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ABSTRACT

The purpose of this study is to reveal, based on qualitative data, how children's physical activity experiences are
shaped based on physical, cognitive, emotional, and social development. This study is phenomenological
research. The study group, selected using criterion sampling, consists of three elementary school teachers, four
families, and three academics. Individual semi-structured interviews were used to generate and analyze in-depth
data. Data analysis followed four stages: coding the data, creating themes, organizing codes and themes, and
defining and interpreting findings. The findings were grouped under four themes: educational policies
representing physical activity experiences, programs, and teacher quality. In line with the research results, it was
determined that the participants evaluated their physical activity experiences at home and at school more
specifically in terms of physical education classes. The participants highlighted the need for the development of
state and school policies that support the holistic development of students and the sustainability of these policies.
In addition, the research results also highlighted the need for teachers to support the holistic development of
students and for families to be made aware and involved in this process in a way that ensures equality.
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Gelisim temelinde ilkokul ¢agi gocuklarinin fiziksel aktivite
yasantilarinin incelenmesi: Paydas goriisleri

OZET

Bu arastirmanin amaci, fiziksel, bilissel duyussal ve sosyal gelisim temelinde cocuklarin fiziksel aktivite
yasantilarinin nasil bigimlendigini nitel verilere dayall olarak ortaya koymaktir. Bu galisma, fenomenolojik bir
arastirmadir. Olglit drnekleme yontemi ile segilen calisma grubu, g ilkokul 6gretmeni, dort aile ve g
akademisyenden olusmaktadir. Derinlemesine veri Uretmek ve analiz etmek amaciyla bireysel yari yapilandiriimis
gorismeler kullanilmistir. Verilerin analizinde verilerin kodlanmasi, temalarin olusturulmasi, kod ve temalarin
duzenlenmesi, bulgularin tanimlanmasi ve yorumlanmasi olmak Uzere dort asama izlenmistir. Bulgular dort tema
altinda toplanmistir: fiziksel aktivite yasantilarinin temsili egitsel politikalar, program ve ogretmen niteligi.
Arastirma sonuglari dogrultusunda, katilimcilari ev ve okul ortamindaki fiziksel aktivite deneyimlerini daha ¢ok
beden egitimi dersi ozelinde degerlendirdikleri belirlenmistir. Katiimcilar ogrencilerin bittncul gelisimlerini
destekleyecek baglamda devlet politikalari, okul politikalari gelistiriimesi ve bu politikalarin strdirilebilir olmasi
gerekliligi ortaya gikmaktadir. Bunun yani sira yine 6grencilerin buttncil gelisiminin 6gretmenler tarafindan
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desteklenmesi ve bu konuda esitlik saglanacak sekilde ailelerin bilinglendirilmesi ve katilimi da arastirma
sonuglarinda 6n plana ¢ikmistir.

KEYWORDS
Fiziksel aktivite, ilkokul gagl, paydas gorusleri.

Introduction

Every year, children worldwide begin their formal education journey by starting first grade during
the middle and late childhood years (ages 6-11). It is known that the developmental focus of
this period is cognitive processes, motor and social skills (Kuruyer & Tabak, 2024). Although
schools have become key venues for promoting health behaviors such as physical activity
(Messing et al., 2019), both parents and teachers may focus primarily on academic achievement
when children start school. During this period, children are considered successful when they like
school and learn to count, read, and write (Correia & Marques-Pinto, 2016). This preconception
results in an increase in sedentary behavior among children both in and out of school (Arundell
et al, 2016). However, physical activity, learning, and academic performance are inevitably
interrelated. In other words, physical activity is intertwined with ideas related to children's
development, including cognitive, socio-emotional, and psychomotor development, beyond just
being related to the body. Participation in physical education classes and being physically active
can influence a child's broader development (Bailey et al., 2009). "For many young children, the
place where a healthy lifestyle is learned through participation in physical activity is the primary
school physical education class" (Fletcher & Mandigo, 2012, p. 363). This class aims to
contribute to the development of children's motor skills, physical fitness, and sports culture; to
support cognitive, socio-emotional, and psychomotor skills and behaviors; and to develop
lifelong physical activity behavior patterns (Bailey et al., 2009; Coulter, McGrane, & Woods, 2019;
Rink & Hall, 2008). To achieve this goal, the primary focus is on an education program that will
make children physically active and increase the likelihood of sustaining this activity, promoting
school-based physical activity and structured teaching in this direction (Kirk, 2005; Lonsdale,
2013; Marsden & Weston, 2007; Michael et al., 2021; Neil-Sztramko, Caldwell, & Dobbins, 2021;
Ross, 2013) and, secondarily, the need to provide additional opportunities for students to be
active outside of school beyond this encouragement (Cale & Harris, 2006; Erwin et al., 2013;
Derigny et al., 2025; Sallis et al., 2012; Reyes-Amigo et al., 2025). However, research shows that
the quality of physical education classes conducted by primary school teachers is controversial
in many respects (Fletcher & Mandigo, 2012; Graber et al.,, 2008; Hyndman, 2017; Kirk, 2005;
Morgan & Bourke, 2008; Morgan & Hansen, 2008). The main reason for this is that many primary
school teachers in this field lack qualities such as pedagogical content knowledge, professional
identity, and self-efficacy, and pre-service education in physical education is inadequate (Elliot
etal,, 2013; Griggs, 2007; Harris, Cale, & Musson, 2012; Jess & McEvilly, 2013; Morgan & Bourke,
2008; Morgan & Hansen, 2008; Rainer et al., 2012; Randall, 2022; Tsangaridou, 2012). For
example, Weatherson et al. (2017) showed that primary school teachers identified many factors,
such as environmental context and resources, beliefs about outcomes, social influences,
knowledge, and intentions, as either hindering or facilitating the implementation of physical
activity in schools. Beni and others (2021, p. 6) examined the factors affecting meaningful
physical education lessons and found that teachers "tend to compare their approach with their
current beliefs about the purpose of physical education, their experiences as educators, and
their perceptions of their own teaching practices." Furthermore, although primary school
teachers view physical education as an integral part of the school curriculum (Decorby et al.,
2005), they often neglect or completely disregard physical education, preferring to teach what
they consider core subjects (language skills, mathematics, science, etc.) (Aasland et al., 2024,
Bonet-Forteza et al., 2025; Cruickshank et al., 2024; Hardman & Marshall, 2001; 2005; Jess et
al., 2016; Kirk, 2005; Morgan & Hansen, 2008, Truelove et al., 2021; Yan & Dai, 2025). Some
primary school teachers, however, want physical education programs in primary schools to be
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run by physical education teachers (Cruickshank et al., 2024; Decorby et al.,, 2005; Morgan &
Bourke, 2008; Powell, 2015; Salters & Scharoun Benson, 2022). Families play a role as critical as
teachers in children's physical activity behaviors (Rhodes et al., 2020). Parents' orientations have
a direct impact on the physical activity behaviors transmitted to children. Research shows that
parents influence their children's physical activity and sedentary behaviors through role
modeling, joint participation in physical activities, and encouragement, and that this influence is
limited (Bringolf-Isler et al.,, 2018; Garriguet et al., 2017; Jago et al,, 2010; Petersen et al., 2020,
Yao & Rhodes, 2015). For example, Rued! et al. (2022) found in their four-year study across
primary school that higher parental physical activity levels were a significant predictor of
physical fitness in children. Kaseva et al. (2017) found that parents' higher levels of physical
activity were systematically associated with higher levels of physical activity in children and
young adults up to the age of 24. However, the assumption that the development of children's
basic motor skills and the acquisition of physical education behaviors are school-based skills
highlights the need for teacher involvement and guidance in this area in primary schools.
Teachers are one of the most important factors influencing children's participation in physical
activity. And the quality of this participation is closely related to cognitive performance. Despite
evidence-based studies showing that teachers and parents are demonstrative and directive in
physical education and that this guidance contributes to cognitive and affective-social
development, it is also true that physical education and exercise are perceived as school-based
for many communities. According to Kirk (2010, p. 1), "physical education is defined by what is
said, done, and written about it." This shared body of knowledge about physical education
encompasses a socially constructed understanding that summarizes the subject's journey
through modern times, with its purpose and content constantly changing, as outlined in various
historical and philosophical narratives (e.g., Kirk, 2010; McNamee, 2005; Morgan, 2006). Indeed,
this perspective is supported by Wright, Burrows, and Macdonald (2004, p. 3), who argue that
we live in an era characterized by profound social and cultural change and that, as a result, the
values and meanings associated with health, physical activity, and sport are diversifying and
changing. Moreover, it leads to the redefinition of physical activity as "the phenomenon of people
moving, acting, and performing within culturally specific spaces and contexts , influenced by
their unique interests, emotions, ideas, guidelines, and relationships" (Piggin, 2020, p. 8).
Therefore, the processes of learning and teaching physical education classes and physical
activity in particular cannot be considered independently of the broader organizational, social,
and cultural contexts in which they take place. How a society perceives skills and areas of
development guides the skill acquisition process. School and home experiences, cultural and
social dynamics all play a role in the fulfillment of children's developmental tasks. It is possible
to speak of an intense interaction with these dynamics. Understanding this interaction and its
reflections on physical activity experiences is the main focus of this study. While considering
this theoretical perspective on starting primary school, the fundamental premise of this research
is to examine and discuss the relationship between physical development and areas of
development, which is a familiar theme but one we do not talk about much, and how it shapes
children's experiences. The aim of this research is to reveal, based on qualitative data, how
children's physical activity experiences are shaped on the basis of physical, cognitive, socio-
emotional, and psychomotor development.

Research context

Physical education is a compulsory subject for children aged six to seventeen in Turkey and is
recommended by the Ministry of National Education as a two-hour weekly class. The primary
school program, including physical education, is generally conducted by primary school
teachers. Although national data on children's physical activity levels in Turkey is limited, a study
by the Turkish Statistical Institute (TUIK, 2022) reported that only 6.9% of children aged 4-17
years engaged in at least 60 minutes of physical activity every day for the seven days prior to
measurement. This result is well below the World Health Organization's recommendation of 60
minutes of moderate-intensity physical activity per day for young people aged 5-17. Although
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various pedagogical models in the literature show that physical education is effective in
increasing physical fitness (Cocca et al.,, 2020; Pozuelo-Carrascosa et al. 2018; Wong et al.
20217), it shows that children's opportunities to be active are limited because the weekly physical
activity time cannot be changed by parents. Therefore, parents play an important role in enabling
their children to join sports clubs and encouraging outdoor free play. Thus, parents should be
aware that they have a high impact on their children's healthy development and lifestyle by
serving as role models with their own physical activity levels, providing material support
(financial, logistical, joint participation), and encouraging them (e.g., to play outside). Studies
show that regular participation in physical activities among primary school children supports
various cognitive skills (attention, executive functions, learning, etc.) and improves academic
performance (Donnelly et al., 2016; Erickson et al., 2019; Howie & Pate, 2012; Schmidt, Benzing,
& Kamer, 2016; Tomporowski et al., 2008). However, evidence-based research also exists (Flynn,
Pringle, & Roscoe, 2023; Pedersen et al., 2023) indicating that parents who regularly participate
in physical activity are clear role models and guides in teaching children basic movement skills
and, consequently, in developing their cognitive performance. However, all these studies have
been conducted in international contexts. Examining and discussing the relationship between
physical activity and developmental domains and how it shapes children's learning experiences
is an increasingly important topic. However, this topic has been addressed in only a few studies
in the national literature, based on empirical data (Al-Hadabi et al., 2025; Demirci et al., 2024;
Mirzayi et al., 2021) or within a limited scope (Celik et al., 2024; Geng & Basaran, 2022; Kara et
al., 2022; Pehlivan, Donmez, & Yasat, 2005). This situation indicates that existing studies are
based on empirical findings and are largely limited to teachers' views, whereas this phenomenon
needs to be examined in depth and in a multidimensional manner in both home and school
contexts.

