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Merve Nihan ERTEKIN KAYA

MESLEKi MUZiK EGITiIMi ALAN BASLANGIC DUZEYINDEKI KLASIK
GITAR OGRENCILERININ OGRENME SURECINE iLISKIN GUCLUK
ALGILARI

0z

Calgi egitimi teknik, bilissel, devinissel ve duyussal siireglerin bir arada isledigi
¢ok boyutlu bir 6grenme alamdir. Klasik gitarin ince motor beceriler, tin1 duyarlilig:
ve sag-sol el koordinasyonu gerektiren yapisi, bu giicliikleri daha da belirgin hdle
getirmektedir. Bu nedenle ogrencilerin teknik gereklilikleri algilayis bicimlerini,
zorlayict gordiikleri unsurlart ve bu zorluklarla basa ¢ikmak icin gelistirdikleri
stratejileri anlamak, baslangi¢ diizeyi klasik gitar egitimi igin kritik bir arastirma
alamidir. Bu arastirma, temel diizeyde klasik gitar 6grenen dgrencilerin ¢algiya iliskin
teknik ve miizikal zorluklara yonelik algilarini incelemeyi amaglamaktadir. Aragstir-
ma nitel arastirma yontemlerinden temel yorumlayici nitel desen cercevesinde yii-
riitiillmiistiiv. Arastirmanmin katilimcilari bir devlet iiniversitesinde mesleki miizik
egitimi almakta olan sekiz klasik gitar 6grencisi olusturmaktadir. Arastirma verileri
yar1 yapilandirilmis goriisme formu ile toplanmis ve tematik olarak analiz edilmistir.
Arastirmada ogrencilerin klasik gitar ¢alma siirecinde yasadiklar: giicliik deneyim-
leri dort ana tema gergevesinde sekillenmistir. Bu temalar teknik giicliikler, miizikal
giigliikler, psikolojik gii¢liikler ve calisma aliskanliklarina iliskin giicliiklerdir. Aragstir-
ma sonuglari 6grencilerin klasik gitar 6grenme deneyimlerinin hem teknik ve miizi-
kal boyutta hem de psikolojik ve ¢alisma aliskanliklarina iliskin boyutlarda giiliikler
ile sekillendigini ortaya koymustur. Bu sonuglar, baslangi¢ diizeyi gitar egitiminde
teknik calismalarin, Oz-diizenlemeyi ve bireysel calisma farkindaligini destekleyen
ogretim diizenlemeleriyle birlikte yapilandirilmasinin 6¢renme siirecindeki giigliikle-
ri azaltabilecegini gostermektedir.

Anahtar Sozciikler: Calgi Egitimi, Klasik Gitar Egitimi, Algilanan Giigliikler,
Calisma Aliskanliklar:.

ek

BEGINNER-LEVEL CLASSICAL GUITAR STUDENTS’ PERCEPTIONS OF
LEARNING DIFFICULTIES IN HIGHER MUSIC EDUCATION

ABSTRACT

Instrument education is a multidimensional learning domain in which technical,
cognitive, psychomotor, and affective processes operate simultaneously. The structu-
re of the classical guitar—requiring fine motor skills, timbral sensitivity, and right-
left hand coordination—makes these challenges even more pronounced. Therefore,
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understanding how students perceive technical demands, which elements they find
difficult, and the strategies they develop to cope with these difficulties is critical for
beginner-level classical guitar education. This study aims to examine beginner-level
classical guitar students’ perceptions of technical and musical difficulties related to the
instrument. The study was conducted within the framework of a basic interpretive
qualitative design. The participants consisted of eight classical guitar students enrol-
led in a professional music education program at a public university. Data were col-
lected through a semi-structured interview form and analyzed thematically. Findings
revealed four main themes characterizing students’ difficulty experiences during the
classical guitar learning process: technical difficulties, musical difficulties, psycho-
logical difficulties, and difficulties related to practice habits. The results indicate that
students’ classical guitar learning experiences are shaped by challenges not only in te-
chnical and musical domains but also in psychological processes and practice-related
behaviors. These results indicate that structuring technical practice in beginner-level
guitar education alongside instructional arrangements that support self-regulation
and awareness of individual practice may reduce difficulties experienced in the lear-
ning process.

Keywords: Instrumental Education, Classical Guitar Education, Perceived Diffi-
culties, Practice Habits.

e e
GIRIS

Calg egitimi teknik, biligsel, devinigsel ve duyussal siireclerin i¢ ice gectigi kar-
magik bir 6grenme alani olarak tanimlanmaktadir (Hallam, 2001; McPherson ve
Zimmerman, 2002). Bu ¢ok boyutlu yap, ¢algt 6grenme siirecinde teknik bece-
rileri gelistirmenin yani sira biligsel becerilerin, devinissel kontroliin ve duyussal
stireglerin bir arada ¢alistig1 biitiinsel bir 6grenme alani ihtiyaci ortaya ¢ikarmak-
tadir. Hallam (2018, s. 102) herhangi bir ¢algida orta diizeyde bir uzmanlik se-
viyesine ulagarak performans, yorumlama ve beraber ¢alma gibi miizikal yonlere
odaklanma becerileri gelistirilebilmesi i¢in 6zverili ve siirekli bir pratik gerektigini
vurgulamaistir.

Duke ve Byoya (2018: 172) gore ¢alg1 calmanin temeli, viicut ve ¢alginin den-
geli ve rahat bir pozisyonda tutulmasi, dogru ton ve entonasyon, nota ve ritim
dogrulugu, net artikiilasyon, dinamik niianslar1 kullanabilme ve etkileyici bir tin1
tiretebilme gibi birbiriyle iliskili becerilerden olusmaktadir. Bu temel bilesenlerin
her biri, 6zellikle basglangi¢ diizeyindeki 6grenciler i¢in hem teknik hem de bilissel
agidan ayri bir giiclitk alani olugturmaktadir. Ogrenciler dogru sesleri bulmaya,
sabit tempoyu korumaya, notayi takip etmeye odaklanmigken ayni zamanda be-
densel rahatligi, dogru el pozisyonlarini ve tin1 kalitesini korumaya ¢alismaktadir.
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Ogrencilerin galgi calma sirasinda basa ¢ikmalar1 gereken bu goklu gérevler, algi-
sal-bilissel ylikii artirmakta ve 6zellikle temel diizeyden orta diizeye gegis seviye-
sinde zorluk algisini derinlestirmektedir (Huovinen vd., 2018; Chun, 2022).

Literatiir incelendiginde ¢algi calmaya iliskin zorluklarin teknik konularin yan
sira galisma aligkanliklar1 ve stratejilerin eksikligi ile duyussal siireglerin etkisin-
den de kaynaklandig: gorilmektedir. Caligma aligkanliklar: ve stratejilerine odak-
lanan ¢alismalar, 6zellikle baslangi¢ ve orta diizeydeki 6grencilerin evde ¢alisma
stireglerinde hedef belirleme, ¢alismay1 planlama, hatalar fark ederek diizeltme ve
geribildirimden yararlanma gibi becerilerde zorlandiklariny; plansiz, tekrar temelli
ve ¢ogu zaman hatalar1 goz ardi eden ¢aligma bigimlerinin ilerlemeyi yavaslattigi-
n1 ortaya koymaktadir (Pike, 2017; Lebler, 2006; Qin vd., 2025). Ayrica, bireysel
oz-diizenlemeyi destekleyen akran geribildirimi, isbirlik¢i caligma diizenekleri ve
istasyon doniisiimlii 6grenme modellerinin, 6grencilerin motivasyonunu ve ¢algi
¢alismaya katilimini artirarak bu giicliikleri kismen hafifletebildigi belirtilmekte-
dir (Qin vd., 2025; Merrick ve Johnson, 2024).

Aragtirmalar, ozellikle diisiik miizik performans 6z-yeterligi, ytiksek perfor-
mans kaygisi, yetersiz sosyal destek algisi ve olumsuz benlik degerlendirmelerinin,
enstriiman ¢almaya iliskin gérevlerin daha zorlayici ve tehdit edici olarak algilan-
masiyla iliskili oldugunu ortaya koymaktadir (Alzugaray vd., 2020; McPherson ve
McCormick, 2006; Miranda, 2019; Zhang ve Jenatabadi, 2024). Bu ¢aligmalar, ¢alg1
performansina yonelik 6z-yeterlik algisinin ve duygusal basa ¢ikma becerilerinin
gliclendirilmedigi durumlarda, teknik gereklilik diizeyi ayni kalsa dahi 6grencile-
rin zorluk algisinin artabildigine isaret etmektedir.

Literatiirde ortaya konan bu bulgular, ¢algi 6grenme siirecindeki zorluklarin
yalnizca ¢algiya 6zgii teknik becerilerden degil, ayni zamanda 6grencilerin ¢aligma
aliskanliklar1 ve duyussal siireglerinden de etkilendigini gostermektedir. Klasik gi-
tar, yiiksek tin1 duyarliligina sahip, sag-sol el koordinasyonu gerektiren, ince motor
hareketler ile tininin sekillendigi ve dogru ton tiretmenin isitsel ayrim yapabilme
ile hassas motor becerilerin bir arada kullanildig: bir ¢alg: olarak yeni baglayanlar
i¢in bilissel olarak zorlayic1 ve 6nemli 6lgiide algisal 6grenme gerektiren bir enstrii-
mandir (Traube ve Lavoie, 2008). Calgiya iliskin teknik gereklilikler, dogru tem-
po ve ritmik yapilarin kullanilmasi, miizikal ifade, yorumlama ve ciimleleme gibi
unsurlar bir arada ele alindiginda temel diizeydeki 6grenciler i¢in pek ¢ok zorluk
olugmaktadir.

Literatiirde klasik gitar 6grenme siirecinde yasanan zorluklar ¢cogunlukla be-
lirli teknik sorunlar, ¢aligma stratejileri ya da performans kaygis: gibi degisken-
ler tizerinden incelenmis; bu zorluklar genellikle 6gretmen degerlendirmeleri
veya performans ¢iktilar: temelinde ele alinmistir (Heijink ve Meulenbroek, 2002;
Ward, 2011; Canbulut ve Okay 2021; Ramjattan, 2022; Oztutgan vd., 2023; Mer-
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cado, 2024). Ozellikle baslangi¢ diizeyindeki klasik gitar 6grencilerinin égrenme
stirecinde karsilastiklar: giiglitkleri kendi algilar1 ve deneyimleri tizerinden biitiin-
ciil bigimde ele alan ¢alismalarin smirli oldugu goériilmektedir. Bununla birlikte,
universite diizeyinde mesleki miizik egitimi alan 6grencilerin baslangi¢ diizeyinde
yagadiklar1 6grenme giigliiklerini biligsel, duyussal ve 6z-diizenleyici boyutlariyla
birlikte nasil anlamlandirdiklarina iligkin bulgular da literatiirde yeterince yer al-
mamaktadir.

Bu arastirma, tiniversite diizeyinde mesleki miizik egitimi alan ve klasik gitara
mesleki egitim baglaminda baslangic yapan 6grencilerin, teknik ve miizikal beceri-
lerinin baslangi¢ asamasinda oldugu 6grenme siirecinde karsilagtiklar: zorluklari,
6grenci algilar1 ve deneyimleri temelinde ele alarak literatiirdeki bosluga katk: sun-
may1 amaglamaktadir. Ogrencilerin teknik ve miizikal zorluklar1 nasil tanimladik-
larinin, bu zorluklara hangi anlamlar: yiiklediklerinin ve bu deneyimlerin hangi
biligsel ve duyussal unsurlar tarafindan sekillendirildiginin ortaya konulmasi; bas-
langi¢ diizeyi gitar egitiminde 6gretim siire¢lerinin 6grencilerin gergek 6grenme
deneyimlerine daha duyarli bicimde yapilandirilmasina katk: sunabilecektir.

