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OzZET

Bu arastirmanin amaci, ilkokul ikinci sinif égrencilerinin dijital bagimlilik diizeyleri ile okuma davranislari
arasindaki iliskiyi incelemektir. Nicel arastirma yontemlerinden iliskisel tarama modeliyle yuratilen ¢alismaya,
Konya ilinde 6grenim géren 144 ikinci sinif 6grencisi katilmistir. Veriler, “Cocuklar Igin Dijital Bagimhlik Olgegi”
ve “Okuma Davranisi Olgegi” araciligiyla toplanmis; analizlerde Pearson korelasyon analizi ve bagimsiz gruplar
t-testi kullanilmistir. Bulgular, égrencilerin dijital bagimlilik dizeylerinin orta duzeyde oldugunu ve okuma
davraniglarinin da benzer bicimde orta diizeyde seyrettigini gostermistir. Dijital bagimhlik ile okuma davranisi
arasinda dusuk dizeyde ancak anlamlh bir negatif iliski saptanmistir. Cinsiyet, kursa katilim ve Turkce karne
notu degiskenleri acgisindan anlamli fark bulunmazken, tablet/bilgisayar/akilli telefon sahibi olmanin dijital
bagimhihgi artiran bir degisken oldugu belirlenmistir. Sonuglar, dijital bagimliligin cocuklarin okuma surelerini ve
motivasyonlarini olumsuz etkileyebilecegini gostermekte; erken yasta bilingli dijital medya kullaniminin 6nemine
dikkat cekmektedir. Calisma, erken gocukluk déneminde dijital bagimhhdin okuryazarlik gelisimine etkisini ele
alan sinirli sayidaki aragtirmalara katki saglamaktadir.
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Giris

Teknolojinin  hizli geligsimi, insan yasaminin hemen her alaninda koklu dénusumleri
beraberinde getirmistir. Dijitallesme sureci yalnizca iletisim bigimlerini degil 6grenme, ¢alisma,
saglik hizmetleri ve sosyal etkilesim dinamiklerini de temelden yeniden sekillendirmektedir.

Dijital teknolojiler saghk sektorinde uzaktan tani ve tedavi uygulamalarini mimkun kilmakta,
kamu hizmetlerinde e-devlet sistemleriyle burokratik surecleri hizlandirmakta ve dretim
sektériinde otomasyon araciligiyla insan emegini desteklemektedir (Schwab, 2024). Ozellikle
yapay zeka ve bluyuk veri analizleri, saglik, egitim ve kamu yonetimi gibi alanlarda karar verme
sureclerini daha hizli ve veri temelli hale getirerek bireylerin yagsam kalitesini ylikseltmektedir
(Fisher ve Rosella, 2022). Bu gelismeler yalnizca bireysel refahi degil, ayni zamanda
toplumsal kalkinma ve sirdurtlebilirlik hedeflerini de desteklemekte; teknolojiyi ¢caddas
toplumlarin yenilikgi ve dénusturicl bir glict héline getirmektedir (UNESCO, 2023).

Bu donisumin en belirgin sonucu, bireylerin 6grenme, iletisim ve Uretim sureclerinde
erigilebilirlik ve etkinlik diizeyinin artmasidir. Ozellikle bilgi iletisim teknolojilerinin (BIT) geligimi,
bireysellestiriimis 6drenme sureclerini destekleyerek yasam boyu o6drenme kavramini
guclendirmekte ve 6grenme deneyimini yeniden tanimlamaktadir (Voogt vd., 2013). Bu durum,
6grenme bigimlerinde kokll bir degisim yaratmis; cevrim igi platformlar, etkilesimli igerikler ve
uyarlanabilir egitim yazilimlari araciliiyla 6grenme firsatlarini demokratiklestirmistir (OECD,
2021).

" Bu galisma 23. Uluslararas! Sinif Ogretmenligi Egitimi Sempozyumu’nda sézIi bildiri olarak sunulmustur.
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Teknolojinin Okuma Becerileri Uzerindeki Etkisi

Teknolojinin  sundudu olanaklar okuma bigimlerini de kokli bigcimde donustirmuistir.
Geleneksel basili metinlerin yerini giderek dijital metinler, hipermetin yapilari ve etkilesimli
icerikler almaya baslamistir. Bu durum, dgrencilerin okuma surecinde kullandiklari biligsel
stratejileri, dikkat sureglerini (Singer ve Alexander, 2017) ve okuma davraniglarini geleneksel
basili metinlerden farkli bigimlerde sekillendirmektedir (OECD, 2021).

Teknolojinin egitim ortamlarinda etkin bi¢cimde kullanilmasi, bir yandan okuryazarlik
becerilerinin gelisimine katki saglarken diger yandan dijital bagimhlik ve yuzeysel okuma
egilimleri gibi yeni bilissel ve davranigsal sorun alanlarini da glindeme getirmistir (Wolf, 2018).
Dolayisiyla teknoloji, egitimde firsat ve riskleri birlikte barindiran ¢ok boyutlu bir etken olarak
degerlendiriimekte; bu ikili yapinin dengelenmesi hem o6grencilerin okuma motivasyonu ve
bilissel odaklanma becerilerini stirdurulebilir bicimde desteklemek agisindan (Neumann, 2018;
OECD, 2021) hem de dijital okuryazarlik becerilerinin gelisiminin desteklenmesi agisindan
(Neumann, 2015) 6nem tagimaktadir. Dolayisiyla teknolojinin okuma becerileri Gzerindeki
etkisi tek yonlu bir etki olarak degil, bireysel ozellikler, kullanim suresi, igerik niteligi ve
ogretimsel yonlendirme gibi degiskenlerle sekillenen karmasik bir etkilesim sistemi olarak
degerlendirilmelidir.

Dijital Bagimlihgin Okuma Davranigi Uzerindeki Etkisi

Dijital bagimhlik, bireyin dijital cihazlar igslevsel amacin 6tesinde, zaman yodnetimi ve 0z-
denetim becerilerini zayiflatacak dizeyde kullanmasiyla tanimlanmaktadir (Kuss ve Giriffiths,
2017). Dijital bagimhlikla iligkili dikkat daginikhgi, strekli uyarici arayisi ve biligsel yuk artigi
gibi durumlar, okuma surecinin dogasinda yer alan derinlemesine odaklanma, anlam kurma
ve metinler arasi iliskilendirme becerilerini olumsuz yénde etkileyebilmektedir (Wolf, 2018).

Deneysel arastirmalar, dijital bagimhlik dizeyi ylksek bireylerin okuma stresi, motivasyonu
ve metin anlama performanslarinda diisiis yasadiklarini géstermektedir. Ornegin, Kaman ve
Bulut (2025) tarafindan yapilan calismada, ilkokul 6grencilerinde dijital oyun bagimhhg ile
okuma motivasyonu ve okudugunu anlama dizeyi arasinda negatif yonde anlamli iligkiler
saptanmistir. Benzer sekilde Zhang ve Gu (2023), ¢ocuklarin oyun bagimhhgd: puanlarinin
yukselmesiyle okuma tutumlarinin azaldigini bildirmigtir. Bu bulgular, dijital bagimhhgin
yalnizca akademik bagariya degil, ayni zamanda 6grencilerin okuma davraniginin niteligine de
etki ettigini gdstermektedir.

Uluslararasi literatur de bu yonelimi desteklemektedir. Clinton (2019), dijital medya kullanim
suresinin artmasinin, 6grencilerin metinleri yizeysel bicimde islemeye egilimli hale geldigini ve
bu durumun okuma derinligini azalttigini belirtmistir. OECD’nin (2021) raporu da dijital araclarla
fazla vakit gegiren 6grencilerin uzun sureli dikkat gerektiren okuma goérevlerinde zorlandiklarini
ve okuma performanslarinin dusuk seyrettigini ortaya koymaktadir. Bu baglamda dijital
bagdimlilik, égrencilerin biligssel kaynaklarini pargalayan ve okuma davranigini, odaklanma
kapasitesini ve derinlemesine anlam kurma gibi becerilerini (Clinton, 201; Delgado vd., 2018)
zayiflatan ¢ok boyutlu bir degisken olarak degerlendirilmektedir.

