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Tiirkce Ogretmenlerinin okul disina gezi diizenlemeye yonelik kaygilarini incelemeyi

DOI: 10.29299/kefad. 1829127 amagclayan bu c¢alisma karma yonteme gore yiritilmistir. Aragtirmanin nicel siirecinde
iliskisel tarama modelinden yararlanilirken nitel siirecinde ise veri toplama teknigi olarak

goriisme teknigi kullanilmistir. Arastirmada veri toplama araci olarak Arik ve Bozdogan’in

(2022) gelistirdigi “Okul Dis1 Ogrenme Ortamlarina Gezi Diizenlemeye Yonelik Ogretmen

Kaygi Olcegi (ODGDK)” ve arastirmaci tarafindan hazirlanan gériisme formu kullamlmistir.

Aragtirmanin nicel kisminda Srneklem 277, nitel kisminda ise calisma grubu 27 Tiirkge

O0gretmeninden olugmustur. Aragtirmanin nicel verilerini analiz etmek i¢in t-testi ve ANOVA,

nitel verileri i¢in ise igerik analizi yontemlerinden yararlanilmigtir. Arastirma verilerinin analiz

edilmesi ile Tiirkce Ogretmenlerinin okul disina gezi diizenlemeye yonelik kaygilarinin

Gonderim Tarihi:  24.11.2025  cinsiyetlerine, egitim diizeylerine, gorev yerlerine ve ¢alistiklart okul ftiirlerine gore
Diizeltme Tarihi: 01.04.2026 %ﬁglsmefl{gl ancak rr.le.slektek% kidemlerine ve mezun oldgklarl bf)lumlere gore deglistlgfl, ayrica
iirkce Ogretmenlerinin dersin amaglarint desteklemesi nedeniyle okul dis1 gezileri gerekli

Kabul Tarihi: 30.09.2026  gbrdiikleri ancak giivenlik sorunu, maddi sorunlar, olusabilecek kazalar, simiflarm kalabalik
olmasi, izin alma siireci nedeniyle okul dis1 geziler diizenlemekte endise duyduklart; endise

diizeylerini azaltmak i¢in gezilerde disiplinli davranma, okula yakin yerlere gezi diizenleme,

geziye gidecek Ogrencileri segme, gezi plani yapma, resmi izinleri zamaninda alma gibi

onlemler aldiklar1 sonuglarina ulasiimistir. Arastirmanin bulgularindan yola ¢ikilarak arastirma
konusuna yo6nelik ¢esitli 6nerilerde bulunulmustur.

Anahtar Kelimeler: Kaygi, okul dis1 gezi, Tiirk¢e 6gretmenleri

Anf Bilgisi: Yakisan, O. (2026). Tiirk¢e dgretmenlerinin okul dis1 6grenme ortamlarina gezi diizenlemeye yonelik kaygilari, Ahi
Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 27(3), 1695-1733. 10.29299/kefad.1829127

Giris
Anadil dersi olmasi nedeniyle Tiirk¢e dersinin okullarda okutulmasi ve derse gereken hassasiyetin gosterilmesi
gerekir. Tiirkge dersinde Tiirkgeyi dogru, giizel ve etkili 6gretmek, Tiirkgenin gelismesini, yayginlagsmasini ve
gelecek nesillere aktarilmasini saglamak amaglanir (Giines, 2014). Bu amagla yapilan Tirkge Ogretimi
yillardan beri anlayis farkliliklar1 olsa da okullarda okutulmasi gereken temel dersler arasinda her zaman
olmustur.

Gilinlimiiz egitim anlayiginda Tiirkce dersi sadece bilgi 6gretmeyi amag edinen bir ders degildir. Tiirkce dersi
ogrencilerin dili kullanmasina, dili kullanarak diisiince tiretmesine zemin hazirlayan bir yapidadir (Kanath ve
Cekici, 2021). Tiirkge dersi 6grencinin anlama ve anlatma becerilerini ders i¢inde veya ders disinda yaptig
uygulamalarla gelistirmesini gerektiren bir derstir. Ayrica 6grencilerin ders i¢inde uygulama siireglerine etkin
katilimlari; analiz, sentez ve degerlendirme gibi daha iist diizey diisiinme becerilerinin gelisimine de katk1
saglar (Bonwell ve Eison, 1991). Bu nedenle bireylerin iist diizey diisiinme becerilerini edinebilmeleri ve dil
becerilerinde gereken gelisimi saglayabilmeleri i¢in bireylerin derse etkin katilmasi ve derse katilirken beceri
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alanlari gelistirmeye odaklanmasi gerekir. Bu durumda Tiirk¢e dersinin uygulama siirecindeki bakis agisi
Oonem kazanmaktadir.

