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Bu arastirmada, 2024 yilinda yayinlanan Tiirkiye Yiizyili Maarif Modeli Hayat Bilgisi Dersi Ogretim
Programinin Birlesmis Milletler Cocuk Haklar1 S6zlesmesi'nin (BMCHS nin) 29. maddesi olan egitimin
amagclart acisindan incelenmesi amaclanmistir. Nitel bir ¢alisma olan arastirmada dokiiman analizi
yontemi kullanilmis ve veriler icerik analizi ile ¢6zlimlenmistir. Analiz sonucunda, programda
BMCHS'nin 29. maddesi baglaminda egitimin amaglar i¢in yapilan diizenlemeler {i¢ tema altinda 11
kategoride toplanmistir. Arastirma sonuglari, programin BMCHS'nin 29. maddesinde belirtilen egitimin
amagclarini hayata gecirmeye yonelik ¢cocuklarin yeteneklerinin ve Kkisilik gelisiminin desteklenmesinden
ulusal ve kiiltiirel degerlere iliskin farkindalik gelisimine kadar genis bir yelpazede diizenlemeler
icerdigini, ancak kendisininkinden farkli uygarliklara saygi, cinsiyetler arasi esitlik gibi belirli
baglamlarda bir takim eksikliklerin de oldugunu gostermistir. Arastirma, Tiirkiye Yiizyili Maarif Modeli
Hayat Bilgisi Dersi Ogretim Programinda BMCHS'nin 29. maddesinde belirtilen egitimin amaclarini
hayata gecirme acisindan islevselligi ile ilgili bilgiler ortaya koymasi ve gelistirmeye yonelik dneriler
sunmasi a¢isindan 6nem tasimaktadir.

Anahtar Kelimeler: hayat bilgisi egitimi, Tiirkiye Yiizyili Maarif Modeli, cocuk haklari, egitimin amaglari,
cocuk haklar1 egitimi

Abstract

This study aims to examine the 2024 Tiirkiye Century Education Model Life Studies Curriculum in terms
of the objectives of education defined in Article 29 of the United Nations Convention on the Rights of the
Child (UNCRC). In this qualitative study, the document analysis method was used, and the data were
analyzed through content analysis. As a result of the analysis, the arrangements made in the curriculum
concerning the objectives of education stated in Article 29 of the UNCRC were grouped under three
themes and eleven categories. The findings indicated that the curriculum encompasses a wide range of
arrangements aimed at realizing the educational objectives of the UNCRC—from supporting the
development of children’s abilities and personalities to fostering awareness of national and cultural
values—while also revealing certain shortcomings in specific contexts, particularly in promoting respect
for civilizations different from one’s own and in fostering gender equality. This study is significant as it
provides insights into the functionality of the 2024 Tiirkiye Century Education Model Life Studies
Curriculum in implementing the educational objectives of the UNCRC and offers recommendations for
further improvement.
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GIRIS

Insan haklarinin 6zel bir alani olan ¢ocuk haklari, cocuklar hak ettikleri yasam standartlarina
ulastirmayi, korumayi, fiziksel ve psikolojik olarak saglikli bireyler olarak yetistirmeyi
amaclamaktadir. Tarihsel siirec icerisinde gecmisten glinlimiize ¢ocuklarin 6nemli bir bolimi
beslenme, barinma, giyinme vb. temel ihtiyaglarini karsilayamamis; cocuk is¢i olarak
calistirillma, ihmal, istismar ve savas magduru olma gibi ¢esitli kétli muamelelere maruz
kalmistir (Ata, 2019). Nitekim, ¢ocuklarin kendilerini korumakla sorumlu olan ebeveynleri,
O0gretmenleri ya da hiikiimetler tarafindan kotli muameleye ugratilmasi rastlanan bir
durumdur (Lohrenscheit, 2010). Bu durumun 6niine gecebilmek, cocuklar: korumak ve iyi bir
hayata kavusmalarini saglayabilmek icin gesitli ulusal ve uluslararasi belgeler yayinlanmis olup
bu belgelerden en 6nemlilerinden biri ise Birlesmis Milletler Cocuk Haklar1 Sézlesmesidir
(BMCHS'dir). BMCHS, diinya iizerinde en fazla kabul goren ¢ocuk haklar1 belgesi olup sagladigi
haklar ve getirdigi yenilikler acisindan devrim niteligindedir (Flowers, 2007). BMCHS,
cocuklar1 aktif aktorler, hak sahipleri ve vatandashik haklarina layik bireyler olarak
tanimaktadir. Ayrica, s6zlesme Diinya ¢apinda tlkelerin ¢ocuklarin siyasi, sosyal, ekonomik ve
kiiltiirel haklarina olan baghliklarini artirmak icin son derece 6nemli bir cerceve ve mekanizma
islevi gormektedir (Ruck vd., 2016). BMCHS ayrimcilik yapmama, ¢ocugun istiin yarari,
yasama ve gelisme hakki ve cocugun goriislerine saygi olmak iizere dort temel ilkeye
dayanmakta olup (Vaghri vd., 2020), 54 maddeden olusmaktadir. BMCHS; katilim, egitim,
saglik, oyun, dinlenme, isim, vatandaslik, kimlik ve niifusa kayit, diisiince, din ve vicdan
ozglrligii gibi cok sayida sosyal, medeni ve siyasi, ekonomik, koruyucu ve kiltiirel haklar
icermektedir (Goldhagen vd., 2020). Diinya iizerinde tim c¢ocuklarin hepsi bu haklara sahip
olup BMCHS yasal yaptirim giicti ile bu haklarin hayata gecirilmesinde 6nemli bir mekanizma
olusturmaktadir. Bu kapsamda BMCHS, sozlesmeye taraf olan devletlere BMCHS’de yer alan
haklar1 hayata gecirmeleri icin yasal yiikiimliliikler yiiklemektedir. Bu baglamda, BMCHS her
¢ocugun haklarinin yerine getirilmesi, korunmasi ve saygi gosterilmesine yonelik uluslararasi
bir zorunlulugu ayrintili olarak agiklamistir (Lansdown vd., 2014).

Tiurkiye de BMCHS'ye taraf bir devlet olarak sozlesmedeki haklar1 hayata gecirmeyi taahhiit
etmistir. Cocuk haklarinin hayata gecirilmesinde en onemli baglamlarindan birini egitim
sistemi olusturmakta olup BMCHS’nin 28. ve 29. maddeleri ¢ocuklarin egitim hakkinin hayata
gecirilmesi i¢in tanimlanmistir. Bu baglamda BMCHS, esitlik ve insan onuruna saygi ilkelerinin
her yerdeki ¢cocuklar icin gecerli olmasi gerektigini ve ¢cocuklarin bu idealler, 6zellikle de "baris,
onur, hosgori, ozgiirlik, esitlik ve dayanisma" ruhuyla yetistirilmesi gerektigini sart
kosmaktadir (Helwig & Turiel, 2017). BMCHS’nin 28. maddesi ¢ocuklarin egitim hakkinin firsat
esitligi temelinde gerceklestirilmesini vurgulamakta olup (Akyiiz, 2016, s.76), egitimle ilgili
yerine getirilmesi gereken asgari kosullar1 belirtmektedir (Isiksal Apaydin, 2017, s.23).
BMCHS'nin 29. maddesi egitimin amaglarinin ne olmasi gerektigine iliskin olarak tiim diinyada
paylasilan bir mutabakat1 yansitmaktadir ve egitim politikalarina yon vermesi agisindan énem
tasimaktadir. BMCHS, 29. maddesi egitimin amaglarin1 kapsaml bir sekilde agiklarken cocugun
miimkiin olan en yiiksek potansiyeline ulasmasini ve insan haklarina ve temel 6zgiirliiklere
saygl duymasini saglayacak sekilde egitilmesine dikkat cekmektedir (Hammarberg, 1998). Bu
baglamda, 29. maddede cocuga kiltiirel kimligine, dil ve degerlerine, yasadig1 veya geldigi
tilkenin ulusal degerlerine ve kendisininkinden farkli uygarliklara ve dogal c¢evreye saygi
kazandirilmasi amag¢lanmaktadir. Ayrica, bu maddede ¢ocugun baris, hosgori vb. baglamlari
esas alarak ozgir bir toplumda sorumluluk alacak sekilde yetistirilmesi gibi cesitli
diizenlemeler de yer almaktadir (Hodgkin & Newell, 1998). Bu amaglara ulasabilmek icin
BMCHS'ye taraf devletlerin egitim sistemlerinde diizenlemeler yapmalar1 gerekmektedir. Diger
bir ifadeyle egitim sistemindeki uygulamalarint BMCHS'nin egitimin amaclar1 dogrultusunda
yapilandirmalar1 gerekmektedir. Egitim sistemleri icerisinde 6gretim programlari, BMCHS de
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ifade edilen egitim amaclarini hayata gecirmek icin diizenleme yapilacak 6nemli baglamlardan
birini olusturmaktadir. Bu baglamda, 6gretim programlar lizerinde yapilan diizenlemelerin
cesitli calismalara (Kalender, 2020; Kara Citirki, 2024; Jawoniyi, 2014; Oztiirk & Ozmantar,
2020; Oztirk & Yilmaz, 2024) da konu oldugu gozlenmektedir. Bu kapsamda, Kalender
(2020), arastirmasinda 1924’ten 2018’e kadar hayat bilgisi dersi 6gretim programlarina iliskin
yazihi dokiimanlar1 BMCHS'nin 29. maddesi acisindan incelemistir. Oztiirk ve Yilmaz (2024)
aragtirmalarinda 2024 Tiirkiye Yiizylh Maarif Modeli 4. simf Sosyal Bilgiler Dersi Ogretim
Programinit BMCHS’nin 29. maddesi a¢isindan analiz etmistir. Kara Citirki (2024), Tiirkiye'de
ilkokul sosyal bilgiler dersi kapsaminda ¢ocuk haklar1 egitimine yonelik 6gretim programinda
yapilan diizenlemeleri ve sinif i¢i uygulamalar1 inceledigi ¢alismasinin bir béliimiinde yazili
programi BMCHS'nin 29. maddesi agisindan incelemistir. Oztiirk ve Ozmantar (2020)
calismalarinda 1990’dan 2018’e kadar Tiirkiye’deki ilkokul matematik dersi 6gretim
programlarint BMCHS'nin 29. maddesi olan egitimin amagclari agisindan analiz etmislerdir.
Jawoniyi (2014) ise calismasinda Biiyiik Britanya'daki devlet okullarindaki yaygin din egitimi
modelinin (mezhep temelli olmayan ¢ok dinli din egitiminin) BMCHS'de belirtilen egitim
amaglarini yerine getirip getiremedigini incelemistir. Bu aragtirmalar, BMCHS'nin egitimin
amaglarin1 hayata gecirmek icin 6gretim programlarinda yapilan diizenlemeler hakkinda
detayli bilgiler saglamasi acgisindan 6nemli bilgiler sunmaktadir. Bu arastirmalar arasinda ise
hayat bilgisi dersi 6gretim programi iizerinde yapilan aragtirmalarin olduke¢a sinirli oldugu
goriilmektedir. Bununla birlikte, ilkokul sistemlerinde BMCHS'nin 29. maddesinin hayata
gecirilebilecegi en 6nemli derslerden birini hayat bilgisi dersi olusturmaktadir. Sosyal bilgiler
ve fen bilimleri gibi derslerin temelini olusturan hayat bilgisi dersi, cocugun yasami
anlamlandirmasinda énemli rol oynamakta olup iyi bir vatandas olmak i¢in cocuklarda temel
bilgi, beceri, deger gelistirmekte ve c¢ocuklara toplumsal ve dogal hayatta karsilasilan
problemleri ¢6zebilmek icin yeterlilik kazandirmaktadir (Aktepe & Yalginkaya, 2016). Ilkokul
seviyesinde cocugun toplumsal yasama uyum saglamasini destekleyen hayat bilgisi dersi,
cocuklara demokrasi bilinci kazandirmak i¢in 6nemli bir baglam saglamaktadir (Sara Hiirsoy
vd., 2023). Ayrica, c¢ocuklarin haklarin farkina vararak igsellestirmesi, milli degerleri
benimsemesi (Sonmez & Gérmez, 2016) ve dogaya karsi olumlu tutum kazanmalar icin 6nemli
bir uygulama alani olusturmaktadir (Aktepe & Yal¢cinkaya, 2016). Bu dogrultuda, hayat bilgisi
dersi 6gretim programinda yapilan diizenlemeler BMCHS'nin 29. maddesi olan egitimin
amaglarinin ilkokul diizeyinde hayata gecirilmesi i¢in biiyiik 6nem tasimaktadir. Bu durum,
hayat bilgisi dersi 6gretim programinda BMCHS’nin 29. maddesi agisindan incelemeler
yapilmasini ve bu baglamda gergeklestirilen diizenlemeler ile programin islevselligi acisindan
veriler elde edilmesini degerli hale getirmektedir. Bununla birlikte ilgili alan yazin taramasiyla
ulasilabilen kaynaklarla sinirli olmak kaydiyla 2024 Tiirkiye Ylzyili Maarif Modeli Hayat Bilgisi
Dersi Ogretim Programinin (1, 2, ve 3. siniflar) BMCHS nin 29. maddesi acisindan incelendigi
bir arastirmaya rastlanilmamistir. 2024 Tiirkiye Yiizyilh Maarif Modeli Hayat Bilgisi Dersi
Ogretim Programimin (1, 2, ve 3. smiflar) BMCHS'nin 29. maddesi agisindan incelenmesi
Turkiye’de ilgili maddeye yonelik 6gretim programlar1 temelinde egitim sistemlerinde
gerceklestirilen diizenlemelerin ve uygulamaya yonelik faaliyetlerin niteligi hakkinda fikir
verecegi diistiniilmektedir. Ayni1 zamanda, BMCHS'nin ilkokul sistemlerinde hayata gegirilmesi
icin yapilacak program gelistirme c¢alismalar1 icin de Onemli bilgiler saglayacag:
diistiniilmektedir. Belirtilen gerekgeler dogrultusunda bu arastirmada; Tiirkiye Yiizyilh Maarif
Modeli Hayat Bilgisi Dersi Ogretim Programinda (1, 2, ve 3. siniflar) BMCHS nin 29. maddesi
acisindan diizenlemeler yapilmis midir? Eger diizenlemeler yapilmis ise programin hangi
bilesenlerinde ne tiir diizenlemeler yapilmistir? sorularina yanit aranmistir.

YONTEM
Arastirmanin Modeli

Tiirkiye Yiizy1h Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin BMCHS'nin 29. maddesi
acisindan incelenmesinin amaglandig1 bu calisma nitel bir arastirma olup dokiiman analizi
kullanilmistir. Dokiiman analizi, arastirma verilerinin birincil kaynagi olarak cesitli
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dokiimanlarin toplanmasi, gézden gecirilmesi, sorgulanmasi ve analizi olarak tanimlanabilen
bilimsel bir arastirma yontemidir (Sak vd., 2021, s.228). Bu baglamda, dokiimanlar ile
incelenen olguya iliskin detayl bilgilere ulasilmaktadir (Travers, 2001). Bu durum, dokiiman
analizi yontemini nitel arastirmalar icin 6nemli bilgiler saglayacak degerli bir yontem haline
getirmektedir. Bununla birlikte, nitel arastirmalarda, dokiiman analizi tek basina bir veri
toplama yontemi olabilecegi gibi diger veri toplama yontemleri ile birlikte de
kullanilabilmektedir (Yildirim & Simsek, 2018, s.189). Bu arastirmada 2024 y1h Tiirkiye Yiizyil
Maarif Modeli Hayat Bilgisi Dersi Ogretim Programina iliskin yazili dokiiman BMCHS nin 29.
maddesi acisindan analiz edilerek 6gretim programinda BMCHS'de tanimlanan egitimin
amaglarini hayata gecirmeye yonelik diizenlemelerin tespit edilmesi ama¢lanmistir.

