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Bu arastirmada ortaokul 6grencilerinin siyaset okuryazarligi ile demokrasi algilari arasindaki
DOI 10.29299/kefad. 1826276 iliski karma yontemle incelenmistir. Nicel asamada “Siyaset Okuryazarligi Olgegi” ve
“Ortaokulda Demokrasi Algilar1 Olgegi” 178 6grenciye uygulanmis; nitel asamada ise kavram
karikatiirleri araciligiyla 20 6grencinin goriigleri alimmistir. Bulgular, demokratik ¢dziim
becerileri, siyasal biling ve siyasal tepki ile demokrasi algisi arasinda anlamli iligkiler
bulundugunu, giindemi takip etme ile demokrasi algis1 arasinda ise anlamli bir iligki olmadigini
gostermistir. Duyarlilik, demokrasi algisim1 en fazla destekleyen unsur olarak 6ne ¢ikarken
kabullenme ve hosgoriiyle iliskiler zayif ve anlamsiz bulunmustur. Coklu regresyon analizi,
Demokratik Coziim, Siyasal Tepki ve Duyarlilik alt boyutlarinin demokrasi algisini pozitif ve
Gonderim Tarihi: ~ 14.01.2026  aplamli bigimde yordadigini gdstermistir. Nitel bulgular, 6grencilerin demokrasiye iliskin
Diizeltme Tarihi: 19.03.2026  agiklamalarinin farkli gerekge ve deneyimlere dayandigini; secim ve ¢ogunluk, katilim ve
Kabul Tarihi: 29092026  Sivasal esitlik ile tartisma ve miizakere temelli demokrasi anlayiglarmin 6ne ¢iktigmi ortaya
koymustur. Genel olarak sonuglar, siyaset okuryazarligimm &grencilerin demokrasi algilarini
farkl1 boyutlarda destekledigine ve demokrasiye iligkin farkindaliklarini artirdigina isaret
etmektedir.

Anahtar Kelimeler: Demokrasi Algisi, siyaset okuryazarligi, ortaokul Ogrencileri.

Atif Bilgisi: Demirci, M. ve Delibas, E. (2026). Ortaokul 6grencilerinin siyaset okuryazarlig1 ve demokrasi algilari arasindaki iliskinin
incelenmesi, 4hi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 27(3), 1509-1547. 10.29299/kefad.1826276

Giris
Demokratik ilkeler ekseninde yapilandirilan ¢agimiz geregi her bir vatandas, bir devletin {iyesi olarak siyasal
siireclerin etkisi altindadir. Ulkemizin geleceginde ileride s6z sahibi olacak Ogrencilerin siyasal siirecleri
anlamasi ve siyasal siireclere ilerleyen yillarda aktif katilmasi gerekmektedir. Bu baglamda okul ve sinif,
genglerin en diizenli kamusal 6grenme ortami olarak yurttaglik 6grenmelerini yapilandirir (Torney-Purta,
2002). Ayrica agik siif iklimi ve Ogrencilerin “séz hakki” buldugu tartisma ortamlari, siyasal katilim
yonelimleriyle ve yurttaglikla iliskili ¢iktilarla baglantilidir (Campbell, 2008). Okulun sundugu yurttaslik
O0grenme firsatlar1 (Or. simif i¢i tartigmalar, katilmer okul iklimi, toplumsal sorunlarla iligkilendirilmis
etkinlikler) 6grencilerin sivil katilim taahhiidiinii anlamli bigimde gii¢clendirebilmektedir (Kahne ve Sporte,
2008). Ayrica Avrupa Konseyi’nin demokratik yurttaglik ve insan haklar1 egitimi ¢er¢evesi ile UNESCO’nun
kiiresel yurttaslik egitimi rehberi, bu kazanimlarin okul programlarina sistematik bicimde entegre edilmesini
ve Ogrencilerin demokratik yasama etkin katilimini destekleyen 6grenme ortamlarinin olusturulmasini
Ozellikle vurgulamaktadir (Council of Europe, 2010; United Nations Educational, Scientific and Cultural
Organization [UNESCO], 2015). Ozellikle ortaokul déneminde okul, genglerin en uzun siire bulundugu
kamusal baglamlardan biri olarak yurttaglik 6grenmeleri i¢in belirleyici bir ortam sunmakta; aile ve akran gibi
diger sosyallesme kaynaklariyla birlikte Ogrencilerin siyasal/toplumsal gelisimini etkileyebilmektedir
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(Torney-Purta, 2002). Ayrica ortaokul doneminin kapsadigi ergenlik yillarinda, siyasal tutumlar ve yurttaslik
yonelimleri resitlikle birlikte aniden ortaya ¢ikmaktan ziyade, sosyal iligkiler ve katilim deneyimleri iginde
kademeli olarak bicimlenmektedir (Flanagan ve Sherrod, 1998). Bu agidan ortaokul yillari, akran etkilerinin
giiclendigi ve 6grencilerin siyasal/toplumsal konulara iliskin tutumlarinin bigimlenmeye bagladigi kritik bir
gelisim donemidir. Bu nedenle bu ¢alisma, ortaokul 6grencileri ile yiiriitiilmiistiir. Diger yandan siyasal katilim
saglamak ve bu hususlara ilgi duymak demokrasinin isletilebilmesi agisindan 6nemlidir (Turan, 2023). Ciinkii
demokratik yurttaglik egitiminin hedefleri, bir yandan demokrasiye iligkin hak—sorumluluk ve katilim
anlayisini giiclendirmeyi, diger yandan bu anlayisi besleyen bilgi—beceri ve tutumlar gelistirmeyi birlikte
gerektirmektedir (Council of Europe, 2010). Bu durum &grencilerin siyaset okuryazarlik becerisini akla
getirmektedir. Siyaset okuryazarligi, demokrasiyle yakindan iligkili bir yeterlik alan1 olarak 6zellikle okul
temelli yurttaslik egitiminin dnemli bir bileseni seklinde ele alinmistir. Alan yazinda “Crick Raporu” olarak
bilinen Education for Citizenship and the Teaching of Democracy in Schools baslikli raporda karsimiza
cikmaktadir (Advisory Group on Citizenship, 1998). Nitekim siyaset okuryazarligi ve demokrasi kavramini
birbirinden ayr1 diisiiniilemeyecegi varsayilmaktadir (Turan, 2023). Bu dogrultuda demokrasi algisi ve
demokratik siirecleri anlama ile iliskilendirilen siyaset okuryazarligi birlikte ele alinmistir. Bu ¢aligmanin,
ortaokul 6grencilerinde siyaset okuryazarligi ile demokrasi algisini birlikte ele alarak alan yazina betimleyici
bir ¢erceve sunmasi beklenmektedir.

Okullarda Yurttashk Egitimi

Okullarda yurttaslik egitimi, 6grencilerin “iyi yurttas” olmay1 nasil anlamlandirdiklarini1 ve demokrasiye iligkin
deger/katilim beklentilerini bigcimlendiren bir 6grenme alanidir. Bu alanin tek bir yurttaglik tanimina
indirgenemeyecegi ve program ile uygulamalarin farkli yurttaglik ideallerini (6rnegin sorumlu, katilimei,
adalet odakli) 6ne ¢ikarabildigi vurgulanmaktadir. Bu nedenle okul temelli yurttaglik 6grenmesi, 6grencilerin
hem kamusal yasamda nasil bir rol iistlenecegine iliskin anlam diinyasin1 hem de buna eslik eden tutumlar
tartismak icin zemin hazirlar (Westheimer ve Kahne, 2004). International Civic and Citizenship Education
Study (ICCS) 2016 bulgulari, 6grencilerin yurttaglik bilgi ve tutumlarinin okul baglami ve okul deneyimleriyle
iligkili oldugunu gostermektedir (Schulz vd., 2018). Bu baglamda siyaset okuryazarligi, 6grencilerin kamusal
meseleleri anlama, kanit1 tartma, farkl goriisleri dinleyip tartisma ve gerekgeli yargiya varma gibi, demokratik
yasam icin kritik biligsel-iletisimsel yeterliklerini kapsar (Hess ve McAvoy, 2015). Ljubojevic (2024) ise
siyaset okuryazarligin1 demokratik degerler ve tutumlarla birlestirilmis bir dizi siyasi bilgi ve beceri olarak
degerlendirmektedir. Bu baglamda demokrasi ile siyaset okuryazarliginin i¢ i¢e oldugu anlasilmaktadir. Bu
nedenle bu ¢aligmada, siyaset okuryazarligi ve demokrasi kavramlar birlikte ele alimmistir. Demokrasi algisi
ise bireyin demokrasiyi yalnizca bir yOnetim bigimi olarak “tanimasi” degil; demokratik siireclerin nasil
islemesi gerektigine iliskin biligsel kabulleri (adalet, esitlik, haklar, katilim, ¢ogulculuk gibi) ve bu siireclere
yonelik duyussal degerlendirmeleri (aidiyet, giiven, kabul, hosgorii, duyarlilik gibi) birlikte igeren gok bilesenli
bir yapidir. Okul baglaminda demokrasi algisi; 0grencinin okulda karar siireclerine katilimi, hak ve
sorumluluklarin uygulanisi, okul ikliminin kapsayiciligt ve yurttaglik 6grenmelerinin giinliikk yasantiyla
iligkilendirilmesi {izerinden somutlasir. Diger yandan siyaset okuryazarligi, demokrasinin islevselligini
artirmaktadir (Kruse, 2018). Ayrica siyasi katilimla demokrasinin uygulanmasi kolaylasmaktadir (izmir,
2020). Ciinkii demokrasi siyasal alana iliskin bir konudur (Beetham, 2006). Nitekim siyasi okuryazarlig1
olusturan bilgi, beceri ve degerler “demokrasiyi 6grenmek” i¢in kullanilir (Biesta ve Lawy, 2006). Bu nedenle
siyaset ve demokrasi kavramlarina sosyal bilgiler dersi 6gretim programlarinda bir arada yer verilmektedir
(Milli Egitim Bakanligi [MEB], 2018, 2024). Ayrica Tiirkiye Yiizyil1 Maarif Modeli dogrultusunda sosyal
bilgiler 6gretim programi, beceri temelli bir ¢cergevede demokratik yurttaslik ve katilimla iligkili yeterlikleri
On plana ¢ikarmakta; bu dogrultuda programda siyaset ve demokrasi kavramlarina siklikla yer verilmektedir.
“Yasayan Demokrasi” 6grenme alaninda, “Okulda karar alma ve demokratik katilim siireglerine iligkin fikir
iiretebilme” 0grenme ¢iktisina ve bireylerin segimler ile se¢cim dis1 yollarla karar alma siireclerine etkisine
yonelik uygulamalara yer verilmektedir (MEB, 2024). Ciinkii 6grenciler hem siyaset bilimi kavramlariyla hem
de demokrasiyle ilgili kavramlarla giinliik yasamda sikca karsilasmaktadir. Ornegin 6grenciler smifta simif
bagkanini secerken demokratik yontemlerle bir karar siirecine katilmakta ve siyasal katilimin basit bir 6rnegini
deneyimlemektedir. Dolayisiyla giinliik hayatta karsilagilan bu tiir 6rnekler, siyaset okuryazarligmin neden
gerekli oldugunu goriiniir kilmaktadir. Dag ve Koger’e (2019) gore siyaset okuryazarligi, demokrasinin
iglerligi i¢in temel bir 6n kosuldur.
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Alan yazinda siyaset okuryazarligi ve demokrasi ile ilgili caligmalar incelendiginde, siyaset okuryazarligi ve
demokrasi ile ilgili calismalarin kendi i¢inde farkli agilardan ele alindig1 goriilmektedir. Demokrasiye iliskin
caligmalar kavrami deger (Hgan vd., 2013; Sar1, 2007), tutum (Er¢oskun ve Nalcaci, 2008; Ural ve Saglam,
2011) ve demokrasi algis1 baglaminda farkli yontemlerle ele almistir (Bilecen, 2010; Canan-Sokullu ve Ertung,
2010). Demokrasi algisinin farkli 6grenim kademelerinde incelendigi (Kartal vd., 2018; Kus ve Cetin, 2014),
ortaokul &grencilerinde ise deontik adalet ve toplumsal degerler algisiyla iliskilendirildigi goriilmektedir
(Saricam ve Ozbey, 2018). Siyaset okuryazarlig ile ilgili calismalarin da ilkokuldan baslayarak her grenim
kademesinde oldugu goriilmektedir (Giinteke ve Aladag, 2023; Karababa ve Biricik, 2022; Karakus vd., 2022).
Ornegin, Tarhan (2019), ortaokul dgrencilerinin siyaset okuryazarhigi diizeylerini ele almustir. Diger yandan
alan yazinda, siyaset okuryazarligini 6gretmenler ve 6gretmen adaylar1 baglaminda inceleyen calismalarin
daha fazla oldugu goriilmektedir (Cender, 2023; Caliskan vd., 2023; Faiz ve Donmez, 2016; Gedik vd., 2023;
Karakus vd., 2022). Sosyal bilgiler 6gretiminde siyaset okuryazarligi becerisinin yerini ve bu beceriye iliskin
ogretmen goriislerini inceleyen Gegit ve Aver (2022), Sosyal Bilgiler Ogretim Programi’nda (2018) siyaset
okuryazarlig1 becerisine yeterince yer verilmesine ragmen dgretmenlerin bu beceriye iliskin bilgi diizeylerinin
yeterli olmadigini; ayrica etkin vatandaslik kapsamindaki toplumsal faaliyetlere katilim konusunda da yetersiz
kaldiklarini ortaya koymustur. Kus ve Tarhan (2016), 6gretmenlerin siyasal konularin 6gretilmesini gerekli
gordiiklerini ancak bu konulara sinif i¢i uygulamalarda yeterince yer vermediklerini belirlemistir.

Yapilan caligmalarin sonuglar1 degerlendirildiginde yapilan c¢aligmalardan da Ogretmenlerin/6gretmen
adaylarinin siyasal kavramlarin 6gretilmesine yonelik farkindalik sahibi oldugu ancak siyaset okuryazarligi
(Kus ve Tarhan, 2016) ve demokrasi algisinin sinif ortaminda entegre edilmesinde bazi eksikliklerin oldugu
gbze carpmaktadir (Carr, 2006). Siyaset okuryazarligi ve demokrasi algisi, sinif ici etkilesim, tartisma ve
katilim pratikleri i¢inde birlikte sekillenebilmektedir (Biesta ve Lawy, 2006; Westheimer ve Kahne, 2004).
Smuf iklimi ve dgrencilerin tartisma firsatlar1 da her iki yapinin gelisiminde etkili olabilmektedir (Torney-
Purta, 2002). Bu baglamda 6grencilerin siyaset okuryazarlig1 becerileri ile demokrasi algilarinin diizeylerini
belirlemeye; bununla birlikte iki yapi arasindaki iliskinin yami1 sira demokrasi algisini hangi siyaset
okuryazarlig1 boyutlarinin daha giiclii agikladigini ortaya koymaya ihtiya¢ oldugu diisiiniilmektedir. Kald1 ki
alan yazinda siyaset okuryazarlig1 ile demokrasi algisinin birbiriyle ilgili oldugu (Dag ve Koger, 2019; Turan,
2023) ancak siyaset okuryazarligi ve demokrasi olgularini bir arada ele alan galigmalara rastlanmamis olmast
dikkat ¢ekmektedir. Bu nedenle alan yazinda ve giinliik hayatta birbiriyle bu kadar ilgili olan siyaset
okuryazarlig1 ve demokrasi algisinin birlikte incelenmesinin alana katki saglayacag diisiiniilmektedir. Ayrica
ilkokul ve ortaokul O6grencilerinin siyaseti hangi unsurlar iizerinden daha ¢ok algiladiklar1 ve siyaset
hakkindaki diisiincelerinin hangi unsurlar iizerinde daha ¢ok yogunlastigini bilinmesi 6nemlidir (Tarhan,
2019). Ciinkii gelecegin karar vericileri olan “cocuk vatandaglarin” etkin vatandas olma yolunda ilerlemesi
icin siyaset okuryazarlig1 ve demokrasi algilarinin kiigiik yaslarda gelismesi gerekir. Bu dogrultuda, cocuklarin
erken yasta bu yeterlikleri edinmesini desteklemek amaciyla ulusal ve uluslararasi 6gretim programlarinda bu
iki kavrama siklikla yer verilmektedir (Department for Education [DfE], 2013; Milli Egitim Bakanligi [MEB],
2018, 2024).