Derslerde 6grencilerin etkin katilimint saglamanin yollarindan biri, derste uygun Ogretim yontemini
kullanmaktir. Tiirkce dersi farkli yontemler uygulanarak &gretim ortaminin dinamik hale getirilmesini
gerektiren bir derstir (Ozbay, 2006). Tiirkge dersinde farkli grenme yontemleri kullamlarak 6grencilerin derse
yonelik motivasyonu yiikseltilir ve boylece 6grencilerin derse etkin katilimi saglanir. Tiirkce dersinde 6gretimi
farklilagtirmanin ve ders iginde yontem cesitliligi saglamanin yollarindan biri okul dis1 gezilerdir. Gezi,
Ogrencilerin siniftaki ¢alismalarini tamamlamak ve bu calismalar1 daha anlaml hale getirmek, dgrencilerin
birbiriyle ve d6gretmenleriyle iliskilerini gelistirmek hedefiyle olguyu ya da varligi, bulundugu dogal kosullar
icinde 6gretmen veya herhangi bir rehber denetiminde yapilan amacli ve planh seyahatlerdir (Foulquie, 1994;
Hofstein ve Rosenfeld, 1996; Tal ve Morag, 2009). Geziler, okul dis1 6grenme ¢alismalarinin en 6nemli
araglarindan biridir. Bu 6zelligiyle geziler, 6grencileri sinifta edindigi bilgileri sorgulamak ve hayati kesfetmek
amactyla sinif disinda bir 6grenme siirecine davet eder (Funderburk, 2016; Wita, 2017). Bu 6zelligiyle geziler
Tiirk¢e derslerinin ayrilmaz pargalarindan biri olmalidir. Ciinkii Tiirk¢e dersleri sadece bir ders olmanin
Otesinde Ogrencilerin 6zgiin, bagimsiz, elestirel ve yaratict diisiinmelerine zemin hazirlamalidir (Kanath ve
Cekici, 2021).

Okullarda yapilan gezilerle egitime anlam kazandirilir. Ogrencilerin gdzlem ve ¢alisma i¢in simf ortamia
getirilemeyen durumlar1 gérme ve bodylece 0grencilerin ilk elden deneyim kazanmalari saglanir. Bu sayede
Ogrencilerin bilime yonelik ilgi ve motivasyonlar1 artar, cesitli zamanlardaki 6grenmelerini birbiriyle
iligkilendirmeleri saglanir, gézlem ve alg1 yetenekleri giiglenir ve sosyal becerileri gelisir (Demirel, 2006;
Kaya, 2006; Michie, 1998). Tiirk¢e dersinde diizenlenen geziler de dersin disiplinler arasi yapisi geregi
Ogrencinin derste farkli alanlarla baglanti kurmasini ve bu alanlart Tiirkge dersinin 6grenme c¢iktilariyla
biitiinlestirmesini saglar. Nitekim konuyla ilgili alan yazininda Tiirk¢e dersinde okul disi ¢aligmalarin
ogrencilerin dersin amaglarini edinmeleri agisindan énemli oldugu vurgulanmistir (Bayburtlu, 2020; Bolat ve
Koéroglu, 2022; Cildir, 2016, 2018; Kara, 2016; Maden, 2012; Ustabulut, 2021).

Tiirkce dersinin bir beceri dersi olmasi okul dis1 gezilerin 6nemini daha da artirmaktadir. Okul disina yapilan
geziler sayesinde 6grenciler farkli kisilerle iletisim kurma, gittikleri yerlerle ilgili okuma ¢aligmalar1 yapma,
gezi esnasinda gordiiklerinden yola ¢ikarak cesitli tiirlerde metinler yazma veya gordiiklerini arkadaslarina,
ailesine vb. anlatma gibi ¢esitli calismalar i¢inde olurlar (Aslan ve Kayhan, 2025). Bu ¢aligmalarin hepsi
aslinda dil becerilerini gelistirmeye yonelik yapilan ¢aligmalardir.

Gezilerin 6grenciler lizerinde beklenen etkileri olusturabilmesi ve 6grencilerde kalici bilginin olusabilmesi igin
iizerine diisiiniilmiis bir gezi planinin hazirlanmasi gereklidir (Bozdogan, 2007). Bu nedenle Tiirk¢e dersinde
gezilerden istenen verimin alinabilmesi i¢in planlamanin iyi yapilmasi gerekmektedir. Bu asamada geziyi
diizenleyen Tiirk¢e Ggretmeninin planlama kabiliyeti, siireci yoOnetebilme becerisi onem kazanmaktadir.
Tiirkge Ogretmeni geziyi planlamaya ¢ok onceden baslamali ve ilk is olarak gezinin zamanini ve yerini
belirledikten sonra velilerden izin almalidir. Konuya yonelik, “Milli Egitim Bakanligi Egitim Kurumlari
Sosyal Etkinlikler Yonetmeligi’nde “sinif veya sube rehber 6gretmenleri, ders 6gretmenleri veya danigman
ogretmenlerce yapilmasi kararlastirilan geziye iliskin Veli Izin Belgesi gezi éncesi gorevli ve sorumlu
Ogretmenler tarafindan alinir ve gezi dosyasina konur.” ifadesine yer verilmistir (MEB, 2017, Madde 10, fikra
2, bent ¢).