Arastirmanin Verileri ve Analiz Siireci

Arastirmanin veri setini 2024 yilinda yayinlanan Turkiye Yiizyili Maarif Modeli Hayat Bilgisi
Dersi Ogretim Programina iliskin yazili dokiiman olusturmustur (https://tymm.meb.gov.tr/).
Arastirmada programa iliskin yazili dokiiman icerik analizi yapilarak ¢éziimlenmistir (Strauss
& Corbin, 1990). Igerik analizi siirecinde égretim programina iliskin yazili dokiimanlar satir
satir incelenerek BMCHS’de tanimlanan egitimin amaglar1 kapsaminda degerlendirilebilen
diizenlemeler i¢in kodlar olusturulmustur. Sonraki asamada olusturulan kodlar incelenerek 11
kategori altinda toplanmistir. Daha sonra bu kategoriler de incelenmis ve benzer 6zellikte
olanlar bir araya getirilerek “cocugun yeteneklerinin ve kisilik gelisiminin desteklenmesi”,
“baris, insan haklar1 ve demokrasi egitimi” ve “dogal ¢evrenin korunmasina, ulusal ve kiiltiirel
degerlere iliskin farkindalik” olmak iizere iic tema altinda toplanmistir. Analiz siireci
sonrasinda “cocugun yeteneklerinin ve Kkisilik gelisiminin desteklenmesi” temasi altinda
zihinsel, duygusal ve sosyal yeteneklerin ve kisiligin gelisimi, kendini tanima ve gelistirme,
cocuk merkezli ve cagdas 6grenme-6gretme yasantisi diizenleme ile saglikl ve giivenli yasama
becerisi gelistirme kategorileri yer almistir. “Dogal cevrenin korunmasina, ulusal ve kiiltiirel
degerlere iliskin farkindalik” temasi altinda; dogal ¢evrenin korunmasi i¢in farkindalik gelisimi
ile ulusal ve kiiltiirel degerlere yonelik farkindalik ve saygi gelisimi kategorileri yer almistir.
“Baris, insan haklar1 ve demokrasi egitimi” temasi altinda ise insan haklarina ve demokrasiye
farkindalik gelistirme, baris ortamini saglayacak bireyler yetistirme, okul ve sinif icinde karar
stureclerine katilim hakkini destekleme, bilim ve teknolojiye katilim hakkini destekleme ile
oyun etkinliklerine ve sanata katilim hakkini destekleme kategorileri yer almistir.

Verilerin Analizine iliskin Giivenirlik ve Gegerlik Calismalari

Arastirmada, nitel veri analizi siirecinde gecerliligi ve giivenirligi saglayabilmek icin cesitli
calismalar yapilmistir. Bu kapsamda, analiz sonugclarinin giivenirligini saglayabilmek i¢in
kodlayic1 giivenirligine basvurulmustur. Bu dogrultuda, ¢ocuk haklar1 egitiminde uzman ve
nitel arastirma bilgisine sahip Prof. Dr. olarak gérev yapmakta olan alan uzmam 6gretim
liyesinin yaptig1 kodlamalar arastirmacilarin yaptigi kodlamalarla karsilastirilmis ve Miles ve
Huberman (1994) tarafindan onerilen giivenirlik formiili kullanilarak kodlayic1 giivenirligi .89
olarak hesaplanmistir. Bu siirecte, toplam 137 koda ulasilmis olup bu kodlardan goriis ayriligi
olan 15 kod tespit edilmistir. Goriis ayrilig1 olan kodlar icin de arastirmacilar kendi arasinda
uzlasmaya varmistir. Ayrica; arastirma siirecleri okuyucunun anlayacag sekilde detayli bir
sekilde agiklanmis, ulasilan sonuclarin ve ¢ikarimlarin nasil yapildigini diger kisiler icin somut
ve anlasilir hale getirmek amaciyla bulgular alhntilarla birlikte sunulmustur (Yildinm &
Simsek, 2018).

Arastirma, Milli Egitim Bakanligi (MEB) tarafindan hazirlanan Hayat bilgisi dersi 6gretim
programina iliskin yazili dokiiman {izerinde yiriitilmis olup insan veya diger canlilar
lizerinde veri toplanmamistir; bu nedenle etik kurul izni gerekmemektedir.
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BULGULAR

Arastirmada, Tiirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin
BMCHS'nin 29. maddesine gore incelenmesi sonucunda elde edilen bulgular analiz sonucunda
ulasilan temalar esas alinarak {i¢ baslik altinda sunulmustur.

Cocugun Yeteneklerinin ve Kisilik Gelisiminin Desteklenmesine iliskin Bulgular

Arastirmada, Tiirkiye Yizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin
BMCHS'nin 29. maddesine gore incelenmesi sonucunda elde edilen temalardan biri “Cocugun
yeteneklerinin ve Kisilik gelisiminin desteklenmesi” olmustur. Bu kapsamda elde edilen
bulgular Tablo 1’de sunulmustur.

Tablo 1 Cocugun Yeteneklerinin ve Kisilik Gelisiminin Desteklenmesi

Kategoriler Kodlar

Zihinsel beceri gelisimini amaglama

Duyussal beceri gelisimi destekleme

Zihinsel, d 1 1
Hnse tygusa: ve sosya Sosyal beceri gelisimi destekleme

tenekleri kisiligin gelisimi
yetenexierin ve Kistigin gelistmi Cocugun bitiinciil gelisimi hedefleme

Saglikh kisilik gelisimini amaclama

Ogrencilerin hazirbulunusluk diizeylerini dikkate alma

Ogrenme-dgretme siirecine aktif katilimi saglama

Farkli 6gretim materyalleri kullanma

Cocuk merkezli ve cagdas Farklilastirilmis 6grenme-6gretme uygulamalar: sunma

6grenme-0gretme yasantis1  Ogrenme-6gretme siirecinde egitim teknolojilerini ise kosma

diizenleme e PP - - <
Ogrencilerin goriislerini rahatca ifade edecegi ortamlar olusturma

Etkilesimli ve eglenceli 6grenme-6gretme ortami olusturma

Farkli 6gretim strateji, ydntem ve tekniklerini ise kosma

Saglikh beslenme, spor ve diizenli uyku aliskanligi kazandirma

Kisisel bakim ve temizlik becerisi kazandirma

Saglikl ve glivenli yasama becerisi ~ Saglikli biiylime ve gelisme i¢in farkindalik gelistirme

elistirme
gelly Glivenli yasam becerisi kazandirma

Ogrencilerin fiziksel 6zelliklerini tanimasini saglama

Ogrencilerin giiclii ve gelisime acik ydnlerini tamimasini saglama

Kendini tanima ve gelistirme ..
gely Ogrencilerin kendilerini gelistirmesi i¢cin planlama becerisi kazandirma

Ogrencilerin kendi 6zelliklerini ve ihtiyaclarini 6nemsemesini amaglama

Tablo 1 incelendiginde Cocugun yeteneklerinin ve kisilik gelisiminin desteklenmesi temasi
altinda yapilan diizenlemelerin dért kategori altinda toplandigi gériilmektedir. Bunlardan,
“Zihinsel, duygusal ve sosyal yeteneklerin ve kisiligin gelisimi” kategorisi kapsaminda Hayat
bilgisi dersi 6gretim programinda ¢ocuklarda zihinsel, duyussal ve sosyal beceri gelisiminin ve
olumlu kisilik gelisiminin amaclandigi goriilmektedir. Bulgular bu kapsamda programda
o6grenme ciktisi cercevesine dahil edilen beceri ve egilimler ile programlar arasi bilesenler ve
ogrenme ciktilarinda cesitli diizenlemeler gerceklestirildigini ortaya koymustur. Ornegin,
programda kavramsal beceriler c¢ercevesinde c¢ocuklarda celiski giderme, c¢oziimleme,
siniflandirma, sorgulama, genelleme, ¢ikarim yapma, muhakeme (akil ytiriitme) vb. zihinsel
beceri gelisiminin hedeflendigi; tst diizey diisiinme beceriler baglaminda ise karar verme,
problem ¢ozme ve elestirel diisiinme becerilerinin gelisiminin amaclandig1 belirlenmistir.
Egilimler kapsaminda yapilan diizenlemelerde ise ¢ocuklarin duyussal, sosyal ve entelektiiel
becerilerinin ve Kkisilik gelisimlerinin hedeflendigi go6zlenmistir. Bu kapsamda merak,
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bagimsizlik, azim ve kararlilik, kendine inanma (6z yeterlilik), kendine glivenme (6z giiven) ve
secicilik olmak iizere alti benlik egilimi tamimlanmistir.  Programlar arasi bilesenler
baglaminda ise sosyal-duygusal Ogrenme becerileri, erdem-eylem-deger cercevesi alt
bilesenlerinde c¢ocuklarin sosyal, duygusal, kisilik o6zelliklerinin saghkli bir sekilde
gelistirilmesine odaklanilmistir. Ayrica, bu diizenlemelere bagh deger ve beceriler, 1., 2., ve 3.
sinif hayat bilgisi dersi 6gretim programinin iinitelerine de entegre edilmistir. Ayni zamanda,
programda biitiinciil egitim yaklasimi da biiylik bir 6neme sahip olup bu kapsamda cocuklarin
bedensel, sosyal ve duygusal gelisimlerinin desteklenmesi icin ¢alismalara yer verilmistir. Bu
dogrultuda, programin yazili metninde 1.2.1. Programlar arasi bilesenler béliimiinde ise
“...Program; temel bilesenleri araciligiyla égrencilerin akademik, sosyal ve duygusal becerilerinin
en list diizeyde gelisimini 6ne ¢cikarmayi; beden ve ruh, kalp ve zihin unsurlariyla maddi ve manevi
acidan biitiinciil bir birey olarak yetistirilmesini hedeflemistir...” (s.6) seklinde bir ifadeye yer
verilmistir.

Cocuk merkezli ve cagdas 6grenme-6gretme yasantisi diizenleme kategorisinde, programdaki
O0grenme-ogretme yasantilarinin BMCHS'nin 29. maddesiyle olan uyumuna iliskin bulgulara
yer verilmistir. Bu kapsamda, 6grenme-6gretme siirecinde dgrencilerin aktif katiiminm esas
alan, onlarin hazirbulunusluk diizeylerini dikkate alan, 6grenci merkezli, biitiinctl gelisimlerini
destekleyen ve teknolojiyi etkin bicimde kullanan o6grenme ortamlarinin olusturulmasi
amaglanmistir. Ayrica, farkli 6gretim materyallerinin yani sira cesitli 6gretim stratejileri,
yontem ve tekniklerin kullanildigi; eglenceli, etkilesimli ve cocuklarin goriislerini 6zgiirce ifade
edebildigi 6grenme ortamlarinin yapilandirilmasi1 hedeflenmistir. Programin getirdigi en
onemli yeniliklerden biri, 6grenme-6gretme siirecinde 6grencilerin bireysel farkliliklarina
dayali olarak yapilan farklilastirma uygulamalari olmustur. Bu diizenleme ile 6grencilerin
yetenek, ilgi ve 6grenme stillerinin belirlenmesi; buna bagh olarak da kapsayici bir 6grenme-
0gretme ortaminin olusturulmasi amac¢lanmistir. Programda farklilastirma, zenginlestirme ve
destekleme olmak iizere iki boyutta ele alinmistir. Zenginlestirme uygulamalariyla, akranlarina
gore daha ileri diizeyde olan 6grencilerin potansiyellerinin daha st seviyeye cikarilmasi;
destekleme uygulamalariyla ise 6grenme siirecinde gii¢liik yasayan 6grencilerin gelisimlerinin
desteklenmesine odaklanilmistir. Ayrica, programda o6grenme alanlari kapsaminda
ogrencilerin hazirbulunusluklarini belirlemek amaciyla 6n degerlendirme g¢alismalari
planlanmistir. Boylece, 6grenme yasantilarina gecilmeden 6grencilerin eksik 6grenmelerinin
giderilmesi o©ncelik haline getirilmistir. Diger taraftan, 6grenme-6gretme yasantilarinda
ogrenci merkezli, eglenceli ve dijital teknolojilerle desteklenen 6gretim uygulamalarina 6zel bir
vurgu yapilmistir. Bu dogrultuda, okul i¢i ve okul dis1 6grenme etkinliklerinin yani sira EBA,
¢evrim i¢i paylasim platformlar: ve egitici dijital icerikler gibi dijital 6grenme uygulamalarinin
kullanimina yer verilmistir. Ayni zamanda tartisma, 6rnek olay, goésterip yaptirma, problem
¢Ozme, yaraticit drama, beyin firtinasi ve egitsel oyunlar gibi cesitli 6gretim stratejileri, yontem
ve tekniklerin kullanilmasina 6nem verilmistir. Tim bu diizenlemelerle, farkli 6grenme
gereksinimlerine yanit verebilen ¢ocuk merkezli 6grenme uygulamalarinin etkin bigcimde
hayata gecirilmesi amac¢lanmistir.

Saglikh ve giivenli yasama becerisi gelistirme kategorisi de Hayat Bilgisi Dersi Ogretim
Programinda BMCHS'nin egitim hedefleriyle uyumlu olarak yapilan diizenlemeler arasinda yer
almaktadir. Bu dogrultuda, programin 6zel amaglari arasinda 6grencilerin “6. Saglikli ve giivenli
yasama becerilerini kazanmalar1” (5.4) hedefine agikca yer verilmistir. Boylece, ¢ocuklarda
saglikli ve giivenli yasama yetenegi gelistirmek, programin temel amaclarindan biri haline
gelmistir. Ayrica, programda 1., 2. ve 3. sinif diizeylerinde “Saghigim ve Giivenligim” 6grenme
alanlar1 tanimlanmis ve bu alanlarda saglikli ve giivenli yasama becerilerinin kazandirilmasina
yonelik cesitli diizenlemeler yapilmistir. Program kapsaminda; saglikli beslenme, diizenli spor
yapma ve yeterli uyku aliskanlhigi kazandirma, kisisel bakim ve temizlik becerileri gelistirme,
saglikli bliyiime ve gelisme icin farkindalik olusturma gibi konulara yonelik etkinliklere yer
verilmistir. Bu diizenlemelerin tiimii, Hayat Bilgisi Dersi Ogretim Programinda ilk olarak 1.
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sinif diizeyinde ele alinmis, sonraki sinif diizeylerinde ise sarmal programlama yaklasimina
uygun olarak kapsami genisletilerek derinlestirilmigtir. Ornegin, 1. sinif diizeyinde yer alan
“HB.1.2.1. Saglikl biiyiime ve gelisme icin yapmasi gerekenleri belirleyebilme” (s.19) 6grenme
ciktisy, 2. smifta “HB.2.2.1. Saglhkli biiyiime ve gelisme ile aliskanliklart arasindaki iliskiyi
coziimleyebilme” (s.41), 3. smifta ise “HB.3.2.1. Sagligini korumaya yénelik davranislarini
diizenleyebilme” (s.64) biciminde kapsami genisletilerek siirdiriilmiistiir. Boylece, ilkokul
diizeyinde 6grencilerin ilgili yeterlilikleri sistematik bir bicimde gelistirmelerini destekleyen
bir yap1 olusturulmustur. Bununla birlikte, programda 6grencilere giivenli yasam becerileri
kazandirmak amaciyla da cesitli diizenlemeler yapilmistir. Bu kapsamda, glivenligi tehdit eden
durumlarda yapilmasi gerekenleri bilme, trafik kurallarina uygun davranma, acil durumlarda
dogru tepki verme ve saglik hizmeti sunan kuruluslari tanima gibi 6grenme ¢iktilar1 1., 2. ve 3.
siif diizeylerinde yer almistir. Boylece, 68rencilerde yasam giivenligini korumaya yonelik
farkindalik ve davranis gelisimi programin énemli bir boyutunu olusturmustur.