Tiirkiye Yiizyih Maarif Model Sosyal Bilgiler Dersi 6gretim programimda (MEB, 2024), siyaset
okuryazarliginin 6neminden ve demokrasi kazanimlarindan hareketle bu calismanin amaci, ortaokul
Ogrencilerinin siyaset okuryazarligi ile demokrasi algis1 arasindaki iligkiyi ortaya koymak ve siyaset
okuryazarliginin demokrasi algisin1 yordama diizeyini belirlemektir. Ayrica arastirmada, elde edilen bulgularin
ogrenciler tarafindan hangi gerekcelerle kuruldugunu ortaya ¢ikarmak ve sonuglari baglamlandirmak amaciyla
kavram karikatiirleri lizerinden 6grencilerin goriigleri incelenmistir. Bu baglamda arastirmanin alt amagclari
maddeler halinde asagida yer almaktadir.

Ortaokul 6grencilerinin siyaset okuryazarligi ve demokrasi algis diizeyi nedir?

Ortaokul 6grencilerinin siyaset okuryazarligi ile demokrasi algisi1 arasinda anlamli bir iligki var midir?
Ortaokul 6grencilerinin siyaset okuryazarligi, demokrasi algisim1 anlamli diizeyde yordamakta midir?
Ortaokul 6grencileri, siyaset okuryazarlig1 ve demokrasi algis1 arasindaki iliskiyi nasil agiklamaktadir?

Yontem

Bu aragtirmada karma yontem kullanilmistir. Arastirma siirecinde nicel ve nitel veri toplama ve analiz
yontemlerinden yararlanilmistir. Bu boliimde arastirmanin modeli/deseni, ¢alisma grubu, veri toplama siireci,
veri toplama araglar1 ve verilerin analizine iliskin bilgiler sunulmustur.
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Arastirma Modeli / Desen

Arastirmanin yontemi karma yontem olarak belirlenmistir. Bu baglamda dnce nicel veriler toplanmis, ardindan
nicel bulgularin nitel verilerle desteklenmesi planlanmigtir. Karma yontem desenlerinden agimlayict sirali
yaklagim kullanilarak 6grencilerin siyaset okuryazarligi ve demokrasi algilart incelenmistir. Agimlayict siral
desende, ilk agsamada elde edilen nicel bulgularin daha ayrintili agiklanmasi amaciyla ikinci agsamada nitel
verilerden yararlanilir (Creswell, 2016). Bu dogrultuda, aragtirmanin ilk asamasinda siyaset okuryazarlig alt
boyutlar ile demokrasi algis1 arasindaki iligkiler ve yordayici etkiler nicel bulgularla ortaya konmustur. Nicel
analizlerde baz1 siyaset okuryazarlig1 alt boyutlarinin demokrasi algisiyla giiglii iligkiler gostermesine karsin
baz1 boyutlarin zayif ya da anlamsiz diizeyde kalmasi, ortaya ¢ikan bu farklilasmanin 6grencilerin deneyimleri
acisindan agiklanmasimi gerekli kilmistir. Bu nedenle nitel asama, nicel bulgularda belirlenen iliski
ortintiilerinin 6grenciler tarafindan nasil anlamlandirildigini ortaya koymak amaciyla planlanmistir. Nicel
asamada belirlenen iligki Orlintiilerinin ve boyutlar arasindaki farklilasmalarin gerekcelerini daha
derinlemesine agiklamak amaciyla ikinci asama nicel sonuglar temel alinarak yapilandirilmistir. Bu kapsamda
nicel bulgulan agiklamak ve baglamlandirmak iizere kavram karikatiirleri araciligiyla 6grencilerin goriigleri
toplanmistir. Elde edilen nitel veriler icerik analiziyle ¢dziimlenerek nicel bulgularin “neden” ve “nasil” boyutu
desteklenmistir. Boylece iki asama arasinda mantiksal bir bag kurulmus ve bulgularin yorumlanabilirligi
giiclendirilmistir.

Evren / Orneklem veya Calisma Grubu

Ortaokul 6grencilerinin siyaset okuryazarligi ile demokrasi algisi arasindaki iligkinin incelenmesi amaciyla
yapilan bu calisma, Artvin merkezdeki bir ortaokulda 6grenim goren Ogrencilerle yapilmistir. Arastirma,
Artvin il merkezinde bulunan ve dgrenci/veli profili sosyo-ekonomik gostergeler bakimindan farkli diizeyleri
temsil eden, sosyo-ekonomik cesitlilige sahip bir ortaokulda 6grenim goéren Ogrencilerle yiiriitiilmiistiir.
Calisma grubunu, 58 kisi besinci sinif 6grencisi; 47 kisi altinci sinif 6grencisi; 45 kisi yedinci sinif 6grencisi;
28 kisi sekizinci sinif 6grencisini olusturmaktadir. Bu baglamda ¢alismaya ortaokulda 6grenim goren tiim sinif
seviyesindeki (5., 6., 7. ve 8. smif) 178 dgrenci katilmistir. Olgeklerdeki madde sayilar1 da gdz oniinde
bulundurularak yeterli kisiye ulasildig1 diisiiniilmektedir. Nitekim Biiyilikoztiirk (2018) 6lgek madde sayisinin
5 katim1 uygun gormektedir. Ogrencilere dlgekleri uygulamadan once dlgeklere mutlaka rumuz isimler
yazmalar istenmistir. Calismay1 uygulamadan once almacak etik izin ¢ercevesinde arastirmaya katilacak
goniillii 6grencilerle calisma yiiriitiilmiistiir. Nitel verileri elde etmek icin her smif seviyesinden rastgele
belirlenen 5 6grenci secilmistir. Boylelikle rastgele secilen 20 6grenci ile nitel veriler toplanarak derinlemesine
bilgi edinilmistir. Goriismeler ilerledik¢e benzer temalarin tekrar etmeye baslamasi ve yeni tema/kod
iiretiminin belirgin bicimde azalmasi, 20 katilimcidan elde edilen verinin arastirma sorularini yanitlamak icin
yeterli bir doygunluk diizeyine ulastigini1 gostermistir.

Verilerin Toplanma Siireci

Arastirmanin verileri, agimlayict sirali karma ydntem desenine uygun olarak iki asamada toplanmustir. ilk
asamada arastirmaya katilan 6grencilere nicel veri toplama araclar1 uygulanmis ve elde edilen veriler analiz
edilmistir. Ikinci asamada ise nicel bulgularda ortaya ¢ikan iliski 6riintiilerini daha ayrmtili agiklamak amaciyla
belirlenen 6grencilerle kavram karikatiirleri iizerinden goériismeler gergeklestirilmistir. Nicel ve nitel verilerin
iliskilendirilebilmesi amaciyla dgrencilerin her iki asamada da ayn1 rumuzlar1 kullanmalar1 saglanmistir. Veri
toplama siirecinin tek bir okulda yiiriitiilmiis olmas1 ve nicel verilerin 6z-bildirime dayali 6l¢gme araglariyla
elde edilmesi arastirmanin veri toplama siirecine iliskin sinirliliklari arasindadir.

Veri Toplama Araclari

Arastirmada nicel veri toplama araglar1 olarak Tarhan (2019) tarafindan gelistirilen “Siyaset Okuryazarligi”
oleegi ve Duruhan ve Ersdz (2013) tarafindan gelistirilen “Ortaokulda Demokrasi Algilart Olgegi”
kullanilmigtir. Tarhan (2019) ortaokul 6grencilerinin siyaset okuryazarligini 6l¢mek icin Siyaset Okuryazarlik
Beceri-Davrams ve Siyaset Okuryazarligi Duyussal Egilim Olgegi olmak iizere iki ayri 6lgek kullanmustir.
Siyasi Okuryazarlik Beceri-Davranis Olgegi 21 maddeden; Siyaset Okuryazarligi Duyussal Egilim Olgegi ise
20 maddeden olusmaktadir. Bu ¢alismada her ikisi birden kullanilmigtir. Siyasi Okuryazarlik Beceri-Davranig
Olgeginin giivenirligine iliskin Cronbach’s Alpha degeri ise 0.719; Siyaset Okuryazarligi Duyussal Egilim
Olgegi giivenirligine iliskin Cronbach’s Alpha degeri ise 0.812 olarak hesaplanmustir. Siyasi Okuryazarlik
Beceri-Davrams Olgegi; “Demokratik Coziim, Siyasal Biling, Siyasal Tepki ve Giindem” olmak iizere dort
boyuttan olusmaktadir. Siyaset Okuryazarligi Duyussal Egilim Olgegi ise “Duyarlilik, Kabullenme ve Hosgorii
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Eksikligi” olmak {izere li¢ boyuttan olugmaktadir. Ortaokulda Demokrasi Algilari 6lgegi ise 20 maddeden
olusmaktadir. Olgegin giivenirligine iliskin Cronbach’s Alpha degerinin ise .872 oldugu anlasilmistir.
Ortaokulda Demokrasi Algilar1 6lcegi; “Okulda Katilim-Etkinlik, Okulda Haklar ve Gérevler, Okulda
Ozdegerlendirme, Okulda Vatandaslhik Egitimi” olmak iizere dért alt boyuttan olusmaktadir.

Arastirmanin nitel verileri ise nicel verilere uygun olarak Web 2.0 araglarindan olan Storyboard That’de
hazirlanan kavram karikatﬁrleri iizerine yap1lacak gérﬁsmelerle toplanmustir. Storyboard That ile ha21r1anan
kurgulanmis, diyalog temelli kisa senaryolardan olugsmaktadir. Her karikatiirde ayn1 duruma iligkin farkli bakig
acilarin1 temsil eden birden fazla 6grenci karakteri yer almakta; karakterler katilim, adalet, esitlik, itiraz
etme/tepki verme ve duyarlilik gibi demokrasi algis1 ve siyaset okuryazarligiyla iligkili temalar hakkinda
birbirinden farkli goriisler dile getirmektedir. Gorligme sirasinda Ogrencilere karikatiir gosterilmis; (i)
karikatiirdeki goriislerden hangisine daha yakin olduklari, (ii) hangi goriise neden katildiklari/katilmadiklari
ve (iii) kendi okul deneyimlerinden 6rnek vererek gerekgelendirmeleri istenmistir. Karikatiir senaryolarinin
temalar1 ve takip sorulari, nicel asamada iliski/yordama diizeyi 6ne ¢ikan boyutlara (6rnegin demokratik
¢cozlim, siyasal tepki, duyarlilik) ve iliskisiz gorlinen boyutlara (6rnegin giindemi takip etme) aciklama
getirecek sekilde yapilandirilmistir.

Demokrasi algis1 ve siyaset okuryazarligi gibi soyut yapilarin d6grenciler tarafindan daha somut ve baglamsal
bigimde ifade edilebilmesi amaciyla kavram karikatiirlerinden yararlanilmigtir. Diger yandan nicel asamada
elde edilen bulgular, 6zellikle 6lgek alt boyutlarinda ortaya ¢ikan anlamli farkliliklar ve iligkiler dogrultusunda
nitel asamanin kapsamini ve yoniinii belirlemistir. Bu dogrultuda goériisme sorulari, nicel analizlerde 6ne ¢ikan
alt boyutlar temel alinarak yapilandirilmig; boéylece nicel sonuglarin derinlemesine agiklanmasi ve
yorumlanmasi amaglanmistir. Bu baglamda nicel bulgularin nitel bulguyu sekillendirerek goriisme sorularinin
nasil tasarlandigina yonelik karma yontem entegrasyon tablosu asagida yer almaktadir.

Tablo 1

Karma Yéntem Entegrasyon Tablosu

Boyutlar Nicel Sonug Nitel Asamada Odaklanan Goriisme Sorusu Entegrasyonun Amaci

Demokratik Demokrasi algisiile  Sinifta ya da okulda anlagmazlik ¢iktiginda bunu Giiglii iligkinin okul i¢i sorun

¢Ozlim becerileri  giiglii ve anlamli iligki konusarak ¢6zebildigin durumlar oluyor mu? Bu ¢Ozme deneyimleri lizerinden nasil
stire¢ okulunu daha adil bir yer gibi hissettiriyor olustugunu agiklamak

mu?
Siyasal biling Demokrasi algisiile  Sinif/okul bagkan1 se¢imi yapilirken aday olma, oy  Siyasal bilginin 6grencilerin okul
giiclii ve anlamli iligki verme ve sayim gibi kurallari biliyor musun? Bu ici adalet algisin1 nasil
kurallar1 bilmek se¢imlerin adil oldugunu sekillendirdigini ortaya koymak

diistinmeni etkiliyor mu?

Siyasal tepki Demokrasi algistile  Segimlerde veya sinif kararlarinda sana haksiz gelen Ifade ve itiraz imkanlarinm
giiclii ve anlamli iligki bir durum olursa bunu sdyleyebiliyor musun? Itiraz demokrasi algisiyla nasil
ettiginde dinleniyor musun? Bir 6rnek anlatir misin? iliskilendigini agiklamak

Giindemi takip Demokrasi algistile  Televizyonda, YouTube’da ya da sosyal medyada  1liskisiz bulunan bulgunun

etme anlamli iliski yok haber izledigin oluyor mu? Bunlar takip etmek, nedenlerini 6grencilerin giinlitk
smif bagkani se¢imi veya sinif kurallari gibi deneyimleri lizerinden agiklamak
konularda adil olup olmadigini diistinmeni etkiliyor
mu?

