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DOI: 10.29299/kefad. 1819758 Deprem sonrasi yiiksekogretimde yalnizca akademik toparlanmanin degil, psikososyal
iyilesme ve erisilebilirligin eszamanli yonetilmesi gerekmektedir. Bu ¢aligma, 6 Subat 2023
depremlerinden etkilenen illerde 6grenim goéren dzel egitim 6gretmen adaylarinin yiiz yiize
egitime iligkin goriislerini ortaya koymay: amaglamustir. Nitel yaklasim ile yiiriitiilen

Gonderim Tarihi: ~ 07.11.2025  aragtirmada 6lgiit 6rnekleme ile segilen 21 dgretmen adayiyla yart yapilandirilmig bireysel

Diizeltme Tarihi: 07.04.2026  goriismeler yapilmis, ses kayitlar1 yaziya aktarilmis ve veriler igerik analiziyle ¢ziimlenmistir.

Kabul Tarihi: Kodlama iki aragtirmaci tarafindan gergeklestirilmis, MAXQDA Analytics Pro 2024

28.09.2026  kullanilarak temalar yapilandirilmis ve dogrudan alintilarla desteklenmistir. Bulgular, yiiz ylize
egitime donligiin aidiyet, etkilesim ve rutinleri onarma ag¢isindan olumlu; travmanin
tetiklenmesi, giivenlik, barinma—ulagim gii¢liikleri ve uyum sorunlart agisindan zorlayict
oldugunu gostermistir. Katilimcilar akademik telafi/esnek degerlendirme, psikolojik
danigmanlik, ekonomik ve erigilebilirlik desteklerine ihtiya¢ oldugunu bildirmis, kurumsal
desteklerin yararl fakat esit olmayan sekilde dagildigini vurgulamistir. Sonug olarak, bulgular
travma odakli ogretim, esnek degerlendirme ve hedeflenmis &grenci destek paketlerinin
aciliyetini gostermekte olup, 6zel egitim perspektifinin afet sonrasi kapsayici ve siirdiiriilebilir
iiniversite uygulamalarinin tasariminda stratejik bir rehber sundugunu ortaya koymaktadir.
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Giris
Yer kabugundaki ani kirilmalar sebebiyle yerin i¢ kisimlarinda titresim olusturan ve boylelikle ortaya ¢ikan
enerjiyi cevreye aktaran deprem, cesitli sorunlara yol acan gegici bir doga olayidir (Afet ve Acil Durum
Yonetimi Bagkanligi [AFAD], 2023a; 2023b; Ceylan, 2015; Kurt vd., 2024). Deprem, ¢ok kisa bir siirede
meydana gelmesine ragmen dnemli sayida can, mal kayb1 ve yaralanmaya neden olabilecek en yikici afettir
(Conti vd., 2021; Koca ve Topak, 2024). Tiirkiye'nin i¢erisinde bulundugu jeolojik 6zellikleri ve konumu onu
sik ve siddetli depremlerle karsi karsiya getirmektedir (Naddaf, 2023). Yasanan bu depremler sonucunda;
sosyal, psikolojik, tibbi ve halk saglig1 acisindan yikici sonuglar olusabilecegi gibi ciddi miilk tahribatina ve
kritik toplum hizmetlerinin de aksamasina da neden olabilmektedir (Aytis, 2023; Bolat ve Bilgili, 2023; Hassan
vd., 2021; Kim vd., 2025; Liang vd., 2021; Wang, 2024).

Tiirkiye’deki depremler geriye doniik olarak incelendiginde; ortalama olarak bes yilda bir genis ¢apta can ve
mal kayiplarina sebep olan biiyiik bir deprem yasandigi goriilmektedir (Benli vd., 2018). 6 Subat 2023
tarihinde yasanan deprem de bunlardan biridir. Bu tarihte Tiirkiye'nin glineydogusunda, saat 04:17'de
Kahramanmaras merkezli 7.7 blytkliigiinde ve saat 13:24'te Elbistan merkezli 7.6 biiyiikliiglinde iki deprem
meydana gelmistir. Depremler, yaklagik 14 milyon insanin yasadigi Adana, Adiyaman, Diyarbakir, Elazig,
Gaziantep, Hatay, Kahramanmaras, Kilis, Malatya, Osmaniye ve Sanliurfa olmak iizere 11 ili etkilemistir. Bu
deprem sonucunda, 45.000'den fazla kisi hayatin1 kaybetmis, yiliz binlerce kisi yaralanmig, 830.000'den fazla
bina yikilmig ve 528.000'den fazla kisi bagka bolgelere tahliye edilmistir (AFAD, 2023a). Asrin felaketi olarak
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nitelendirilen bu depremler, iilke tarihindeki en yikici deprem olarak kayitlara gegmis ve bir¢ok insanin
ekonomik ve sosyal yasamini olumsuz etkilemistir (AFAD, 2023b).

Depremler sonucunda meydana gelen degisimlerden en ¢ok etkilenen alanlarin baginda egitim gelmektedir. 06
Subat 2023 tarihinde meydana gelen depremler sonucunda da egitimin aksamamas1 gerekgesiyle acil uzaktan
egitim uygulamalarina gegis saglanmistir. Yiiksek Ogretim Kurumu (YOK) nun agiklamasiyla deprem
bolgesinde 16 tiniversite ve 376 bin 770 iiniversite 6grencisi oldugu, bunun yaninda deprem bolgesinde ikameti
bulunup farkli illerde 6grenim gdren 299 bin 397 6grenci bulundugu ve toplamda 631 bin 430 0grencinin
(toplam tniversite dgrencisi sayismnin % 17,5’1) bu durumdan etkilendigi tespit edilmistir. Bu boélgedeki
ogrenciler igin acil uzaktan egitimin kagcimlmaz oldugu goriilmiistiir. YOK, oncelikle tiim iiniversitelerde
egitim-6gretimi erteleme karari almis, ardindan 20 Subat 2023 tarihinden itibaren uzaktan egitim karar1 alarak
tiim {iniversitelerde acil uzaktan egitime gecis yapilmistir. Daha sonra, YOK tarafindan verilen ikinci bir karar
sonrasinda ise 3 Nisan 2023 yilindan itibaren deprem bolgesindeki {iniversiteler hari¢ diger tiim iiniversitelerde
hibrit egitim modeline ge¢ilmistir. Bunun yaninda depremden en ¢ok etkilenen iller arasinda olan Adiyaman,
Hatay ve Malatya’da bulunan iiniversiteler 2023-2024 akademik yilinda kademeli olarak uzaktan egitime
devam etmiglerdir. 2024-2025 akademik yilinda ise yiiz yiize egitime gecis yapmislardir. Halihazirda
depremden en cok etkilenen illerde yliz ylize egitime devam {iniversite 0grencilerinin psikolojik acidan
sorunlart oldugu, egitim siireglerinde giigliikler yasadiklar1 vurgulanmaktadir (Bolat ve Bilgili, 2023; Yildiz
ve Oztiirk, 2024). Deprem sonras! yiiz yiize egitime gectikten sonra sorunlarla miicadele eden {iniversite
Ogrencileri arasinda egitim fakiiltelerinin 6zel egitim boliimiinde 6grenim goéren 6zel egitim dgretmen adaylari
da bulunmaktadir.

Mesleki yagsamda 6zel gereksinimli 6grencilerle ¢alismak durumunda olan 6zel egitim 6gretmen adaylarinin
deprem sonrasi yiiz yiize egitime gegcisle birlikte degisen-gelisen ihtiyaclari, halihazirda devam eden egitim
Ogretim siirecine yonelik diigiinceleri 6nem arz etmektedir. Ciinkii kapsayici egitimde 6gretmenin ve 6zellikle
ozel egitim dgretmenlerinin rolii oldukca biiyiiktiir (Anthos, 2024; McCray vd., 2024). Ogretmenler, farkli
Ogrenen profillerine yanit verebilen esnek Ogretim stratejileri gelistirme, katilimi artirma ve 6grenme
ortamlarini erigilebilir kilma agisindan merkezi konumdadir (Florian ve Black-Hawkins, 2011). Bu
ogretmenler icinde de 6zel egitim Ggretmeni olacak 6gretmen adaylar bireysellestirilmis, farklilagtirilmig
egitim, erisilebilirlik ve 6gretimi farkli durumlara ve ihtiyaclara uyarlama konusunda egitim almaktadirlar
(Forlin ve Chambers, 2011; Goyibova vd., 2025). Ozel egitim 6gretmen adaylari, ¢alisacaklart 6grenci
grubunun 6zel gereksinimleri nedeniyle, afet sonrasi yiiz ylize egitime iligkin zorluklar ve ihtiyaglar1 diger
branglara kiyasla daha ayrintili ve duyarli bicimde degerlendirebilmektedir. Ozellikle 6zel gereksinimli
bireylerin rutin degisikliklerine, ¢evresel belirsizliklere ve travmatik yasantilara karsi1 daha hassas olmalari,
O0gretmen adaylarinin egitim siirecinde ortaya c¢ikan aksakliklari ¢ok boyutlu olarak ele almalarmi
gerektirmektedir. Bu baglamda &gretmen adaylarinin, bireysellestirilmis egitim planlar, 6gretimsel
uyarlamalar ve erisilebilirlik diizenlemelerine iligkin bilgi ve deneyimleri, afet sonrasi siiregte 6grencilerin
akademik, sosyal ve duygusal gereksinimlerini daha kapsaml bir ¢ercevede degerlendirebilmelerine olanak
saglamaktadir. Bu nedenle arastirmada &zellikle onlarin goriisleri temel alinmigtir. Ayrica 6zel egitim
Ogretmenleri, egitim sisteminde travmaya duyarli 6gretim, davranigsal destek, erisilebilirlik ve uyarlanmig
Ogretim gibi konularda kritik roller {istlendiklerinden dolay1 afet sonrasi yiiz ylize egitime doniis siirecinde
kargilagilan glg¢liiklerin belirlenmesi ve ¢oziim Onerilerinin gelistirilmesi agisindan en merkezi bilgi
kaynaklarindan biridir. Afet sonrasi siiregte Ozel egitim Ogretmen adaylarnin goriisleri, hem mevcut
dezavantajli gruplarin egitim haklarinin korunmasi hem de gelecekte benzer krizlere hazirlikli olunmasi
acisindan kritik bir yol gostericidir. Diger branglar daha ¢cok akademik toparlanma ile ilgilenirken, 6zel egitim
ogretmenleri psikososyal iyilesmenin 6nemli aktorleri olarak da goriilebilmektedir (Mengesha vd., 2025; Zhu
vd., 2024). Ozel egitim 6gretmen adaylarimin yiiz yiize egitime yonelik goriisleri, deprem sonrasi en
dezavantajli 6grenci grubunun egitime erisimi, psikososyal iyilesmesi ve yasam hakk: ile dogrudan iliskili
oldugu igin, diger 6gretmenlik branslarina kiyasla ¢ok daha kritik bir 6neme sahiptir (Mengesha vd., 2025).
Ozel egitim &gretmenleri, egitimleri boyunca bireysel farkliliklar yénetimi, erisilebilirlik, uyarlanmis
ogretim ve davranigsal destek gibi alanlarda uzmanlasmaktadir. Bu uzmanlik, onlarin afet sonrasi yiiz yiize
egitime doniis siirecine iligkin gereksinimleri ve zorluklar1 diger branslara gore daha duyarli, daha ¢ok boyutlu
ve kapsamli bigimde degerlendirebilmelerine olanak saglamaktadir (Markelz vd., 2017; Mastropieri vd.,
2011). Dolayisiyla, 6zel egitim 6gretmen adaylarinin goriislerinin incelenmesi, egitime erisimde esitligin
saglanmasi, travmaya duyarli 6gretim uygulamalarinin gelistirilmesi ve afet sonrasi yeniden yapilanma
siirecinde karsilagilabilecek sorunlarin belirlenmesi agisindan stratejik bir onem tagimaktadir.
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Bu ¢alismada, 6 Subat 2023 depremlerinden etkilenen illerde 6grenim goren 6zel egitim 6gretmen adaylarinin
yliz yiize egitime iliskin degerlendirmeleri ele alinarak, 6zel gereksinimli 6grencilerin afet sonrasi egitim
deneyimlerinin gelistirilmesine yonelik ¢ikarimlarda bulunulabilecektir. Dahasi Tiirkiye nin deprem iilkesi
olmas1 ve aragtirmanin Yyiiriitiilecegi illerin birinci derece deprem bolgesinde olmalar1 nedeniyle egitim-
Ogretim siireclerine yonelik alinacak tedbirlerin bilimsel temellere dayandirilmasinin 6nemli oldugu
diisiiniilmektedir. Bu c¢aligmada da deprem siirecinde uzaktan egitim alan &gretmen adaylarinin yiiz yiize
egitime gecis sonrasinda gorlslerini ortaya ¢ikarmak amaglanmaktadir. Calismadan elde edilecek bulgularin
bizzat siirecin i¢indeki 6zel egitim O6gretmen adaylarinin goriislerine yer verecek olmasi, acil durumlarda
egitim-Ogretim siireclerinde yasanacak sorunlara ¢6ziim iiretme konusunda da katki sunmasi beklenmektedir.
Arastirmanin amact dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