Yonetmeliklerle 6gretmenlerin okul disina yapilacak gezilerde resmi islemleri uygulamalar1 ve bu siireci en
iyi sekilde planlamalar1 gerekmektedir. Ancak bu durum Tiirkge Ogretmenleri igin okul digina yapilacak
gezileri bir kaygi sebebi hiline getirebilmektedir. Konuya ydnelik alan yazini incelendiginde sinif
ogretmenlerinin (Ugurlu ve Sever, 2024; Yildirim ve Efendioglu, 2023), 6gretmen adaylarinin (Sahin, 2022;
Zengin ve Yildiz, 2025) okul dis1 6grenme ortamlarina yonelik kaygilariin incelendigi goriilmiistiir. Tiirkce
dersinde okul dig1 6grenme baglaminda gergeklestirilen galismalar incelendiginde, bu aragtirmalarin farkl
boyutlara odaklandig1 goriilmektedir. S6z konusu ¢alismalar; okul dis1 6grenme ortamlarinin {initelendirilmis
yillik planlardaki yeri, 6gretmen goriisleri dogrultusunda ders disi etkinlik uygulamalari, miize egitiminin
yazili anlatim becerilerine etkisi, yurt disindaki Tiirk soylu 6grencilere yonelik Tiirk¢e 6gretiminde okul disi
O0grenme uygulamalari ile 6gretmen ve 0gretmen adaylariin bu konudaki yeterlilikleri gibi ¢esitli konulari
kapsamaktadir (Akyiiz, 2021; Aslan ve Kayhan, 2025; Bayburtlu, 2020; Bolat ve Koéroglu, 2022; Cildir, 2016,
2018; Kara, 2016; Maden, 2012; Ustabulut, 2021). Bu durumda alan yazininda Tiirkge 6gretmenlerinin okul
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dis1 gezilere yonelik kaygilarinin incelendigi herhangi bir ¢alisma tespit edilememistir. 2024 Tiirkge Dersi
Ogretim Programu ile ortaya konulan 6grencilerin duygu, diisiince ve hayal diinyalarim gelistirmeleri; milli,
manevi, ahlaki, tarihi, kiiltiirel ve sosyal degerlere 6nem vermeleri; milli duygu ve diisiincelerini gelistirmeleri
gibi bazi genel amaglara ulagmak i¢in okul dis1 geziler ayr1 bir 6neme sahiptir (MEB, 2024). Okul dis1 gezilerin
Tiirkce dersi i¢in 6nemi ve konuya yonelik alan yazininda Tiirkge Ogretmenlerinin okul disina gezi
diizenlemeye yonelik kaygi durumlarint kapsamli bir sekilde ortaya koyan bir calismanin tespit
edilememesinden yola ¢ikilarak arastirmada, Tiirkge 6gretmenlerinin okul disina gezi diizenlemeye yonelik
kayg1 durumlari degerlendirilmistir. Bu sebeple arasgtirmanin amaci, Tiirk¢e 6gretmenlerinin okul disina gezi
diizenlemeye yonelik kaygi durumlarini incelemek olarak belirlenmistir. Bu amagla yapilan arastirmanin alt
amaclari su sekilde belirlenmistir:

1. Tirkce Ogretmenlerinin cinsiyetlerine gore okul disina gezi diizenlemeyle ilgili kaygi diizeyleri
arasinda anlamli bir fark var midir?

2. Tirkce 6gretmenlerinin meslekteki kidemlerine goére okul disina gezi diizenlemeyle ilgili kaygi
diizeyleri arasinda anlamli bir fark var midir?

3. Tirkce 6gretmenlerinin gorev yerlerine gore okul disina gezi diizenlemeyle ilgili kaygi diizeyleri
arasinda anlamli bir fark var mudir?

4. Tiirkce 6gretmenlerinin egitim diizeylerine gore okul disina gezi diizenlemeyle ilgili kaygi diizeyleri
arasinda anlaml bir fark var midir?

5. Tiirk¢e 6gretmenlerinin mezun olduklar1 bélime gore okul disina gezi diizenlemeyle ilgili kaygi
diizeyleri arasinda anlamli bir fark var midir?

6. Tirkce d6gretmenlerinin ¢alistig1 okul tiiriine gére okul digina gezi diizenlemeyle ilgili kaygi diizeyleri
arasinda anlamli bir fark var mdir?

7. Tirkce d6gretmenlerinin okul dis1 gezilerle ilgili goriisleri nasildir?

Yontem

Aragtirmanin bu bdliimiinde arastirmada kullanilan yontemden bahsedilmis, aragtirmanin nitel ve nicel
stirecleri ayritili sekilde agiklanmistir. Ayrica aragtirmanin nicel ve nitel verilerinin toplandigi gruplar
anlatilmis, bu gruplarin olusturulmasinda hangi 6rneklem tiiriiniin kullanildigina deginilmistir. Son olarak ise
aragtirmanin gecerligini ve giivenirligini ortaya koyan aciklamalar yapilmustir.

Desen

Arastirmada karma yontemden yararlanilmigtir. Karma yontem aragtirmasi, aragtirma problemini kapsamli bir
sekilde incelemek amaciyla, nitel ve nicel yontemleri bir arada kullanarak gergeklestirilen arastirma
yontemidir (Sahin, 2023; Yildirim ve Simsek, 2021). Ayrica aragtirmalarda karma yontem kullanmanin temel
nedeni, birden fazla veri tiiriinii birlestirerek daha derin arastirmalar yapmaktir (Creswell ve Zhou, 2016).

Arastirmada nitel ve nicel boyutlar arasindaki biitiinligii saglamak i¢in 6ncelikle 6l¢ek yardimiyla arastirmanin
nicel verileri toplanmig ve sonrasinda nicel verilerin sonuglarmma gore nitel verilerin toplanma siireci
gergeklestirilmigtir. Aragtirmanin bu siireci arastirmada karma yontem desenlerinden agiklayicit desenin
kullanildigimi gostermektedir. Cilinkii agiklayici desende dnce nicel yontemlerle veriler toplanir ve daha sonra
bu verilerin analizinden yola ¢ikilarak nitel veriler toplanir (Yildinnm ve Simsek, 2021).