Method

Research design

A phenomenological research approach (Johnson & Christensen, 2008; Yiksel & Yildirim, 2015)
was adopted to understand the participants' experiences related to the phenomenon. While
examining the main phenomenon of this study, the children's home and school experiences,
along with cultural and social dynamics, were considered to influence their fulfillment of
physical, cognitive, affective-social, and psychomotor developmental tasks. The interactions of
primary school children with their families, teachers, schools, and society were taken into
account. Reflecting the direct and indirect interactions that occur between these contexts
(home, school, family, and community) has provided an opportunity to understand the changes
in learning processes and children's development. Although it is a familiar theme, the topic of
physical activity in primary school, its relationship with other areas of development, and how it
shapes children's learning experiences has not been sufficiently discussed. Therefore, this study
examines how children's physical activity experiences are shaped based on development, while
also focusing on how stakeholders interpret their participation in these experiences (Lochmiller
& Lester, 2015).

Participants

A criterion sampling method was used to determine the participants in the study. The criteria
were: for parents, having a child attending primary school; for teachers, having worked as a
primary school teacher for at least 5 years; and for academics, having research in the field of
sports science and/or education science. In order to ensure a comprehensive understanding of
the phenomenon in this study, data source diversification was utilized by consulting the views
of three different stakeholder groups. Based on the assumption that phenomenological studies
with small sample sizes may be advantageous in ensuring that each participant's voice is fully
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reflected (Bartholomew et al., 2021), interviews were conducted with three primary school
teachers, four parents, and three academics in line with the purpose of this study.

Table 1 Demographic information of the participants

Variable Category Primary School Teacher Parent Academic
(N=23) (N=4) (N=3)
Gender Female 2 2 2
Male 1 2 1
30-35 years old - 1 -
Age 35-40 years old 1 2 2
40-45 years old 1 1 1
Bachelor's 2 2 -
Education Level Master's Degree 1 - -
Doctorate - 2 3

Data collection tool

In phenomenological studies, the primary data collection method is in-depth interviews
(Creswell, 2013). Therefore, semi-structured interviews were preferred in this study. The aim
was to understand the participants' experiences regarding how children's physical activity
experiences are shaped based on development. The interview questions were (1) the nature of
physical activity (2) how physical activity shapes the developmental areas (cognitive, affective-
social, psychomotor) (3) problems experienced with physical activity experiences and
sustainability (4) family participation in physical activity, (5) how and to what extent physical
education class practices in preschool and primary school support children's developmental
areas, and (6) evaluating exercise (physical activity) experiences in the home environment. The
interview questions were developed using information obtained from literature reviews,
researchers' experiences, discussions within the research group, and preliminary interviews.
The interview questions were prepared as open-ended, follow-up questions were applied, and
responses were rephrased to ensure a common understanding between the interviewer and the
participant (Brinkman & Kvale, 2015) and to make the interviews more transparent. All interviews
were conducted individually, face-to-face, and in locations planned according to the participants'
time and place preferences. Each interview lasted an average of 45 minutes (487 min) and was
conducted and recorded in almost the same manner by the third author. All interview recordings
were transcribed word for word using transcription software and checked by the third author to
ensure accuracy.

Data analysis

To interpret the data, the first and second authors of the study first read and interpreted the
participants' responses. MAXQDA 24 software was used to help identify themes and
subcategories emerging from the data. The analysis of the data followed four stages: coding
the data, creating themes, organizing codes and themes, and defining and interpreting the
findings. In the data analysis, open coding was first performed on the obtained data, followed
by axial coding, in which the codes were associated with categories. In open coding, the
interview transcripts were examined and concepts were labeled. Through continuous
comparison, they were categorized, conceptualized, and 184 codes were reached. The codes
were compared according to their similarities and differences; overlapping codes were merged,
and those with distinct meanings were separated. Following the open coding phase, axial coding
was conducted as the second step to identify the central phenomena within the data. This
process involved interconnecting the data to uncover codes, categories, and subcategories
embedded in the participants' narratives. The preliminary analysis was then submitted to the
second author for cross-examination. Ultimately, the authors convened to reach a consensus
on the final themes.
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Credibility and ethics

Four methods were used to increase the reliability and validity of the findings: (a) two coders,
(b) cross-checking, (c) peer feedback, and (d) theoretical saturation. First, the first and second
authors of the study independently conducted the coding process at all stages. Then, the data
were sent to the third author for cross-checking. This approach allowed for the identification of
errors and omissions in the coding process while also increasing diversity in the data analysis.
To ensure the validity of the findings, two experts in the field of physical education and primary
school education were invited to participate in the study. These experts made significant
contributions to the coding and conceptualization process. Finally, additional data analysis was
performed to check whether any new concepts or categories emerged. For this process, 10
interview transcripts obtained during the data collection phase were analyzed, and 1 transcript
was set aside to verify theoretical saturation. After the last interview was coded, no new
concepts or categories emerged, leading to the conclusion that theoretical saturation had been
achieved.

Findings

The research findings were based on an analysis of the current situation regarding stakeholders'
physical activity experiences. Based on the stakeholders' experiences, the categories of
"representative educational policies, programs, and teacher quality of physical activity experiences"
were created.

Representation of physical activity experiences

All stakeholders conceptualize physical activity experiences through physical education
classes. Although they have a positive attitude towards physical education classes, they do not
see them as classes that can meet the physical activity needs of all children. While families
emphasize the positive outcomes of physical education activities in which their children
participate, particularly in terms of psychomotor and social development, it is noteworthy that
they do not express any opinions on the acquisition and lifelong maintenance of physical activity
behaviors.

"Physical education class develops motor skills. Using your feet, using your hands if you play
volleyball, coordination if you play basketball. | think it will speed these up. (P1., interview
dated 08.06.2023)

‘.. my son was a child who was reluctant to raise his hand, reluctant to ask questions. He
was very withdrawn. In fact, his communication with adults and his peers was not very good.
But since he started wrestling, a lot has changed. He is really different now. More social,
better. Physical education classes did not contribute to this." (P3., interview dated
06.06.2023)

Some stakeholders have a negative perception of physical activity, particularly in relation to
physical education classes. Academics argued that physical education classes currently
offered in schools are not of sufficient quality and do not serve their purpose; they gave
examples of how students' areas of development are not supported. Some academics also
stated that physical education classes are perceived as a leisure activity:

"Physical education is not perceived as something necessary in Turkey. Only families with a
background in sports and expertise in this area engage in such efforts on behalf of their
children. Physical education classes, perceived as free periods in schools, merely distract
and entertain children." (P2., interview dated 09.06.2023)

“First of all, I think there is insufficient knowledge about the fact that the body is trainable
and needs to be trained.” (A2., interview dated 12.06.2023)

"Exercises at home are generally done so that children can spend their free time at home in
a fun and enjoyable way. These are mostly seen as games. Of course, home exercises also
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contribute to areas of development, but since they are considered leisure activities, they do
not contribute in terms of physical activity, physical education, and sports." (E3., interview
dated 06.06, 2023)

"When we look at physical education and physical activity in Turkey in general, we can say
that although these things are binding, they are seen as leisure activities rather than leisure
activities." (T3., interview dated 06.06.2023)

"When famous athletes and academic success are not brought together, families and
children tend to choose only one. There seems to be an unconscious tendency to focus on
one area without considering how these areas meaningfully influence each other and how
sports positively change academic and social success." (A1., interview dated 07.06.2023)

Parents' decisions to direct their children toward extracurricular physical activities are mostly
shaped by social expectations rather than the developmental needs of the children. The
interviews reveal that physical activities are seen by parents more as an opportunity to "spend
free time" or "burn off energy" rather than as a developmental goal:

"For example, on weekends, | take my child out for physical activity. This weekend, we were
in the schoolyard. We played soccer, | rode my bike. Did | do it as part of psychomotor
development, or was it just because it was Sunday, free time, and he had done homework
all day, so | wanted him to burn off some energy, pass the time, have fun?" (A2., interview
dated 12.06.2023)

Although all stakeholders are aware that physical activity supports areas of development, they
have only evaluated physical education classes in a limited way in the context of supporting
physical activity. It is particularly noteworthy that stakeholders did not mention physical activity
in relation to healthy living, well-being, etc. However, families stated that they instrumentalized
their physical activity practices as part of their social status. It was observed that they explained
directing their children to extracurricular physical activity based on social expectations rather
than children's developmental needs. One parent highlighted the role they play in strengthening
their family's social position and increasing their symbolic capital through encouraging
children's physical activity.

Educational policies

Participants generally expressed positive views regarding state policies related to physical
activity experiences. Physical education classes, specifically for physical activity, are considered
very important for all stakeholders in terms of state policies. They described the policies
implemented for training athletes, the increase in institutional tendencies reflected in society,
and the resource and logistical support as "very valuable":

"Policies were bad in the past, but | think the education provided in schools and the projects
carried out by the government in recent years are good. Especially in terms of training
athletes, they are producing athletes who are successful. So, the policy is good. This quality
is related to the ministry." (P3., interview dated 06.06.2023)

Most participants emphasized that awareness and interest in physical activity in public
institutions is gradually increasing, but the same progress is not observed in schools in terms
of education:

"There is actually an increasingly clear trend in public institutions regarding the development
of physical education or physical activity. But | cannot say the same thing about education.
Should I mention those who direct children to different tasks in physical education classes,
or those who make them solve problems in physical education classes?" (A1., interview
dated 07.06.2023)

“Even if the ministry’s policy is positive, it inevitably does not reflect this in schools.” (T1.,
interview dated 05.06.2023)
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However, one teacher mentioned the problems encountered in promoting physical activity in the
school system and in conducting physical education classes, as well as the need for
supervision. They explained this problem as the difference between the "actual program and the
implemented program.” It was stated that within the current school system, academic
performance-oriented course content is taught instead of the skills that physical education
classes aim to impart, that there is no supervision of class practices, and that the school does
not support students, teachers, and parents in terms of imparting the skills related to physical
education classes. It appears that they are referring to a school policy that is not in line with the
current state policy specifically regarding physical education classes:

"When it comes to teaching, all responsibility is generally placed on the teacher. So, | think
not only the teacher but also the school system has to guide the teacher in this regard. In
other words, the administration also has to plan what is being done. After all, we have a
framework program. We are going in that direction, but | see that this is not the case. Then
the emphasis is again more on Turkish and mathematics. The exams are focused there."
(P3., interview dated 06.06.2023)

"Even if the state policy is sufficient, the lack of mandatory and conscious follow-up also
negatively affects the process." (A2., interview dated 12.06.2023)

There was consensus that families had to take responsibility due to the lack of school
policy on instilling physical activity habits and encouraging sports. Stakeholders explained
that children without family support experienced problems accessing physical activity
based on inequality of opportunity:

"Only conscious families make individual efforts for their children's development." (P2,
interview dated 09.06.2023)

"The inadequacy of school policy and the lack of mandatory and conscious follow-up also
negatively affect the process." (T2., interview dated 04.06.2023)

“Children whose families cannot or do not support them are waiting for their teachers at
school to notice them.” (A2, interview dated 12.06.2023)

“If the family is relatively wealthy or at least middle-class or upper-class, it is a family that
cares about the child’s academic and physical development in terms of class.” (A1., interview
dated 07.06.2023)

Curriculum

Stakeholders stated that the high quality of curriculum implemented in previous years, the
constant updating of curriculum, the inadequacy of the school's physical facilities in terms of
curriculum implementation, and academic performance expectations are obstacles to the
implementation of the current physical education curriculum. In addition, participants stated
that national exams to place children in higher education institutions and the emphasis placed
on subjects that are thought to improve the student's academic performance (Turkish,
Mathematics, Science, etc.) due to these exams, and even the teaching of these subjects instead
of physical education, hindered the implementation of the curriculum:

"If the program's outcomes had been implemented, we could have talked about a physical
education class that contributes to children's physical and cognitive development. At least
the gains there could have been achieved." (A2, interview dated 12.06.2023)

“In other subjects like Turkish and math, teachers provide a very high level of support, so
there’s actually nothing left for you to do at home.  But here it's the opposite. There's
nothing at school. So you have to direct them toward an area at home.  We support them
in math and Turkish too, but the other one is more unstable. The physical education part is
much more unstable. Especially the sports area." (A1., interview dated 07.06.2023)

"Children were taken out of physical education class to prepare for the scholarship exam. It
should not be used in place of another class." (P3., interview dated 06.06.2023)
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"Physical education classes are not being taught... Even if they are taught, they do not

achieve their purpose. They are also very weak in terms of quality." (P4., interview dated
05.06.2023)