Bu dogrultuda aragtirmanin amaci, temel diizeyde klasik gitar 6grenen égren-
cilerin gitar 6grenme siirecinde karsilastiklar: teknik ve miizikal zorluklara iliskin
algilarini ortaya koymaktir. Arasgtirmanin problem ciimlesi: “Universite diizeyinde
mesleki miizik egitimi alan ve klasik gitara baslangi¢ diizeyinde deneyime sahip
ogrenciler, gitar 6grenme siirecinde karsilastiklar1 zorluklar: nasil deneyimlemek-
te, bu zorluklara hangi anlamlar1 yiiklemekte ve bu deneyimleri hangi unsurlar
sekillendirmektedir?” olarak belirlenmistir.

YONTEM

Arastirma Modeli

Bu arastirma nitel aragtirma yontemlerinden temel yorumlayici nitel desende
yiritilmistiir. Temel yorumlayici nitel ¢alismalar, katilimcilarin belirli bir olguya,
deneyime veya siirece iliskin anlamlarini ortaya ¢ikarmay: ve bu anlamlar: aras-
tirmaci tarafindan tiimevarimsal bir siiregle yorumlamay: amaglar. Bu arastirma
deseninde ¢alismanin odag: katilimcilarin incelenen durumu nasil anlamlandir-
diklarini ve bu deneyimlere iliskin bakis a¢ilarini derinlemesine betimlemektir
(Merriam, 2002: 6).

Bu aragtirmada ise, gitar 6grenme siirecinde 6grencilerin teknik ve miizikal
konularda algiladiklar1 zorluklari, bu zorluklar: nasil deneyimlediklerini ve bu de-
neyimleri hangi anlamlarla iligkilendirdiklerini derinlemesine betimlemek amag-
lanmugtir.
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Calisma Grubu

Aragtirma katilimcilari, bir devlet tiniversitesinin Miizik Egitimi Anabilim Dali
(Miizik Ogretmenligi Lisans Programi) kapsaminda 6grenim goren, ana ¢algis
klasik gitar olan, miifredat i¢inde yer alan Bireysel Calg1 Egitimi-Gitar dersleri-
ne devam eden temel diizeyde 8 6grenciden olusmaktadir. Bu ¢aliymada “temel
diizey” kavrami, katilhimcilarin iiniversite diizeyinde mesleki miizik egitimi kapsa-
minda klasik gitar egitimi almaya baslamis olmalarini, klasik gitarla ilk kez tiniver-
site stirecinde ya da lisans 6grenimi 6ncesinde sinirli bir deneyimle tanigmis olma-
larini ve gitar ¢alma becerilerinin teknik ve miizikal agidan baglangic asamasinda
bulunmasini ifade etmektedir. Ogrencilerin 2’si kadin, 6’s1 erkek dgrenci olup yas
araliklar1 19-22 arasinda degismektedir.

Katilimcilar amagli 6rnekleme yontemiyle se¢ilmistir. Amach 6rnekleme, aras-
tirma sorusunu aydinlatabilecek ve incelenen olgunun derinlemesine anlasilmasi-
na katki saglayabilecek bireylerin, olaylarin ya da ortamlarin arastirmaci tarafin-
dan bilingli ve segici bir sekilde belirlenmesi siirecidir (Creswell, 2013: 292).

Veri Toplama Araclari

Aragtirma verileri aragtirmact tarafindan hazirlanan yari yapilandirilmig go-
risme formu araciligryla toplanmigstir. Formda yer alan sorular, 6grencilerin klasik
gitar 6grenme siirecine iligkin kisisel deneyimlerini, karsilastiklar1 giicliikleri ve
bu giigliiklerle basa ¢ikma bigimlerini kendi ifadeleriyle aktarmalarini saglayacak
sekilde acik uglu olarak yapilandirilmistir. Ogrencilerin ¢alma siirecinde zorlayici
bulduklart durumlari, 6grenme siireglerini nasil anlamlandirdiklarini ve ¢alisma
pratiklerine iligkin farkindaliklarini ortaya ¢ikarmayi amaglayan sorular, miizik ve
calg: egitimi alaninda ¢aligan iki dogent ve Tiirk dili alaninda bir bilim uzmani-
nin gorisleri dogrultusunda igerik ve dil agisindan diizenlenmigtir.

Goriisme Siireci

Veriler, aragtirmaya katilan her bir 6grenciyle bireysel olarak gerceklestirilen
goriismeler araciligryla toplanmistir. Gortismeler, 6grencinin kendini rahat hisse-
debilecegi bir ortamda ortalama 30 dakika siirmiis ve katilimcilarin izni dahilinde
ses kayd1 alinmistir. Gorlisme sorulari, 6grencilerin gitar 6grenme siirecine iligkin
deneyimlerini ayrintili bigimde ifade edebilmelerine olanak saglayacak bicimde
yapilandirilmistir.

Gorilisme oncesinde 6grencilere ¢alismanin amaci agiklanmis, katilimlarinin
goniilliliik esasina dayandigy, verdikleri yanitlarin gizli tutulacag: ve goriismenin
katilimcinin ders basarisini veya 6gretmenle iliskisini hicbir sekilde etkilemeyece-
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&i acik¢a belirtilmigtir. Aragtirmacinin ayni zamanda katilimcilarin dersini yiri-
ten 0gretim elemani olmasi nedeniyle, olas: gii¢ iliskisi ve sosyal begenirlik etkisini
azaltmak amaciyla, goriismelerin notlandirma siirecinden bagimsiz olarak ytirii-
tiillecegi, hi¢bir akademik yaptirim ya da 6diille iliskilendirilmeyecegi ve verilerin
anonim bi¢imde raporlanacag: 6zellikle vurgulanmistir. Bu siireg, 6grencilerin de-
neyimlerini 6zgiirce ve ictenlikle ifade etmelerine olanak saglamistir.

Verilerin Analizi

Gorugmeler tarafindan elde edilen veriler aragtirmaci tarafindan tekrar dinle-
nerek yaziya gegirilmis bu verilerin dogrulugu bagimsiz bir aragtirmaci tarafindan
kontrol edilmistir. Elde edilen veriler tekrar edilen 6riintiileri, ortak tema ve an-
lamlar: belirlemek amaciyla tiimevarimsal olarak tematik analize tabi tutulmustur.

Etik Kurul izin Bilgileri

Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Aragtirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Tokat Gaziosmanpasa Universitesi In-
san Arastirmalar1 Etik Kurullar:

Etik Degerlendirme Kararinin Tarihi: 30.10.2025

Etik Degerlendirme Belgesi Say1 Numarasi: 01-42

BULGULAR

Aragtirmada yapilan goriismeler ile elde edilen veriler dogrultusunda dort te-
maya ulagilmistir. Bu temalar teknik zorluklar, miizikal zorluklar, psikolojik zorluk-
lar, caligma aligkanliklar: ve 6grenmeye iliskin farkindaliklar olarak adlandirilmis-
tir. Her bir tema, 6grencilerin deneyimlerini agiklayan alt temalarla desteklenmis,
agagidaki Sekil 1de temalar ve alt temalar biitiinciil bir sekilde gosterilmistir.

Teknik Giigliikler Miizikal Giighikler Psikolojik Giigliikler Cﬂmmma
*Dhurus, tutus ve *Ritim-tempo +Performans kaygis: *Cahsma diizeni ve
oturus kontrolii ve 8z giiven zaman kullanim
*Sag ve sol el teknigi *Miziksel ifade ve *Motivasyon *Bireysel calismay1
s Nota okuma ve yorum *Duygusal destekleyven dijital
gokseslilik diizenleme ve bas ara¢ kullanum
etme stratejileri

Sekil 1. Tema ve alt temalar
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Teknik Guclikler

Temel diizeydeki klasik gitar 6grencilerinin goriisleri teknik giiliikler temasin-
da ti¢ alt tema altinda toplanmustir. Bu alt temalar durus, tutus ve oturus; sag ve sol
el teknigi; nota okuma ve ¢okseslilik olarak adlandirilmigtir. Bu alt temalara iliskin
kodlar ve goriis bildiren 6grenci sayist agagida yer alan Tablo1'de gosterilmistir.

Tablo 1. Teknik gii¢liiklere iliskin alt temalar, kodlar ve 6grenci sayilar:

Alt tema Kodlar Ogrenci Sayist
Durus, tutus, Gitarin kaymasi, ayaklik aligkanligy, bilek pozisyonu, bel 8
oturus agrisy, el ayarlama

Sag ve sol el i-m-a parmak koordinasyonu, bare, parmak agikligi, 7
teknigi kuvvet dengesi, arpej gegisleri, sol elin konumu

Nota okuma ve Parti takibi, ritmik karmaga, notalarin isimlerini yazma, 8
¢okseslilik ¢ok sesli nota okuma, solfej ile ¢oziimleme

Ogrencilerin biiyiik ¢ogunlugu klasik gitar1 fiziksel olarak dogru konumlan-
dirma ve viicut dengesini saglama siirecinde zorlandiklarini belirtmistir. Ayaklik
aliskanligy, bilek pozisyonu ve gitarin gévdesini sabitleme gibi konular, en sik dile
getirilen sorunlardir. O1 bu durumu: “Gitar kayiyor mu, ¢ok mu kuvvet uyguluyo-
rum diye siirekli diisiiniiyorum” sozleriyle aktarirken, O2 yanlis ¢aligma aligkan-
Iiklarini: “Ayaklik hep sag bacagimdayds, sola ¢ekince ¢ok yabanciladim” ifadelerini
kullanmigtir. Benzer bigimde O3: “Bilegimi dogru pozisyonda tutmakta zorlaniyor-
dum”, O4 ise: “Ayaklik agist oturana kadar bel agrist yasadim” diyerek gitar calmada
durus, tutus ve oturusa aligma siirecinin zaman aldigini vurgulamustir.

Bu ifadeler, 6grencilerin teknik giigliikleri yalnizca mekanik sorunlar olarak
degil, bedensel farkindalik gelistirme siirecinin bir parcasi olarak deneyimledik-
lerini gostermektedir. Baslangi¢ diizeyinde dogru durus ve tutusun hentiz otoma-
tiklesmemis olmasi, 6grencilerin dikkat kaynaklarini bedensel kontrol tizerine
yonlendirmelerine neden olmakta; bu durum da hem teknik hem de miizikal sii-
reclerde bilissel ytikii artirmaktadir.

Sag ve sol el teknigi alt temasinda ise 6grencilerin bityitk boliimi teknik davra-
nislarin esgiidiim gerektiren karmagik yapiya sahip oldugunu bildirmislerdir. Sag
elde parmaklarin koordinasyonlarinin saglanmasi ve vurus dengesi konularinda-
ki zorluklar 6n plana ¢ikarken sol elde bilegin konumu, bare teknigi ve parmak
esnekligi siklikla Vurgulanm1§t1r 06: “Sag el tekniklerinde zorlaniyorum; dogru
yapamazsam her seye yansiyor” ifadesi ile dogru teknik kullaniminin performan-
sa etkisine vurgu yaparken O7 ise: “calistigim esere ya da etiide gore sag elde bir
parmagim kuvvetli ¢alarak ezgiyi duyururken ayni anda kullandigim diger parmak-
lar1 daha hafif calarken kullanmam gerekiyor, bu zorlayici.” Sozleri ile sag eldeki
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kuvvet dengesinin zorlayici yoniine isaret etmistir. Parmak esnekligi konusunda
ise O1: “Parmaklarim o kadar esnek degilmis, fark etmemistim”; O3: “Parmakla-
rim kaskati kesiliyor, hareket ettiremiyorum” sozleri ile deneyimlerini paylagsmistir.
Ogrencilerin ifadeleri teknik becerilerin yalnizca mekanik nitelikte olmadigini ayni
zamanda miizikal ifadelerdeki 6nemini de fark etmis olduklarini gostermektedir.
Ogrencilerin ifadeleri teknik alt yapinin énemini kavradiklarini da gostermektedir.
03: “Eserden ¢ok bol bol etiit calismaliyim, ilerlememi saglayacak olan ¢alisma bu”
sozleri ile bu farkindaligini dile getirirken O7 de: “teknik ¢alismalart dogru ve hoca-
ma damgsarak yapmanin ne kadar 6nemli oldugunu biliyorum.” sozleri ile istikrarl
bir sekilde dogru teknik ile caligmanin 6nemini vurgulamistir.

