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Abstract 

This paper aims to analyze the effect of Essay Writing Course, given as specific writing skill instruction 

along with comprehension-based instruction, on the writing skill development of high school students. 

The paper is based on a quantitative study conducted in true experimental design. According to the 

Comprehension Hypothesis (Krashen, 1994, 2003), a comprehension-based instruction with an emphasis 

on reading and listening practice as receptive skills, will eventually lead to students’ improvement in 

writing and speaking as productive skills, and to their overall language development. Besides, specific 

writing skill instruction and effective writing practices have a proven record of success in enhancing 

students’ writing (Graham, 2018). Within the scope of this study, to determine if there is a meaningful 

difference in between the writing skill development of the students who take Essay Writing Course and 

of those who do not take any rhetorical course, apart from the comprehension-based instruction, the first 

and final writing exam scores and achievement levels of two groups of students are compared by a series 

of paired sample and independent t-tests, analyzed in SPSS and discussed in the scope of the study. It 

can be concluded from the results of the analysis that the experimental group, given the Essay Writing 

Course as writing skill instruction is significantly more successful than the control group, not given any 

writing skill instruction apart from comprehension oriented instruction. Within the analysis, done in the 

study, it can be also claimed that Essay Writing Course has a positive impact over the writing skill 

development of high school students. 
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article distributed under the terms and conditions of the Creative Commons Attribution license (CC BY-NC-ND) 
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1. Introduction 

Writing is critical to student success in education in all grades and levels. 

Generally, students’ competence in writing skill aids their performance on 

achievement tests not only in writing, but also in other learning domains as well 

(Reeves, 2000; Graham & Hebert, 2011). In addition, writing skill also serves as a key 

for employment and promotion in the workplace all over the world (Smart, 2008). 
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Furthermore, writing also serves many purposes in today’s social life, even in the 

form of electronic personal communication such as text messages and emails for daily 

social interaction and self-expression. Together, these facts make writing have a 

central role in today’s world of communication society. Despite its importance for the 

benefit of component writers in education, work and social life, writing still remains 

as a struggle for a large segment of the world’s population, including the students, 

employees and professionals as well (Gökalp, 2001). Every year large numbers of 

adolescents fail to meet the requirements of the high school curriculum (Kamil, 2003; 

Snow & Biancarosa, 2003). Even worse, many of the high school graduates unable to 

write at the basic levels required by universities or business owners (Alliance for 

Excellent Education, 2006). This intensifies the importance of writing skill 

improvement as an educational issue and loads the educators and instructors of 

writing with a huge work and responsibility to do their best to help improve learners’ 

writing skills at high school level.  

On the issue of language acquisition and skill development in second language, 

there can be said to be various viewpoints. Among all, a widely held view on second 

language acquisition is the comprehension-based hypothesis, according to which 

language learners acquire all kinds of language knowledge through direct and 

intensive exposure to comprehensible oral and written texts. The comprehension-

based approach, focusing on the acquisition of language knowledge through meaning-

focused listening and reading comprehension activities, has initiated basically from 

the empirical research (Krashen, 1994, 2003). Gradman and Hanania (1991) study on 

the role of reading-based practice in second language acquisition, and conclude that 

reading outside the class is the major factor determining success in second language 

acquisition among a number of factors affecting second language development such as 

formal learning, intensive English activity, and communicative oral use. In parallel, 

extensive reading is claimed to have a crucial role in language acquisition and 

proficiency (Smith, 2003; Hitosugi & Day, 2004). Furthermore, “reading 

recreationally” or “reading for fun” is reported to be positively correlated with reading 

competence (National Center for Education Statistics, 1997). Language acquirers also 

show dramatic gains from “free voluntary reading” and "pleasure reading” (Beglar, 

Hunt, & Kite, 2011; Mason, 2006). Sustained silent reading (SSR) is also shown to be 

an effective technique of second language development as “reading aloud's natural 

partner” (Trelease, 2013). Moreover, some studies demonstrate that deliberate 

grammar instruction, and grammar correction have no lasting impact on language 

acquisition, but only influence conscious learning (Truscott, 2004, 2005). Bozorgian 

(2012) also contributes to the view that comprehension-based activities facilitate 

second language acquisition by indicating a high correlation between listening skill 

instruction and overall language proficiency.  