Yine literatirdeki bazi arastirmalar basili materyalden okuma lehine anlam farklarinin 6zellikle
cocuk ve ergen yas gruplarinda daha belirgin oldugunu (Clinton, 2019; McArthur vd., 2021;
Wolf, 2018) ve ekran suresinin artmasinin gocuklarda okuma ilgisi ve sdzcuk dagdarcigi
gelisimini olumsuz etkileyebildigini (Madigan vd., 2019) géstermektedir. Turkiye érnekleminde
yapilan ¢alismalar da benzer bicimde 6grencilerin akill telefon ve dijital oyun kullanim sireleri
arttikca kitap okuma aliskanliklarinin azaldigini ve okuma tutumlarinin olumsuz etkilendigini
bildirmektedir (Alakusu ve Elkatmis, 2022). Mevcut literatirin blyuk kisminda ortadgretim ve
Universite duzeyindeki bireylere odaklandigi, erken ¢ocukluk dénemindeki 6grencilerde dijital
bagimlilik ve okuma davranisi iliskisini dogrudan inceleyen ¢alismalarin oldukca sinirli oldugu
gorilmektedir. Oysa biligsel gelisim literaturt, temel okuma becerilerinin 6-8 yas araliginda
hizla sekillendigini ve bu donemde dijital medya maruziyetinin okuma davranislari Uzerinde
kalici etkiler olusturabilecegini vurgulamaktadir (Madigan vd., 2019). Bu baglamda ilkokul ikinci
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sinif dizeyinde yuratdlen bu arastirma, erken yasta dijital bagimhihdin okuma davranigi
uzerindeki etkilerini inceleyerek alan yazina katki saglayacagi dusunulmektedir. Nitekim dijital
bagimliigin okuryazarlik becerileri Gzerindeki etkisini anlamak, ekran slresini sinirlamayi ve
okuma sonuglarini iyilestirmeyi amaclayan mudahalelerin olusturulmasina rehberlik edebilir
(Neumann, 2018).

Ayrica cinsiyet, cihaz sahipligi, okul digi etkinliklere katilim ve Turkce karne notu gibi
degiskenleri eszamanli olarak ele almasiyla, dijital bagimlilik ve okuma arasindaki iliskiyi gok
boyutlu bicimde analiz eden ilk ¢alismalardan biri olma niteligi tasimaktadir. Bu ydénuyle
calisma hem Turkiye baglaminda hem de uluslararasi dizeyde erken ¢ocuklukta dijital medya
kullanimi ve okuryazarlik iligkisine dair onleyici egitim politikalarinin gelistirimesine katki
saglayacagi éngdrulmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, ilkokul ikinci sinif égrencilerinin dijital bagimlihk dizeyleri ile okuma
davraniglari arasindaki iligkiyi belirlemektir. Ayrica ¢aligma, cinsiyet, tablet, bilgisayar veya
akill telefon sahibi olma, kursa katilim ve Tirkc¢e karne notu degiskenlerinin dijital bagimhlik
ve okuma davranislar Gzerindeki etkilerini incelemeyi hedeflemektedir. Béylece erken yasta
dijital medya kullaniminin okuryazarlik gelisimine yonelik olasi etkilerinin ortaya konmasi
amagclanmaktadir. Arastirmanin problem ctimlesi “ilkokul ikinci sinifa devam eden ddrencilerin
dijital bagmliliklari ile okuma davranislari arasindaki iligskinin incelenmesi’ olarak
tasarlanmistir. Alt problemler ise ilkokul ikinci sinifa devam eden 6grencilerin:

1. Dijital bagimhiliklari ve okuma davraniglari ne dizeydedir?

2. Dijital bagimliliklarinda tablet, bilgisayar veya akilli telefon sahibi olma, kursa katilim
ve Turkge karne notu degiskenlerine goére anlamli bir fark var midir?

3. Okuma davraniglarinda tablet, bilgisayar veya akilli telefon sahibi olma, kursa katihm
ve Turkge karne notu degiskenlerine gbre anlamli bir fark var midir?

4. Dijital bagimhliklart ile okuma davraniglari  arasindaki iligki cinsiyet,
tablet/bilgisayar/akilli telefona sahip olma, okul disi herhangi bir alanda kursa katilim
ve Turkce karne notu degiskenlerine gore farklilagmakta midir?

olarak ele alinmigtir.

Yontem

Arastirmanin Modeli

Bu arastirmanin modeli, nicel arastirma ydntemlerinden biri olan iliskisel tarama modeline
dayanmaktadir. iligkisel tarama modelleri, iki ya da daha fazla degisken arasindaki dogal iliskiyi
bu degiskenler tUzerinde herhangi bir miidahale veya manipulasyon yapilmaksizin incelemeyi
amaglar (Blyukdztirk vd., 2021). Bu yaklagim 6zellikle egitim ve sosyal bilimlerde degiskenler
arasindaki etkilesimlerin nedensellik iddiasi tasimadan, istatistiksel olarak anlamli iligkilerin
yoniini ve gliclinii ortaya koymak icin tercih edilmektedir. iligkisel arastirma desenlerinde
arastirmacilar, deneysel arastirmalardan farkli olarak bagimsiz degigkenleri kontrol etmez
veya manipile etmezler; bunun yerine mevcut durumlari oldugu gibi gézlemler ve elde edilen
veriler arasindaki iliski duzeyini incelerler (Creswell ve Creswell, 2017). Dolayisiyla iligkisel
tarama modeli, mevcut calismada 6grencilerin dijital bagimlihk dizeyi ile okuma davranislari
arasindaki iligkiyi betimsel bir dizlemde ortaya koymak igin uygun bir yontemsel c¢ergeve
sunmaktadir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu Konya ili merkez ilkokullarinda 6grenim goren 144 ikinci sinif
6grencisi olusturmaktadir. Calisma grubuna ait demografik bilgiler Tablo 1'de verilmigtir.
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Tablo 1. Calisma Grubuna Ait Demografik Bilgiler

Degisken Grup f %
Cinsiyet Kiz 78 54,2
Erkek 66 45,8
Tablet / bilgisayar / cep telefonu Var 107 74,3
sahibi olma Yok 37 25,7
Kursa gitme Evet 46 31,9
Hayir 98 68,1
Cok iyi 86 59,7
. lyi 50 34,7
Tarkce Karne Notu Yeterli 7 4.9
Geligtirilmeli 1 0,7
Toplam 144 100

Ogrencilerin %54,2’si kiz, %45,8'i erkektir. Tablet/PC/cep telefonu sahibi olan ddrencilerin
orani %74,3, tablet sahibi olmayanlarin orani ise %25,7’dir. Kursa giden dgrencilerin orani
%31,9, gitmeyenlerin orani ise %68,1°dir. Ogrencilerin Tiirkge karne notuna gére dagilimi gok
iyi (%59,7), iyi (%34,7), yeterli (%4,9) ve gelistiriimeli (%0,7) olarak saptanmigtir.

Veri Toplama Araglari

Cocuklar igin Dijital Bagimhlik Olgegi: Olcek Hawi vd. (2019) tarafindan gelistirilmis,
Kacmaz vd. (2023) tarafindan Tirkge’ye uyarlanmistir. Olgek, 5'li Likert tipinde toplamda 25
maddeden olusmaktadir. Olcek, ice donik faktérler ve kisiler arasi iliskiler olmak (izere iki
boyutludur. Olgegin Cronbach alfa degderi 0.93 olarak hesaplanmistir. Olgekten alinabilecek
toplam puan 25 ile 125 arasinda degismekte olup yuksek puanlar bireylerin dijital bagimhlik
riskinin daha yuksek oldugunu gostermektedir.

Okuma Davranmisi Olgegi: Oncii vd. (2024) tarafindan gelistirilen dlgek, ¢ alt boyuttan
olusmakta olup toplamda 18 madde icermektedir. 5’li Likert tipindeki dlgcekten alinabilecek
puanlar en disuk 18; en yiksek puan 90’dir. Yiksek puan okuma davranisinin yuksek
oldugunu ifade etmektedir. Olgegin Cronbach alfa degeri .90 olarak hesaplanmistir.

Veri Toplama Siureci

Veri toplama sirecinde dncelikle Selguk Universitesi Bilimsel Etik Degerlendirme Kurulu'ndan,
daha sonra ise Milli Egitim Bakanligr’'ndan arastirma izni alinmistir. Uygulama kapsaminda
belirlenen okullarla 6n gérisme yapilarak veri toplama streci hakkinda bilgilendirmelerde
bulunulmustur. Sinif 6gretmenleriyle belirlenen ortak takvimde veriler, ¢alisma grubundan
toplanmistir. Verilerin toplanmasinda gonullilik esasina gore hareket edilmistir. Verilerin
toplanmasi ¢ hafta sGrmustar.

