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Abstract

The aim of this study is to determine the relationship between school administrators” favoritism
behaviors and the level of organizational depression based on teachers’ perceptions. The study,
conducted through the correlational survey model, consisted of a sample of 459 teachers
working in public schools located in the city center of Samsun and the districts of Havza,
Kavak, Ladik, and Vezirkoprii during the 2024-2025 academic year. The sample is determined
according to simple random sampling. In order to collect data, the “Favoritism in School
Administration Scale” developed by Erdem and Meri¢ (2012) and the “Organizational
Depression Scale” developed by Sezer (2011) were used. All statistical analyses of the study
were performed using the SPSS 14.0 program, and the level of significance was set at a
minimum of 0.05. The findings of the study indicate that the level of perceived favoritism by
administrators is low, while teachers’ perceptions of organizational depression are at a
moderate level. The results reveal a positive and high-level relationship between school
administrators’ favoritism behaviors and teachers’ organizational depression levels based on
teachers’ perceptions. The results of the regression analysis show that school administrators’
favoritism behaviors explain 51.6% of the variance in perceived organizational depression
levels.
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OKUL YONETICILERININ KAYIRMACILIK DAVRANISLARI
ILE ORGUTSEL DEPRESYON: OGRETMEN ALGILARINA
GORE BiR iLISKISEL TARAMA MODELI

Ozet

Bu arastirmanin amaci, 6gretmen algilarma gore okul yoneticilerinin kayirmacilik davranislar
ile orgiitsel depresyon diizeyi arasindaki iligkiyi belirlemektir. Iligkisel tarama modeli
araciligiyla yiiriitiilen calismanin Orneklemi, 2024-2025 egitim Ogretim yilinda Samsun il
merkezi ile Havza, Kavak, Ladik ve Vezirkoprii ilgeleri resmi okullarda gorev yapan 459
ogretmenden olusmaktadir. Orneklem, basit seckisiz 6rnekleme ydntemiyle belirlenmistir.
Arastirmada veri toplamak amaciyla Erdem ve Meri¢ (2012) tarafindan gelistirilen “Okul
Yénetiminde Kayirmacilik Olgegi” ile Sezer (2011) tarafindan gelistirilen “Orgiitsel Depresyon
Olgegi” kullamilmistir. Aragtirmanin tiim istatistik analizleri SPSS 14,0 programi ile
gerceklestirilmistir ve anlamlilik diizeyi en az 0.05 olarak kabul edilmistir. Arastirma bulgulari,
Ogretmenler tarafindan algilanan yonetici kayrmacilik diizeyinin diisiik oldugunu
gostermektedir. Ogretmenlerin orgiitsel depresyon algilari ise orta diizeydedir. Aragtirma
sonuglari, Ogretmen algilarma gore okul yoneticilerinin kayirmacilik davranislar ile
Ogretmenlerin Orgiitsel depresyon diizeyleri arasinda pozitif ve yiiksek diizeyde bir iligki
oldugunu ortaya koymaktadir. Yapilan regresyon analizi sonucunda okul yoneticilerinin
kayirmacilik davraniglarmm algilanan Orgiitsel depresyon diizeyinin %51.6’sm1 agikladig:
sonucuna ulagilmistir.

Anahtar Soézciikler: Okul yoneticisi, 6gretmen, kayirmacilik, orgiitsel depresyon
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INTRODUCTION

Due to the contemporary lifestyle, people spend a considerable part of their life
in organizations formed to attain different goals. Organizations and people
inside of these organizations interact in a dynamic, reciprocal and continuous
way (Ttnay, 2019). In this view, it can be said that, not only people affect
organizations but also organizations affect people. School as an open system,
receives inputs from the environment constantly and gives output as a result.
That is why educational organizations are considered in the context of the
organism metaphor (Katitas, 2019; Whang, 2021; Irban, 2023).

Teachers” mental health can be affected negatively by various components in
the schools that have intense communication. This can lead to poor productivity
of schools and student performance, and poor performance of the entire
organization in addition to poor student teacher relations, teacher parent
relations and teacher administrator relations. Administrators” favoritism is one
of the factors that negatively affect teachers” emotional well-being. In learning
institutions, where the interplay between people and their surroundings is
exceptionally effective, organizational practices and leadership methods of
administrators also directly affect the degree of stress, burnout, sense of
belonging, trust, and motivation in teachers (Ozdemir, 2019).