Duyarlilik Demokrasi algisini en  Segimlerde veya sinif kararlarinda dislanan bir Duyarliligin demokrasi algisini
gliclii destekleyen arkadagini fark ettiginde ne yaparsin? neden gii¢lii bicimde destekledigini
boyut ortaya koymak

Kabullenme ve  Demokrasi algisiile  Senden farkli diisiinen bir aday ya da arkadas Hosgorii ve kabullenmenin neden

hosgorii zayif ve anlamsiz oldugunda sinifta nasil karsilaniyor? demokrasi algisini gii¢lii bigimde
iliski desteklemedigini aciklamak

Goriildigii gibi ortaokul dgrencilerinin siyaset okuryazarligi ile demokrasi algilar1 arasindaki iliskinin nasil
oldugu derinlemesine aragtirilmaya ¢alisilmigtir. Siyaset okuryazarligi ve demokrasi algisina iligskin hazirlanan
kavram karikatiirleri tizerine yapilacak goriismelerle nicel iliskisel bir calismanin 6tesine gegilerek 6grencinin
bu konulara iligskin gergek diisiincelerinin aciga ¢ikarilmasi hedeflenmistir. Ornegin; demokrasi algis1 ve
Ogrencilerin siyasi katilimina yonelik 6grencilerin kendi aralarindaki giinliik hayata iliskin konugmalar1 Sekil
1’de yer almaktadir.
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Sekil 1

Storyboard That araciligiyla olusturulan kavram karikatiirii 6rnegi: Demokrasi algisi ve siyasal katilima
iliskin, ogrencilerin kendi aralarinda yaptigi diyalog temelli konusma senaryosu.

Merkez iisleri Kahramanmaras'in Pazarcik ve Elbistan ilgeleri olan 6 Subat
Depremi sonucunda Kahramanmaras'ta bulunan okulumuzun spor salonu yikildi.
Bu nedenle okulumuzun yeni bir spor salonuna ihtiyaci oldu. Maliyetleri oldukca
yiiksek ve kaynaklarin kisitl olmasi nedeniyle spor salonumuz yalnizca bir spor
bransina iligkin tesis yapilabilecek sekildeydi. Daha 6nceden var olan voleybol,
hentbol, futbol, basketbol ve giires tesislerinden yalnizca birisinin tercih
edilebilecegi kararlastirildi. Hangi spor kolunun belirlenecegi 6grencilerin
tercihine birakildi.

/ AN

Okulumuzda erkek Emrah’in soyledigi . Be;\ce i.:’lkemi:de talk"'“ [ Arkadaslar basketbolu
ogrenci agirhikh gibi erkek 6grenci i fikri Sponannca.enbasany spor sevenler de olabilir.
oldgugu icinéfutbd sayisi daha fazla, :le':"m :k"m bransi kadin voleybolu. Bu Okuldaki tiim
sahasinin yapilmasini fakat ben futbolu Samacimiza nedenle voleybol sahasinin arkadaglarimizin fikrini
tercihye :erim degil voleybolu 6gretmenimizin kurulmasinin daha yararh

tercih ederim. karar vermesi. olacagini diisiiniiyorum.

alirsak zaman kaybederiz.
Bence kura gekelim.

Verilerin Analizi

Arastirmanin veri analizine baslamadan 6nce ¢alismada kullanilan 6l¢eklerin yap1 gegerligi ve giivenirligi test
edilmistir. Bu baglamda “Siyasi Okuryazarhk Beceri-Davrams Olgeginin” Cronbach alfa degeri 0.70;
McDonald Omega degeri 0.71 olarak hesaplanmistir. Siyaset Okuryazarligi Duyussal Egilim Cronbach alfa
degeri 0.70; McDonald Omega deger 0.71; Demokrasi Alg1 Olgeginin Cronbach alfa degeri 0.86; McDonald
Omega deger 0.87 olarak hesaplanmistir. Ayrica tiim 6lgeklerin alt boyutlarin Cronbach alfa degerinin 0.70 ile
0.71 arasinda oldugu; McDonald Omega degerlerinin 0.71 ve 0.80 arasinda oldugu belirlenmistir.

Caligmada kullanilan 6lgeklerin yap1 gegerligi, dogrulayici faktor analizi (DFA) ve RStudio kullanilarak
incelenmistir. Dogrulayic1 faktoér analizinde, modelin dogrulanmasi ve istatistiksel uyum oOl¢iitlerinin
belirlenmesi amaciyla y?/df, RMSEA (Yaklasik Hatalarin Ortalama Karekokii), SRMR (Standartlagtirilmig
Ortalama Kare Kok Artik (Hata) Degeri), AGFI (Diizeltiimis Uyum lyiligi Indeksi), NNFI
(Normlandirilmamis Uyum Indeksi) ve CFI (Karsilastirmali Uyum Indeksi) degerleri hesaplanmistir. Buna
gore Siyasi Okuryazarlik Beceri-Davranis Olgeginin y2/df = (267.713/183) = 1.463, RMSEA = 0.06, SRMR =
0.110; Siyaset Okuryazarligi Duyussal Egilim Olgeginin y*/df = (171.227/149) = 1.149, RMSEA = 0.00,
SRMR = 0.097; Demokrasi Alg1 Olgeginin y*df = (284.618/164) = 1.735, RMSEA = 0.06; SRMR= 0.089
olarak hesaplanmustir. Bu caligmada Siyaset Okuryazarligi Beceri-Davranis Olgegi’nin SRMR degerinin 0.110
olarak bulunmasi, yaygin bigimde 6nerilen “iyi uyum” esiklerinin lizerinde olmas1 nedeniyle model uyumunun
tek bir gostergeyle degil, coklu uyum indeksleriyle birlikte degerlendirilmesini gerektirmektedir. Nitekim Hu
ve Bentler (1999) SRMR ig¢in .08 civarindaki degerleri “iyi uyum” gdstergesi olarak énermekle birlikte, Marsh
vd. (2004) bu tiir kesme degerlerinin 6rneklem, model karmagiklig1 ve veri 6zelliklerine gore degisebilecegini
ve kat1 esiklere dayali tek indeks yorumlarinin yaniltici olabilecegini vurgulamaktadir. Bununla birlikte, ayni
Olcek igin y2/df oranmnin 1.46 ve RMSEA’nm 0.06 olmasi, model uyumunun genel olarak kabul edilebilir
diizeyde olduguna isaret etmektedir (Kline, 2016). Dolayisiyla bu arastirmada SRMR bulgusu “sinirda” bir
uyuma isaret edecek sekilde not edilmis, ancak modelin biitiinsel degerlendirmesi diger uyum indeksleriyle
birlikte yapilmustir.

Iyi bir model uyumu igin ¥*df (serbestlik derecesi) oramnin 3’ten kiigiik olmas1 gerektigi belirtilmektedir
(Bollen, 1989). RMSEA degerinin 0.05’¢ esit ya da daha kiigiik olmas1 miikemmel uyuma, 0.10’dan biiyiik
olmasi ise uyumsuz bir modele isaret etmektedir (Y1lmaz ve Celik, 2009). Bu ¢alismada, karsilagtirmali uyum
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indeksleri olan CFI, AGFI ve NNFI degerlerinin, ii¢ 6lgme aracinin tamami i¢in kabul edilebilir sinirlar iginde
oldugu (CFI > 0.85, AGFI > 0.90 ve NNFI > 0.90) goriilmiistiir (Hu ve Bentler, 1995; Marcoulides ve
Schumacher, 2001). Dogrulayici faktoér analizinden sonra veriler analiz edilmistir. Veri analizi asamalari
asagida yer almaktadir:

e Birinci asamada, ortaokul 6grencilerinin siyasal okuryazarlik ve demokrasi algilarina iligkin nicel
veriler betimsel istatistiklerle; nitel veriler ise betimsel analizle ¢oziimlenmistir.

e Ikinci asamada, siyaset okuryazarlig1 ile demokrasi algis1 arasindaki iliskinin incelenmesi amaciyla
Pearson korelasyonel analizi yapilmistir. Daha sonra demokrasi algist puanini yordamada siyaset
okuryazarligi Olgeginin alt boyutlarinin katkisini belirlemek amaciyla ¢oklu dogrusal regresyon
analizleri gerceklestirilmistir. Coklu regresyon analizi Oncesinde, On sartlariin saglanip
saglanmadiginin belirlenmesi amaciyla 6nce ¢coklu bagmtinin varligi VIF (Varyans biiyiitme faktorii)
ve tolerans (bagimsiz degiskenlerin agiklayamadiklar1 varyans orani) degerleri incelenerek kontrol
edilmistir. VIF degerleri ile degerlendirilmis ve degerlerin 1.096 ile 1.479 arasinda degistigi
goriilmiistiir. Tolerans degerinin ise .677 ile 0.932 arasinda degistigi belirlenmistir. VIF degerlerinin
10°dan kiiciik oldugu ve Tolerans degerlerinin .20°den biiyiik oldugu belirlenmistir. Bu durumda ¢oklu
regresyon varsayimlarinin kabul edilebilir diizeyde karsilandig1 s6ylenebilir (Field, 2009).

e Ucilincii asamada ise nitel verilerin analizi yapilmistir. Kavram Kkarikatiirii Gizerinden yapilan
gortismeler ses kaydina alindiktan sonra yazili transkript haline getirilmistir. Daha sonra
arastirmacilar bir araya gelerek nitel verilerin nasil kodlanacagi hakkinda karar vermistir. Kodlamalar
once bireysel olarak yapilmis, ardindan arastirmacilar tekrar bir araya gelerek nihai kodlari
olusturmustur. Kodlamalar, nitel veri analiz programi Maxqda 2022 programinda yapilmistir.
Boylelikle arastirmacilarin kodlamalarinin daha sistematik ve karsilastirabilir olmasi hedeflenmistir.

Goriisme verilerinin kodlanmasinda 6nce 6grenci ifadeleri incelenmis, sinif bagkani se¢imi, oy verme ve sinif
kurallar1 gibi okul i¢i karar siireclerine iliskin tekrar eden anlam birimleri iizerinden agik kodlar
olusturulmustur. Kodlar bir araya getirildiginde, 6grencilerin bu siireglere yonelik anlatilarinin ii¢ farkl
kategori etrafinda toplandigi goriilmiis; bu kategoriler raporlamada “evet”, “hayir” ve “kararsiz” bigiminde
adlandirilmistir. “Evet” kategorisinde yer alan ifadeler daha ¢ok katilim ve esitlik vurgusu tasidigi i¢in
katilimci/dogrudan demokrasi ile (6rnegin esitlik ilkesi, oy ¢oklugu, siyasal esitlik) iligskilendirilmistir. Diger
yandan “hayir” kategorisindeki ifadeler seg¢im siirecine giiven ve farkli goriiglerin dikkate alinmasi gibi
noktalara odaklandigi icin se¢ime dayali/gogulcu demokrasi ile (6rnegin se¢im giivenligi, diisiince farkliligi,
azinlik haklari, fikir hiirriyeti) ile iliskilendirilmistir. Son olarak “kararsiz” kategorisinde ifadeler ise kararlarin
yeterince tartigilmamasi ve slrecin anlagilmamasi temalart nedeniyle miizakereci demokrasi ile
iliskilendirilmistir

Aragtirmacilar bireysel kodlama siirecinde uzlagilamayan yerlerde, kod tanimlar1 yeniden gézden gegirmis ve
ilgili ifadenin baglami birlikte degerlendirerek ortak kodlama yaklasimi olusturmustur. Bdylelikle
aragtirmacilar uzlasamadig1 kodlarda tekrar bir araya gelerek fikir birligine varana kadar kodlara karar
vermigtir. Kodlayicilar aras1 giivenirlik, Miles ve Huberman (1994) tarafindan 6nerilen Giivenirlik = Goriig
Birligi / (Goris Birligi + Goriis Ayriligi) formiilii kullanilarak hesaplanmis ve giivenirlik katsayist %92 olarak
bulunmustur. Bu siireci yansitan dongii Sekil 2’°de verilmistir.

Sekil 2

Nitel veri analizi dongiisii

Ortak Gorise

4 \

Karsilastirma Bireysel
Degerlendirme

Etik Bildirim
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Yapilan bu ¢aligmada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmas: belirtilen tiim kurallara uyulmustur. Bu calisma, Artvin Coruh Universitesi Bilimsel Arastirma ve
Yayin Etigi Kurulu’'nun 12.06.2025 tarihli ve E-18457941-050.99-181776 sayili izni dogrultusunda
gergeklestirilmigtir. Katilime1r 6grenciler ve velileri arastirmanin amaci, kapsami, veri toplama siireci ve
katilimin goniilliiliik esasina dayandigi konusunda yiiz yiize bilgilendirilmistir. Arastirmaya katilim 6ncesinde
velilerden veli onami, 6grencilerden ise bilgilendirilmis goniillii katillm onayr alinmistir. Katilimcilara
istedikleri zaman herhangi bir gerekce gostermeksizin arastirmadan c¢ekilebilecekleri bildirilmistir.
Katilmeilarin kisisel bilgilerinin ve gizliliginin korunmasina 6zen gosterilmistir. Veri toplama araglarinda
ogrencilerin gercek adlar1 yerine rumuz kullanilmistir. Elde edilen veriler yalnizca bilimsel aragtirma amaciyla
kullanilms, ¢iincii kisilerle paylagilmamis ve gizlilik ilkelerine uygun big¢imde fiziksel dosyalar halinde
giivenli bir ortamda muhafaza edilmistir.

Bulgular

Siyaset okuryazarligi ve demokrasi algisi arasindaki iliskinin incelendigi bu calismada, siyaset okuryazarhigi ve
demokrasi algisi arasindaki iliskiyi yansitan Pearson Korelasyon Katsayilari ve siyaset okuryazarligi ve
demokrasi algisi arasindaki iliskiye yonelik 6grenci distinceleri ele alinmistir. Her iki bulgu tiriinden 6nce
betimsel analizlere yer verilmistir. Tablo 2’de siyaset okuryazarlgi ve demokrasi algisi degiskenlerine yonelik
betimsel analizlere yer verilmistir.

Tablo 2
Degiskenlere Ait Betimsel Istatistikler
Degiskenler Min Max Ort. SS
Demokratik ¢6ziim 9.00 25.00 14.65 3.14
Siyaset okuryazarlig1 Siyasal biling 8.00 20.00 13.76 2.42
beceri-davranis Siyasal tepki 3.00 8.00 4.88 1.39
Gtlindemi takip etme 9.00 15.00 11.42 1.67
. 3 Duyarlilik 17.00 45.00 25.39 4.55
illlyyaj;ta(l’lz‘éﬁaéarhg‘ Kabullenme 9.00 15.00 12.25 1.79
Hosgort eksikligi 6.00 10.00 8.07 1.12
Demokrasi algisi 20.00 100.00 41.33 12.27

Tablo 2’deki betimsel analiz sonuglari incelendiginde, siyaset okuryazarlifi boyutlart i¢inde en yiiksek
ortalama demokratik ¢oziimde (Ort. = 14.65), ardindan siyasal bilingte (Ort. = 13.76) saptanirken, siyasal
tepkinin (Ort. = 4.88) bu iki boyuta kiyasla daha diisiik oldugu anlasilmaktadir. Glindemi takip etme
ortalamasmnin (Ort. = 11.42) siyasal tepkiye gore daha yiiksek c¢ikmasi, bireylerin giindemi izleme
davraniglarini tepki verme egilimlerine gore daha fazla sergilediklerini gostermektedir. Duyussal egilimlerde
ise en yiiksek deger duyarlilikta (Ort. = 25.39) , en diisiik ortalama ise hosgorii eksikliginde (Ort. = 8.07)
goriilmektedir. Bu bulgular, katilimcilarin en ¢ok siyasal duyarlilik gelistirdiklerini, demokratik ¢dziim ve
siyasal biling davraniglarini belirgin olgiide gosterdiklerini, buna karsilik siyasal tepkilerinin daha sinirl
kaldigin ortaya koymaktadir. Diger yandan ortaokul 6grencilerinin demokrasi algisinin yaklagik orta diizeyde
oldugu (Ort. = 41.33, SS = 12.27) belirlenmisgtir.