Verilerin Analizi

Veri analizi igin SPSS 26 yazilimi kullanilmistir. ilk olarak, égrencilerin demografik ézelliklerine
gore frekans ve ylzde dagilimlari verilmigtir. Dijital bagimhlik ve okuma davranisi dlgek genel
puanlari igin tanimlayici istatistikler verilmis olup puanlarin normalliginde, ¢arpiklik ve basiklik
degerleri incelenmistir. Carpiklik ve basiklik degerleri £2 araliginda oldugunda dagilimin
normal oldugu belirtilir (George ve Mallery, 2010). Her iki dlcek genel puanlari normal
dagiimaktadir ve bundan dolayi Olgek puanlar arasindaki iligki Pearson korelasyon analizi
kullanilmisgtir. Turgut ve Baykul (2012) korelasyon katsayisi igin |r| <.40 zayif duzeyde iligki
oldugunu belirtmistir. Demografik degiskenlere dayali olarak slrekli ve normal dagilim
gOsteren dlgek puanlarinin kargilastirilmasi igin parametrik testler uygulanmistir. Normallik
varsayiminin yani sira bu testlerdeki diger bir varsayim gruplardaki veri sayisinin yeterli
blayuklikte (N > 30) olmasidir (Pallant, 2020). Bu kapsamda tim degiskenler iki kategorili
oldugundan ayrica Turkge notu degiskeni de kategorilerdeki veri sayisi yeterli olmadigindan 2
kategoride birlestirildigi icin bu degiskenlere gore ogrencilerin dijital bagimlilik ve okuma
davranisi dlgek puanlari bagimsiz gruplar t-testi yontemiyle karsilagtirimistir. istatistiksel
analizlerde p < .05 anlamlilik dizeyi kabul edilmistir.



169 Ordu University Journal of Education Faculty

Bulgular

Arastirmanin birinci alt probleminde 6grencilerin dijital bagimliik ve okuma davranisi genel
puanlari incelenmistir. Elde edilen sonuclar Tablo 2'de yer almaktadir.

Tablo 2. Ogrencilerin Dijital Bagimhilik ve Okuma Davranisi Olgek Puanlarinin Tanimlayici istatistik
Tablosu

Olgek Puan Min-Maks Ortalama SS Carpikhk Basiklik
Dijital Bagimlilik 25-111 48,34 16,75 0,987 0,751
Okuma Davranisgl 18-65 30,44 10,02 0,95 1,211

Her iki dlgcek puani maddelerin toplamiyla elde edilmistir. Ogrencilerin dijital bagimhlik dlgek
puanlari 25-111 arasinda degismekte olup ortalamasi 48,34 (SS=16,75) olarak saptanmistir.
Buna gdre 6grencilerin dijital bagimhiliklarinin orta diizeyde oldugu sdylenebilir. Ogrencilerin
okuma davranigi genel puanlari 18-65 arasinda degismekte olup ortalamasi 30,44 (SS=10,02)
olarak belirlenmistir. Dolayisiyla édrencilerin okuma davraniglari orta dizeydedir. Carpiklik
degerleri 0,95 ile 0,987 arasinda ve basiklik degerleri 0,751 ile 1,211 arasinda elde edilmis
olup +2 araligindadir ve puanlarin ortalamasi orta noktaya yakin olup genel olarak orta bir
egdilimi gostermektedir. Aragtirmanin ikinci alt probleminde 6grencilerin dijital bagimhliklari ile
okuma davraniglari arasindaki iliski incelenmistir. Elde edilen veriler Tablo 3’te sunulmustur.

Tablo 3. Ogrencilerin Dijital Bagimlilik ve Okuma Davranisi Olcek Puanlari Arasinda lligki Tablosu

Olgek Puan 1 2
1.Dijital Bagimlilik r1
2.0kuma davranisi r .128* 1

r: Pearson korelasyon katsayisi; *p < .05 diizeyinde anlamli

Ogrencilerin dijital bagimlilik ve okuma davranisi genel puanlari arasinda dusuk dizeyde ve
pozitif yonde iligki vardir (r=.128, p <.05). Ogrencilerin dijital bagimlilik genel puanlari arttikca
okuma davranigi genel puanlari dismekte ya da tam tersidir.

Arastirmanin dguncu alt probleminde dgrencilerin dijital bagimhliklari ile okuma davranislari
arasindaki iliski bagimsiz degiskenler cercevesinde incelenmigtir. Alt probleme ait veriler,
Tablo 4’'te sunulmustur.

Tablo 4. Demografik Ozelliklere Gére Ogrencilerin Dijital Bagimhlik ve Okuma Davranigi Genel
Puanlarinin Karsilasgtiriimasi

Dijital Bagimlilik Okuma Davranisi

Grup N Ort+Ss Ort:SS
Cinsiyet

Kiz 78 46,38+16,17 30,85+10,2
Erkek 66 50,65+17,24 29,95+9,86
t -1,531 0,531

p 0,128 0,596
Tablet/Bilgisayar/Akilli Telefona sahip

olma

Var 107 50,54+16,46 29,8349,9
Yok 37 41,97+16,12 32,19+10,28
t 2,744 -1,236

p 0,007* 0,218
Kursa gitme

Evet 46 46,2+15,95 30,61+£10,97
Hayir 98 49,35+17,09 30,36+9,6

t -1,053 0,14

p 0,294 0,889
Tiirkge Karne Notu

Cok iyi 86 50,44+18,23 29,35+11,37
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lyi ve alti 58 45,22+13,83 32,05+7,37
t 1,849 -1,597
p 0,066 0,113

t: Bagimsiz gruplar t testi istatistik degeri

Tablo 4 incelendiginde dijital bagimlilik puanlari, kiz 6grencilerde ortalama 46,38+16,17 ve
erkek o6grencilerde ise ortalama 50,65+17,24; kursa gitme durumu degiskenine gore dijital
bagimlilik puanlari, kursa gitmeyenlerde ortalama 49,35+£17,09, kursa gidenlerde ise ortalama
46,2+15,95 olarak saptanmistir. Tlrkge karne notu degiskenine gore dijital bagimlilik puanlari,
cok iyi not alanlarda ortalama 50,44+18,23, iyi ve alti not alanlarda ise ortalama 45,22+13,83
olarak belirlenmigtir. Cinsiyete (t = -1.531, p = .128), kursa gitme (t = -1.053, p = .294) ve
Tlrkce karne notuna (t = 1.849, p = .066) gore 6grencilerin dijital bagimlilik puanlari arasinda
anlamh fark saptanmamistir (p > .05). Tablet/bilgisayar/akilli telefon sahibi olma durumu
degiskenine gdre dijital bagimhlik puanlari, tablet sahibi olmayanlarda ortalama 41,97+16,12,
tablet sahibi olanlarda ise ortalama 50,54+16,46 olarak belirlenmistir. Bu degiskene goére
ogrencilerin Dijital Bagimlilik puanlari arasinda anlamli fark saptanmistir (t = 2.744, p = .007,
p < .05). Tablet/bilgisayar/akilli telefon sahibi olan égrencilerin dijital bagimlilik puanlari, tablet
sahibi olmayanlara gore daha yUksektir.

Okuma davranisi puanlari, kiz 6grencilerde ortalama 30,85+10,2 ve erkek 6grencilerde
ortalama 29,95+9,86 olarak saptanmistir. Kursa gitme durumu degigkenine gdre okuma
davranigi puanlari, kursa gitmeyenlerde ortalama 30,3619,6, kursa gidenlerde ise ortalama
30,61+£10,97 olarak saptanmistir. Turkce karne notu degiskenine gore okuma davranisi
puanlari, “cok iyi” olanlarda ortalama 29,35%£11,37, “iyi ve alti” olanlarda ise ortalama
32,05+7,37 olarak belirlenmistir. C")Qrencilerin okuma davranislari; tablet/bilgisayar/akilh
telefon sahibi olmayanlarda ortalama 32,19+10,28, tablet sahibi olanlarda ise ortalama
29,8319,9 olarak belirlenmistir. Cinsiyete (t=0.531, p = .596), kursa gitme (t = 0.14, p = .889),
Turkge karne notuna (t = -1.597, p = .113) ve Tablet/bilgisayar/akilli telefon sahibi olma
durumuna (f = -1.236, p = .218) gére 6grencilerin okuma davranigl puanlari arasinda anlamli
fark saptanmamistir (p > .05).

Tartisma ve Oneriler

Arastirmada ilkokul ikinci sinifa devam eden &grencilerin dijital bagimliliklari ile okuma
davraniglari arasindaki iliski incelenmisgtir.