School organizations are very important for creating the future generation.
Ethical practices applied in school management is very important to ensure that
there is effective operation of both the students and the teaching staff. Ethical
management imposes on the decision-makers to take actions that would be
consistent with the principles of justice, equality, and transparency.
Nevertheless, when the school administration involves the use of unethical
practices of favoritism, it implies that the content of these principles is being
contravened and will impact adversely on the long-term running of schools.
The behaviors and management styles of administrators directly influence the
rates of stress, burnout, belonging, trust, performance, job satisfaction,
motivation of teachers in educational organizations, as the interaction between
the environment and a particular person is exceptionally high in these settings
(Karcioglu and Sercemeli, 2019; Ozdemir, 2019; Mishra, 2021). In the given
perspective, it can be proposed that educators who are dealing with school
administrators engaging in favoritist practices, might face adverse effects in the
form of loss of motivation, alienation, low levels of performance, low level of
job satisfaction, stress, and organizational depression.
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The Concept of Favoritism

It is possible to describe the concept of favoritism as a negative phenomenon
that impacts on personal life, social relations, working conditions, the
interaction with the management, and the working process and development of
the work (Yildirmm, 2013). In aspects like promotion and performance
evaluation (Bramoulle and Goyal, 2016) and decision making processes (Kwon,
2006), favoritism has been defined as the preferential treatment of relatives,
acquaintances, friends, or neighbors (Khatri, Tsang and Bedley, 2006). In other
words, it is said that favoritism arises when a government official practices
discrimination in the form of personal relationships like kinship, friendship or
acquaintance, or emotions and psychological attachments against the law and
the regulations (Ozsemerci, 2003; Sayli and Kizildag, 2007; Ozler and
Biiytikarslan, 2011).

During the recruitment process, promotion, distribution of tasks, rewarding
favoritism can be seen; as well as the allocation of resources, thus
compromising the concept of justice and equality in organizations (Kayabas,
2005; Kwon, 2006; Aydogan, 2009; Goniilacar, 2012). Another conclusion
suggests favoritism is hiring of a person in an unlawful way who does not have
the required qualification for the job, and the decision of the salary or career
prospects of the person can be based on personal relationship like friendship,
family ties or political affiliation (Arasli, Bavik, and Ekiz, 2006; Ozkanan and
Erdem, 2014; Aydin, 2015; Yildirim and Tokgoz, 2020). Upon analyzing the
given definitions, one can easily identify that the most important terms that are
linked with favoritism include lack of merit, injustice, and personal relations. In
this sense, favoritism may be manifested as the placement of people without the
necessary qualifications and competencies in the position of their choice based
on personal connection without regard to merit and institutional justice. It is
more likely that favoritism occurs in the societies where professional
organizational designs are not yet fully in place and are dominated by the
traditional relations (Bayhan, 2002; Tarhan, Gengkaya, Ergiil, Ozsemerci, and
Ozbaran, 2006; Ozler, Ozler, and Giimiistekin, 2007).

The root causes of favoritism are the inability of the public officials to follow the
ethical principles (Cakir, 2014), the lack of attention to the fundamental values,
which are justice, equality, rights, and democracy (Ozkanan and Erdem, 2014),
and the social or cultural standards, which justify the favoritism practices
(C)zsemerci, 2003; Geger, 2015). Grouping, polarization, competitiveness,
communication breakdown, and mistrust amongst employees are some of the
behaviors that are prone to be prevalent in organizations where favoritism is
practiced (Ozkanan and Erdem, 2014). Employees can feel that their
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performance will not be justly rewarded (Ozdemir, 2019; Gider, 2020), become
dissatisfied and distrustful of the organization (Arash et al., 2006; Oren, 2007),
and experienced personnel could lose their sense of justice and organizational
commitment due to unmerited appointments (Argon, 2016), which could cause
more turnover intentions (Biite and Tekarslan, 2010; Argon, 2016).

The concept of favoritism in the school administration can be explained as the
violation of the principles of justice and merit by school administrators who
give preference to some individuals or groups of people following individual
relations. Favouritism in school management promotes the outbreak of
unethical administrative practices, fractures in the institutional set-ups, as well
as distorting the fundamental values like justice, merit, equality of opportunity
and fairness (Erdem and Meri¢, 2012; Karademir, 2016; Demirbilek, 2018;
Ozdemir, 2019). Moreover; favoritism results in the loss of organizational trust,
the rise in the number of institutional conflicts, internal unrest, the decrease of
educational activities efficiency, the decline of teacher-student interactions
(Aydogan, 2009; Polat and Kazak, 2014; Ok¢u and Ugar, 2016; Giilay, 2018;
Demirbilek, 2018; Demirtas and Demirbilek, 2019; Giines and Kose, 2021;
Aydin, 2024).

The Concept of Depression and Organizational Depression

Depression can be described as a high level of psychological disorder, which
has become more and more prevalent among individuals due to various factors
associated with modern lifestyles. Depression, which has a negative influence
on mood, thoughts, and behavior of people, may result in work life, family, and
social problems. Depression is a widely spread community health problem that
involves negative physical and emotional conditions including sadness,
hopelessness, fatigue, anorexia, and insomnia as a combination of genetic
factors, environmental influences, individual characteristics, and stressful life
experiences. It also affects the quality of life and other activities negatively (Loo
and Loo, 1993; Akman, 2006; Beck and Alford, 2009; American Psychiatric
Association, 2013; Bakan, Tashyan, Tas, and Aka, 2014; Celik and Hocaoglu,
2016).