Ogrencilerin bu farkindalig1 teknik ¢aligmay: zorunlu bir ¢alisma alani olarak
gormek yerine miizikal ifadeyi yansitmalarini saglayacak bir anahtar olarak gor-
meye basladiklarina isaret etmektedir. Baslangi¢ diizeyinde yaganan bu farkindalik
ytizeysel bir alistirma tekrarinin yerine bilingli ve amagli bir teknik ¢alisma yakla-
siminin gostergesi olarak yorumlanabilir.

Nota okuma ve gokseslilik alt temasinda tiim 6grenciler gitar 6grenme siireci-
nin en karmagik yonlerinden biri olarak nota okuma becerisine vurgu yapmaslar-
dir. Gitarin ¢oksesli yapisi ise alt ve tist partilerin ayni anda okunmasi becerisini
gerektirdigi icin 6grencilerin biligsel yiikiinii artirmistir. Gitarin gok sesli dogasi
nedeniyle alt ve iist partilerin es zamanli takibi, 6zellikle baslangi¢ diizeyinde bilis-
sel yiikii artirmugtir. O1: “notalarin yerlerini hatirlamakta zorlaniyorum” ifadesini
kullanarak yasadig1 zorlugu ifade ederken O2: “kisa bir siire bile ara verdigimde
unutabiliyordum notalar?” sézleriyle nota okumanin siirekli tekrar edilerek gelis-
tirilebilecek bir beceri oldugunu vurgulamustir. O5 ise: “notalarin ismini iizerine
yazdum, bu yardim etti ama kisa bir siire sonra buna gerek duymadim” diyerek uy-
guladis stratejinin nota okumaya iliskin zorlugu agmasina yardimei oldugunu ifa-
de etmistir. O4 ise: “Gitar notasi karigik; alt ve iist partiyi ayni anda takip etmek zor”
diyerek ¢oksesli yapinin zorluklarina deginmis bunun yani sira notalar1 6grenme
stirecini bir dil 6grenmeye benzettigini: “Nota okumay: iyi diizeyde basaran arka-
dagslarim var. Miizigi kendi dilleri gibi konusup anlayabiliyorlar bir notaya baktiklar:
zaman. Ben hala sorun yasiyorum.” sozleri ile ifade etmistir.

Nota okuma ve gokseslilikle ilgili giicliikler enstriiman ¢almanin dogasi geregi
biligsel eszamanhhigin gereklilik olmasindan kaynaklanmaktadir. Ogrenciler de
nota okuma becerisinin hem biligsel hem de gérsel-motor davranislar: bir arada
kullanmay1 gerektiren bir uyum stireci oldugu yoniine vurgu yapmislardir. Ayni
anda nota takibi, seslerin kontrolii ve ellerin koordinasyonunu yonetmek 6gren-
cilerin dikkat kapasitesini zorlamakta ve 6grenme siirecinde giigliiklere neden ol-
maktadir.

OMU EFD, 2026, Cilt 45, Sayi 1, Sayfa 277-312



Merve Nihan ERTEKIN KAYA

Mizikal Guglikler

Ogrenciler klasik gitar 6grenme siire¢lerinde yasadiklar1 miizikal giicliiklere
iliskin goriis bildirmislerdir. Bu goriisler ritim-tempo kontrolii ve miizikal ifade
ve yorum alt temalar1 altinda incelenmistir. Bu alt temalara iliskin kodlar ve goriis
bildiren 6grenci sayisi asagida yer alan Tablo 2'de gosterilmistir.

Tablo 2. Miizikal gii¢liiklere iliskin alt temalar, kodlar ve 0grenci sayilar:

Alt tema Kodlar Ogrenci Sayist
Ritim-tempo Metronomsuz ¢aligma, tempo sabitlemede giigliik, 6l¢ii ve 7
kontrolii tartim karigikligy, sabirsizlik

Miizikal ifade ve  Dinamik kontrolii, vurgu, ciimleleme, duygusal aktarim, 8
Yorum notaya sadakat, 6zgiin yorum farkindalig

Arastirma bulgular ritim ve tempo kontroliiniin 6grenciler tarafindan zorla-
yict bir miizikal beceri olarak goriildiigiinti ortaya koymustur. Temel diizeydeki
ogrenciler metronom kullanarak diizenli ¢alisma aligkanliklarinin bulunmadigini
belirterek bu durumun ritim ve tempo kontrolil becerilerine olumsuz etki ettigini
ifade etmislerdir. O4: “Genelde metronomsuz ¢aligtyorum... sanirim metronom kul-
lansam daha iyi olurdu,” ifadesi ile bu durumu dile getirmistir. O6 ise yavas caligma
konusunun zorlayici yanini: “Sabirsizim, hep parcanin kendi temposunda ¢almak
istiyorum, ama hata yapiyorum. Metronom ile yavas ¢alismaliyim. Ozellikle egzersiz
yaparken kendimi kontrol etmemin yolu bu.” sozleri ile ifade etmistir. O2 ise ritmik
yapilari galistigs siiregte digsal denetime duydugu ihtiyact: “Bir gozlemci uyarmazsa
ritmik yapilar: yanhs caliyorum. Cogu zaman hatami fark etmeyip sonraki hafta
basa donmek zorunda kaliyorum” diyerek dile getirmistir. O5 ise: “ilk defa gordii-
glim ritmik yapilarda zorlaniyorum. Derslerde yeterince 6grenememissem eserin vi-
deosunu izleyerek notayi takip ediyorum. Bu sirada birim vurusu vuruyorum” sozle-
ri ile ritim ¢alismalari i¢in gelistirdigi ¢alisma yontemlerini ifade etmistir.

Bu ifadeler 6grencilerin ritim ve tempo kontroliindeki zorluklari asmada
metronom ile ¢aliymanin 6nemini fark ettiklerini gostermektedir. Ayn: zamanda
ogrencilerin ritim ve tempo kontorliinde igsel bir zaman algisini heniiz gelistire-
mediklerini ve digsal diizenleyicilere ihtiya¢ duyduklar1 gortilmektedir. Baslangi¢
diizeyinde olduk¢a 6nemli olan bu digsal destekler hatalarin fark edilmesinde ge¢
kalinmasina ve 6grenme siirecinde sorunlarin yasanabilmesine yol agabilmektedir.

Ogrencilerin ifadeleri dogrultusunda ulagilan ikinci alt tema miizikal ifa-
de ve yorum olmustur. Ogrenciler teknik beceri kazandikga miizikal ifade-
nin 6nemini de fark ettiklerini fakat aktarmak istedikleri duygular1 ses araci-
ligiyla ifade etme konusunda zorlandiklarini belirtmiglerdir. O3:“Bazen ¢ok
hissediyorum ama ses ¢ikmiyor; dengesini kuramiyorum,” diyerek duygusal yo-
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gunluk ile teknik kontrol arasindaki gerilimi ozetlemisti. O7: “p parmagim
kuvvetliyken diger parmaklarimin daha hafif ¢almasi gerekiyor, zor oluyor,” ifa-
desiyle teknik dengesizligin miizikal ifadeye dogrudan yansidigini belirtmistir.
Benzer bicimde O6: “Niians olmadiktan sonra benim igin ¢alinmis sayilmyor,” di-
yerek miizikal ifadeyi yalnizca siisleme degil, icranin 6zii olarak degerlendirmis
ancak “gitarda miizikal ifadeleri yapmak cok zor. Beynimi birkag¢ parcaya bolmek
zorunda kaltyorum. Sol elde uyguladigim kuvvet, diger tellere dokunmamak, sag elde
her parmakta farkli kuvvet uygulamak. Hepsini bir anda diisiinmek zor” sozleri ile
miizikal ifade ve yorumlama konusunda gitarda yasadigi zorluklari dile getirmistir.
02: “Kendi sectigim eserse niians yaparken ugarim mutluluktan, ama zorunluluktan
yaptigimda zevkli olmuyor,” diyerek eser ile kurdugu duygusal bagin yorum ve mii-
zikal ifade glictinti artirdigini ifade etmistir.

Elde edilen tiim bu bulgular, miizikal ifade ve yorumun temelde teknik yeterlik
tizerinde temellendigini gostermekle birlikte 6grencilerin yalnizca dogru notalar:
¢almanin Otesine gecerek miizik araciligiyla kendilerini ifade etme yoniinde bir
aray1s icinde olduklarini ortaya koymaktadir. Ayrica 6grenciler miizikle kurduklari
iliski derinlestikce, kendileriyle baglant: kurma ve duygusal ifadelerini ses aracili-
g1yla aktarma becerilerini de gelistirdiklerini ifade etmistir.

Psikolojik Gliglikler

Yapilan goriismelerde 6grenciler klasik gitar 6grenme siirecinde yasadiklar:
psikolojik giicliikleri de ifade etmislerdir. Bu temaya ait alt temalar performans
kaygisi ve 6z giiven, motivasyon, duygusal diizenleme ve bas etme stratejileri ola-
rak adlandirilmistir. Bu alt temalara iligkin kodlar ve goriis bildiren 6grenci sayisi
agagida yer alan Tablo 3’te gosterilmistir.

Tablo 3. Psikolojik giigliiklere iliskin alt temalar, kodlar ve 6grenci sayilar

Alt temalar Kodlar Ogrenci Sayist
Performans Kaygisi ve Sinav ve sahne heyecany, ellerin titremesi, hazirlik
Oz Giiven diizeyi-kaygu iligkisi, 6z giiven eksikligi veya artis1
Motivasyon Sikilma, tikkenmislik, calismaya isteksizlik, sabur, 8
Y duyussal dayaniklilik, sevilen eserlerle motive olma
Duygusal Diizenleme ve  Mola verme, sevilen pargalar1 galma, 6gretmen/ 7

Bas Etme Stratejileri akran destegi, i¢sel rahatlama yollar1

Klasik gitar 6grenme siireci, 6grencilerin ifadelerine gore yalnizca teknik bece-
rilerden ibaret degildir; duygusal dayaniklilik, 6z giiven ve motivasyonun siirekli
olarak sinandig bir siirectir. Ogrencilerin bityiik ¢ogunlugu, performans sirasinda
yasadiklar1 kaygi, calismayi stirdiirme konusundaki motivasyon dalgalanmalar: ve
duygusal inis ¢ikislarla basa ¢ikma stratejilerinden soz etmistir. Ogrenciler perfor-
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mans kaygisinin sinav sirasinda arttigini ifade etmis, kayginin diizeyini ise genel-
likle hazirlik diizeyi ve kendine giivenle iligkilendirilmistir. O1: “Sinavda ellerim
titriyordu, disarida caldigimda hig titremiyordu” diyerek performans kosullarinin
etkisini belirtmistir. Benzer bigimde O3: “Sinav komisyonunda o kadar heyecan-
landim ki eser eser olmaktan ¢ikt” ifadesiyle kayginin miizikal ifadeyi nasil bastir-
digini aktarmistir. O8 ise: “Sakinlestirici almay: diisiindiim, elim titriyordu” diye-
rek kayginin fiziksel belirtilerini dile getirmistir. O5, 6z giivenin hazirlik diizeyi
ile birlikte arttigini: “Cok ¢alisinca sahne korkum kalmiyor”; O7 ise: “Calistigimi
bildigimde hata yapsam da umurumda olmuyor” sozleriyle ifade etmistir. O7 ayni
zamanda: “Sahnede mutluluktan heyecanlaniyorum” sozleri ile heyecani olumlu bir
deneyim olarak tanimlamustir.