Arastirmanin nitel boyutunda veri toplamak amaciyla goriisme tekniginden yararlanilmistir. Gorlisme
tekniginin nicel ve nitel arastirmalarda etkili bicimde kullanilabilmesi (S6nmez ve Alacapinar, 2019) ve
bireylerin disiince, tutum, duygu ve davranislarina yon veren etkenleri ortaya ¢ikarmaya olanak saglamasi
(Ekiz, 2020) nedeniyle arastirmanin nitel boyutunda 6gretmenlerle goriisme yapilmistir. Goriigmelerden elde
edilen verilerin, aragtirmanin nicel boyutunda ulasilan bulgularin derinlestirilmesine katki saglayacagi
distintilmiistiir.

Arastirmanin nicel boyutunda ise iligskisel tarama modeli kullanilmistir. Bu modelde iki veya daha g¢ok
degisken arasindaki degisimin varlig1 ve derecesi belirlenmektedir (Karasar, 2019). Ayrica incelenen olgunun
belirli degiskenler agisindan farklilagip farklilasmadiginin belirlenmesine olanak saglamaktadir (Gilirbiiz ve
Sahin, 2018). Bu dogrultuda Tiirkge Ogretmenlerinin gezi diizenlemeye yonelik kaygi puanlari; cinsiyet,
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mesleki kidem, gorev yeri, egitim diizeyi, mezun olunan boliim ve okul tiirii degiskenleri agisindan iliskisel
tarama modeliyle incelenmistir.

Calisma Grubu

Aragtirmanin 6rnekleminin belirlenmesinde karma yontem desenlerinden ¢esitleme deseninde Grnekleme
yaklagimindan yararlanilmistir. Bu desende nicel siirecte tesadiifi ya da tesadiifi olmayan bir 6rnekleme
yaklagimi benimsenirken nitel kisimda ise amacl orneklemeye gore hareket edilir (Creswell, 2019).
Arastirmada 6lgegi cevaplamak ve goriisme yapmak amaciyla iki ¢alisma grubu olusturulmustur. Ancak
gorlisme yapilan ¢aligma grubu 6lcegi cevaplayan 6gretmenler icinden goriismeyi kabul edenlerden segilmistir.
Dolayisiyla aragtirmada bu ¢alisma gruplari ayri bagliklar altinda anlatilmagtr.

Olgegi Cevaplayan Ogretmenler

Aragtirmanin nicel siirecinde tesadiifi drnekleme yontemi kullanilmistir. Bu yontemde birimlerin 6érnekleme
secilme olasiliklarinin esit ve bagimsiz olmasi, érneklemin evreni temsil giiciinii artirmaktadir (Biiyiikoztiirk
vd., 2014). Yeterli katilimciya ulagsmak amaciyla dlcek Google Form’a aktarilmis ve Tiirkiye’nin farkli
bolgelerinde gdrev yapan Tiirkge dgretmenlerinin cevrim ici katilimi saglanmistir. Olgegi yamitlayan 312
katilimcidan farkli branglara ait 35 kiginin verileri kapsam dis1 birakilmig, 277 katilimcinin verisi analize dahil
edilmistir. Alan yazinda 6rneklem biiyiikliigiiniin 6l¢ekteki madde sayisinin en az bes kat1 olmasi gerektigi
belirtilmektedir (Child, 2006; Tavsancil, 2019). Bu dogrultuda 28 maddelik 6l¢ek i¢in 277 katilimcinin yeterli
oldugu kabul edilmistir.

Arastirmadaki katilimeilarin ¢ogunlugunun (%56.70) kadin 6gretmenler oldugu, deneyim agisindan en biiyiik
pay1 (%32.90) 11-15 yil tecriibeye sahip olanlarin olusturdugu belirlenmistir. Ogretmenlerin biiyiik bir
boliimiiniin (%74.70) il merkezinde calistigi, egitim diizeyi olarak genelinin (%72.90) lisans mezunu oldugu,
mezuniyet durumuna gore ise 6nemli ¢ogunlugunun (%86.30) Tiirk¢e 6gretmenliginden mezun olduklar1 ve
biiytik bir kismimin (%67.50) ortaokulda gorev yaptig1 tespit edilmistir.

Goriisme Yapilan Ogretmenler

Arastirmanin goriisme asamasindaki ¢aligma grubunu Adiyaman, Afyonkarahisar, Aksaray, Ankara, Bitlis,
Karaman, Kars, Konya, Manisa ve Rize illerinde gorev yapan 27 Tiirkge Ogretmeni olusturmustur.
Katilmcilarin segiminde amaglh 6rnekleme yontemlerinden tipik durum Srneklemesi kullanilmigtir. Tipik
durum orneklemesi, bir evreni en iyi yansitan durumlarin belirlenmesine olanak saglayan bir 6rnekleme
tiiriidiir (Yildirim ve Simsek, 2021). Bu dogrultuda, nicel siirecte 6l¢ege verdikleri yanitlar bakimindan tutarh
bulunan ve goriismeye goniillii olan Ogretmenlerin secilmesi, tipik durum O6rneklemesi kapsaminda
degerlendirilmistir.

Arastirma stirecinde, 11 kadin, 16 erkek olmak {izere toplam 27 6gretmen ile goriisme yapilmistir. Goriisme
yapilan 6gretmenlerin 12’°si 16-20 yil, 9’u 11-15 yil, 4’1 6-10 yil, 2’si ise 21-25 y1l hizmet siiresine sahiptir.
Ogretmenlerin 13ii il merkezinde, 10’u ilce merkezinde, 4’ii ise kdy ve beldelerde ¢alismaktadir. 15°i lisans,
9’u yiiksek lisans ve 3’1 doktora programindan mezun olmustur. 25’1 Tiirk¢e 6gretmenligi, 2’si ise Tiirk dili
ve edebiyati boliimlerini bitirmis; 20°si ortaokulda, 6’s1 imam hatip ortaokulunda, 1’i ise proje okulunda
calismaktadir. Ogretmenlerin 8’i Afyonkarahisar’da, 6’s1 Konya’da, 4’ii Adiyaman’da, 2’si Kars’ta, 2’si
Manisa’da gorev yapmakta; birer Ogretmen ise Ankara, Aksaray, Bitlis, Karaman ve Rize illerinde
calismaktadir.