Ozel egitim 6gretmen adaylarinin;

1. Deprem sonrasi yiiz ylize egitime iligkin duygu ve deneyimleri nelerdir?

2. Deprem sonrasi yiiz yiize egitime iliskin diisiinceleri nelerdir?

3. Deprem sonrasi yiiz ylize egitime iliskin okuduklart tiniversitelerde gordiikleri degisiklikler
nelerdir?

4. Deprem sonrasi yiiz yiize egitime iliskin degisen ihtiyaclar1 nelerdir?

5. Deprem sonrasi yiiz yiize egitimi giiclendirmeye ve degisen ihtiyaglarin karsilanmasina iligkin
onerileri nelerdir?

Yontem
Arastirma Deseni

Bu arastirma, nitel arastirma yaklasimi kapsaminda fenomenolojik (olgubilim) desende yiiriitiilmiistiir. Nitel,
aragtirma gozlem, gorliigme ve dokiiman analizi gibi nitel bilgi toplama yontemlerinin kullanildigi, algilarin ve
olaylarin dogal ortamda gercekei ve biitiinciil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi
arastirma olarak tanimlanmaktadir (Yildirnm ve Simsek, 2016). Nitel arastirmada goriisme, odak grup
goriismeleri seklinde yapilabilecegi gibi bireysel olarak da yapilabilir. Fenomenolojik desen, bireylerin belirli
bir olguya iliskin yasantilarin1 ve bu yasantilara yiikledikleri anlamlar1 ortaya koymay1 amaglamaktadir. Bu
dogrultuda arastirmada veri toplama teknigi olarak yar1 yapilandirilmis goriigme kullanilmistir. Gorligme iki
kisi arasinda sozlii olarak siirdiiriilen iletisim siirecidir. Arastirmada cevabi aranan sorular ger¢evesinde ilgili
kisilerden veri toplama seklinde ifade edilmektedir. Bu goriismeler belirli bir aragtirma konusu veya bir soru
hakkinda derinlemesine bilgi saglamaktadir (Biiyiikoztiirk vd., 2017).

Calisma Grubu

Aragtirmanin  calisma grubunda o6zel egitim &gretmen adaylart yer almistir. Ogretmen adaylarinin
belirlenebilmesi i¢in amach 6rneklem yontemlerinden 6l¢iit 6rnekleme yontemi kullanilmistir (Biiyiikoztiirk
vd. 2017). 2024-2025 akademik yilinda Adiyaman, Hatay ve Malatya illerindeki tiniversitelerde 6grenimlerine
en az bir donem yiiz yliize devam eden, arastirmaya katilmaya goniillii 21 (yirmi bir) 0gretmen adayi
belirlenmistir. Goriismeler bireysel olarak yiiz yiize ger¢eklestirilmistir. Gorlismelerde 6gretmen adaylarindan
ses kaydi i¢in izin alinmis, daha sonra transkripsiyon yapilmak iizere kaydedilmistir. Bireysel goriismeler
O0gretmen adaylarinin kendilerini rahat hissedecekleri aragtirmacilar ile giiven ortami olusacak bigimde
tamamlanmustir.

Tablo 1
Katilhimct Bilgileri
Degisken Kategori n
Cinsivet Kadin 13
stye Erkek 8
17-25 yas aras1 10
Yas 25 yas {istii 11
3. smif 7
Sumf 4. simif 14
Adiyaman 10
Il Hatay 8
Malatya 3
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Verilerin Toplanma Siireci

Veri toplama siirecinde arastirmacilar tarafindan hazirlanan yari yapilandirilmis gériisme formunda yer alan
sorular kullanilmis ve 21 6zel egitim 6gretmen adayi ile yiiz ylize bireysel goriismeler gerceklestirilmistir.
Calisma grubunda yer alan katilimcilara arastirmanin amaci dogrultusunda toplam alti soru yoneltilmis,
goriismeler deprem sonrasi yiiz yiize egitime iliskin eklemek istedikleri baska bir goriis olup olmadigina dair
kapanis sorusu ile tamamlanmigtir. Katilimci sayisi, veri toplama siirecinde elde edilen yanitlarin tekrar etmeye
baglamas1 ve yeni bir temaya ulagilmamasi ile veri doygunluguna ulasildiginin gézlenmesi iizerine 21 kisi ile
sinirlandirilmistir. Goriismeler 6ncesinde katilimcilara arastirmanin amaci ve siireci hakkinda bilgi verilmis,
goniillii katilim esas alinarak yazili onamlar1 alinmigtir. Goriismelerde ses kaydi alinabilmesi i¢in ayrica izin
istenmis ve kayitlar daha sonra g¢oziimlenmek iizere saklanmistir. Bireysel goriismeler, katilimcilarin
kendilerini rahat hissedebilecekleri ve arastirmaciya giiven duyabilecekleri bir ortamda yiiriitiilmiistiir.
Goriisme siireleri 12 ile 19 dakika arasinda degismistir. Bu c¢alismanin baslica sinirliliklari, tek boliim odagi
ve amacli/6l¢iit drneklemle sinirli sayida katilimeidan 6z-bildirim yoluyla veri toplanmasidir.

Veri Toplama Araclari
Deprem Sonrasi Yiiz Yiize Egitime Iliskin Goriisme Formu

Aragtirma kapsaminda belirlenen arastirma sorularini olabildigince tam ve dikkatli bir sekilde
cevaplayabilmek icin yar1 yapilandirilmis sorular iceren “Deprem Sonrasi Yiiz Yiize Egitime Iliskin Goriisme
Formu” hazirlanmistir. Goriisme formunda yer alan sorular katilimemin konu hakkindaki gériislerini diledigi
bicimde agiklamasini saglamakta, beklenmedik cevaplar1 da almaya imkan tantyarak yeni kod ve temalarin
olusmasini destek olmaktadir (Yildinm ve Simsek, 2016). Formu gelistirme siirecinde arastirmacilar
tarafindan dokuz adet soru hazirlanmigtir. Ardindan 6zel egitim alani, rehberlik ve psikolojik danisma ve 6lgme
degerlendirme alan uzmanlarindan goriis alinmistir. Uzman goriisleri dogrultusunda yapilan diizenlemeler
sonucunda alt1 sorudan olusan goriigme formunun goniilli bir katilimeciyla pilot uygulamasi yapilmustir.
Uzman gorisleri dogrultusunda yapilan diizenlemeler ve pilot uygulama sonucunda goriisme formu
uygulamaya hazir hale getirilmistir.

Verilerin Analizi

Ogretmen adaylariyla yapilan griismelerden elde edilen nitel veriler icerik analizi yontemiyle ¢dziimlenmistir.
Bu analiz siireci, verilerin derinlemesine incelenerek benzer anlam tasiyan ifadelerin belirli kavram ve temalar
altinda toplanmasi, diizenlenmesi ve yorumlanmasim kapsamaktadir (Creswell, 2012). Icerik analizinin temel
asamasi olan kodlama, verileri anlamli pargalara ayirarak kavramsal bir diizene doniistiirmeyi ve katilimci
ifadelerini temsil eden etiketler olusturmay1 icermektedir.

Arastirmada ilk olarak; goriisme kayitlart ¢oziimlenmis transkriptler katilimer gizliligini koruyacak sekilde
kodlanarak MAXQDA Analytics Pro 2024 programina aktarilmistir. Goriismeler igin proje dosyasi
olusturulmus, veriler ayrintili bigimde okunarak 6n kodlamalar yapilmigtir. Ardindan metinler kiigiik birimlere
(paragraf, ciimle) ayrilmis, bu birimlere tiimevarimci bir yaklasimla kodlar atanmistir. Benzer ve iliskili kodlar
bir araya getirilerek alt temalar olusturulmus, bu alt temalar da ortak 6zellikleri dogrultusunda ana temalar
altinda toplanmistir.

Kodlama siireci, biri arastirmaci digeri nitel aragtirma konusunda uzman olan iki bagimsiz kodlayici tarafindan
ylriitiilmiistiir. Kodlayicilar arasindaki uyumu belirlemek amaciyla Miles ve Huberman (1994) tarafindan
onerilen Gorts Birligi / (Goris Birligi + Gortis Ayriligi) x 100 formili kullanilmistir. Yapilan hesaplama
sonucunda kodlayicilar arasi giivenirlik orani %92 olarak bulunmustur. Bu degerin %80’in iizerinde olmasi,
kodlama siirecinin giivenilir oldugunu gostermektedir. Bulgularin sunumunda MAXQDA Analytics Pro 2024
programimin “Hiyerarsik Kod-Alt Kod Modeli” kullanilmis; analiz siirecinin seffafligim1 artirmak amaciyla
ham verilerden alinan dogrudan katilimci alintilarina yer verilmistir.

Aragtirmada gegerlik ve giivenirligi saglamak amaciyla gesitli stratejiler kullanilmustir. inandiricilig artirmak
icin veri toplama siireci ayrmtili bicimde raporlanmis ve katilimci goriisleri dogrudan alintilarla
desteklenmistir. Aktarilabilirligi saglamak amaciyla ¢alisma grubu ve arastirma siireci ayrintili olarak
betimlenmistir. Tutarlilig1 giigclendirmek i¢in veri analiz siireci sistematik bir sekilde yiiriitiilmiis ve kodlama
stireci birden fazla arastirmaci tarafindan gercgeklestirilmistir. Dogrulanabilirligi saglamak amaciyla ise elde
edilen bulgular ham verilerle iliskilendirilerek sunulmus ve arastirmaci 6znelliginin etkisi en aza indirilmeye
calisilmistir.
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Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Ynergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baglig: altinda belirtilen eylemlerden higbiri gergeklestirilmemistir. Bu aragtirma,
Hatay Mustafa Kemal Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu
tarafindan 5 Aralik 2024 tarih ve 13 sayili karar ile verilen izin dogrultusunda gerceklestirilmistir.

Bulgular

Caligmanin arastirma sorularini yanitlamak i¢in yar1 yapilandirilmis goriismelerden elde bulgular MAXQDA
Analytics Pro 2024 programinda hazirlanan gorsellerle sunulmustur. Gorseller nitel verinin tlimevarimsal
olarak yorumlanmasiyla hazirlanmis olup, aralarinda iliski bulunan kodlarin gruplandigi alt temalan ve
ulagilan genel temay1 temsil etmektedir.

Deprem Sonras: Yiiz Yiize Egitime Gegise Iliskin Duygu Ve Diisiinceler

Calismaya katilan 6gretmen adaylarinin deprem sonrasi yiiz ylize egitime gegise iliskin duygu ve diislinceleri
almmuis, goriismelerin analizleri “olumlu duygu ve diisiinceler” ve “olumsuz duygu ve diisiinceler” olmak
iizere iki alt tema altinda toplanmuis, alt temalar kapsaminda toplam 11 koda ulagilmistir. Kod yapis1 Sekil
1’de paylagilmistir.