Although stakeholders found the existing physical education curriculum to be of good quality,
they indicated that there were problems, particularly with regard to the way the curriculum was
implemented in terms of supporting physical activity experiences. Some stakeholders also
mentioned teachers' neglect of the physical education curriculum as another problem:

"| think teachers do not teach according to the curriculum. Teaching is not about leaving
students idle in class. Nor is it about telling them to play ball. Lessons should be taught in
line with the learning outcomes, taking into account the cognitive, social, and psychomotor
development levels of the students." (A2., interview dated 12.06.2023)

"As long as curricula are inadequate and constantly changing, the learning outcomes
achievable in physical education will decrease. Physical education and sports classes are
perceived as free periods , and this lowers the quality of the class." (P3., interview dated
06.06.2023)

“..when we talk about physical activity, when we talk about physical education, people have
a simplistic view, but there are quite a few components. For teachers to develop themselves,
they need to be proficient in many things. But we see that many of them don't have a
background in sports. Even if they do, they lack knowledge. Naturally, in many places, there
are no opportunities.” (A1., interview dated 07.06.2023)

Teacher quality

All stakeholders indicated that teacher quality is important for the successful implementation
of physical education classes, particularly in terms of promoting physical activity. Stakeholders
have identified the sources of problems related to teacher quality as teachers' lack of awareness
of physical activity and their failure to view this as part of their professional responsibility, their
disregard for the physical education curriculum and lesson content, their lack of awareness of
students' development and learning processes, and their failure to direct students toward
specific sports and sporting activities:

"That's why... | can say that | doubt our teachers even know about developmental stages. ...
So let's do this, let's encourage your child in this direction, look, support them in this area,
etc. There is no support like that." (P1, interview dated 08.06.2023)

"The classes in schools have names, but especially in physical education, teachers are
unaware of the content of the lessons, and children are left idle in class while waiting for the
lesson period to end." (A2, interview dated 12.06.2023)

“They don't structure the lesson. They don’t monitor physical development. The teacher's
role here is actually very important. But that's not how the lessons are conducted. Of course,
this is something that depends on the teacher's initiative. Teachers also have their own valid
reasons, of course. When the system doesn't differentiate between teachers who work hard
and those who don't, even the hard-working teachers start saying, 'Well, I'm being treated the
same way." Then they think, 'Why am | putting in so much effort?" Naturally, it's not
productive." (P4., interview dated 05.06.2023)

One primary school teacher, in particular, stated that the expectations of stakeholders shape
the delivery of physical education classes:

"Physical education class is never my priority. The school administration and all my
parents are concerned about academic performance. (T3, interview dated
06.06.2023)

Stakeholders emphasized that teachers' professional beliefs about physical education are also
a source of this problem.
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"They don't take ownership of physical education classes, nor do they refuse to teach them.
They see it as an unimportant class." (A2., interview dated 12.06.2023)

"Because primary school teachers already have other tasks to do. What kind of tasks?
Organizing reading festivals, preparing celebration programs. Or teaching math or Turkish
at school. That's the goal, not physical education." (A1., interview dated 07.06.2023)

Conclusion, discussion, and recommendations

This study has revealed, based on qualitative data, how children's physical activity experiences
are shaped based on development among stakeholders in Turkey. The findings show that all
stakeholders expressed positive views regarding educational policies aimed at supporting
physical activity experiences carried out by the state. However, opinions on school policies,
specifically educational policies, vary from person to person and generally indicate the existence
of unstructured practices that do not reflect state policies, based on subjective norms related
to developmental areas. This study emphasizes that encouraging physical activity both in and
out of school requires a holistic approach involving multiple stakeholders, such as families,
schools, and government policies. This emphasis is similar to the view of Cale and Harris (2006),
who argued that the physical education curriculum alone cannot address the broader
environmental factors that influence physical activity behaviors. Therefore, the acquisition and
maintenance of physical activity habits should not be limited to the curriculum or teacher
practices; it should be addressed through a multi-level collaboration based on the shared
responsibility of schools, families, communities, and the state (Salis, Owen, & Fisher, 2015).

The research results reveal that school policies on physical education classes, specifically
regarding physical activity experiences, do not take into account the objectives of the physical
education curriculum and the skills targeted for acquisition in the program; furthermore, this
situation is not monitored by school administrations. Stakeholders indicate that, for this reason,
students do not acquire the specific objectives of physical education classes and are not
directed toward physical activities in school and out-of-school environments. However, the
Ministry of National Education (MoNE, 2018) states in the specific objectives of physical
education classes that the class must holistically address students' cognitive, affective, and
psychomotor skills based on physical activities, games, and sports. When stakeholder opinions
and research findings are evaluated in this context, it is also seen that there are differences
between the official physical education curriculum and the curriculum that is actually
implemented. It is known that teachers who are resistant to change cannot overcome
contextual difficulties and that "even the best program in education cannot have the desired
effect unless its basic elements are implemented appropriately" (Ruiz-Primo, 2005, p.1).

Parents state that they have taken responsibility for their children's physical activity habits and
sports participation because school administrators and teachers have failed to take into
account the fundamental objectives of the physical education program implemented in schools,
as outlined above. It has been determined that for students to acquire such habits, families need
to be aware and that their socioeconomic status comes to the fore. Therefore, it can be said
that as a result of families not having these characteristics, children cannot acquire sufficient
physical activity habits, and even if they have an aptitude for a sport, they cannot achieve this
competence due to their families not having these characteristics. This finding suggests that, in
order to prevent inequality in the characteristics that students are expected to acquire in
physical education classes, the responsibility should not be left to families. Physical education
should be established as a subject that is too important to be left behind other subjects, and
school policies should be developed in line with state policies. Furthermore, the school
environment is defined as the ideal setting for physical activity promotion and interventions
aimed at encouraging physical activity (Kriemler et al., 2011). It should not be forgotten that
promoting physical activity in the school environment is the most accessible route, independent
of families' economic and social resources. Parents' encouragement of their children to engage
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in physical activity outside of school is mostly shaped by social expectations rather than
children's developmental needs. This is consistent with Piggin's (2020) view that physical
activity is "a form of action produced within culturally specific contexts and relationships.” The
meaning of participation in physical activity is related not only to health behavior but also to
social values, parental roles, and established cultural expectations. Therefore, children's
participation in physical activity is shaped by their parents’ socioeconomic resources,
educational levels, and social status, creating structural inequalities in children's developmental
opportunities (Bringolf-Isler et al., 2018; Ruedl et al., 2022).

In Turkey, education programs are frequently renewed and updated. There are studies showing
that these innovations and updates are not adequately followed by school administrations and
teachers (Blimen, et al., 2074). In these research results, stakeholders also state that the
constant changes in the physical education teaching program create a problem in the
implementation of the curriculum. Stakeholders also state that although the physical education
teaching program is of high quality, it does not come to life in teaching practices. These results
obtained in the research also reveal that teachers do not take into account the objectives and
gains that the curriculum is based on in their teaching practices. This situation can be explained
by curriculum knowledge adequacy, which is one of the important skills teachers should
possess. The research results indicate that stakeholders' failure to consider student
characteristics, in addition to the program knowledge possessed by teachers, is also an
obstacle to the implementation of physical education classes. Similar results were found in
study conducted by Temiz & Sivrikaya (2021). This study also concluded that teachers do not
take students' needs into account in their physical education teaching practices and that this
situation complicates the teaching of physical education.

One of the important findings of the study is that although stakeholders have a positive attitude
towards physical education classes in terms of physical activity, they do not view this class as
one that supports children's physical activity needs. Physical education is seen by stakeholders
more as a course that enables the acquisition of psychomotor and socio-emotional skills.
However, physical education is a discipline that supports the acquisition of physical activity
behaviors by students, fosters healthy lifestyle habits, and supports the holistic development of
students' cognitive, socio-emotional, and psychomotor skills. Schools' support for physical
activity and their definition as the ideal environment for increasing physical activity behaviors,
along with evidence-based studies showing that this environment will increase academic
achievement (Erwin et al,, 2013; Donnelly et al.,, 2016; Lonsdale et al., 2013; Neil-Sztramko,
Caldwell, & Dobbins, 2021; Pozuelo-Carrascosa et al,, 2018; Wong et al, 2021), there are
contradictions in stakeholders' views on physical activity experiences. These contradictions
also indicate that families instrumentalize physical activity in their children's lives not so much
based on their developmental needs, but rather based on social expectations, the social
characteristics of the environment in which they live, and to reinforce their existing position. It
can be stated that the socioeconomic conditions of families shape this perspective and that
they view physical activity more as a leisure activity or something to do when the child has free
time. It is noteworthy that stakeholders did not identify the overarching aim of physical
education as preparing children for meaningful and sustainable physical activity. Given the
educational and social contexts in which the participants operate, it can be argued that their
perspectives have been shaped by their socialization experiences. This finding diverges from
research and policy discourses that posit school physical education as a pivotal arena for
promoting physical activity and instilling sustainable life skills (Fairclough & Stratton, 2005;
McKenzie & Lounsbery, 2009, 2014; Tinning, 2009). The results also reveal that all stakeholders
do not view physical education classes as the primary tool for acquiring physical activity
behaviors. However, the World Health Organization (WHO, 2020) and UNESCO (2015)
emphasize that school physical education classes play a critical role in establishing lifelong
physical activity habits. However, current findings in Turkey reveal that this global framework is
not sufficiently reflected at the local level. This indicates that, as Kirk (2010) points out, the
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meaning of physical education cannot be evaluated within the context of "social discourses,
school cultures, and historical practices." Despite suggestions that schools should support
physical activity and that the relationship between increased physical activity behaviors and
academic achievement will improve, stakeholders' views on the value, feasibility, and effective
implementation of this practice have received limited research attention. It also shows that
school resources, school management, the quality of primary school teachers, and their beliefs
significantly influence the implementation of physical education programs. This emphasis on
the school, the program, and teacher quality highlights their decisive role in shaping students’
physical education experiences and physical activity participation. This decisive role can be
explained by the interdependent levels represented by the ecological systems model of human
development (Bronfenbrenner, 1977; Bronfenbrenner & Morris, 1998). Furthermore, it indicates
that stakeholders' representations of physical activity experiences and perspectives on physical
activity behavior reflect the individual level of the social ecological model (Emmons, 2000) and
do not contribute to physical activity levels (Morse & Allensworth, 2015). Similarly, empirical
studies have shown that physical education classes, which are not currently conducted in a
qualified manner, often fail to make a meaningful contribution to overall physical activity levels
(Lonsdale et al., 2019). Piggin's (2020) study, which conceptualizes physical activity as an action
that emerges within culturally shaped spaces, contexts, and relationships, shows that the
findings cannot be explained solely by individual behaviors; instead, they must be evaluated in
conjunction with school policies, teacher practices, and social interactions.