Arastirmanin birinci alt problem bulgularina gére 6grencilerin dijital bagimhlik dizeyleri orta
dizeydedir. Literatirde konuya iligkin ilkokul ¢aginda dijital bagimlilik semptomlarinin “orta”
diizeyde seyrettigini bildiren galismalar mevcuttur (Akar ve Ozer, 2025; Dilci vd., 2019; Niklova
vd., 2022; Tsai vd., 2020; Xin vd., 2018). Daha genis ¢ergevede, OECD’nin ¢ocuklarin dijital
etkinliklerine iliskin guncel raporlari, 11-15 yas grubunda dijital etkinliklerin gunlik yasami
ihmal etme ile birlikte seyrettigini (Or. sosyal medya nedeniyle diger etkinlikleri duzenli ihmal
etme) gostererek erken ergenlik ve Ustl kadar, ¢cocukluk dénemine giriste de riskin belirgin
oldugunu vurgulamaktadir ki bu da ilkokul diuzeyindeki orta dizey puanlarla uyumludur
(OECD, 2025). Benzer bigimde, pandemi sonrasi dénemde Cin ve bagka ulke érneklemlerinde
“cocuk ve ergenlerde” sorunlu/bagimli kullanimin arttigina dair kesitsel ve modelleyici bulgular
da orta diizey kiimelenmeyi destekler niteliktedir (Ding vd., 2023; Duan vd., 2020). ilkokul
caginda akilli telefon ve tablet sahibi olma durumunun hizla yayginlasmasi, gocuklarin gun
boyu cevrimici icerige kesintisiz erisimini mumkin kilmakta; bu sidrekli erisim hem ekran
suresini ylikseltmekte hem de bagiml kullanimi besleyen bir zemin olusturmaktadir. Nitekim
ABD ve Birlesik Krallik verileri, 8—12 yas ¢ocuklarinin yaklasik %43’Gnun kendi akilli telefonu
oldugunu (Radesky vd., 2023), Turkiye'de ise bu oranin %76,1 oldugu istatistiki verilerle
belirtilmistir (TUIK, 2024).

Arastirmada elde edilen bir diger bulgu ilkokul ikinci sinif égrencilerinin okuma davranis
dizeylerinin orta diizey oldugunu gostermektedir. Bu bulgu ilkokulun farkh sinif kademelerinde
yurttllen c¢alismalarin ortaya koydugu genel egilimle uyumludur. Nitekim 3-5. sinif
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orneklemlerinde okuma ilgisi/davranisi/motivasyonu ve tutum puanlari ¢ogunlukla orta
dizeyde yogunlagmaktadir (Girr ve Demir, 2016; Katranci, 2015; Yildiz, 2013). Olgitler kimi
calismada “okuma davranigi/aliskanhgi”, kiminde “motivasyon/tutum” olarak ifade edilse de
ortak desenin orta dlizeyi isaret etmesinin, arastirmada elde edilen bulguyu destekledigi
sOylenebilir. Bu tablo, erken ilkokuldan itibaren okuma davranisini Ust dizeye tasiyacak okul
ve aile temelli desteklerin (diizenli okuma rutinleri, akranla/6gretmenle paylasimli okuma, ilgiye
dayali metin sec¢imi vb.) sistematik bicimde glclendiriimesi gerektigine isaret etmektedir.

Aragtirmanin ikinci alt probleminde bagimsiz degigkenlere gore 6grencilerin dijital bagimliliklari
ve okuma davraniglar incelenmistir. Ogrencilerin dijital bagimhliklarinda; cinsiyet, kursa
katihim ve Tilrkce karne notu degdiskenlerine gore anlamh bir farklihk bulunmazken,
tablet/bilgisayar/akilli telefon sahibi olma durumuna goére anlamli farkhlik bulunmustur. Cihaz
sahibi 6grencilerin dijital bagimhlik puanlarinin cihaz sahibi olmayanlara gére anlamli dizeyde
daha yuksek olmasi, literatiirde de yaygin olarak vurgulanan bir bulgudur. Dwairej vd. (2025),
mobil cihaz sahipliginin dijital bagimlilik riskini artirdidini ve ekran suresi ile bagimlilik dizeyi
arasinda pozitif yonla bir iliski oldugunu ortaya koymustur. Al-Menayes (2015) sosyal medya
kullanimina erigsimin kolaylagmasinin bagimlilik belirtilerini artirdigini belirtmigtir.

Cinsiyet degiskenine iliskin olarak, arastirmada anlamli bir fark bulunmamasi bazi literattr
bulgulariyla értismektedir. Suarez-Perdomo vd. (2022), dijital bagimhligin 6grencilerin dikkat
ve 6grenme sureclerini etkiledigini, ancak bu etkinin cinsiyet agisindan anlamli dizeyde
farkhlasmadigini bildirmistir. Bununla birlikte, Kaman ve Bulut (2025) erkek 6grencilerin dijital
oyun bagimhligi1 dizeylerinin daha yuksek, kiz 6grencilerin ise okuma motivasyonlarinin daha
gUclld oldugunu rapor etmistir. Bu durum, cinsiyet farkhliklarinin yas, érneklem bayUkliga ve
kullanilan 6lgme araclarina gére degisebilecedini gostermektedir.

Tirkgce karne notuna goére anlaml fark bulunmamasi da bazi calismalarda rapor edilen
sonugclarla uyumludur. Alakusu ve Elkatmis (2022) calismalarinda ilkokul 4. sinif 6grencilerinde
problemli internet kullanimi ile okuma motivasyonu arasinda iligski olmadidini ifade etmiglerdir.
Daha genel cergcevede Dou ve Shek (2021) akademik basari ile dijital bagimhlik arasinda
negatif bir iliski bulundugunu belirtmis ancak bu iligskinin dogrudan okuma davraniglariyla degil
genel akademik performansla baglantili oldugunu vurgulamistir. Bu da ilkokul dizeyinde
akademik basar ile dijital bagimhlik arasindaki iligkinin sinirh dizeyde olabilecedini
dusindirmektedir.

Arastirmada ilkokul 6grencilerinin okuma davraniglarinin cinsiyete gére anlamli bigimde
farklilagsmadigi gortlmuastir. Literatirde bu yas grubuna iliskin bazi ¢aligmalarla benzer
sonuglar elde edilmistir. Nitekim Yilmaz ve Ertem’in (2024) 2—4. sinif 6grencileriyle yurattigu
arastirmada kiz ve erkek &égrencilerin okuma aligkanhdi puanlari arasinda anlamh bir fark
bulunmadigi; 6grencilerin okuma sikhgi, tercihleri ve okuma sirelerinin cinsiyete gére benzer
dagildigi ifade edilmigtir. Benzer sekilde Bayraktar ve Firat (2020)'in ilkokul dizeyinde
gerceklestirdigi calismada akademik okuma tutumu agisindan cinsiyet degiskeni anlamli bir
fark olusturmamistir. Ayrica Leylek’in (2018) 3. sinif 6grencileriyle yaptigi arastirmada okuma
becerisi ve okumaya yonelik tutum alt boyutlarinin bir kisminda cinsiyete gére anlamli fark
saptanmazken 6zellikle okuma davranigini yansitan bazi dlgumlerde kiz ve erkek dgrencilerin
benzer sonuglar verdigi belirtilmigtir.

Okuma davraniglar ile Turk¢e karne notu arasinda iligki incelendiginde anlamh bir fark
bulunmamistir. Bazi arastirmalarda elde edilen bu sonuca paralel sonuglar elde edilmistir.
Yilmaz ve Ertem (2024) okuma tutumu ve okuma aliskanhdi gdstergelerinin Tlrkge dersi
basarisini anlamli dizeyde yordamadidini; Bayraktar ve Firat (2020) ise akademik okuma
tutumunun basar degiskenleriyle iligkili olmadigini rapor etmistir. Bu nedenle elde edilen
bulgu, okuma davranisinin Ozellikle erken ilkokul doneminde karne notundan bagimsiz
seyredebilecegdini gdstermektedir.

Tablet, akilli telefon gibi cihazlara sahip olmanin okuma davranisi ile iligkisinde anlamhlik
bulunmamasina karsin literatirde farkli sonuglar elde edilen ¢alismalar mevcuttur. Merga ve
Roni (2017), cocuklarin e-okuma cihazlarina (tablet/kindle, bilgisayar, cep telefonu) erigimi ile
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genel kitap okuma sikhigini karsilastirmistir ve cep telefonuna erisimi olan gocuklarin genel
okuma sikliklari, erisimi olmayanlara gore istatistiksel olarak daha duguk bulunmusgtur. Lise
dizeyinde, akilli telefon bagimlih@ dizeyi ile kitap okuma aliskanhidi arasindaki iliskinin
incelendigi baska bir calismada akilli telefon bagimliigi arttikga kitap okuma aliskanligi ve
tutumunun olumsuz etkilendigi gérulmastur (Fazla vd., 2019).

Okuma davranigi ve kursa katilim iliskisinde anlamlilik bulunamamistir. Ulusal ve uluslararasi
literatlirde lise ve Universite diizeyinde yapilan bazi ¢alismalar mevcut olsa da (Goksel vd.,
2016; Taregun ve Kaya, 2019) ilkokul duzeyinde kurs katilimi bagimsiz degisken olarak ele
alinip bunu dogrudan okuma aliskanhidi / okuma tutumu / okuma davranigi ile iligkilendiren bir
calisma bulunmamaktadir.