Kendini tanima ve gelistirme kategorisi kapsaminda ise ¢ocuklarin fiziksel 6zelliklerini fark
etmeleri, kendi bireysel 6zellik ve ihtiyaclarini 6nemsemeleri, giiclii ve gelisime agik yonlerini
tanimalart ve kendilerini gelistirmeleri i¢in planlama yapabilmeleri amaciyla c¢esitli
diizenlemelere yer verilmistir. Programda 6zellikle 1., 2. ve 3. siif diizeylerindeki “Ben ve
Okulum” 6grenme alanlarinda bu kapsamda farkli 6grenme ¢iktilar1 tanimlanmis ve uygulama
stireclerine iliskin diizenlemeler yapilmigtir. Ornegin, HB.1.1.4. 6grenme ¢iktisinda dgrencilerin
fiziksel ozelliklerini tanimalarina, HB.2.1.2. 6grenme ciktisinda giiclii ve gelisime a¢ik olduklari
alanlara karar verebilmelerine, HB.3.1.1. 6grenme c¢iktisinda ise kendilerini gelistirmek
istedikleri alanlara yonelik plan yapabilmelerine vurgu yapilmistir. Bu dogrultuda, programda
ogrencilerin 6z farkindaliklarim1 artirmaya yonelik 6grenme yasantilarinin yapilandirildig
goriilmektedir. Ayrica, programda Beceriler Arasi iliskiler kapsaminda yer alan SDB1.1.
Kendini Tamma (Oz Farkindalik) becerisiyle baglantilar kurulmus ve bu becerinin
gelistirilmesine yonelik uygulama oOnerileri sunulmustur. Boylece, 68rencilerin kendilerini
tanima, giiclii ve gelisime acgik yonlerini fark etme ve kisisel gelisimlerine yonelik sorumluluk
alma becerileri desteklenmistir. Bu baglamda, programin ¢ocuklarin yeteneklerini ve kisilik
gelisimlerini destekleme amacina, 6z farkindalik temelli 6grenme yasantilar1 yoluyla katki
saglandigi soylenebilir.

Baris, insan Haklar1 ve Demokrasi Egitimine iligkin Bulgular

Arastirmada, Tirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin
BMCHS’'nin 29. maddesine gore incelenmesi sonucunda elde edilen temalardan biri “Baris,
Insan Haklar1 ve Demokrasi Egitimi” olmustur. Bu kapsamda elde edilen bulgular Tablo 2’de
sunulmustur.

Tablo 2. Baris, Insan Haklar1 ve Demokrasi Egitimi

Kategoriler Kodlar

Insan haklarma ve demokrasiye Cocuk olarak haklarini bilmelerini saglama

farkindalik gelistirme Hak ve sorumluluklarina uygun davranis kazandirma

Programda insan haklari, demokrasi ile baglantilar kurma

Cocuk haklarini tanitici ¢alismalar gergeklestirme

Demokratik degerlere iliskin farkindalik kazandirma

Baris ortamini1 saglayacak bireyler Uzlasmaci anlayis ve davranis gelisimini amaglama

yetistirme Duygu, diisiince ve davranislarinda kontrollii olma

Yardimlagsmanin ve dayanismanin 6nemini fark ettirme

Okulda ve sinif ortaminda isbirligini 6zendirme

Iletisim becerilerini etkili bir sekilde kullanmay1 destekleme

Toplumsal kurallara uygun davranis kazandirmayi amaglama

Farkl gorislere saygli duymanin 6nemini fark ettirme

Empati becerisi kazandirmay1 amaglama

Okul ve sinif icinde karar siireclerine  Sinif icinde alinan karar siireglerine katilimi saglama

katilim hakkini destekleme Sinif ici karar alma siirecini degerlendirme becerisi kazandirma
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Okulda alinan karar stireclerine katilimi saglama

Bilim ve teknolojiye katiim hakkin1 Teknolojik araglar etkili kullanma becerisi gelistirme

destekleme Teknolojik araglari giivenli bir sekilde kullanma

Bilim ve teknoloji ile ilgili sorular sorma

Cevrimici ortamlara giivenli katilim saglama

Arastirmaci ve sorgulayici davranis kazanma

Bilim insanlarinin bilime katkilarini arastirma

Bilim insanlarinin iilkelerin gelisimine katkisini fark etme

flgi duyduklari bilim dallar1 i¢in arastirma yapma

Bilimle ilgili sorular sorma

Oyun etkinliklerine ve sanata katiim Egitsel oyun faaliyetlerine katilma

hakkini destekleme Sanatin toplumsal gelisim i¢cin 6nemini fark etme

Ilgi duydugu sanat alani iizerine aragtirma yapma

Sanatgilar lizerine arastirmalar yapma

Miizik, resim gibi alanlarda sanatsal ¢alismalar yapma

Tablo 2 incelendiginde, Hayat Bilgisi Dersi Ogretim Programinda Baris, insan Haklar ve
Demokrasi Egitimine iliskin diizenlemelerin bes kategori altinda toplandigi goriilmektedir.
Bunlardan, Insan haklarina ve demokrasiye farkindalik gelistirme kategorisi kapsaminda,
programda oOzellikle insan haklarinin 6zellestirilmis bir alani olan c¢ocuk haklar1 ve
demokrasiye yonelik diizenlemelerin 6n plana ¢iktig1 belirlenmistir. Bu kapsamda, programda
ogrencilerin ¢ocuk haklarini bilmelerine, hak ve sorumluluklarina uygun davranmalarina ve
cocuk haklarini tanitici calismalar gerceklestirmelerine odaklanilmistir. Ayrica, Insan Haklari,
Vatandaslik ve Demokrasi dersiyle disiplinler arasi iliskiler kurulmus, béylece insan haklarina
dayal bir farkindalik olusturulmasi hedeflenmistir. Cocuk haklarina iliskin diizenlemelerin ise
ozellikle 3. sinif Ben ve Okulum 6grenme alaninda yogunlastigi belirlenmistir. Bu kapsamda
programda “HB.3.1.2. Okuldaki hak ve sorumluluklarina uygun davranabilme, HB.3.1.3. Cocuk
haklarint tanitmak icin fikirlerini eyleme doniistiirebilme (a) Cocuk haklarini tanitmak icin
farkindalik projeleri gelistirir. b) Cocuk haklarini tanitmak icin farkindalik projelerini paylasir.”
(s.60) 6grenme ciktilarina yer verilmistir. Boylece, 68rencilerin yalnizca haklarini tanimalari
degil, bu haklarin korunmasina ve tamitilmasina yonelik aktif bir tutum gelistirmeleri
amaglanmistir. Demokrasiye yonelik farkindalik gelisimi kapsaminda ise programda
demokratik degerlerin 0grenme alanlarina entegre edildigi ve demokratik tutumlarin
kazandirilmas1 amaciyla cesitli diizenlemelerin yapildig1 tespit edilmistir. Bu dogrultuda,
Erdem-Eylem-Deger Cercevesi kapsaminda tanimlanan adalet, saygi, ozgiirliik, yardimlasma
gibi demokratik degerlerin 6grenme alanlarina biitiinctl bicimde dahil edildigi gériilmektedir.
Ornegin, 1., 2. ve 3. simif diizeylerindeki “Ben ve Okulum” 6grenme alaninda bu degerlere 6zel
olarak yer verilmistir. Bununla birlikte, programda 6grencilerin gercgeklestirdikleri etkinlikler
sonrasinda yapacaklar1 6z degerlendirme calismalar1 aracilifiyla demokratik tutum sergileme
diizeylerini de gozden gecirmeleri beklenmektedir. Boylece, 6grencilerin yalnizca bilissel
olarak degil, duyussal diizeyde de demokratik degerlere iliskin farkindalik kazanmalar1 ve bu
farkindaligl davranislarina yansitmalar1 hedeflenmisgtir.

Baris ortamini saglayacak bireyler yetistirme kategorisi kapsaminda ise programda cocuklara
uzlasmaci, bariscil, dayanisma ve yardimlasma temelli, farkli goriislere saygili davranislar
kazandirilmasi amaglanmaktadir. Ayrica, ¢cocuklara toplumsal kurallara uygun davranabilme
ve etkili iletisim kurabilme becerilerinin kazandirilmasi da programin hedefleri arasinda yer
almaktadir. Bu becerilerden etkili iletisim kurma, programda sosyal yasam becerilerinden biri
olarak tanimlanmis ve Ogrenme ¢iktilar1 ile 6grenme-6gretme uygulamalar1 gibi cesitli
béliimlerde biitiinciil bicimde ele alinmistir. Ogrenme c¢iktilarinda yapilan diizenlemelere
ornek olarak “HB.2.1.3. Ogretmen ve arkadaslariyla etkili iletisim kurabilme” (s.37) égrenme
ciktisi verilebilir. Toplumsal kurallara uygun davranabilme becerisi ise programda birden fazla
6grenme alaninda yer almaktadir. Ornegin, Ailem ve Toplum 6grenme alaninda “HB.2.3.2.
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Toplumsal yasamda nezaket ve gérgii kurallarina uygun davranabilme” (s.45) 6grenme ciktisi;
Saghigim ve Giivenligim 6grenme alaninda ise Ogrenme-6gretme uygulamalari kisminda
“..0grencilerin toplumsal yasami diizenleyen kurallara uygun hareket etmesi (D16.1) iizerinde
durulur.” (s.43) ifadesiyle vurgulanmistir. Yardimlasma ve dayanisma ise programda hem
0grenme alanlarinda bir 6grenme c¢iktis1 olarak hem de programlar arasi bilesenlerde yer
almaktadir. Bu kapsamda, yalnizca 6grenme ciktis1 diizeyinde degil, 6grenme-6gretme
uygulamalarinda da 6grencilerin grup c¢alismalari araciliiyla yardimlasma ve dayanismanin
onemine yonelik farkindalik kazanmalari hedeflenmistir. Boylece, 68rencilerin baris¢il bir
toplumsal yasami destekleyecek degerleri icsellestirmeleri amaglanmistir.

Okul ve sinif icinde karar siireclerine katilim kategorisinde ise programdaki cocuklarin katilim
hakkinin hayata gecirilmesine olanak saglayan diizenlemeler yer almistir. Bu kapsamda,
programda ozellikle Ben ve okulum 6grenme alaninda cesitli diizenlemeler yapildigl
gorilmektedir. Bu diizenlemelere 6rnek olarak 2. Sinif diizeyindeki “ HB2.1.4. Sinif i¢i karar
alma stireglerine katilim saglayabilme a) Sinif ici karar alma stireglerine katilir, b) sinif ici karar
alma siireglerine katkida bulunur, c)Sinif icinde alinan karar alma siirecini degerlendirir”
o6grenme ciktilari verilebilir. Ayrica, 6grenme-6gretme uygulamalarina iliskin aciklamalarda ise
“..6grencilerden sinif ve okulla ilgili konularda karar alma siireglerine katilmalari...” (s.39)
ifadesi ile okul diizeyinde de karar siireclerine katilima dikkat ¢ekilmistir. Ayrica, simif baskani
se¢imi, sinif kurallarinin olusturulmasi, oturma diizeninin belirlenmesi gibi konularda ¢oklu
oylama, konusma halkasi gibi teknikler karar siireclerine katilim i¢in uygulama 6nerisi olarak
sunulmustur.

Oyun etkinliklerine ve sanata katilim kategorisi kapsaminda ise programda ¢ocuklarin oyun ve
sanatsal faaliyetlere katiim haklarinin desteklenmesine yonelik cesitli diizenlemelere yer
verilmistir. Bu kapsamda, ozellikle 1., 2. ve 3. sinif diizeylerinde yer alan “Bilim, Teknoloji ve
Sanat” 6grenme alaninda 6nemli diizenlemeler yapilmistir. Ayrica, farkli 6grenme alanlarinin
uygulama streclerinde de egitsel oyunlar ile miizik, resim gibi sanatsal etkinliklerin
kullanildigt  6grenme yasantilarinin planlandigi  belirlenmistir. Programda yapilan
diizenlemeler egitsel oyun faaliyetlerine katimi tesvik etme, sanatin toplumsal gelisim
acisindan 6nemini fark ettirme, 6grencilerin ilgi duyduklar sanat alanlar1 hakkinda arastirma
yapmalarini saglama, sanat¢ilarin sanata katkilarini tanitma ve 6grencilerin miizik, resim gibi
alanlarda sanatsal calismalar gerceklestirmelerini destekleme olmak lizere bes kod etrafinda
sekillenmistir. Bu baglamda, sanat¢ilarin sanata katkilarina yonelik arastirma yapma becerisi
“HB.3.6.3. Sanatgilarin sanata katkilarina yénelik verilen kaynaklardan bilgi toplayabilme” (s.79)
ogrenme ciktisi ile ifade edilmistir. Uygulama siirecinde, 6grencilerin hem arastirma yapmalari
hem de sunulan cesitli bilgilerden hareketle sanatgilarin katkilarina iliskin ¢ikarimlarda
bulunmalar1 amaglanmistir. Farkl sinif diizeylerinde yer alan diger 6grenme ciktilar1 arasinda
“HB.2.6.3. Sanatin giinliik yasamdaki yerini belirleyebilme” (s.56) ve “HB.1.6.3. Sanatla ilgili
merak ettiklerini sorabilme” (s.34) bulunmaktadir. Bu 6grenme ciktilarinin gerceklestirilmesi
amaciyla programda cesitli etkinlik ve uygulama onerileri yapilandirilmistir. Diger taraftan,
oyun etkinlikleriyle 6grenme hayat bilgisi dersi 6gretim programinda o6nemli bir yer
tutmaktadir. Programda, farkli 6grenme alanlarinda egitsel oyunlardan nasil yararlanilacagina
iliskin Onerilere yer verilmis olup oyun 06grenme siirecinin aktif bir bileseni olarak
yapilandirilmistir. Ayrica, sosyal egilimler basligi altinda oyunseverlik sosyal gelisimin
desteklenmesi agisindan temel egilimlerden biri olarak tanimlanmistir.