Like people, organizations, which also have their own unique identities, may be
adversely impacted by different elements (Bakan et al,, 2014) and form their
responses that negatively affect their internal organization. Organizational
depression is one of such reactions (Cohen and Cohen, 1993; Bilchik, 2000).
Though it is similar to individual depression, organizational depression is
different because it is brought about by the organization structure (Bilchik,
2000; Sezer, 2011). It is an adverse organizational reaction that decreases
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efficiency in work, decreases the level of commitment of employees to work
and organization (Aslan, Aslan, Goksoy, and Sagir, 2014) and results in the
emergence of negative attitudes to the organization (Aslan et al., 2014; Toytok,
2017).

Behavioral, emotional, and cognitive outcomes can be witnessed in
organizations that are depressed. The behavioral symptoms comprise more
accidents at work, large-scale productivity decreases, high rates of absenteeism
or turnover, resistance to change, communication failures, difficulties in
decision-making, and inability to make sound decisions (Cohen and Cohen,
1993; Bilchik, 2000; Gray, 2008; Sezer, 2010; Dokmen, 2013; Akis, 2023). The
organizational depression has cognitive and emotional consequences
manifesting themselves in hopelessness, lack of interest, unwillfulness, low
motivation, burnout, and a negative outlook of self (Bilchik, 2000; Gray, 2008;
Dokmen, 2013; Sezer, 2010; Sezer, 2011; Toytok and Ugar, 2018; Akis, 2023).

Educational institutions are one of the basic organizations that equip
individuals for society and mold the society through the same people. Schools
are social spaces that promote personality growth and academicization ($isman,
2023) and pass on cultural values. The teachers have a significant role to play in
this process because they are one of the key factors in the transmission of
cultural values and personal and academic growth of the students. By nature,
teachers are in constant contact with students, and they have the authority to
influence their behaviors and attitudes (Sisman, 2023), so teachers can be
overloaded with work and lesson planning, communication with parents
(Siinbiil, 1996; Sagir, 2015), which may cause psychological issues, including
stress, depression, and burnout (Isikhan, 2004; Girgin and Baysal, 2005; Sagr,
2015; Akman, 2019). Taking into account the fact that the social influence of
educational organizations is extensive (Aktiirk, 2019; Aydin, 2020), it is possible
to state that the depression in the organization in question not only impacts the
individual but also the society. The psychological strain at school might not be
one-sided because it can cause both an adverse outcome to teachers and to
students, their parents, and even social norms.

Research Problem

The aim of this study is to examine the relationship between school
administrators’ levels of favoritism and teachers” perceptions of organizational
depression, and to investigate the predictive power of school administrators’
favoritism on organizational depression. Within this framework, the
relationships between the variables were analyzed using correlation analysis,
while the effect of favoritism on organizational depression was tested through
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regression analysis. In line with the purpose, the following research questions
were addressed:

1. According to teachers’ perceptions, what is the level of school
administrators’ favoritist behavior?

2. What is the level of organizational depression perceived by teachers?

3. Is there a significant relationship between school administrators’
perceived favoritism levels and teachers’ organizational depression
levels?

4. Is the perceived level of school administrators’ favoritist behavior a
significant predictor of teachers” organizational depression levels?

METHOD

Research Design

Since the study examines the relationship between administrators” favoritism
and teachers’ organizational depression levels based on teachers’ perceptions,
the research model was designed as a correlational research design within the
survey model, which is one of the quantitative research methods. Quantitative
research refers to studies in which the required data are obtained through
observation using various techniques and instruments, and such studies are
also referred to as empirical research (Biiyiikoztiirk, Cakmak, Akgiin,
Karadeniz and Demirel, 2022).

Population and Sample

The population of the study consists of 11,090 teachers working in 97 public
primary schools, 92 public secondary schools, and 62 public high schools the
central districts of Samsun, as well as in Havza, Kavak, Ladik, and Vezirkoprii.
The sample of the study was determined through the simple random sampling
method and consists of 459 teachers. Simple random sampling is defined as a
method in which each unit in the population has an equal chance of being
selected for the sample. In this regard, it can be stated that random sampling
methods provide a stronger basis for the sample to represent the population
compared to other sampling methods (Balci, 2022).

To determine the sample size, calculations were made at a 95% confidence level,
where the z-value corresponding to the confidence level was taken as 1.96, the
standard deviation (S) as 0.5, and the margin of error (d) as 0.05 (Biiytikoztiirk
et al,, 2022). When these values were substituted into the formula, the required
sample size was calculated as 371. However, to minimize potential problems
that might arise during the implementation process and to enhance the
representativeness of the sample, reaching a higher number of participants was
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aimed. Accordingly, the scales were administered by the researcher to 459
teachers included in the study group representing the population. This
strengthens the ratio of sample’s representation.