Sekil 1

Deprem sonrasi yiiz yiize egitime gegise iliskin duygu ve diistinceler kod yapist

Gl @) @]

Dayanigma ve biitinlik Deprem sonras| yiiz yize egitime gecis Duygusal ¢okiinti

&) Gl

Kayiplar/anilarin yitimi

Akademik erigim ve aktifiletigim /
@4——_\‘\\___ Uyum saglamakta zorlanma

Yiiz yize editimin dnemi @

/ Olumlu duygu ve dusunceler Olumsuz duygu ve dU§unceIer

Okul yagamina dénis

Doyumsuzluk/benculluk

@ Guvenllk endigesi

Degisen bakis agis| Gelecek kayg|5|fbellr3|z!|k

Ogretmen adaylarinin bilyiik ¢ogunlugu “olumlu duygu ve diisiinceler alt temasi” kapsaminda yiiz yiize
egitime yeniden baglamayi olumlu bir gelisme olarak degerlendirmistir. Bu alt tema altinda yer alan
“dayamisma ve biitiinliik”, “yiiz yiize egitimin énemi”, “akademik erisim ve aktif iletisim” ve “okul yasamina
doniis” gibi kodlar, 6gretmen adaylarinin egitim ortamina yeniden dahil olmanin psikolojik ve akademik
faydalaria dikkat ¢ekmistir. K2 “Yiiz yiize egitime donmek bana iyi geldi, insanlarla yeniden bir araya
gelmek, sumif ortamini gormek moralimi yiikseltti.” ifadesiyle bu siirecin motivasyonel etkisini vurgulamis, K5
“Evdeyken siirekli yalmzdik, okula dondiigiimiizde yeniden ogrencilik hissi geldi, sanki normale dénmiis
gibiydik.” sozleriyle aidiyet duygusuna deginmigstir. Katilimeilardan K9 ise siirecin akademik yoniine dikkat
cekerek “Yiiz yiize derslerde konulart daha iyi anladigimi fark ettim, uzaktan egitimde o etkilegsim eksikti.”
demistir. K11 sosyallesmenin kisisel gelisimine katki sagladigini belirterek “Okula doniince sadece ders degil,
arkadaslarla birlikte olmak bile iyi geldi.” seklinde ifade etmistir. Baz1 katilimcilar ayrica yeniden diizenli bir
yasama donmenin dnemini vurgulamistir. K13, bu konuda “Rutinime kavusmak beni rahatlatti, sabah kalkip
okula gitmek bile bir diizene soktu.” ifadesini kullanmistir.

Katilimcilarin bir boliimii ise deprem sonras1 yiiz yiize egitime gegis siirecinin olumlu yanlarina ragmen cesitli
zorluklar yasadiklarini ifade etmistir. “Olumsuz duygu ve diigiinceler alt temast” altinda “duygusal ¢ékiintii”,
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“gelecek kaygisi”, “giivenlik endisesi”, “ulagim ve barinma sorunlart”, “travmanmin etkileri” ve “uyum
saglamakta zorlanma” gibi kodlar yer almistir. Ornegin K3, “Derse adapte olamadim, siirekli aklimda deprem
vardi, dikkatimi toparlayamiyordum.” diyerek psikolojik yorgunlugunu dile getirmistir. K7 “Evimiz yikilmisti,
kaldigimiz yerden okula gidip gelmek ¢ok zordu, o yiizden derse odaklanamadim.” sozleriyle fiziksel ve
duygusal zorluklara deginmistir.

K10, ulagim ve barinma sorunlarina dikkat ¢cekerek “Servis yoktu, ulasimda sikinti yasadik, kaldigimiz yer
uzak oldugu igin bazen derse yetisemiyordum.” demistir. Benzer bi¢imde K14, fiziki kosullarin egitimi
olumsuz etkiledigini belirterek “Siniflar cok kalabalikti, ortam giiriiltiiliiydii, derslerde odaklanmak zordu.”
ifadesini kullanmistir. Baz1 katilimcilar ise yiiz yiize egitime doniisiin faydali yanlariin yaninda travmatik
stireci yeniden hatirlattigini belirtmistir. K16, “Okula dondiigiimde her sey bana depremi hatirlatti, sonrasinda
toparlasam bile ilk haftalar ¢ok zor gegti.” demistir.

Deprem Sonras: Yiiz Yiize Egitime Gegcise iliskin Universitenin Durumu

Deprem sonrasi yiiz yiize egitime gecise iligkin iiniversitenin durumu temasinin kod yapist Sekil 2°de
gosterilmistir. Birbirleriyle iliskili kodlarin olusturdugu ii¢ alt temaya ulastlmistir.

Sekil 2

Deprem sonrasi yiiz yiize egitime iligkin iiniversitenin durumu kod yapisi

@)

Deprem sonrasi Universitenin durumu

Universitedeki degisim/sosyal Egitim-63retim sistemi Fiziksel yap!
/ Yagam
Sosyal imkanlarin sinirlihgr @
Universite olanaklari
Ogrenci deneyimleri @ Ginenlik endisesi
Hizli toparlanma @ @ : @
Sosyal etkinlikler/baglar @ Egitim fakilltesinin durumu

Akademik gaba ve motivasyon Egitime katilimin zorlugu Staj kaygis|
(hoca-6grenci)

Katilimcilarin deprem sonrasi yiiz ylize egitime iliskin karsilastiklar1 zorluklari incelendiginde, {iniversitedeki
degisim ve sosyal yasamin yeniden sekillendigi, 6grencilerin sosyal baglarini yeniden kurmaya basladiklarini
ifade etmislerdir. Katilimcilarin biiyiik cogunlugu ilk donemde sosyal etkinliklerin sinirli oldugunu, ancak
sonraki stiregte etkinliklerin hizla arttigimi belirtmistir. K4 bu durumu “Sosyal bakimindan bence ileriye
gitmeye basladi. Senlikler yapilmaya bagladi. Konserler verilmeye bagladi. Hocalar daha toleransliydi.”
sozleriyle vurgulamigtir. Benzer bi¢imde K10, “Deprem sonrasi insanlarin acilar1 ¢ok fazlaydi. Cok fazla
etkinlik yoktu ama sonraki siireclerde bir donem sonra daha fazla etkinlik gérmeye basladik™ seklinde ifade
etmistir.

Bazi katilimcilar ise 6grenciler arasinda sosyallesmenin kisitli oldugunu dile getirmistir. K6, “Sadece 3 ve 4'ler
yiiz yiize geldiginden sosyal ortam olarak da kisi sayisi daha azdi, kalabalik bir kitle yoktu... etrafta bir
huzursuzluk oldugunu gozlemliyorduk.” demistir. Buna karsilik K17, “Bu sene o kadar ¢ok etkinlik oldu ki o
kadar cok biz de icerisinde bulunduk. Hatta biz de etkinlik sagladik. Universitede herkesin bir ugrasi vardi.”
sozleriyle sosyal faaliyetlerin yeniden canlandigini belirtmistir. Baz1 6grenciler, sosyal imkanlarin hala sinirh
oldugunu dile getirmistir. K18, “Okulun o sosyal kismin diisiinmeden ag¢nmuslar ilk asamada... insanlarin
sosyallesmesi ya da ihtiyaglarimin giderilmesi konusunda ¢ok simirltyd.” ifadesiyle bu duruma isaret etmistir.

Katilimcilarin ifadelerine gore, deprem sonrasinda egitim-6gretim faaliyetleri biiyiik 6lglide devam etmis
ancak baslangicta cesitli zorluklar yaganmistir. Baz1 fakiiltelerin hasar gérmesi nedeniyle gecici diizenlemeler
yapilmis, bazi dersler ¢evrimici olarak siirdiiriilmiistiir. K1, bu durumu “Okudugum fakiiltede herhangi bir
fiziksel stkinti yoktu... ama saglik boliimleri ciddi anlamda sikinti yasadilar. Dig ve Tip Fakiiltesi’nin binast
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yikildi. ” seklinde 6zetlemistir. K7 ise “Bazi dersler ¢evrimici kaldi, sinavlara uyum saglamakta zorlandik.
Barinma sikintisi yasayan ogrenciler i¢in zordu.” demistir.

Baz1 dgrenciler 6gretim elemanlarinin gayretine ve motive edici tutumlarina vurgu yapmistir. K17, “Biitiin
hocalar daha fazla motive ediyordu. Birbirimize kavusmug olmamin verdigi motivasyonla herkes daha
istekliydi.” diyerek bu durumu ifade etmistir. K15 ise “7iim hocalarda ders anlatayim, ders igleyelim enerjisi
vardi, biz bunu ¢ok hissettik.” sdzleriyle 6gretim kadrosunun gabasini dile getirmistir. Ancak bazi katilimcilar
egitim silirecine katilimda giigliik yasandigini belirtmistir. K18, “Egitime katilma konusunda biz de gelip
gitmek konusunda zorluk ¢ektik. Hocalarimiz dahi zorluk yasiyordu. Imkanlar simirliyds. ” sdzleriyle bu sorunu
dile getirmistir. Staj ve uygulama dersleriyle ilgili kaygilar da 6ne ¢ikmistir. K17, “Staj icin ¢cok kaygiliydim...
okul kalmadi ki diyordum.” ifadesiyle bu belirsizligi aktarmistir.

Fiziksel Yap: alt temasinda deprem sonrasi liniversitenin fiziksel durumu 6grencilerin degerlendirmelerinde
farkl: sekillerde ortaya ¢ikmistir. Bazi 6grenciler ciddi yapisal sorunlardan s6z ederken, bazilar iiniversitenin
kisa siirede toparlandigim1 vurgulamistir. K7, “Bazi fakiilteler bir araya getirilerek birlestirilmek zorunda
kaldi, gecgici ¢oziimler bulunsa da eskiye gore fiziksel kosullar zayiftr.” derken; K19, “Egitim Fakiiltesi binasi
gercekten kotiiydii. O duvardaki catlaklar: gériince psikolojik olarak kendimizi kétii hissederdik.” ifadesiyle
giivenlik kaygisint dile getirmistir. Buna karsilik, hizli toparlanma siireci de sik¢a vurgulanmistir. K15,
“Merkezi derslik yapildi ve ¢ok hizli bir sekilde yapildi. Universiteyi giizellestirmeye ¢alistyorlar.” sdzleriyle
bu iyilesmeyi belirtmistir. K13 de, “6 Subat Merkezi Derslikleri i¢imizi rahatlatan bir durum oldu... yeni bir
yapwydt, korkuyu aldi.” ifadesiyle benzer bir algiy1 paylagmustir.

Bazi 6grenciler, kampiis ¢evresinin sosyal ve ekonomik agidan da yeniden canlandigini ifade etmistir. K16,
“Kampiis ¢evresi 6grencinin yasam alam gibiydi, ¢ok kotii etkilenmedi. Hatta Istanbul 'un Istiklal Caddesi gibi
olmustu, ¢ok daha faal oldu.” sdzleriyle bu doniisiimii 6zetlemistir.

Deprem Sonras1 Yiiz Yiize Egitime Iliskin Thtiyaclar ve Bu Ihtiyaclarin Karsilanmasma Yonelik
Bulgular

Ogretmen adaylarmin “deprem sonrasi yiiz yiize egitime gegise iliskin ihtiyaclar” temas1 10 kod gercevesinde
incelenmis ve ii¢ alt temada gruplanmistir. Bu “ihtiyaglarin nasil karsilandig1” temasi ise 12 kod ¢ergevesinde
incelenerek dort alt temada gruplanmigtir. Kod yapisi Sekil 3’te sunulmustur.