In light of comprehension-based approach, receptive skills, listening and reading 

can be also claimed to have a positive effect over productive skills, writing and 

speaking. In comprehension-based approach, where learners concentrate on 

understanding, the development of listening comprehension ability precedes the 



 Ertuğrul Seçer & Çeliköz / Eurasian Journal of Applied Linguistics-3(2) (2017) 297–312 299 

development of speaking ability, and fluent reading of age and level appropriate texts 

facilitates the development of composition skills (Paribakht & Wesche, 1993). In other 

words, receptive knowledge and development in receptive skills, which are listening 

and reading, will form the basis to produce utterances and result in development of 

productive skills, writing and speaking in the language In his study on the effect of 

listening skill instruction over the improvement of composition, Berninger (2000) 

points out a high correlation between the improvement of narrative and expository 

composition through listening instruction since the participants between 1st and 6th 

grades show a significant improvement in spelling through aural skill instruction. 

Moreover, Shanahan (2006) emphasizes the relationship between listening and 

writing skill improvement in his discussion on the impact of listening skill instruction 

on writing development. 

In addition to the research on behalf of the positive effect of receptive skills practice 

over productive skills improvement, Fountas and Pinnell (2001) put the emphasis on 

“the interconnectedness of reading and writing” and claim it to be “profound and 

inescapable” (p. 6). According to them, using reading and writing together in a 

harmony can enable learners to improve in the complementary processes of reading 

and writing as they work to reflect themselves through the meaning they construct. 

Along with the positive effect of comprehension-based instruction in language 

acquisition, does specific writing skill instruction play any role on writing skill 

improvement on upper intermediate or advanced level students? When it comes to 

improving writing skill, according to A Guide to Effective Instruction in Writing 

(2005), specific instruction on writing can be said to be the basic instrument to teach 

students “to use to express their thoughts, feelings, and judgements about what they 

have read, seen, or experienced” (p. 12). As students continue to develop an 

understanding of the writing process, different text forms and genres, teachers should 

provide explicit instruction that will support students to express themselves more 

confidently and effectively. To teach students to communicate thoughts and 

experiences by writing clearly and creatively, writing teachers need to provide 

effective instruction in understanding the writing process, understanding the 

elements of writing, understanding audience, purpose, and form for writing and 

applying higher-order thinking skills (p. 13). Besides, Graham (2008) emphasizes that 

effective writing practices and specific writing teaching techniques have a proven 

record of success in enhancing students’ writing on multiple occasions and he provides 

recommendations for teaching writing dedicating time to writing, with writing 

occurring across the curriculum, and involve students in various forms of “writing 

over time, increasing students’ knowledge about writing, fostering students’ interest, 

enjoyment, and motivation to write, helping students become strategic writers, 

teaching basic writing skills to mastery, taking advantage of technological writing 

tools, and finally using assessment to gauge students’ progress and needs” (p. 2).  

In addition, Graham and Perin (2007) present 11 elements of effective writing skill 

instruction as a result of their meta-analysis, performed to determine which elements 
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of existing instructional methods, used in adolescent writing skill instruction are 

reported to be effective by research, and identify them as follows: 

 Writing Strategies; teaching students strategies for planning, revising, and editing 

their compositions 

 Summarization; explicitly and systematically teaching students how to summarize 

texts 

 Collaborative Writing; using instructional arrangements in which adolescents work 

together to plan, draft, revise, and edit their compositions 

 Specific Product Goals; assigning students specific, reachable goals for the writing 

they are to complete 

 Word Processing; employing computers and word processors as instructional 

supports for assignments 

 Sentence Combining; teaching students to construct more complex, sophisticated 

sentences 

 Prewriting; engaging students in activities designed to help them generate or 

organize ideas 

 Inquiry Activities; engaging students in analyzing immediate, concrete data to help 

them develop ideas and content for a particular writing task 

 Process Writing Approach; interweaving a number of writing skill instructional 

activities in a workshop environment that stresses extended writing opportunities, 

writing for authentic audiences, personalized instruction, and cycles of writing 

 Study of Models; providing students with opportunities to read, analyze, and 

emulate models of good writing 

 Writing for Content Learning; using writing as a tool for learning content material 

(p. 11). 