Data Collection Tools

One of the data collection instruments used in this study is the “Favoritism in
School Administration Scale”, developed by Erdem and Meri¢ (2012), which
was employed to measure teachers’ perceptions of school administrators’
favoritist attitudes. The factor value of the scale ranged between 1.454 and
13.179, and the total explained variance was found as 73.063%. The reliability of
the scale was tested by using Cronbach’s Alpha coefficient. The obtained
reliability coefficient for the overall scale was .96, while in the present study the
Cronbach’s Alpha reliability coefficient was calculated as .95, indicating that the
Favoritism in School Administration Scale provides high reliability.

The other measurement instrument used in the study is the “Organizational
Depression Scale”, developed by Sezer (2011), which was employed to
determine teachers’ organizational depression levels. The single-factor structure
of the scale explained 38.384% of the total variance, and the Cronbach’s Alpha
reliability coefficient was reported as .94. In the present study, the Cronbach’s
Alpha reliability coefficient was calculated as .96, demonstrating that the
Organizational Depression Scale also provides high reliability. The reliability
coefficients (Cronbach’s Alpha) for both scales are quite high (.95 for the
Favoritism Scale and .96 for the Organizational Depression Scale), indicating
that the scales demonstrate a high level of internal consistency.

Data Collection

In order to administer the scales used in the study, the necessary permissions
were obtained from the Ethics Committee of Ondokuz Mayis University
Rectorate (Decision No: 2024-226) on March 29, 2024, as well as from the
Ministry of National Education. Subsequently, the scales were distributed to
teachers by the researcher on a voluntary basis and collected by the researcher
as well. The data collection process was carried out during the spring semester
of the 2024-2025 academic year. In this process, a total of 459 scale forms
distributed to teachers were collected and evaluated as research data.

Data Analysis

To statistically analyze the data collected in the study, the SPSS 14.0 (Statistical
Package for the Social Sciences) software was used. To determine whether the
data obtained from the scales met the assumption of normality, descriptive
statistics (skewness and kurtosis values) and the Kolmogorov-Smirnov test
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results were examined. Skewness and Kurtosis values between +1 and -1 or +2
and -2 indicate that the data show a normal distribution (Tabachnick & Fidell,
2013).

Accordingly, the Skewness value calculated for the School Management
Favoritism Scale was .757, and the Kurtosis value was -.249. Given results
indicate that the data are slightly positively Skewed but remain within
acceptable limits. For the Organizational Depression Scale, the Skewness value
was -.039, and the Kurtosis value was -.623, suggesting that the distribution is
symmetrical and slightly platykurtic. The results of the Kolmogorov-Smirnov
test (Favoritism Z = .22; Organizational Depression Z = .14) also confirmed that
the data met the assumption of normal distribution (p > .05). Based on these
findings, it was concluded that the use of parametric statistical analyses in the
study was appropriate.

FINDINGS

Findings on Teachers' Perception Levels Regarding School Administrators'
Favoritism Behaviors

Table 1. Teachers” Perception Levels of School Administrators’ Favoritism

Behaviors
Sub-dimension N X Standard deviation Level of agreement
Planning 459 231 1.17 Rarely
Organizing 459 241 1.16 Rarely
Coordination 459 2.37 1.23 Rarely
Evaluation 459 231 1.14 Rarely
Total scale 459 231 1.17 Rarely

As shown in Table 1, teachers’ perceptions of school administrators’ favoritism
behaviors were found to be at the “Rarely” level across all sub-dimensions and
for the overall scale (X = 2.31). This indicates that teachers generally perceive the
level of favoritism practices in school management as low. Considering all sub-
dimensions and the total scale, it can be stated that teachers evaluate school
administrators as exhibiting a low level of favoritism.

Findings On Teachers' Organizational Depression Levels

Table 2. Teachers” Perceived Levels of Organizational Depression

N X  Standard deviation = Level of agreement

Organizational depression scale 459 3.39 0.83 Neutral
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As observed in the findings presented in Table 2, teachers’ perceptions of
organizational depression were at the “Undecisive” level (X = 3.39). This result
can be interpreted to indicate that teachers experience a moderate level of
organizational depression.

Correlation Analysis Results for the Relationship Between Teachers'
Perceptions of School Administrators' Favoritism Behaviors and Their

Organizational Depression Perception Levels

Table 3. Correlation Analysis Results

1 2 3 4 5 6
1- Planning r 1
2- Organizing ro 794 1
3- Coordination r .739% .828* 1
4- Evaluation r .728* .805* .883** 1
5- Organizational depression scale r .855% .931* .939** .947** 1
6— Favoritism in school management scale .622%% . 657** 673 687 718 1

**p< ,01

As shown in Table 3, a positive and strong relationship was found between
teachers’ perceptions of school administrators” favoritism behaviors and their
perceptions of organizational depression (r =.718; p <.01).