Siyaset okuryazarligi ve demokrasi arasindaki iliskiyi yansitan bulgu Tablo 3’te sunulmustur.
Tablo 3

Degiskenler Arasindaki Pearson Korelasyon Katsayilar

Degiskenler 1 2 3 4 5 6 7 8
1. Demokratik ¢6ziim — A1 J1xE - 1k 44 .03 =12 43%%*
2. Siyasal biling — 20%%  19% 4% 12 —12  24%*
3. Siyasal tepki — -03 30** —-.01 —10  43%*
4. Giindemi takip etme — 8% 20%* .05 .07
5. Duyarlilik — —-02 —14  49**
6. Kabullenme — Jde*  —.05
7. Hosgorii eksikligi — —.14
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8. Demokrasi algisi —

Not. 1-4 = Siyaset okuryazarlig1 (beceri-davranig), 5—7 = Siyaset okuryazarligi (duyussal egilim), 8 = Demokrasi algist. *p <.050;
kk
‘p <.010.

Tablo 3’te sunulan korelasyon bulgulari, 6grencilerin siyaset okuryazarligi ile demokrasi algisi1 arasindaki
iligkinin yoniinii (pozitif/negatif) ve giiclinii (zay1f/orta/gii¢lii) daha goriiniir kilmaktadir. Buna gore demokrasi
algisi, siyaset okuryazarligmin bazi alt boyutlariyla pozitif yonde ve orta diizeye yakin iliskiler gdstermistir.
En dikkat ¢ekici iligkiler duyarlilik (r = .49, p <.010), demokratik ¢6ziim (r = .43, p <.010) ve siyasal tepki (r
= .43, p <.010) boyutlarinda ortaya ¢ikmistir. Bu degerler, 6grencilerin siyasal konulara duyarlilik gelistirmesi,
sorunlara demokratik yollarla ¢oziim aramasi ve siyasal olaylara aktif tepki verme egilimi arttikca,
demokrasiye yonelik algilarinin da belirgin bi¢cimde giiclendigine isaret etmektedir. Diger taraftan siyasal
biling ile demokrasi algis1 arasindaki iliski pozitif yonlii ancak diisiik diizeydedir (r = .24, p <.010). Bu sonug,
siyasal konulardaki farkindaligin artmasinin demokrasi algisiyla iligkili oldugunu; ancak bu iligkinin 6nceki
boyutlara kiyasla daha siirli bir biiyiikliikte seyrettigini gdstermektedir. Buna karsilik giindemi takip etme ile
demokrasi algis1 arasindaki iliski ¢ok diisiik/ihmal edilebilir diizeyde kalmis ve istatistiksel olarak anlaml
bulunmamistir (r = .07, p >.050). Bu bulgu, bu dérneklemde yalnizca giindemi izleme davraniginin tek bagina
demokrasi algisini agiklamada yeterince giiglii bir iliski tiretmedigini diisiindiirmektedir. Duyussal egilim
boyutlarinda ise kabullenme ile demokrasi algis1 arasinda negatif yonlii fakat yok denecek kadar diisiik bir
iligki gortilmiis (r = -.05, p > .050) ve bu iliski anlamli degildir. Benzer bigimde hosgorii eksikligi ile demokrasi
algis1 arasindaki iligki negatif yonlii ve disiik diizeyde olmakla birlikte istatistiksel olarak anlamli degildir (r
= -.14, p > .050). Dolayisiyla bu iki boyutta, iliskinin yonii negatif olsa da biiytikliikleri zayif kaldig1 icin,
mevcut bulgular demokrasi algisiyla tutarli ve giiglii bir baglantiya isaret etmemektedir.

Siyaset Okuryazarligi beceri—davranis ve duyussal egilim alt boyutlarinin demokrasi algisi toplam puanini
yordama diizeyini incelemek amaciyla gergeklestirilen ¢oklu regresyon analizine iligkin bulgular Tablo 4’te
sunulmustur.

Tablo 4

Siyaset okuryazarhigi beceri—davranis ve duyussal egilim alt boyutlarinin demokrasi algisi toplam puanin
yordamasina iliskin ¢oklu regresyon analizi sonuglart

Degisken B SHB p t p F R R? (diiz.)
Sabit 17 33 — .50 617

Demokratik ¢6ziim .39 13 21 2.87 .005

Siyasal biling -.01 A1 —-.01 -.09 932

Siyasal tepki .36 .09 27 4.02 <.001

Gilindem -.00 .07 -.00 -.07 .948

Duyarlilik .58 .14 .30 4.20 <.001

Kabullenme -.02 .07 -.02 -.24 .809

Hosgort eksikligi —-.06 .07 —-.06 -.94 348

Model 13.73 .60 34

Not. Bagimli degigsken: Ortaokulda Demokrasi Algist toplam puani (od_toplam). N =176 (1 gozlem eksik veri nedeniyle dislandi). B
= standartlastirilmamig katsay1; SHB = standart hata; § = standartlastirilmis katsay1.

Tablo 4 incelendiginde, yordayan degiskenler olan Demokratik C6zlim, Siyasal Biling, Siyasal Tepki, Glindem,
Duyarhlk, Kabullenme ve Hosgori eksikligi alt boyutlarinin, yordanan degisken olan Ortaokulda Demokrasi
Algisi toplam puanlarindaki varyansin yaklasik %36’sin1 agikladigl ve modelin genel olarak anlamh oldugu
gorilmektedir (F(7,168)=13.73, p<.001; R?=.36; duzeltilmis R?=.34; N=176). Yordayici degiskenler
incelendiginde, Demokratik Coziim alt boyutunun demokrasi algisi toplam puanini pozitif ve anlamli diizeyde
yordadig (B=.39, SHB=.13, B=.21, t=2.87, p=.005); Siyasal Tepki (B=.36, SHB=.09, B=.27, t=4.02, p<.001) ve
Duyarlilik (B=.58, SHB=.14, B=.30, t=4.20, p<.001) alt boyutlarinin da demokrasi algisini pozitif ve anlamli
bicimde yordadigi belirlenmistir. Buna karsilik Siyasal Biling (B=-.01, p=.932), Glindem (B=-.00, p=.948),
Kabullenme (B=-.02, p=.809) ve Hosgori eksikligi (B=-.06, p=.348) alt boyutlarinin demokrasi algisi toplam
puanina katkilarinin istatistiksel olarak anlamli olmadig1 gorilmustir.

Ortaokul 6grencilerinin demokrasi algisi ve siyaset okuryazarligina iliskin diisiincelerini yansitan karikatiire
verdigi cevaplar incelendiginde ise goriislerin genel olarak ‘hayir’, ‘evet’ ve ‘kararsiz’ seklinde ii¢ kategoride

oldugu goriilmektedir. Ortaokul 6grencilerinin “hayir”, “evet” ve “kararsiz” yanitlarina iliskin bulgular Sekil
3’te verilmistir.

1517



Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

M. Demirci ve E. Delibag

Sekil 3
Ortaokul 6grencilerinin karikatiirlere yonelik cevaplart

' i HAYIR
. Il KARARSIZ
EVET
N \/
S

Sekil 3 incelendiginde, ortaokul dgrencilerinin biiyiik ¢ogunlugunun “Evet” yanitin1 verdikleri belirlenmistir.
Buna karsilik ortaokul 6grencilerinin “Hayir” ve “Kararsiz” yanitlar1 birbirine yakin oranlarda ve daha az

cevapladiklar1 belirlenmistir. Diger yandan ortaokul 6grencilerinin siyaset okuryazarligi ve demokrasi algisi
arasindaki iligkiye verdikleri cevaplar oldukea gesitlilik gostermektedir. Bu gesitliligi yansitan bulgular Sekil

4’te yer almaktadir.

Sekil 4
Ortaokul 6grencilerinin demokrasi algisi ve siyaset okuryazarligina iligkin diisiinceleri

Miizakereci
Dogrudan
Lol Demokrasi

diigiince farklihig segim giivenligi

| o
| -

Secime Dayall

Demokrasi
N

Katilimei
Goguicu Demokrasli
r 1 -
Demokrasi / H“‘x
! \\ f,—"' \.II H-‘HH‘"\-\.
I|I \\\ r’; i .H"'m,\‘
™ / \ -
I| '\\ / |\I e -
| ", »"’ 1 W r
f “, i oygoklugu ilkesi
| * ! - - - -
/ N / egitlik ilkesi
{ ™, iy
- /
azinhk haklan “, f;'

fikir Hurr‘ryeti
Sekil 4 incelendiginde, “Hayir” diyen 6grenciler se¢cime dayali demokrasi ve ¢ogulcu demokrasi anlayisini
vurgulamaktadirlar. Baska bir ifadeyle siyasal kararlarin segimlerle sekillenmesi ve ¢ogunlugun iradesine

uyulmasi gerektigini ifade etmektedir. Ornegin, 09 kodlu 6grencinin “Ben katilmiyorum. Ciinkii sadece
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cogunluk ‘benim dedigim olsun’ demesin. Az kisi olanlar da énemli. Herkesin hakki var.” séylemi bu durumu
destekler niteliktedir. Ayrica “Hayir” diyen 6grencilerin siyasal karar almada segime ¢ok 6nem verdikleri segim
glvenligini dile getirmelerinden anlasiimaktadir. Ayrica “Hayir” diyen 6grenciler ¢ogulcu demokrasiyle
beraber katilimci demokrasi anlayisini da benimsemektedir. 06 kodlu 6grenci bu durumu su sekilde ifade
etmektedir.

Aslinda bu karikatiirde gegen diisiincelerin higbirine katiimiyorum. Ciinkii kimse bir toplulugu diisiinmiiyor,
kendilerini diisiiniiyorlar. Bu da benim ve ¢evremdekilerin dogru buldugu bir sey dedil. Ornegin ben okudugum
okulun 6grenci meclisinde olan dért égrenciden biriyim. Meclisimizde hangi spor dali turnuva yapabilecegimiz
hakkinda konustuk. Bu durum igin okuldaki ¢cogu égrenciye danisildi. Okulumuzda bulunan égrenciler agirlikh
olarak voleybol ve futbol turnuvasina katilmak istedidgi icin idaremiz ve meclisimiz bu turnuvalari yapmaya karar
verdi.

“Kararsiz” kalan 6grenciler ise 6zellikle miizakereci demokrasi ve ¢ogulcu demokrasiye yonelik diislincelerini
ifade etmektedir. “Kararsiz” kalan 6grenciler kararlarin tartisma, miizakere ve ortak akil yoluyla alinmasina
dikkat ¢ekmektedir. Ogrencilerin bircogu siyasal sorunlarin ancak tartisma, miizakere ve ortak akil yoluyla
coziilebilecegini vurgulamis; bu yaklasimin demokratik katilimin 6ziinii olusturdugunu ifade etmektedirler.
Ornegin, 020 kodlu “Bazi égrencilerin yorumuna katiliyorum, bazilarininkine katilmiyorum. Ciinkii herkes
benim dedigim olsun yarisina girmis ama bence oy birligiyle karar vermek daha mantikiy olur.” 6grencinin
diistincesi bu durumu agiklar niteliktedir. Ayrica “Kararsiz” kalan 6grenciler cogulcu demokrasi kapsaminda
esitlik ilkesine de vurgu yapmaktadir. Bu baglamda “Kararsiz” kalan 6grencilerin herkesin fikrinin mutlaka
almarak siyasal kararlarin alinmasi gerektigini vurgulamaktadir. “Kararsiz” kalan 6grenciler azinlik haklarina
da vurgu yapmaktadir. O5 kodlu dgrencinin “Futbol sadece erkeklerin oynadigi bir spor dali degildir.
Ulkemizde kadin futbolcularimiz da var ve onlar: da goz éniinde bulundurmamiz lazim.” ifadesi bu durumu
destekler niteliktedir. Diger yandan “Kararsiz” kalan 6grencilerin dogrudan demokrasiye de vurgu yapmalari
dikkat c¢ekicidir. Bu baglamda “Kararsiz” kalan Ogrenciler, secimlere dogrudan kendilerinin katilmalari
gerektigini vurgulamaktadir. Bu nedenle “Kararsiz” kalan 6grenciler, 6grencilerin diisiincesinin (tercihlerinin)
ogretmenlerin diisiincesinden (tercihinden) daha 6nemli oldugunu dile getirmektedirler.

“Evet” diyen 6grencilerin gorusleri incelendiginde ise ¢ogulcu demokrasi, katilimci demokrasi, dogrudan
demokrasi ve siyasal esitlik kavramlarina odaklandigi gorilmektedir. Baska bir ifadeyle “Evet” diyen
ogrenciler halkin yonetime aktif sekilde katilmasi, kararlarin dogrudan halk tarafindan alinmasi ve tim
bireylerin esit s6z hakkina sahip olmasi gerektigini ifade etmektedir. Bu baglamda diger 6grencilerden farkl
olarak (“Hayir” diyenler ve “Kararsiz” kalanlar), “Evet” diyen 6grencilerin siyasal esitligi dile getirmeleri dikkat
cekicidir. Ornegin 012 kodlu &grencinin “Bence demokrasi, sinifta karar verirken nasil yapiyorsak éyle...
Ornedin herkes bir oy veriyor, benim oyum neyse arkadaslarimin oyu da ayni.” séylemi bu durumu destekler
niteliktedir. “Evet” diyen égrenciler adalet ve firsat esitligine de vurgu yapmustir. 08 kodlu 6grencinin “Sinifca
bu konuyu tartisip 6gretmenimize séylemistik. Sinifimizda herkesin bu konuda fikri alindiktan sonra ayakkabi
almistik.” ifadesi bu durumu desteklemektedir. Benzer sekilde 010 kodlu égrencinin

Bazen YouTube’da haber gibi videolar ¢ikiyor, ben de izliyorum. Orada ‘adil mi?’ falan konusuyorlar ya... Ben de
diistiniiyorum. Sonra sinifta sinif baskani segerken herkes oy versin, haksizlik olmasin diyorum. Kurallari yaparken
de herkes bir sey séylesin, bir kisi karar vermesin bence

disincesi de bu durumu destekler niteliktedir. Diger yandan “Evet” diyen 6grenciler, cogulcu demokrasi
kapsaminda fikir hirriyetini siklikla vurguladiklar belirlenmistir. Bu baglamda “Evet” diyen oOgrenciler
herkesin farkl fikirlere sahip olmasi nedeniyle siyasi karar aliminda oy ¢oklugu dikkat edilmesi gerektigini
ifade etmektedir. Cogulcu demokrasiyi diger 6grenciler de (“Hayir” diyenler ve “Kararsiz” kalanlar) siklikla dile
getirmektedir ancak “Evet” diyen 6grencilerin ¢ogulcu demokrasiyi diger demokrasi ¢esitleriyle birlikte dile
getirmeleri dikkat ¢ekicidir. Benzer sekilde “Evet” diyen 6grencilerin katiimci demokrasiyi de diger demokrasi
cesitleriyle birlikte dile getirmektedir. Siyasal siireglerde bilgi sahibi olmanin bireyleri pasif bir konumdan
¢ikararak demokrasiye aktif katilimci haline getirdigi dile getirilmistir.