Among these 11 key elements, process writing skill instruction serves as the 

backbone for effective writing skill instruction. Process writing skill instruction 

should also be characterized by extensive opportunities for writing, writing for 

authentic audiences and purposes, engaging in cycles of planning, translating, and 

reviewing, personal responsibility and ownership of writing projects, self-reflection 

and evaluation, supportive writing environment; and individualized assistance and 

instruction (Troia, 2014). 

In light of the research on behalf of the effect of comprehension-based instruction 

and of specific writing skill instruction over writing skill development, the present 

study aims to assess the role of Essay Writing Course, given along with a 

comprehension based program, on the writing performance of the foreign language 

learners at high school level. In other words, the present research basically focuses on 

this central question: Along with the positive effect of comprehension-based 

instruction in language acquisition, does specific writing skill instruction play any 

role on writing skill improvement of upper intermediate or advanced level high school 

students? Investigating the effect of Essay Writing course on the writing skill 
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development of high school students, the present research also intends to prove the 

following hypothesis: 

 Comprehension-based instruction has a positive effect on the writing skill 

improvement of high school students who do not take any writing skill instruction. 

(There is an increase in between the pre- and post-tests of control group; 12th 

graders of 2014-2015 academic year.) 

 Essay Writing Course, given along with comprehension based instruction has a 

positive effect on the writing skill improvement of high school students. (There is 

an increase in between the pre- and post-tests of experimental group; 12th graders 

of 2015-2016 academic year, before and after taking Essay Writing Course.) 

 Essay Writing Course, given along with comprehension based instruction 

contributes more to the students’ writing skill improvement than a mere 

comprehension-based instruction with no emphasis on writing skill instruction. 

(Experimental group is more successful than control group in terms of post-tests' 

and achievement levels' comparison. 

2. Method 

This study is a quantitative research conducted in true experimental design. The 

study was carried out on all sections of 12th grade students and the former graduates 

of a state boarding high school. One experimental and one control group each 

containing 202 12th grade students formed the subjects of the study. The 

experimental group consists of 12th grade students in 2015-2016 educational year 

whereas the control group were the former graduates in the previous academic year of 

2014-2015. The subjects in both experimental and control groups all came from 

standard state secondary schools where they took three hours of English education for 

three years in which the lessons were done as grammar rule teaching and 

memorization of the vocabulary. In parallel, members of both groups had similar 

educational background from the previous grades in this high school. The same 

number of hours of education per week (18 hours per week) was allotted for both 

groups. Besides, the educational facilities at the school were at the service of both 

groups. In addition, they also studied and lived in similar environment during and 

after the lessons. The ages of the group members were identical too; they are all 16-17 

years old. The researcher herself was the instructor of both experimental and control 

groups. As a common procedure, all students were given a test of proficiency at the 

beginning of the year. All the classes in both groups can be said to be formed 

homogeneously.  

Working as an instructor of English at this state high school, the researcher prefers 

to narrow down the population to this state high school as it is impossible to reach all 

high school students. The researcher and the facilitator of the study carries out the 

research on 12th grade students who undertake Essay Writing Course, specified on 

writing skill instruction and practice. Being an instructor of 12th graders, the 

researcher can easily get in touch with and carry out the experimental research on 

her own students. The researcher’s using convenience sampling technique in selecting 
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the subjects of this experimental research to eliminate the difficulty of time may be 

considered as the only limitation of the study. 

For the validity and reliability of the study, several tests are applied on the pre-test 

conducted on the experimental group. To test face and content validity of the writing 

exam employed as pre-test, three instructors of English who are also experienced in 

teaching writing are asked to fill out a short questionnaire in 5 point Likert scale 

form. The questionnaire consists five questions about the validity of the exam which 

are as follows: “The exam is comprehensive enough in measuring the objectives of the 

course.”, “Each question in the exam reflects the writing objectives.”, “The time given 

in the exam is adequate.”, “There is adequate number of questions.”, and “I feel the 

assessment is an adequate measure of writing ability”. A basic statistical study based 

on correlation among three experts’ views shows that there is a high correlation 

among three experts’ views (p=0,78), therefore the exam can be said to be highly valid. 