Results of Regression Analysis on Teachers' Perceptions of School
Administrators' Favoritism Behaviors as a Prediction of Teachers' Perceptions

of Organizational Depression

Table 4. Simple Regression Analysis Results

Dependent variable Organizational depression
Predictor variable B T F P
Teachers’ perceptions of' :?chool administrators 718 22,057 186509  0.000
favoritism
R=,718 R?=,516

As shown in Table 4, teachers’ perceptions of school administrators’ favoritism
behaviors can be considered a significant predictor of teachers’ organizational
depression perceptions (R? = .718). According to this finding, teachers’
perceptions of administrators’ favoritism explain 51.6% of the total variance in
teachers’ organizational depression perceptions. The given result indicates that
school administrators” behaviors have a significant and meaningful impact on
teachers’ psychological states. In particular, it can be suggested that when the
perception of favoritist management is high, teachers’ levels of organizational
depression tend to increase.
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DISCUSSION AND CONCLUSION

The first sub-problem of study was identified as: "How favoritism behavior of
school administrators is, according to the teachers? The results pertaining to
this issue are as follows: Based on the research findings, the perception of
school administrators by teachers in favoritism behaviours is in the “Rarely”
level in all of the sub-dimensions and on overall scale. Differently put, one can
say that the perceptions of participants concerning the favoritism behavior of
school administrators are low. This implies that at times; teachers observe the
school administrators engaging in favoritism, yet it is never believed that such
practices are common and persistent. Study’s finding is parallel with the
findings of previous researchers who also found that the perceptions of teachers
towards favoritism practices in school administration were on the level of
“Rarely” (Aydogan, 2009; Meri¢ 2012; Polat, 2013; Polat and Kazak, 2014;
Aydin, 2015; Karademir, 2016; Giilay, 2018; Keskin, 2018; Kahveci, Giilay, and
Bahadir, 2019) The consistency implies that the findings of the studies carried
out at various times and involving different samples were similar implying that
the behaviors of favoritism in school management are at a low perception.
Nevertheless, the research by Geger (2015), Akyol (2018), Demirbilek (2018),
Tabancali (2018), and Kolukirik (2019) provided the results of the research on
the teacher perceptions relating to favoritism in school administration that were
not consistent with the results of the current study. According to the studies
performed in many other territories and to the current study, it is possible to
say that the overall attitude of teachers to the favoritism of school
administrators does not have the high level. One factor that may have
contributed to this outcome is the data collection procedure. The school
administrators accompanied the researcher to the teachers’ room, introduced
the teachers to the researcher, and made a brief introductory speech before the
teachers completed the scale forms.

The second sub-problem of the research question settled at: What is the
perceived organizational depression among teachers? The conclusions
connected with this sub-problem are the following: The present study
investigated the perceptions of the teachers towards organizational depression
and the mean score was determined to be 3.39. Based on this value, it can be
said that the perceptions of teachers concerning organizational depression have
a moderate level. This result is aligned with the earlier research of Sagir (2015),
Akman and Abash (2016), Keles (2016), Saygih et al. (2016), Atasoy (2018), and
Toytok and Ugar (2018) or Dogan (2021), who found that the perception of
organizational depression in teachers was rather moderate. In contrast to the
current study, the study by Ucgar (2016), Afacan (2023), Akin (2023), and Akis
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(2023) revealed that the level of organizational depression in teachers was low.
In general, the fact that the perception of teachers towards organizational
depression is moderate, which is consistent with the general trends in the
literature. The fact that the data collection period coincided with the
administration of centralized examinations, such as the transition to high school
and university entrance exams (LGS-15.06.2025; YKS-21-22.06.2025), may have
increased teachers’ perceptions of organizational depression.