Ogrencilerin ifadeleri performans kaygisini 6grenme siirecinin bir parcasi ola-
rak sinav deneyimleri, degerlendirilme algis1 ve hazirlik dizeyleri ile iligkili bir
deneyim olarak algiladiklarini1 géstermektedir. Ancak yeterli hazirlik ve 6z giivenin
kayg1y1 islevsel bir hale getirebildigi de 6grencilerin ifadelerinde 6ne ¢ikmaktadir.
Buna gore performans kaygisinin 6grenme siirecinde bir engel olarak degil, 6g-
rencinin 6z yeterlik algisina bagli olarak doniistiiriilmeye agik bir deneyim oldugu
distiniilebilir.

Motivasyon, 6grencilerin 6grenme siirecinde en gok dalgalanan psikolojik bo-
yut olarak éne ¢ikmigtir. Ogrencilerin siklikla dile getirdigi durumlar baglamakta
zorlanma, ¢abuk vazgegme ve sikilma olmustur. O2: “Motivasyonum ¢ok ¢abuk
kayboluyor”; O1: “hemen bir tiikenmiglik durumu oluyor.” ifadelerini kullanirken
O6: “bir eseri dinleyip begendigimde gitara dort kolla sariliyorum”; O8: “bir parcay:
bitirmek beni motive ediyor” sozleri ile sevilen eserleri ¢calmanin ve bagari hissinin
motivasyonu artirdigini ifade etmislerdir. Ogrencilerin motivasyon alt temasinda
siklikla vurguladiklar1 sabir, motivasyonun siirekliligini destekleyen bir duyugsal
dayaniklilik gostergesi olarak ele alinmugtir. Ogrenciler sabri, grenme siirecinin
zaman alic1 ve tekrar gerektiren yapisiyla bag edebilmeyi saglayan igsel bir tutum
olarak tanimlamislardir. O7’nin: “Sabrl ol; teknik dogru olursa on eseri birden ¢a-
labilirsin” ve O5’in: “Sabretmeyince olmuyor, siire¢ daha da uzuyor” ifadeleri, sab-
rin motivasyonun korunmasi ve teknik ilerlemenin siirdiiriilebilmesiyle iliskili bir
duyugsal dayaniklilik bigimi olarak deneyimlendigini gostermektedir. O3’iin “Tek-
nikten sikilsam da vazgegmem; sabrediyorum, temelimi saglam atmam sagliyor”
sozleri de bu durumu desteklemektedir.

Ogrencilerin bu ifadeleri motivasyonun 6grenme siirecine ve yagadiklar1 dene-
yimlere gore sekillenen bir siire¢ oldugunu gostermektedir. Sevilen eserlerle ¢alisg-
ma ve tamamlanmighik hissi gibi olumlu deneyimlerin motivasyonu gii¢clendirdigi,
slirecin yavas ilerlemesi ve teknik tekrarlarin fazla olmasi motivasyonu olumsuz
etkileyebildigi goriilmiistiir. Bu noktada duyugsal olarak dayanikli olmak motivas-
yondaki bu degisimlerle bag edebilmede temel i¢sel kaynak konumundadir. Og-
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rencilerin sabirli olmayi teknik gelisimin dogal bir eslikgisi olarak anlamlandirmis-
tir. Bu durum 6grenme siirecine iliskin beklentilerin de bu ¢ergevede sekillendigini
ve uzun vadeli gelisime odaklandiklarinin bir gostergesi olarak yorumlanabilir.

Ogrenciler siiregte yasadiklar: psikolojik durumlarla bag edebilmek icin ¢esitli
yollar gelistirdiklerini ifade etmiglerdir. O1 “bunalinca mola verip sonra yeniden
baslyorum”; O3: “motivasyonum diisiince sevdigim eserleri ¢aliyorum” sozleri ile
bag etme yolarin ifade etmislerdir. Sosyal destegin onemini O6: “Arkadaglarimin
calismasim gormek ve onlart izlemek beni motive ediyor” sozleri ile dile getirirken
O3: “hocamin séyledigi seylerle sakinlesiyorum, motivasyonumu kazanmama yar-
dim ediyor” geklinde ifade etmistir. Ogrencilerin aktardiklari deneyimler, perfor-
mans kaygisi ve 6z glivenin 6grenme siirecinde belirleyici oldugunu; motivasyo-
nun siirekliligi ve bu siirece eslik eden duyussal dayanikliligin ilerleme saglamak
acisindan 6nemli bir rol oynadigini gostermektedir. Bununla birlikte, gelistirilen
duygusal diizenleme yollari, bu psikolojik giigliitklerin 6grenme siirecini olumsuz
etkilemesini azaltan destekleyici unsurlar olarak 6ne ¢ikmaktadur.

Galisma Aliskanliklarina iliskin Giigliikler

Ogrencilerin gitar 6grenme siirecinde deneyimledikleri giiglitklerden biri de
caligma aligkanliklar ile ilgilidir. Bu temaya ait alt temalar rutin ve zaman kontrolii
ile bireysel ¢alismay1 destekleyen dijital araglarin kullanimi olarak adlandirilmistir.
Tablo 4’te bu alt temalara iligkin kodlar ve goriis bildiren 6grenci sayilari verilmistir.

Tablo 4. Calisma aliskanliklarina iliskin giigliiklerle ilgili alt temalar, kodlar ve ogrenci
sayilar

Alt tema Kodlar Ogrenci Sayist

Diizensiz ¢aligma, 6dev odaklilik, kisa siireli yogunluk,
gtnliik program eksikligi, siireklilikte zorluk, planl ¢alis- 6
mayi siirdiirememe, hedefe dayali calisma giigliigii

Calisma Diizeni ve
Zaman Kontrolii

Bireysel Calismay1
Destekleyen Dijital
Araglarin Kullanimi

Metronomsuz ¢aligma, video veya kayitla model alma, 6z
degerlendirme aligkanliginin olmamast

Aragtirmaya katilan 6grencilerin ifadeleri, klasik gitar 6grenme stirecinde ¢a-
lisma aligkanliklarinin heniiz tam olarak sistematiklesmedigini ve bu konu ile ilgili
zorluklar deneyimlediklerini gostermektedir. Ogrencilerin ¢ogunlugu diizenli bir
caligma programi izlemediklerini ve ¢alismalarini genellikle kisa donemli sonug
odakli tasarladiklarini ifade etmislerdir. O4: “Diizenli bir programim yok ama ve-
rilen eserleri ¢calisinca hazirlanmis oluyorum”; O2: “Planli hareket eden bir insan
degilim, o haftalik ddev neyse onu bitiriyorum” 6dev ve sonug odakli bir calisma
yaklagimini benimsediklerini ifade etmislerdir. O6 ise caligmalarinda yasadigint
stireklilik sorununa: “Bir hafta ¢cok ¢alisiyorum, sonra bir ay hi¢” sozleri ile dikkat
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cekmistir. O3 ise diizenli ¢aligmanin énemine iliskin kazandig: farkindahigi: “Her
gilin bir saat ¢alismaya 6zen gosteriyorum” sozleri ile dile getirmistir. Diizenli ¢a-
lisma aligkanliklarini hentiz gelistirememis oldugu goriilen 6grenciler, bu konuda
baslangi¢c asamasinda olduklarini ve kendi 6grenme bigimlerini tanima siirecinde
bulunduklarini ifade etmislerdir. Ogrencilerin bir kismi, ¢aligmalarini kisa vadeli
hedefler etrafinda yapilandirmaya basladiklarini ve bu durumun ¢alisma siirecini
daha yonetilebilir hale getirdigini belirtmistir. O7, hedefe dayali ¢aligma yaklagimi-
ni: “Bugiin o dort ctimle bitecek, ne kadar siirerse siirsiin” ifadesiyle dile getirirken;
03, planl ve teknik odakli caligmanin égrenme siirecine katkisini: “Teknik ¢alis-
maya uzun zaman ayirdigimda eser ¢almak kolaylasiyor” sozleriyle vurgulamigtir.

Ogrencilerin ifadeleri ¢calisma aligkanliklarinin heniiz istikrarli bir yapiya ulas-
madigini ve 6grenme siirecinde 6devler ve ders sorumluluklar: gibi digsal beklen-
tiler gercevesinde hareket ettiklerini isaret etmektedir. Bununla birlikte baz1 6gren-
cilerin hedefe yonelik ve planli ¢alisma konusunda birtakim algilarinin olustugu
da goriilmektedir.

Bu ifadeler, 6grencilerin ¢aliyma diizeni ve zaman yo6netimine iligkin farkin-
daliklarimin gelismeye basladigini ve 6grenme siireclerini daha bilingli bigimde
yapilandirma yoniinde adimlar attiklarini géstermektedir. Bununla birlikte 6gren-
cilerin ¢aligma siirecini yapilandirirken digsal beklentiler cercevesinde hareket et-
tikleri goriilmektedir. Bu durum 6grencilerin, ¢alisma aligkanliklarini zaman iceri-
sinde deneyimler yoluyla gelistirebilecekleri bir 6grenme alani olarak gordiiklerini
distindtiirmektedir.

Ogrenciler bireysel calismay1 destekleyen metronom, ses kaydi ve video gibi
araglari cogunlukla gerektiginde kullanilan ama aligkanlik haline gelmemis unsur-
lar olarak ele almaktadir. O4: “itiraf edeyim, genelde metronomsuz ¢calistyorum” soz-
leri ile bireysel ¢alisma siirecinde tempo kontroliinii saglamak konusunda destek
almadigini ifade etmistir. O1 de benzer gekilde: “metronom genelde kullanmuyo-
rum, ama kullansam daha iyi olurdu” sdzlerini kullanmistir. O5 ise: “bagka per-
formanslarin videolarini izleyerek notadan takip ediyorum” sozleri ile gelistirdigi
gorsel isitsel calisma stratejisini agiklamistir.

Ogrencilerin bu araglar1 gerektiginde bagvurulan destek olarak gormeleri
bireysel caligma siireclerini sistematik bir bicimde yapilandirmada ve izlemede
eksiklikleri oldugunun bir gdstergesi olarak yorumlanabilir. Ogrencilerin gorsel-
isitsel destek ile model alma yoluyla yaptiklar1 ¢aligmalarin faydalarini kesfetmeye
basladiklar1 ancak teknolojik ara¢lardan yararlanarak 6z-degerlendirme yapmanin
potansiyel katkilarini hentiz kesfetmedikleri sdylenebilir.
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TARTISMA SONUC VE ONERILER

Bu arastirma temel diizeyde klasik gitar 6grenen 6grencilerin gitar 6grenme sii-
recine iligkin deneyimledikleri ve algiladiklar1 gii¢liikleri incelemistir. Ogrencilerin
karsilagtiklar1 giiclitklerin teknik, miizikal, psikolojik ve ¢alisma aligkanliklarina
iliskin olmak tizere dort ana temada toplandig: belirlenmistir. Bu sonug 6grenci-
lerin yalniz teknik ve miizikal boyutta degil psikolojik boyutta da giigliikler yasa-
diklar1 ve ¢alisma aligkanliklarinin heniiz tam olarak gelismedigini gostermektedir.