Sonu¢ ve Tartisma

Ortaokul Ogrencilerinin siyaset okuryazarligi ile demokrasi algisinin birlikte incelendigi bu g¢alismada,
demokrasi algisimin 6zellikle duyarlilik, demokratik ¢6ziim ve siyasal tepki boyutlartyla iliskili oldugu
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goriilmiistiir. Demokratik ¢6ziim boyutuna iliskin bu bulgu, elestirel diisiinme ile demokratik tutumlar arasinda
olumlu iliski bulundugunu gosteren Aslan’in (2018) calismastyla benzerlik gostermektedir. Ozbey (2021) ise
ortaokul Ogrencilerinde demokratik degerlerin problem ¢6zme becerilerini anlamli bi¢cimde yordadigini;
Kiiciikoba ve Yildiz (2025) da muhakeme becerilerinin g¢esitli boyutlar ile demokratik tutumlar arasinda
anlaml iligkiler bulundugunu ortaya koymustur. Benzer bicimde, Avrupa diizeyindeki yurttashk yeterlik
cergevelerinde problem ve catisma ¢ozme becerileri demokratik deger ve tutumlarla birlikte ele alinmaktadir
(Hoskins ve Deakin Crick, 2008). Bu bulgular, 6grencilerin demokrasiye iliskin algilarmin problem ¢ézme,
adalet ve uzlagsma gibi biligsel ve deger temelli siireclerle iliskili olabilecegini diisiindiirmektedir. Aragtirmanin
diger bulgular1 arasinda, siyasal biling¢ diizeyi arttik¢a bireylerin demokrasiye yonelik olumlu algilarinda da
artis olmasi yer almaktadir. Literatiirde de siyasal bilgi ve farkindalik diizeyinin artmasinin, demokratik
ilkelere baglilik, demokrasiye destek ve siyasal katilim iizerinde olumlu etkileri oldugu gosterilmektedir.
Ornegin, Cansever (2025), calismasinda siyasal okuryazarlik diizeyi yiikseldikce siyasal duyarhligin da
arttigin1 ortaya koymustur. Ayrica Galston (2001), daha yiiksek siyasal bilgiye sahip bireylerin temel
demokratik degerlere daha fazla baglandigin1 ve demokrasiye iligkin daha tutarli tutumlar sergiledigini
belirtmektedir. Alan yazindaki diger ¢aligmalar da yurttaslik egitim programlarinin siyasal bilgi diizeyini ve
demokratik degerleri giiclendirdigini ortaya koyan (Evans ve Rose, 2007; Finkel ve Ernst, 2005) calismalarla
uyumludur. Bu durum, demokratik yurttaglik egitimlerinin siyasal farkindalikla desteklenmesinin Gnemini
vurgulamaktadir.

Aragtirma sonuclarina gore, siyasal tepki ortalamasinin diger boyutlara gore daha diisiik oldugu belirlenmistir.
Siyasal tepki, 0grencinin haksizlik karsisinda itiraz etme/tepki gosterme ve sesini duyurma davranislarin
yansittigindan, ortaokul diizeyinde bu davraniglarin demokratik ¢6ziim gibi daha giindelik ve “riski diisiik”
sinif i¢i pratiklere kiyasla daha temkinli sergilenmesi ile agiklanabilir. Ayrica siyasal tepki ile demokrasi algisi
arasindaki iligki de anlamli bulunmus ve bireylerin siyasal olaylara tepki verme egilimlerinin demokratik
degerlere baglilikla iligkili oldugunu ortaya koymustur. Benzer sekilde, Oser ve Hooghe (2018), demokratik
idealleri gii¢lii olan bireylerin hem kurumsal hem de kurumsal olmayan siyasal katilim diizeylerinin daha
yliksek oldugunu gostererek, demokrasiye iliskin deger ve ideallerle siyasal tepki davranislarinin sik1 bigimde
iliskilendigini gdstermektedir. Buna karsin, giindemi takip etme diizeyi ile demokrasi algisi arasinda
istatistiksel olarak anlamli bir iliski saptanmamigtir. Bu durum, yalnizca bilgiye erisimin degil, bu bilginin
elestirel siizgecten gecirilmesinin de demokratik alginin olugsmasinda gerekli oldugunu gdstermektedir.
Nitekim Altay vd.’nin (2025) ¢alismasinda giindem takibinin tek basina siyasal yeterlik algisinda anlamli bir
degisim yaratmadigini gostermektedir. Ayrica Westheimer ve Kahne’nin (2004) vurguladig: gibi, demokratik
yurttaglik yalnizca bilgi sahibi olmakla degil, katilime1 ve adalet odakli yurttaslik pratikleriyle gelismektedir.
Bu sonug, demokrasinin yalnizca kurumsal bilgiyle degil, ayni zamanda elestirel diistinme, is birligi,
sorumluluk alma, farkliliklarla birlikte yasama ve etkin katilim gibi yeterliklerle anlam kazandigini vurgulayan
yaklagimla birlikte degerlendirilebilir (Council of Europe, 2010). Diger yandan en giiglii iliski ise duyarlilik
degiskeninde go6zlemlenmistir. Bu baglamda toplumsal olaylara karsi hassasiyet gelistiren bireylerin
demokratik degerlere daha giiclii bicimde baglandig1 anlagilmaktadir. Bu bulgular Zlobina vd. (2024), sosyo-
politik olaylardan etkilenme durumunun sosyo-politik katilim bigimleriyle giiglii bicimde iliskili oldugunu ve
bu sosyo-politik duyarliligin genglerin aktif yurttaglik pratiklerinin temel belirleyicilerinden biri oldugunu
gosteren caligmasiyla uyumludur. Benzer sekilde, 820 yas araligindaki genclerle yapilan ¢alismada empati
diizeyinin goniilliliik, sosyal sorumluluk, politik davranis/inanglar gibi farkli sivil katilim tiirlerini anlaml
bicimde yordadigini; istelik bu iligkinin daha kiiciik yas gruplarinda daha giiclii seyredebilecegini
gostermektedir (Metzger vd., 2018). Dolayisiyla ortaokul 6rnekleminizde “duyarlilik” boyutunun demokrasi
algisini en giiclii yordayici olarak ortaya ¢ikmasi, 6grencilerin demokrasi anlayigini soyut kurumsal bilgiden
cok; empati, ¢coklu bakis agisi ve toplumsal adalet duyarliligi gibi sosyal-duygusal yeterlikler iizerinden
kurabildigini diisiindiirmektedir. Buna karsilik, kabullenme ve hosgorii eksikligi boyutlariyla demokrasi algisi
arasinda negatif ve istatistiksel olarak anlamli olmayan iligkiler bulunmustur. Bu durum, kabullenme ve
hosgori eksikligi boyutlarmin aktif katilim, esitlik ve elestirel diistinme gibi demokratik tutumlarla dogrudan
ortiismedigini diislindiirmektedir. Ancak Verkuyten vd. (2023), hoggoriiniin 6nyarginin basitce karsit1 ya da
“cesitliligi degerli bulma” gibi daha genel demokratik tutumlarla 6zdes bir yap1 olmadigim vurgulamaktadir.
Bu nedenle hosgoriiyle iliskili yapilarin demokrasi algisiyla zayif ya da anlamsiz iligkiler gostermesi kuramsal
olarak anlagilabilir. Sonu¢ olarak, bireylerin demokratik degerlere yonelik algilarin, daha ¢ok siyasal
farkindalik, tepki gosterme kapasitesi, empatik duyarlilik ve demokratik problem ¢dzme becerileriyle
sekillendigi goriilmektedir.
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Caligmanin diger sonuglar, siyaset okuryazarliginin bazi alt boyutlarinin ortaokul grencilerinin demokrasi
algisin1 anlamli diizeyde yordadigini ortaya koymustur. Nitekim ICCS 2016 bulgulari, 6grencilerin yurttaglik
bilgi diizeyinin beklenen secimsel katilim ve bazi demokratik tutum gostergeleriyle pozitif iliskili oldugunu
gostermektedir. Ancak bu iligkilerin iilke baglamina gore degisebildigini ve 6zellikle yurttaslik 6z-yeterligi
gibi inang temelli degiskenlerin beklenen (aktif) siyasal katilim ve protesto niyetleriyle daha tutarli ve giiclii
baglantilar kurabildigini ortaya koymaktadir (Blaské vd., 2018; Isac vd., 2014; Schulz vd., 2018). Diger
yandan Demokratik Coziim, Siyasal Tepki ve Duyarlilik alt boyutlarinin demokrasi algisini pozitif ve anlamh
bigimde yordamas dikkat ¢ekicidir. Bu iligki, 6grencilerin demokrasiyi “uzlasma ve adalet liretme” kapasitesi
iizerinden anlamlandirmasindan kaynaklanabilir. Clinkii uzlagsmaci ¢6ziim arayis1, demokratik siireclerin temel
isleyisini goriinlir kilar. Benzer bi¢imde, adaletsizliklere tepki ve toplumsal olaylara duyarlilik arttikca,
demokrasiye yonelik degerlendirmeler de daha giiglii ve olumlu hale gelebilir.

Ogrencilerin kavram karikatiirlerine verdikleri yamtlar incelendiginde “Hayir”, “Evet” ve “Kararsiz” yamtlari,
Ogrencilerin demokrasi ve siyaset okuryazarligin1 anlamlandirirken farkli kavramsal odaklara yoneldiklerini
gostermektedir. Baska bir ifadeyle, 6grencilerin demokrasiye iliskin algilar1 kadar siyaset okuryazarligini da
tek boyutlu ve homojen bir yapidan ziyade, farkli demokrasi modelleri arasinda dagilan, g¢esitli kavramsal
odaklar etrafinda sekillenen ¢cok katmanli bir yapi olarak kurguladiklar1 gériilmektedir. Bu ¢ok katmanli yapi,
literatiirdeki demokrasi modelleriyle birlikte okundugunda daha anlamli héle gelmektedir. Segimlere ve
cogunluk ilkesine yaptigi vurgu nedeniyle “Hayir” yaniti veren 6grencilerin demokrasi algisi, Schumpeter’in
(1994) demokrasiyi halkin oylar1 i¢in rekabet eden siyasetgiler arasindaki kurumsal bir diizenek olarak
tanimlayan yaklasimi ve Przeworski’nin (1999) demokrasiyi partilerin se¢cim kaybedebildigi rekabetgi bir
sistem olarak tanimlayan minimalist demokrasi anlayigiyla ortiismektedir. Bu ¢ergevede demokrasi, esasen
Ozgiir, diizenli ve rekabetci segimlere ve cogunluk iradesinin iglemesine indirgenen bigimsel—prosediirel bir
rejim olarak kavramsallastirilmaktadir (Diamond, 1996).

Evet yanitlarindaki katilimcilarin dogrudan ve esitlikgi demokrasi vurgusu, Barber’in (1984) Strong
Democracy adli eserinde tanimladigi “giiclii demokrasi” anlayisiyla uyumludur. Barber, temsili (minimalist)
demokrasiyi yalnizca se¢imlere indirgenen “zayif” bir model olarak goriirken, yurttaglarin kamusal karar
stireglerine etkin ve diizenli bicimde katilarak bireysel ¢ikarlarini miizakere yoluyla ortak iyiye doniistiirdiigii
katilimei bir demokrasi modeli 6nermektedir. Benzer sekilde Biesta ve Lawy’nin (2006) demokrasiyi katilim,
iligkiler ve baglamlar {izerinden “0grenilen ve yapilan” bir sey olarak nitelendirmesi de dogrudan ve esitlik¢i
demokrasi anlayisiyla ortiismektedir. Diger yandan “Kararsiz” yanitlari ise 6grencilerin demokrasiyi yalnizca
sandiga indirgenmis bir siire¢ olarak degil, tartisma, miizakere, uzlagsma ve ¢cogulculuk ekseninde isleyen bir
karar alma bi¢imi olarak kavramsallastirdigini gostermektedir. Nitekim bu algi Habermas’in (1996) hukukun
mesruiyetini, yurttaglarin kamusal sdylemlerle olusturdugu “iletisimsel iktidar’a dayandiran demokrasi modeli
ile uyumludur. Yine Gutmann ve Thompson (2004), miizakereci demokrasiyi, dzgiir ve esit yurttaglarin ve
temsilcilerinin birbirlerine karsilikli olarak kabul edilebilir ve kamuya acik gerekceler sunduklari, bu
gerekcelere dayanarak bugiin icin baglayici ama gelecekte yeniden tartismaya acik kararlar aldiklari bir
yOnetim bi¢imi olarak tanimlar; bu model, derin ahlaki anlasmazliklarin ve ¢ogulcu toplumlarin kosullarinda
kargiliklilik ve karsilikli saygi ilkelerine dayanir. Bu ¢ergeve, farkli goriislerin taninmasini, miimkiin
oldugunda uzlagma arayisini ve ¢ogulcu bir kamusal tartisma ortamini tesvik etmesi bakimindan “kararsiz”
olan 6grencilerin demokrasi algilariyla ortiismektedir.

Aragtirma bulgulari, demokrasi algisinin pasif bilgi ediniminden ¢ok eyleme doniik ve elestirel siyaset
okuryazarlhigiyla iligkili olduguna isaret etmektedir. Bu dogrultuda sosyal bilgiler/vatandaslik egitiminde
Ogrencilerin okul yagsamindaki sorunlara adalet ve esitlik dlciitleriyle ¢oziim tiretip gerekg¢elendirdikleri; giincel
iceriklerde ise iddia—kanit ayrimi, kaynak giivenilirligi ve farkli gorlisleri karsilastirma becerilerini
kullandiklar1 etkinliklere yer verilebilir. Diizenli sinif toplantilari ile 6grenci meclisi/temsilci toplantilart gibi
katilm mekanizmalari, Ogrencilerin uzlagsma, gerekcelendirme ve demokratik tepki deneyimlerini
destekleyebilir. Bu uygulamalar, Tiirkiye Yiizyili Maarif Modeli Sosyal Bilgiler 6gretim programindaki karar
alma ve demokratik katilim vurgusuyla da ortiismektedir. Ogretmen yetistirme siireclerinde ise tartisma ve
miizakereyi yonetme, smif i¢i sorunlart1 demokratik problem ¢ézme etkinliklerine doniistiirme ve medya
okuryazarligini siyaset okuryazarligiyla biitiinlestirme becerileri uygulama temelli ¢caligmalarla gelistirilebilir.
Gelecek arastirmalarda sinif i¢i uzlasma, okul kararlarina katilim ve geri bildirim mekanizmalarini igeren
mikro demokratik uygulamalarin etkisi 6n test—son test veya boylamsal tasarimlarla sinanabilir.
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Bu ¢alisma bazi siirliliklar cercevesinde degerlendirilmelidir. i1k olarak, 6z-bildirime dayal1 8lgme araclarinin
kullanilmas1 sosyal begenirlik ve algisal yanlilik olasiligin1 tamamen ortadan kaldirmadigindan bulgular,
ogrencilerin ilgili yapilara iliskin alg1 ve egilimlerini yansitan gostergeler olarak degerlendirilmelidir. Ikinci
olarak, caligmanin tek bir bolge ve okul baglaminda yiiriitiilmesi bulgularin farkli sosyo-kiiltiirel ortamlara
genellenebilirligini sinirlandirmaktadir; bu nedenle farkli iller ve okul tiirlerini kapsayan caligsmalarla
bulgularin baglamlar arasi tutarlilig1 sinanabilir. Ayrica demokrasi ve siyaset okuryazarligi gibi toplumsal
acidan duyarl konular katilimeilarin yanitlarimi etkileyebilir. Son olarak, kesitsel desen nedensel ¢ikarima
olanak vermediginden, gelecekte boylamsal veya miidahale temelli ¢aligmalarla iligkilerin zaman igindeki
yOniiniin ve olas etkilerinin incelenmesi yararli olacaktir.