Aragtirmanin son alt probleminde 6grencilerin dijital bagimhliklari ile okuma davranislari
arasindaki iligki incelenmis ve aralarinda dusuk dizeyde ve negatif yonde anlamli bir iligki
oldugu belirlenmistir. Bu sonug, dijital bagimlihk dizeyi arttikca 6grencilerin okuma
davraniglarinin azalma egiliminde oldugunu gdstermektedir. Literatlirde benzer sonuglara
ulagsan galismalar bulunmaktadir. Gerez Taggin ve Taggin (2023) da teknoloji bagimlihgi
dizeyinin artmasinin 6grencilerin kitap okumaya yonelik tutumlarini anlaml bicimde azalttigini
belitmistir. Dolayisiyla sosyal medya kullanim siresinin artmasinin 6grencilerin okuma
surelerini ve okuma istekliligini azalttigi, bu durumun da okuma davranislari tGzerinde dolayli
bir etki yarattigi soylenebilir. Hinkley vd. (2014) ev ortaminda daha fazla ekrana maruz
kalmanin kitapla gegirilen zamani azalttigini ve okuma aliskanlklarinin gelisimini olumsuz
etkiledigini géstermistir. Benzer sekilde Barr ve Linebarger (2017) ekran temelli etkinliklerin
erken yasta kitap okuma slresini azalttigini ve okuma davraniglarinin yerlesmesini
geciktirdigini bildirmistir.

Bununla birlikte bazi arastirmalar dijital teknolojilerin pedagojik baglamda dogru kullanildiginda
okuryazarlik becerilerini destekleyebilecedini ortaya koymaktadir. Ornegin Neumann (2018),
erken yasta planh ve egitim amacli kullanilan dijital okuma uygulamalarinin gocuklarin okuma
motivasyonunu artirabilecegini ve okuryazarlk gelisimini destekleyebilecegini gostermistir.

Bu sonugclar birlikte degerlendirildiginde, dijital bagimhlik ile okuma davranigi arasindaki
iliskinin tek yonlt olmadigr; iligki gucindn yas, kullanim amaci, ebeveyn kontroll ve pedagojik
ortam gibi degiskenlere bagh olarak farklilasabileceg@i anlasiimaktadir. Bu durum, arastirmada
gOzlemlenen dusuk duzeydeki iliskinin arkasinda ¢oklu etkenlerin bulunduguna isaret
etmektedir.

Oneriler
Uygulayicilara Yénelik Oneriler

1. Okul ve aile is birligi glglendiriimelidir. Ogrencilerin ekran slresi ve dijital medya
kullaniminin dizenlenmesi, 6zellikle cihaz sahibi 6grencilerde bagimhlik riskini
azaltmaya yardimci olabilir.

2. Okuma kaltirind destekleyici ortamlar olusturulmalidir. Sinif i¢i ve ev ortaminda
dizenli okuma rutinleri, paylagsarak okuma etkinlikleri ve ilgiye dayal kitap secimi tegvik
edilmelidir.

3. Dijital araclar pedagojik amaclarla yonlendiriimelidir. Dijital bagimhligi artirmayacak,
egitsel ve kontrolll dijital okuma uygulamalari 6gretmenler tarafindan rehberlik edilerek
kullanilabilir.
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Arastirmacilara Yonelik Oneriler

1. Dijital bagimhlik—okuma iligkisini etkileyen etkenler genisletiimelidir. Gelecek
arastirmalar; ebeveyn kontroll, kullanim amaglari, evdeki okuryazarlik ortami ve sosyal
medya davraniglari gibi degiskenleri modele dahil ederek daha butincil analizler
yapabilir.

2. Yas ve baglam cesitliligi artinlimahdir. Farkli yas gruplari, farkli sosyoekonomik
dizeyler ve farkh okul turleri Gzerinde ¢ok merkezli calismalar yapilmasi iliskiyi daha
net ortaya koyabilir.

3. Nitel veri kaynaklar siirece eklenebilir. Ogrencilerin dijital kullanim aligkanliklarini ve
okuma davraniglarini derinlemesine anlamak icin goérlismeler, gozlemler veya
gunltkler gibi nitel ydntemler kullanilabilir.

Etik Kurul Onay Bilgileri (The Ethical Committee Approval)

Arastirma, Selguk Universitesi Egitim Fakuiltesi Bilimsel Etik Degerlendirme Kurulu tarafindan
alinan 16.12.2024 tarihli ve E.899072 sayil etik izin gergevesinde gerceklestirilmistir.

Cikar Catigsmasi (Conflict of Interest)

Cikar catismasi bulunmamaktadir.

Finansal Destek (Financial Support)

Arastirma icin finansal destek alinmamistir.

Kaynaklar

Akar, S. G. M., & Ozer, M. (2025). Digital Game Addiction in Elementary Students: The Impact
of Digital Literacy, Parental Styles, and Background Variables. Journal of Pedagogical
Research, 9(1), 149-160. https://doi.org/10.33902/JPR.202531537

Alakusu, E., & Elkatmig, M. (2022). ilkokul 4. Sinif Qgrencilgrinin Problemli internet Kullanim
Dizeyleri lle Okuma Motivasyonlari Arasindaki lligkinin Incelenmesi. Euroasia Journal of
Social Sciences and Humanities, 9(29), 37-49. https://doi.org/10.5281/zenodo.7497192

Al-Menayes, J. (2015). Social media use, engagement and addiction as predictors of academic
performance. International Journal of Psychological Studies, 7(4), 86-94.
http://dx.doi.org/10.5539/ijps.v7n4p86

Barr, R., & Linebarger, D. N. (Ed.). (2017). Media exposure during infancy and early childhood:
The effect of content and context on learning and development. Springer

Bayraktar, U., & Firat, M. (2020). Primary school students’ attitudes towards reading. Higher
Education Studies, 10(4), 77-93. https://doi.org/10.5539/hes.v10n4p77

Blyukoézturk, $., Cakmak E. K., Akgln, O. E., Karadeniz S., & Demirel, F. (2021). Egitimde
bilimsel aragtirma yéntemleri (30. Baski). Pegem Akademi.

Clinton, V. (2019). Reading from paper compared to screens: A systematic review and meta-
analysis. Journal of Research in Reading, 42(2), 288-325. https://doi.org/10.1111/1467-
9817.12269

Creswell, J.W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed
methods approaches. Sage publications.

Delgado, P., Vargas, C., Ackerman, R., & Salmerén, L. (2018). Don't throw away your printed
books: A meta-analysis on the effects of reading media on reading comprehension.
Educational Research Review, 25, 23-38. https://doi.org/10.1016/j.edurev.2018.09.003



https://doi.org/10.33902/JPR.202531537
https://doi.org/10.5281/zenodo.7497192
http://dx.doi.org/10.5539/ijps.v7n4p86
https://doi.org/10.5539/hes.v10n4p77
https://doi.org/10.1111/1467-9817.12269
https://doi.org/10.1111/1467-9817.12269
https://doi.org/10.1016/j.edurev.2018.09.003

Ordu Universitesi Egitim Fakdltesi Dergisi 174

Dilci, T., Arslan, A., & Ersoy, M. (2019). 0-12 yas araligindaki ¢ocuklarin dijital bagimhhik
dizeylerinin gesitli degiskenlere gdre belirlenmesi (Sivas ili 6rneklemi). Tarih Okulu Dergisi,
12(38), 122-142. http://doi.org/10.14225/Joh1514

Ding, P., Jensen, F. S., Carstensen, T. A., & Jgrgensen, G. (2023). Exploring adults’ passive
experience of children playing in cities: Case study of five urban public open spaces in
Copenhagen, Denmark. Cities, 136, Makale 104250.
https://doi.org/10.1016/j.cities.2023.104250

Dou, D., & Shek, D. T. L. (2021). Predictive Effect of Internet Addiction and Academic Values
on Satisfaction With Academic Performance Among High School Students in Mainland
China. Frontiers in Psychology, 12, 797906. https://doi.org/10.3389/fpsyq.2021.797906

Duan, L., Shao, X., Wang, Y., Huang, Y., Miao, J., Yang, X., & Zhu, G. (2020). An investigation
of mental health status of children and adolescents in china during the outbreak of COVID-
19. Journal of Affective Disorders, 275, 112-118. https://doi.org/10.1016/j.jad.2020.06.029

Dwairej, D., Alfarajat, E., & Dwairej, L. (2025) Predictors of Screen Media Use among Children
Aged 3 - 13. Open Journal of Nursing, 15, 78-91. http://doi.org/10.4236/0jn.2025.151009

Fazla, S., Akcan_, M., Samer, O. N., & Gezgin, D. M. _(2019). _Lise Ogrencilerinin Okuma
Aligkanliklari lle Akilli Telefon Bagimiiligi Arasindaki lligkinin Incelenmesi, 7. Uluslararasi
Ogretim Teknolojileri ve Ogretmen Egitimi Sempozyumu, Antalya.