Arastirmada, Bilim ve teknolojiye katilim kategorisi kapsaminda yapilan diizenlemelerin ise
programin 6zel amaglari, 6grenme alanlar1 ve okuryazarlik becerileri gibi cesitli boliimlerinde
yer aldig1 belirlenmistir. Bu diizenlemeler, teknolojiden etkili bicimde faydalanma, bilim ve
teknolojiye iliskin sorgulama becerisi gelistirme, cevrimici ortamlara giivenli katilim,
arastirmaci ve sorgulayicit tutum kazandirma, bilim insanlarinin bilgi liretimine katkilarini
arastirma, bilim insanlarinin {iilkelerin gelisimine katkisini1 fark ettirme ve oOgrencileri ilgi
duyduklar1 bilim dallarinda arastirma yapmaya yonlendirme olmak tizere yedi kod etrafinda
sekillenmistir. Bu kodlardan ilki olan teknolojiden etkili bicimde faydalanma kapsaminda,
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ogrencilerin teknolojiyi dogru, giivenli ve verimli kullanma becerilerinin gelistirilmesine vurgu
yapilmistir. Bu dogrultuda, programin 6zel amaglarinda “...dgrencilerin bilim ile tanismalari,
gtinliik yasamlarinda teknolojiyi verimli ve giivenli kullanmalart ... gibi hususlarda onlara
rehberlik etmek amaglanmistir’ (s.4) ifadesine yer verilmistir. Ayrica, “Programin
uygulamasinda dikkat edilecek hususlar” bélimiinde de “13. Ogrenme alanlarinin ilgili
béliimlerinde teknolojiden dogru ve giivenli bicimde yararlanmanin, teknolojiyi verimli
kullanmanin énemi vurgulanmalidir” (s.6) agiklamasiyla bu vurgu gii¢lendirilmistir. Bilim ve
teknolojiye iliskin sorgulama becerisi gelistirmeye yonelik olarak, 6grencilerin bilimsel
meraklarini ifade etmeleri ve soru sorma davranislarimi gelistirmeleri amaglanmistir. Bu
kapsamda 6grenme alanlarinda yapilan diizenlemelere 6grenme ciktilarindan “HB.1.6.1. Bilimle
ilgili merak ettiklerini sorabilme” (s.34) ve “HB.1.6.2. Teknoloji ile ilgili merak ettiklerini
sorabilme” (s.34) Ornek olarak verilebilir. Cevrimi¢i ortamlara giivenli katilim becerisi
kazandirma icin ise programda okuryazarlik becerileri kapsaminda dijital okuryazarhk
becerilerine yonelik ¢esitli diizenlemelere yer verilmistir.

Dogal Cevrenin Korunmasina, Ulusal ve Kiiltiirel Degerlere iliskin Farkindalik Bulgular:

Arastirmada, Tiirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin
BMCHS'nin 29. maddesine gore incelenmesi sonucunda elde edilen temalardan biri “dogal
cevrenin korunmasina, ulusal ve kiiltiirel degerlere iliskin farkindalik” olmustur. Bu kapsamda
elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3. Dogal Cevrenin Korunmasina, Ulusal ve Kiiltiirel Degerlere iliskin Farkindalik
Bulgular

Kategoriler Kodlar

Kaynaklar1 bilingli kullanma becerisi gelistirme
Dogal c¢evrenin korunmasi i¢in Sirdiirilebilir gevre bilinci kazandirma

farkindalik gelisimi Cevreyi temiz tutmanin 6nemi igin farkindalik kazandirma

Tarihi mekan ve dogal giizellikleri koruma bilinci gelistirme

Dogay1 ve canlilar1 korumanin énemini fark ettirme
Dogay1 korumak i¢in gorev ve sorumluluklarini fark ettirme

Dogaya sayginin dnemini fark ettirme

Siirdiirtilebilir ¢cevreye uygun davranislar kazandirma
Geri doniisiime katki saglayic1 davranis gelistirme

Tiirkeeyi etkili bir sekilde kullanabilme becerisi gelistirme
Milli ve manevi degerlerin 6nemi i¢in farkindalik olusturma
Ulusal ve Kkiltirel degerlere Milli ve manevi degerlere saygi gelistirme
yonelik  farkindallk ve saygl Milli birlik ve beraberligin énemini fark ettirme

geligimi Toplumda milli bilincin olusumuna katki bilinci olugturma

Yasadig1 yerin ve tilkesinin 6zelliklerini tanitma

Milli kahramanlara saygi kazandirma

Milli ve manevi degerleri yasamlarina yansitmalarini destekleme

Tiirkiye'nin yonetim sekli olan Cumhuriyetin 6nemini fark ettirme

Tablo 3 incelendiginde, Hayat Bilgisi Dersi Ogretim Programinda dogal cevrenin korunmasina,
ulusal ve kiiltiirel degerlere iliskin farkindalik kazandirmaya yonelik diizenlemelerin iki
kategori altinda toplandig1 goriilmektedir. Bu kategorilerden ilki olan “Dogal ¢evrenin
korunmasi icin farkindalik gelisimi” kapsaminda, programin 6zel amaglarindan biri “12.
Stirdiirtilebilir ¢evre bilincini yasamlarina yansitmalart” (s.5) ifadesiyle tanimlanmis olup
programda 6grenme alanlarindan biri 1., 2. ve 3. sinif diizeylerinde “Doga ve Cevre” 6grenme
alam1 yapilandirilmistir. Bu kategoriye iliskin bulgular programda yapilan diizenlemelerin
kaynaklari bilingli bir sekilde kullanma, siirdiiriilebilir ¢evre bilincine sahip olma, ¢evreyi temiz
tutmanin 6nemini fark etme, tarihi mekan ve dogal giizellikleri koruma, dogay1 ve canlilari
korumanin éneminin farkinda olma, dogay1 korumak i¢in gorev ve sorumluluklarini fark etme,
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slirdiiriilebilir cevreye uygun davranislarda bulunma ve geri dontlisiime katki saglama iizerine
odaklandigini gostermektedir. Bu baglamda, programda farkl sinif diizeylerinde cevre bilincini
destekleyici cesitli 6grenme c¢iktilar1 yapilandirilmistir. Ornek olarak, “HB.3.5.4. Cevresel
strdiiriilebilirlige  yonelik  kaynaklardan bilgi toplayabilme” (s.75), “HB.1.5.4. Geri
dondtistiiriilebilen atiklart siniflandirabilme” (s.30) ve “HB.3.4.1. Yakin cevresindeki tarihi mekdn
ve dogal giizelliklerin korunmasinin énemini fark edebilme” (s.71) 6grenme ciktilar1 verilebilir.
Ayrica, programin 6grenme-6gretme uygulamalar1 boliimiinde, 6grencilerin cevreye iliskin
bilissel ve duyussal gelisimlerini derinlestirmeye yonelik uygulama onerilerine yer verilmistir.
Ornegin, 1. sinif diizeyinde “Doga ve Cevre” dgrenme alaninda “Ogrencilerin cevreyi temiz
tutmalart ve dogadaki varliklara deger vermelerinin dénemi vurgulanarak (D5.2, D18.3)
stirdiiriilebilir cevre bilincinin artirilmasina katki saglanir (OB8.1). Geri doniistiiriilebilen atiklari
siniflandirmaya yonelik sinif i¢ci grup proje gorevi verilir.” (s.30) diizenlemesi dikkat
cekmektedir. Benzer sekilde, 2. sinif diizeyinde yapilan diizenlemelerde kaynaklarin tasarruflu
kullanimi 6n plana ¢ikmaktadir. Bu dogrultuda, 6grencilerin ev ve okul yasamlarinda kaynak
kullanimina iliskin davranislarini gézden gecirmeleri, tasarrufun 6nemine iliskin ¢ikarimda
bulunmalari ve buna uygun planlama yapmalar1 hedeflenmistir.

Ulusal ve kiiltiirel degerlere yonelik farkindalik ve saygi gelisimi, arastirmada BMCHS nin 29.
maddesinde belirtilen egitimin hedeflerini hayata gecirmeye yonelik yapilan diizenlemelerden
biri olmustur. Bu kapsamda, programda milli bilince ve manevi degerlere sahip bireyler
yetistirilmesi amac¢lanmistir. Bu dogrultuda, programin 6zel amaglar1 arasinda yer alan 14. ve
16. maddelerde 6grencilerin milli ve manevi degerleri giinliik yasamlarina yansitmalar1 ve
Tiirkceyi etkili bicimde kullanmalar1 hedeflenmistir. Programin, 6grenme-6gretme yasantilari
boliimiinde millf giin ve bayramlarda, dini giin ve bayramlarda, belirli giin ve haftalarda cesitli
etkinliklerle 6grencilerde milli biling ve manevi deger gelistirilmesi planlanmistir. Ayrica,
“Yasadigim Yer ve Ulkem” 6grenme alan1 kapsaminda milll ve manevi degerlerin 6grencilere
kazandirilmasina ydnelik diizenlemelere yogun bicimde yer verilmistir. Bu baglamda, 1., 2. ve
3. smif dizeylerinde hem bilissel hem de duyussal gelisimi destekleyecek cesitli 6§renme
¢iktilar1 tanimlanmis ve uygulama siirecine iliskin oneriler sunulmustur. Birinci ve ikinci simif
diizeylerinde, 6grencilerin yasadiklar1 yerin ve iilkenin genel 6zelliklerini tanimalari, Tiirk
Bayrag1 ve Istiklal Marsr’nin anlamini kavramalari, milli biling ve manevi degerlere yénelik
farkindalik gelistirmeleri hedeflenmistir. Ayrica, Mustafa Kemal Atatirk ve diger milli
kahramanlara, milli giin ve bayramlara saygi godstermenin Onemine vurgu yapilmistir.
Ogrencilerin dini giin ve bayramlarin, dini ve kiiltiirel yasamimiz acisindan tasidigi degeri fark
etmeleri ve bu giinlerde saygili davranislar sergilemeleri i¢in farkindalik kazanmalari
amagclanmistir. Bu kapsamda olusturulan 6grenme ¢iktilarina 6rnek olarak “HB.1.4.1. Yasadigi
yerin ve tilkemizin genel ézelliklerini aciklayabilme” (s.26), “HB.1.4.2. Tirk Bayrag: ve Istiklal
Mars’'nin 6nemini ifade edebilme” (s.26), “HB.2.4.4. Milli giin ve bayramlarin 6nemini
yorumlayabilme” (s.48) ve “HB.2.4.5. Dinf giin ve bayramlarin 6nemini yorumlayabilme.” (s.48)
verilebilir. Ugiincii sinif diizeyinde ise 6grencilerin iilkenin yénetim bicimi ile milli birlik ve
beraberligin toplum yasamina katkilarina iliskin farkindalik kazanmalarina odaklanilmistir. Bu
dogrultuda, “HB.3.4.4. Milli birlik ve beraberligimizin toplum hayatina katkilarini aciklayabilme”
(s.71) ve “HB.3.4.2. Ulkemizin yonetim sekli ile ilgili kaynaklardan bilgi toplayabilme” (s.71)
o0grenme ciktilarina yer verilmistir.

SONUCLAR ve TARTISMA

Arastirma sonuglari, Tiirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin
BMCHS'nin 29. maddesi dogrultusunda ¢ocuklarin zihinsel, duygusal ve sosyal yeteneklerini
destekleyen sistematik ve biitlinciil bir yaklasim benimsedigini géstermektedir. Bu dogrultuda,
programin bilissel beceriler (celiski giderme, problem ¢6zme, siniflandirma, sorgulama,
¢ikarim yapma ve muhakeme) ile psikososyal egilimleri (merak, 6z yeterlilik, kendine giiven,
azim, kararliik ve secicilik) biitlinctl olarak gelistirmeyi hedefledigine dair (MEB, 2024)
onemli isaretler sonuglara yansimistir. Sosyal-duygusal 6grenme ve erdem-eylem-deger
cercevesi programin biitiinciil yaklasiminin énemli gostergeleri olarak 6ne ¢ikmaktadir. Bu
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yaklasim, 6grencilerin kendini tanima, baskalariyla saglikli iliskiler kurma ve sorumluluk alma
becerilerini giiclendirmektedir (Curl & Cook-Sather, 2021; Lundy vd., 2013). Ayrica arastirma
sonuglari, programin ¢ocuklarin aktif katilimimi amaclama, farkli 6gretim materyallerini ve
ogretim teknolojilerini 6gretim siirecine dahil etme, ¢ocuklarin goriislerini rahatca ifade
edebilecegi demokratik 6grenme ortami saglama gibi unsurlar1 esas alarak 6grenci merkezli
cagdas Ogretim anlayisini benimsedigini ortaya koymaktadir. Bununla birlikte, 6grenme
ortamlarinin 6grencilerin hazirbulunusluk diizeylerine ve bireysel farkliliklarina gore
yapilandirilmasi, farklilastirilmis 6gretim uygulamalari cergevesinde zenginlestirme ve
destekleme uygulamalar ile kapsayici bir 6grenme deneyimi saglanmasi hedeflenmistir. Bu
uygulamalar, hem istiin yetenekli 6grencilerin potansiyellerini gelistirmekte hem de 6grenme
glcligii yasayan ¢ocuklarin gelisimini desteklemektedir (Kiling & S6zer, 2022; Torun & Duran,
2014). Dijital materyaller ve cevrim ici platformlarin kullanimi, 6grencilerin aktif katilimini
artirmakta ve demokratik 6grenme ortamlarinin olusturulmasina katki saglamaktadir (Jerome
& Starkey, 2021).

Hayat Bilgisi Dersi Ogretim Programinin sarmal yapisl, 6grencilerin saghkli ve giivenli yasama
becerilerini derinlemesine ve zamana yayarak kazanmasini saglayarak 6grencilerin bireysel ve
toplumsal hayat kalitesine 6nemli katkilar saglamaktadir. Bu baglamda saglikli beslenme, spor
ve diizenli uyku, kisisel bakim ve temizlik, giivenli yasam becerilerini kazandirma ile beraber
saglikli biiylime ve gelismeye dair farkindalik kazandirmaya 6nem verildigi goriilmektedir.
Literatiirde 6nemle iizerinde durulan; 6grencilerin beslenme, spor, hijyen, uyku ve trafik gibi
temel yasam aliskanliklarini kazanmalar1 ve giivenlik farkindaligi gelistirmelerine olanak
taniyan yapmn (Elgiin & Uysal, 2022) mevcut Hayat Bilgisi Dersi Ogretim programinda
lizerinde durulan konular arasinda yer almasi temel yasam becerilerinin kazanilmasi adina
onem arz etmektedir. Arastirma sonuglari, 6grencilerin kendi bireysel 6zelliklerini tanimalari,
giiclii veya gelisime acik yonlerini fark etmeleri ve bu alanlarda planlama yapabilmelerine dair
tesvik edici bir yaklasimin programa yansidigini goéstermektedir. Bu yaklasimin 6zfarkindalik,
O0zyonetim, bireysel planlama ve yasam boyu 6grenme becerilerinin gelistirilmesine katki
saglayict bir yap1 oldugu ifade edilebilir. Ilgili literatiirde de bu sonucla benzesen ve
destekleyici nitelikte calismalar bulunmaktadir (Hart, 2001; Rix & Bernay, 2012). Diger
taraftan bazi ¢alismalar, 6z farkindalik ve sorumluluk becerilerinin 6grencilerin hem okulla
hem de toplumla etkilesimini giiclendirdigini ortaya koymaktadir (Aydin, 2024; Kiling & Sozer,
2022). Moody vd. (2024) ise ¢alismalarinda okul ortaminin ¢ocuklarin hak anlayis1 ve algisi
tizerindeki farkli kavramsallastirmayr 6n plana c¢ikararak ¢ocuk merkezli ve hak temelli
yaklasimlarin ¢ocuklarin toplumsal yasamda haklarini kullanabilme yetisini arttirdigina vurgu
yapmaktadir. Ayn1 zamanda ilgili literatiirde kendini tanima temelli 6grenme yasantilarinin,
¢ocuklarin toplumsal ve bireysel rollerde aktif olma kapasitelerini arttirdigi vurgulanmaktadir
(McGillicuddy & Machowska-Kosciak, 2021).