To test intra-rater reliability, Essay Writing Exam, applied as pre-test is evaluated 

again by another instructor of English. The initial results from the evaluation of the 

Essay Writing course instructor who is also the facilitator of the study is compared 

with the results from the second evaluation of another instructor of English, and a 

high correlation is found in between (p=0,71) which proves that the achievement test 

has intra-rater reliability. To test predictive validity as criterion-related validity, 

linear regression analysis is applied on pre-test and OPT-Oxford Placement Test 

which is a proficiency test in English. As the result of the relation analysis high 

regression is found (r=0,74) which means that the Essay Writing exam is a 

meaningful predicator of the general English proficiency test, OPT (R=0,859, 

R²=0,738, p<0.01). 

In the state high school, where the present study is conducted, Foreign Language 

Department principally and basically puts the emphasis on comprehension-oriented 

instruction, based on comprehensible input in the form of listening and reading 

practices in all four grades’ English lessons. Mere rhetorical lessons on writing skill 

instruction, which are “Composition Writing” and “Essay Writing” are given in two 

terms, only in 12th grade. In the control group, a complete comprehension-based 

approach is applied in language teaching. In other words, the purpose of English 

course in control group is to present as much comprehensible input as possible in a 

completely stress and anxiety free environment. Therefore, the control group took 12 

hours of listening practice, usually in the form of listening comprehension exercises or 

in natural conversations about daily matters. In addition to these listening activities 

in class, the teachers of the control group give the students 6 hours of free reading in 

class which is called as sustained silent reading sessions. Apart from all these, writing 

practice was totally absent in the language classes of control group. Thus, students 

had no formal writing practice or writing skill instruction. The pre-test was conducted 

on control group in the beginning of the 2nd term of 2014-2015 academic year 

whereas the post-test is conducted at the end of 2014-2015 academic year in which the 

students receives no writing skill instruction, apart from comprehension-based 

instruction. In the experimental group, the researcher assumes that language 
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learning is a conscious process of rule learning through practice and applies an 

explicit and intensive instruction of writing in 8 hours per week. The instructor and 

the researcher goes over each Essay Type, explained in the textbook, “Writers at 

Work”, gives sample essays to demonstrate and explains the process and principles of 

essay writing. The instructor applies process writing through writing cycles. In each 

essay type, the instructor presents the principles in the main stages as preparing 

outline, forming the thesis statement, determining the scope of the essay, organizing 

the essay in three parts as introduction, body and conclusion, forming the first draft, 

peer check, forming the final draft, and progress check. Throughout the lesson, the 

instructor also gives the students the chance of discovering the features of the 

objective essay type in group work, revising the newly learned essay writing 

principles through their friends’ writing mistakes in peer work, and of assessing their 

own progress in between first and final draft of writing. During all writing process, 

the instructor also provides guidance for the students to write accurately. The writing 

skill instruction is carried out along with comprehensible skill practice with sustained 

silent reading sessions and listening practices in 4 hours each. In addition, she 

focuses on form and correct production of the structures in students’ writings in a 

separate 2-hour grammar course every week. This treatment is carried out in 17 

weeks all throughout the 2nd term of 2015-2016 academic year. The pre-test on 

experimental group is conducted before any writing skill instruction is given in the 

beginning of 2015-2016 academic year whereas the post-test is conducted after the 

experimental group students undertake Essay Writing Course at the end of the 

academic year. Table 1 summarizes the difference in treatment between the two 

groups. 

Table 1. Average Amount of Activities during Classes  

 

Activities (18 class 

hours/week) 

 Control Group Experimental Group 

During Classes  Grammar  0 2 

 Listening  12 4 

 Writing  0 8 

 Sustained Silent Reading 6 4 

 

The Statistical Package for Social Sciences (SPSS) was used for the analysis of the 

data obtained during the research. T statistics (t- test) were computed in accordance 

with the objectives of the study. Independent sample t-tests are used to test if two 

pre-tests are equal according to the mean scores or if there is a significant difference 

in between. In addition, paired sample t-tests are conducted in between the pre- and 

post-tests applied on experimental and control groups, to calculate the achievement 
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levels of the groups. Finally, to compare the achievement levels, a final independent t-

test is conducted in between the achievement of both groups. All the results are 

interpreted according to the level of significance (p<0,05). The experimental design 

employed through the study is shown in Table 2. 