When the results of this study are evaluated in general, it becomes clear that state policies and
school policies need to be developed in a context that supports students' holistic development,
and that these policies must be sustainable. In addition, the research results highlight the need
for teachers to support students' holistic development and for families to be made aware and
involved in this process in a way that ensures equality. These results highlight the need to
develop a model for physical education and, in particular, for acquiring physical activity
behaviors and enabling students to maintain these behaviors throughout their lives. For the
model or models to be effective, it is important to conduct conceptual and larger-scale studies
that incorporate the collective views of stakeholders in the model design process. To the
researchers' knowledge, this study is the first in Turkey to attempt to characterize children's
physical activity experiences based on development. Although the study attempted to examine
students' physical activity experiences based on their developmental processes, it unexpectedly
found that participants positioned their "physical activity experiences" within the context of
physical education classes at school. Although this is a limitation of the study, it actually
constitutes one of its strengths in terms of reflecting the current situation in Turkey. With this
insight, determining how stakeholders in Turkey conceptualize students' physical activity
experiences reveals the research potential in the literature. Furthermore, conceptualizing
students' physical activity experiences based on their developmental characteristics in Turkey,
as viewed by stakeholders, will also play a supporting role in designing the aforementioned
model(s). Another limitation of this study is that children's direct voices are not reflected in the
data; this may have limited the transferability of physical activity experiences from a child's
perspective. To understand experiences related to supporting gains in physical education
classes specifically for sustainable physical activity, it is necessary to listen to the voices of all
stakeholders. Only then will it be possible to understand and encourage children's physical
activity experiences through this collective voice (Coulter & Woods, 2011).
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TURKGE SURUM

Giris

Her yil, diinya genelinde orta ve ge¢ gocukluk doneminde (6-11 yas) cocuklar birinci sinifa
baslayarak resmi egitim yolculuklarina baglarlar. Bu donemin gelisim odaginin biligsel suregcler,
motor ve sosyal beceriler oldugu bilinmektedir (Kuruyer ve Tabak, 2024). Okullar, fiziksel aktivite
gibi saglik davraniglarini tesvik etmek igin temel mekanlar haline gelse de (Messing vd., 2019)
okula baglama ile birlikte hem ailelerin hem 6gretmenlerin ana odagdl akademik kazanimlar
olabilmektedir. Bu donemde gocuklar okulu sevdiklerinde, saylr saymayi, okumayi ve yazmayi
ogrendiklerinde basarili olarak kabul edilmektedir (Correia ve Marques-Pinto, 2016). Bu 6n kabul
gocuklarda okulda ve okul diginda sedanter davranislarin artisl ile sonuglanmaktadir (Arundell
vd., 2016). Oysa fiziksel aktivite, 6grenme ve akademik performans kaginiimaz bir sekilde
etkilesimdedir. Bir baska deyisle fiziksel aktivite bedenle ilgili olmasinin 6tesinde biligsel, sosyo-
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duygusal ve psikomotor gelisim dahil olmak Uzere gocuklarin gelisimi ile ilgili fikirlerle de i¢
icedirler. Beden egitimi dersine katilma ve fiziksel olarak aktif olma bir cocugun daha genis
kapsamli gelisimini etkileyebilecegini gdstermektedir (Bailey vd., 2009). “Birgok kii¢lik gocuk igin
fiziksel aktiviteye katilim yoluyla sagdlikli bir yasam tarzi 6grenilen yer, ilkokul beden egitimi dersidir”
(Fletcher ve Mandigo, 2012, s. 363). Bu ders ile gocugun motor becerilerinin, fiziksel
uygunlugunun ve spor kulturtnun gelisimine katkida bulunulmasi; bilissel, sosyoduyussal ve
psikomotor becerilerin ve davranislarinin desteklenmesi ve yasam boyu stirecek fiziksel aktivite
davranis orintilerinin gelistiriimesi hedeflenir (Bailey vd., 2009; Coulter, McGrane ve Woods,
2019; Rink ve Hall, 2008). Bu hedefe ulasiimasi adina birincil olarak gocuklari fiziksel olarak aktif
hale getirecek, bu durumu surdidrme olasiligini artiracak, okul temelli fiziksel aktiviteyi tesvik
nitelikli bir egitim programi ve bu dogrultuda yapilandiriimis bir 6gretim (Kirk, 2005; Lonsdale,
2013; Marsden ve Weston, 2007; Michael vd., 2021; Neil-Sztramko, Caldwell ve Dobbins, 2021,
Ross, 2013) ikincil olarak ise bu tesvikin 6tesinde 6grencilerin okul disinda da aktif olmalari igin
ek firsatlar saglanmasi gerekliligi (Cale ve Harris, 2006; Derigny vd., 2025; Erwin vd., 2013; Sallis
vd., 2012; Reyes-Amigo vd., 2025) one sirdlmektedir. Ancak arastirmalar sinif 6gretmenleri
tarafindan ydrutilen beden egitimi derslerinin niteliginin bircok acidan tartismali oldugunu
gostermektedir (Graber vd., 2008; Hyndman, 2017; Kirk, 2005; Morgan ve Bourke, 2008; Morgan
ve Hansen, 2008; Fletcher ve Mandigo, 2012). Bunun temel nedenini alan 6zelinde ¢ok sayida
sinif 6gretmeninin pedagojik alan bilgisi, mesleki kimlik, ozyeterlik gibi niteliklerden yoksun
olmasl ve beden egitimi alaninda hizmet 6ncesi egitiminin yetersiz olmasi (Elliot vd., 2013;
Griggs, 2007; Harris, Cale ve Musson, 2012; Jess ve McEvilly, 2015; Morgan ve Bourke, 2008;
Morgan ve Hansen, 2008; Rainer vd., 2012; Randall, 2022; Tsangaridou, 2012) seklinde
aciklamak mumkindur. Ornegin Weatherson ve digerleri (2017), sinif 6gretmenlerinin gevresel
baglam ve kaynaklar, sonuglara iliskin inanglar, sosyal etkiler, bilgi ve niyetler gibi bircok faktoru
fiziksel aktivitenin okulda uygulanmasini engelleyici veya kolaylastirici olarak tanimladiklarini
gostermistir. Beni ve diderleri (2021, s. 6) ise anlamli beden egitimi dersini etkileyen faktorleri
incelemis ve ogretmenlerin “yaklasimi, beden egditiminin amacina iliskin mevcut inanglariyla,
egitimci olarak deneyimleriyle ve kendi ogretim uygulamalarina dair algilariyla karsilastirma
egiliminde olduklarini” ortaya koymustur. Ayrica sinif 6gretmenleri beden egitimi dersini okul
mifredatinin ayrilmaz bir pargasi (DeCorby vd. 2005) olarak gormelerine ragmen, beden egitimi
dersini siklikla ihmal veya tamamen goz ardi ederek temel ders olarak distindukleri dersleri (dil
becerileri, matematik, fen vb.) 6gretmeyi tercih ettikleri de (Aasland vd., 2024; Bonet-Forteza vd.,
2025; Cruickshank vd., 2024; Hardman ve Marshall, 2001;2005; Jess vd., 2016; Kirk, 2005;
Morgan ve Hansen, 2008, Truelove vd. 2027; Yan ve Dai, 2025) bilinmektedir. Bazi sinif
ogretmenleriise beden egitimi programlarinin ilkokullarda beden egitimi 6gretmenleri tarafindan
ydrdttlmesini istemektedir (Cruickshank vd., 2024; DeCorby vd, 2005; Morgan ve Bourke, 2008;
Powell, 2015; Salters ve Scharoun Benson, 2022). Cocuklarin fiziksel aktivite davraniglarinda en
az ogretmenler kadar aile de kritik bir rol oynar (Rhodes vd. 2020). Ebeveynlerin yonelimleri,
gocuklara aktarilan fiziksel aktivite davraniglari Uzerinde dogrudan bir etkiye sahiptir.
Arastirmalar ebeveynler cocuklarini fiziksel aktivite ve sedanter davranislarini rol model olma,
fiziksel etkinliklere birlikte katiim ve onlar tesvik yoluyla etkilediklerini ve bu etkinin sinirli
oldugunu (Bringolf-Isler vd., 2018; Garriguet vd., 2017; Jago vd., 2010; Petersen vd., 2020; Yao
ve Rhodes, 2015) gostermektedir. Ornegin Rued! ve digerleri (2022) ilkokulun dort yillik dénemi
boyunca yurUttukleri calismalarinda ebeveynlerin daha yuksek fiziksel aktivite duzeyinin
cocuklarda fiziksel uygunlugun anlamli bir yordayicisi oldugunu ortaya koymustur. Kaseva ve
digerleri (2017) ise, ebeveynlerin daha yiksek fiziksel aktivite diizeyine sahip olmasinin
gocuklarin ve genc yetiskinlerin 24 yasina kadar daha yuksek fiziksel aktivite duzeyiyle
sistematik olarak iliskili bulunmustur. Ancak ¢ocuklarin temel hareket becerilerinin gelisimi ve
beden egitimi davraniglarinin kazaniminin okul temelli beceriler oldugu on kabulU ilkokullarda bu
konuda 6gretmen katiliminin ve yonlendirmesinin gerekliligine dikkat cekmektedir. Ogretmen
cocuklarin fiziksel aktiviteye katilimini etkileyen en onemli faktorlerden biridir. Ve bu katilimin
niteligi bilissel performansla yakindan iliskilidir. Ogretmenlerin ve ebeveynlerin beden egitiminde
gosterici ve yonlendirici oldugu ve bu yonlendirmenin bilissel ve duyussal-sosyal gelisime
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katkilarini gosteren kanit temelli calismalara ragmen beden egitiminin ve egzersizin birgcok
topluluk igin okul temelli algilandi§i da bir gergektir. Kirk'e (2010, s. 1) gore, “beden egitimi, onun
adiyla soylenen, yapilan ve yazilanlarla tanimlanir.” Beden egitimi hakkinda bu ortak bilgi birikimi
cesitli tarihsel ve felsefi anlatilarda (6rn. Kirk, 2010; McNamee, 2005; Morgan, 2006) konunun
modern zaman yolculugunu ozetleyen, amaci ve igerigi surekli degisen, toplumsal olarak insa
edilmis bir anlayisi icermektedir. Nitekim bu bakis agisini Wright, Burrows ve Macdonald’in
(2004, s. 3), “derin toplumsal ve kulturel degisimlerle nitelenen bir cagda yasadigimizi” ve bu
nedenle “saglik ile fiziksel aktivite ve sporla iligkili degerler ve anlamlarin cesitlenip degistigi”
gorusu desteklemektedir. Dahasi fiziksel aktivitenin “insanlarin kilttrel olarak belirli mekanlar ve
baglamlar iginde, kendine ozgu ilgi alanlar, duygulan, fikirleri, yonergeleri ve iligkilerden
etkilenerek hareket etmesi, eylemde bulunmasi ve performans gdostermesi” olgusu olarak
yeniden tanimlanmasina yol agmaktadir (Piggin, 2020, s. 8). Dolayisiyla beden egitimi dersi ve
Ozelinde fiziksel aktiviteyi 6grenme ve ogretme surecleri, gerceklestigi daha genis orgutsel,
toplumsal ve kulttrel baglamlardan bagimsiz dtstnulemez. Bir toplumun becerileri ve gelisim
alanlarini nasil algiladigi beceri kazanim surecini yonlendirmektedir. Cocuklarin  gelisim
gorevlerinin gerceklestirimesinde okul ve ev deneyimleri, kilturel ve toplumsal dinamikler
birlikte etkili olmaktadir. Bu dinamiklerle ilgili yogun bir etkilesimden bahsetmekte mumkdndur.
Bu etkilesimi anlamak, fiziksel aktivite yasantilarina yansimalarini anlamak bu galismanin ana
odagini olusturmaktadir. Halihazirda ilkokula baslama tzerine bu kuramsal bakis acisiyla birlikte
dusunurken tanidik bir tema olmasina ragmen Uzerine ¢cok konusmadigimiz fiziksel gelisimin,
gelisim alanlariyla olan iliskisine ve cocuklarin yasantilarini nasil bicimlendirdigini incelemek ve
tartismak bu arastirmanin temel olgusunu olusturmaktadir. Bu arastirmanin amaci fiziksel,
bilissel sosyoduyussal ve psikomotor gelisim temelinde cocuklarin fiziksel aktivite yasantilarinin
nasll bicimlendigini nitel verilere dayali olarak ortaya koymaktir.