Verilerin Toplanma Siireci

Arastirmanin verileri iki farkli form kullanilarak toplanmistir. i1k olarak Arik ve Bozdogan (2022) tarafindan
gelistirilen kaygi 6lgegi Google Form’a aktarilmis ve katilimcilarin yanitlamasi i¢in 44 giin erisime agik
tutulmustur. Olgegin uygulanmasinin ardindan, 6lgegi dolduran ve arastirmacinin iletisim kurdugu 27 Tiirkge
Ogretmeniyle goriismeler gergeklestirilmistir. Goriismeler, planlanan zamanlarda yiiz yiize ve ¢evrim igi olarak
yapilmis; katilimeilarin izinleri dogrultusunda bazi goériismeler ses kaydiyla, bazilari ise arastirmacinin
goriisme formuna aldig1 notlarla kaydedilmistir. Her goriisme yaklasik 25 dakika siirmiistiir.

Arastirmanin ¢alisma grubu, MEB biinyesinde gorev yapan Tiirk¢e Ogretmenleriyle sinirlandirilmustir.
Arastirmanin nitel siirecindeki ¢alisma grubu ise Ol¢egi yanitlayan Ogretmenler arasindan belirlenmistir.
Ayrica aragtirmada veri toplama araci olarak kaygi 6l¢egi ve arastirmaci tarafindan hazirlanan gériisme formu
kullanilmugtir.
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Gecerlilik ve Giivenirlik

Aragtirmanin nicel boyutunda yararlanilan “Okul Dis1 Ogrenme Ortamlarina Gezi Diizenlemeye Yo6nelik

=99

Ogretmen Kaygi Olgegi” nin giivenirlik analizine Tablo 1°de yer verilmistir.

Tablo 1
Olgegin Giivenirlik Analizi
Alt Boyutlar Madde Sayisi Cronbach Alfa
Biirokrasi Kaygisi 6 .86
Giivenlik Kaygisi 4 .97
Zarar Kaygisi 4 92
Pedagoji Kaygisi 14 .95
Olgek Toplam Puani 28 93

Tablo 1 incelendiginde, 6l¢egin giivenirlik katsayisinin .93 oldugu; 6l¢egin alt boyutlarina gore giivenirligi
incelendiginde ise biirokrasi kaygisinda .87, giivenlik kaygisinda .97, zarar kaygisinda .92, pedagoji kaygisinda
.95 oldugu goriilmiistiir. Buna gore 6l¢egin giivenilir oldugu tespit edilmistir.

Arastirmanin gegerligini saglamak amaciyla goériisme formunun olusturulma siirecinde ii¢ alan uzmaninin
goriisiine bagvurulmus; uzman goriisleri dogrultusunda iki soru formdan ¢ikarilmig, bir madde ise baska bir
maddeyle birlestirilmistir. Goriigsmelerden elde edilen veriler arastirmaci ve ii¢ alan uzmani tarafindan
bagimsiz olarak degerlendirilerek tema ve kodlar olusturulmus, ardindan degerlendirmeler karsilastirilarak
tutarlilik incelenmistir. Miles ve Huberman’in (1994) giivenirlik formiilii kullanilarak hesaplanan i¢ tutarlilik
katsayis1 0,82 olarak belirlenmistir. Bu deger, nitel verilerin i¢ tutarliliginin yiiksek oldugunu gdstermektedir.

Karma yontem arastirmalarinda farkli yontemlerle elde edilen verilerin birbirini teyit etmesi, arastirma
sonuclarinin inandiriciligint giiclendiren 6nemli bir unsurdur (Yildirim ve Simsek, 2021). Bu dogrultuda,
aragtirmada nitel ve nicel verilerin birbirini teyit etmek amaciyla birlikte kullanilmasi, arastirmanin
giivenirligini destekleyen bir unsur olarak degerlendirilmistir.

Veri Toplama Araclari

Arastirmanin nicel siirecinde veri toplama araci olarak Arik ve Bozdogan (2022) tarafindan gelistirilen “Okul
Dis1 Ogrenme Ortamlarina Gezi Diizenlemeye Yonelik Ogretmen Kaygi Olgegi” kullanilmigtir. Arastirmanin
nitel stirecinde ise arastirmaci tarafindan gelistirilen “Goriisme Formu”’ndan yararlanilmigtir. Aragtirmanin bu
boliimiinde arastirmada kullanilan veri toplama araglar1 hakkinda bilgi verilmistir.

Okul Dist Ogrenme Ortamlarina Gezi Diizenlemeye Yinelik Ogretmen Kayg Olcegi

Arastirmada Tiirk¢e 6gretmenlerinin okul dis1 ortamlara gezi diizenlemeye yonelik kaygilarini belirlemek i¢in
Arik ve Bozdogan (2022) tarafindan gelistirilen kaygi 6lcegi kullamlmistir. Olgek, besli likert tipi bir Slgektir
ve Olgekte tamamen katilmiyorum (1), katilmiyorum (2), ne katiliyor ne de katilmiyorum (3), katiliyorum (4),
tamamen katiliyorum (5) maddelerine yer verilmistir. Ayrica 6lgek, biirokratik kaygi, glivenlik kaygisi, zarar
kaygis1 ve pedagojik kaygi olmak iizere dort alt boyuttan olugmaktadir.