Yazar Notu : Bu cahgma, TUBITAK 2209-A Universite Ogrencileri Arastirma Projeleri
Destekleme Programi kapsaminda, 1919B012419358 numarali proje ile desteklenmistir (18.08.2025).

Yazar Katkilar1 : Birinci yazar %60, ikinci yazar %40 oraninda katki saglamustir.

Etik Kurul Bilgisi : Bucaligma, Artvin Coruh Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu’nun
12.06.2025 tarihli ve E-18457941-050.99-181776 sayili izni dogrultusunda gerceklestirilmistir.

Finansman : Bu calisma, TUBITAK 2209-A Universite Ogrencileri Arastirma Projeleri
Destekleme Programi kapsaminda, 1919B012419358 numarali proje tarafindan desteklenmis ve finanse edilmistir.
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Introduction

In the context of democratic principles, every citizen, as a member of a state, is influenced by political
processes in our contemporary age. It is essential for students, who will have a say in the future of our country,
to understand political processes and actively participate in them in the coming years. In this regard, schools
and classrooms serve as the most organized public learning environments for young people to learn about
citizenship (Torney-Purta, 2002). Additionally, an open classroom climate and discussion environments where
students have a "voice" are linked to political participation tendencies and citizenship-related outcomes
(Campbell, 2008). The citizenship learning opportunities provided by schools (e.g., classroom discussions,
participatory school climate, activities related to social issues) can significantly strengthen students'
commitment to civic engagement (Kahne & Sporte, 2008). Moreover, the framework for democratic
citizenship and human rights education established by the Council of Europe, along with UNESCO's guide on
global citizenship education, particularly emphasizes the systematic integration of these competencies into
school curricula and the creation of learning environments that support students' active participation in
democratic life (Council of Europe, 2010; United Nations Educational, Scientific and Cultural Organization
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[UNESCO], 2015). Especially during the middle school years, schools provide a crucial environment for
students to learn about citizenship, as they are one of the public contexts where young people spend the most
time, influencing their political and social development alongside other socialization sources such as family
and peers (Torney-Purta, 2002).

Adolescence, including the middle school years, is a critical stage in the development of political attitudes and
citizenship orientations. These orientations do not emerge suddenly in adulthood but develop gradually through
social relationships and participation experiences (Flanagan & Sherrod, 1998). From this perspective, the
middle school years constitute a critical developmental period in which peer influence strengthens and students'
attitudes toward political/social issues begin to take shape.

Consequently, this study was conducted with middle school students. On the other hand, political participation
and interest in these matters are crucial for the functioning of democracy (Turan, 2023). This is because the
objectives of democratic citizenship education require, on one hand, the strengthening of understanding of
rights, responsibilities, and participation related to democracy, and on the other hand, the development of the
knowledge, skills, and attitudes that support this understanding (Council of Europe, 2010). This situation
highlights the significance of students' political literacy skills. Political literacy is regarded as a vital component
of school-based citizenship education, intricately linked to the principles of democracy. It appears in the
literature in the report known as the "Crick Report," titled Education for Citizenship and the Teaching of
Democracy in Schools (Advisory Group on Citizenship, 1998). Indeed, it is assumed that political literacy and
the concept of democracy cannot be thought of separately (Turan, 2023). In this context, political literacy has
been discussed in relation to the perception of democracy and understanding democratic processes. This study
is expected to provide a descriptive framework for the literature by examining political literacy and perceptions
of democracy together among middle school students.

Citizenship Education in Schools

Citizenship education in schools serves as a learning area that shapes how students conceptualize being a “good
citizen” and their expectations regarding values and participation in democracy. It is emphasized that this area
cannot be reduced to a single definition of citizenship, as curricula and practices can highlight different
citizenship ideals (e.g., responsible, participatory, justice-oriented). Therefore, school-based citizenship
learning prepares the ground for students to discuss both the meanings of their roles in public life and the
accompanying attitudes (Westheimer & Kahne, 2004). International Civic and Citizenship Education Study
(ICCS) 2016 findings show that students' civic knowledge and attitudes are associated with the school context
and school experiences (Schulz et al., 2018). In this context, political literacy encompasses critical cognitive
and communicative competencies necessary for democratic life, such as understanding public issues, weighing
evidence, listening to and discussing different viewpoints, and making reasoned judgments (Hess & McAvoy,
2015). Ljubojevic (2024) views political literacy as a set of political knowledge and skills intertwined with
democratic values and attitudes. This indicates that democracy and political literacy are closely interrelated
concepts, which is why this study considers them together.

Perception of democracy is a multifaceted structure that includes not only an individual's recognition of
democracy as a form of governance but also cognitive acceptances regarding how democratic processes should
operate (such as justice, equality, rights, participation, and pluralism) and affective evaluations of these
processes (such as belonging, trust, acceptance, tolerance, and sensitivity). In the school context, the perception
of democracy materializes through a student's participation in decision-making processes, the application of
rights and responsibilities, the inclusiveness of the school climate, and the connection of citizenship learning
to daily life. Furthermore, political literacy enhances the functionality of democracy (Kruse, 2018), and
political participation facilitates the implementation of democracy (izmir, 2020), as democracy is a matter
related to the political sphere (Beetham, 2006). The knowledge, skills, and values that constitute political
literacy are utilized to "learn democracy" (Biesta & Lawy, 2006). Therefore, both political and democratic
concepts are integrated into social studies curricula (Ministry of National Education [MEB], 2018, 2024).
Additionally, in line with the Turkey Century Education Model, the social studies curriculum emphasizes
competencies related to democratic citizenship and participation within a skills-based framework, frequently
incorporating political and democratic concepts. In the “Living Democracy” learning area, the learning
outcome “Generating ideas about decision-making and democratic participation processes at school” and
practices concerning individuals’ influence on decision-making processes through electoral and non-electoral

1529



M. M. Demirci and E. Delibag Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

means are included (MEB, 2024). Students frequently encounter political science and democracy-related
concepts in their daily lives. For example, when students elect a class president, they participate in a decision-
making process using democratic methods, experiencing a simple example of political participation. Thus,
such examples encountered in everyday life make the necessity of political literacy visible. According to Dag
and Koger (2019), political literacy is a fundamental prerequisite for the functionality of democracy.

When examining the literature on political literacy and democracy, it is observed that studies are approached
from various perspectives. Studies on democracy have examined the concept as a value (Ilgan et al., 2013;
Sar1, 2007), as an attitude (Ercoskun & Nalcgaci, 2008; Ural & Saglam, 2011), and through different methods
in the context of perceptions of democracy (Bilecen, 2010; Canan-Sokullu & Ertung, 2010). Perceptions of
democracy have been examined across different educational levels (Kartal et al., 2018; Kus & Cetin, 2014)
and, among middle school students, in relation to deontic justice and perceptions of social values (Sarigam &
Ozbey, 2018). Research on political literacy is also found across all educational levels, starting from
elementary school (Giinteke & Aladag, 2023; Karababa & Biricik, 2022; Karakus et al., 2022). For instance,
Tarhan (2019) examined the levels of political literacy among middle school students. On the other hand, there
appear to be more studies in the literature that investigate political literacy in the context of teachers and teacher
candidates (Cender, 2023; Caligskan et al., 2023; Faiz & Donmez, 2016; Gedik et al., 2023; Karakus et al.,
2022). Gegit and Avci (2022) found that although political literacy skills were adequately included in the Social
Studies Teaching Program (2018), teachers' knowledge levels regarding this skill were insufficient, and they
also fell short in participating in social activities within the scope of active citizenship. Kus and Tarhan (2016)
found that teachers considered the teaching of political topics necessary but did not include these topics
sufficiently in classroom practice.

When evaluating the results of the studies conducted, it is evident that while teachers and teacher candidates
are aware of the importance of teaching political concepts, there are some deficiencies in integrating political
literacy (Kus & Tarhan, 2016) and perceptions of democracy into the classroom environment (Carr, 2006).
Political literacy and perceptions of democracy can develop together through classroom interaction, discussion,
and participation practices (Biesta & Lawy, 2006; Westheimer & Kahne, 2004). Classroom climate and
students’ opportunities for discussion may also influence the development of both constructs (Torney-Purta,
2002). In this context, it is believed that there is a need to determine the levels of students' political literacy
skills and perceptions of democracy, as well as to reveal the relationship between these two constructs and
identify which dimensions of political literacy explain perceptions of democracy more strongly. The literature
highlights that political literacy and perceptions of democracy are interrelated (Dag & Koger, 2019; Turan,
2023); however, it is noteworthy that there have been no studies that examine political literacy and democracy
together. Therefore, investigating the closely related concepts of political literacy and perceptions of
democracy in both the literature and daily life is expected to contribute to the field. Additionally, it is crucial
to identify the elements through which elementary and middle school students perceive politics, as well as the
dimensions on which their political thinking is most concentrated (Tarhan, 2019). This is crucial for the “child
citizens” to develop political literacy and perceptions of democracy from an early age. In this regard, national
and international curricula frequently incorporate these two concepts to support children in acquiring these
competencies at an early age (Department for Education [DfE], 2013; Ministry of National Education [MEB],
2018, 2024).

Based on the importance of political literacy and democratic gains outlined in the Turkey Century Education
Model Social Studies Curriculum (MEB, 2024), the aim of this study is to reveal the relationship between
middle school students' political literacy and their perceptions of democracy, as well as to determine the extent
to which political literacy predicts perceptions of democracy. Additionally, the study investigates the
justifications students provide for the findings through concept cartoons to contextualize the results. The sub-
objectives of the research are as follows:

What is the level of political literacy and perception of democracy among middle school students?

o Is there a significant relationship between middle school students' political literacy and their
perceptions of democracy?

e Does political literacy among middle school students serve as a significant predictor of their
perceptions of democracy?

e How do middle school students explain the relationship between political literacy and perceptions of
democracy?
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Method

A mixed-methods approach was employed in this study. Both quantitative and qualitative data collection and
analysis methods were utilized throughout the research process. This section presents information on the
research model/design, study group, data collection process, data collection instruments, and data analysis.

Research Design

The study adopted a mixed-methods approach. Quantitative data were collected first, and the qualitative phase
was then planned to support and explain the quantitative findings. Using an explanatory sequential mixed-
methods design, students’ political literacy and perceptions of democracy were examined. In an explanatory
sequential design, qualitative data are used in the second phase to explain the quantitative findings obtained in
the first phase in greater detail (Creswell, 2016). Accordingly, in the first phase of the research, the
relationships and predictive effects between the sub-dimensions of political literacy and perceptions of
democracy were identified through quantitative findings. Although certain sub-dimensions of political literacy
showed strong associations with perceptions of democracy, others showed weak or nonsignificant
relationships, making it necessary to explain these differences in light of students’ experiences. Therefore, the
qualitative phase was planned to reveal how students made sense of the relationship patterns identified in the
quantitative findings. The second phase was structured on the basis of the quantitative results to provide a
deeper explanation of the relationship patterns and differences between dimensions identified in the
quantitative phase. In this context, students’ views were collected through concept cartoons to explain and
contextualize the quantitative findings. The qualitative data were analysed through content analysis to support
the ‘why’ and ‘how’ dimensions of the quantitative findings. Thus, a logical link was established between the
two phases and the interpretability of the findings was strengthened.

Population / Sample or Study Group

This study, examining the relationship between political literacy and perceptions of democracy among middle
school students, was conducted with students attending a middle school in the central district of Artvin. The
research was conducted with students from a middle school in Artvin, characterised by diverse student and
parent profiles that reflect varying socioeconomic indicators, thereby ensuring socioeconomic heterogeneity
within the sample. The study group consisted of 58 fifth-grade students, 47 sixth-grade students, 45 seventh-
grade students, and 28 eighth-grade students, totalling 178 students from all grade levels (5th, 6th, 7th, and
8th). Given the number of items in the scales, it is believed that a sufficient number of participants were
reached. Indeed, according to Biiyiikoztiirk (2018), an adequate sample size can be determined by multiplying
the number of items in a scale by five.

Before administering the scales, students were asked to write pseudonyms on the scales. Ethical approval was
secured prior to the commencement of the study, which was conducted with volunteer students who provided
informed consent to participate. To gather qualitative data, five students were randomly selected from each
grade level, resulting in qualitative data collected from a total of 20 randomly chosen students for in-depth
information. As interviews progressed, the repetition of similar themes and the noticeable decrease in the
production of new themes/codes indicated that the data obtained from the 20 participants reached a sufficient
saturation level to answer the research questions.

Data Collection Process

The data of the study were collected in two stages in accordance with the explanatory sequential mixed-
methods design. In the first stage, quantitative data collection instruments were administered to the
participating students, and the resulting data were analyzed. In the second stage, interviews were conducted
with selected students using concept cartoons in order to explain in greater detail the patterns of relationships
identified in the quantitative findings. To enable the integration of the quantitative and qualitative data, students
were asked to use the same pseudonyms in both stages. The fact that the data collection process was conducted
in a single school and that the quantitative data were obtained through self-report instruments constitute
limitations of the study’s data collection process.

Data Collection Tools

In this research, quantitative data collection tools included the "Political Literacy" scale developed by Tarhan
(2019) and the "Perceptions of Democracy in Middle School" scale developed by Duruhan and Erséz (2013).
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Tarhan (2019) utilized two separate scales to measure the political literacy of middle school students: The
Political Literacy Skills-Behaviour Scale and the Political Literacy Affective Tendency Scale. The Political
Literacy Skills-Behaviour Scale contains 21 items, while the Political Literacy Affective Tendency Scale
contains 20 items. Both of these scales were employed in this study. The reliability of the Political Literacy
Skills-Behaviour Scale was calculated using Cronbach’s Alpha, which yielded a value of 0.719. For the
Political Literacy Affective Tendency Scale, the Cronbach’s Alpha value was found to be 0.812. The Political
Literacy Skills—Behaviour Scale is structured around four dimensions: "Democratic Solution," "Political
Awareness," "Political Response," and "Agenda." The Political Literacy Affective Tendency Scale consists of
three dimensions: "Sensitivity," "Acceptance," and "Lack of Tolerance." The Perceptions of Democracy in
Middle School scale comprises 20 items, with a Cronbach’s Alpha value indicating reliability of 0.872. This
scale includes four dimensions: "Participation-Activities in School," "Rights and Responsibilities in School,"
"Self-Assessment in School," and "Citizenship Education in School."”

The qualitative data for the research were collected through interviews based on concept cartoons created using
the Web 2.0 tool, Storyboard That. The content of the concept cartoons was designed around situations that
students might encounter in their daily school life, consisting of dialogue-based short scenarios. Each cartoon
features multiple student characters representing different perspectives on the same situation, expressing varied
opinions on themes related to perceptions of democracy and political literacy, such as participation, justice,
equality, dissenting/response behaviour, and sensitivity. During the interviews, students were shown the
cartoons and asked to respond to the following prompts:

i.  Which viewpoint presented in the cartoon do they align with more closely?
ii. Why do they agree or disagree with that viewpoint?
iii. To provide justification, they were asked to give examples from their own school experiences.