Arastirma baglami

TUrkiye'de beden egitimi dersi, alti ila on yedi yas arasindaki cocuklar icin zorunlu bir derstir ve
Milli Egitim Bakanhg tarafindan haftalik iki saatlik bir ders olarak onerilmektedir. ilkokul
programi, beden egitimi de dahil olmak Uzere, genellikle sinif ogretmenleri tarafindan
yurtttlmektedir. Turkiye'de cocuklarin fiziksel aktivite dizeylerine iliskin ulusal veriler sinirli
olmakla birlikte, Turkiye Istatistik Kurumu'nun (TUIK, 2022) arastirmasi 4-17 yas grubundaki
gocuklarin yalnizca %6,9'u olgum oncesinde son yedi gunun her birinde gliinde en az 60 dakika
fiziksel aktivite yaptigini raporlamistir. Bu sonug, Diinya Saglik Orguti'niin 5-17 yas grubundaki
gengler igin onerdigi gunlik 60 dakikalik orta-yogun fiziksel aktivite dlizeyinin oldukga altindadir.
Literatlrde beden egitiminin fiziksel uygunlugu artirmada etkili oldugunu gosteren cesitli
pedagojik modeller bulunmasina ragmen (Cocca vd., 2020; Pozuelo-Carrascosa vd. 2018; Wong
vd. 2021) haftalik fiziksel aktivite slresi ebeveynler tarafindan degistirilemedigi igin gocuklarin
aktif olma firsatlarinin sinirli oldugunu gostermektedir. Bu nedenle, ebeveynler cocuklarinin spor
kulUplerine katiimasina imkan saglamada ve disarida serbest oyunlari tesvik etmede onemli bir
rol oynamaktadir. Dolayisiyla, ebeveynler, kendi fiziksel aktivite duzeyleriyle rol model olarak,
maddi destek saglayarak (finansal, lojistik, birlikte katilim) ve tesvik ederek (6rn. disarida oyun
icin) gocuklarinin saglikli gelisimleri ve yasam tarzlari Gzerinde yiiksek etkiye sahip olduklarinin
farkinda olmalidir. ilkokul gagdi gocuklarinda dizenli fiziksel aktivitelere katilimin gesitli bilissel
becerileri (dikkat, yUrUticd iglevler, 6grenme vb.) destekledigini ve akademik performansi
iyilestirdigine yonelik calismalar (Donnelly, vd., 2016; Erickson, vd., 2019; Howie ve Pate, 2012;
Schmidt, Benzing ve Kamer, 2016; Tomporowski vd., 2008) bulunmaktadir. Bununla birlikte
duzenli olarak fiziksel aktiviteye katilan ebeveynler ¢ocuklara temel hareket becerilerinin
kazandinlmasinda ve dolayisiyla bilissel performanslarinin gelistiriimesinde bariz bir gosterici ve
yonlendirici olduguna iligskin kanit temelli arastirmalar da (Flynn, Pringle ve Roscoe, 2023;
Pedersen vd., 2023) mevcuttur. Ancak tim bu c¢alismalar uluslararasi baglamlar da
gerceklestiriimis calismalardir. Fiziksel aktivitenin, gelisim alanlariyla olan iliskisine ve gocuklarin
ogrenme yasantilarini nasil bicimlendirdigini incelemek ve tartismak giderek onem kazanan bir
konudur. Ancak bu konunun ulusal literatlirde az sayida galismada, ampirik verilere dayali (Al-



ODUSOBIAD 16

Hadabi vd., 2025; Demirci vd., 2024; Mirzayi vd., 2021) veya sinirli bir kapsamda (Celik vd., 2024;
Geng ve Basaran, 2022; Kara, vd., 2022; Pehlivan, Donmez ve Yasat, 2005) ele alindig
gorulmektedir. Bu durum, mevcut ¢alismalarin ampirik bulgulara dayall ve daha ¢ok 6gretmen
gorusleriyle sinirli kaldigini, oysa bu olgunun hem ev hem okul baglamlarinda derinlemesine ve
¢ok boyutlu bicimde incelenmesi gerektigini gostermektedir.

Yontem

Arastirma deseni

Katilimeilarin olguyla ilgili yasantilarini anlamak amaciyla fenomenolojik arastirma yaklasimi
(Johnson ve Christensen, 2008; Yiksel ve Yildirm, 2015) benimsenmistir. Bu ¢alismanin ana
olgusu incelenirken ¢ocuklarin ev ve okul deneyimleri, kilturel ve toplumsal dinamiklerle birlikte,
onlarin fiziksel, bilissel, duyussal-sosyal ve psikomotor gelisim gorevlerini yerine getirmelerini
etkilemesi temel alinmistir. ilkokulda cocuklarin aileler, 6gretmenler, okullar ve toplumla olan
etkilesimlerini g6z ontinde bulundurulmustur. Bu baglamlar (ev, okul, aile ve toplum) arasinda
meydana gelen dogrudan ve dolayli etkilesimlerin yansitiimasi, 6grenme sureclerindeki
degisiklikleri ve gocuklarin gelisimlerini anlamaya olanak saglamistir. Asina oldugumuz bir tema
olmasina ragmen, ilkokulda fiziksel aktivite, fiziksel aktivitenin diger gelisim alanlariyla iliskisi ve
gocuklarin 6grenme deneyimlerini nasil sekillendirdigi konusu yeterince tartisilmamistir. Bu
nedenle bu calisma gelisim temelinde cocuklarin fiziksel aktivite yasantilarinin nasil
bicimlendigini  incelemekle  birlikte, paydaslarin  deneyimlerine  katiimlarini  nasil
anlamlandirdiklarina (Lochmiller ve Lester, 2015) odaklanmistir.

Katilimcilar

Arastirmanin katilimeilarini belirlemek igin dlgit ornekleme yontemi kullaniimistir. Olgutler,
ebeveyn icin ilkokula devam eden ¢ocugu olmak, 6gretmenler i¢in en az 5 yildir sinif 6gretmeni
olarak galismak, akademisyenler icin spor bilimleri ve/veya egitim bilimleri alaninda ¢alismalari
olmaktir. Bu galismada olgunun butuncul bir sekilde anlasiimasini saglamak amaciyla tg farkli
paydas grubunun goruslerine basvurularak veri kaynagi ¢esitlemesinden yararlaniimistir. Her
katilimcinin sesinin tam olarak yansitiimasini saglamak igin kicuk orneklem buyukltkleriyle
yapilan fenomenolojik galigmalarin avantajli olabilecedi (Bartholomew vd., 2021) 6ngorustyle
bu calismanin amaci dogrultusunda gortsmeler U¢ sinif ddretmeni, dort ebeveyn ve (g
akademisyenle gergeklestirilmistir.

Tablo 1 Katilimcilarin demografik bilgileri

Degisken Kategori — —
Cinsiyet Kadin 2 2 2
Erkek 1 2 1
30-35vyas - 1 -
Yas 35-40vyas 1 2 2
40-45 yas 1 1 1
Lisans 2 2 -
Egitim Seviyesi Yiksek Lisans 1 -
Doktora - 2 3

Veri toplama araci

Fenomenolojik calismalarda temel veri toplama yontemi derinlemesine gorismelerdir (Creswell,
2013). Bu nedenle galismada yari yapilandiriimis gorismeler tercih edilmistir. Gelisim temelinde
gocuklarin fiziksel aktivite yasantilarinin nasil bigimlendigine yonelik katilimcilarin deneyimlerini
anlamak amaclanmistir. Gortisme sorulari (1) fiziksel aktivitenin niteligi (2) fiziksel aktivitenin
gelisim alanlarini (bilissel, duyussal-sosyal, psikomotor) nasil sekillendirdigi (3) fiziksel aktivite
yasantilari ve strddrdlebilirligi ile ilgili yasanan sorunlar (4) fiziksel aktivitede aile katilimi (5) okul
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oncesi egitim ve ilkokul siniflarindaki beden egitimi dersi uygulamalarinin gocuklarin gelisim
alanlarini nasil ve ne diizeyde destekledigini (6) ev ortamindaki egzersiz (fiziksel aktivite)
deneyimlerini degerlendirilmesini icermistir. Gorusme sorularl literatir taramalarindan,
arastirmacilarin deneyimlerden ve arastirma grubundaki tartismalardan, on gorismelerden elde
edilen bilgilerden yararlanilarak gelistirilmistir. Gorlisme sorular agik uc¢lu olarak hazirlanmis,
takip sorulari uygulanmis ve yanitlar yeniden ifade edilerek goriismeci ile katilimcer arasinda ortak
bir anlayis (Brinkman ve Kvale, 2015) saglanmasi ve gorismelerin acgiklik kazanmasi
hedeflenmistir. TUm gorusmeler bireysel olarak, ylz yluze ve katiimcilarin zaman ve mekan
tercihlerine uygun olarak planlanmis mekanlarda gerceklestirilmistir. Her bir gorisme ortalama
45 dakika (487 dk.) suUrmustir ve dUglncl yazar tarafindan neredeyse ayni bicimde
gerceklestirilip kaydedilmistir. Tium gorisme kayitlari transkript yazilimi araciligiyla kelimesi
kelimesine yaziya dokulmus, dogrulugun saglanmasi amaciyla Uguncu yazar tarafindan kontrol
edilmistir.

Verilerin analizi

Verileri anlamlandirmak igin oncelikle arastirmanin birinci ve ikinci yazari katilimcilarin verdikleri
yanitlari okumus ve yorumlamiglardir. Verilerden ortaya cikan temalar ve alt kategorilerin
belirlenmesine yardimci olmasi icin MAXQDA 24 yazilimi kullaniimistir. Verilerin analizinde
verilerin kodlanmasi, temalarin olusturulmasi, kod ve temalarin dizenlenmesi, bulgularin
tanimlanmasi ve yorumlanmasi olmak Uzere dort asama izlenmistir. Verilerin analizinde
oncelikle elde edilen veriler Uzerinde acik kodlama ardindan kodlarin kategorilerle iliskilendirildigi
eksen kodlama yapilmistir. Acik kodlamada, gorisme dokimleri incelenerek kavramlar
etiketlenmistir. Surekli karsilastirma yoluyla kategorize edilmis, kavramsallastiriimis ve 184 koda
ulasiimistir. Kodlar, benzerlik ve farkliliklarina gore karsilastirnimis; ortisen kodlar birlestirilmis,
ayrik anlam taslyanlar ayiklanmistir. Eksen kodlama ikinci adim olup, verilerdeki merkezi (yani
eksensel) olgulari belirlemeyi amaclamistir. Bu adim, katilimcilarin sesleri ve toplanan veriler
icinde kodlar, kategoriler ve alt kategorileri agiga ¢ikarmak igin verileri birbiriyle iliskilendirmeyi
icermistir. Ardindan arastirmanin Uguncu yazarina ¢apraz inceleme igin iletilmistir. Son olarak
yazarlar bir araya gelerek temalar Uzerinde uzlasmislardir.

inandiricilik ve etik

Bulgularin gtvenirligini ve gegerligini artirmak amaciyla (a) iki kodlayici, (b) capraz inceleme (c)
akran geri bildirimi ve (d) kuramsal doygunlugu dogrulamak Uzere dort yontem kullaniimistir.
Oncelikle arastirmanin birinci ve ikinci yazar kodlama strecinin tim asamalarinda kodlamayi
bagimsiz olarak yurtutmuslerdir. Ardindan arastirmanin Gguncu yazarina ¢apraz inceleme igin
iletilmistir. Bu yaklasim, kodlama surecindeki hatalarin ve eksikliklerin belirlenmesine olanak
tanirken, veri analizinde cesitliligi de artirmistir. Bulgularin gegerligini saglamak amaciyla beden
egitimi ve sinif egitimi alaninda iki uzman galismaya davet edilmistir. Bu uzmanlar kodlar ve
kavramsallastirma surecine onemli katkilar saglamiglardir. Son olarak ek veri analizi yapilarak
yeni kavram veya kategori ortaya ¢ikip ¢tkmadigi kontrol edilmistir. Bu islem igin veri toplama
asamasinda elde edilen 10 gorisme transkripti analiz edilmis, 1 transkript ise kuramsal
doygunlugu dogrulamak amaciyla ayriimistir. Son gorisme kodlandiktan sonra yeni higbir
kavram veya kategori ortaya cikmadigindan, kuramsal doygunluga ulasildigi sonucuna
variimistir.

Bulgular

Arastirma bulgulari paydaslarin fiziksel aktivite yasantilarina yonelik mevcut durumun analiz
edilmesi Uzerine olusturulmustur. Bulgularda paydaslarin deneyimleri dogrultusunda “fiziksel
aktivite yasantilarinin temsili, egitsel politikalar, program ve &gretmen niteligi® kategorileri
olusturulmustur.



ODUSOBIAD 18

Fiziksel aktivite yasantilarinin temsili

TUm paydaslar fiziksel aktivite yasantilarini beden egitimi dersi ile kavramsallastirmaktadir.
Beden egitimi dersine olumlu yaklagsalar da tim cocuklarin fiziksel aktivite ihtiyaglarinin
karsilanabilecegi bir ders olarak gormemektedirler. Aileler kendi olanaklari ile gocuklarinin katiim
gosterdigi beden egitimi uygulamalari 6zelinde fiziksel gelisim acgisindan ozellikle psikomotor
gelisim ve sosyal gelisim icin olumlu ¢iktilara vurgu yapsalar da fiziksel aktivite davranislarinin
kazandirnlmasi ve yasam boyu surdurtlmesi hususunda gorus bildirmemeleri dikkat ¢cekicidir.

