limited group of
students and teachers from a specific geographical region, the transferability of the findings to other contexts
may be limited. Second, the data were based on self-reports and interviews; therefore, participants’ responses
may have been influenced by social desirability. Furthermore, since cyberbullying behaviors were not directly
observed, the findings reflect participants’ perceptions and interpretations of the phenomenon. Finally, the
study included only student and teacher perspectives, excluding parents, who represent another important
stakeholder group within the broader school ecosystem.

Based on the findings, multidimensional initiatives targeting both students and teachers are recommended to
prevent cyberbullying and enhance awareness. For example, school-based educational programs focusing on
empathy and responsibility may be expanded for students, while teachers may be supported through in-service
training to strengthen their ability to recognize early signs of cyberbullying and respond effectively. Future
studies may employ mixed-method designs across different age groups, geographical regions, and
socioeconomic contexts to provide a more comprehensive understanding of the causes, characteristics, and
roles associated with cyberbullying.
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