Fisher, S., & Rosella, L. C. (2022). Priorities for successful use of artificial intelligence by public
health organizations: a literature review. BMC Public Health, 22(1), 2146.
https://doi.org/10.1186/s12889-022-14422-z

George, D., & Mallery, P. (2010). SPSS for Windows step by step: A simple guide and
reference (10th ed.). Pearson

Gerez Tasgin, F., & Tasgin, A. (2023). The relationship between technology addiction and
attitude toward reading: An investigation on pre-service teachers. Behavioral Sciences,
13(9), 775. https://doi.org/10.3390/bs13090775

Goksel, A. G., Caz, C., Zorba, E., & Gumusdag, H. (2016). Kitap Okuma Aligkanligi: Bireysel
Ve Takim Sporu lle llgilenen Universite Ogrencileri Ornegi. Akademik Bakis Uluslararasi
Hakemli Sosyal Bilimler Dergisi, (65), 195-206.

Gir, E. D., & Demir, Y. (2016). ilkokul 4. sinif ogrencilerinin okumaya yonelik tutumlarinin farkli
degiskenler agisindan incelenmesi. Sakarya Universitesi Egitim Fakliltesi Dergisi, 85-96.

Hawi, N. S., Samaha, M., & Griffiths, M. D. (2019). The digital addiction scale for children:
Development and validation. Cyberpsychology, Behavior, and Social Networking, 22(12),
771-778.

Hinkley, T. Verbestel, V., Ahrens, W., Lissner, L., Molnar, D., Moreno, L. A., ... De
Bourdeaudhuij, I. (2014). Early childhood electronic media use as a predictor of poorer well-
being: A prospective cohort study. JAMA Pediatrics, 168(5), 485-492.
https://doi.org/10.1001/jamapediatrics.2014.94

Kagmaz, C., Cumurcu, B., & Celik, O. T. (2023). Cocuklar icin dijital bagimlilik dlgeginin
Turkgeye uyarlanmasi: Guvenirlik ve gecerlilik analizi. Bagimlilik Dergisi, 24(4), 495-506.
https://doi.org/10.51982/bagimli. 1261063

Kaman, $., & Bulut, A. (2025). The relationship between digital game addiction, reading
motivation and students’ comprehension levels. E-Kafkas Journal of Educational Research,
12(2), 362-380. https://doi.org/10.30900/kafkaseqgt. 1538393

Katranci, M. (2015). ilkokul dérdiincii sinif égrencilerinin kitap okuma motivasyonlarinin
incelenmesi. Ana Dili Egitimi Dergisi, 3(2), 49—-62. https://doi.org/10.16916/aded.41165



http://doi.org/10.14225/Joh1514
https://doi.org/10.1016/j.cities.2023.104250
https://doi.org/10.3389/fpsyg.2021.797906
https://doi.org/10.1016/j.jad.2020.06.029
http://doi.org/10.4236/ojn.2025.151009
https://doi.org/10.1186/s12889-022-14422-z
https://doi.org/10.3390/bs13090775
https://doi.org/10.1001/jamapediatrics.2014.94
https://doi.org/10.51982/bagimli.1261063
https://doi.org/10.30900/kafkasegt.1538393
https://doi.org/10.16916/aded.41165

175 Ordu University Journal of Education Faculty

Kuss, D. J., & Griffiths, M. D. (2017). Social networking sites and addiction: Ten lessons
learned. International Journal of Environmental Research and Public Health, 14(3), 311.
https://doi.org/10.3390/ijerph14030311

Leylek, D. (2018). llkokul tigiincii sinif égrencilerinin okuma becerilerinin gelisiminde ve
okumaya y6nelik tutumlarinda dijital hikayelerin etkisi (Yayimlanmamis yiksek lisans tezi).
Uludag Universitesi.

Madigan, S., Browne, D., Racine, N., Mori, C., & Tough, S. (2019). Association between screen
time and children’s performance on a developmental screening test. JAMA Pediatrics,
173(3), 244-250. http://doi.org/10.1001/jamapediatrics.2018.5056

McArthur, B. A., Browne, D., McDonald, S., Tough, S., & Madigan, S. (2021). Longitudinal
associations between screen use and reading in preschool-aged children. Pediatrics,
147(6). https://doi.org/10.1542/peds.2020-011429

Merga, M. K., & Roni, S. M. (2017). The influence of access to eReaders, computers and
mobile phones on children’s book reading frequency. Computers and Education, 109, 187—
196. https://doi.org/10.1016/j.compedu.2017.02.016

Neumann, M. M. (2015). Young children and screen time: Creating a mindful approach to
digital technology. Australian Educational Computing, 30(2).
http://journal.acce.edu.au/index.php/AEC/article/view/67/pdf

Neumann, M. M. (2018). Using tablets and apps to enhance emergent literacy skills in young
children. Early Childhood Research Quarterly, 42, 239-246.
https://doi.org/10.1016/j.ecresq.2017.10.006

Niklova, M., Sevéik, J., & Simsikova, A. (2022). Internet addiction among primary school
pupils. Ad Alta: Journal of Interdisciplinary Research, 12(2).

OECD. (2021). 21st-century readers: developing literacy skills in a digital world. OECD
Publishing. https://doi.org/10.1787/a83d84ch-en

OECD. (2025). How’s life for children in the digital age? OECD Publishing.
https://www.oecd.org/en/publications/how-s-life-for-children-in-the-digital-age 0854b900-
en/

Pallant, J. (2020). SPSS survival manual: A step by step guide to data analysis using IBM
SPSS (7th ed.). Routledge.

Radesky, J. S., Weeks, H. M., Schaller, A., Robb, M. B., Mann, S., & Lenhart, A. (2023).
Constant companion: A week in the life of a young person’s smartphone Use (p. 64).
Common Sense Media.
https://www.commonsensemedia.org/sites/default/files/research/report/2023-cs-
smartphone-researchreport final-for-web.pdf

Schwab, K. (2024). The Fourth Industrial Revolution: what it means, how to respond.
Handbook of research on strategic leadership in the fourth industrial revolution (ss. 29-34).
Edward Elgar Publishing.

Singer, L. M., & Alexander, P. A. (2017). Reading on paper and digitally: What the past
decades of empirical research reveal. Review of Educational Research, 87(6), 1007-1041.
https://doi.org/10.3102/0034654317722961

Suarez-Perdomo, A., Ruiz-Alfonso, Z., & Garcés-Delgado, Y. (2022). Profiles of
undergraduates’ networks addiction: Difference in academic procrastination and
performance. Computers and Education, 181,
https://doi.org/10.1016/j.compedu.2022.104459

Tsai, S. M., Wang, Y. Y., & Weng, C. M. (2020). A Study on Digital Games Internet Addiction,
Peer Relationships and Learning Attitude of Senior Grade of Children in Elementary School



https://doi.org/10.3390/ijerph14030311
http://doi.org/10.1001/jamapediatrics.2018.5056
https://doi.org/10.1542/peds.2020-011429
https://doi.org/10.1016/j.compedu.2017.02.016
http://journal.acce.edu.au/index.php/AEC/article/view/67/pdf
https://doi.org/10.1016/j.ecresq.2017.10.006
https://doi.org/10.1787/a83d84cb-en
https://www.oecd.org/en/publications/how-s-life-for-children-in-the-digital-age_0854b900-en/
https://www.oecd.org/en/publications/how-s-life-for-children-in-the-digital-age_0854b900-en/
https://www.commonsensemedia.org/sites/default/files/research/report/2023-cs-smartphone-researchreport_final-for-web.pdf
https://www.commonsensemedia.org/sites/default/files/research/report/2023-cs-smartphone-researchreport_final-for-web.pdf
https://doi.org/10.3102/0034654317722961
https://doi.org/10.1016/j.compedu.2022.104459

Ordu Universitesi Egitim Fakdltesi Dergisi 176

of Chiayi County. Journal of Education and Learning, 9(3), 13-26.
https://doi.org/10.5539/jel.v9n3p13

Turgut, H., & Baykul, Y. (2012). Egitimde 6lcme ve degerlendirme (13. basim). Pegem
Akademi.