“Beden egitimi dersi motor becerileri gelistirir. Ayaklarini kullanma, voleybol oynuyorsa elini
kullanma, basketbol oynuyorsa koordinasyon. Bunlari daha hizlandiracagini dtistindyorum.
(E1, 08.06.2023 tarihli gorisme)

‘... benim oglum parmak kaldirmaya cekinen, soru sormaya ¢ekinen bir cocuktu. Gok icine
kapaniktl. Aslinda yetiskinlerle iletisimi de kendi yasitlariyla iletisimde ¢ok iyi degildi. Fakat
gurese gittiginden beri cok sey degisti. Simdi gergekten daha farkli. Daha sosyal, daha iyi.
Beden egitimi dersinin boyle bir katkisi olmadi.” (E3, 06.06.2023 tarihli gorisme)

Bazi paydaslar fiziksel aktivite yasantilarina 6zelde beden egitimi dersinin temsiline yonelik
olumsuz bir algr tasimaktadir. Akademisyenler okullarda héalihazirda ydrdtilen beden egitimi
dersinin niteligi olmadigini ve amaca hizmet etmedigini savunmus; bu nedenle de dgrencilerin
gelisim alanlarinin desteklenmedigine ornekler vermislerdir. Ayrica yine akademisyenlerden
bazilar beden egitimi dersinin bir bos zaman aktivitesi olarak algilandigini belirtmislerdir:

“TUrkiye'de beden egitilmesi gerek bir sey olarak algilanmiyor. Sadece spor gegcmisi olan ve
bu konuda uzman aileler gocuklari adina boyle bir cabanin igine giriyor. Okullarda bos ders
olarak alglanan beden egitimi dersi ise gocuklar sadece oyalayip eglendiriyor.” (E2,
09.06.2023 tarihli gériigme)

“Oncelikle bedenin egitilebilir oldugu ve egitiimesi gerektigine yonelik yeterli bilgiye sahip
olunmadigini disinliyorum.” (A2., 12.06.2023 tarihli gorisme)

“Ev ortamindaki egzersizler genellikle cocugun evdeki bos zamanini neseli ve eglenceli
gegirebilmesi icin yapilmaktadir. Bunlar daha gok oyun seklinde gortlmektedir. Elbette ev
ortamindaki egzersizlerin de gelisim alanlarina katkisi bulunmaktadir ancak bunlar bos
zaman aktivitesi olarak degerlendirildigi igin fiziksel aktivite, beden egditimi ve spor anlaminda
katki sunmayacaktir.” (E3, 06.06.2023 tarihli gériisme)

“Tlrkiye'de beden egitimine, fiziksel aktiviteye genel olarak baktigimizda bos zaman
aktivitesi yerine boyle seyler baglayici olmasina ragmen bos zaman aktivitesi olarak
gorliyor diyebiliriz.” (03., 06.06.2023 tarihli gorisme)

“Unli sporcular ve akademik basari yan yana getirilmeyince de aileler ve gocuklar sadece
birini tercih etme yoluna gidiyor. Bu alanlarin birbirini anlamli etkiledigini ve sporun akademik
ve sosyal basarlyr olumlu anlamda degistirdigini dustnemeden birine yonelmeleri
konusunda bilingsiz bir egilimin oldugu gordltyor.” (A1.,07.06.2023 tarihli gorisme)

Ailelerin ¢ocuklarini okul disi fiziksel aktiviteye yonlendirmeleri ise cogdunlukla ¢ocuklarin
gelisimsel gereksinimlerinden ziyade sosyal beklentiler tarafindan sekillenmektedir. Gorismeler,
fiziksel etkinliklerin ebeveynler igin daha ¢ok “bos zaman degerlendirme” ya da “enerji atma”
firsati olarak anlam kazandigini, gelisimsel bir hedef tagimadigini ortaya koymaktadir:

"Hafta sonu fiziksel aktivite etkinligi gocugumla birlikte sokada iniyorum mesela bu hafta
sonu okulun bahgesindeydik. Futbol oynadik bisikleti surdurdum psikomotor gelisiminin bir
parcasl olarak mi yaptim yoksa pazar gunu bos vakitteydi, iste odev yapti bittn gun, biraz
enerji atsin, vakit gegirsin, eglensin diye mi yaptim.” (A2., 12.06.2023 tarihli gorlisme)

TUm paydaslar fiziksel aktivitenin gelisim alanlarini destekledigi hususunda farkindaliga sahip
olsa da sadece beden egitimi dersini fiziksel aktiviteyi destekleme baglaminda sinirl bir sekilde
degerlendirmislerdir. Ozellikle paydaslarin fiziksel aktivitenin saglikli yasam, iyi olus vb. gibi
hususlara deginmemeleri de dikkat ¢ekicidir. Bununla birlikte aileler fiziksel aktivite yasantilarini
toplumsal statllerinin bir pargasi olarak aracsallastirdiklarini ifade etmislerdir. Cocuklari okul
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disi fiziksel aktiviteye yonlendirmeyi cocuklarin gelisimsel gereksinimlerinden ziyade sosyal
beklentiler ile agikladiklar gorilmustur. Bir ebeveyn cocuklarin fiziksel aktivite tesviki izerinden
ailelerinin sosyal konumlarini guglendirmek ve sembolik sermayelerini artirma hususunda
ustlendigi isleve dikkat cekmistir.

Egitsel politikalar

Katilimcilar genel olarak fiziksel aktivite yasantilari ile ilgili devlet politikalarina yonelik olumlu
gorus bildirmislerdir. Fiziksel aktivite 6zelinde beden egitimi dersi devlet politikalari agisindan
tim paydaslar igin oldukga 6nemli gorilmektedir. Ozellikle sporcu yetistirme Gzerine ydrtilen
politikalarin, kurum egilimlerinde topluma yansiyan artisin, kaynak ve lojistik desteginin “cok
degerli” oldugunu nitelendirmiglerdir:

‘Eski yillarda politikalar kotlydl ama son yillarda okullarda verilen egitim, devletin yaptigi
projeler bence iyi. Ozellikle sporcu yetistirme, sporcu cikariyorlar, basarili oluyorlar. Haliyle
politika iyi. Bu nitelik bakanlikla ilgili.” (E3, 06.06.2023 tarihli gorisme)

Katilimeilarin gogu kamu kurumlarinda fiziksel aktiviteye yonelik farkindalik ve egilimlerin
giderek arttigini  ancak okullarda egitsel boyutta ayni ilerlemenin gozlenmedigini
vurgulamislardir:

"Beden egitiminin ya da fiziksel aktivitenin gelisimi hususunda kamu kurumlarinda aslinda
her gegen glin daha belirgin sekilde artan bir egilim var. Ama egitim hususunda ayni seyi
soyleyemeyecedim. Cocuklarin beden egitimi derslerinde farkli islere yonlendirenleri mi
soyleyeyim, beden egitimi derslerinde soru ¢ozdirenleri mi soyleyeyim?” (A1., 07.06.2023
tarihli goriisme)

“Bakanlik politikasi olumlu olsa da ister istemez okullara bdyle yansimiyor.” (01.,05.06.2023
tarihli goriisme)

Bununla birlikte bir 6gretmen, okul sistemindeki fiziksel aktivite tesvikinin yapiimasi ve beden
egitimi dersinin yurutilmesinde karsilasilan sorunlardan ve denetime duyulan gereksinimden
bahsetmistir. Bu sorunu “gercek program ve uygulanan program” arasindaki farkla aciklamistir.
Mevcut okul sistemi icerisinde beden egitimi dersinin kazandirmayi hedefledigi beceriler yerine,
akademik performans odakli ders igeriklerinin islendigi, ders uygulamalarina yonelik
denetimlerin yapiimadigl, okulun beden egitimi dersine iliskin becerilerin kazandiriimasi
noktasinda ogrencileri, 6gretmenleri ve velileri desteklemedigi ifade edilmistir. Beden egitimi
dersi 0zelinde mevcut devlet politikasiyla uyumlu olmayan bir okul politikasindan soz ettikleri
gortlmektedir:

“Ogretimle ilgili olunca tim sorumluluk genelde 6gretmene yiikleniyor. Yani bence sadece
ogretmen degil, okul sistemi de 6gretmeni bu konuda yonlendirmek zorunda. Yani idare de
ne yapildigini planlamak zorunda. Neticede bizim bir cergeve programimiz var. Biz bu
dogrultuda gidiyoruz ama ben bakiyorum oyle bir durum yok. O zaman agirlik yine daha gok
seyde iste Turkge ve matematik. Sinav kafalari oralarda.” (E3, 06.06.2023 tarihli goriisme)

“Devlet politikasi yeterli olsa da zorunlu ve bilingli takibin yapilmamasi da sureci olumsuz
etkiliyor.” (A2., 12.06.2023 tarihli gorisme)

Fiziksel aktivite aliskanliklari kazandirma ve spora yonlendirme hususunda okul
politikasinin olmamasi nedeniyle ailelerin sorumluluk almak zorunda olduklari konusunda
fikir birligi gozlenmistir. Paydaslar ozellikle aile deste@i olmayan cocuklarin fiziksel
aktiviteye erisim sorunu yasamalarini firsat esitsizligi temelinde agiklamiglardir:

“Sadece bilingli aileler gocuklarinin gelisimi adina bireysel ¢aba igindeler.” (E2., 09.06.2023
tarihli gorisme)

“Okul politikasinin yeterli olmamasi, zorunlu ve bilingli takibin yapiimamasi da stireci olumsuz
etkiliyor.” (02., 04.06.2023 tarihli goriisme)

“Ailenin destekleyemedidi veya desteklemedigi cocuklar ise okullardaki 6gretmenlerinin
onlari fark etmesi igin bekliyor.” (A2.,12.06.2023 tarihli gorisme)
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“Aile varlikliysa nispeten ya da en azindan orta ve Ustl durumdaysa sinifsal olarak o gocugun
akademik ve bedensel gelisimini énemseyen bir aile oluyor.” (A1., 07.06.2023 tarihli
gortisme)

Program

Paydaslar ge¢mis vyillarda uygulanan programlarin niteliginin yuksek olmasi, programlarin
surekli guncellenmesi, programin uygulanmasi noktasinda okulun fiziksel imkanlarinin
yetersizligi ve akademik performans beklentisi nedeniyle mevcut beden egitimi dersi 6gretim
programinin uygulanmasinin onudnde bir engel oldugunu belirtmislerdir. Ayrica katilimcilar
gocuklarr bir dst egitim kurumuna yerlestirmek icin yapilan ulusal duzeydeki sinavlar ve bu
sinavlar sebebiyle 6grencinin akademik performansini artiracagini diisindtgu derslere (Turkge,
Matematik, Fen bilimleri vb.) dnem verilmesi; hatta beden egitimi dersi yerine bu derslerin
islenmesini de programin uygulanmasini engelledigini ifade etmiglerdir:

"Programin ciktilari uygulansaydi gergekten cocuklarin fiziksel gelisimle, bilissel gelisimine
katkl saglayan bir beden egitimi dersinden bahsedebilirdik. En azindan oradaki kazanimlara
ulasilabilirdi.” (A2., 12.06.2023 tarihli goériisme)

“Turkce, matematik gibi diger derslerde ogretmenler cok yuksek dizeyde destek sagladiklari
icin evde size aslinda bir sey kalmiyor. Ama burada tam tersi. Okulda higbir sey
yok. Dolayislyla evde sizin bir alana yonlendirmeniz gerekiyor. Yani matematikte, Turkge'de
de destekliyoruz ama oburd daha istikrarsiz gidiyor. Yani beden egitimi kismi ¢ok daha
istikrarsiz gidiyor.  Spor alani 6zellikle.” (A1., 07.06.2023 tarihli gorisme)

“Beden egitimi dersinde gocuklar alindi, bursluluk sinavina galistirildi. Baska bir dersin yerine
kullanilmamasi lazim.” (E3, 06.06.2023 tarihli goriisme)

“Beden egitimi dersinde ders islenmiyor. Ders islense de amacina da ulasmiyor. Nitelik
olarak da gok zayif.” (E4, 05.06.2023 tarihli goriigme)