Arastirmada, Tiirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim Programinin ¢ocugun
yeteneklerini ve kisilik gelisimini destekledigine dair 6nemli sonuclar ortaya ¢ikmakla birlikte
bunu c¢ocuk merkezli ve cagdas yaklasimlar dogrultusunda gerceklestirmeye doniik bir
yaklasimin tercih edildigi gériilmektedir. Katilimci, hak temelli ve ¢ocuk merkezli yaklasimlar,
¢ocuklarin 6zgliven ve sosyal uyum becerilerini desteklemekle beraber yaratici drama, egitsel
oyun ve dijital icerikler aracilifiyla bireysel yeteneklerin fark edilmesi ve kisilik gelisiminin
giiclenmesi de saglanmaktadir (Bamford, 2006; Curl & Cook-Sather, 2021; Lundy vd., 2013).
Ayrica, sosyal-duygusal 6grenme ve disiplinler aras1 pedagojik yaklasimin programa entegre
edilmesi, BMCHS'nin 29. maddesiyle 6ngoriilen ¢agdas egitimin 6nemli unsurlarinin hayata
gecirilmesinin hedeflendigi seklinde yorumlanabilir (Jerome vd., 2015).

Arastirma sonuglari, Hayat Bilgisi Dersi Ogretim Programinda insan haklari, demokrasi ve
baris egitimi icin de diizenlemeler yapildigim gostermekte olup bu durumun cocuklarin
haklarini bilme, demokratik tutumlar gelistirme ve baris¢il davranislar kazanmalarinda etkili
oldugu soylenebilir. Program bu kapsamda Insan haklarina ve demokrasiye farkindalik
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gelistirme kategorisi ile cocuk haklarinin taninmasi, hak ve sorumluluklara uygun davranilmasi
ve bu haklarin tanitilmasi yoniinde aktif uygulamalari 6ngoérmektedir. Bu sonuc ilgili
literatiirdeki benzer sonuglarla desteklenmekte olup 06grencilerin gerceklestirecekleri
projelerin ve disiplinlerarasi etkinliklerin, haklarin 6grenilmesinin 6tesinde, bu haklarin
korunmasina ve tanitilmasina yoénelik tutum gelisimini saglayacagina dikkat cekilmektedir
(Hirsay vd., 2023; Jerome vd. 2015). Ayrica, programdaki bu yaklasim, BMCHS'nin 29.
maddesinde 6ngoriilen bariscil toplumlar yetistirme hedefi ile de uyum gostermektedir (Lundy
vd,, 2012, 2013; Moody, 2021).

Baris ortamini saglayacak bireyler yetistirme kategorisine iliskin sonuclar ise 6grencilerin
uzlasmaci, duygu, diisiince ve davranislarinda kontrol sahibi, empatik, isbirlikci, hosgoriilii,
etkili iletisim, yardimlasma ve dayanismaya dayali davranislar gelistirmesini destekleyici
nitelikte 6grenme c¢iktilarinin programda yer aldigini gdstermistir. Bu davranislar yalnizca sinif
ve okul ortamiyla simirh kalmayip toplumsal yasamda uygulanabilecek nitelikte
yapilandirilmistir. Programda yer alan etkili iletisim ve toplumsal kurallara uygun davranis
sergilemeye dair 6grenme ciktilari, 6grencilerin baris kiiltiiriinii benimsemelerine ve sosyal
iliskilerde olumlu tutum gelistirmelerine katki saglamaktadir (Balbag, Bayir & Ersoy, 2017;
Ontas & Carikel, 2023). Programda, grup calismalarn ile 6grenme-6gretme uygulamalarinda
yardimlasma ve dayanismanin 6ne ¢ikarilmasinin ¢cocuklarda toplumsal sorumluluk ve isbirligi
tutumlarinin gelismesini destekleyecegi soylenebilir (Aydin, 2024; Lundy vd. 2013). Ote
yandan programin okul ve sinif i¢ci karar silireclerine cocuklarin katilimini tesvik eden
diizenlemeleri, demokratik katilim anlayisinin ve cocuk merkezli egitimin pratige gecirilmesini
saglayici bir yapiy1 sergilemektedir. Nitekim 6grencilerin sinif baskani secimi, sinif kurallarinin
olusturulmasi ve karar alma stireclerine katiliminin 6zgiiven, hakkini savunma ve aktif
yurttaslik becerilerini destekledigi bir¢ok ¢alismanin sonuglarina yansimis durumdadir (Akyol
& Erdem, 2021; Lansdown, 2014; Jerome vd., 2015). Bu bakimdan programda 6ne ¢ikarilan bu
uygulamalarin ¢ocuklarin demokratik degerleri i¢sellestirmelerine ve toplumsal rollerini aktif
bicimde iistlenmelerine katki saglayacagi diistiniilmektedir.

Arastirmada, Bilim ve teknolojiye katilim hakki kategorisi baglaminda yapilan diizenlemelerin
ise cocugun teknolojiyi glivenli ve etkili bir sekilde kullanma, bilim ve teknolojiyi sorgulama
gibi becerilerinin gelistirilmesine yonelik oldugu ifade edilebilir. Bu beceriler, ¢cagdas egitim
anlayisinda bilginin dogru kullanimint ve demokratik yurttaslik bilincinin gelisimini
destekleyen temel unsurlar olarak 6n plana ¢ikmaktadir (Aydin, 2024; Bal & Anilan, 2019;
Jerome & Starkey, 2021). Programin 6zel amaclari ve uygulama 6nerileri, 68rencilerin bilim ve
teknolojiye yonelik meraklarini, arastirmaci tutumlarimi ve sorgulama becerilerini
gelistirmelerine firsat tanmimaktadir. Arastirmada, Oyun ve sanatsal etkinliklere katilim
kategorisi kapsaminda da programda cesitli diizenlemeler yapildig1 belirlenmistir. Programda
egitsel oyunlar ve sanat faaliyetleri araciligiyla saglanan 6grenme yasantilarinin, ¢ocuklarin
aidiyet, duygu yonetimi, sosyal iliskiler kurma, yaraticilik ve elestirel diistinme becerilerinin
gelismesine olanak saglayacagina dair sonuglar ile ilgili literattiirdeki ¢alismalar arasinda giigli
bir uyum bulunmaktadir (Torun & Duran, 2014; Bamford, 2006; Curl & Cook-Sather, 2021;
Lundy vd., 2013).

Genel olarak Baris, insan Haklar1 ve Demokrasi Egitimine dair sonuglar, Hayat Bilgisi Dersi
Ogretim Programinin insan haklari, demokrasi, baris, katilim, oyun-sanatsal etkinlik ve bilim-
teknoloji boyutlarinm biitiinciil bigimde ele aldigini ve cocuklarin ¢ok boyutlu gelisimine katki
sagladigini ortaya koymaktadir. Bu sonuglar, ilgili literatiirde hak temelli egitim, demokratik
egitim ve baris kiiltiirii olusturma lizerine yapilan arastirmalarla da paralellik gdstermektedir
(Aktas & Arikan, 2021; Ontas & Carikel, 2023; Moody, 2021; Jerome vd., 2015; Lansdown,
2014). Ayrica Diinya Saghk Orgiitii (WHO, 2023) ve Sanz’in (2025) belirttigi tizere OECD
standartlarina uygun olarak tasarlanmis ¢ocugun her yénden gelisimini destekleyen biitlinctil
yapimin Tirkiye Yiizyih Maarif Modeli kapsaminda hazirlanmuis Hayat Bilgisi Ogretim
Programinda oOne c¢iktig1 goriilmektedir. Elde edilen bulgular, programin cagdas egitim
hedefleri dogrultusunda, ¢ocuklarin hem bilissel hem de duyussal diizeyde hak ve sorumluluk
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farkindaligr kazanmasini, demokratik ve bariscil tutumlar1 benimsemesini, toplumsal katilim
ve isbirligi becerilerini gelistirmesini ve yaraticilik ile bilimsel meraklarim1 artirmasini
destekledigini gostermektedir.

Ayrica, arastirmadan elde edilen sonuglar 1s181nda Hayat Bilgisi Dersi Ogretim Programinin
dogal cevrenin korunmasina, ulusal ve Kkiiltiirel degerlere iliskin farkindalik gelistirmeyi
sistematik olarak hedefledigi sdylenebilir. Bu kapsamda programin amaglari arasinda yer alan
kaynaklarin bilingli kullanimi, geri doniisiim, cevresel siirdiiriilebilirlik, dogal giizelliklerin
korunmasi gibi ¢evre ve dogaya duyarl bir yaklasimin biitiinciil bir yapida ele alindig1 ifade
edilebilir. Bu sonuglar, cocuklarin ¢evreye yonelik duyarliik kazanmalarinin erken yaslarda
edinimine vurgu yapan calismalarla paralellik gostermektedir. Nitekim Yang vd. (2022),
cevreye duyarli bireylerin toplumsal kalkinmanin strdiiriilebilirligine o6nemli katkilar
sunduguna dikkat ¢ekmektedir. Aydin ve Bakir (2023) ise erken yaslarda c¢evre bilinci
kazanmanin uzun vadede g¢evre ve dogaya duyarl bir toplumsal bakis agisin1 ortaya ¢cikarma
potansiyeline vurgu yapmaktadir. Benzer bicimde, Uralovich vd. (2023) ¢evre egitimi
kapsamindaki yaklasimlarin siirdiirtilebilir kalkinmay1 destekledigini belirtmektedir. Bazi
calismalar ise cevresel sorumluluk bilincinin olusumunda, bilissel ve duyussal olarak biitiinciil
bir anlayisin gelistirilmesi halinde, cocuklarin aktif katilim sergiledikleri etkinlikler araciligiyla
cevresel degerleri icsellestirdigini belirtmektedir (Aydin, 2024; Yoleri, 2012). Bu baglamda,
Hayat bilgisi dersi 68retim programinda yer alan grup projeleri, gézlem calismalar1 ve geri
doniisiim etkinliklerinin 6grencilerin ¢evreye iliskin farkindalik ve sorumluluk anlayisin1 uzun
vadeli bir bicimde gelistiren 6grenme yasantilari sunabilecegi s6ylenebilir.

Ote yandan, programda ulusal ve kiiltiirel degerlere yonelik 6grenme ¢iktilarinin, bireyde milli
biling, manevi degerler ve toplumsal aidiyet duygusunu pekistirmeye doniik bigcimde
yapilandirildigi goérilmektedir. Programda, bu dogrultuda gelistirilen etkinliklerin ¢ocuklarda
ulusal kimlik bilinci olusturmaya onemli katkilar sagladigi soylenebilir. McGillicuddy ve
Machowska-Kosciak (2021), milli kimlik ve kiiltiirel miras bilincinin ¢ocuklarin toplumsal
kimlik gelisiminde temel rol oynadigini vurgulamistir. Benzer bi¢cimde, Ar1 (2022), Hayat
Bilgisi dersinin tarihi ve kiiltiirel mirasin aktariminda islevsel bir ara¢ oldugunu belirtmistir.
Bal ve Anilan (2019) ise eylem arastirmasi kapsaminda yaptiklar1 ¢alismalarinda Hayat Bilgisi
dersinde kok degerleri ornek olay yontemiyle 6grencilerin i¢sellestirdigini vurgulamislardir.
Sonu¢ olarak, Hayat Bilgisi Dersi Ogretim Programinin dogal ¢evrenin korunmas bilinci ile
milli ve kiiltiirel degerleri biitiinctl bicimde ele almasi, BMCHS nin (1989) 29. maddesinde
tanimlanan egitimin amagclariyla da uyumludur. Program, 6grencilerin ¢evreye ve topluma
karsi sorumluluklarini i¢sellestirmelerine olanak taniyan, hem bilissel hem duyussal gelisimi
destekleyen bir 6grenme modeli sunmaktadir. Bu yoniiyle, cevreye duyarl, kiiltiirel koklerine
bagh ve evrensel degerlere acik bireylerin yetistirilmesine katki saglayan biitiinciil bir egitim
anlayisini yansitmaktadir.

Arastirmada ulagilan sonuglar Tiirkiye Yiizyih Maarif Modeli Hayat Bilgisi Dersi Ogretim
Programinin BMCHS'nin 29. maddesi olan egitimin amaglarini ilkokul diizeyinde hayata
gecirmeye yonelik c¢esitli baglamlarda kapsamli diizenlemeler icerdigini gdstermektedir.
Bununla birlikte, programin ilkokul diizeyinde bu hedefleri hayata gecirme islevselligi
acisindan daha net sonuglara ulasabilmek icin uygulama siirecini de icerecek calismalar
yapilmasi 6nem tasimaktadir. Bu dogrultuda, yazili resmi programdaki BMCHS nin 29. maddesi
baglaminda yapilan diizenlemelerin uygulamada nasil hayat bulduguna dair ¢alismalar
yapilmasi onerilmektedir. Ayrica, arastirmada BMCHS'nin 29. Maddesi olan egitimin amaglari
icin yapilan diizenlemelerde kendisininkinden farkli uygarliklara saygisinin gelistirilmesi,
cinsiyetler arasi esitlik gibi ¢esitli baglamlarda eksiklikler oldugu belirlenmistir. Bu baglamda
program giincelleme calismalarinda bu kapsamda c¢alismalara yer verilerek diizenlemeler
yapilmasi onerilebilir.
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Abstract

This study aims to examine the 2024 Tiirkiye Century Education Model Life Studies Curriculum in terms
of the objectives of education defined in Article 29 of the United Nations Convention on the Rights of the
Child (UNCRC). In this qualitative study, the document analysis method was used, and the data were
analyzed through content analysis. As a result of the analysis, the arrangements made in the curriculum
concerning the objectives of education stated in Article 29 of the UNCRC were grouped under three
themes and eleven categories. The findings indicated that the curriculum encompasses a wide range of
arrangements aimed at realizing the educational objectives of the UNCRC—from supporting the
development of children’s abilities and personalities to fostering awareness of national and cultural
values—while also revealing certain shortcomings in specific contexts, particularly in promoting respect
for civilizations different from one’s own and in fostering gender equality. This study is significant as it
provides insights into the functionality of the 2024 Tiirkiye Century Education Model Life Studies
Curriculum in implementing the educational objectives of the UNCRC and offers recommendations for
further improvement.