Table 2. True Experimental Design  

 

Study Groups Pre-test Treatment Post-test 

Experimental Group 

12th grades in 2015-

2016 

1st Essay Writing 

Exam 

Essay Writing Instruction 3rd Essay 

Writing Exam 

Control Group 

Graduates of 2014-2015 

1st Writing Exam  Comprehension-based Instruction 

with no Writing Skill Instruction 

3rd Writing 

Exam 

 

3. Results 

 In the first phase of the research, an independent t-test is conducted to find out if 

the pre-tests applied on both groups in the beginning of each academic year are equal 

or if there is a significant difference in between. The results are shown in Table 3. 

Table 3. Independent T-test Results related to the Comparison between 1st Writing Exam Scores (Pre-
tests) of Experimental and Control Group 

Groups N  sd 1- 2 df t P Significance 

Control 138 62.58 10.57 

0.34 274 -0.23 0.81 * 

Experimental 138 62.92 13.45 

  P<0.05 

According to the results of independent t-test conducted in between the pre-tests of 

experimental and control groups, as it can be clearly seen in Table 3, the pre-test 

score of control group on writing achievement is 1= 62.58 and that of experimental 

group is 2= 62.92. The difference in between the writing scores of control and 

experimental group students 1 - 2= 0.34 is not found significant at a confidence level 

of ∝=0.05 [t (274) =-0.23; p<0.05]. As there is no significant difference in between the 

writing scores of control and experimental groups, it apparently means that the pre-

tests applied on control and experimental groups can be said to be equal. So, further 

research can be applied to test the indicated hypothesis. 

The first hypothesis in the research is “Comprehension-based instruction has a 

positive effect on the writing skill improvement of high school students who do not 

take any writing skill instruction”. In other words, “There is an increase in between 

the pre- and post-tests of control group (12th graders of 2014-2015 academic year)”. To 

test this hypothesis, a paired sample t-test is conducted between pre- and post-test 

which are the 1st and 3rd Essay Writing exams of control group students, the 12th 
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graders of 2014-2015 academic year, who do not undertake any writing skill 

instruction, apart from comprehension-based instruction. The results of the analysis 

of paired sample t-test on control group are shown in Table 4.  

Table 4. Paired Sample T-test Results related to the Comparison between the 1st and 3rd Essay Writing 
Exam Scores (Pre- and Post-tests) of Control Group 

Groups N 
 

sd 
1- 2 

df t P Significance 

pre-test 138 62.58 10.57 

4.66 137 -3.42 0.0007 * 

post-test 138 67.24 12.02 

P<0.05 

According to the results of paired sample t-test conducted in between the pre-test 

and post-test of control group, the pre-test score of control group on writing 

achievement is 1= 62.58 whereas post-test score is 2= 67.24. The difference in 

between pre- and post-test scores 1- 2= 4,66 is found significant at a confidence level 

of ∝=0.05 [t (137) =-3.42 p<0.05]. This result, indicating an increase in the writing 

scores of control group students proves the first hypothesis. The significant increase 

in between the first and the last writing exam scores of the students who do not take 

Essay Writing Course can be said to indicate that regular comprehension-based 

instruction with no specific emphasis on writing skill instruction or writing skill 

practice has also a positive effect on the writing skill development of students. 

The second hypothesis of the study is “Essay Writing Course, given along with 

comprehension based instruction has a positive effect on the writing skill 

improvement of high school students”. In other words, "There is an increase in 

between the pre- and post-tests of experimental group (12th graders of 2015-2016 

academic year, before and after taking Essay Writing Course)”. To test this 

hypothesis, a second paired sample t-test is conducted in between pre- and post-test 

which are the 1st and 2nd Writing Exam applied on the experimental group students, 

the 12th graders of 2015-2016 academic year, who undertake the Essay Writing 

Course, along with comprehension-based instruction. The results are demonstrated in 

Table 5 as follows. 