Paydaslar var olan beden egitimi dersi 6gretim programini nitelikli bulmalarina ragmen, ozellikle
ogretim programinin uygulanma biciminin fiziksel aktivite yasantilarini desteklemesi hususunda
sorun teskil ettigini belirtmislerdir. Bazi paydaslar da ogretmenlerin beden egitimi dersi
programini ihmal etmelerini baska bir sorun olarak ifade etmislerdir:

“Ogretmenlerin programa uygun ders islemediklerini diistiniiyorum. Ogretmenlik 6grencileri
derste bos birakmak degildir. Ya da top oynayin demek degildir. Ogrencinin bilissel, sosyal
ve psikomotor gelisim duzeyleri dikkate alinarak kazanimlara uygun olarak ders islenmeli.”
(A2.,12.06.2023 tarihli gorisme)

‘Mifredatlar yetersiz ve surekli olarak degistirildigi sirece beden egitiminde elde edilecek
kazanimlar azalmaktadir. Beden egitimi ve spor dersi bos ders algisiyla degerlendiriimektedir
ve bu da dersin niteligini distirmektedir.” (E3., 06.06.2023 tarihli goriisme)

“fiziksel aktivite dedigimizde, beden egitimi dedigimizde insanlar basit bir bakis acisina
sahip ama oldukgca fazla bilesen var. Ogretmenin kendini gelistirmesi igin gok fazla seye
hakim olmasli lazim. Ama bakiyoruz birgogunda zaten spor gegmisi yok. Olsa da bilgi
yok. Dogal olarak birgok yerde imkan yok.” (A1.,07.06.2023 tarihli goriisme)

Ogretmen niteligi

TUm paydaslar fiziksel aktivite yasantilarinin kazandiriimasi 6zelinde beden egitimi dersinin
basarili bir sekilde ydrutilmesinde ogretmen niteliginin onemli oldugunu belirtmislerdir.
Paydaslar ogretmen niteligine yonelik sorunlarin kaynaklarini 6gretmenlerin fiziksel aktivite
yasantisina yonelik farkindalik eksiligi ve bu durumun ogretmen mesleki sorumlulugu olarak
gormemeleri, beden egitimi dersi ogretim programini ve ders igerigini dikkate almamalari,

ogretmenlerin 6grencilerin gelisim ve 6grenme sureglerinin farkinda olmamasi, 6grencinin belirli
bir spor dalina ve birtakim sportif faaliyetlere yonlendirilmemesi seklinde ifade etmislerdir:



1 ODUSOBIAD

‘O ylizden ... gelisimsel donemleri 6gretmenlerimizin bildiginden bile stipheliyim diyebilirim.
.. Yani sunu yapalim ¢ocugunuzun bu yonde ilerletelim bakin su konuda destekleyin falan
gibi hichir destek yok.” (E1., 08.06.2023 tarihli gorisme)

“Okullardaki derslerin adi var ama 6zellikle beden egitimi ders icerigini dahi uygulamaktan
bir haber ogretmenler ile gocuklar derslerde bos birakilarak ders saatinin dolmasi
bekleniyor.” (A2., 12.06.2023 tarihli gortisme)

“Dersi yapilandirmiyor. Fiziksel gelisimini takip etmiyor. Ogretmenin buradaki roli gok
buyuk aslinda. Ama dersler iste o sekilde islenmiyor. Bu da tabii 6gretmenin inisiyatifinde
olan bir sey. Ogretmenin de tabii kendince hakli sebepleri oluyor. Galisan ve galismayan
ogretmeni sistem ayirmadigi noktada artik galisan 6gretmenler de sunu diyor yani o da ayni
degeri gortyor. O zaman niye ben bu kadar ugrasiyorum diye dusutnuyorlar. Haliyle verimli
olmuyor.” (E4., 05.06.2023 tarihli goriisme)

Ozellikle bir sinif 6gretmeni beden egitimi dersinin yiritilmesini paydaslarin beklentilerinin
sekillendirdigini ifade etmistir:

“Beden egitimi dersi higbir zaman onceligim olmuyor. Okul idaresinin, velilerimin hepsinin
akademik performans kaygisi var.” (03., 06.06.2023 tarihli gorisme)

Paydaslar, 6gretmenlerin beden egitimine yonelik mesleki inan¢larinin da bu sorunun kaynagi
oldugunu vurgulamiglardir.

“Beden egitimi dersine sahip ¢ikmadigi gibi o dersi vermeyi de reddetmiyor. Onemsiz bir ders
olarak goriyor.” (A2., 12.06.2023 tarihli gortisme)

“Cunki zaten sinif 6gretmenlerinin yapacagi baska isler var. Ne gibi isler var? iste okuma
bayrami dizenlemek gibi, kutlama programlar hazirlamak gibi. Ya da iste okulda matematik
ogretmek, Tlrkce 6gretmek. Amaci bu, beden egitimi amaci degil.” (A1., 07.06.2023 tarihli
gortisme)

Sonug, tartisma ve oneriler

Bu calisma, Turkiye'deki paydaslarin gelisim temelinde gocuklarin fiziksel aktivite yasantilarinin
nasil bigcimlendigini nitel verilere dayali olarak ortaya koymustur. Bulgular, tim paydaslarin devlet
tarafindan yurutulen fiziksel aktivite yasantilarini desteklemeye yonelik egitsel politikalara iliskin
olumlu gorus bildirdiklerini gostermistir. Egitsel politikalar 6zelinde okul politikalari hakkindaki
gorusler ise bireyden bireye degismekle birlikte gelisim alanlarnyla ilgili 6znel normlara gore
genellikle yapilandinimamis ve devlet politikalarini yansitmayan uygulamalarin varligina isaret
etmektedir. Bu galismada, fiziksel aktivite yasantilarinin okulda ve okul disinda tesvikinin aileler,
okullar ve devlet politikalan gibi birden fazla paydasi igeren butincul bir yaklasim gerektirdigi
vurgulanmistir. Bu vurgu Cale ve Harris'in (2006), beden egitimi dersi 6gretim programinin tek
basina fiziksel aktivite davranislarini etkileyen daha genis gevresel faktorleri ele alamayacagini
savundugu gorusuyle benzerlik tasimaktadir. Bu nedenle fiziksel aktivite aliskanliklarinin
kazandirilmasi ve surdurtlmesi yalnizca ogretim programi ya da ogretmen uygulamalariyla
sinirli kalmamali; okul, aile, toplum ve devletin ortak sorumluluguna dayanan ¢ok duzeyli bir is
birligiyle ele alinmalidir (Salis, Owen ve Fisher, 2015)

Arastirma sonuglarn fiziksel aktivite yasantilari 0zelinde beden egitimi dersi tzerine yurutulen
okul politikalarinda beden egitimi dersi ogretim programinin amaclari ve programda
kazandiriimasi hedeflenen becerilerin temele alinmadigini; bu durumun okul yonetimleri
tarafindan denetlenmedigini ortaya koymaktadir. Paydaslar beden egitimi dersine ait ozel
amaglarin bu nedenle 6grenciler tarafindan kazanilmadigini ve 6grencilerin okul ve okul disi
ortamlarda fiziksel aktivitelere yonlendiriimedigini belirtmektedir. Oysa Milli Egitim Bakanlig
(MEB, 2018) beden egitimi dersi 6zel amaclarinda dersin fiziksel etkinlikler, oyun ve spor temelli
ogrencinin bilissel, duyussal ve psikomotor becerilerinin buttincul olarak ele alinmasi gerekliligini
ifade etmektedir. Paydas gorUsleri ve arastirma bulgular bu dogrultuda degerlendirildiginde,
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beden egitimi dersinin resmi programi ile uygulanmakta olan program arasinda farklliklar
oldugu da gortlmektedir. Degisime direngli olan 6gretmenlerin baglamsal zorluklarin Ustesinden
gelemedigi ve “egitimdeki en iyi program bile, temel unsurlari uygun sekilde uygulanmadig
slirece istenen etkiye sahip olamayacag!” (Ruiz-Primo, 2005, s.1) bilinmektedir.

Okulda ydurdtdlen beden egitimi dersi programinin yukarida belirtilen temel amaclarinin okul
yonetimleri ve 6gretmenler tarafindan dikkate alinmamasi nedeniyle aileler gocuklarinin fiziksel
aktivite aligkanliklari kazanma ve spora yonelme konularinda kendileri sorumluluklar aldiklarini
belirtmektedirler. Ogrencilerin bu tir aliskanliklar kazanmasi igin ise, ailelerin bilingli olmasi
gerekliligi ve sosyoekonomik konumlarinin on plana ¢iktigi belirlenmistir. Dolayisiyla ailelerin
sahip olmadigi bu tur 6zellikler sonucunda ¢ocuklarin yeterli dizeyde fiziksel aktivite aliskanlig
kazanamayacadi, bir spor alanina yatkinligi olsa bile; ailelerin sahip olmadigi bu ozellikler
nedeniyle cocugun bu yeterliligini c¢ikaramayacagi soylenebilir. Ortaya c¢ikan bu sonug,
surdurdlebilir fiziksel aktivite yasantilarinin beden egitimi dersi 6zelinde 6grencilerin kazanmasi
beklenen ozelliklerde esitsizlige yol agmamasi adina aile sorumluluguna birakilmamasi gerektigi,
beden egitimi dersinin diger derslerin gerisinde birakilamayacak kadar onemli bir ders olarak
temellendiren ve devlet politikalariyla uyumlu okul politikalarr olusturulmasi gerektigi
soylenebilir. Ayrica okul ortami fiziksel aktivite tesviki ve fiziksel aktivite tesvikine yonelik
mudahaleler icin ideal ortam olarak tanimlanmaktadir (Kriemler vd., 2011). Fiziksel aktivitenin
okul ortaminda tesvik edilmesi, ailelerin ekonomik ve sosyal kaynaklarina bagli olmayan en
erigilebilir yol oldugu unutulmamalidir. Ailelerin gocuklarini okul disi fiziksel aktiviteye
yonlendirmeleri ise c¢ogunlukla c¢ocuklarin gelisimsel gereksinimlerinden ziyade sosyal
beklentiler tarafindan sekillenmektedir. Bu durum, Piggin’in (2020) fiziksel aktiviteyi “kdilturel
olarak belirli baglamlar ve iligkiler iginde Uretilen bir eylem bigimi” olarak tanimladigi gortsuyle
tutarhdir. Fiziksel aktiviteye katiimin anlami, yalnizca saglik davranisi olarak degil, ayni zamanda
toplumsal degerler, ebeveyn rolleri ve vyerlesik kulttrel beklentilerle iliskilidir. Dolayisiyla,
cocuklarin fiziksel aktiviteye katiimi ebeveynlerin sosyoekonomik kaynaklari, egitim duizeyleri ve
toplumsal konumlari tarafindan bigimlenmekte; bu durum gocuklarin gelisimsel firsatlarinda
yapisal esitsizlikler yaratmaktadir (Bringolf-Isler vd., 2018; Ruedl vd., 2022).

TUrkiye'de egitim programlarinin siklikla yenilendigi ve guncellendigi goridlmektedir. Bu yenilikler
ve guncellemelerin okul yonetimleri ve 6gretmenler tarafindan yeterli dizeyde takip edilmedigini
kanitlayan arastirmalar mevcuttur (Bimen, vd., 2014). Bu arastirma sonuglarinda da paydaslar,
beden egitimi dersi ogretim programinda surekli yapilan degisikliklerin  programin
uygulanmasinda bir sorun yarattigini ifade etmektedir. Paydaslar ayni zamanda beden egitimi
dersi ogretim programinin niteliginin  ytksek olmasina ragmen, programin ogretim
uygulamalarinda hayat bulmadigini da ifade etmektedirler. Arastirmada elde edilen bu sonug
ogretmenlerin 6gretim uygulamalarinda programin temele aldi§i amag ve kazanimlari dikkate
almadigini da ortaya koymaktadir. Bu durum, ogretmenlerin sahip olmasi gereken onemli
becerilerden biri olan program bilgisi yeterliligi ile agiklanabilir. Arastirma sonuglari, paydaslarin
ogretmenlerin sahip oldugu program bilgisinin yani sira ogrenci oOzelliklerini de dikkate
almamasinin da beden egitim dersinin uygulanmasi ontinde bir engel oldugunu ifade etmektedir.
Temiz ve Sivrikaya (2021) tarafindan yurUtilen arastirmada da benzer sonuglara rastlanmistir.
Bu arastirmada da 6gretmenlerin beden egitimi dersine ait 6gretim uygulamalarinda 6grencilerin
ihtiyaclarini dikkate almadiklari ve bu durumun da beden egitimi dersinin 6gretimini zorlastirdigi
sonugclarina ulasiimistir.