Olgegin ilk formunda gezi dncesi (18), gezi siras1 (28) ve gezi sonrasi (10) kaygiya neden olabilecek durumlar
belirlemeye yonelik toplam 56 maddeye yer verilmistir. Maddeler; bir okul dig1 6grenme alani, bir dlgme ve
degerlendirme ve bir ana dil uzmani tarafindan incelenmis, 6gretmenlerin okul dis1 gezi diizenlemeye yonelik
kaygilarin1 6lgmedigi degerlendirilen maddeler 6lgekten c¢ikarilmistir. Ardindan besli likert tipi lgme aract
sekiz fen bilgisi Ogretmenine uygulanmis ve maddeler yeterli, yetersiz ve gelistirilmeli seklinde
degerlendirilmistir. Puani 0,80’in {izerinde olan maddeler yeterli kabul edilmis; anlagilmasinda gii¢liik bulunan
maddelerde ise gerekli diizeltmeler yapilmustir.

Olgegin gelistirilmesi siirecinde Tiirkiye nin farkli illerinden Milli Egitim Bakanligina bagh okullarda, cesitli
kademelerde gorev yapan 394 dgretmenden veri toplanmistir. Olgme aracinin madde ve test parametrelerinin
analizinde bagimsiz t-testi sonug¢larina bakilmistir. Son durumda 6l¢ek gecerlilik ve giivenirlik degerleri
yliksek bulunan 28 maddeden olugmustur.
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Goriisme Formu

Calismada “Okul Dis1 Ogrenme Ortamlarma Gezi Diizenlemeye Yonelik Ogretmen Kaygi Olgegi’ni
cevaplayan 27 6gretmen ile goriismeler yapilmistir. Ancak goriisme sirasinda aragtirmacinin konunun digina
¢ikmasini engellemek ve gdriismenin amacina ulasmasini saglamak icin arastirmaci tarafindan goriisme formu
gelistirilmistir. Clinkii gériigme formu arastirma problemi ile ilgili tiim boyutlarin ve sorularin kapsanmasini
giivence altina alir (Yildirim ve Simsek, 2021). Gorlisme formunun ilk seklinde 8 soruya yer verilmis ancak
konuya yonelik ii¢ alan uzmaniyla yapilan goriismede iki maddenin 6gretmenlerin kaygi durumlarini degil
motivasyonlarini dogrudan 6lgen maddeler oldugu gerekcesiyle amacina uygun olmadigi kararina varilmstir.
Ayrica bir maddenin ise 6lgekteki diger maddelerle birlestirilebilecegi goriisii alan uzmanlari tarafindan ortak
gOriis olarak one siiriilmiistiir.

Verilerin Analizi

Arastirmanin nitel boyutunda gériismelerin analizinde icerik analizinden yararlamilmistir. igerik analizinin
amact, verileri aciklayabilecek kavramlara ulasmak ve bu kavramlar arasindaki anlamli ériintiileri belirlenen
temalar aracihigiyla ortaya koymaktir (Sahin ve Ozgelik, 2024; Yildirim ve Simsek, 2021). Bu dogrultuda
Tiirkge Ggretmenleriyle yapilan goriigmeler, li¢ alan uzmani ve aragtirmaci tarafindan sorular temelinde
bagimsiz olarak degerlendirilmis; her soru i¢in kodlar olusturularak bunlardan hareketle temalar belirlenmistir.
Ardindan kod ve temalar arasindaki benzerlik ve farkliliklar incelenerek gerekli diizenlemeler yapilmis, farkli
adlandirilan ancak ayni anlami tasiyan kodlarda gériis birligine varilmistir. Ornegin, birinci soruda yer alan
“ekonomi, para, gelir durumu” kodlar1 “maliyet” temasi altinda yeniden adlandirilmistir. Gériismeye katilan
ogretmenlere O1, 02, O3... seklinde kodlar verilmis ve bulgular boliimiinde gériislerin kaynagini belirtmek
amactyla bu kodlar kullanilmistir.

Aragtirmanin nicel verileri SPSS 26.0 programinda analiz edilmistir. Verilerin analizinde ylizde, frekans ve
ortalama gibi tanimlayici istatistiklerin yani sira iligskisiz Orneklemler t-testi ve tek yonli ANOVA
kullanilmistir. liskisiz &rneklemler t-testi, iki bagimsiz &rneklemin ortalamalar1 arasindaki farkin
anlamliliging; tek yonlii ANOVA ise iki veya daha fazla bagimsiz 6rneklemin ortalamalari arasindaki farkin
anlamliligin test etmek amaciyla kullanilir (Biiyiikoztiirk, 2014; Biiyiikoztiirk vd., 2014). Bu dogrultuda
Tiirkge dgretmenlerinin kaygi diizeyleri cinsiyetlerine gore t-testi; mesleki kidem, gorev yeri, egitim diizeyi,
mezun olunan bdliim ve okul tiiriine gore ise tek yonlit ANOVA ile degerlendirilmistir.