Table 5. Paired Sample T-test Results related to the Comparison between the 1st and 3rd Essay Writing 
Exam Scores (Pre- and Post-tests) of Experimental Group 

P<0.05 

According to the results of paired sample t-test conducted in between the pre-test 

and post-test of control group, the pre-test score of control group on writing 

achievement is 1= 62.92 whereas post-test score is  2= 72.34. The difference in 

Groups N  sd 1- 2 df t P Significance 

pre-test 138 62.92 13.45 

9.42 137 -5.56 <0.0001 * 

post-test 138 72.34 14.66 
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between pre- and post-test scores 1- 2= 9.42 is found significant at a confidence level 

of ∝=0.05 [t (137) =-5.56; p<0.05]. This result, showing an increase in the writing 

scores of experimental group students can prove the first hypothesis. It can be 

concluded that the treatment, the Essay Writing Course based on writing skill 

instruction which is carried out in between pre- and post-tests leads to a significantly 

positive effect on writing skill development and success of the students. 

The third hypothesis is “Essay Writing Course, given along with comprehension 

based instruction contributes more to the students’ writing skill improvement than a 

mere comprehension-based instruction with no emphasis on writing skill instruction”. 

In brief, “Experimental group is more successful than control group in terms of post-

tests' and achievement levels' comparison”. This hypothesis also means Essay Writing 

Course, along with comprehension-based instruction contributes more to the students’ 

writing skill improvement than mere comprehension-based instruction with no 

writing skill instruction does. Therefore, it is the core hypothesis of the study which is 

basically focused on. In the research, this very important hypothesis is tried to be 

proven in two procedures; an independent t-test between the post-tests of 

experimental and control groups and another independent t-test in between the 

achievement levels of both groups. Table 6 shows the results of the independent t-test 

conducted in between the post-tests of experimental and control groups. 

Table 6. Independent Sample T-test Results related to the Comparison between Final Writing Exam 
Scores (Post-tests) of Experimental and Control Groups  

According to the results of independent t-test conducted in between the post-tests of 

experimental and control groups, the post-test score of control group on writing 

achievement is 1= 67.24 and that of experimental group is 2= 72.34. The difference 

in between the writing scores of control and experimental group students 1- 2= 5.10 

is found significant at a confidence level of ∝=0.05 [t (274) =-3,15; p<0.05]. The results 

show that the post-test scores of experimental groups are significantly higher than 

the post-test scores of control group. Therefore, it can be said to prove that Essay 

Writing instruction which is the mere difference in treatment on both groups leads to 

a better improvement and an apparent success in writing skill. 

As an independent-t test between the post-tests of the groups cannot be meaningful 

enough to indicate that experimental group is significantly more successful than 

control group, a second independent t-test in between the achievement levels of the 

groups is conducted along with the comparison of the post-test scores. This second t-

test between the achievement levels of the groups also attempts to prove the core 

hypothesis of “Experimental group having Essay Writing instruction is more 

Groups N  sd 1- 2 df t P Significance 

pre-test   138 67.24 12.02 

5.0 274 -3.15 0.0017 * 

post-test 138 72.34 14.66 
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successful than the control group receiving a comprehension-based instruction, but no 

specific instruction on writing”. 

Table 7. Independent Sample T-test Results related to the Comparison between the Achievement Levels 
of Experimental and Control Groups 

Procedures N  sd 1- 2 df t P Significance 

Experimental 138 9.42 19.52 

4.76 271 -2.50 0.0012 * 

Control 138 4.66 10.74 

P<0.05 

According to the results of independent t-test conducted in between the 

achievement levels of experimental and control groups, the achievement of 

experimental group is 1= 9.42. Achievement of control group is 2= 4.66. The 

difference in between achievement levels of experimental and control group students 

1- 2= 4.76 is found significant at a confidence level of ∝=0.05 [t (271) =-2.50; p<0.05]. 