Sekil 3

Deprem sonrasi yiiz yiize egitime iligkin ihtiyaclar ve ihtiyaclarin nasil karsiandiginin kod yapist

]

Barinma ve beslenme sorunlart

@ Coklu destek kaynaklari

Barinma ve beslenme

Esitsizik Algist

Maddi giig ve calisma istegi

Ekonomik destek bulma/ \ R T
m\ &

Ekonomik destek Ulagimi saglama

@) Deprem sonrasi yiize egitim/ihtiyalar ve nasil
@ Ekonomik ihtiyaglar kargilandigi
Farklilagan égrenci deneyimi/ / \ )//K.;_.:sm farkindalik
dgrenci profili /

@ Kurumsal destek talebi \
g mmmmesenme T ) /lmyymar Intiyaglarin nasil karsilandign

@ Akademik destek ihtiyac \ ;
Staj okullariyurtiar ulasim -
zorlugu
Bireysel bagaM

Gl Temel ihtiyaglarda aile destegi
lojik ve sosyal ihtiyaglar
@ e 4 ves Psikolojik ve sosyal destek
Ogretim kalitesi
Kendi kendine yetebilme
Psikolojik uyum ve destek
Ogrenci micadelesi
Aidiyetin yeniden insas!
) ) Sosyal akiviteler
kinlikler . Psikolojik ivil Sosyal destek agiogrenci
Sosyal etkinlikler Sosyal uyum ve biitinlesme sikolojik iyilegsme ve uyum dayanigmast

saglama
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Sekil 3 incelendiginde, katilimcilarin deprem sonrasi yiiz ylize egitime ge¢is silirecine iligkin deneyimleri analiz
edildiginde ¢ok boyutlu ihtiyaclar yasadig1 ve bu ihtiyag¢larin farkli yollarla karsilandig1 ortaya ¢ikmistir. Afet
sonrasinda; akademik, ekonomik, psikolojik ve sosyal alanlarda ¢esitli destek gereksinimleri duyduklarini dile
getirmislerdir.

Katilimcilarin biiyiik bir boliimii 6ncelikle akademik ihtiyaglarini dile getirmistir. Deprem sonrasi uzun siire
kesintiye ugrayan egitim siireciyle 6grencilerin yeniden yiiz yiize egitime uyumu, derslere adapte olma,
motivasyon eksikligi ve akademik telafi gereksinimi gibi sorunlar yasadiklarim belirtmistir. K2, “Uzun siire
cevrim i¢i derslere alistik, bir anda yiiz yiize doniince konulara adapte olamadim.” sozleriyle bu durumu
Ozetlemistir. Benzer bicimde K8, “Depremden sonra sinaviar ¢ok yaklasti, hicbir sey 6grenememis gibi
hissettim.” ifadesiyle akademik kaygilarini dile getirmistir. Katilimcilarin bir kismi ise 6gretim elemanlarinin
ders tekrar1 ve degerlendirme esnekligi saglamasinin &grenmeyi kolaylastirdigim vurgulamistir. K11,
“Hocalar bazi konulari tekrar anlatinca biraz rahatladik, ama telafi siireci kisa oldu.” demistir.

Deprem sonrast siirecte “psikolojik ve sosyal destek ihtiyact da belirginlesmistir. Ogretmen adaylar1, 6zellikle
duygusal destek, sosyal baglarin yeniden kurulmasi ve giiven duygusunun onarilmasi gereksiniminden sz
etmistir. K5, “Okula gelsem de i¢cimde hep bir tedirginlik vardi, biriyle konusma ihtiyact hissediyordum.”
ifadesiyle yasadig1 kaygiy1 dile getirmistir. K9, “Sinifta herkes gergindi, kimse kolay kolay konusmuyordu, o
yiizden birbirimize bile yabancilagtik.” sozleriyle sosyal iletisimdeki kopuklugu vurgulamistir. Bununla
birlikte bazi1 katilimecilar i¢in okul ortam1 yeniden toparlanma agisindan bir giiven alani olusturmustur. K14,
“Okula donmek bana iyi geldi ama psikolojik destek olsa daha hizli toparlanirdik.” demistir.

Katilimcilarin bir diger 6nemli gereksinimi “ekonomik destek ihtiyact” olmustur. Deprem sonrast donemde
barinma, ulagim ve temel ihtiyacglara erisimde yasanan zorluklar ve bu zorluklarin egitim siirecine etkisinden
bahsetmislerdir. K3, “Evimiz yikildigi icin akrabalarin yaninda kalryordum, okula gidip gelmek ¢ok zordu.”
diyerek barinma sorununun egitim iizerindeki etkisini agiklamistir. K7, “Servis yoktu, uzak yerden yiiriiyerek
gitmek zorunda kaldim, bazi giinler derslere yetisemedim.” ifadeleriyle ulasim giicliiklerini dile getirmistir.
Ekonomik yetersizlik de sik¢a vurgulanmustir. K10, “Ikinci iiniversite okuyanlar yurtlarda kalamadik. Hem
ev bulmak hem gecinmek ¢ok zorlasti, burslar yetmiyordu.” derken; K15, “Yemek ve ulasim giderleri artti,
okula devam etmek bile maddi yiik oldu.” sozleriyle bu durumu ifade etmistir.

Katilimcilarin “ihtiyaglarim nasil karsiladiklar:” ile ilgili bulgular incelendiginde ise bu siirecin kurumsal
destekler, bireysel basa ¢ikma stratejileri ve sosyal dayanisma gibi farkli bicimde gergeklestigi goriilmektedir.
Ogretmen adaylari, iiniversitelerin ve kamu kurumlarmin sagladigi kurumsal desteklerin barinma, ulagim ve
akademik vb. siklikla vurgulamistir. K1, “Yurtlar yeniden a¢ilinca rahatladik, ¢iinkii kalacak yer en biiyiik
stkintimizdr.” derken; K4, “Universite otobiis imkdni sagladi, yoksa derslere gidemeyecektim.” sdzleriyle bu
destegin onemine dikkat cekmistir. K6 ise “Hocalar sinaviari erteledi, édev tarihlerini uzatti, bu sayede
toparlanabildim.” ifadesiyle akademik esnekligin katkisini vurgulamistir. Ancak bazi katilimcilar, bu
desteklerin esit bigimde herkese ulagsmadigini belirtmistir. K10, “Bazi boliimlerde telafi dersleri yapildr ama
bizde olmadi, herkes ayni imkdani bulamadi.” sdzleriyle bu duruma isaret etmistir.

Kurumsal desteklerin yani sira, 6gretmen adaylarinin 6nemli bir boliimii bireysel basa ¢ikma stratejileri
gelistirdiklerini ifade etmistir. Katilimcilarin bir kismi, yasadiklart zorluklarla bas edebilmek igin psikolojik
dayanikliliklarini, rutin olusturma becerilerini ve akademik sorumluluk bilincini 6ne ¢ikarmistir. K7, “Kendimi
derslere vererek kafami dagittim, ¢alismak bana iyi geldi.” derken; K9, “Giine erken bagslayip belli bir diizen
kurdum, yoksa tamamen dagilacaktim.” ifadesiyle bireysel uyum g¢abasini agiklamigtir. K12 ise “Depremi
unutmam miimkiin degil ama 6gretmen olma hedefim beni ayakta tuttu.” diyerek gelecege yonelmenin
iyilestirici bir etkisi oldugunu belirtmistir.

Son olarak, katilimcilarin neredeyse tamami sosyal dayanigmayr bir bas etme bi¢imi olarak aciklamistir.
Arkadas destegi, aile destegi ve topluluk dayanismasi bu alt temada O6ne ¢ikan kodlar olmustur. K5,
“Arkadaglarimla siirekli birlikteydik, birbirimize moral verdik, o sayede ayakta kaldim.” derken; K8, “Sinifca
birbirimize ¢ok destek olduk, herkes bir seyler paylasti.” sdzleriyle bu durumu desteklemistir. K14, “Ailem
siirekli arayip moral verdi, yalniz olmadigimi hissettim.” ifadesiyle aile baglarinin nemini vurgulamigtir. K15
ise “Okulda yapilan yardim kampanyalarina katilmak bana gii¢ verdi, bir ise yaradigimi hissettim.” sozleriyle
sosyal dayanigmanin etkisine deginmistir.
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Deprem Sonrasi Yiiz Yiize Egitime Iliskin Thtiyaclarin Karsilanmasinda Universiteden
Beklentiler/Oneriler

Deprem sonrasi yiiz yiize egitime iliskin ihtiyaglarin karsilanmasinda tiniversiteden beklentiler/oneriler
temasimin kod yapist Sekil 4’te gdsterilmistir. Birbirleriyle iliskili kodlarin olusturdugu dort alt temaya
ulasilmistir.

Sekil 4

Deprem sonrast yiiz yiize egitime iliskin ihtiyaglarin karsilanmasinda iiniversiteden beklentiler/oneriler kod
yapisi

@ Kampis canliligi @
Afet yonetimi Sosyal donatilar
Sosyal etkinliklerin artmasi Ogrenci aktiviteleri

Dezavantajli 6grencilere destek Kampis imkanlarinin Cewvrimigi egitim
\ iyilestirimesi /

@ Bireysellestirilmi:ll_oasm(\ /K—a:yer planlama Ogrenci merakifilgi

Psikolojik danigma hizmeti Intiyaglarin kargilanmasinda iniversiteden beklentiler/

oneriler

Deprem sonrasi destek @ Uygulama agirlikli egitim

Ekonomik zorluklar
Yemek/Barinma Ulagim

Ogretmen adaylarinin goriisleri gelecegi dair umutlu bir bakis agisini ve yasanan aksakliklara ydnelik elestirel
degerlendirmeleri icermektedir. Sekil 4’te goriildiigi lizere, “kampiis imkanlariin iyilestirilmesi”, “kariyer
planlama”, “bireysellestirilmis destek” ve “ekonomik zorluklar” gibi alt temalar 6ne ¢ikmistir. Deprem sonrasi
siirecte bir¢ok katilimci, gelecege dair belirsizliklerin arttigini ve tiniversitenin bu noktada daha yonlendirici
bir rol iistlenmesi gerektigini belirtmistir. Ozellikle mesleki gelisim ve kariyer planlamaya yonelik faaliyetlerin
yetersizligi dikkat ¢ekmistir. Katilimcilardan biri bu durumu K16, “..kariyer planlama, bilgilendirme, daha
¢cok gelecege doniik. Biz bitirdigimizde ne olacagimiza dair bu béliimiimiize getirilmedi.” sozleriyle ifade
ederken K14 “...0zel egitim ¢ok daha ¢ekirdek bir konu... alaninda uzman hocalarin getirilmesi ya da onemli
konferanslar verilmesi... ” ifadeleri ile alaninda uzman kisilerin davet edilmesi gerektigini dile getirmistir.

Katilimcilarin biiylik ¢ogunlugu, kampiis yasaminin sosyal, fiziksel ve kiiltiirel yonlerden zenginlestirilmesi
gerektigini vurgulamistir. Baz1 68retmen adaylar, kampiisiin 6grenciyi cezbedici hale getirilmesi gerektigini,
sosyal alanlarin ve Kkiitiiphane gibi donatilarin artirtlmasinin 6nemli oldugunu dile getirmistir. K1,
“Universitemden beklentilerim sosyal donatilarin arttirilmasi, 6grenciyi cezbedici hale getirilmesi lazim
kampiislerin.” diyerek bu ihtiyac1 vurgulamis, bir digeri ise K2, “...insanlarin da artik duygularimin olumlu
yonde yeserebilmesi icin bu tarz seylere ihtiyaci var. Ciinkii sosyal iletisim demek her sey demek bana gore.”
sOzleriyle sosyal etkinliklerin 6grencilerin ruh halini olumlu etkileyebilecegini belirtmistir.

Katilimcilar, deprem sonrasi farkli diizeylerde etkilenen 6grencilere yonelik bireysellestirilmis psikolojik,
akademik ve sosyal desteklerin eksikligini vurgulamislardir. Bazi Ogrenciler, iiniversitenin depremden
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etkilenen bireylere psikolojik danisma hizmeti sunabilecegini, travma yasayan Ogrenciler igin farkli sinav
sistemlerinin uygulanabilecegini belirtmistir. Bir katilimc1 bu durumu K18 *“..travma sonras: dikkatimi
toplayamayan ogrencilere yonelik daha farkly bir sinav sistemi uygulanabilirdi. ” sdzleriyle dile getirirken, bir
digeri K19, “..gelir gelmez bu olaylari yasayan insanlara yagadiklari sorunlar hakkinda yardimci
olunabilirdi. Barinma ¢ok biiyiik bir sorundu. Psikolojik olarak desteklenebilirlerdi.” seklinde ifade etmistir.