Arastirmada elde edilen onemli sonuglardan biri, paydaslar fiziksel aktivite 6zelinde beden
egitimi dersine yonelik olumlu bir yaklasim icin de olsalar da bu dersi ¢cocuklarin fiziksel aktivite
ihtiyaclarini destekleyen bir ders olarak gormemektedirler. Beden egitimi dersi paydaslar igin
daha ¢ok psikomotor becerilerin ve sosyoduyussal becerilerin kazanilmasini saglayan bir ders
olarak gorulmektedir. Oysa beden egitimi dersi, ogrencilerin fiziksel aktivite davranislarinin
kazanmasini destekleyen, saglikli hayat aliskanliklari kazandiran ve ogrencilerin bilissel,
sosyoduyussal ve psikomotor becerilerinin buttncul olarak gelisimini destekleyen bir disiplindir.
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Okullarin fiziksel aktiviteyi desteklemesi ve fiziksel aktivite davranislarinin artmasinda ideal
ortam olarak tanimlanmasi ve bu ortamin akademik basariyi artiracagi yontndeki kanit temelli
calismalara (Donnelly vd., 2016; Erwin vd., 2013; Lonsdale vd., 2013; Neil-Sztramko, Caldwell ve
Dobbins, 2021; Pozuelo-Carrascosa vd..,, 2018; Wong vd., 2021) ragmen paydaglarin fiziksel
aktivite yasantilarina yonelik goruslerinde celiskiler oldugu gorulmektedir. Bu celiskilerin de
ailelerin fiziksel aktivite yasantilarini gocuklarin gelisimsel ihtiyaglarindan ¢gok sosyal beklentiler,
kendilerinin icinde yasadigi ¢cevrenin sosyal ozellikleri, var olan konumlarini gliclendirmek olarak
aracsallastirmiglardir. Ailelerin sahip oldugu sosyoekonomik kosullarin bu bakis acisini
sekillendirdigi ve fiziksel aktiviteyi daha ¢ok bir bos zaman etkinligi ya da gocugun vakit
gecirmesi gereken zamanlarda yapilacak aktiviteler olarak gordikleri ifade edilebilir. Ayrica
paydaslar beden egitimi dersinin genel amacinin ¢ocuklari anlamli ve surdurulebilir fiziksel
aktiviteye hazirlamak olduguna dair bir gorus bildirmemeleri de dikkat ¢ekicidir. Katimcilarin
calistiklar egitimsel ve toplumsal baglamlar goz onine alindiginda sosyalizasyon deneyimleri
ile birlikte goruslerinin sekillendigini soylemek mumkindur. Bu durum, okul beden egitimi
dersinin fiziksel aktiviteyi artirmak ve surdurulebilir yagsam becerileri kazandirma hususunda kilit
bir alan oldugunu ileri sliren arastirma ve politika sdylemleriyle (Fairclough ve Stratton, 2005;
McKenzie ve Lounsbery, 2009, 2014; Tinning, 2009) ortismemektedir.

Sonuglar ayrica tum paydaslarin beden egitimi dersini fiziksel aktivite davranislarinin
kazanilmasi icin birincil arac olarak gormediklerini ortaya koymustur. Oysa Diinya Saglik Orgutu
(World Health Organization [WHO], 2020) ve UNESCO (2015), okul beden egitimi derslerinin
yasam boyu fiziksel aktivite aligkanliklarinin  kazandinlmasinda kritik rol oynadigini
vurgulamaktadir. Ancak Turkiye'deki mevcut bulgular, bu kiresel cercevenin yerel duzeyde
yeterince karsilik bulamadigini ortaya koymaktadir. Bu da Kirk'n (2010) belirttigi gibi, beden
egitiminin anlaminin “toplumsal soylemler, okul kdlturleri ve tarihsel uygulamalar iginde insa
edildigi” baglaminda degerlendirilemedigini gostermektedir. Okullarin  fiziksel aktiviteyi
desteklemesi ve fiziksel aktivite davranislarinin artmasi ve akademik basarisi arasindaki iliskinin
artaca@ yonundeki onerilere ragmen, paydaslarin bu uygulamanin degeri, uygulanabilirligi ve
etkili bicimde hayata gegirilmesi konusundaki gorusleri sinirli arastirma ilgisi gormustur. Ayrica
okul kaynaklarinin, okul yonetiminin, sinif 6gretmenlerinin niteliginin ve inanclarinin beden egitimi
programlarinin uygulamasini onemli dlgude etkiledigini gostermektedir. Okula, programa ve
ogretmen niteligine yapilan bu vurgu, onlarin 6grencilerin beden egitimi deneyimlerini ve fiziksel
aktivite katilimlarini sekillendirmedeki belirleyici rolint vurgulamaktadir. Bu belirleyici rolu insan
gelisiminin ekolojik sistem modeli (Bronfenbrenner, 1977; Bronfenbrenner ve Morris, 1998)
tarafindan temsil edilen karsilikli bagimli dizeylerle agiklamak mutmkindur. Ayrica paydaslarin
fiziksel aktivite yasantilarinin temsili ve fiziksel aktivite davranisina iliskin bakis acilarinin sosyal
ekolojik modelin (Emmons, 2000) bireysel dizeyini yansittigini ve fiziksel aktivite dizeylerine
katki saglamadigina (Morse ve Allensworth, 2015) isaret etmektedir. Benzer sekilde ampirik
calismalarda halihazirda nitelikli sekilde yurdtulmeyen beden egitimi dersinin genel fiziksel
aktivite duzeylerine anlamli katki saglamada ¢ogu zaman basarisiz oldugunu gostermistir
(Lonsdale vd., 2019). Pigginin (2020) fiziksel aktiviteyi kdltlrel olarak sekillenen mekanlar,
baglamlar ve iligkiler butininde ortaya ¢ikan bir eylem olarak kavramsallastiran ¢alismasi,
bulgularin yalnizca bireysel davranislarla agiklanamayacagini; bunun yerine okul politikalari,
ogretmen uygulamalari ve sosyal etkilesimlerle birlikte de@erlendiriimesi gerektigini de
gostermektedir.

Bu arastirmanin sonuglar genel olarak deg@erlendirildiginde, 6grencilerin butuncdl gelisimlerini
destekleyecek baglamda devlet politikalari, okul politikalari gelistiriimesi ve bu politikalarin
surdurtlebilir olmasi gerekliligi ortaya ¢ikmaktadir. Bunun yani sira yine ogrencilerin buttuncul
gelisiminin ogretmenler tarafindan desteklenmesi ve bu konuda esitlik saglanacak sekilde
ailelerin bilinglendirilmesi ve katilimi da arastirma sonugclarinda on plana ¢gikmistir. Bu sonuglar,
beden egitimi ve Ozellikle fiziksel aktivite davraniglarinin kazanilmasi ve ogrencilerin bu
davraniglari yasam boyu surdudrebilmesi igin bir model gelistirilme ihtiyacini belirgin hale
getirmektedir. Gelistirilecek model ya da modellerin etkili olabilmesi i¢cin model tasarlama
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surecinde paydaslarin kolektif gortstuntn alindigi kavramsal diizeyde ve daha genis olgekli
calismalar yapilmasi onemlidir. Arastirmacilarin bilgisine gore, bu ¢alisma gelisim temelinde
paydaslarin ¢ocuklarin fiziksel aktivite yasantilarini nitelemeye calisan Turkiye'deki ilk
arastirmadir. Arastirmada ogrencilerin gelisim surecleri temelinde fiziksel aktivite yasantilari
incelenmeye calisilsa da beklenmedik bir sekilde arastirma katiimcilarin soylemlerini “fiziksel
aktivite yasantilarini” okul temelinde beden egitimi dersi 0zelinde konumlandirdiklar da
belirlenmigtir. Bu durum arastirmanin bir sinirliligr olsa da aslinda Turkiye ozelinde mevcut
durumu yansitmasi bakimindan bu arastirmanin guglt yanlarindan birini olusturmaktadir. Bu
icgoru ile Turkiye oOzelinde paydaslarin ogrencilerin fiziksel aktivite yasantilarini nasil
anlamlandirdiklarinin belirlenmesi literatlrdeki arastirma potansiyelini ortaya koymaktadir.
Ayrica Turkiye'de ogrencilerin gelisim oOzellikleri temelinde fiziksel aktivite yasantilarinin
paydaslar gorisu ile kavramsallastirmasi da yukarida bahsedilen model/modellerin
tasarlanmasinda yardimci rol Ustlenecektir. Bu calismanin sinirhiliklarindan bir digeri ise,
cocuklarin dogrudan seslerinin veriye yansimamis olmasidir; bu durum, fiziksel aktivite
yasantilarinin cocuk bakis acisindan aktarilabilirligini sinirlamis olabilir. Strddrdlebilir fiziksel
aktivite 0zelinde beden egitimi dersindeki kazanimlarinin desteklenmesine iliskin deneyimleri
anlamak icin tim paydaslarin sesine basvurulmasi gerekir. Ancak bu kolektif sesle ¢cocuklarin
fiziksel aktivite yasantilarini anlamak ve tesvik etmek (Coulter ve Woods, 2011) mimkin
olacaktir.

Cikar catismasi beyani

Gikar gatismasi

“Gelisim temelinde ilkokul ¢agr gocuklarinin fiziksel aktivite yasantilarinin incelenmesi: Paydas
gorusleri” baslikl makalemizin herhangi bir kurum, kurulus, kisi ile mali ¢ikar gatismasi yoktur.
Yazarlar arasinda da herhangi bir ¢ikar ¢catismasi bulunmamaktadir.

Finansman
Bu arastirma icin dis finansman destegi alinmamistir.
Yazar katkilari (CRediT)

Yazar 1 (Hayriye Gul Sozen): Kavramsallagtirma; Yontem; Arastirma/inceleme; Veri diizenleme;
Veri analizi; Ozgun taslak yazimi; Yazim—gozden gegirme ve dlzenleme.

Yazar 2 (Sanem Tabak): Kavramsallagtirma; Yontem; Arastirma/inceleme; Veri diizenleme; Veri
analizi; Ozgun taslak yazimi; Yazim—gozden gegirme ve diizenleme.

Yazar 3 (Hasan Sozen): Arastirma/inceleme; Kaynaklar;, Veri dizenleme; Veri analizi;
Gorsellestirme; Yazim—gozden gecirme ve dizenleme.

TUm yazarlar makalenin yayimlanan son halini okumus ve onaylamistir.
Veri erigilebilirligi
Calismada toplanan nitel veriler, etik onay ve katilimer gizlili§i geredi acik erisime

sunulmamaktadir; ancak anonimlestirilmis veri seti makul talep tzerine sorumlu yazardan temin
edilebilir.

Etik kurul onayi ve katilimci onami

Bu arastirmada Yuksekogretim Kurumlarl Bilimsel Arastirma ve Yayin Etigi Yonergesi'nde
belirtilen tim kurallara uyulmustur. Bu arastirmanin etik kurul izni Ordu Universitesi Egitim
Arastirmalar Etik Kurulu'nun 07/12/2023 tarih 2023-214 sayili karar ile alinmistir. Calismaya
katilan tum bireylere arastirmanin amaci ve kapsami hakkinda bilgi verilmis, verilerin gizliligi ve
anonimligi  konusunda guvence saglanarak “Bilgilendiriimis Gondlli  Onam  Formu”
imzalatiimistir.
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Yapay zeka (YZ) araglarinin kullanimi

Bu makalede yalnizca makalenin dil dlzenleme surecinde yapay zeka destekli araclar
kullanilmistir. Makalede bunun disinda herhangi bir bolimde yapay zeka destekli araglar
kullanilmamistir.
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