Teknik giigliikler temasinda 6grencilerin gitar1 dogru konumlandirma, du-
rus-tutus ve oturusta fiziksel olarak zorlanma, sag ve sol elin koordinasyonunu
saglama ve dogru ¢alma pozisyonunu koruma konularinda zorluklar yasadiklari
goriilmistiir. Durus, tutus ve oturusta 6grencilerin ayaklik kullanimi sirasinda ya-
sadiklar1 fiziksel zorlanmalar dikkat ¢ekmektedir. Sag ve sol el teknigi konusunda
ise 6grenciler parmak koordinasyonu, kuvvet dengesi, bare teknigi, parmak es-
nekligi ve arpej gegislerinde zorlandiklarini belirtmislerdir. Gitarin ¢ok sesli yapisi
nedeniyle nota okuma ve ¢okseslilik ile ilgili zorluklarin yagsandig1 gortilmiistiir.

Gortismelerden elde edilen sonuglara gore 6grencilerin ritim-tempo kontrolii
ve miizikal ifade konularinda da zorluklar yasadig: belirlenmistir. Metronom ile
caligma aligkanlig1 olmayan 6grenciler sabit tempoyu korumada zorlanirken, yavas
caligma aliskanlig1 olmayan 6grencilerin ritmik hata yapmaya yatkin oldugu goriil-
miistiir. Ogrencilerin miiziksel ifade ve yorum igin gerekli olan niians ve ciimlele-
me gibi unsurlarin farkinda olduklar1 ama hissettiklerini sese doniistiirmede zor-
landiklar1 sonucuna ulagilmistir. Ogrencilerin ifadelerine gére dogru nota galmak
ve miizikal ¢calmak arasinda farka iligkin bir anlayis gelistirmeye basladiklar1 ancak
bu anlayis1 performanslarina yansitmada hentiz yeterli olmadiklar1 ve bu konuda
zorlandiklar: gorilmistiir.

Ogrencilerin gitar grenme siirecinde psikolojik zorluklar yasadiklar1 sonucu-
na ulagilmigtir. Performans kaygisi yasayan 6grenciler, bu kayginin fiziksel belir-
tilerine ve performans kalitesini olumsuz etkileyen yonlerine dikkat ¢ekmislerdir.
Kaygi diizeyinin ¢ogunlukla hazirlik diizeyiyle iliskili oldugu; yeterince ¢alistikla-
rinda kayginin azaldig, hazirlik eksikliginde ise arttig1 ifade edilmistir. Bu sonug,
performans kaygisinin 6grenciler tarafindan yalnizca bireysel bir heyecan durumu
olarak degil, ayn1 zamanda degerlendirilme ile iligkili bir deneyim olarak algilan-
digin1 gostermektedir. Ozellikle sinav ortamlarinda performans sergilemenin, de-
gerlendiriliyor olma algisini giiclendirerek kaygiyr artirdigy; bu durumun dikkat
stireclerini ve miizikal ifadeyi olumsuz etkileyebildigi gortilmektedir. Literatiir-
de de performansin degerlendirmesinde algilanan baskiy1 artirarak performans
kaygisini yiikselttigi ve miizikal ifade tizerinde olumsuz bir etki olusturabildigi
belirtilmektedir (Kenny, 2011; Papageorgi, Creech ve Welch, 2013). Motivasyon
boyutunda ise ¢alismaya baslayamama, sikilma ve titkenmislik gibi giigliikler dile
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getirilmistir. Dascélu ve arkadaglari (2014) mizik 6greniminde 6zellikle baslangi¢
diizeyinde motivasyonun hizla azalabildigini ve siirecin sabir gerektirdigini belirt-
mektedir. Bu sonug, bu ¢alismada gozlenen 6grencilerin kisa siireli motivasyon
dalgalanmalariyla uyum gostermektedir. Ayrica aragtirma sonuglar1 6grencilerin
mola verme, sevilen eserleri ¢calma, 6gretmen ve akran desteginden yararlanma
gibi bag etme stratejileri gelistirdikleri gostermektedir. Bu durum, 6grencilerin psi-
kolojik zorluklarla baga ¢ikma siirecinde duygusal diizenleme becerilerinin gelis-
mekte olduguna isaret etmektedir. Hallam, Creech ve Varvarigou (2018) baslangi¢
diizeyindeki ¢algi 6grencileriyle yaptiklar1 aragtirmada, gitar 6grencilerinin ¢alis-
ma davraniglarini diger calgilara kiyasla daha 6zerk bi¢cimde organize ettiklerini ve
caligmaya daha fazla zaman ayirdiklarini ortaya koymustur. Arastirma, gitaristle-
rin 6zerklik ve iliskisellik ihtiyaglarinin karsilanmasinin motivasyonlarini belirgin
bicimde artirdigini gostermektedir. Bu sonuglar, mevcut aragtirmada 6grencilerin
sevilen eserlerle caligma, sosyal destek alma ve kendi ¢alisma stireclerini yapilan-
dirma egilimleriyle uyumludur. Benzer bir sekilde MacIntyre ve Potter (2013) da
aragtirmalarinda gitar 6grencilerinin motivasyon yapilarinin 6zeriklik ve iligki-
sellik temelli oldugunu ve 6grencilerin ¢algiyla kurduklar: iliskiyi daha ¢ok ken-
di segtikleri repertuvara yonelme, bireysel ifade alan1 bulma ve 6gretmen-akran
destegi gibi sosyal etkilesimler tizerinden tanimladiklar: belirtilmistir. Bu sonug,
ogrencilerin motivasyonlarini kisisel tercihleri ve sosyal etkilesimler yoluyla yap-
landirdiklarini gosteren mevcut aragtirma sonuglarini desteklemektedir. Literatiir
ayrica calgi 6grenme siirecinde motivasyonun bireysel farkliliklar ile ilgili oldugu-
nu ortaya koymaktadir. Treger (2018) aragtirmasinda deneyime a¢iklik, merak ve
miizik ile benlik arasinda kurulan yakinligin bireylerin miizik ile ilgili motivasyon-
larini artirdigini gostermektedir. Bu sonug bu arastirmada elde edilen psikolojik
gliclitk algilarinin neden bazi 6grenicilerde daha yogun bazi 6grencilerde ise daha
bas edilebilir diizeyde yasandigini agiklayabilir.

Arastirma sonuglar1 6grencilerin ¢aligma aligkanliklarimin ¢ogunlukla 6dev ve
kisa vadeli hedefleri gerceklestirme tizerine oldugunu ve diizenli bir ¢alisma prog-
rami olugturmanin onlar igin zorlayici oldugunu ortaya koymustur. Ogrencilerin
0z degerlendirme aligkanliklarinin gelismedigi, teknolojik araglar1 bireysel calis-
malari sirasinda zaman zaman kullandiklarr gortilmiistiir. Dascédlu ve arkadaglari-
nin (2014) aragtirmasi ¢alg ¢aligma stirecinde dijital araglar1 kullanmanin biligsel
yikii azalttig1 ve bagimsiz caligmayi destekledigini vurgulamaktadir. Buna gore bu
aragtirmada 6grencilerin 6grenme siirecinde yasadiklar: gticliiklerin dijital araglar1
kullanma yoniindeki eksikliklerinden de kaynaklandig1 sdylenebilir. Buna karsilik
az sayida 6grencinin diizenli ¢alisma, teknik ¢aligma odakl: olma, hedef belirleme,
sikilma hissine ragmen caligma disiplinini koruma gibi 6z diizenlemeli ¢alisma
stratejileri gelistirmeye basladig1 ve bu konuda daha az zorluk yasadig1 sonucuna
ulagilmistir. Bu sonuglar, 6grencilerin ¢alisma siirecini yonetme konusunda heniiz
baslangi¢ asamasinda olduklarini; buna karsin kendi ¢aligma stillerini tanimaya
ve daha bilingli ¢alisma siiregleri gelistirmeye yonelik bir potansiyel tagidiklarin
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gostermektedir. Mazur ve Laguna (2019) ¢alisma siirecinin temel bilesenlerinden
birinin 6grencilerin duygularini diizenlemeye yonelik davraniglar oldugunu 6ne
stirmektedir. Bu durum mevcut arastirmada 6grencilerin gelistirmeye basladiklar1
psikolojik giigliiklerle bag etme stratejilerinin ¢alisma aligkanliklarini olumlu yon-
de etkileyecegini diigiindiirmektedir.

Arastirma sonuglari baslangi¢ diizeyindeki klasik gitar 6grencilerinin 6grenme
stirecine iliskin giiglitk algilarinin yalnizca teknik boyutta degerlendirilemeyecegi-
ni, miizikal, psikolojik ve ¢alisma aligkanliklarina iliskin boyutlarin birbiri ile ilis-
kili bir biitiin olarak deneyimlendigini ortaya koymustur. Ogrencilerin deneyim-
leri klasik gitar 6grenme siirecini durus, tutus ve oturus, sag ve sol el teknigi gibi
becerileri edinirken ¢ok sesli miizigi, karmagik ritmik yapilari, miiziksel ifade ve
yorumlama becerilerini gelistirmeyi ayn: zamanda ¢aligma motivasyonunu koru-
may1 ve ¢aligma aligkanliklarin: gelistirmeyi bir arada kapsayan zorlu bir siire¢ ola-
rak yansitmigtir. Bu sonug klasik gitar egitiminde hem teknik ve miizikal beceriler
hem de duyussal boyutlar ile ¢aligma aligkanliklarini kapsayan biitiinciil bir 6gre-
tim anlayigina duyulan ihtiyaci ortaya koymaktadir. Roulston, Jutras ve Kim (2015)
de arastirmalarinda ¢alg1 6grenme siirecinde kargilagilan giiglitklerin kompleks
yapisini ortaya koymus ve teknik zorluklarla birlikte i¢sel motivasyon, 6gretmen
destegi ve 6z diizenleme stratejilerinin birlikte isleyen yapisina dikkat ¢ekmistir.

Aragtirma sonuglar1 dogrultusunda teknik ve miizikal becerilerin bir arada ge-
listirildigi 6gretim tasarimlarinin yapilmasi, 6grencilerin ¢alisma aligkanlhiklarini
edinmeleri i¢in 6z-diizenleme, 6z-degerlendirme gibi stratejileri baslangic diize-
yinden itibaren ¢alisma rutinlerine dahil etmeleri i¢in tesvik edilmesi; performans
kaygis1, motivasyon eksikligi gibi giigliiklere kars1 desteklerin erisilebilir hale ge-
tirilmesi, 6zerklik ve iliskisellik ihtiya¢larina yanit verilmesi; 6grencilerin bireysel
caligma siireclerinde dijital araglarin kullanimu ile ilgili bilgilendirilmeleri ve bu
araglarin ¢aligma siirecine dahil edildigi bir ¢aligma ortaminin olusturulmas: éne-
rilmektedir.