Bununla birlikte, katilimcilar deprem sonrasi ekonomik zorluklara iliskin goriis bildirmis, 6zellikle barinma,
ulagim ve beslenme konularinda somut 6nlemler alinmasi gerektigini vurgulamistir. K21, “...yemekhane
kocaman bir yemekhane. Yani orada iki ogiin yemek ¢ok rahat verilebilir. Hatta kahvalti bile verilebilirdi.”
sozleriyle liniversitenin temel yasam ihtiyaclarin1 karsilamada daha etkin olabilecegini belirtmistir. Benzer
bigimde K15, “...yurt ctkmayan ogrencilerin tespit edilip barinma sorunlarinin ¢oziilmesi gerekiyor.” diyerek
barinma problemine dikkat ¢ekmistir. Ulasimda yasanan zorluklar ve ekonomik yetersizlikler, nedeniyle
iiniversiteden burs, istihdam veya kolaylastiric1 destekler beklenmistir.

Katilimcilara yoneltilen son soruda, aragtirma kapsaminda sorulmayan ancak paylagmak istedikleri ek
diisiinceler olup olmadigi sorulmustur. Toplam 21 katilimcidan 14°{i bu soruya “yok” yanitini vermistir. Buna
karsin, 7 katilimci cesitli ek gortisler dile getirmistir.
Bu goriisler incelendiginde, 6zellikle 6gretim elemanlarinin deprem sonrasi siiregte 6zel egitim programlarina
daha fazla O6nem vermesi, fiziksel kosullarin iyilestirilmesi ve akademik destek mekanizmalarinin
giiclendirilmesi yoniinde dneriler 6ne ¢ikmistir. Bir katilimci, deprem sonrasi uygulanan “6zel 6grenci hakki”
projesinin kendisi i¢in biiyiik bir firsat oldugunu, bu siirecte farkli {iniversitelerde degerli akademik ve sosyal
deneyimler kazandigini belirtmistir. Baska bir katilimci ise devam devamsizlik ve sinav diizenlemeleri gibi
konularda daha esnek uygulamalara ihtiya¢ duyuldugunu ifade etmistir.

Sonu¢ ve Tartisma

Bu aragtirma, 6 Subat 2023 depremlerinden etkilenen illerde 6grenim goren 6zel egitim dgretmen adaylarinin
yliz ylize egitime doniis siirecine iligskin deneyimlerini derinlemesine inceleyerek, afet sonrasi yiiksekogretim
baglaminda 6zgiin ve nitelikli bir veri seti sunmaktadir. Calisma, yalnizca akademik toparlanmanin degil, ayni
zamanda psikososyal iyilesme, erisilebilirlik ve egitimde esitlik ilkelerinin birlikte ele alinmasi gerektigini
ortaya koymaktadir. Bu yoniiyle, afet sonrasinda yeniden yapilandirilan yiiksekogretim siireglerine 6zel egitim
bakis acisindan 151k tutmakta ve travma sonrasi 6gretim ortamlarinin siirdiiriilebilirligine iliskin 6nemli ipuglar1
vermektedir. Bulgularin tartismasi dort ana tema etrafinda yapilandirilmistir: (1) deprem sonrasi yiiz yiize
egitime iliskin duygu ve diisiinceler, (2) tiniversite ortaminin fiziksel ve sosyal agidan yeniden yapilanmasi,
(3) ogrencilerin degisen ihtiyaclar1 ve bu ihtiyaglarin nasil karsilandigi, (4) iiniversitelere yonelik beklentiler
ve Oneriler. Tartigma bolimiiniin sonunda, aragtirmanin sinirhiliklart ve bu simirhliklar dogrultusunda
gelistirilen uygulamaya ve politika yapimina doniik onerilere yer verilmistir.

Oncelikle, arastirma katilimcilarinin biiyiik gogunlugu yiiz yiize egitime déniisii aidiyetin yeniden kurulmast,
etkilesim firsatlarinin artmasi ve rutinlerin onarilmasi agisindan olumlu olarak degerlendirmistir. Bununla
birlikte, ayn1 donemde hem travmatik anilarin yeniden tetiklenmesi, hem de “giivenlik”, “belirsizlik” ve “uyum
gosterme”’ye iliskin kaygilarin siirdiigii yoniinde ifadeler 6ne ¢ikmugtir. Bu ikili riintii, afet sonrasi egitim
kurumlarinin yalnizca akademik faaliyetlerin yeniden baslatildigi mekanlar degil, 6grenciler i¢in psikososyal
destek, giivenli alan ve yeniden toparlanma ortami islevi gordiigiinii gosteren literatiirle uyumludur (Parrott,
2024; Parrott vd., 2024). Ayrica, giincel ¢alismalar dgretmenlerin ve 6zel egitim 6gretmen adaylarinin bu
baglamda toplumsal dayanikliligin yeniden ingasinda “psikososyal ajanlar” konumunda oldugunu
vurgulamaktadir. Bu caligmalara gore kisiler, duygusal destek saglama, giiven iliskileri kurma ve &grenci-
O0gretmen arasinda mikro-ritiieller (6rnegin haftalik check-in’ler, smif konusmalari, destek gruplari)
araciligiyla iyilesme siirecini kolaylastirabilmektedir (Parrott vd., 2024). Dahasi, yliksekdgretimde uygulanan
Trauma-Informed Pedagogy (TIP) yaklagimlari — ozellikle “Ongdriilebilirlik”, “esneklik” ve “gilivenli
O0grenme ortami” ilkeleri — bu yiiz yiize gegcis siirecinin yonetiminde merkezi bir ¢ergeve sunmaktadir
(Anderson ve Landy, 2023). Bu baglamda, 6zel egitim 6gretmen adaylarinin goriiniir olmayan 6grenme ve
destek gereksinimlerine, erisilebilirlige iliskin yapisal simirliliklara ve psikososyal iyilesme siireclerine
odaklanmalari, yiiz ylize egitime doniisiin yalnizca akademik bir toparlanma degil, ayn1 zamanda ¢ok boyutlu
bir yeniden yapilanma siireci oldugunu gostermektedir (Anderson ve Landy, 2023; Bitanihirwe ve Imad, 2023;
Brunzell vd., 2016).
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Ikinci olarak, {iniversite ortamina iliskin bulgular, hasarli mekanlarin varlig1, kalabalik ve giiriiltii diizeyinin
yiiksekligi, sinirli sosyal etkinlik firsatlariin yani sira gegici hibrit diizenlemelerin yayginlig1 gibi yapisal ve
organizasyonel eksikliklerle dikkat ¢gekmektedir. Bu tiir fiziksel ve yapisal kirilmalar, 6grencilerin “fiziksel
giivenlik” algisin1 sarsmakla kalmayip, ayn1 zamanda “duygusal giivenligin” yeniden tesis edilmesini de
giiclestirmektedir. Sonug olarak, yalnizca derslerin yeniden baslatilmasi degil 6grenme ortamlarinin yeniden
yapilandirilmasi siireci gecikmektedir. Literatiir, afet sonras1 yiiksekogretim kurumlarimin sadece 6gretim
faaliyetlerinin siirdiiriilmesi i¢in mekanlar degil, 6grencilerin akademik ve psikososyal islevselligini
destekleyecek dlceklenebilir miidahalelere ev sahipligi yapan Oncelikli alanlar olduguna dikkat cekmektedir
(Bakic vd., 2021; Stromberg, 2023; VanderKaay vd., 2025). Bu baglamda, TIP (Trauma-Informed Pedagogy)
yaklagimlarinin ytliksekogretim diizeyinde ders tasarimi ve degerlendirme siireglerine entegrasyonu ozellikle
ongoriilebilirlik, esneklik ve giivenli 6grenme ortami ilkeleri cercevesinde tetikleyici uyaranlar1 azaltma ve
O0grenme ortamlarni iyilestirme agisindan etkili bir ¢erceve sunmaktadir (Anderson ve Landy, 2023;
Bitanihirwe ve Imad, 2023). Bu yaklasim, afet sonras1 yiiksekdgretim ortamlarinda 6grencilerin devamlilik,
katilm ve akademik islevsellik diizeylerini artirmak igin fiziksel altyapimin iyilestirilmesinin Gtesinde
psikososyal ve pedagojik i¢sel yeniden yapilanma gerekliligini gostermektedir.

Ucgiincii olarak, katilimcilarm bildirdigi ¢ok boyutlu ihtiyaclarin akademik telafi ve esnek degerlendirme,
psikolojik danigmanlik, barinma-ulagim-beslenme gibi temel yasam destekleri ve erigilebilirlik diizenlemeleri
kurumsal destek mekanizmalari, bireysel basa ¢ikma stratejileri ve sosyal dayanigma aglariyla yalnizca kismen
karsilanabildigi goriilmektedir. Bu bulgu, afet sonrasi yiiksekdgretim ortamlarinda “tek tip” destek
uygulamalarinin yetersizligini vurgulamakta ve esnek, bireysellestirilmis yaklagimlarin gerekliligini ortaya
koymaktadir. Nitekim Lynch (2023), travma sonras1 iiniversite 0grencilerinin 6grenme siireglerinde basariy1
belirleyen etkenlerin standart akademik miidahalelerden ¢ok, 6gretim iiyelerinin esneklik ve empati diizeyiyle
iligkili oldugunu belirtmistir. Benzer bicimde Anderson ve Landy (2023), Trauma-Informed Pedagogy (TIP)
ilkelerinin Ozellikle Ongoriilebilirlik, esneklik ve gilivenli 6grenme ortami bilesenlerinin afet sonrasi
yliksekogretim deneyimlerinde 6grencilerin katilimin1 ve duygusal giivenligini artirdigini vurgulamaktadir.
Ayrica Subu ve digerleri (2025), 6zel gereksinimli 6grencilerin yiiksekogretimdeki deneyimlerinin, 6gretimsel
uyarlama ve bireysellestirilmis destek diizeyiyle yakindan iligkili oldugunu gostermistir. Dolayisiyla, 6zel
egitim 6gretmen adaylarinin bireysellestirme, uyarlama ve davranigsal destek alanlarindaki uzmanliklar, afet
sonrast liniversite deneyimlerinin ihtiya¢ temelli ve kapsayici bicimde okunmasinda belirleyici bir ¢erceve
sunmaktadir (Lindner, 2020).

Dérdiincii olarak, katilimcilarin kampiis imkanlariin gii¢lendirilmesi, kariyer planlamasi, bireysellestirilmis
destek ve ekonomik kolaylastirmalar yoniindeki beklentileri, giincel politika ve program gelistirme
tartigsmalariyla ortiismektedir. Bu ¢ercevede, 6zellikle kriz ve afet baglamlarinda kapsayici-erisilebilir tasarim
yaklagimlari, 6rnegin; evrensel tasarim ilkeleri, farklilagtirilmig gorevler ve iletisimde yalinlagtirma 6ncelikli
politika Onerileri arasinda yer almaktadir (Rofiah vd., 2024). Yiiksekdgretimde ise, Trauma-Informed
Pedagogy yaklasiminin 6gretmen yetistirme programlarina sistematik olarak entegre edilmesi gerektigini
vurgulayan literatiir giderek artmaktadir. Ornegin {iniversitelere yonelik &gretmen egitiminde TIP
entegrasyonunun 6nemi vurgulanmistir (Anderson ve Landy, 2023). Benzer big¢imde Arvidsson ve digerleri
(2024), 6gretmenlerin kapsayici egitim uygulamalarina iligkin algilarinin, farklilagtirilmis 6gretim becerileri
ve bireysel farkliliklari tanima diizeyleriyle giiglii bi¢imde iligkili oldugunu bildirmektedir. Bu nedenle 6zel
egitim Ogretmen adaylarinin bireysellestirme ve uyarlama alanindaki uzmanliklari; ekonomik, sosyal ve
pedagojik diizeyde cok bilesenli destekler ile entegre edildiginde, afet sonrasi yiiksekogretim ortamlarinda
Ogrencilerin erigimi, katilimi ve 6grenme verimliligi agisindan stratejik bir avantaj sunmaktadir. Boylece,
destek hizmetleri yalnizca yiizeysel diizeyde degil, kurum kiiltiirinden miifredata, fiziksel mekandan sosyal
etkilesime, ekonomik kolayliklardan pedagojik uyarlamalara kadar biitiinciil bir sekilde yeniden
diistiniilmelidir.