The third sub-problem on the research was established as follows: Is there a
significant correlation between perceptions of school administrators favoritism
behaviors and level of organizational depression levels in teachers? The results
that concern this sub-problem are as follows: The correlation analysis was used
to analyze the relationship between the perception of teachers on the favoritism
behaviors of school administrators and the perception of teachers on the
organizational depression. The findings showed that there was a positive and
strong correlation of the two variables. Within this framework it can be said
that when the favoritist attitudes of school administrators rise, the teachers will
perceive their organizational situation as worse. In other words; the more
favoritism behaviors of administrators, the more perception of teachers’
organizational depression will be seen. Seeing that favoritism compromises the
feeling of justice in the organization and causes mistrust, demotivation, and
burnout in the employees, it may be recommended that these actions contribute
to the fact that teachers experience the work environment as being more
stressful and depressive. Biased or favoritism actions of the administrators in
educational institutions are anticipated to affect teachers even more negatively.
Thus, the positive correlation observed as strong in the current study shows
that the fair, transparent, and impartial management of administrators is one of
the critical factors that help preserve the psychological well-being and
organizational commitment of teachers. In the literature review, the national
and international sources were analyzed and none of the studies that
specifically investigated the influence of the favoritism behaviors of school
administrators on perceived organizational depression of teachers was seen.
Nonetheless, favoritism and organizational depression have been conducted in
comparison with other variables. Ozdemir (2019) investigated the impact of
favoritism in school management on organizational commitment and trust in
teachers and determined that teachers judged more favoritism in school
management, the less their organizational commitment and trust to the school
increased. Likewise, Gider (2020) explored the connection between the favoritist
behavior in school management and perceived job alienation in teachers and
found out that the correlation is generally positive and moderate. Another
similar finding was made by Sancak (2021), during an experiment that
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investigated the correlation between favoritism and job alienation. The study by
Demirbilek (2018) focusing on the impact of favoritist tendencies by school
principals on the attitude of teachers towards the organization of justice and
confidence in the principal, revealed that favoritism is negatively correlated,
and the level of relationship between perception of organizational justice by
teachers and the presence of favoritism is low and significant. Aktiirk (2019)
investigated how stigmatization tendencies and organizational dissent
behaviors of teachers impacted an organization depression level in secondary
schools and found out that perceptions of organizational depression were
positively and significantly linked to sub-dimensions of stigmatization
(discrimination, exclusion, labeling, and prejudice) and vertical dissent of
organizational dissent. Lastly, Akis (2023) examined how leadership styles of
school administrators affected the level of organizational depression in
teachers, indicating that the leadership styles and perceptions of organizational
depression had a significant negative and moderate relationship.

Regression analysis was applied to establish whether the perceptions of school
administrators about favoritism behaviors relate to the perceptions of teachers
about depression in the organization or not. Analysis findings showed that the
perceptions of teachers on the favoritism of the administrators are also the
cause of 51.6 percent of the overall variance in the perceptions of the teachers on
the effect of organizational depression. This observation proves that there is a
very strong relationship between the two constructs. When teachers feel that
their administrators are relatively favoritisticc and whose perceptions of
organizational justice have weakened, teachers may develop psychological
strain in the long run, and this situation might cause a common organizational
depression among teachers in the institution. The possible explanation of such
high percentage is that certain items present in both scales overlap in content to
some degree. Participation in management decisions, rewards and sanctions,
equality and justice, disagreements, access to opportunities, and performance
evaluation are the issues that are involved in the center of both constructs. The
consequence of this is that, the higher the perception of favoritism by teachers,
the higher the perception of organizational depression by the teachers.
Consequently, it is possible that the high degree of regression was due to the
similarity in the content of the two scales. Besides, the both constructs are
inherently negative thus weakening the regression result further.

RECOMMENDATIONS

The findings of the research suggest that there is a significant positive
correlation between the perception of teachers about favoritism behavior of
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school administrators and their perception about organizational depression.
Thus, it is suggested that school administrators should embrace a management
style that is not based on favoritism by attending in-service training programs
on a regular basis, consult teachers on decisions, assign tasks and
responsibilities objectively, apply written and clear criteria to make
assignments, reward and evaluation.

The research was confined to a certain geographical area. Comparison of the
results in various cities or regions might be informative of the impact of cultural
and regional influences.

Further studies looking at additional variables that might intervene or be a
moderating factor in the relation between favoritism and organizational
depression including psychological resilience, organizational commitment, or
job satisfaction may add to more detailed analyses.

Lastly, the study that integrates both quantitative and qualitative variables of
the relationship between favoritism and organizational depression would
enable a better understanding of the experiences of teachers, which will add
value to the meaning of the qualitative data.
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Genisletilmis Tiirkce Ozet