TESEKKUR VE ACIKLAMALAR
Arastirmaya katki saglayan tiim 6grencilere tesekkiir ederim.
CIKAR CATISMASI

Caligma kapsaminda herhangi bir kisisel ve finansal ¢ikar ¢atigmasi bulunma-
maktadir.
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BEGINNER-LEVEL CLASSICAL GUITAR STUDENTS’ PERCEPTIONS OF
LEARNING DIFFICULTIES IN HIGHER MUSIC EDUCATION

ABSTRACT

Instrument education is a multidimensional learning domain in which technical,
cognitive, psychomotor, and affective processes operate simultaneously. The structu-
re of the classical guitar—requiring fine motor skills, timbral sensitivity, and right-
left hand coordination—makes these challenges even more pronounced. Therefore,
understanding how students perceive technical demands, which elements they find
difficult, and the strategies they develop to cope with these difficulties is critical for
beginner-level classical guitar education. This study aims to examine beginner-level
classical guitar students’ perceptions of technical and musical difficulties related to the
instrument. The study was conducted within the framework of a basic interpretive
qualitative design. The participants consisted of eight classical guitar students enrol-
led in a professional music education program at a public university. Data were col-
lected through a semi-structured interview form and analyzed thematically. Findings
revealed four main themes characterizing students’ difficulty experiences during the
classical guitar learning process: technical difficulties, musical difficulties, psycho-
logical difficulties, and difficulties related to practice habits. The results indicate that
students’ classical guitar learning experiences are shaped by challenges not only in te-
chnical and musical domains but also in psychological processes and practice-related
behaviors. These results indicate that structuring technical practice in beginner-level
guitar education alongside instructional arrangements that support self-regulation
and awareness of individual practice may reduce difficulties experienced in the lear-
ning process.

Keywords: Instrumental Education, Classical Guitar Education, Perceived Diffi-
culties, Practice Habits.

ek

MESLEKI MUZIK EGITiMi ALAN BASLANGIC DUZEYINDEKI KLASIK
GITAR OGRENCILERININ OGRENME SURECINE iLISKIN GUCLUK
ALGILARI

0z

Calg: egitimi teknik, bilissel, devinissel ve duyussal siireclerin bir arada isledigi
¢ok boyutlu bir 6grenme alamdir. Klasik gitarin ince motor beceriler, tin1 duyarlilhig
ve sag-sol el koordinasyonu gerektiren yapisi, bu giicliikleri daha da belirgin hdle
getirmektedir. Bu nedenle 6grencilerin teknik gereklilikleri algilayis bicimlerini,
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zorlayict gordiikleri unsurlart ve bu zorluklarla basa ¢ikmak icin gelistirdikleri
stratejileri anlamak, baslangi¢ diizeyi klasik gitar egitimi icin kritik bir arastirma
alamidir. Bu arastirma, temel diizeyde klasik gitar 6grenen 6grencilerin ¢algiya iliskin
teknik ve miizikal zorluklara yonelik algilarini incelemeyi amaglamaktadir. Aragstir-
ma nitel arastirma yontemlerinden temel yorumlayici nitel desen cercevesinde yii-
ritiillmiistiiv. Arastirmanmin katilimcilarm bir devlet iiniversitesinde mesleki miizik
egitimi almakta olan sekiz klasik gitar 6grencisi olusturmaktadir. Arastirma verileri
yar1 yapilandirilmis goriisme formu ile toplanmis ve tematik olarak analiz edilmistir.
Arastirmada ogrencilerin klasik gitar ¢alma siirecinde yasadiklar: giicliik deneyim-
leri dort ana tema cergevesinde sekillenmistir. Bu temalar teknik giicliikler, miizikal
giigliikler, psikolojik giicliikler ve calisma aliskanliklarina iliskin gicliiklerdir. Aragstir-
ma sonuglari 6grencilerin klasik gitar 6grenme deneyimlerinin hem teknik ve miizi-
kal boyutta hem de psikolojik ve ¢calisma aliskanliklarina iliskin boyutlarda giicliikler
ile sekillendigini ortaya koymustur. Bu sonuglar, baslangi¢ diizeyi gitar egitiminde
teknik calismalarin, Oz-diizenlemeyi ve bireysel calisma farkindaligini destekleyen
ogretim diizenlemeleriyle birlikte yapilandirilmasinin 6¢renme siirecindeki giigliikle-
ri azaltabilecegini gostermektedir.

Anahtar Sozciikler: Calgi Egitimi, Klasik Gitar Egitimi, Algilanan Giigliikler,
Calisma Aliskanliklar:.

2

INTRODUCTION

Instrumental music education is a complex field of learning in which technical,
cognitive, psychomotor, and affective processes are closely intertwined (Hallam,
2001; McPherson & Zimmerman, 2002). This multidimensional structure suggests
that learning an instrument requires not only the development of technical skills
but also a holistic learning process in which cognitive skills, psychomotor control,
and affective processes work together. Hallam (2018, p. 102) emphasizes that dedi-
cated and continuous practice is necessary to reach even an intermediate level of
expertise on any instrument and to develop the ability to focus on musical aspects
such as performance, interpretation, and ensemble playing.

According to Duke and Byo (2018, p. 172), the foundation of instrumental per-
formance consists of several interrelated skills, including maintaining a balanced
and relaxed position between the body and the instrument, producing correct tone
and intonation, playing notes and rhythms accurately, achieving clear articulation,
using dynamic nuances, and producing an expressive sound. Each of these ba-
sic components represents a separate area of difficulty for students, especially at
the beginner level, both technically and cognitively. While students try to find the
correct notes, maintain a steady tempo, and follow the notation, they also need to
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preserve bodily comfort, correct hand positions, and sound quality. These multiple
tasks increase the perceptual and cognitive load during instrumental performance
and deepen the perception of difficulty, particularly in the transition from begin-
ner to intermediate levels (Huovinen et al., 2018; Chun, 2022).

The literature shows that difficulties related to instrumental performance arise
not only from technical issues but also from a lack of practice habits and strategies,
as well as from affective processes. Studies focusing on practice habits and strate-
gies indicate that beginner and intermediate students often struggle with setting
goals, planning their practice, identifying and correcting mistakes, and using fe-
edback effectively during home practice. They also show that unplanned, repetiti-
on-based practice routines, which often ignore mistakes, may slow down progress
(Pike, 2017; Lebler, 2006; Qin et al., 2025). In addition, peer feedback, collaborati-
ve practice settings, and station rotation learning models that support individual
self-regulation have been reported to partly reduce these difficulties by increasing
students’ motivation and engagement in instrumental practice (Qin et al., 2025;
Merrick & Johnson, 2024).

Research also shows that low music performance self-efficacy, high performan-
ce anxiety, insufficient perceived social support, and negative self-evaluations are
associated with perceiving instrumental tasks as more difficult and threatening
(Alzugaray et al., 2020; McPherson & McCormick, 2006; Miranda, 2019; Zhang
& Jenatabadi, 2024). These studies suggest that when students’ self-efficacy beliefs
regarding instrumental performance and their emotional coping skills are not sup-
ported, their perception of difficulty may increase even when the technical deman-
ds remain the same.

These findings in the literature indicate that the difficulties experienced in ins-
trumental learning are shaped not only by instrument-specific technical skills but
also by students’ practice habits and affective processes. Classical guitar is an ins-
trument with high sensitivity to tone production, requiring right- and left-hand
coordination, fine motor movements, auditory discrimination, and precise motor
control. For beginners, it is therefore cognitively demanding and requires a consi-
derable degree of perceptual learning (Traube & Lavoie, 2008). When the technical
requirements of the instrument are considered together with correct tempo and
rhythmic structures, musical expression, interpretation, and phrasing, many chal-
lenges may arise for students at the beginner level.

In the literature, difficulties in learning classical guitar have mostly been exa-
mined through specific technical problems, practice strategies, or variables such
as performance anxiety. These difficulties have generally been addressed on the
basis of teacher evaluations or performance outcomes (Heijink & Meulenbroek,
2002; Ward, 2011; Canbulut & Okay, 2021; Ramjattan, 2022; Oztutgan et al., 2023;
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Mercado, 2024). However, studies that examine the difficulties faced by beginner
classical guitar students in a holistic way, based on their own perceptions and expe-
riences, appear to be limited. In addition, the literature does not provide sufficient
findings on how university-level students receiving professional music education
make sense of the learning difficulties they experience at the beginner level in ter-
ms of cognitive, affective, and self-regulatory dimensions.

This study aims to address this gap by examining the difficulties faced by uni-
versity-level students who receive professional music education and begin learning
classical guitar within a professional education context, at a stage when their te-
chnical and musical skills are still developing. Revealing how students define te-
chnical and musical difficulties, what meanings they attribute to these difficulties,
and which cognitive and affective factors shape these experiences may help begin-
ner-level guitar instruction to be structured in ways that are more responsive to
students’ actual learning experiences.

Accordingly, the aim of this study is to reveal the perceptions of students le-
arning classical guitar at the beginner level regarding the technical and musical
difficulties they encounter in the guitar learning process. The research problem
was formulated as follows: “How do university-level students receiving professio-
nal music education and having beginner-level experience in classical guitar expe-
rience the difficulties they encounter in the guitar learning process, what meanings
do they attribute to these difficulties, and which factors shape these experiences?”

METHOD

Research Design

This study used a basic interpretive qualitative design. Basic interpretive quali-
tative studies aim to reveal participants’ meanings related to a particular phenome-
non, experience, or process and to interpret these meanings through an inductive
process. In this design, the focus is on describing in depth how participants make
sense of the situation under investigation and how they view these experiences
of the situation under investigation and their perspectives on these experiences
(Merriam, 2002: 6).

In the present study, the aim was to describe in depth the technical and musical
difficulties that students perceived during the guitar learning process, how they
experienced these difficulties, and what meanings they attributed to these expe-
riences.
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Participants

Participants were eight beginner-level students studying in the Department
of Music Education, Music Teacher Education Undergraduate Program, at a state
university. All participants had classical guitar as their main instrument and were
enrolled in the Individual Instrument Education—-Guitar courses included in the
curriculum.

In this study, the term “beginner level” refers to students who started classical
guitar education within the context of professional music education at the univer-
sity level, who were introduced to classical guitar either for the first time during
their university education or with only limited experience before undergraduate
study, and whose guitar playing skills were at an initial stage in terms of technical
and musical development. Two of the students were female, and six were male, and
their ages ranged from 19 to 22.

Participants were selected using purposive sampling. Purposive sampling is the
process of deliberately and selectively identifying individuals, events, or settings
that can illuminate the research question and contribute to an in-depth understan-
ding of the phenomenon under investigation (Creswell, 2013: 292).

Data Collection Tools

Data were collected using a semi-structured interview form prepared by the
researcher. The questions in the form were structured as open-ended questions
to allow students to express, in their own words, their personal experiences of le-
arning classical guitar, the difficulties they encountered, and the ways they coped
with these difficulties.

The questions aimed to reveal the situations that students found challenging
during the playing process, how they made sense of their learning experiences,
and their awareness of their practice habits. The questions were revised in terms of
content and language based on the opinions of two associate professors working
in the field of music and instrumental education and one specialist in the field of
Turkish language.

Interview Procedure

Data were collected through individual interviews with each student. The inter-
views were conducted in an environment where the students could feel comfortab-
le, and they were audio-recorded with the participants’ permission. The interviews
lasted approximately 30 minutes. The interview questions were structured to allow
students to express their experiences related to the guitar learning process in detail.
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Before the interviews, the purpose of the study was explained to the students.
It was clearly stated that participation was voluntary, that their responses would be
kept confidential, and that the interview would not affect their course achievement
or their relationship with the instructor in any way.

Since the researcher was also the instructor who taught the participants, special
attention was given to reducing the possible effects of power relations and social
desirability. For this reason, it was emphasized that the interviews would be con-
ducted independently of the grading process, would not be associated with any
academic reward or sanction, and that the data would be reported anonymously.
This process allowed the students to express their experiences freely and sincerely.