The themes of the cartoon scenarios and the follow-up questions were structured to clarify the dimensions that
stood out in the quantitative phase regarding relationships/predictive levels (e.g., democratic solution, political
response, sensitivity) as well as dimensions that appeared unrelated (e.g., following the agenda).

Concept cartoons were used to enable students to express abstract constructs such as perceptions of democracy
and political literacy in a more concrete and contextual manner. On the other hand, the findings obtained in
the quantitative phase, particularly the significant differences and relationships revealed in the sub-dimensions
of the scales, guided the scope and direction of the qualitative phase. Accordingly, the interview questions
were structured based on the sub-dimensions that emerged prominently in the quantitative analyses, thereby
aiming for a deeper explanation and interpretation of the quantitative results. In this context, the integration
table below illustrates how quantitative findings shaped the design of qualitative interview questions.

Table 1.
Mixed Methods Integration Table

Dimensions Quantitative Interview Question Focused on in the The purpose of integration
Result Qualitative Phase

Democratic A strong and When disagreements arise in the classroom or To explain how strong

solution skills  meaningful at school, are there times when you can resolve relationships are formed

relationship with
the perception of

them by talking? Does this process make your through in-school problem-
school feel like a fairer place? solving experiences.

democracy.
Political A strong and Do you know the rules for nominating a To reveal how political
awareness meaningful candidate, voting, and counting during knowledge shapes students'
relationship with class/school president elections? Does perceptions of justice within the
the perception of  knowing these rules influence your belief that school.
democracy. the elections are fair?
Political A strong and If you find something unfair in elections or To explain how the possibilities
response meaningful class decisions, are you able to speak up? Are of expression and dissent are

relationship with
the perception of
democracy.

you listened to when you object? Can you give related to the perception of
an example? democracy.
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Follow the There is no Do you watch news on television, YouTube, or To explain the reasons for the

agenda meaningful social media? Does following these things unrelated finding through
relationship with  influence your judgment on matters like class students' daily experiences.
the perception of  president elections or class rules?

democracy.

Sensitivity The dimension that What do you do when you notice a friend To demonstrate why sensitivity
most strongly being excluded in elections or class decisions? strongly supports the perception
supports the of democracy.
perception of
democracy.

Acceptance and A weak and How is a candidate or friend who thinks To explain why tolerance and

tolerance meaningless differently than you perceived in the acceptance do not strongly
relationship with ~ classroom? support the perception of
the perception of democracy.
democracy.

As observed, an in-depth investigation was conducted to understand the relationship between middle school
students' political literacy and their perceptions of democracy. Through interviews based on concept cartoons
related to political literacy and perceptions of democracy, the aim was to go beyond a quantitative correlational
study and reveal students' genuine thoughts on these topics. For instance, discussions among students regarding
their perceptions of democracy and political participation in daily life are illustrated in Figure 1.

Figure 1.

An example of a concept cartoon created through Storyboard That: A dialogue-based conversation scenario
among students concerning perceptions of democracy and political participation

[l ]

R

As a result of the February 6 earthquake, whose epicenters were
in the Pazarcik and Elbistan districts of Kahramanmaras, our school’s
gymnasium in Kahramanmarag was destroyed. Therefore, our school
needed a new gymnasium. Because the costs were high and resources
were limited, it was stated that only one sports facility could be built. It was
decided that only one of the already existing volleyball, handball, football,
basketball, and wrestling facilities could be chosen. The decision about
which sport would be selected was left to the students.

/= N

I think the most
successful team sport
in our country is women’s
volleyball. Therefore,
| think building a volleyball
court would be more
beneficial.

Friends, there may also
be students who like
basketball. If we ask all
the students in the school
for their opinions, we will
waste time. | think we
should draw lots.

As Emrah said,
the number of male
students is higher,
but | would prefer
volleyball rather
than football.

Since male students
are the majority in our
school, | would prefer
a football field to

My opinion is that
our teacher should
decide on

our behalf.

Data Analysis

Before commencing the data analysis, the structural validity and reliability of the scales used in the study were
tested. In this context, the Cronbach's alpha value for the Political Literacy Skills-Behaviour Scale was
calculated to be 0.70, and the McDonald Omega value was 0.71. For the Political Literacy Affective Tendency
Scale, the Cronbach's alpha value was also 0.70, with a McDonald Omega value of 0.71. The Cronbach's alpha
value for the Democracy Perception Scale was found to be 0.86, while the McDonald Omega value was 0.87.
Additionally, it was determined that the Cronbach's alpha values for all sub-dimensions of the scales ranged
between 0.70 and 0.71, and the McDonald Omega values ranged from 0.71 to 0.80.
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The structural validity of the scales used in the study was examined through Confirmatory Factor Analysis
(CFA) using RStudio. In CFA, various statistical fit indices were calculated to validate the model and
determine the statistical fit criteria, including y¥*/df, RMSEA (Root Mean Square Error of Approximation),
SRMR (Standardized Root Mean Square Residual), AGFI (Adjusted Goodness of Fit Index), NNFI (Non-
Normed Fit Index), and CFI (Comparative Fit Index). Accordingly, the values obtained were as follows: for
the Political Literacy Skills-Behaviour Scale, ¥*/df = (267.713/183) = 1.463, RMSEA = 0.06, and SRMR =
0.110; for the Political Literacy Affective Tendency Scale, ¥?/df = (171.227/149) = 1.149, RMSEA = 0.00, and
SRMR = 0.097; and for the Democracy Perception Scale, y*/df = (284.618/164) = 1.735, RMSEA = (0.06, and
SRMR = 0.089.

In this study, the SRMR value of 0.110 for the Political Literacy Skills-Behaviour Scale indicates that it
exceeds commonly recommended thresholds for "good fit," suggesting that model fit should be assessed not
just with a single index but alongside multiple fit indices. Indeed, while Hu and Bentler (1999) suggest values
around .08 for SRMR as indicators of "good fit," Marsh et al. (2004) emphasize that such cutoff values may
vary according to sample characteristics, model complexity, and data properties; therefore, strict threshold-
based interpretations of single indices can be misleading. Nevertheless, the ?/df ratio of 1.46 and the RMSEA
value of 0.06 for the same scale indicate that the model fit is generally acceptable (Kline, 2016). Consequently,
in this research, the SRMR finding was noted as indicating "borderline" fit; however, the overall evaluation of
the model was conducted in conjunction with other fit indices.

For a good model fit, it is indicated that the y*df (degrees of freedom) ratio should be less than 3 (Bollen,
1989). An RMSEA value equal to or less than 0.05 indicates excellent fit, while a value greater than 0.10
suggests a poorly fitting model (Yilmaz & Celik, 2009). In this study, it was observed that the comparative fit
indices CFI, AGFI, and NNFI were within acceptable limits for all three measurement instruments (CFI >
0.85, AGFI>0.90, and NNFI > 0.90) (Hu & Bentler, 1995; Marcoulides & Schumacher, 2001). Following the
confirmatory factor analysis, the data were analysed. The stages of data analysis are outlined below:

o First Stage: In the initial phase, quantitative data regarding middle school students' political literacy
and perceptions of democracy were analysed using descriptive statistics, while qualitative data were
analysed through descriptive analysis.

e Second Stage: To examine the relationship between political literacy and perceptions of democracy,
Pearson correlation analysis was conducted. Subsequently, multiple linear regression analyses were
performed to determine the contributions of the sub-dimensions of the political literacy scale in
predicting democracy perception scores. Before conducting the multiple regression analysis, the
prerequisites were checked by examining the presence of multicollinearity through VIF (Variance
Inflation Factor) and tolerance values (the proportion of variance that independent variables do not
explain). The VIF values ranged from 1.096 to 1.479, and the tolerance values ranged from 0.677 to
0.932. It was found that the VIF values were less than 10 and the tolerance values were greater than
0.20. Therefore, it can be stated that the assumptions of multiple regression were met at an acceptable
level (Field, 2009).

o Third Stage: In this stage, qualitative data analysis was conducted. The interviews conducted through
concept cartoons were recorded and then transcribed into written form. Following this, the researchers
convened to decide on how to code the qualitative data. The coding was initially done individually and
then finalized through a collaborative effort among the researchers. The coding process was carried
out using the qualitative data analysis software Maxqda 2022, aiming to make the researchers' coding
more systematic and comparable.

During the coding of interview data, student expressions were first examined, and open codes were created
based on recurring meaningful units related to school decision-making processes, such as class president
elections, voting, and class rules. When the codes were compiled, it was observed that the students' narratives
regarding these processes clustered around three different categories, which were labelled in the report as
"yes", "no" and "undecided". The "yes" category included expressions that emphasized participation and
equality, thus associating it with participatory/direct democracy (e.g., principles of equality, majority voting,
political equality). On the other hand, the "no" category focused on points such as trust in the election process
and consideration of diverse opinions, linking it to election-based/pluralistic democracy (e.g., election security,

diversity of thought, minority rights, freedom of expression). Finally, the "undecided" category comprised
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expressions related to insufficient discussion of decisions and a lack of understanding of the process, which
were associated with deliberative democracy.

During the individual coding process, researchers revisited the code definitions in areas where consensus could
not be reached and collaboratively evaluated the context of the relevant expressions to develop a common
coding approach. Thus, the researchers reconvened on the codes where they disagreed, reaching a consensus
before finalizing their coding decisions. Inter-coder reliability was calculated using the formula proposed by
Miles and Huberman (1994): Reliability= Agreement / (Agreement + Disagreement). The reliability
coefficient was found to be 92%. This process is illustrated in the cycle shown in Figure 2.

Figure 2.

Qualitative data analysis cycle

Consensus
/ Forming \
: Individual
m M

S A

Ethics Statement

In this study, all principles and rules stipulated in the “Directive on Scientific Research and Publication Ethics
of Higher Education Institutions” were followed. This study was conducted with the approval of the Artvin
Coruh University Scientific Research and Publication Ethics Committee, dated June 12, 2025, and numbered
E-18457941-050.99-181776. Participating students and their parents were informed face-to-face about the
purpose, scope, data collection process, and voluntary nature of participation. Prior to participation, parental
consent was obtained from parents and informed voluntary assent was obtained from students. Participants
were informed that they could withdraw from the study at any time without providing a reason. Particular care
was taken to protect participants’ personal information and confidentiality. Pseudonyms were used instead of
students’ real names on the data collection instruments. The data were used solely for scientific research
purposes, were not shared with third parties, and were securely stored as physical files in accordance with
confidentiality principles.

Findings

In this study, which examines the relationship between political literacy and perceptions of democracy, the
Pearson Correlation Coefficients reflecting the relationship between political literacy and perceptions of
democracy, as well as students' thoughts on this relationship, are addressed. Descriptive analyses are presented
prior to both types of findings. Table 2 includes the descriptive analyses related to the variables of political
literacy and perceptions of democracy.

Table 2.

Descriptive statistics of the variables

Variables Min Max Mean SD

Democratic solution 9.00 25.00 14.65 3.14
Political literacy Political awareness 8.00 20.00 13.76 2.42
skills-behaviours Political response 3.00 8.00 4.88 1.39

Following the agenda 9.00 15.00 11.42 1.67
Political literacy Sensitivity 17.00 45.00 25.39 4.55
affective tendency Acceptance 9.00 15.00 12.25 1.79
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Lack of tolerance 6.00 10.00 8.07 1.12
Perception of democracy 20.00 100.00 41.33 12.27

Upon examining the results of the descriptive analysis in Table 2, it is found that within the dimensions of
political literacy, the highest average is in democratic solution (Mean = 14.65), followed by political awareness
(Mean = 13.76), while political response (Mean = 4.88) is understood to be lower in comparison to these two
dimensions. The mean score for agenda-following behaviour (Mean = 11.42) exceeds that of political response,
suggesting that individuals engage in agenda-following behaviours more frequently than they exhibit reactive
tendencies. In terms of affective tendencies, the highest value is observed in sensitivity (Mean = 25.39), while
the lowest average is found in lack of tolerance (Mean = 8.07). These findings suggest that participants have
attained a notable level of political sensitivity, as evidenced by clear demonstrations of behaviours aligned
with democratic solutions and political awareness, while their political responses remain comparatively
limited. Furthermore, it has been determined that middle school students' perceptions of democracy are
approximately at a moderate level (Mean =41.33, SD = 12.27).

The findings reflecting the relationship between political literacy and democracy are presented in Table 3.
Table 3.

Pearson correlation coefficients between variables

Variables 1 2 3 4 5 6 7 8
1. Democratic solution — A1 317 21% A4 .03 -12 437
2. Political awareness — 26%* 19% 24%* 12 -12 24%*
3. Political response — -.03 30%* -.01 -.10 A3
4. Following the agenda — .18* 20%* .05 .07
5. Sensitivity — -.02 -.14 49
6. Acceptance — .16* -.05
7. Lack of tolerance — -.14
8. Perception of democracy —

Note. 1-4 = Political literacy (skills-behaviours), 5—7 = Political literacy (affective inclination), 8§ = Perception of democracy. *p <
.050; **p <.010.

The correlation findings presented in Table 3 make the direction (positive/negative) and strength
(weak/moderate/strong) of the relationship between students' political literacy and perceptions of democracy
more visible. Accordingly, perceptions of democracy show positive and moderately strong relationships with
some sub-dimensions of political literacy. The most notable relationships emerged in the dimensions of
sensitivity (r = 0.49, p < 0.010), democratic solution (r = 0.43, p < 0.010), and political response (r = 0.43, p <
0.010). These values indicate that as students develop sensitivity to political issues, seek democratic solutions
to problems, and exhibit a tendency to respond actively to political events, their perceptions of democracy
significantly strengthen. On the other hand, the relationship between political awareness and perceptions of
democracy is positive but weak (r = 0.24, p < 0.010). This result suggests that an increase in awareness of
political issues is related to perceptions of democracy; however, this relationship is of a more limited
magnitude compared to the previous dimensions. In contrast, the relationship between agenda-following and
perceptions of democracy remains very low/negligible and is not statistically significant (r = 0.07, p > 0.050).
This finding suggests that, within this sample, agenda-following behaviour alone does not yield a sufficiently
strong relationship to account for perceptions of democracy. In the affective tendency dimensions, a negative
but negligible relationship is observed between acceptance and perceptions of democracy (r=-0.05, p > 0.050).
This relationship is not significant. Similarly, the relationship between lack of tolerance and perceptions of
democracy is negative and low, but it is also not statistically significant (r = -0.14, p > 0.050). Therefore,
although the direction of the relationship in these two dimensions is negative, their magnitudes remain weak,
indicating that the current findings do not suggest a consistent and strong connection with perceptions of
democracy.

Table 4 presents the findings of a multiple regression analysis conducted to examine the predictive power of
the political literacy skills-behaviours, and affective tendencies sub-dimensions on the total score of democracy
perception.
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Table 4.

Results of multiple regression analysis on the prediction of the total score of democracy perception by the sub-
dimensions of political literacy skills-behaviours and affective tendencies.