The results show that the achievement of experimental group is significantly higher 

than the achievement of control group. This final comparison between the 

achievement levels of the groups apparently indicates that the experimental group is 

more successful than the control group in terms of the students’ achievement level in 

writing exam scores. Thus, it can be said to prove for the second time that Essay 

Writing instruction along with comprehension-based instruction leads to a better 

improvement and success in writing skill rather than mere comprehension-based 

instruction with no special emphasis and instruction on writing skill. 

4. Discussion 

Writing skill is one of the key components of language learning not only in 

educational but also in social life for lifelong learners (Inal, 2006). However, many 

researchers indicate the unfortunate fact that teaching and learning writing skill is 

rather a struggling period in the world and our country (Deniz, 2000). The challenging 

nature of learning and improving writing skill has led to numerous educational 

researchers on how to teach writing and maintain writing skill improvement. Two 

distant viewpoints on the issue of writing skill development are presented within the 

scope of this research. The control and experimental groups, as the representatives of 

these views are compared and analyzed in true experimental design in the present 

study.  

The first view claims that a comprehension, and receptive skill (reading and 

listening) based instruction is the way to success in language acquisition and 

proficiency (Bozorgian 2012; Gradman & Hanania, 1991; Hitosugi & Day 2004; 

Krashen 1994, 2003; Smith, 2003), including writing skill improvement (Berninger 

2000; Paribakht & Wesche, 1993; Shanahan 2006). In the study, this first view is 

represented by the control group students, who were the graduates of the state high 

school, where the study takes place, in the previous academic year of 2014-2015, and 
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who did not receive any rhetorical instruction on writing, apart from comprehension-

based instruction with listening and reading practice.  In accordance with the view of 

Mason (2006), Beglar, Hunt and Kite (2011), and Trelease (2013) on behalf of the 

positive effect of free pleasure reading on overall language proficiency and skill 

improvement, control group is subjected to excessive amount of reading for pleasure, 

in 2-hour silent reading sessions. Control group did not receive any instruction on 

grammar or writing skill, apart from comprehension-based instruction, emphasizing 

excessive comprehensible input in the form of listening and reading skill practice, 

completely free from any deliberate teacher or peer correction (Truscott, 2004, 2005). 

In the scope of the present study, the paired sample t-test, applied on pre- and post-

tests of control group indicates a significant increase, therefore contributes to the 

studies on behalf of the positive effect of comprehension-based instruction over 

writing skill improvement.  

The second view puts the emphasis on writing skill instruction and teaching 

writing rules for writing skill improvement, (Graham, 2008; Graham & Perin, 2007). 

In the study, this view is represented by the experimental group students, who are 

the 12th graders of 2015-2016 academic year and who take the 8-hour Essay Writing 

Course along with the school’s comprehension-based policy in foreign language 

teaching. In parallel to the studies of Pantier (1999), Saddler and Graham (2005), a 

supplementary Grammar Course, which is based on sentence combining, to teach 

students construct more complex and sophisticated sentences in upper levels, instead 

of traditional grammar, is given in a separate 2-hour lesson, along with the Essay 

Writing Course. The experimental group undertakes Essay Writing Course as specific 

writing skill instruction, along with comprehension-based instruction and reading 

skill practices in parallel with the view of Fountas and Pinnell (2001) who believe in 

the "interconnectedness" of reading and writing skills in language development. In 

the beginning of each Essay Writing lesson, the instructor, the researcher as well, 

teaches her students the objective essay type writing strategies for planning, revising, 

and editing their writings, in accordance with the studies of Walser (2000), Troia and 

Graham (2002), De La Paz (2005), and Graser (2005). All through out every Essay 

Writing lesson, she also employs process writing approach, supported by the work of 

Reimer (2001) and Troia (2014), according to which she renders writing activities in a 

way to create a workshop and supportive writing environment in which the students 

get the chance of having personal responsibility of their own writing projects, making 

self-reflection and evaluation, and receiving individualized assistance and instruction. 

Within process writing approach, she also guides her learners write independently 

and form their first draft of writing on their own with direct grammatical or 

organizational correction when needed as it is suggested by Fearn and Farnan (2005). 