Data Analysis

The data obtained from the interviews were listened to again by the researcher
and transcribed. The accuracy of the transcriptions was checked by an indepen-
dent researcher. The data were then subjected to inductive thematic analysis in
order to identify recurring patterns, common themes, and shared meanings.

Ethical Approval

In this study, all rules stated in the “Higher Education Institutions Scientific
Research and Publication Ethics Directive” were followed.

Name of the Ethics Committee: Tokat Gaziosmanpasa University Social and
Humanities Ethics Committee.

Date of Ethics Committee Approval: 30.10.2025

Ethics Committee Approval Number: 01-42.
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FINDINGS

Based on the data obtained from the interviews, four main themes were identi-
fied. These themes were named technical difficulties, musical difficulties, psycho-
logical difficulties, and difficulties related to practice habits and learning awareness.
Each theme was supported by subthemes that explained the students” experiences.
The themes and subthemes are presented holistically in Figure 1.

Technical Difficulties Musical Difficulties Psychological Difficulties Drfficultics Related to

*Posture, holding * Rhythm-tempo *Performance *Practice routine

position, and control anxiety and self- and time control

sitting position * Musical expression confidence *Use of digital tools
*Right and left hand and interpretation *Motivation supporting

technique sEmotional individual practice
*Sight-reading and regulation and

polyphony coping strategies

Figure 1. Themes and subthemes

Technical Difficulties

The views of beginner-level classical guitar students regarding technical diffi-
culties were grouped under three subthemes: posture, holding position, and sitting
position; right- and left-hand technique; and sight-reading and polyphony. The
codes related to these subthemes and the number of students who expressed each
view are presented in Table 1.

Table 1. Subthemes, codes, and number of students related to technical difficulties

Number of
Subtheme Codes Students
P , holdi . o . . .
os'tu're ° du?g . Guitar slipping, footstool habit, wrist position, back
position, and sitting . : 8
o pain, hand adjustment
position
Right and left hand i-m-a finger coordination, barre, finger stretch, balance 7
technique of force, arpeggio transitions, left-hand position

Following different parts, rhythmic complexity, writing
note names, reading polyphonic notation, solféege- 8
based analysis

Sight-reading and
polyphony

Most of the students stated that they had difficulty positioning the classical gu-
itar correctly and maintaining body balance. Issues such as getting used to the fo-
otstool, wrist position, and stabilizing the body of the guitar were among the most
frequently mentioned problems. S1 described this situation as follows: “I constantly
think about whether the guitar is slipping or whether I am applying too much force.”
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S2 referred to incorrect practice habits by saying, “The footstool was always under
my right leg; when I moved it to the left, it felt very unfamiliar” Similarly, S3 stated,
“I had difficulty keeping my wrist in the correct position,” while S4 said, “I had back
pain until I got used to the angle of the footstool” These statements show that getting
used to posture, holding position, and sitting position in guitar playing takes time.

These statements indicate that students experienced technical difficulties not
only as mechanical problems but also as part of a process of developing bodily
awareness. At the beginner level, correct posture and holding position have not
yet become automatic. Therefore, students need to direct their attention to bodily
control, which increases cognitive load in both technical and musical processes.

In the subtheme of right- and left-hand technique, most students reported that
technical behaviors had a complex structure requiring coordination. In the right
hand, difficulties related to finger coordination and balance of attack came to the
fore, while in the left hand, wrist position, barre technique, and finger flexibility
were frequently emphasized. S6 highlighted the effect of correct technical use on
performance by saying, “I have difficulty with right-hand techniques; if I cannot do
them correctly, it affects everything” S7 pointed to the challenging nature of force
balance in the right hand by stating, “Depending on the piece or etude I am studying,
I need to make one finger in the right hand play more strongly to bring out the me-
lody, while playing the other fingers more lightly at the same time. This is challenging”
Regarding finger flexibility, S1 said, “I had not realized that my fingers were not that
flexible,” and S3 stated, “My fingers become completely stiff; I cannot move them.”

The students’ statements show that they realized technical skills are not me-
rely mechanical but also important for musical expression. Their statements also
indicate that they understood the importance of a technical foundation. S3 exp-
ressed this awareness by saying, “Rather than working mostly on pieces, I should
study etudes a lot; that is what will help me improve.” Similarly, S7 emphasized the
importance of working consistently with correct technique by stating, “I know how
important it is to do technical exercises correctly and by consulting my teacher.”

This awareness suggests that students began to see technical practice not as a
compulsory area of study but as a key that enables them to reflect on musical exp-
ression. At the beginner level, this awareness can be interpreted as an indication of
a conscious and purposeful approach to technical practice rather than superficial
repetition.

In the subtheme of sight-reading and polyphony, all students emphasized si-
ght-reading as one of the most complex aspects of the guitar learning process. The
polyphonic structure of the guitar increased students’ cognitive load because it
requires them to read the lower and upper parts at the same time. S1 expressed
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this difficulty by saying, “I have difficulty remembering where the notes are.” S2
emphasized that sight-reading is a skill that can be developed through continuous
repetition by saying, “Even when I took a short break, I could forget the notes.” S5
stated that the strategy used helped overcome this difficulty: “I wrote the names of
the notes above them. It helped, but after a short time, I did not need it anymore?” S4
referred to the challenges of the polyphonic structure by saying, “Guitar notation
is complicated; it is difficult to follow the lower and upper parts at the same time.” S4
also compared the process of learning notes to learning a language: “I have friends
who are very good at sight-reading. They can speak and understand music like their
own language when they look at a score. I still have problems with it”

Difficulties related to sight-reading and polyphony arise from the need for cog-
nitive simultaneity, which is inherent in instrumental performance. The students
also emphasized that sight-reading requires an adjustment process in which cogni-
tive and visual-motor behaviors are used together. Managing note tracking, sound
control, and hand coordination at the same time challenges students’ attention ca-
pacity and creates difficulties in the learning process.

Musical Difficulties

The students expressed their views on the musical difficulties they experienced
during the classical guitar learning process. These views were examined under two
subthemes: rhythm-tempo control and musical expression and interpretation. The
codes related to these subthemes and the number of students who expressed each
view are presented in Table 2.

Table 2. Subthemes, codes, and the number of students related to musical difficulties

Number of
Subtheme Codes umoer
Students

Practicing without a metronome, difficulty maintain-

Rhythm-tempo control ing tempo, confusion in meter and rhythmic patterns, 7
impatience

A . Dynamic control, accent, phrasing, emotional ex-

Musical expression and . .

pression, fidelity to the score, awareness of personal 8

interpretation . .
interpretation

The findings showed that rhythm and tempo control were perceived as deman-
ding musical skills. Beginner-level students stated that they did not have regular
practice habits involving the use of a metronome and that this negatively affec-
ted their rhythm and tempo control skills. S4 expressed this by saying, “I usually
practice without a metronome... I think it would be better if I used a metronome”
S6 explained the challenging aspect of slow practice as follows: “I am impatient. I
always want to play the piece at its original tempo, but then I make mistakes. I need
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to practice slowly with a metronome. Especially while doing exercises, this is the way
I can control myself? S2 expressed the need for external monitoring while working
on rhythmic structures by saying, “If an observer does not warn me, I play rhythmic
structures incorrectly. Most of the time, I do not notice my mistake and have to go
back to the beginning the following week” S5 described the practice methods deve-
loped for rhythm work by saying, “I have difficulty with rhythmic patterns that I see
for the first time. If I have not learned them well enough in class, I watch a video of
the piece and follow the score. While doing this, I tap the beat”

These statements show that students recognized the importance of practicing
with a metronome in overcoming difficulties related to rhythm and tempo cont-
rol. They also indicate that students had not yet developed an internal sense of
time and still needed external regulators. These external supports are particularly
important at the beginner level. When they are not used effectively, students may
notice their mistakes late, which may create problems in the learning process.

The second subtheme, musical expression and interpretation, reflects students’
efforts to move beyond playing correct notes. Students stated that as they gained
technical skills, they also became aware of the importance of musical expressi-
on. However, they had difficulty expressing the emotions they wanted to convey
through sound. S3 summarized the tension between emotional intensity and te-
chnical control by saying, “Sometimes I feel it very strongly, but the sound does not
come out; I cannot find the balance.” S7 stated that technical imbalance was directly
reflected in musical expression: “While my p finger is strong, my other fingers need
to play more lightly; this is difficult.”

Similarly, S6 said, “If there is no nuance, for me it does not count as playing,”
and treated musical expression not as a mere ornament but as the essence of per-
formance. However, S6 also expressed the difficulties experienced in musical exp-
ression and interpretation on the guitar: “It is very difficult to produce musical exp-
ression on the guitar. I feel like I have to divide my brain into several parts: the force
I apply with the left hand, not touching the other strings, applying different levels of
force with each finger in the right hand. It is difficult to think about all of them at
once” S2 stated that the emotional connection with a piece increased interpretive
and musical expression by saying, “If it is a piece I chose myself, I feel extremely
happy while adding nuances, but when I do it because I have to, it is not enjoyable.”

Opverall, these findings show that musical expression and interpretation are lar-
gely grounded in technical competence. At the same time, they indicate that stu-
dents were searching for ways to express themselves through music beyond merely
playing the correct notes. In addition, students stated that as their relationship with
music deepened, they also developed their ability to connect with themselves and
convey their emotional expression through sound.
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Psychological Difficulties

In the interviews, students also expressed the psychological difficulties they
experienced during the classical guitar learning process. The subthemes under this
theme were named performance anxiety and self-confidence, motivation, emotio-
nal regulation, and coping strategies. The codes related to these subthemes and the
number of students who expressed each view are presented in Table 3.

Table 3. Subthemes, codes, and number of students related to psychological difficulties

Number of

Subthemes Codes Students

Exam and stage anxiety, trembling hands, relationship
between preparation level and anxiety, lack or increase 7
of self-confidence

Performance anxiety
and self-confidence

Boredom, burnout, unwillingness to practice, patience,

Motivation . s . . .
affective resilience, being motivated by preferred pieces

Emotional regulation  Taking breaks, playing preferred pieces, teacher/peer
and coping strategies support, internal ways of relaxation

According to the students’ statements, the process of learning classical guitar
is not limited to technical skills; it is also a process in which emotional resilien-
ce, self-confidence, and motivation are continuously tested. Most of the students
mentioned the anxiety they experienced during performance, fluctuations in their
motivation to continue practicing, and the strategies they used to cope with emo-
tional ups and downs.

Students stated that performance anxiety increased during exams, and they
generally associated the level of anxiety with their level of preparation and sel-
f-confidence. S1 described the effect of performance conditions by saying, “My
hands were shaking during the exam, but they did not shake when I played outside.”
Similarly, S3 explained how anxiety suppressed musical expression: “I was so ner-
vous in front of the exam committee that the piece stopped being a piece” S8 referred
to the physical symptoms of anxiety by saying, “I thought about taking a sedative;
my hand was shaking” S5 stated that self-confidence increased with preparation:
“When I practice a lot, I do not have stage fright” S7 similarly said, “When I know I
have practiced, I do not care even if  make a mistake.” S7 also defined excitement as
a positive experience by saying, “On stage, I get excited because I am happy”

These statements show that students perceived performance anxiety as part of
the learning process and linked it to exams, evaluation, and preparation. Howe-
ver, their statements also show that sufficient preparation and self-confidence can
make anxiety more functional. Accordingly, performance anxiety can be conside-
red not only as an obstacle in the learning process but also as an experience that
can be transformed depending on students’ sense of self-efficacy.
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Motivation emerged as the psychological dimension that fluctuated most du-
ring the learning process. The situations most frequently mentioned by students
were difficulty starting practice, giving up quickly, and becoming bored. S2 stated,
“My motivation disappears very quickly” while S1 said, “I immediately experience a
kind of burnout.” In contrast, S6 stated, “When I listen to a piece and like it, I emb-
race the guitar with all my energy” and S8 said, “Finishing a piece motivates me.”
These statements indicate that playing preferred pieces and experiencing a sense of
achievement increased motivation.