Giris
Egitim kurumlarinda yoneticilerin tutum ve davranislari, Ogretmenlerin
mesleki motivasyonu ve psikolojik durumlar1 {izerinde belirleyici bir rol
oynamaktadir. Ozellikle kayirmacilik, yoneticilerin  belirli $gretmenleri
kayirmasi1 veya ayricalik tamimasi olarak tanimlanabilir ve oOrgiitsel adalet
algistmi  olumsuz etkileyebilmektedir (Aydogan, 2009; Merig¢, 2012).
Kayirmaciigin 0gretmenlerin psikolojik saghk ve is doyumu {izerinde
dogrudan etkileri oldugu belirtilmektedir. Benzer sekilde, orgiitsel depresyon,
calisanlarin is ortamindaki olumsuz kosullar nedeniyle yasadiklari moral
bozuklugu, motivasyon kaybi ve tiikenmislik durumlarini ifade eder (Akman
ve Abasli, 2016; Keles, 2016). Bu baglamda, yoneticilerin kayirmac: tutumlari ile
ogretmenlerin orgiitsel depresyon diizeyleri arasindaki iliski, egitim yonetimi
literatiiriinde Onemli bir arastirma alami olarak One ¢ikmaktadir. Kayirmaci
davranislarin, 6gretmenler iizerinde negatif orgiitsel algilarin olusmasina sebep
oldugu gibi orgiit depresyonunun da 6gretmenlerin Orgiite yonelik algilarini
olumsuz etkiledigi ifade edilebilir. Bu baglamda orgiit depresyonunun
olusmasinda, yoOnetici kadrosunda gorev alan egitimcilerin kayirmaci
davranislarinin  etkili olacagr diistintilmektedir. Buradan hareketle bu
arastirmanin problem durumu Ogretmen algilarina gore okul yoneticilerinin
kayirmacilik davramisi diizeyleri ve Ogretmenlerin Orglitsel depresyon
diizeylerini belirlemek, korelasyonel yontem araciligiyla algilanan kayirmacilik
diizeyleri ile orgiitsel depresyon arasindaki iliskinin giiciinii ve yoniinii tespit
etmek, ayrica regresyon analizi yoluyla algilanan kayirmacilik davramsimin
orglitsel depresyonu yordama giliciinii ortaya ¢ikarmak olarak belirlenmistir.
Bu amagla asagida yer alan srulara cevap aranmustir:
1. Okul yoneticilerinin kayirmacilik davramslarina iliskin 6gretmen algilar:
ne diizeydedir?
2. Ogretmenlerin 6rgiitsel depresyon algilari ne diizeydedir?
3. Ogretmenlerin orgiitsel depresyon diizeyleri ile okul yoneticilerinin
kayirmacilik diizeyleri arasinda anlamh bir iliski var midir?
4. Okul yoneticilerinin algillanan kayirmacilik dtizeyleri, 6gretmenlerin
orgtitsel depresyon diizeylerinin anlamli bir yordayicis1 midir?

Yontem

Bu arastirma, betimleyici ve iligkisel tarama modeline uygun olarak
yuritilmiistiir. Calisma evrenini Tiirkiye’deki farkhi egitim kademelerinde
gorev yapan 459 Ogretmen olusturmaktadir. Veriler, “Okul YoOnetiminde
Kayirmacilik  Olgegi” ve “Orgiitsel Depresyon Olgegi” kullamlarak
toplanmistir. Kayirmacilik olgegi dort alt boyuttan (Planlama, Orgiitleme,
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Koordinasyon, Degerlendirme) olusmaktadir ve her alt boyut icin ortalama
puanlar hesaplanmigtir. Orgiitsel Depresyon Olgegi, tek boyut olup bazi
maddeleri ters kodlanmis ve bu durum dikkate alinarak oOlgek formlar
degerlendirilimstir. Veriler normal dagilim gostermekte olup, verilerin
analizinde tamimlayici istatistikler, bagimsiz 6rneklem t-testi, tek yonlii varyans
analizi (ANOVA), korelasyon ve regresyon analizleri kullanilmistir. Boylece,
ogretmenlerin demografik Ozelliklerine gore kayirmacihik ve Orgiitsel
depresyon algilarindaki farkliliklar ile iki kavram arasindaki iliskiler
incelenmistir.

Bulgular

Arastirma bulgularina gore, 0gretmenlerin okul yoneticilerinin kayirmacilik
davranislarina iliskin alg1 diizeyleri genel olarak “nadiren” diizeyindedir. Ttim
alt boyutlar ve genel Olgek agisindan kayirmacilik algisi  diistiktiir.
Ogretmenlerin 6rgiitsel depresyon algilar1 “orta” diizeydedir. Korelasyon
analizi sonuglari, kayirmacilik algisi ile orgiitsel depresyon arasinda yiiksek ve
pozitif bir iliski oldugunu gostermektedir (r=0,718, p<0,01). Regresyon analizi
ise, kayirmacilik algisinin Orgiitsel depresyon algisinin toplam varyansimin
%51,6'si1 acikladigini ortaya koymustur. Bu sonug, yoneticilerin kayirmaci
tutumlarinin 6gretmenlerin psikolojik durumlar1 tizerinde giiclii bir etkisi
oldugunu gostermektedir.

Tartisma ve Sonug

Arastirma  bulgulari, O6gretmenlerin okul yoneticilerinin  kayirmacilik
davraniglarini genel olarak diisiik diizeyde algiladiklarini ortaya koymaktadir.
Bu durum, literatiirdeki benzer calismalar1 (Aydogan, 2009; Merig, 2012)
desteklemektedir. Ote yandan, bazi arastirmalarda 6gretmenler kayirmacilii
daha nadir veya daha sik algilamaktadir (Kolukirik, 2019; Tabancali, 2018), bu
da bolgesel ve kurumsal farkliliklardan kaynaklanabilir.