Beside this individual type of instruction, with which each student can have the 

chance of writing, and then evaluating his progress on his own, the instructor also 

gives her students the opportunity to work in peers or groups, to revise, to edit, and to 

learn from each other’s writing mistakes under a collaborative writing instruction, 

recommended by Yarrow and Topping (2001), and Boscolo and Ascorti (2004).  
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5. Conclusions 

In the scope of the present study, a series of independent t-tests and paired sample 

t-tests are conducted to make a comparison in between the writing scores and 

achievement levels of the experimental and control groups before and after the 

treatment of Essay Writing Course, along with comprehension-based instruction. As a 

result of all the independent and paired sample t-tests carried out through the study, 

it can be concluded that the experimental group, given the Essay Writing Course is 

significantly more successful than the control group, not given any specific writing 

skill instruction, apart from comprehension-based instruction. Within the analysis of 

paired sample and independent t-tests, as the central focus and the basic conclusion of 

the study, it can be claimed that Essay Writing Course has a positive effect over the 

writing skill development of high school students. In addition to a regular instruction, 

based on writing strategies and process writing in Essay Writing Course, the 

researcher's constant effort to create a writing workshop and a friendly and 

supportive writing environment that provides students with the opportunity of 

working individually, and collaboratively in peers and in groups in which they can 

brainstorm, plan, organize, write, assess, evaluate, and observe their overall progress, 

can be said to be the key factor that leads to success in experimental group students' 

writing performance. 

According to the results, derived from the analysis of the tests, the most important 

points that can also be concluded are listed as follows: 

 The high school students who are high-intermediate or advanced level learners of 

English can benefit from Essay Writing Course for their writing skill improvement. 

 The high school students who are high-intermediate or advanced level learners of 

English can benefit from a constant comprehension-oriented instruction, based on 

and reading-listening skill practices instruction for their writing skill improvement. 

 The high school students who are high-intermediate or advanced level learners of 

English can apparently progress more in writing when subjected to Essay Writing 

Course along with comprehension-oriented instruction. 

 Comprehension-oriented instruction, based on reading and listening skills practice 

can have a positive effect over writing skill development throughout four-year high 

school education period. However, additionally, a writing course, based on 

understanding and learning different writing purposes, rules, principles, processes, 

styles and genres, is crucially needed to polish and improve writing skill in high-

intermediate and advanced levels. 

6.  Recommendations 

After all the conclusions, derived from the analysis of the tests, conducted in the 

study, the following recommendations about writing skill instruction can be given as 

follows: 
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 In beginner, elementary and intermediate levels of English, comprehension-based 

instructional approach can be beneficial in providing the learners with as much as 

possible amount of constant and comprehensible reading and listening input. In 

overall language acquisition, writing skill improvement can be partially achieved by 

the positive transfer from reading and listening skill practices. However, in high-

intermediate and advanced levels, comprehension-based instruction should be 

enriched and reinforced with writing skill instruction to achieve a real progress in 

writing skill. 

 As writing skill has a key role in educational, professional and social life, a 

rhetorical course on writing should be designed and placed in the curriculum of 

high schools, specifically in 12th grade, just before university education. 

 While designing and implementing the writing course, the course designer and the 

instructor should always follow the cycles of planning, translating, and reviewing, 

individual, pair and group work in writing projects and assignments, and self and 

peer reflection and evaluation. 

 Within this cycle of writing lesson, the instructor should aim to involve his students 

in various forms of and extensive opportunities for writing during the time, he 

dedicates to writing skill instruction.  

  The instructor, while increasing students’ knowledge about writing, should not 

neglect to foster his students’ interest, enjoyment, and motivation to write. 

 The instructor should teach basic writing skills to mastery. 

 The instructor should never hesitate to spare his time to focus on form and to 

correct production of grammatical structures, when needed. 

 In addition to the course book, the instructor should also take advantage of 

technological writing tools, which today’s young learners are more interested in. 

 At the end of each piece of instruction, focusing on a specific topic, writing type or 

genre, the instructor should use constant and regular assessment, evaluation and 

feedback to gauge students’ progress and needs in writing skill. 

 In addition to explicit and intensive instruction of writing, sustained silent reading 

sessions and listening practices should be given place in English lessons, as well. 
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