Turegiin, E., & Kaya, A. (2019). Marmara ve istanbul Universiteleri spor bilimleri fakiiltesi
ogrencilerinin kitap okuma aliskanhgina yonelik bakis acilarinin degerlendirilmesi. Tiirkiye
Spor Bilimleri Dergisi, 3(1), 26—32. https://doi.org/10.32706/tusbid.537434

Turkiye Istatistik Kurumu. (2024, 24 Ekim). Cocuklarda bilisim teknolojileri kullanim
arastirmasi, 2024 [Basin balteni/infografik].
https://www.tuik.gov.tr/media/announcements/statonchildren 2024.pdf

UNESCO. (2023). Technology in education: A tool on whose terms? Global Education
Monitoring Report. https://www.right-to-education.org/resource/gem-report-2023-
technology-education-tool-whose-terms

Voogt, J., Knezek, G., Cox, M., Knezek, D., & ten Brummelhuis, A. (2013). Under which
conditions does ICT have a positive effect on teaching and learning? A call to action. Journal
of Computer Assisted Learning, 29(1), 4-14. https://doi.org/10.1111/j.1365-
2729.2011.00453.x

Wolf, M. (2018). Reader, come home: The reading brain in a digital world. HarperCollins.

Xin, M., Xing, J., Pengfei, W., Houru, L., Mengcheng, W., & Hong, Z. (2018). Online activities,
prevalence of Internet addiction and risk factors related to family and school among
adolescents in China. Ad(dictive Behaviors Reports, 7, 14-18.
https://doi.org/10.1016/j.abrep.2017.10.003

Yildiz, M. (2013). ilkogretim 3, 4 ve 5. sinif dgrencilerinin okuma motivasyonlarinin
incelenmesi. Egitim ve Bilim, 38(168), 260-271.
https://educationandscience.ted.org.tr/article/view/1141 educationandscience.ted.org.ir

Yiimaz, M., & Ertem, I. S. (2024). ilkokul Ogrencilerinin Okuma Aligkanliklarinin Cesitli
Degiskenler Agisindan Incelenmesi. Journal of Social, Humanities and Administrative
Sciences (JOSHAS), 6(34), 2210-2219. http://doi.org/10.31589/JOSHAS.489

Zhang, W., & Gu, L. (2023). The role of computer game playing and reading attitudes in digital
reading achievement: evidence from Hong Kong 15-year-olds. Research and Practice in
Technology Enhanced Learning, 18, 019-019, https://doi.org/10.58459/rptel.2023.18019



https://doi.org/10.5539/jel.v9n3p13
https://doi.org/10.32706/tusbid.537434
https://www.tuik.gov.tr/media/announcements/statonchildren_2024.pdf
https://www.right-to-education.org/resource/gem-report-2023-technology-education-tool-whose-terms
https://www.right-to-education.org/resource/gem-report-2023-technology-education-tool-whose-terms
https://doi.org/10.1111/j.1365-2729.2011.00453.x
https://doi.org/10.1111/j.1365-2729.2011.00453.x
https://doi.org/10.1016/j.abrep.2017.10.003
https://educationandscience.ted.org.tr/article/view/1141%20educationandscience.ted.org.tr
http://doi.org/10.31589/JOSHAS.489
https://doi.org/10.58459/rptel.2023.18019

177 Ordu University Journal of Education Faculty

EXTENDED ABSTRACT

Big Impact at a Young Age: The Effect of Digital Addiction
on Reading Behavior

Introduction

The rapid development of technology has brought about profound transformations in nearly
every aspect of human life. The process of digitalization has fundamentally reshaped not only
communication patterns but also the dynamics of learning, work, healthcare services, and
social interaction. Digital technologies enable remote diagnosis and treatment in the health
sector, accelerate bureaucratic procedures through e-government systems in public services,
and support human labor through automation in the production industry (Schwab, 2024). In
particular, artificial intelligence and big data analytics have made decision-making processes
in areas such as health, education, and public administration faster and more data-driven,
thereby enhancing individuals’ quality of life (Fisher and Rosella, 2022). These developments
support not only individual well-being but also social development and sustainability goals,
positioning technology as an innovative and transformative force in modern societies
(UNESCO, 2023).

The most evident outcome of this transformation is the increased accessibility and efficiency
observed in individuals’ learning, communication, and production processes. The development
of Information and Communication Technologies (ICT) strengthens the concept of lifelong
learning by supporting individualized learning processes and redefining the learning
experience (Voogt et al., 2013). This situation has led to fundamental changes in learning
styles; online platforms, interactive content, and adaptive educational software have
democratized learning opportunities (OECD, 2021).

The Effect of Technology on Reading Skills

The opportunities offered by technology have profoundly transformed reading practices.
Traditional print texts have increasingly been replaced by digital texts, hypertext structures,
and interactive content. This shift has altered the cognitive strategies and attention processes
employed during reading (Singer and Alexander, 2017) and shaped students’ reading
behaviors differently compared to traditional printed materials (OECD, 2021). While the
effective use of technology in educational environments contributes to the development of
literacy skills, it also introduces new cognitive and behavioral challenges such as digital
addiction and superficial reading tendencies (Wolf, 2018). Therefore, technology should be
regarded as a multidimensional factor encompassing both opportunities and risks. Balancing
this dual structure is essential not only for sustaining students’ reading motivation and cognitive
focus (Neumann, 2018; OECD, 2021) but also for supporting the development of digital literacy
skills (Neumann, 2015). Consequently, the effect of technology on reading skills should not be
viewed as a one-dimensional phenomenon but rather as a complex system of interactions
shaped by variables such as individual characteristics, duration of use, content quality, and
instructional guidance.

The Effect of Digital Addiction on Reading Behavior

Digital addiction is defined as the use of digital devices beyond their functional purposes, to an
extent that weakens an individual’s time management and self-regulation skills (Kuss and
Griffiths, 2017). Symptoms associated with digital addiction—such as distraction, constant
stimulus-seeking, and increased cognitive load—can negatively affect the deep concentration,
comprehension, and intertextual connection processes inherent in reading (Wolf, 2018).
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Experimental studies have shown that individuals with higher levels of digital addiction exhibit
decreases in reading time, motivation, and comprehension performance. For example, Kaman
and Bulut (2025) found a significant negative relationship between digital game addiction,
reading motivation, and comprehension levels among primary school students. Similarly,
Zhang and Gu (2023) reported that children’s increased gaming addiction scores were
associated with lower reading attitudes. These findings indicate that digital addiction affects
not only academic achievement but also the quality of students’ reading behavior.

International research supports this trend. Clinton (2019) noted that increased digital media
usage time leads students to process texts more superficially, thereby reducing reading depth.
Likewise, the OECD (2021) report revealed that students who spend more time on digital
devices struggle with reading tasks requiring sustained attention and demonstrate lower
reading performance overall. In this context, digital addiction is considered a multidimensional
variable that fragments students’ cognitive resources and weakens essential skills such as
concentration, comprehension, and deep reading (Delgado et al., 2018; Clinton, 2019).

Moreover, several studies in the literature suggest that differences in comprehension in favor
of print reading are more pronounced among children and adolescents (Clinton, 2019;
McArthur et al.,, 2021; Wolf, 2018) and that increased screen time can negatively affect
children’s reading interest and vocabulary development (Madigan et al., 2019). Studies
conducted with Turkish samples similarly indicate that as students’ smartphone and digital
game usage increases, their book-reading habits decline and their reading attitudes become
more negative (Alakusu and Elkatmis, 2022).

Most of the existing literature focuses on secondary and higher education populations, while
studies directly examining the relationship between digital addiction and reading behavior
among early childhood or primary school students remain limited. However, the cognitive
development literature emphasizes that core reading skills rapidly form between the ages of 6
and 8 and that exposure to digital media during this critical period can have lasting effects on
reading behaviors (Madigan et al., 2019). In this context, the present study, conducted at the
second-grade primary level, aims to fill a significant gap in the literature by exploring the effects
of early digital addiction on reading behaviors. Understanding the impact of digital addiction on
literacy skills may guide the development of interventions aimed at limiting screen time and
improving reading outcomes (Neumann, 2018).

Additionally, by simultaneously addressing variables such as gender, device ownership,
participation in extracurricular activities, and Turkish language grades, this study represents
one of the first attempts to analyze the relationship between digital addiction and reading from
a multidimensional perspective. In this regard, the study is expected to contribute to the
development of preventive educational policies concerning digital media use and literacy in
early childhood, both within the Turkish context and at the international level.

Aim of Research

The primary aim of this study is to examine the relationship between digital addiction and
reading behaviors among second-grade primary school students.

The main research problem of the study was formulated as follows:

“An investigation of the relationship between digital addiction and reading behaviors of second-
grade primary school students.”

In line with this general problem, the study sought to address the following sub-problems:

1. What are the levels of digital addiction and reading behaviors among second-grade
primary school students?

2. Is there a significant relationship between students’ levels of digital addiction and their
reading behaviors?
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3. Does the relationship between digital addiction and reading behaviors differ according
to gender, ownership of digital devices (tablet, computer, or smartphone), participation
in extracurricular courses (art, music, or sports), and Turkish language report card
grades?