Variable B SE p t p F R R?
(adjus

ted)

Constant 17 33 — .50 617

Democratic solution .39 13 21 2.87 .005

Political awareness -.01 11 -01 -.09 932

Political response .36 .09 27 402 <.001

Agenda —-.00 .07  —-00 -.07 948

Sensitivity .58 .14 30 420 <.001

Acceptance -.02 07 -02 -24 .809

Lack of tolerance —-.06 .07 —-.06 —94 .348

Model 13.73 .60 .34

Note. Dependent variable: Total score for Perception of Democracy in Middle School (od_total). N =176 (1 observation was excluded
due to missing data.). B = unstandardized coefficient; SE = standard error; 3 = standardized coefficient.

Upon examining Table 4, it is observed that the predictor variables—Democratic Solution, Political
Awareness, Political Response, Agenda, Sensitivity, Acceptance, and Lack of Tolerance—explain
approximately 36% of the variance in the dependent variable, the total score of Perceptions of Democracy in
Middle School, and the model is generally significant (F(7,168)=13.73, p<0.001; R?>=0.36; adjusted R?>=0.34;
N=176). When analysing the predictor variables, it was found that the sub-dimension of Democratic Solution
positively and significantly predicts the total score of perceptions of democracy (B=0.39, SE=0.13, =0.21,
t=2.87, p=0.005); Political Response (B=0.36, SE=0.09, =0.27, t=4.02, p<0.001), and Sensitivity (B=0.58,
SE=0.14, p=0.30, t=4.20, p<0.001) also positively and significantly predict perceptions of democracy. In
contrast, the contributions of the sub-dimensions of Political Awareness (B=—0.01, p=0.932), Agenda
(B=—0.00, p=0.948), Acceptance (B=—0.02, p=0.809), and Lack of Tolerance (B=—0.06, p=0.348) to the total
score of perceptions of democracy were found to be statistically insignificant.

When examining the responses given by middle school students to the cartoon reflecting their thoughts on
perceptions of democracy and political literacy, it is observed that the opinions are generally categorized into
three groups: 'no', 'yes', and 'undecided'. Figure 3 shows the findings regarding the middle school students'

responses of "no", "yes" and "undecided".

Figure 3.

Middle school students’ responses to cartoons.

& NO

| 4
g &l UNDECIDED
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Upon examining Figure 3, it is determined that the vast majority of middle school students responded with
"Yes". In contrast, the responses of "No" and "Undecided" were given at similar rates, but they were less
frequent. On the other hand, the answers provided by middle school students regarding the relationship
between political literacy and perceptions of democracy show considerable diversity. Figure 4 presents the
findings that illustrate this diversity.
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Figure 4.

Middle school students’ perceptions of democracy and their thoughts on political literacy.
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Upon examining Figure 4, it is noted that students who responded with "No" emphasize the concepts of
election-based democracy and pluralistic democracy. In other words, they express that political decisions
should be shaped by elections and that the will of the majority should be respected. For example, the
statement of the student coded 09, "I do not agree. Because the majority should not just say 'let it be my
way.' Those in the minority are also important. Everyone has a right," supports this situation. Moreover, the
responses of students who answered 'No' suggest that they attach considerable importance to election
security in the context of political decision-making. Moreover, students who answered 'No' demonstrate an

orientation toward participatory democracy, complemented by a pluralistic democratic perspective. The
student coded 06 expresses this situation as follows:

Actually, | do not agree with any of the thoughts expressed in this cartoon, because no one is thinking about a
community. They are thinking about themselves. This is not something | or those around me find correct. For
example, | am one of the four students in the student council of my school. We discussed which sports tournament
we could hold. Most students in the school were consulted about this situation. Since the majority of the students

wanted to participate in volleyball and football tournaments, our administration and council decided to organize
these tournaments.

Students who remain "undecided" particularly express their thoughts on deliberative democracy and pluralistic
democracy. Those who are "undecided" emphasize that decisions should be made through discussion,
negotiation, and collective reasoning. Many students emphasize that political issues can only be resolved
through discussion, negotiation, and the application of common sense, asserting that such an approach
constitutes the essence of democratic participation. For instance, the thought of the student coded 020, "/ agree
with some students' comments, and I disagree with others, because everyone has entered into a competition to
have their own way, but I think it would be more logical to make decisions by consensus" illustrates this
situation. Additionally, students who are "undecided" highlight the principle of equality within the framework
of pluralistic democracy. In this context, they emphasize that political decisions must be made by ensuring that
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everyone's opinion is taken into account. “Undecided” students also emphasize minority rights. The statement
of student coded OS5, “Football is not a sport played only by men. We also have female football players in our
country, and we need to take them into account,” supports this finding. Moreover, it is noteworthy that the
"undecided" students also emphasize direct democracy. In this context, they assert that they should participate
directly in elections. Therefore, the "undecided" students express that the opinions (preferences) of students
are more important than those of teachers.

When examining the views of students who responded with "Yes," it is observed that they focus on the
concepts of pluralistic democracy, participatory democracy, direct democracy, and political equality. In other
words, students who answered "Yes" express that the public should actively participate in governance,
decisions should be made directly by the people, and all individuals should have equal rights to voice their
opinions. Notably, unlike other students ("No" responders and "Undecided" students), those who answered
"Yes" emphasize political equality. For example, the statement of the student coded 012, "I think democracy
is like how we make decisions in the classroom... For instance, everyone votes, and my vote is the same as my
friends' votes" supports this situation. Students who answered “Yes” also emphasized justice and equality of
opportunity. The statement of student coded 08, “We discussed this issue as a class and told our teacher.
After everyone in our class had been asked for their opinion, we bought the shoes,” supports this finding.
Similarly, the thought of the student coded 010,

Sometimes there are news-like videos on YouTube, and | watch them. They talk about whether it's 'fair' or not... |
think about it. Then, when we are electing the class president, | say everyone should vote so that there is no
injustice. I think everyone should say something when making the rules; one person should not make the decision,

also supports this situation.

On the other hand, it has been determined that students who answered "Yes" frequently emphasize freedom of
expression within the framework of pluralistic democracy. In this context, students stated that, given the
diversity of opinions, the majority preference should be prioritized in political decision-making. While other
students ("No" responders and "Undecided" students) also frequently mention pluralistic democracy, it is
noteworthy that "Yes" responders articulate pluralistic democracy alongside other forms of democracy.
Similarly, "Yes" responders also express participatory democracy in conjunction with other types of
democracy. It has been stated that being informed in political processes transforms individuals from a passive
position into active participants in democracy.

Results and Discussion

In this study, which examined middle school students’ political literacy together with their perceptions
of democracy, perceptions of democracy were found to be associated particularly with the dimensions of
sensitivity, democratic solution, and political response. This finding concerning the democratic solution
dimension is similar to Aslan’s (2018) study, which found a positive relationship between critical thinking and
democratic attitudes. Ozbey (2021) found that democratic values significantly predicted problem-solving skills
among middle school students, while Kii¢iikoba and Yildiz (2025) reported significant relationships between
various dimensions of reasoning skills and democratic attitudes. Similarly, European citizenship competence
frameworks address problem-solving and conflict-resolution skills together with democratic values and
attitudes (Hoskins & Deakin Crick, 2008). These findings suggest that students’ perceptions of democracy
may be related to cognitive and value-based processes such as problem solving, justice, and consensus.

Among the other findings of the research is that as the level of political awareness increases,
individuals' positive perceptions of democracy also rise. The literature indicates that increases in political
knowledge and awareness influence commitment to democratic principles, support for democracy, and levels
of political participation. For example, Cansever (2025) has demonstrated in his study that as the level of
political literacy increases, political sensitivity also rises. Additionally, Galston (2001) notes that individuals
with higher political knowledge are more committed to fundamental democratic values and exhibit more
consistent attitudes toward democracy. Other studies in the literature, such as those by Finkel and Ernst (2005)
and Evans and Rose (2007), are consistent with findings that citizenship education programs strengthen
political knowledge and democratic values. This situation emphasizes the importance of supporting democratic
citizenship education with political awareness.
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According to the research findings, it has been determined that the average level of political response
is lower compared to the other dimensions. Political response encompasses students’ behaviours in protesting
injustice and voicing their opinions; however, at the middle school level, such behaviours may be expressed
more cautiously compared to everyday, lower-risk classroom practices such as democratic problem-solving.
Additionally, the relationship between political response and the perception of democracy has been found to
be significant, indicating that individuals' sensitivity to political events is closely related to their commitment
to democratic values. Similarly, Oser and Hooghe (2018) demonstrate that individuals with strong democratic
ideals exhibit higher levels of both institutional and non-institutional political participation, underscoring the
close relationship between democratic values and political response behaviours. However, no statistically
significant relationship has been found between the level of following the agenda and the perception of
democracy. This situation suggests that not only access to information but also the critical examination of this
information is necessary for the formation of a democratic perception. Indeed, the study by Altay et al. (2025)
demonstrates that following the agenda alone does not create a significant change in the perception of political
competence. Furthermore, as emphasized by Westheimer and Kahne (2004), democratic citizenship develops
not only through knowledge but also through participatory and justice-oriented citizenship practices. This
result can be evaluated alongside the approach that emphasizes that democracy gains meaning not only through
institutional knowledge but also through competencies such as critical thinking, cooperation, taking
responsibility, living with differences, and active participation (Council of Europe, 2010).

On the other hand, the strongest relationship was observed in the sensitivity variable. In this context,
it is understood that individuals who develop sensitivity to social events are more strongly connected to
democratic values. These findings align with the work of Zlobina et al. (2024), which shows that the impact
of socio-political events is strongly related to forms of socio-political participation and that this socio-political
sensitivity is one of the key determinants of young people's active citizenship practices. Similarly, a study
conducted with youth aged 8 to 20 shows that the level of empathy significantly predicts various forms of civic
participation, such as volunteering, social responsibility, and political behaviours/beliefs; moreover, this
relationship may be stronger in younger age groups (Metzger et al., 2018). Therefore, the emergence of the
"sensitivity" dimension as the strongest predictor of the perception of democracy in the middle school sample
examined in this study suggests that students construct their understanding of democracy not from abstract
institutional knowledge but through social-emotional competencies such as empathy, multiple perspectives,
and sensitivity to social justice. In contrast, negative and statistically insignificant relationships were found
between the variables of acceptance and tolerance and the perception of democracy. This situation suggests
that superficial or passive acceptance and tolerance do not align with democratic attitudes that involve active
participation, equality, and critical thinking. However, Verkuyten et al. (2023) emphasize that tolerance is not
simply the opposite of prejudice or an identical structure to more general democratic attitudes such as "valuing
diversity." Therefore, it is theoretically expected that tolerance would show weak or insignificant relationships
with the perception of democracy. In conclusion, it is seen that individuals' perceptions of democratic values
are shaped more by political awareness, capacity for response, empathetic sensitivity, and democratic problem-
solving skills.

Among the other results, it has been revealed that the sub-dimensions of political literacy significantly
predict middle school students' perceptions of democracy. Indeed, findings from the ICCS 2016 reveal that
students’ levels of citizenship knowledge are positively associated with expected electoral participation and
selected indicators of democratic attitudes. However, it has been shown that these relationships can vary
depending on the country context, and that belief-based variables, such as citizenship self-efficacy, can
establish more consistent and stronger connections with expected (active) political participation and protest
intentions (Blasko et al., 2018; Isac et al., 2014; Schulz et al., 2018). On the other hand, it is noteworthy that
the sub-dimensions of Democratic Solution, Political Response, and Sensitivity positively and significantly
predict the perception of democracy. This relationship may stem from students' understanding of democracy
through their capacity for "producing consensus and justice." The pursuit of conciliatory solutions makes the
fundamental workings of democratic processes visible. Similarly, as reactions to injustices and sensitivity to
social events increase, evaluations of democracy may also become stronger and more positive.

The responses given by students to the concept cartoons indicate that their answers of "No," "Yes,"
and "Undecided" reflect different conceptual focuses when they understand democracy and political literacy.
In other words, it appears that students construct their perceptions of democracy and political literacy not as a
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single-dimensional and homogeneous structure, but rather as a multi-layered framework that is distributed
among various models of democracy and shaped around diverse conceptual focuses. This multi-layered
structure becomes more meaningful when read in conjunction with the models of democracy in the literature.
For students who answered "No," their perception of democracy aligns with Schumpeter’s (1994) approach,
which defines democracy as an institutional arrangement among politicians competing for the votes of the
public, and with Przeworski’s (1999) minimalist understanding of democracy as a competitive system in which
parties can lose elections. Within this framework, democracy is essentially conceptualized as a formal-
procedural regime reduced to free, orderly, and competitive elections and functioning of the majority will
(Diamond, 1996).

The emphasis on direct and egalitarian democracy among participants who answered "Yes" aligns with
Barber's (1984) concept of "Strong Democracy." Barber views representative (minimalist) democracy as a
"weak" model that is reduced merely to elections, while proposing a participatory democracy model where
citizens actively and regularly engage in public decision-making processes, transforming individual interests
into the common good through deliberation. Similarly, Biesta and Lawy (2006) characterize democracy as
something that is "learned and done" through participation, relationships, and contexts, which resonates with
the notion of direct and egalitarian democracy. On the other hand, the "Undecided" responses suggest that
students conceptualize democracy not merely as a process limited to the ballot box but as a form of decision-
making that operates along the axes of discussion, negotiation, consensus, and pluralism. Indeed, this
perception is compatible with Habermas’s (1996) model of democracy, which bases the legitimacy of law on
"communicative power" created by citizens through public discourse. Additionally, Gutmann and Thompson
(2004) define deliberative democracy as a form of governance in which free and equal citizens and their
representatives provide mutually acceptable and publicly justifiable reasons to one another, making binding
decisions for today that remain open to future discussion. This model is grounded in the principles of
reciprocity and mutual respect in the context of deep moral disagreements and pluralistic societies. This
framework aligns with the perceptions of democracy held by "undecided" students, as it promotes the
recognition of diverse viewpoints, seeks consensus whenever possible, and fosters a pluralistic public
discussion environment.

The findings indicate that perceptions of democracy are associated more closely with action-oriented
and critical political literacy than with passive information acquisition. Accordingly, social studies/citizenship
education may include activities in which students propose and justify solutions to problems in school life
using criteria of justice and equality and, for current issues, distinguish claims from evidence, evaluate source
reliability, and compare different viewpoints. Participation mechanisms such as regular class meetings and
student council/representative meetings may support students’ experiences of consensus-building,
justification, and democratic response. These practices also align with the emphasis on decision-making and
democratic participation in the Tirkiye Century Education Model Social Studies curriculum. In teacher
education, practice-based activities may be used to develop skills in managing discussion and negotiation,
transforming classroom problems into democratic problem-solving activities, and integrating media literacy
with political literacy. Future research may test the effects of micro-democratic practices involving classroom
consensus-building, participation in school decisions, and feedback mechanisms using pre-test/post-test or
longitudinal designs.

This study should be evaluated within several limitations. First, because self-report measures do not
fully eliminate the possibility of social desirability and perceptual bias, the findings should be interpreted as
indicators of students’ perceptions and tendencies regarding the relevant constructs. Second, conducting the
study in a single regional and school context limits the generalizability of the findings to different sociocultural
settings; therefore, future studies including different provinces and school types may test the consistency of
the findings across contexts. In addition, socially sensitive topics such as democracy and political literacy may
influence participants’ responses. Finally, because the cross-sectional design does not permit causal inference,
future longitudinal or intervention-based studies may examine the direction of relationships over time and their
potential effects.
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