Keywords: life studies education, Tiirkiye Century Education Model, children’s rights, objectives of
education, objectives of education

INTRODUCTION

Children’s rights, as a distinct domain within the broader field of human rights, aim to ensure
that children attain the living standards they deserve, are protected, and are raised as physically
and psychologically healthy individuals. Throughout history, a significant number of children
have been unable to meet their basic needs such as nutrition, shelter, and clothing; furthermore,
they have been subjected to various forms of maltreatment, including child labour, neglect,
abuse, and becoming victims of war (Ata, 2019). Indeed, it is widespread for children to be
mistreated by the individuals and institutions responsible for their protection, including parents,
teachers, or governments (Lohrenscheit, 2010). In order to prevent such violations, protect
children, and ensure that they attain a dignified life, numerous national and international
documents have been published, among which the most significant is the United Nations
Convention on the Rights of the Child (UNCRC). The UNCRC is the most widely ratified child
rights treaty worldwide and is considered revolutionary in terms of the rights it guarantees and
the innovations it brings (Flowers, 2007). It recognizes children as active agents, rights-holders,
and individuals deserving of full citizenship. Moreover, the Convention functions as a highly
important framework and mechanism for enhancing countries’ commitment to children’s
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political, social, economic, and cultural rights on a global scale (Ruck et al., 2016). The United
Nations Convention on the Rights of the Child (UNCRC) is grounded in four fundamental
principles: non-discrimination, the best interests of the child, the right to life, survival and
development, and respect for the views of the child (Vaghri et al., 2020). Comprising 54 articles,
the UNCRC encompasses a broad spectrum of social, civil, political, economic, protective, and
cultural rights, including participation, education, health, play and leisure, name and nationality,
identity and civil registration, as well as freedom of thought, religion, and conscience (Goldhagen
et al,, 2020). All children worldwide are entitled to these rights, and the UNCRC, with its legally
binding nature, constitutes a key mechanism for ensuring their realization. Accordingly, states as
parties to the Convention bear legal obligations to implement the rights set forth in the UNCRC.
In this regard, the UNCRC provides a detailed articulation of the international duties required to
fulfil, protect, and respect the rights of every child (Lansdown et al., 2014).

As a state party to the UNCRC, Tiirkiye has committed to implementing the rights enshrined in
the Convention. One of the most significant contexts for realizing children’s rights is the
education system, and Articles 28 and 29 of the UNCRC were formulated specifically to ensure
the fulfilment of children’s right to education. In this respect, the UNCRC stipulates that the
principles of equality and respect for human dignity must apply to all children everywhere, and
that children should be educated in the spirit of these ideals—particularly “peace, dignity,
tolerance, freedom, equality, and solidarity” (Helwig & Turiel, 2017). Article 28 emphasizes that
children’s right to education must be realized on the basis of equal opportunity (Akyiiz, 2016, p.
76) and outlines the minimum conditions that states are required to fulfil in relation to
education (Isiksal Apaydin, 2017, p. 23). Article 29, which delineates the aims of education,
reflects a globally shared consensus and bears significant importance for shaping education
policies. While comprehensively articulating the purposes of education, Article 29 underscores
that children should be educated in a manner that enables them to reach their fullest potential
and fosters respect for human rights and fundamental freedoms (Hammarberg, 1998). In this
regard, Article 29 aims to cultivate respect for their cultural identity, language, and values in the
children; for the national values of the country in which they live or from which they originate;
and for civilizations and natural environments different from their own. The article also includes
provisions designed to ensure that the child is educated to assume responsibility in a free
society, grounded in principles such as peace and tolerance (Hodgkin & Newell, 1998). To
achieve these aims, parties to the UNCRC are required to introduce regulations within their
education systems—namely, to structure educational practices in alignment with the purposes
of education articulated in the Convention. Within education systems, curricula constitute one of
the key domains through which the educational aims expressed in the UNCRC may be
operationalized. In this respect, it is evident that various studies have examined revisions to
curricula (Kalender, 2020; Kara Citirki, 2024; Jawoniyi, 2014; Oztiirk & Ozmantar, 2020; Oztiirk
& Yilmaz, 2024). To cite an example, Kalender (2020) analyzed written documents related to life
studies curricula from 1924 to 2018 in terms of Article 29 of the UNCRC. Oztiirk and Yilmaz
(2024) examined the 2024 Tirkiye Century Education Model 4th Grade Social Studies
Curriculum with reference to Article 29 of the UNCRC. Kara Citirki (2024), in a section of her
study investigating curricular regulations and classroom practices pertaining to children's rights
education within primary school social studies in Tiirkiye, analyzed the written curriculum in
relation to Article 29 of the UNCRC. Oztiirk and Ozmantar (2020) analyzed primary school
mathematics curricula in Tirkiye from 1990 to 2018 in terms of the aims of education as
articulated in Article 29 of the UNCRC. Jawoniyi (2014), on the other hand, examined whether
the prevalent model of religious education in state schools in Great Britain—namely, non-
denominational, multi-faith religious education—fulfils the educational aims set forth in the
UNCRC. These studies provide important insights by offering detailed information on curricular
revisions undertaken to realize the educational purposes of the UNCRC. Among these studies,
however, research focusing specifically on the life studies curriculum appears to be quite
limited. Nevertheless, within primary education systems, the life studies course is one of the
most significant subjects through which Article 29 of the UNCRC can be implemented. Serving as
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the foundation for subjects such as social studies and science, the life studies course plays a
crucial role in helping children make sense of life, fostering essential knowledge, skills, and
values necessary to become good citizens, and equipping them with the competencies needed to
address problems encountered in social and natural contexts (Aktepe & Yalcinkaya, 2016). At
the primary school level, the life studies course supports children’s adaptation to social life and
provides an important context for cultivating democratic awareness (Sara Hiirsoy et al., 2023).
Moreover, the course provides an important context for enabling children to become aware of
and internalize their rights, to embrace national values (S6nmez & Goérmez, 2016), and to
develop positive attitudes toward nature (Aktepe & Yal¢inkaya, 2016). Accordingly, revisions
made in the life studies curriculum are of great significance for implementing the educational
aims outlined in Article 29 of the UNCRC at the primary school level. This makes it valuable to
examine the life studies curriculum in relation to Article 29 of the UNCRC and to gather data on
the revisions carried out and the functionality of the curriculum within this framework.
Nonetheless, based on the sources accessible through the relevant body of literature, no study
has been identified that examines the 2024 Tiirkiye Century Education Model Primary School
Life Studies Curriculum (Grades 1, 2, and 3) in terms of Article 29 of the UNCRC. Analyzing the
2024 Tirkiye Century Education Model Primary School Life Studies Curriculum (Grades 1, 2,
and 3) through the lens of Article 29 of the UNCRC is expected to provide insights into the nature
of the curricular adjustments and implementation practices within Tiirkiye’s education system
aimed at realizing this article. It is also anticipated that such an analysis will offer important
implications for future curriculum development efforts designed to implement the UNCRC in
primary education systems. In light of these considerations, this study seeks to answer the
following questions:

1. Have revisions been made in the Tirkiye Century Education Model Primary School Life
Studies Curriculum (Grades 1, 2, and 3) with respect to Article 29 of the UNCRC?

2. What types of revisions have been made, and in which components of the curriculum the
revisions have been made?

METHOD
Research Model

This study, which aims to examine the Tiirkiye Century Education Model Primary School Life
Studies Curriculum in terms of Article 29 of the UNCRC, is a qualitative research inquiry
employing document analysis. Document analysis is a scientific research method defined as the
collection, review, interrogation, and analysis of various documents as the primary source of
research data (Sak et al,, 2021, p. 228). In this regard, documents provide access to detailed
information regarding the phenomenon under investigation (Travers, 2001). This makes
document analysis a valuable method that offers significant insights for qualitative research.
Furthermore, in qualitative studies, document analysis may serve as a standalone data collection
method or be used in conjunction with other data collection techniques (Yildirim & Simsek,
2018, p. 189). In this study, the written document pertaining to the 2024 Tiirkiye Century
Education Model Primary School Life Studies Curriculum was analyzed in relation to Article 29
of the UNCRC, with the aim of identifying curricular revisions intended to implement the
educational aims defined in the UNCRC.

Research Data and Data Analysis Process

The data set of the study consisted of the written document of the Tiirkiye Century Education
Model Primary School Life Studies Curriculum published in 2024 (https://tymm.meb.gov.tr/). In
the study, the written curriculum document was analysed through content analysis (Strauss &
Corbin, 1990). During the content analysis process, the document was examined line by line, and
codes were generated for the curricular revisions that could be evaluated within the scope of the
educational aims defined in the UNCRC. In the subsequent phase, the codes were reviewed and
organized under 11 categories. These categories were then examined, and those with similar
characteristics were grouped into three overarching themes: “supporting the child’s abilities and

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2025; 9(22); 663-679 665



Journal of Interdisciplinary Educational Research

» o«

personality development,” “peace, human rights, and democracy education,” and “awareness of
environmental protection and national and cultural values.” Following the analysis process, the
theme of “supporting the child’s abilities and personality development” included the categories
of developing mental, emotional, and social abilities and personality; self-recognition and self-
development; organizing child-centred and contemporary learning-teaching experiences; and
fostering healthy and safe living skills. Under the theme of “awareness of environmental
protection and national and cultural values,” the categories of developing awareness regarding
the protection of the natural environment, and fostering respect and awareness for national and
cultural values were identified. The theme of “peace, human rights, and democracy education”
included the categories of developing awareness of human rights and democracy; educating
individuals who contribute to a peaceful environment; supporting the child’s participation rights
in school and classroom decision-making processes; supporting participation in science and
technology; and supporting participation in play activities and the arts.

Validity and Reliability of Data Analysis

In the study, several procedures were performed during the qualitative data analysis process to
ensure validity and reliability. In this context, inter-coder reliability was employed to establish
the reliability of the analysis results. Accordingly, the codes generated by a field expert—a
professor specializing in child rights education and experienced in qualitative research—were
compared with those produced by the researchers. Using the reliability formula proposed by
Miles and Huberman (1994), inter-coder reliability was calculated as .89. During this process, a
total of 137 codes were identified, of which 15 were found to involve discrepancies. The
researchers resolved these disagreements through consensus. Additionally, the research
procedures were described in detail in a manner understandable to the reader, and the findings
were presented together with illustrative excerpts to make the conclusions and interpretations
transparent and comprehensible to others (Yildirnm & Simsek, 2018).

The study was conducted on a written document regarding the Life Studies curriculum prepared
by the Ministry of National Education (MoNE) and did not involve the collection of data from
humans or other living beings; therefore, ethical committee approval was not required.

FINDINGS

In the study, the findings obtained from the examination of the Life Studies Curriculum within
the Tiirkiye Century Education Model in accordance with Article 29 of the UNCRC were
presented under three main headings, based on the themes generated through the analysis.

Findings Related to Supporting the Child’s Abilities and Personality Development

In the present study, one of the themes identified as a result of examining the Tiirkiye Century
Education Model Life Studies Curriculum in accordance with Article 29 of the UNCRC was
“Supporting the child’s abilities and personality development.” The findings obtained within this
scope are presented in Table 1.

Table 1. Supporting the child’s abilities and personality development
Categories Codes
Aiming to foster the development of cognitive skills

Development  of  cognitive, Supporting the development of affective skills

affective, and social abilities and  Supporting the development of social skills

personality Targeting the holistic development of the child
Aiming to promote healthy personality development

Considering students’ readiness levels

Structuring child-centred and Ensuring active participation in the teaching-learning process
contemporary learning and
instructional experiences

Using diverse instructional materials

Providing differentiated teaching-learning practices

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2025; 9(22); 663-679 666



Oztiirk, A., & Kalender, B./ An analysis of the (2024) life studies curriculum in terms of Article 29 of the United Nations
Convention on the Rights of the Child

Integrating educational technologies into the teaching-learning process

Creating environments where students can comfortably express their
opinions
Designing interactive and enjoyable learning-teaching environments

Employing diverse instructional strategies, methods, and techniques

Promoting healthy eating, physical activity, and regular sleep habits

Fostering personal care and hygiene skills

Fostering competencies for Raising awareness of healthy growth and development
healthy and safe living

Developing safe-living skills

Enabling students to recognize their physical characteristics

Helping students identify their strengths and areas for improvement
Self-recognition and personal

development

Developing students’ planning skills for self-improvement

Aiming to foster students’ awareness of their own characteristics and
needs

Table 1 reveals that the arrangements made under the theme of supporting the child’s abilities
and personality development are grouped into four categories. Among these, within the category
of “Development of cognitive, affective, and social abilities and personality,” it is observed that
the Life Studies curriculum aims to foster children’s cognitive, affective, and social skill
development, as well as their positive personality development. The findings indicate that
various adjustments were made to the skills and dispositions included in the learning outcomes
framework in addition to the inter-program components and learning outcomes. For instance,
within the framework of conceptual skills, the curriculum targets the development of children’s
mental abilities such as conflict resolution, analysis, classification, inquiry, generalization,
drawing inferences, and reasoning. In the context of higher-order thinking skills, it was
identified that the curriculum aims to develop children’s decision-making, problem-solving, and
critical thinking abilities. The arrangements made within the scope of dispositions likewise
indicate that the program targets children’s affective, social, and intellectual skill development,
as well as their personality growth. In this regard, six self-dispositions—curiosity, independence,
perseverance and determination, self-belief (self-efficacy), self-confidence, and selectivity—
were defined. Within the framework of inter-program components, the curriculum focuses on
the healthy development of children’s social, emotional, and personality characteristics through
subcomponents such as social-emotional learning skills and the virtue-action-value framework.
Additionally, the values and skills associated with these curriculum adjustments have been
integrated into the units of the Life Studies curriculum for grades 1, 2, and 3. The holistic
education approach also holds a significant place in the program, and within this scope, activities
aimed at supporting children’s physical, social, and emotional development are included. In the
written text of the program, within section 1.2.1 Inter-program Components, the following
statement is provided: “..Through its core components, the program aims to foreground the
highest level of students’ academic, social, and affective skill development and to cultivate them as
holistic individuals in material and spiritual terms, integrating body and soul, heart and mind...” (p.
6).

Within the category of organizing child-centred and contemporary learning-teaching
experiences, the findings concerning the alignment of the curriculum’s instructional practices
with Article 29 of the UNCRC are presented. In this regard, the program aims to establish
learning environments that ensure students’ active participation in the learning-teaching
process, take their readiness levels into account, remain student-centred, support their holistic
development, and utilize technology effectively. Moreover, it targets the construction of
enjoyable, interactive learning settings in which various instructional materials, as well as
diverse teaching strategies, methods, and techniques, are employed, and where children are able
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to express their views freely. One of the most significant innovations introduced by the program
is the incorporation of differentiation practices based on students’ individual differences within
the learning-teaching process. Through this arrangement, the program seeks to identify
students’ abilities, interests, and learning styles and, accordingly, create an inclusive
instructional environment. In the program, differentiation is addressed in two dimensions:
enrichment and support. Enrichment practices are designed to further advance the potential of
students performing at higher levels than their peers although support practices focus on
assisting the development of students who experience difficulties during the learning process.
Moreover, within the scope of the learning areas, pre-assessment activities are planned to
determine students’ readiness levels. In this way, addressing students’ learning gaps is
prioritized before engaging them in learning experiences. Furthermore, the program places
particular emphasis on student-centred, enjoyable, and technology-supported instructional
practices. Accordingly, in addition to in-school and out-of-school learning activities, the program
incorporates the use of digital learning tools such as the Education Informatics Network (EBA),
online sharing platforms, and instructional digital content. It also highlights the importance of
employing a variety of instructional strategies, methods, and techniques, including discussion,
case studies, demonstration, problem solving, creative drama, brainstorming, and educational
games. Collectively, these arrangements aim to effectively implement child-centred learning
practices that respond to diverse learning needs.