Method

Research Design

The research design of this study is based on the correlational survey model, one of the
quantitative research methods. Correlational survey models aim to examine the natural
relationship between two or more variables without any intervention or manipulation applied to
those variables (BlUyukoztirk et al., 2021). This approach is particularly preferred in the fields
of education and social sciences to reveal the direction and strength of statistically significant
relationships between variables without making claims of causality.

In correlational research designs, researchers—unlike in experimental studies—do not control
or manipulate independent variables. Instead, they observe the existing conditions as they are
and analyze the degree of association among the collected data (Creswell and Creswell,
2017). Therefore, the correlational survey model provides an appropriate methodological
framework for the present study to describe the relationship between students’ levels of digital
addiction and their reading behaviors in a descriptive manner.

Study Group

The study group of the research consists of 144 second-grade primary school students
enrolled in public schools located in the central districts of Konya, Turkiye.

Of the participating students, 54.2% were female and 45.8% were male. The proportion of
students who owned a tablet, computer, or smartphone was 74.3%, while 25.7% did not own
any such device. Additionally, 31.9% of the students reported attending extracurricular courses
(art, music, or sports), whereas 68.1% did not participate in any courses outside school.
According to Turkish language report card grades, 59.7% of the students achieved an
“excellent” level, 34.7% were rated as “good,” 4.9% as “satisfactory,” and 0.7% as “needs
improvement.”

Data Collection Tools

Digital Addiction Scale for Children: The scale was originally developed by Hawi et al. (2019)
and later adapted into Turkish by Kagmaz et al., (2023). It consists of 25 items rated on a 5-
point Likert scale. The scale has two subdimensions: intrapersonal factors and interpersonal
relationships. The Cronbach’s alpha coefficient of the Turkish version was calculated as 0.93,
indicating high internal consistency. The total score obtainable from the scale ranges from 25
to 125, with higher scores indicating a higher risk of digital addiction among individuals.

Reading Behavior Scale: The scale was developed by Oncli et al. (2024) and consists of 18
items across three subdimensions. It is a 5-point Likert-type scale with possible total scores
ranging from 18 to 90. Higher scores indicate a higher level of reading behavior. The
Cronbach’s alpha coefficient of the scale was calculated as 0.90, demonstrating high reliability.

Data Collection Process

Prior to data collection, approval was obtained from the Selguk University Scientific Ethics
Review Board, followed by research permission from the Turkish Ministry of National
Education. Preliminary meetings were held with the selected schools to provide detailed
information about the data collection process. Data were collected from the study group
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according to a jointly determined schedule with classroom teachers. Participation was
voluntary, and the data collection process lasted three weeks.

Data Analysis

Data were analyzed using the SPSS 26 statistical software package. First, frequency and
percentage distributions of students’ demographic characteristics were presented. Descriptive
statistics were calculated for the total scores of the Digital Addiction and Reading Behavior
Scales. The normality of the score distributions was assessed using skewness and kurtosis
values. A distribution is considered normal when these values fall between +2 (George and
Mallery, 2010). Both scales showed normal distributions; therefore, the Pearson correlation
coefficient was used to examine the relationship between the total scores.

According to Turgut and Baykul (2012), correlation coefficients with |r| < .40 indicate a low-
level relationship. Parametric tests were applied for comparisons of normally distributed
continuous variables based on demographic characteristics. In addition to normality, these
tests assume a sufficient sample size (N > 30) for each group (Pallant, 2020).

Since all variables were dichotomous and the Turkish grade variable was merged into two
categories due to insufficient group size, comparisons of students’ digital addiction and reading
behavior scale scores were conducted using independent samples t-tests. The significance
level for all statistical analyses was set at p <.05.

Results

In the first sub-problem of the research, the general scores of students’ digital addiction and
reading behavior were examined. According to the results, students’ scores on the Digital
Addiction Scale ranged between 25 and 111, with a mean of 48.34 (SD = 16.75). The Reading
Behavior Scale scores ranged between 18 and 65, with a mean of 30.44 (SD = 10.02). The
skewness values ranged from 0.95 to 0.987, and the kurtosis values ranged from 0.751 to
1.211, which are within the acceptable range of 12, indicating that the data were normally
distributed.

The second sub-problem examined the relationship between students’ digital addiction and
reading behaviors. A low but positive correlation was found between digital addiction and
reading behavior scores (r = .128, p < .05). As students’ digital addiction scores increased,
their reading behavior scores tended to decrease, and vice versa.

The third sub-problem investigated whether the relationship between students’ digital addiction
and reading behaviors differed according to independent variables such as gender, device
ownership, course participation, and Turkish report card grades. For digital addiction scores,
the mean score was 46.38 £ 16.17 for female students and 50.65 + 17.24 for male students.
According to course participation, students who did not attend courses had a mean score of
49.35 + 17.09, while those who attended courses had a mean score of 46.20 + 15.95. In terms
of Turkish language report card grades, students with “Excellent” grades had a mean score of
50.44 + 18.23, while those with “Good or below” grades had a mean score of 45.22 + 13.83.
No statistically significant differences were found in digital addiction scores according to
gender (t =-1.531, p =.128), course participation (t = -1.053, p = .294), or Turkish grade level
(t=1.849, p=.066), as p > .05. However, significant differences were found in digital addiction
scores according to ownership of digital devices (tablet/computer/smartphone).
Students without devices had a mean score of 41.97 + 16.12, while students with devices had
a mean score of 50.54 + 16.46. This difference was statistically significant (t = 2.744, p = .007,
p <.05), indicating that students who owned digital devices had higher levels of digital addiction
than those who did not.

For reading behavior scores, the mean score was 30.85 + 10.20 for female students and 29.95
1 9.86 for male students. Based on course participation, non-participants scored 30.36 + 9.60,
while participants scored 30.61 + 10.97. According to Turkish report card grades, those rated
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as “Excellent” had a mean score of 29.35 + 11.37, and those rated as “Good or below” had a
mean of 32.05 + 7.37. Students without digital devices had a mean reading behavior score of
32.19 + 10.28, while those with devices scored 29.83 + 9.90. No statistically significant
differences were found in reading behavior scores according to gender (t = 0.531, p = 0.596),
course participation (t = 0.14, p = 0.889), Turkish report card grade (t = -1.597, p = 0.113), or
device ownership (t =-1.236, p = 0.218) (p > .05).

Discussion

This study found that second-grade elementary school students exhibit moderate levels of
digital addiction and reading behavior. The moderate prevalence of digital addiction aligns with
studies reporting similar levels in elementary school-aged children (Akar and Ozer, 2025; Dilci
et al., 2019; Niklova et al., 2022; Tsai et al., 2020; Xin et al., 2018) and international reports
highlighting the increasing risk of online access among children (OECD, 2025; Ding et al.,
2023; Duan et al., 2020; Radesky et al., 2023; TUIK, 2024). The moderate reading behavior
of students is also consistent with previous primary school studies (Gur and Demir, 2016;
Katranci, 2015; Yildiz, 2013).

In terms of independent variables, digital addiction did not show a significant difference
according to gender, course participation, and Turkish report card grade variables; however,
device ownership created a significant difference. This finding is consistent with studies
reporting that mobile device ownership increases the risk of addiction (Dwairej et al., 2025; Al-
Menayes, 2015). The lack of a difference in terms of gender is parallel to the results of some
studies (Suarez-Perdomo et al., 2022), but there are also findings based on gender in different
samples (Kaman and Bulut, 2025).

The lack of significant differences in reading behaviors based on gender is consistent with
studies reporting similar results at the elementary school level (Yiimaz and Ertem, 2024;
Bayraktar and Firat, 2020; Leylek, 2018). Furthermore, the lack of a relationship between
reading behavior and Turkish report card grades is consistent with studies reporting that
reading habits and reading motivation do not significantly predict academic achievement
(Yilmaz and Ertem, 2024; Bayraktar and Firat, 2020; Alakusu and Elkatmis, 2022; Dou and
Shek, 2021).

The lack of a significant relationship between tablet and smartphone ownership and reading
behavior is noteworthy when compared to different findings in the literature; some studies show
that device access reduces reading frequency (Merga and Roni, 2017; Fazla et al., 2019). The
lack of a difference in reading behavior due to course participation indicates that there are
limited studies directly addressing this variable at the elementary school level (Goksel et al.,
2016; Turegln and Kaya, 2019).

One of the key findings of the study is the low-level negative correlation between digital
addiction and reading behavior. This result is consistent with studies reporting that technology
addiction reduces reading attitudes (Gerez Tasgin and Tasgin, 2023; Hinkley et al., 2014; Barr
and Linebarger, 2017). However, there are also studies showing that digital tools can support
literacy when used pedagogically (Neumann, 2018). This highlights that the variables affecting
the relationship are multidimensional.