Bu ¢aligmanin baslica sinirliliklari, tek boliim odagi ve amagli/6l¢iit drneklemle sinirli sayida katilimcidan 6z-
bildirim yoluyla veri toplanmasidir. Bu durum genellenebilirligi ve nedensel yorumlari sinirlar. Gelecek
aragtirmalarda, farkli 6gretmenlik programlariyla karsilagtirmali tasarimlar, boylamsal izlemeyle akademik—
psikososyal gostergelerin birlikte takibi ve TIP/erisilebilirlik miidahalelerini igeren deneysel-uygulamali
caligmalar 6nerilmektedir. Uygulama diizeyinde, tiniversitelerin afet sonras1 6gretimi travma bilgili, erigilebilir
ve bireysellestirilmis ilkelerle yeniden gercevelemesi, esnek degerlendirme—telafi politikalarini netlestirmesi,
engellilik kapsayici hizmetleri ve psikolojik danigmanlik kapasitesini dnceliklendirmesi, barinma—ulagim—

940



H. Torun Yeterge ve R. Basitk Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

beslenme i¢in hedeflenmis destek paketleri gelistirmesi 6nerilir. Bu adimlar, 6grencilerin mesleki siirekliligini
giiclendirirken, benzer krizlere kars1 yiiksekdgretim sisteminin dayanikliligini da artiracaktir.

Yazar Notu: Bu makale 30 Ekim-2 Kasim 2025 tarihlerinde gergeklesen 35. Ulusal Ozel Egitim Kongresinde
sOzlii bildiri olarak sunulmustur.

Yazar Katkilari: Birinci yazar %50, ikinci yazar %50 olmak iizere yazarlar ¢alismaya esit oranda katkida
bulunmustur.

Etik Kurul Bilgisi: Bu arastirma, Hatay Mustafa Kemal Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etigi Kurulu tarafindan 5 Aralik 2024 tarih ve 13 sayili karar ile verilen izin dogrultusunda
gergeklestirilmistir.

Cikar Catismasi: Bu calismada yazarlar arasinda veya herhangi bir kurum ya da kurulusla herhangi bir ¢ikar
catigmasi bulunmamaktadir.

Veri Erisilebilirligi: Verilerin erigilebilirligi i¢in ¢caligmanin yazarlarindan izin alinmasi gerekmektedir.
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Introduction

An earthquake is a temporary natural phenomenon caused by sudden fractures in the Earth’s crust that generate
vibrations in the Earth’s interior and thereby release energy into the surrounding environment, leading to
various problems (AFAD-Presidency for Disaster and Emergency Management, 2023a; 2023b; Ceylan, 2015;
Kurt et al., 2024). Although earthquakes occur in a relatively short period of time, they are the most destructive
natural disasters capable of causing significant loss of life, property damage, and injuries (Conti et al., 2021;
Koca & Topak, 2024). Tirkiye’s geological characteristics and location expose it to frequent and severe
earthquakes (Naddaf, 2023). As a result of these earthquakes, devastating consequences may arise in terms of
social, psychological, medical, and public health impacts, as well as causing severe property damage and
disruptions to critical public services (Aytis, 2023; Bolat & Bilgili, 2023; Hassan et al., 2021; Kim et al., 2025;
Liang et al., 2021; Wang, 2024).

When examining earthquakes in Tiirkiye retrospectively, it is observed that, on average, a major earthquake
causing widespread loss of life and property occurs once every five years (Benli et al., 2018). The earthquake
that occurred on February 6, 2023, is one such event. On this date, two earthquakes struck southeastern
Tiirkiye: a 7.7-magnitude quake centered in Kahramanmaras at 4:17 a.m. and a 7.6-magnitude quake centered
in Elbistan at 1:24 p.m. The earthquakes affected 11 provinces-Adana, Adiyaman, Diyarbakir, Elazig,
Gaziantep, Hatay, Kahramanmaras, Kilis, Malatya, Osmaniye, and Sanliurfa-where approximately 14 million
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people live. As a result of these earthquakes, more than 45,000 people lost their lives, hundreds of thousands
were injured, over 830,000 buildings were destroyed, and more than 528,000 people were evacuated to other
regions (AFAD, 2023a). Described as the “disaster of the century”, these earthquakes were described as the
most destructive in the country’s history and have negatively impacted the economic and social lives of many
people (AFAD, 2023b).

Education is among the sectors most affected by the changes resulting from the earthquakes. Following the
earthquakes that occurred on February 6, 2023, a transition to emergency distance learning was implemented
to ensure that education continued uninterrupted. According to a statement by the Higher Education Council
(YOK), there are 16 universities and 376,770 university students in the earthquake-affected region, along with
299,397 students residing in the earthquake-affected region but studying in other provinces, and it was
determined that a total of 631,430 students (17.5% of the total university student population) were affected by
this situation. It became evident that emergency distance learning was unavoidable for students in this region.
YOK first decided to postpone all academic activities at all universities, and subsequently, effective February
20, 2023, implemented a decision to transition to distance learning, thereby shifting all universities to
emergency distance learning. Subsequently, following a second decision by YOK, all universities except those
in the earthquake-affected region transitioned to a hybrid education model starting April 3, 2023. Additionally,
universities in Adiyaman, Hatay, and Malatya-among the provinces most severely affected by the earthquake-
continued with distance learning on a phased basis during the 2023-2024 academic year. In the 2024-2025
academic year, they transitioned to in-person education. It is emphasized that university students currently
continuing in-person education in the provinces most severely affected by the earthquake are experiencing
psychological issues and facing difficulties in their educational processes (Bolat & Bilgili, 2023; Yildiz &
Oztiirk, 2024). Among the university students struggling with challenges following the transition to in-person
education after the earthquake are prospective special education teachers enrolled in the special education
departments of education faculties.

The evolving needs of prospective special education teachers who will work with students with special needs
in their professional lives and their perspectives on the ongoing educational process following the transition to
in-person education are of significant importance. This is due to the role of teachers-and particularly special
education teachers-is crucial in inclusive education (Anthos, 2024; McCray et al., 2024). Teachers play a
central role in developing flexible instructional strategies that can respond to diverse learner profiles,
increasing participation, and making learning environments accessible (Florian and Black-Hawkins, 2011).
Among these teachers, prospective special education teachers receive training in individualized and
differentiated instruction, accessibility, and adapting instruction to various situations and needs (Forlin &
Chambers, 2011; Goyibova et al., 2025). Due to the specific needs of the student groups they will work with,
special education teacher candidates are able to assess the challenges and needs related to in-person education
following a disaster in a more detailed and sensitive manner compared to teachers in other disciplines. In
particular, since individuals with special needs are more sensitive to changes in routine, environmental
uncertainties, and traumatic experiences, this requires teacher candidates to address disruptions in the
educational process from a multidimensional perspective. In this context, pre-service teachers’ knowledge and
experience regarding individualized education plans, instructional adaptations, and accessibility arrangements
enable them to assess students’ academic, social, and emotional needs within a more comprehensive
framework during the post-disaster period. For this reason, the study specifically draws on their perspectives.
Furthermore, since special education teachers play critical roles in the education system regarding trauma-
sensitive instruction, behavioral support, accessibility, and adapted instruction, they serve as one of the most
central sources of information for identifying the challenges encountered during the transition back to in-
person education following a disaster and for developing solutions. The perspectives of special education
teacher candidates in the post-disaster period serve as a critical guide both for safeguarding the educational
rights of currently disadvantaged groups and for ensuring preparedness for similar crises in the future. While
other disciplines focus more on academic recovery, special education teachers can also be viewed as key actors
in psychosocial recovery (Mengesha et al., 2025; Zhu et al., 2024). The views of special education teacher
candidates regarding in-person education hold far greater critical importance compared to other teaching
disciplines, as they are directly linked to the most disadvantaged student group’s access to education,
psychosocial recovery, and right to life following the earthquake (Mengesha et al., 2025). Special education
teachers specialize in areas such as managing individual differences, accessibility, adapted instruction, and
behavioral support throughout their training. This expertise enables them to assess the needs and challenges
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associated with the transition back to in-person education following a disaster in a more sensitive,
multidimensional, and comprehensive manner than other disciplines (Markelz et al., 2017; Mastropieri et al.,
2011). Therefore, examining the perspectives of special education teacher candidates holds strategic
importance for ensuring equity in access to education, developing trauma-sensitive teaching practices, and
identifying potential challenges in the post-disaster reconstruction process.

This study examines the evaluations of special education teacher candidates studying in provinces affected by
the February 6, 2023, earthquakes regarding in-person education, with the aim of drawing conclusions to
improve the post-disaster educational experiences of students with special needs. Furthermore, given that
Tiirkiye is an earthquake-prone country and the provinces where the research will be conducted are located in
a first-degree earthquake zone, it is considered important that measures taken regarding educational processes
be grounded in scientific principles. This study also aims to uncover the perspectives of teacher candidates
who received distance education during the earthquake period following their transition to in-person education.
Since the findings of this study will incorporate the perspectives of special education teacher candidates who
were directly involved in the process, it is expected to contribute to developing solutions for challenges that
may arise in educational processes during emergencies. In line with the study’s objective, answers were sought
to the following research questions:

Regarding special education teacher candidates;

1. What are their feelings and experiences regarding in-person education following the
earthquake?

2. What are their thoughts regarding in-person education following an earthquake?

3. What changes have they observed at their universities regarding in-person education following
an earthquake?

4. What are their changing needs regarding in-person education following an earthquake?

5. What are their recommendations for strengthening in-person education following an
earthquake and addressing these changing needs?

Method
Research Design

This study was conducted using a phenomenological research design within the framework of qualitative
research. Qualitative research is defined as a process that employs qualitative data collection methods such as
observation, interviews, and document analysis, aiming to present perceptions and events in a realistic and
holistic manner within their natural setting (Yildinm & Simsek, 2016). In qualitative research, interviews can
be conducted as focus group discussions or individually. The phenomenological design aims to reveal
individuals’ experiences regarding a specific phenomenon and the meanings they ascribe to these experiences.
Accordingly, semi-structured interviews were used as the data collection technique in this study. An interview
is a verbal communication process between two people. In research, it is described as the process of collecting
data from relevant individuals within the framework of questions seeking answers. These interviews provide
in-depth information on a specific research topic or question (Biiyiikoztiirk et al., 2017).

Study Group

The study group consisted of special education teacher candidates. To identify the teacher candidates, the
criterion sampling method-one of the purposeful sampling methods was used (Biiyiikoztiirk et al., 2017).
Twenty-one (21) teacher candidates who voluntarily participated in the study and attended at least one semester
of in-person classes at universities in the provinces of Adiyaman, Hatay, and Malatya during the 2024-2025
academic year were selected. The interviews were conducted individually in person. Permission was obtained
from the teacher candidates to record the interviews, which were then transcribed. The resulting written data
were subjected to content analysis. The individual interviews were conducted in a manner that fostered a
trusting environment between the researchers and the teacher candidates, ensuring the candidates felt
comfortable.
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Table 1
Participant Information

Variable Category n
Female 13
Gender
Male 8
17-25 years 10
Age
Over 25 years 11
3rd year 7
Year Level
4th year 14
Adryaman 10
Province Hatay 8
Malatya 3
Procedure

Questions from the semi-structured interview form prepared by the researchers were used during the data
collection process, and in-person individual interviews were conducted with 21 special education teacher
candidates. A total of six questions were posed to the participants in the study group in line with the research
objective, and the interviews concluded with a closing question asking whether they had any additional
comments regarding in-person education following the earthquake. The number of participants was limited to
21 after it was observed that data saturation had been reached, as the responses obtained during the data
collection process began to repeat and no new themes emerged. Prior to the interviews, participants were
informed about the purpose and process of the research, and written informed consent was obtained based on
voluntary participation. Permission was also requested to record the interviews, and the recordings were saved
for later transcription. Individual interviews were conducted in an environment where participants could feel
comfortable and trust the researcher. Interview durations ranged from 12 to 19 minutes.