The development of healthy and safe living skills is among the arrangements in the Life Studies
Curriculum that align with the educational objectives of the UNCRC. Accordingly, the program’s
specific objectives explicitly include the goal of “6. Acquires healthy and safe living skills” (p. 4).
Thus, fostering children’s ability to lead a healthy and safe life has become one of the program’s
fundamental aims. Besides, the curriculum defines “My Health and Safety” learning areas at the
1st, 2nd, and 3rd grade levels, incorporating various arrangements to promote the acquisition of
healthy and safe living skills. Within this framework, the program includes activities centred
upon topics such as developing healthy eating habits, engaging in regular physical activity,
maintaining adequate sleep routines, improving personal hygiene and self-care skills, and
fostering awareness of healthy growth and development. All of these elements are introduced at
the 1st-grade level and are subsequently expanded and elaborated at later grade levels in
accordance with a spiral curriculum approach. To cite an example, the learning outcome
“HB.1.2.1. Identifies what needs to be done for healthy growth and development” (p. 19),
introduced at the 1st-grade level, is further expanded in the 2nd grade as “HB.2.2.1. Analyses the
relationship between healthy growth and development and daily habits” (p. 41), and in the 3rd
grade as “HB.3.2.1. Regulates behaviours aimed at maintaining personal health” (p. 64). Thus, a
structure has been established that systematically supports students’ development of relevant
competencies throughout the primary school years. Moreover, the program includes various
arrangements aimed at equipping students with safe-living skills. In this respect, learning
outcomes related to knowing what to do in situations that pose safety risks, acting in accordance
with traffic rules, responding appropriately in emergencies, and recognizing institutions that
provide health services are included at the 1st, 2nd, and 3rd grade levels. Thus, fostering
students’ awareness and development of behaviours that ensure personal safety constitutes an
important dimension of the program.

Within the category of self-recognition and personal development, the program incorporates
various arrangements aimed at enabling children to recognize their physical characteristics,
acknowledge their individual traits and needs, identify their strengths and areas for
improvement, and plan for their own personal development. Notably, the “Me and My School”
learning domains at the 1st, 2nd, and 3rd grade levels include a range of learning outcomes and
implementation guidelines aligned with this purpose. For instance, the learning outcome
HB.1.1.4 emphasizes students’ recognition of their physical characteristics; however, HB.2.1.2
focuses on their ability to identify their strengths and areas in need of improvement; and
HB.3.1.1 highlights students’ capacity to plan for development in areas they wish to improve.
Therefore, the program appears to structure learning experiences that aim to enhance students’
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self-awareness. Moreover, connections are established with SDB1.1. Self-Recognition (Self-
Awareness) skill, designated within the Inter-Skill Relationships framework, and
implementation suggestions are provided to foster the development of this skill. In this way, the
program supports students’ abilities to recognize themselves, identify their strengths and
growth areas, and assume responsibility for their personal development. Thus, it can be argued
that the program contributes to its goal of supporting children’s abilities and personality
development through self-awareness-based learning experiences.

Findings Related to Peace, Human Rights, and Democracy Education

In the study, one of the themes identified through the analysis of the Tiirkiye Century Education
Model Life Studies Curriculum in relation to Article 29 of the UNCRC was “Peace, Human Rights,
and Democracy Education.” In this regard, the findings obtained are presented in Table 2.

Table 2. Peace, Human Rights, and Democracy Education

Categories Codes

Developing Awareness of Human Enabling them to recognize their rights as children

Rights and Democracy Fostering behaviours aligned with their rights and responsibilities

Establishing connections to human rights and democracy within the
program

Implementing activities that introduce and promote children's rights

Cultivating awareness towards democratic values

Raising individuals to contribute to the Aiming to develop a conciliatory mindset and behaviour

peaceful environment Encouraging self-regulation of emotions, thoughts, and actions

Helping students recognize the importance of cooperation and solidarity

Promoting collaboration within the school and classroom environment

Supporting the effective use of communication skills

Aiming to instil behaviours consistent with societal norms

Helping students understand the importance of respecting diverse
viewpoints

Aiming to develop empathy skills

Supporting the right to participate in
decision-making processes within the
school and classroom

Ensuring students’ participation in classroom decision-making processes

Developing students’ ability to evaluate decision-making processes within
the classroom

Ensuring students’ participation in school-level decision-making processes

Supporting the right to participate in
science and technology

Developing the ability to use technological tools effectively

Ensuring the safe and responsible use of technological tools

Encouraging students to ask questions related to science and technology

Promoting safe participation in online environments

Fostering inquisitive and research-oriented behaviours

Encouraging students to investigate scientists’ contributions to science

Raising awareness toward the contributions of scientists to national
development

Supporting research activities in scientific fields aligned with students’
interests

Encouraging students to address scientific

phenomena

questions concerning

Supporting the right to participate to
games and the arts

Participating in educational game activities

Recognizing the importance of arts for societal development

Encouraging students to conduct research on art forms aligned with their
interests

Exploring the lives and works of artists

Engaging in artistic activities such as music and visual arts

As seen in Table 2, the regulations related to Peace, Human Rights, and Democracy Education in
the Life Studies Curriculum are classified under five categories. Among these, the category
Developing Awareness of Human Rights and Democracy reveals that the curriculum particularly
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emphasizes children’s rights and democratic values—recognized as a specialized domain of
human rights. In this context, the curriculum centres upon enabling students to become aware of
children’s rights, to act in accordance with their rights and responsibilities, and to carry out
activities aimed at promoting children’s rights. In addition, interdisciplinary connections are
established with the Human Rights, Citizenship, and Democracy course, thereby aiming to foster
rights-based awareness among students. It was also determined that the regulations related to
children’s rights are predominantly addressed in the “Me and My School” learning domain at the
third-grade level. Accordingly, the curriculum includes learning outcomes such as “HB.3.1.2.
Acting in accordance with one’s rights and responsibilities at school” and “HB.3.1.3. Transforming
ideas into action to promote children’s rights (a) develops awareness-raising projects to promote
children’s rights; (b) shares awareness-raising projects developed to promote children’s rights” (p.
60). Thus, the curriculum aims not only for students to recognize their rights but also to develop
an active stance toward the protection and promotion of these rights. With regard to the
development of awareness toward democracy, it was found that democratic values are
integrated into the learning domains and that various curricular arrangements have been made
to foster democratic attitudes. In this respect, democratic values such as justice, respect,
freedom, and cooperation, as defined within the Virtue-Action-Value Framework, are
incorporated into the learning areas in a holistic manner. For instance, these values are explicitly
stressed in the “Me and My School” learning domain at the 1st, 2nd, and 3rd grade levels.
Moreover, within the curriculum, students are expected to reflect on the extent to which they
display democratic attitudes through self-evaluation activities conducted following instructional
practices. In this way, students are intended to develop awareness toward democratic values not
only at the cognitive level but also at the affective level, and to convert this awareness into their
behaviours.

Within the category of raising individuals to contribute to the peaceful environment, the
curriculum aims to equip children with behaviours grounded in reconciliation, peace, solidarity,
cooperation, and respect for diverse perspectives. In addition, developing children’s ability to act
in accordance with social norms and to communicate effectively is identified as one of the core
objectives of the program. Of all, effective communication is deemed as a social life skill within
the curriculum and is addressed holistically across various sections, including learning outcomes
and teaching-learning practices. An example of the arrangements made in the learning
outcomes is the learning outcome “HB.2.1.3. Ability to communicate effectively with teachers and
peers” (p. 37). The skill of acting in line with social rules, on the other hand, is embedded across
multiple learning domains within the curriculum. The ability to act in accordance with social
norms is addressed across multiple learning domains within the curriculum. To cite an example,
the learning outcome “HB.2.3.2. Ability to behave in accordance with the rules of courtesy and
etiquette in social life” (p. 45) is included within the Family and Society learning domain. In a
similar vein, in the My Health and Safety learning domain, this emphasis is reflected in the
teaching-learning practices section through the statement “..emphasis is placed on students’
acting in accordance with the rules that regulate social life (D16.1)” (p. 43). Cooperation and
solidarity are also addressed both as explicit learning outcomes within the learning domains and
as elements of the cross-curricular components of the program. In this context, the curriculum
aims both to promote these values at the level of stated outcomes and to foster students’
awareness of the importance of cooperation and solidarity through group-based learning
activities embedded in teaching-learning practices. Thus, students are encouraged to internalize
values that support a peaceful and harmonious social life.

Within the category of supporting the right to participate in decision-making processes within
the school and classroom, the curriculum includes provisions that enable the realization of
children’s right to participation. In this regard, it is evident that several arrangements have been
made particularly within the Me and My School learning domain. An illustrative example of these
arrangements is the second grade level learning outcome “HB.2.1.4. Ability to participate in
classroom decision-making processes,” which specifies that students (a) participate in classroom
decision-making processes, (b) contribute to classroom decisions, and (c) evaluate the classroom
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decision-making process. Furthermore, in the explanations related to teaching-learning
practices, the statement “..students are expected to participate in decision-making processes
regarding classroom and school-related issues...” (p. 39) highlights an emphasis on participation
at the school level as well. Besides, practices such as the election of a class representative, the
establishment of classroom rules, and the determination of seating arrangements are presented
as suggested applications to support participation in decision-making, employing techniques
such as multiple voting and circle discussions.

Within the category of supporting the right to participate to games and the arts, the curriculum
includes various arrangements aimed at supporting children’s rights to engage in play and
artistic activities. In this regard, significant provisions have been introduced particularly within
the “Science, Technology, and Arts” learning area at the 1st, 2nd, and 3rd grade levels. Moreover,
it has been identified that learning experiences incorporating educational games and artistic
activities such as music and visual arts are planned within the implementation processes of
different learning areas. The curricular arrangements are structured around five main codes:
encouraging participation in educational play activities; fostering awareness of the importance
of the arts for social development; enabling students to conduct research on art forms based on
their interests; introducing the contributions of artists to the arts, and supporting students’
engagement in artistic practices such as music and painting. In this context, the skill of
conducting research on artists’ contributions to the arts is explicitly articulated in the learning
outcome “HB.3.6.3. Ability to collect information from given sources regarding artists’
contributions to the arts” (p. 79). During the implementation process, students are expected both
to conduct research and to draw inferences about artists’ contributions on the basis of the
various sources of information provided. Among other learning outcomes defined at different
grade levels are “HB.2.6.3. Ability to identify the role of art in everyday life” (p. 56) and “HB.1.6.3.
Ability to ask questions about issues related to art that arouse curiosity” (p. 34). In order to ensure
the attainment of these outcomes, a range of activities and implementation guidelines have been
systematically incorporated into the curriculum. On the other hand, learning through games
holds a central place in the Life Studies curriculum. The program includes recommendations on
how educational games can be utilized across different learning domains, thereby positioning
games as an active and integral component of the learning process. Furthermore, playfulness is
identified as one of the core dispositions essential for supporting children’s social development
under the heading of social dispositions.

In the study, it was determined that the arrangements made within the category of supporting
the right to participate in science and technology are embedded across various sections of the
curriculum, including its specific objectives, learning domains, and literacy skills. These
arrangements are structured around seven main codes: effective use of technology, development
of inquiry skills related to science and technology, safe participation in online environments,
fostering an investigative and questioning disposition, examining scientists’ contributions to
knowledge production, raising awareness toward scientists’ contributions to national
development, and encouraging students to conduct research in scientific fields aligned with their
interests. Within the first code—effective use of technology—the curriculum exerts particular
emphasis on developing students’ abilities to use technology accurately, safely, and efficiently. In
this regard, the curriculum’s stated objectives explicitly note that it aims to “guide students in
becoming acquainted with science and in using technology efficiently and safely in their daily lives”
(p- 4). Also, this emphasis is further reinforced in the section “Considerations for Curriculum
Implementation,” where it is stated that “13. In the relevant sections of the learning domains, the
importance of using technology correctly, safely, and efficiently, should be emphasized” (p. 6). With
regard to developing inquiry skills related to science and technology, the curriculum aims to
encourage students to express their scientific curiosity and to cultivate questioning behaviours.
In this context, examples of learning outcomes reflecting these arrangements include “HB.1.6.1.
Ability to ask questions about issues they are curious about in science” (p. 34) and “HB.1.6.2. Ability
to ask questions about issues they are curious about in technology” (p. 34). With the purpose of
fostering the ability to participate safely in online environments, the curriculum also
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incorporates various arrangements related to digital literacy skills within the broader
framework of literacy competencies.

Findings Related to Awareness of Environmental Protection and National and Cultural
Values

In the study, one of the themes identified as a result of examining the Tiirkiye Century Education
Model Life Studies Curriculum in relation to Article 29 of the Convention on the Rights of the
Child (CRC) was “awareness of the protection of the natural environment and of national and
cultural values.” The findings related to this theme are given in Table 3.

Table 3. Findings Related to Awareness of Environmental Protection and National and
Cultural Values

Categories Codes
Developing the ability to use resources consciously and responsibly
Raising awareness toward Fostering awareness of environmental sustainability
environmental protection Raising awareness of the importance to maintain a clean
environment

Developing awareness of the need to protect historical sites and
natural heritage

Promoting recognition of the importance of protecting nature and
living beings

Enhancing awareness of individual duties and responsibilities in
environmental protection
Cultivating awareness of the value of respect for nature

Encouraging the adoption of behaviours aligned with sustainable
environmental practices

Developing behaviours to contribute to recycling and waste
reduction

Developing the ability to use Turkish language efficiently

Raising awareness of the importance of national and moral values
Raising awareness and respect Fostering respect for national and moral values
toward national and cultural values  Promoting awareness of the significance of national unity and
solidarity
Cultivating awareness to contribute to the development of national
consciousness in society

Supporting the recognition and presentation of the characteristics of
one’s local environment and country

Instilling respect for national heroes

Supporting the integration of national and moral values into daily life

Enhancing awareness of the importance of the Republic as Tiirkiye’s
system of governance

Table 3 indicates that the regulations designed to foster awareness towards environmental
protection and national and cultural values in the Life Studies Curriculum are grouped under
two categories. The first of these categories, "Developing awareness for the protection of the
natural environment," encompasses a specific objective of the program, defined by the
statement: "12. Enabling students to reflect sustainable environmental consciousness in their lives”
(p.5). Within the program structure, one of the designated learning domains across the 1st, 2nd,
and 3rd grade levels is established as the "Nature and Environment" learning domain. The
findings pertaining to this category demonstrate that the adjustments made within the program
are focused on such dimensions as conscious use of resources, sustainable environmental
consciousness, raising awareness on the significance of environmental cleanliness, protection of
cultural and natural heritage, being aware of the significance of nature and living things
conservation, developing awareness on environmental duties and responsibilities to save
nature, promoting suitable behaviours for sustainable environment and contribution to
recycling efforts. In this respect, various learning outcomes supporting environmental

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2025; 9(22); 663-679 672



Oztiirk, A., & Kalender, B./ An analysis of the (2024) life studies curriculum in terms of Article 29 of the United Nations
Convention on the Rights of the Child

consciousness have been formulated and structured across different grade levels within the
curriculum. These outcomes are exemplified by "HB.3.5.4. Ability to collect information from
sources related to environmental sustainability” (p.75), "HB.1.5.4. Ability to classify recyclable
waste" (p.30) and "HB.3.4.1. Ability to recognize the importance of protecting historical sites and
natural beauty in their immediate surroundings” (p.71). Besides, the program's section on
learning-teaching practices includes mandates for instructional implementations aimed at
deepening students' cognitive and affective development concerning the environment. To cite an
example, the arrangement of "By emphasizing the importance of students keeping the
environment clean and valuing natural entities (D5.2, D18.3), contribution is made to increasing
sustainable environmental consciousness (OB8.1). An in-class group project assignment is provided
for the classification of recyclable waste.” (p.30) within the "Nature and Environment" learning
domain at the 1st-grade level is noteworthy. In a similar vein, the curricular adjustments at the
2nd-grade level prominently feature the prudence and economical use of resources.
Consequently, the program endeavours to ensure that students review their resource
consumption behaviours in their home and school lives, draw inferences regarding the critical
importance of conservation, and develop appropriate plans aligned with these insights.