Orgiitsel depresyon diizeylerinin orta seviyede olmasi, dgretmenlerin olumsuz
duygulart deneyimlediklerini ancak bunu Olgekte temkinli ifade ettiklerini
gostermektedir (Akman ve Abasli, 2016; Keles, 2016).

Okul yoneticilerinin kayirmacilik davraniglarina iligkin 6gretmen algilarimin
ogretmenlerin Orgiitsel depresyon algilarim1 yordayip yordamadiini tespit
amaciyla regresyon analizi gerceklestirilmis olup yapilan analizler neticesinde,
okul yoneticilerinin kayirmacilik davraniglarina iligkin 68retmen algilarimin
ogretmenlerin Orgiitsel depresyon algilarmin toplam varyansinin %51,6"smi1
acgikladigl sonucuna ulasilmistir. Regresyon analizi sonucunda, kayirmacilik
algistmin  Orglitsel depresyon algisindaki toplam varyansin  %51,6"sim1
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acgiklamasi, iki kavram arasindaki iliskinin ¢ok giiclii oldugunu gostermektedir.
Kayirmacilik algisi ile orgiitsel depresyon arasindaki yiiksek iligki ve regresyon
sonuglari, yoneticilerin adaletsiz veya kayirmaci tutumlarinin 6gretmenlerde
psikolojik zorlanma ve motivasyon kaybina yol ac¢tigini gostermektedir. Bu
bulgu, Ozdemir (2019) ve Gider (2020) gibi calismalarla paralellik
gostermektedir. Bununla birlikte kurumlarina yonelik adalet algilar zayiflayan
ve yoneticilerini gorece kayirmaci olarak nitelendiren Ogretmenlerin uzun
vadede psikolojik zorlanmalarla karsilasabilecegi ve buna bagh olarak orgiitsel
depresyon yasayabilecekleri diistiniilebilir. Bununla birlikte bu yiiksek oranin
nedenlerinden biri, her iki 6lg¢ek i¢inde yer alan maddelerin kismen birbirini
tamamlar nitelikte olmasi olabilir. Ozellikle yonetim kararlarina katilim,
odiillendirme ve cezalandirma, esitlik ve adalet, fikir ayriliklar, cesitli
olanaklardan yararlanma, performans degerlendirme gibi konular her iki
yapmin da temelinde yer almakta, bu da 6gretmenlerin kayirmacilik algilar:
arttikca Orgiitsel depresyon algilarinin da paralel bicimde artmasmna yol
acabilmektedir. Dolayisiyla iki Olgek arasindaki igeriksel yakinlik, regresyon
sonuglarmmin giiclii ¢itkmasinda etkili olmus olabilir. Ayn1 zamanda ¢alismaya
konu olan her iki kavramin da dogasi geregi olumsuz algi1 ve deneyimlere
dayali olmasi, bireylerin bu kavramlar: benzer duygusal ve bilissel gerceveler
icinde degerlendirmelerine yol ag¢mis olabilir. Bu durum, O6gretmenlerin
yonetsel adaletsizlik, esitsizlik ve giivensizlik gibi olumsuz orgiitsel yasantilari,
hem kayirmacilik algisi hem de Orgiitsel depresyon algis1 kapsaminda birlikte
yorumlamalarina neden olarak, iki degisken arasindaki iliskinin regresyon
analizinde yiiksek diizeyde ortaya ¢ikmasina katki saglamis olabilir.

Oneriler

Aragtirma  bulgular;,  Ogretmenlerin  okul  yoneticilerinin  kayirmaci
davrarniglarina iliskin algilar ile 6rgiitsel depresyon algilar1 arasinda anlamli ve
pozitif bir iliski oldugunu gostermektedir. Bu dogrultuda, okul yoneticilerinin
kayirmaciliga dayali olmayan bir yonetim anlayisi benimsemeleri; hizmet ici
egitimlere katilmalari, karar alma siireglerinde Ogretmen goriislerine
basvurmalar1 ve gorev, odiil ile degerlendirme siireclerinde agik ve nesnel
oOlciitler uygulamalari onerilmektedir.

Aragtirma belirli bir cografi alanla siurhidir. Farkli bolgelerde yapilacak
calismalar, kiiltiirel ve bolgesel etkilerin belirlenmesine katki saglayabilir.

Ayrica, kayirmacilik ile orgiitsel depresyon arasindaki iliskide psikolojik

dayaniklilik, orgiitsel baghlik ve is doyumu gibi degiskenleri ele alan
arastirmalar daha kapsamli sonuglar sunabilir.
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Son olarak, nicel ve nitel yontemlerin birlikte kullanildig1 ¢alismalar, 6gretmen
deneyimlerinin daha derinlemesine anlagilmasin saglayacaktir.
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