Data Collection Tools
Interview Form on Post-Earthquake In-Person Education

To ensure that the research questions identified within the scope of the study are answered as fully and carefully
as possible, the “Interview Form on Post-Earthquake In-Person Education,” which includes semi-structured
questions, was prepared. The questions in the interview form allow participants to express their views on the
subject in their own words, while also enabling the collection of unexpected responses, thereby supporting the
emergence of new codes and themes (Yildinnm & Simsek, 2016). During the form development process,
researchers prepared nine questions. Subsequently, input was sought from experts in the fields of special
education, counseling and psychological guidance, and assessment and evaluation. Following revisions based
on expert feedback, a pilot application of the six-question interview form was conducted with a volunteer
participant. As a result of these revisions and the pilot application, the interview form was finalized and made
ready for implementation.

Data Analysis

The qualitative data obtained from interviews with teacher candidates were analyzed using content analysis.
This analytical process involves a thorough examination of the data to identify statements with similar
meanings, grouping them under specific concepts and themes, organizing them, and interpreting them
(Creswell, 2012). Coding, a fundamental stage of content analysis, involves breaking down the data into
meaningful segments to transform it into a conceptual framework and creating labels that represent
participants’ statements.
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In the study, first, the interview transcripts were coded in a manner that protected participant confidentiality
and imported into the MAXQDA Analytics Pro 2024 program. A project file was created for the interviews,
and preliminary coding was conducted after reading the data in detail. Subsequently, the texts were divided
into smaller units (paragraphs, sentences), and codes were assigned to these units using an inductive approach.
Similar and related codes were grouped together to form subthemes, and these subthemes were then
categorized under main themes based on their common characteristics.

The coding process was conducted by two independent coders, one of whom was a researcher and the other
an expert in qualitative research. To determine the agreement between the coders, the formula proposed by
Miles and Huberman (1994)-Agreement / (Agreement + Disagreement) x 100-was used. The resulting
calculation indicated an inter-coder reliability rate of 92%. A value above 80% indicates that the coding process
is reliable. In presenting the findings, the “Hierarchical Code-Subcode Model” feature of the MAXQDA
Analytics Pro 2024 program was used; direct participant quotes taken from the raw data were included to
enhance the transparency of the analysis process.

Various strategies were employed in the study to ensure validity and reliability. To enhance credibility, the
data collection process was reported in detail, and participant views were supported by direct quotations. To
ensure transferability, the study group and research process were described in detail. To strengthen consistency,
the data analysis process was conducted systematically, and the coding process was carried out by multiple
researchers. To ensure verifiability, the findings were presented in relation to the raw data, and efforts were
made to minimize the influence of researcher subjectivity.

Ethics Statement

This study was approved by the Ethics Committee for Scientific Research and Publication Ethics at the Faculty
of Social and Humanities Sciences at Hatay Mustafa Kemal University by Decision No. 13 dated December
5,2024.

Findings

The findings from the semi-structured interviews conducted to answer the study’s research questions are
presented using visualizations created in the MAXQDA Analytics Pro 2024 software. These visualizations
were prepared through an inductive interpretation of the qualitative data and represent the subthemes
comprising groups of related codes as well as the overarching theme identified.

Feelings and Thoughts Regarding the Transition to In-Person Education After the Earthquake

The feelings and thoughts of the teacher candidates participating in the study regarding the transition to in-
person education after the earthquake were collected. The analyses of the interviews were grouped under two
subthemes: “positive feelings and thoughts” and “negative feelings and thoughts,” resulting in a total of 11
codes within these subthemes. The code structure is presented in Figure 1.

Figure 1

Coding structure of feelings and thoughts regarding the transition to in-person education following the
earthquake
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The vast majority of teacher candidates viewed the resumption of in-person education as a positive
development under the “positive feelings and thoughts” subtheme. The codes under this subtheme-such as
“solidarity and unity,” “the importance of in-person education,” “academic access and active communication,”
and “return to school life”-highlighted the psychological and academic benefits of teacher candidates
reintegrating into the educational environment. K2 emphasized the motivational impact of this process, stating,
“Returning to in-person education did me good; being with people again and seeing the classroom
environment boosted my morale.” K5 touched on the sense of belonging, saying, “We were constantly alone
at home; when we returned to school, that student feeling came back-it was as if we’d returned to normal.”
Participant K9, meanwhile, highlighted the academic aspect of the process, stating, “I realized I understood
the topics better in in-person classes, that interaction was missing in remote learning.” K11 noted that
socializing contributed to personal development, saying, “When I returned to school, it wasn’t just about the
lessons-even being with friends felt good.” Some participants also emphasized the importance of returning to
a regular routine. K13 remarked on this, saying, “Getting back to my routine put me at ease, even getting up
in the morning and going to school brought a sense of order.”

A portion of the participants, however, noted that despite the positive aspects of the transition to in-person
education following the earthquake, they faced various challenges. Under the subtheme “negative emotions
and thoughts,” codes such as “emotional breakdown,” “anxiety about the future,” “safety concerns,”
“transportation and housing issues,” “effects of trauma,” and “difficulty adapting” were included. For example,
K3 expressed their psychological exhaustion by saying, “I couldn’t adapt to class; the earthquake was
constantly on my mind, and I couldn’t focus.” K7 addressed physical and emotional difficulties, stating, “Our
house had collapsed; commuting to and from school from where we were staying was very difficult, so [
couldn’t focus on class.”

K10 highlighted transportation and housing issues, stating, “There was no school bus, we faced transportation
difficulties, and since where we were staying was far away, I sometimes couldn’t make it to class on time.”
Similarly, K14 noted that physical conditions negatively impacted education, saying, “Classrooms were very
crowded, the environment was noisy, and it was hard to focus during lessons.” Some participants, however,
noted that while the return to in-person education had its benefits, it also brought back memories of the
traumatic experience. K16 said, “When [ returned to school, everything reminded me of the earthquake; even
though I eventually recovered, the first few weeks were very difficult.”

The University’s Situation Regarding the Transition to In-Person Education After the Earthquake

The coding structure for the theme “the university’s situation regarding the transition to in-person education
after the earthquake’ is shown in Figure 2. Three subthemes were identified, formed by interrelated codes.

Figure 2

The university’s status regarding in-person instruction following the earthquake: coding structure
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When examining the challenges participants faced regarding in-person education after the earthquake, they
indicated that changes at the university and social life were being reshaped, and that students had begun to
rebuild their social connections. The vast majority of participants noted that social activities were limited in
the initial period but increased rapidly thereafter. K4 emphasized this situation, stating, “Socially, I think things
started moving forward. Festivals began to be held. Concerts started taking place. Faculty members were
more tolerant.” Similarly, K10 expressed, “People’s suffering was immense after the earthquake. There
weren’t many activities at first, but after a while, we began to see more activities.”

Some participants, however, mentioned that socializing among students was limited. K6 said, “Since only the
3rd and 4th-year students met in person, the number of people in the social environment was smaller; there
wasn’t a large crowd... we observed a sense of unease around us.” In contrast, K17 noted the revival of social
activities, stating, “There were so many events this year that we were involved in so many of them. In fact, we
even organized some ourselves. Everyone at the university had something to do.” Some students noted that
social opportunities remained limited. K18 pointed out this situation, stating, “They reopened the school
without considering that social aspect in the initial phase... it was very limited in terms of people socializing
or having their needs met.”

According to the participants’ statements, educational activities largely continued after the earthquake, though
various challenges were faced initially. Temporary arrangements were made due to damage to some faculties,
and some courses were conducted online. K1 summarized the situation as follows: “There were no physical
issues at the faculty I attend... but the health departments faced serious difficulties. The buildings of the Dental
and Medical Faculties collapsed.” K7 stated, “Some courses remained online, and we struggled to adapt to
the exams. It was difficult for students facing housing issues.”

Some students highlighted the efforts and motivating attitudes of the faculty members. K17 described the
situation by saying, “All the professors were more motivating. Everyone was more eager thanks to the
motivation of being together again.” K15, meanwhile, expressed the faculty’s efforts by saying, “All the
professors had the energy to teach and conduct classes; we really felt that.” However, some participants noted
difficulties in participating in the educational process. K18 addressed this issue, saying, “We also faced
difficulties regarding attendance; even our instructors were struggling. Resources were limited.” Concerns
regarding internships and practical courses also emerged. K17 conveyed this uncertainty by stating, “I was
very anxious about the internship... I kept thinking, ‘There’s no school left.””

Under the “Physical Infrastructure” subtheme, the university’s physical condition following the earthquake
emerged in various ways in students’ evaluations. While some students mentioned serious structural issues,
others emphasized that the university had recovered quickly. K7 noted, “Some faculties had to be merged by
bringing them together, even though temporary solutions were found, the physical conditions were weaker
than before,” while K19 expressed safety concerns by saying, “The Education Faculty building was really
bad. Seeing those cracks in the wall made us feel psychologically uneasy.” In contrast, the rapid recovery
process was also frequently highlighted. K15 noted this improvement, saying, “The Central Lecture Hall was
built, and it was completed very quickly. They’re trying to beautify the university.” K13 shared a similar
perspective, stating, “The February 6 Central Lecture Halls were a reassuring development... it was a new
structure that eased our fears.”

Some students noted that the area around the campus has also been revitalized socially and economically. K16
summarized this transformation by saying, “The area around the campus was like a student’s living space; it
wasn’t badly affected. In fact, it had become like Istanbul’s Istiklal Avenue-much more lively.”

Needs Related to Post-Earthquake In-Person Education and Findings on How These Needs Were Met

The theme of “needs related to the transition to post-earthquake in-person education” among teacher candidates
was analyzed within the framework of 10 codes and grouped into three subthemes. The theme of “how these
needs were met” was analyzed within the framework of 12 codes and grouped into four subthemes. The coding
structure is presented in Figure 3.
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Figure 3

Coding structure for needs related to in-person education following an earthquake and how those needs were
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Upon examining Figure 3, an analysis of the participants’ experiences regarding the transition to in-person
education after the earthquake revealed that they faced multifaceted needs, which were addressed through
various means. Following the disaster, they expressed the need for various forms of support in academic,
economic, psychological, and social domains.

A large portion of the participants primarily expressed academic needs. They noted that due to the prolonged
interruption of the educational process following the earthquake, students faced challenges such as adapting
to in-person education, adjusting to classes, a lack of motivation, and the need for academic catch-up. K2
summarized this situation by saying, “We got used to online classes for a long time; when we suddenly
switched back to in-person classes, I couldn’t adapt to the subjects.” Similarly, K8 expressed their academic
anxieties by stating, “Exams came up very quickly after the earthquake, I felt like I hadn’t learned anything.”
Some participants, however, emphasized that instructors facilitating lesson reviews and providing flexibility
in assessment made learning easier. K11 remarked, “We felt a bit relieved when the instructors re-explained
some topics, but the catch-up period was short.”

The need for “psychological and social support” also became evident in the post-earthquake period. Teacher
candidates spoke of the need for emotional support, the reestablishment of social bonds, and the restoration of
a sense of trust. K5 expressed the anxiety they experienced by saying, “Even when I came to school, I always
felt a sense of unease; I felt the need to talk to someone.” K9 highlighted the breakdown in social
communication, saying, “Everyone in the classroom was tense; no one spoke easily, so we even grew distant
from one another.” However, for some participants, the school environment served as a safe space for

recovery. K14 remarked, “Returning to school was good for me, but we would have recovered faster if there
had been psychological support.”

Another significant need among the participants was the “need for economic support.” They discussed the
difficulties faced in accessing housing, transportation, and basic necessities in the post-earthquake period, as
well as the impact of these challenges on the educational process. K3 explained the impact of the housing issue
on education, saying, “Since our house was destroyed, I was staying with relatives, getting to and from school
was very difficult.” K7 expressed the transportation difficulties, stating, “There was no school bus; I had to
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walk from a distant location, and some days I couldn’t make it to class on time.” Economic hardship was also
frequently emphasized. K10 noted, “Those of us in our second year of university couldn’t stay in dorms.
Finding a place to live and making ends meet became very difficult; scholarships weren’t enough,” while K15
described the situation by saying, “Food and transportation costs rose; even continuing my education became
a financial burden.”