The development of awareness and respect towards national and cultural values represents one
of the curricular adjustments in the study designed to realize the educational goals specified in
Article 29 of the UNCRC. In this regard, the program explicitly aims to nurture individuals who
possess a strong national consciousness and moral values. In accordance with this goal, Articles
14 and 16, which are among the specific objectives of the program, aim for students to reflect
national and moral values in their daily lives and to use the Turkish language effectively. The
learning-teaching experiences section of the program have been dedicated to the development
of national consciousness and moral values through various activities during national holidays
and festivals, religious holidays and festivals and specific commemorative days and weeks.
Moreover, arrangements intensely aimed at instilling national and moral values in students have
been significantly incorporated within the "My Hometown and Country” learning domain. In this
context, several learning outcomes designed to support both cognitive and affective
development have been defined, and corresponding suggestions for the implementation process
have been provided across the 1st, 2nd, and 3rd grade levels. At the 1st and 2nd grade levels,
such key objectives as students’ recognition of general characteristics of their local area and the
country, their comprehension of the significance and meaning of the Turkish Flag and the
National Anthem, and development of awareness regarding national consciousness and moral
values among students have been established. Furthermore, significant emphasis has been
placed on the importance of demonstrating respect towards Mustafa Kemal Atatiirk and other
national heroes, national days and festivals as well. The curriculum also aims for students to gain
awareness, enabling them to appreciate cultural and religious significance of religious days and
festival in terms of our religious and cultural lives and to exhibit respectful behaviours during
these days. Within this framework, related learning outcomes include "HB.1.4.1. Ability to explain
the general characteristics of their hometown and our country” (p.26), "HB.1.4.2. Ability to express
the significance of the Turkish Flag and the National Anthem” (p.26), "HB.2.4.4. Ability to interpret
the importance of national days and festivals” (p.48) and "HB.2.4.5. Ability to interpret the
importance of religious days and festivals” (p.48). At the 3rd grade level, the focus navigates to
ensuring students acquire awareness regarding the governance structure of the country and the
contribution of national unity and solidarity to societal life. In this regard, the curriculum
incorporates the learning outcomes stated as "HB.3.4.4. Ability to explain the contributions of our
national unity and solidarity to social life” (p.71) and "HB.3.4.2. Ability to collect information from
sources related to our country's form of government” (p.71).

RESULT AND DISCUSSION

Research findings indicate that the Tiirkiye Century Education Model Life Studies Curriculum
adopts a systematic and holistic approach that supports children's cognitive, affective, and social
capabilities, in alignment with Article 29 of the UNCRC. In line with this commitment, the results
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strongly reflect significant indications that the curriculum aims for the holistic development of
cognitive skills (conflict resolution, problem-solving, classification, inquiry, inference, and reasoning)
and psychosocial tendencies (curiosity, self-efficacy, self-confidence, perseverance, determination,
and selectivity) (MoNE, 2024). The framework of social-emotional learning and the virtue-
action-value framework stand out as crucial indicators of the program's holistic approach. This
approach serves to strengthen students' abilities in self-recognition, establishing healthy relationships
with others, and assuming responsibility (Curl & Cook-Sather, 2021; Lundy et al., 2013).
Furthermore, the research findings reveal that the curriculum adopts a child-centred contemporary
teaching philosophy based on several fundamental elements such as active involvement of children,
incorporating diverse teaching materials and instructional technologies into the teaching process,
providing democratic learning settings where children are able to express their views and opinions
comfortably. In addition to the aforementioned principles, the program intends to provide an inclusive
learning experience by ensuring that learning environments are tailored to students' readiness levels
and individual differences. This is achieved through enrichment and support applications framed by
differentiated instruction practices. These specific practices serve both to foster the potential of
exceptionally gifted students and to support the development of children who experience learning
difficulties (Kiling & Soézer, 2022; Torun & Duran, 2014). Furthermore, the utilization of digital
materials and online platforms significantly enhances students' active participation and contributes to
the establishment of democratic learning environments (Jerome & Starkey, 2021).

The spiral structure of the Life Studies Curriculum ensures that students acquire healthy and
safe living skills in depth and over time, thereby making significant contributions to their quality
of individual and social life. In this context, evident emphasis has been found to be placed on
fostering awareness related to healthy nutrition, exercise and regular sleep, self-care and
hygiene, safe lifestyle skills and growth and development. The curriculum's focus on these topics
is crucial for the acquisition of essential life skills due to the fact that it provides a framework
that allows students to gain fundamental life habits and develop safety awareness in areas
strongly emphasized in the literature, such as nutrition, sports, hygiene, sleep and traffic (Elgiin
& Uysal, 2022). The research findings demonstrate that the curriculum reflects an encouraging
approach that allows students to recognize their individual characteristics, identify their strengths and
areas open to development and plan actions in these identified areas. This approach can be described
as a structure that contributes to the development of self-awareness, self-management, individual
planning, and lifelong learning skills. This conclusion is supported by similar and corroborating
studies within the relevant literature (Hart, 2001; Rix & Bernay, 2012). Conversely, certain studies
unearth that self-awareness and responsibility skills strengthen students' engagement with both the
school environment and the community (Aydin, 2024; Kiling & Sozer, 2022). Moody et al. (2024), in
their work, highlight the impact of the school environment on children's understanding and perception
of rights, emphasizing different conceptualization. They note that child-centred and rights-based
approaches enhance children's ability to exercise their rights in social life. Simultaneously, the relevant
literature emphasizes that self-recognition-based learning experiences increase children's capacity to
be active in both social and individual roles (McGillicuddy & Machowska-Kosciak, 2021).

The research reveals significant findings indicating that the Tiirkiye Century Education Model
Life Studies Curriculum supports the development of children's abilities and personality, and it
is observed that an approach prioritizing child-centred and contemporary methodologies is
preferred in order to achieve this goal. Participatory, rights-based, and child-centred approaches
not only support children's self-confidence and social harmony skills but also facilitate the
identification of individual talents and the strengthening of personality development through
methods such as creative drama, educational games, and digital content (Bamford, 2006; Curl &
Cook-Sather, 2021; Lundy et al., 2013). Furthermore, the integration of social emotional learning
and an interdisciplinary pedagogical approach into the curriculum can be interpreted as aiming
to implement the crucial elements of contemporary education as envisioned by Article 29 of the
UNCRC (Jerome et al.,, 2015).

Based on the research findings, it has been indicated that the Life Studies Curriculum also
includes provisions for human rights, democracy, and peace education. This integration can be
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said to be effective in enabling children to know their rights, develop democratic attitudes, and
acquire peaceful behaviours. The curriculum, within the category of developing awareness of
human rights and democracy, mandates active implementation practices regarding recognition of
children's rights, behaving in accordance with rights and responsibilities and introducing these rights.
This finding corresponds to previous studies in the relevant literature, which highlights that
student projects and interdisciplinary activities will not only facilitate the learning of rights but
also ensure the development of attitudes geared toward the protection and promotion of these
rights (Hiirsay et al., 2023; Jerome et al.,, 2015). Besides, this approach within the curriculum
aligns with the goal of fostering peaceful societies as envisioned by Article 29 of the UNCRC
(Lundy et al., 2012, 2013; Moody, 2021).

The findings related to the category of raising individuals to contribute to the peaceful
environment have demonstrated that the curriculum incorporates learning outcomes designed
to support students in developing behaviours based on being conciliatory, having control over
their emotions, thoughts, and actions, being empathetic, cooperative, and collaborative, tolerant and
utilizing effective communication skills, helping others and solidarity. These behaviours are structured
in a way that allows them to be applied not only within the confines of the classroom and school
environment but also in broader social life and community contexts. The learning outcomes integrated
into the curriculum concerning effective communication and exhibiting appropriate behaviours in
accordance with social rules contribute significantly to students' adoption of a culture of peace and the
development of positive attitudes in social relationships (Balbag, Bayir & Ersoy, 2017; Ontas &
Carik¢1, 2023). In the program, the emphasis on cooperation and solidarity within the learning-
teaching practices is expected to support the development of social responsibility and collaborative
attitudes in children particularly through group work (Aydin, 2024; Lundy et al., 2013). On the other
hand, the program exhibits a structure that facilitates the practical implementation of a democratic
participation approach and child-centred education by encouraging children's involvement in school
and classroom decision-making processes. However, the results of numerous studies reveal that
student participation in processes such as class president elections, the formation of classroom rules,
and involvement in decision-making supports skills related to self-confidence, advocating for one's
rights, and active citizenship (Akyol & Erdem, 2021; Lansdown, 2014; Jerome et al., 2015). In this
regard, these practices highlighted in the program are thought to contribute significantly to children's
internalization of democratic values and their ability to actively assume their social roles.

The research findings indicate that the regulations made within the context of the right to
participate in science and technology category can be stated as being geared towards developing
the child's skills in safe and effective use of technology and critical inquiry into science and
technology. These skills are highlighted as fundamental elements in the contemporary
educational paradigm that support the correct use of information and the development of a
democratic citizenship consciousness (Aydin, 2024; Bal & Anilan, 2019; Jerome & Starkey,
2021). The specific objectives and implementation suggestions of the program provide students
with opportunities to develop curiosity towards science and technology, inquisitive attitudes,
and inquiry skills. The research determined that various arrangements have been made in the
program under the category of participation in games and arts. There is a strong association
between the studies which suggest that learning experiences provided through educational
games and artistic activities will enable the development of children's skills in terms of
belonging, emotion management, establishing social relations, creativity and critical thinking
(Torun & Duran, 2014; Bamford, 2006; Curl & Cook-Sather, 2021; Lundy et al., 2013).

Overall, the findings concerning Peace, Human Rights, and Democracy Education demonstrate
that the Life Studies Curriculum addresses the dimensions of human rights, democracy, peace,
participation, play-artistic activities and science and technology in a holistic manner,
contributing to children's multi-dimensional development. These results demonstrate a strong
correlation with relevant literature concerning rights-based education, democratic education,
and the formation of a culture of peace (Aktas & Arikan, 2021; Ontas & Carikgi, 2023; Moody,
2021; Jerome et al, 2015; Lansdown, 2014). Furthermore, as noted by the World Health
Organization (WHO, 2023) and Sanz (2025), the holistic structure, designed in accordance with

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2025; 9(22); 663-679 675



Journal of Interdisciplinary Educational Research

OECD standards and supporting the all-round development of the child, is prominently featured
in the Life Studies Curriculum prepared under the scope of the Tiirkiye Century Education
Model. The findings demonstrate that the program, in line with contemporary educational goals,
supports children's development by fostering rights and responsibilities awareness, enhancing
democratic and peaceful attitudes, developing social participation and cooperation skills and
enhancing their creativity and scientific curiosity. Besides, the results obtained from the research
suggest that the Life Studies curriculum systematically aims to develop awareness concerning the
protection of the natural environment and national and cultural values. In this regard, it can be stated
that an approach sensitive to the environment and nature, which includes such objectives as conscious
use of resources, recycling, environmental sustainability, preservation of natural beauty is addressed
within the program in a holistic structure. These findings are in accordance with studies that
emphasize the acquisition of environmental sensitivity in children at an early age. Indeed, Yang et al.
(2022) point out that environmentally-sensitive individuals make significant contributions to the
sustainability of social development. Aydin and Bakir (2023), on the other hand, emphasize the
potential of gaining environmental consciousness at an early age to create a long-term societal
perspective sensitive to the environment and nature. Likewise, Uralovich et al. (2023) articulate that
approaches within the scope of environmental education support sustainable development. Some
studies, nevertheless, indicate that when a cognitively and affectively holistic understanding is
developed for the formation of environmental responsibility, children internalize environmental values
through activities in which they exhibit active participation (Aydin, 2024; Yoleri, 2012). In this
respect, it can be said that the group projects, observation studies, and recycling activities included in
the Life Studies curriculum may offer learning experiences that improve students' environmental
awareness and sense of responsibility in a long-term manner.

On the other hand, the outcomes related to national and cultural values in the program are found
to be structured in a way that aims to reinforce national consciousness, moral values, and a
sense of social belonging. It can be said that the activities developed in the program significantly
contribute to the formation of national identity consciousness in children. McGillicuddy and
Machowska-Kosciak (2021) emphasized that national identity and cultural heritage awareness
play a fundamental role in children's social identity development. Similarly, Ar1 (2022) stated
that the Life Studies curriculum is a functional in terms of the transmission of historical and
cultural heritage. Bal and Anilan (2019), in their action research studies, stated that students
internalize core values in the Life Studies curriculum through the case study method.
Consequently, the Life Studies curriculum's holistic approach to natural environmental
protection awareness and national-cultural values is also aligned with the aims of education
defined in Article 29 of the UNCRC (1989). The program offers a learning model that promotes
both cognitive and affective development, enabling students to internalize their responsibilities
towards the environment and society. In this respect, it reflects a holistic educational approach
that contributes to raising individuals who are environmentally sensitive, committed to their
cultural roots, and open to universal values.

The results reached in the research indicate that the Tirkiye Century Education Model Life
Studies curriculum comprises of comprehensive arrangements in various contexts aimed at
implementing the aims of education, as defined in Article 29 of the UNCRC (1989), at the
primary school level. However, in order to draw clearer conclusions regarding the functionality
of the program in implementing these objectives at the primary school level, it is of great
importance to conduct studies that also include the implementation process. With this regard, it
is suggested that studies be conducted on how the arrangements made in the official curriculum,
in the context of Article 29 of the UNCRC, are put into practice. Furthermore, the research
identified shortcomings in the arrangements made for the aims of education included in the
Article 29 in the UNCRC in various contexts, such as the development of respect for civilizations
different from one's own and gender equality. In this context, it can be recommended that the
program be reorganized by including studies addressing these scopes during curriculum update
efforts.
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