Patience, which students frequently emphasized within the motivation subthe-
me, was considered an indicator of affective resilience that supports the continuity
of motivation. Students described patience as an internal attitude that helps them
cope with the time-consuming and repetitive nature of the learning process. S7’s
statement, “Be patient; if the technique is correct, you can play ten pieces at once”
and S5’s statement, “If you are not patient, it does not work; the process becomes even
longer” show that patience was experienced as a form of affective resilience related
to maintaining motivation and sustaining technical progress. S3’s statement also
supports this: “Even if I get bored with technique, I do not give up; I am patient, and
it helps me build a solid foundation.”

These statements show that motivation is shaped by the learning process and
by the students” experiences within that process. Positive experiences, such as wor-
king on preferred pieces and feeling a sense of completion, strengthened moti-
vation, whereas slow progress and frequent technical repetition could negatively
affect it. At this point, affective resilience appears to be a basic internal resource
for coping with these changes in motivation. Students made sense of patience as a
natural part of technical development. This can be interpreted as an indication that
their expectations about the learning process were shaped in this direction and that
they were oriented toward long-term development.

Students further stated that they developed various ways to cope with the ps-
ychological states they experienced. S1 said, “When I feel overwhelmed, I take a
break and then start again,” while S3 stated, “When my motivation decreases, I play
pieces I like” S6 emphasized the importance of social support by saying, “Seeing my
friends practice and watching them motivates me.” S3 expressed the supportive role
of the teacher by saying, “The things my teacher says calm me down and help me
regain my motivation.”

Taken together, these experiences show that performance anxiety and self-con-
fidence are important in the learning process, and that the continuity of motiva-
tion and the affective resilience accompanying this process play an important role
in making progress. In addition, the emotional regulation strategies developed by
students appear to be supportive elements that reduce the negative effects of these
psychological difficulties on the learning process.
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Difficulties Related to Practice Habits

One of the difficulties students experienced in the guitar learning process was
related to practice habits. The subthemes under this theme were named practice
routine, time control , and the use of digital tools supporting individual practice.
The codes related to these subthemes and the number of students who expressed
each view are presented in Table 4.

Table 4. Subthemes, codes, and number of students related to difficulties in practice habits

Number of
Subtheme Codes Students
Irregular practice, assignment-oriented practice, short-term
Practice routine and  intensity, lack of a daily schedule, difficulty maintaining 6
time control continuity, inability to sustain planned practice, difficulty
with goal-based practice
f digital tool.
Use o ‘1g1tz.1 tt?o's Practicing without a metronome, modeling through videos
supporting individ- 7

. or recordings, lack of self-evaluation habits
ual practice

The statements of the participating students show that their practice habits had
not yet become fully systematic and that students experienced difficulties in this
regard. Most students stated that they did not follow a regular practice schedule
and that they generally organized their practice around short-term outcomes. S4
said, “I do not have a regular schedule, but when I practice the assigned pieces, I feel
prepared” S2 similarly stated, “I am not a person who acts according to a plan; I
finish whatever the weekly assignment is” These statements indicate an assignment-
and outcome-oriented approach to practice. S6 drew attention to the problem of
continuity in practice by saying, “I practice a lot for one week and then not at all for
a month.” S3 expressed growing awareness of the importance of regular practice
by saying, “I try to practice for one hour every day”

Students who had not yet developed regular practice habits stated that they
were still at the beginning of this process and were trying to understand their own
ways of learning. Some students noted that they had begun to structure their pra-
ctice around short-term goals and that this made the practice process more mana-
geable. S7 expressed a goal-based practice approach by saying, “Today, those four
phrases will be finished, no matter how long it takes” S3 emphasized the contribu-
tion of planned and technique-focused practice to the learning process by saying,
“When I spend a long time on technical practice, playing pieces becomes easier.”

The students’ statements indicate that their practice habits had not yet reached
a stable structure and that they acted within the framework of external expectati-
ons, such as assignments and course responsibilities. However, it was also observed
that some students had begun to develop certain perceptions about goal-oriented
and planned practice.
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These statements show that students’ awareness of practice routine and time
management had begun to develop and that they were taking steps toward structu-
ring their learning processes more consciously. At the same time, students still ap-
peared to structure their practice process mostly within the framework of external
expectations. This suggests that students saw practice habits as an area of learning
that could be developed over time through experience.

Students mostly considered tools such as the metronome, audio recording, and
video, which support individual practice, as resources to be used when needed
rather than as regular habits. S4 stated, “I admit that I usually practice without a
metronome,” indicating that external support for tempo control was not used du-
ring individual practice. S1 similarly said, “I usually do not use a metronome, but it
would be better if I did.” S5 explained a visual-auditory practice strategy by saying,
“I follow the score while watching videos of other performances.”

The fact that students saw these tools as occasional supports suggests that they
had limitations in structuring and monitoring their individual practice processes
systematically. It can be said that students had begun to discover the benefits of
visual-auditory support and modeling, but they had not yet fully recognized the
potential contribution of using technological tools for self-evaluation.

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

This study examined the difficulties that beginner-level classical guitar stu-
dents experienced and perceived during the guitar learning process. The findings
showed that these difficulties were grouped under four main themes: technical,
musical, psychological, and practice-related difficulties. This indicates that stu-
dents experience challenges not only in technical and musical dimensions but also
in psychological aspects and in developing systematic practice habits.

Within the theme of technical difficulties, students were found to experience
problems with positioning the guitar correctly, coping with physical challenges re-
lated to posture, holding and sitting position, coordinating the right and left hands,
and maintaining the correct playing position. In relation to posture, holding po-
sition, and sitting position, the physical difficulties experienced by students while
using the footstool were particularly notable. Regarding right- and left-hand tech-
nique, students stated that they had difficulties with finger coordination, balance
of force, barre technique, finger flexibility, and arpeggio transitions. It was also ob-
served that students experienced difficulties in sight-reading and polyphony due to
the polyphonic structure of the guitar.

According to the results obtained from the interviews, students also experien-
ced difficulties in rhythm-tempo control and musical expression. Students who
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did not have the habit of practicing with a metronome had difficulty maintaining
a steady tempo, while those who did not have the habit of slow practice were more
prone to rhythmic mistakes. It was found that students were aware of elements
such as nuance and phrasing, which are necessary for musical expression and in-
terpretation, but had difficulty transforming what they felt into sound. According
to the students’ statements, they had begun to develop an understanding of the
difference between playing the correct notes and playing musically; however, they
were not yet able to fully reflect this understanding in their performances and ex-
perienced difficulties in this regard.

The study also found that students experienced psychological difficulties du-
ring the guitar learning process. Students who experienced performance anxiety
drew attention to its physical symptoms and to the ways in which it negatively affe-
cted performance quality. The level of anxiety was mostly associated with the level
of preparation. Students stated that their anxiety decreased when they practiced
sufficiently, whereas it increased when they felt underprepared. This result shows
that performance anxiety was perceived by students not only as an individual state
of excitement but also as an experience related to being evaluated. Especially in
exam settings, performing in front of others may strengthen the perception of be-
ing evaluated and increase anxiety, which can negatively affect attention processes
and musical expression. The literature also states that performance evaluation may
increase perceived pressure, raise performance anxiety, and negatively affect musi-
cal expression (Kenny, 2011; Papageorgi, Creech, & Welch, 2013).

In terms of motivation, students mentioned difficulties such as being unable to
start practicing, boredom, and burnout. Dascélu et al. (2014) state that motivation
in music learning, especially at the beginner level, may decrease rapidly and that
the process requires patience. This result is consistent with the short-term motiva-
tional fluctuations observed among the students in the present study. In addition,
the findings show that students developed coping strategies such as taking breaks,
playing pieces they liked, and receiving support from teachers and peers. This in-
dicates that students’ emotional regulation skills were developing as they tried to
cope with psychological difficulties.

Hallam, Creech, and Varvarigou (2018), in their study with beginner-level ins-
trumental students, found that guitar students organized their practice behaviors
more autonomously and devoted more time to practice compared to students of
other instruments. Their study showed that meeting guitarists’ needs for autonomy
and relatedness significantly increased their motivation. These findings are con-
sistent with the present study, in which students tended to practice pieces they
liked, receive social support, and structure their own practice processes. Similarly,
Maclntyre and Potter (2013) reported that guitar students’ motivational structures
were based on autonomy and relatedness, and that students defined their relati-
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onship with the instrument through choosing their own repertoire, finding a space
for individual expression, and engaging in social interactions such as teacher and
peer support. This result supports the findings of the present study, which show
that students structure their motivation through personal preferences and social
interactions. The literature also shows that motivation in instrumental learning is
related to individual differences. Treger (2018) found that openness to experien-
ce, curiosity, and the closeness between music and the self increase individuals’
motivation toward music. This result may help explain why the psychological dif-
ficulties identified in the present study were experienced more intensely by some
students and at a more manageable level by others.

The results also revealed that students’ practice habits were mostly focused on
completing assignments and achieving short-term goals, and that creating a regu-
lar practice schedule was challenging for them. It was observed that students had
not yet developed self-evaluation habits and that they used technological tools only
occasionally during individual practice. Dascélu et al. (2014) emphasize that using
digital tools in instrumental practice reduces cognitive load and supports indepen-
dent practice. Accordingly, it can be said that some of the difficulties experienced
by the students in the present study may also be related to their limited use of digi-
tal tools in the learning process.

At the same time, a small number of students had begun to develop self-re-
gulated practice strategies such as regular practice, focusing on technical practi-
ce, setting goals, and maintaining practice discipline despite feelings of boredom.
These students experienced fewer difficulties in this regard. These results show that
students are still at an early stage in managing their practice process. However, they
also suggest that students have the potential to recognize their own practice styles
and develop more conscious practice processes. Mazur and Laguna (2019) suggest
that one of the basic components of the practice process is behaviors aimed at re-
gulating students’ emotions. This suggests that the coping strategies students have
begun to develop for psychological difficulties may positively affect their practice
habits.

Opverall, the results of the study show that beginner-level classical guitar stu-
dents” perceptions of difficulty in the learning process cannot be evaluated only in
technical terms. Rather, musical, psychological, and practice-related dimensions
are experienced as an interrelated whole. The students” experiences reflected the
classical guitar learning process as a challenging process that involves learning pos-
ture, holding position, sitting position, and right- and left-hand technique, while
also developing polyphonic reading, complex rhythmic structures, musical exp-
ression, interpretation skills, practice motivation, and practice habits. This result
highlights the need for a holistic teaching approach in classical guitar education
that includes not only technical and musical skills but also affective dimensions
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and practice habits. Roulston, Jutras, and Kim (2015) also revealed the complex
structure of the difficulties encountered in the instrumental learning process and
emphasized the interrelated role of technical difficulties, intrinsic motivation, tea-
cher support, and self-regulation strategies.

In line with the results of the study; it is recommended that instructional de-
signs should support the development of technical and musical skills together.
Students should be encouraged to include strategies such as self-regulation and
self-evaluation in their practice routines from the beginner level onward. Support
mechanisms should be made accessible for difficulties such as performance anxiety
and lack of motivation, and students’ needs for autonomy and relatedness should
be addressed. In addition, students should be informed about the use of digital
tools in their individual practice processes, and learning environments should be
created in which these tools are integrated into the practice process.
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