When examining the findings regarding “how participants met their needs,” it is evident that this process
unfolded in various ways, including institutional support, individual coping strategies, and social solidarity.
Teacher candidates frequently highlighted the institutional support provided by universities and public
institutions regarding housing, transportation, and academic matters. K1 noted, “We felt relieved when the
dormitories reopened, because finding a place to stay was our biggest problem,” while K4 emphasized the
importance of this support by saying, “The university provided bus transportation; otherwise, I wouldn’t have
been able to attend classes.” K6, on the other hand, emphasized the contribution of academic flexibility by
stating, “Professors postponed exams and extended assignment deadlines, which allowed me to catch up.”
However, some participants noted that this support did not reach everyone equally. K10 pointed out this
situation, saying, “Make-up classes were held in some departments but not in ours, not everyone had the same
opportunity.”

In addition to institutional support, a significant portion of the teacher candidates stated that they developed
individual coping strategies. Some participants highlighted their psychological resilience, ability to establish
routines, and sense of academic responsibility as ways to cope with the challenges they faced. K7 said, “/
distracted myself by focusing on my studies; working helped me,” while K9 explained their individual
adaptation efforts by stating, “I started my day early and established a routine; otherwise, I would have
completely fallen apart.” K12, however, noted the healing effect of looking toward the future, saying, “I can’t
forget the earthquake, but my goal of becoming a teacher kept me going.”

Finally, nearly all participants described social solidarity as a coping mechanism. Support from friends, family,
and community solidarity were the prominent themes in this sub-theme. K5 stated, “We were always together
with my friends,; we boosted each other’s spirits, and that’s how I managed to stay strong,” while K8 supported
this by saying, “As a class, we supported each other a lot; everyone shared something.” K14 emphasized the
importance of family bonds by stating, “My family kept calling to cheer me up, I felt I wasn’t alone.” K15,
meanwhile, touched on the impact of social solidarity by saying, “Participating in the charity drives at school
gave me strength, 1 felt like [ was making a difference.”

Expectations/Recommendations Regarding the University’s Role in Meeting the Needs of In-Person
Education Following the Earthquake

The coding structure for the theme “Expectations/Recommendations Regarding the University’s Role in
Meeting the Needs of In-Person Education Following the Earthquake” is presented in Figure 4. Four
subthemes were identified based on the interrelated codes.
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Figure 4

Coding structure for expectations/suggestions regarding the university’s role in meeting the needs for in-

person education following an earthquake
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challenges encountered. As seen in Figure 4, subthemes such as “improvement of campus facilities,” “career
planning,” “individualized support,” and “economic difficulties” have emerged. In the post-earthquake period,
many participants noted that uncertainties about the future have increased and that the university should assume
a more guiding role in this regard. In particular, the inadequacy of activities related to professional
development and career planning was highlighted. One participant, K16, described this situation as follows:
“..career planning, information sharing—these are more future-oriented. We weren’t brought into this
department regarding what will happen to us after we graduate.” At the same time, K14 stated, “...special
education is a much more core subject... bringing in experts in the field or holding significant conferences...”

emphasizing the need to invite experts in the field.

The vast majority of participants emphasized the need to enrich campus life in social, physical, and cultural
aspects. Some teacher candidates noted that the campus should be made more appealing to students,
highlighting the importance of expanding social spaces and facilities such as libraries. K1 highlighted this need
by stating, “My expectations from my university are that social facilities be increased and campuses be made
more appealing to students,” while another participant, K2, noted, “...people also need these kinds of things
so that their emotions can flourish in a positive direction. Because, in my opinion, social interaction means
everything.”

Participants highlighted the lack of individualized psychological, academic, and social support for students
affected by the earthquake to varying degrees. Some students suggested that the university could provide
psychological counseling services to those affected by the earthquake and implement different exam systems
for students experiencing trauma. One participant expressed this situation as K18: “...a different exam system
could have been implemented for students who couldn’t concentrate after the trauma,” while another, K19,
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stated: “...immediate assistance could have been provided to those who experienced these events regarding
the problems they faced. Housing was a major issue. They could have been provided with psychological
support.”

Additionally, participants shared their views on economic difficulties following the earthquake, emphasizing
the need for concrete measures, particularly regarding housing, transportation, and food. K21 stated, “...the
cafeteria is a huge cafeteria. So, providing two meals a day there would be very easy. Breakfast could even be
provided.” K15 similarly highlighted the housing problem, stating, “...students who cannot secure dormitory
housing need to be identified, and their housing issues resolved.” Due to transportation difficulties and
financial constraints, participants expected scholarships, employment opportunities, or supportive measures
from the university.

In the final question posed to participants, they were asked if they had any additional thoughts to share that
were not covered in the research. Of the 21 participants, 14 answered “no” to this question. In contrast, 7
participants expressed various additional views.

Upon examining these views, recommendations stood out, particularly regarding faculty members placing
greater emphasis on special education programs in the post-earthquake period, improving physical conditions,
and strengthening academic support mechanisms.

One participant noted that the “special student rights” project implemented after the earthquake was a
significant opportunity for them, allowing them to gain valuable academic and social experiences at different
universities during this process. Another participant expressed the need for more flexible practices regarding
issues such as attendance policies and exam arrangements.

Results and Discussion

This study provides a unique and high-quality dataset in the context of post-disaster higher education by
conducting an in-depth examination of the experiences of special education teacher candidates studying in
provinces affected by the February 6, 2023, earthquakes regarding the transition back to in-person instruction.
The study highlights the need to address not only academic recovery but also psychosocial healing,
accessibility, and the principles of educational equity collectively. In this regard, it sheds light on higher
education processes restructured after the disaster from a special education perspective and offers important
insights into the sustainability of post-traumatic teaching environments. The discussion of the findings is
structured around four main themes: (1) feelings and thoughts regarding in-person education after the
earthquake, (2) the physical and social reconstruction of the university environment, (3) students’ changing
needs and how these needs are met, and (4) expectations and recommendations for universities. At the end of
the discussion section, the study’s limitations are addressed, along with recommendations for practice and
policy development based on these limitations.

First, the vast majority of research participants viewed the return to in-person education positively in terms of
reestablishing a sense of belonging, increased opportunities for interaction, and the restoration of routines.
However, during the same period, statements emerged indicating that traumatic memories were being re-
triggered, and concerns regarding “safety,” “uncertainty,” and “adapting” persisted. This dual pattern aligns
with the literature indicating that post-disaster educational institutions serve not merely as spaces where
academic activities resume, but also as environments providing psychosocial support, safe spaces, and
opportunities for recovery for students (Parrott, 2024; Parrott et al., 2024). Furthermore, recent studies
emphasize that teachers and special education teacher candidates serve as “psychosocial agents” in the
reconstruction of social resilience within this context. According to these studies, individuals can facilitate the
healing process by providing emotional support, building trusting relationships, and utilizing micro-rituals
(e.g., weekly check-ins, class discussions, support groups) between students and teachers (Parrott et al., 2024).
Furthermore, Trauma-Informed Pedagogy (TIP) approaches implemented in higher education, particularly the
principles of “predictability,” “flexibility,” and “safe learning environments”-provide a central framework for
managing this transition back to in-person learning (Anderson & Landy, 2023). In this context, the focus of
special education teacher candidates on invisible learning and support needs, structural limitations regarding
accessibility, and psychosocial recovery processes demonstrates that the return to in-person education is not
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merely an academic recovery but also a multidimensional restructuring process (Anderson & Landy, 2023;
Bitanihirwe & Imad, 2023; Brunzell et al., 2016).

Second, findings regarding the university environment highlight structural and organizational shortcomings,
such as the presence of damaged spaces, high levels of crowding and noise, limited opportunities for social
activities, and the prevalence of temporary hybrid arrangements. Such physical and structural disruptions not
only undermine students’ perception of “physical safety” but also hinder the reestablishment of “emotional
safety.” Consequently, the process of restructuring learning environments not merely the resumption of
classes-is being delayed. The literature highlights that post-disaster higher education institutions are not merely
spaces for continuing instructional activities but are priority areas that host scalable interventions to support
students’ academic and psychosocial functioning (Bakic et al., 2021; Stromberg, 2023; VanderKaay et al.,
2025). In this context, the integration of TIP (Trauma-Informed Pedagogy) approaches into course design and
assessment processes at the higher education level offers an effective framework for reducing triggering stimuli
and improving learning environments, particularly within the principles of predictability, flexibility, and a safe
learning environment (Anderson & Landy, 2023; Bitanihirwe & Imad, 2023). This approach demonstrates the
necessity of psychosocial and pedagogical internal restructuring-beyond the improvement of physical
infrastructure-to enhance students’ levels of continuity, participation, and academic functioning in post-
disaster higher education settings.

Third, it is observed that the multidimensional needs reported by participants-such as academic make-up and
flexible assessment, psychological counseling, basic living supports like housing, transportation, and nutrition,
and accessibility accommodations-can only be partially addressed through institutional support mechanisms,
individual coping strategies, and social solidarity networks. This finding highlights the inadequacy of “one-
size-fits-all” support approaches in post-disaster higher education settings and underscores the necessity of
flexible, individualized approaches. Indeed, Lynch (2023) notes that factors determining success in the
learning processes of university students after trauma are more closely related to the flexibility and empathy
levels of faculty members than to standard academic interventions. Similarly, Anderson & Landy (2023)
emphasize that the principles of Trauma-Informed Pedagogy (TIP)-particularly the components of
predictability, flexibility, and a safe learning environment-enhance student engagement and emotional safety
in post-disaster higher education experiences. Additionally, Subu et al. (2025) have demonstrated that the
higher education experiences of students with special needs are closely linked to the level of instructional
adaptation and individualized support. Consequently, the expertise of special education teacher candidates in
the areas of individualization, accommodation, and behavioral support provides a decisive framework for
interpreting post-disaster university experiences in a needs-based and inclusive manner (Lindner, 2020).

Fourth the participants’ expectations regarding the enhancement of campus facilities, career planning,
individualized support, and financial assistance align with current policy and program development
discussions. Within this framework, inclusive-accessible design approaches-such as universal design
principles, differentiated tasks, and simplified communication-are among the priority policy recommendations,
particularly in crisis and disaster contexts (Rofiah et al., 2024). In higher education, the literature increasingly
emphasizes the need to systematically integrate the Trauma-Informed Pedagogy (TIP) approach into teacher
training programs. For instance, the importance of TIP integration in teacher education at the university level
has been highlighted (Anderson & Landy, 2023). Similarly, Arvidsson et al. (2024) report that teachers’
perceptions of inclusive educational practices are strongly associated with their levels of differentiated
instruction skills and recognition of individual differences. Therefore, when the expertise of special education
teacher candidates in the areas of individualization and adaptation is integrated with multi-component supports
at the economic, social, and pedagogical levels, it offers a strategic advantage in terms of student access,
participation, and learning efficiency in post-disaster higher education settings. Thus, support services must be
reimagined holistically not merely at a superficial level-encompassing everything from institutional culture to
curriculum, physical space to social interaction, and economic accommodations to pedagogical adaptations.

The main limitations of this study include its focus on a single department and the collection of data via self-
report from a limited number of participants selected through purposive/criterion sampling. This limits
generalizability and causal interpretations. Future research should include comparative designs with different
teacher education programs, longitudinal tracking of academic and psychosocial indicators, and experimental-
applied studies incorporating TIP/accessibility interventions. At the implementation level, it is recommended
that universities reframe post-disaster education based on trauma-informed, accessible, and personalized
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principles; clarify flexible assessment and make-up policies; prioritize disability-inclusive services and
psychological counseling capacity; and develop targeted support packages for housing, transportation, and
nutrition. These steps will strengthen students’ professional continuity while also enhancing the resilience of
the higher education system against similar crises.
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