Parametrik testlerin kullanilabilmesi i¢in verilerin normal dagilim gosterdigi kabul edilmistir (Glirbiiz ve
Sahin, 2018). Normallik varsayimimi degerlendirmek amaciyla carpiklik ve basiklik degerleri incelenmis; bu
degerlerin -2 ile +2 arasinda olmasi normal dagilimin gostergesi olarak kabul edilmistir (Jondeau ve
Rockinger, 2003). Buna gore, 277 Tiirk¢e 6gretmeninden elde edilen verilerin ¢arpiklik degerinin -.03, basiklik
degerinin .62 oldugu belirlenmis ve verilerin normal dagilim gésterdigi sonucuna ulasilmistir.

Carpiklik ve basiklik degerlerinin yaninda arastirmanin normallik degerlerini test etmek amaciyla
Kolmogorov-Smirnov Testi’nden yararlanilmigtir. Kolmogorov-Smirnov Testi 30 ve lizeri 6rneklem sayisinda
kullanilir (Erséz ve Ersoz, 2019). Arastirmanin 6rneklem sayist ise 30’un iizerinde (f = 277) oldugu i¢in
normallik degerlerinin bu testle dl¢iilmesinin uygun olacagina karar verilmistir. Tablo 2°de Kolmogorov-
Smirnov normallik testi sonuglarina yer verilmistir.

Tablo 2
Kolmogorov-Smirnov Normallik Testi Sonuglar
Olgek Istatistik Sd P
ODGDK 988 277 .091
P>.05

Tablo 2’ye gore 6gretmenlerin okul disina gezi diizenlemeye yonelik kaygi 6l¢eginin dl¢iim puanlarinin p =
.091>.05 normal dagilim gosterdigi goriilmektedir. Bu sebeple arastirmanin analiz siireglerinde parametrik
testlerden yararlanilmistir.

Etik Bildirim
Yapilan bu ¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayim Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmus; yonergenin ikinci bolimii olan “Bilimsel Arastirma ve Yayin
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Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden higbiri gergeklestirilmemistir. Bu ¢aligma,
Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirmalar Etik Kurulu’nun 30/05/2025
tarihli ve 2025/497 sayili izni dogrultusunda gergeklestirilmistir.

Arasgtirma siirecinde katilimcilara kigisel bilgilerinin korunacagi ve tglincli kisilerle kesinlikle
paylasilmayacagi belirtilmis ve katilimcilardan gerekli izinler alinmistir. Goriismeler sirasinda ses kaydi
yapilmasina iliskin katilimcilarin onayini almak amaciyla onam formu doldurtulmustur. Katilimcilara
aragtirmaya katilmalar1 konusunda herhangi bir baski yapilmamis, katilimin goniilliiliik esasina dayandigi
ozellikle vurgulanmistir. Ayrica katilimcilara, istedikleri zaman herhangi bir gerekgce gostermeksizin
arastirmadan ¢ekilebilecekleri belirtilmistir.

Bulgular

Bu boliimde ilk olarak kaygi 6lcegi ile elde edilen nicel bulgulara ve sonrasinda 6gretmenlerle yapilan
goriismelerle elde edilen nitel bulgulara yer verilmistir.

Arastirmanin Nicel Bulgulari
Tiirkce Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarimin Cinsiyetlerine Gore Degisimi

Tablo 3

Tiirkce Ogretmenlerinin Cinsiyetlerine Gére Gezi Diizenlemeye Yonelik Kaygilarim Belirlemek Icin Bagimsiz
Gruplar Arasinda Yapilan t Testi

Varyanslarin Ortalamalarin Esitligi icin T testi
Esitligi Testi
F Sig. t df Sig. Ortalama  Standart %95 giiven araliginda
(2- Fark Hata farki fark
tailed) endiisik en yiiksek
Esit varyanslarin 3.83 .051 1.13 275 261 2.72 2.41 -2.03 7.47
o) kabulii
A Esit varyanslarin 1.10  233.64 271 2.72 2.47 -2.14 7.58
©  reddi

Levene testi i¢in p>.05 degeri anlamsiz kabul edilmektedir (Biiyilikoztiirk, 2014). Tablo 3°te varyanslarin esit
oldugu goriilmistiir (F=3.83; p=.051>.05). T-testi sonucunda ise Tiirk¢e 6gretmenlerinin cinsiyetlerine gore
gezi diizenlemeye yonelik kaygi diizeyleri arasinda anlamli bir farklilik bulunmamistir (t=1.13; p=.261>.05).
Buna gore kadin ve erkek dgretmenlerin kaygi diizeyleri benzerdir.

Tablo 4

Tiirkce Ogretmenlerinin Cinsiyetlerine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirleme ile Ilgili
Ortalama ve Standart Sapma Degerleri

Cinsiyet N Ort. S.S
0DOO Kaygi Kadin 157 82.32 18.50
Erkek 120 79.60 21.62

Tablo 4’e gore kadin 6gretmenlerin gezi diizenlemeye yonelik kaygi puan ortalamasinin (X = 82.32) erkek
Ogretmenlerin ortalamasindan (X = 79.60) biraz daha yiiksek oldugu goriilmiistiir. Ancak bagimsiz 6rneklem
t testi sonuglarina gore bu fark istatistiksel olarak anlamli degildir (p>.05).

Tiirk¢e Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarinin Mesleki Kidemlerine Gére Degigimi

Tablo 5

Tiirkce Ogretmenlerinin Mesleki Kidemlerine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek I¢in
Yapilan Tek Yonlii Varyans Analizi (ANOVA) Sonuglar

Kareler Serbestlik  Kareler Ort. F p
Toplamu derecesi
0ODOO Gruplar Arast 7323.39 5 1464.68 3.88 .002
Kaygi Gruplar igi 102222.12 271 377.20
Toplam 109545.51 276
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Tablo 5 incelendiginde, Tiirk¢e 6gretmenlerinin mesleki kidemlerine gore gezi diizenlemeye yonelik kaygi
puanlarini belirlemek amaciyla yapilan tek yonlii varyans analizi sonucunda gruplar arasi serbestlik derecesi
5, grup igci serbestlik derecesi 271, F degeri 3.88 ve anlamlilik diizeyi .002 olarak bulunmustur. Buna gore
ogretmenlerin mesleki kidemlerine gore okul dis1 gezi diizenlemeye yonelik kaygi puanlar1 arasinda anlaml
bir farklilik bulunmaktadir.

Tablo 6

Tiirkce Ogretmenlerinin Mesleki Kidemlerine Gore Gezi Diizenlemeye Yonelik Kaygilar: ile Ilgili Ortalama
ve Standart Sapma Degerleri

Meslek Yili N Ort. SS.
ODOO Kayg1  0-5 Y1l 7 90.14 21.86
6-10 Y1l 38 87.16 18.60
11-15 Y1l 91 80.49 21.71
16-20 Y1l 73 84.18 16.40
21-25 Y1l 45 70.96 20.04
25 lizeri 23 81.30 17.98
Toplam 277 81.14 19.92

Tablo 6’ya gore en yiiksek kaygi ortalamasi 0-5 y1l kideme sahip 6gretmenlerde (X = 90.14), en diisiik ortalama
ise 21-25 yil kideme sahip 6gretmenlerde (X = 70.96) goriilmiistiir. Standart sapma degerleri en yiiksek 0-5
yil (SS=21.86) ve 11-15 y1l (SS=21.71), en diisiik ise 16-20 y1l (SS = 16.40) kidem gruplarinda belirlenmistir.
Bulgular, Tiirkce o6gretmenlerinin okul disi gezi diizenlemeye yonelik kaygilarmin genel olarak mesleki
deneyim arttik¢a azaldigini, ancak kidem gruplari arasinda bazi dalgalanmalar bulundugunu gdstermektedir.

Tablo 7
Tiirkce Ogretmenlerinin Mesleki Kidemlerine Gére Gezi Diizenlemeye Yonelik Kaygilarim Belirlemek Icin
Yapilan Varyans Homojenlik Testi Sonuglart

Levene Statistic dfl df2 Sig.
0DOO Kaygi 3.64 5 47.34 .007

Tablo 7 incelendiginde Levene Testi’nde anlamlilik degerinin (Sig.) .007 oldugu goriilmiistiir. Buna gore
gruplarin heterojen dagildigi belirlenmistir. Buna gore post-hoc testlerinden biri olan Games-Howell testi
yapilmistir. Clinkii Games-Howell testi, gruplar arasinda anlamli bir fark ¢iktiginda, bu farkin hangi gruptan
kaynaklandigin1 belirlemek i¢in tercih edilir (Games ve Howell, 1976). Tablo 8’de Games-Howell testi
sonuclar1 yer almaktadir.

Tablo 8

Tiirkce Ogretmenlerinin Mesleki Kidemlerine Gére Gezi Diizenlemeye Yonelik Kaygilarim Belirlemek Icin
Yapilan Games-Howell Testi Sonuglar

Bagimli ) 1) Ortalama Farki (I-1T) Standart Hata  Sig. %095 Giiven Aralig1
Degisken Meslek  Meslek Yili Alt Smir  Ust Smir
Yili
Games- 0-5Y1l 6-10Y1l 2.98 8.80 .999 -29.49 35.46
Howell 11-15 Y1l 9.64 8.57 .857 -22.91 42.20
16-20 Y1l 5.96 8.48 975 -26.66 38.59
21-25 Y1l 19.19 8.79 341 -13.28 51.66
25 tizeri 8.84 9.07 915 -23.71 41.38
6-10 0-5Y1l -2.98 8.80 .999 -35.46 29.49
Yil 11-15 Y1l 6.66 3.78 495 -4.37 17.70
16-20 Y1l 2.98 3.58 .960 -7.51 13.47
21-25 Y1l 16.20" 4.25 .003 3.81 28.60
25 velizeri  5.85 4.81 .827 -8.43 20.14
11-15 0-5Y1l -9.65 8.57 .857 -42.20 22.90
Yil 6-10 Y1l -6.67 3.78 495 -17.70 4.37
16-20 Y1l -3.68 2.98 818 -12.27 4.90
21-25 Y1l 9.54 3.76 123 -1.38 20.46
25 velizeri  -.81 4.39 1.00 -13.94 12.32
16-20 0-5 Y1l -5.96 8.48 975 -38.59 26.66
Yil 6-10 Y1l -2.98 3.58 .960 -13.47 7.51
11-15 Y1l 3.68 2.98 818 -4.90 12.27
21-25 Y1l 13.22" 3.55 .005 2.86 23.59
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Tablo 8 (Devami)
Bagimli 1) D Ortalama Farki (I-1I) Standart Hata  Sig. %395 Giiven Aralig1
Degisken Meslek  Meslek Yili Alt Smir  Ust Smir
Yili
Games- 25 tizeri 2.87 4.21 .983 -9.83 15.58
Howell 21-25 0-5 Y1l -19.19 8.79 341 -51.66 13.28
Yil 6-10 Y1l -16.20" 4.25 .003 -28.60 -3.81
11-15 Y1l -9.54 3.76 123 -20.46 1.38
16-20 Y1l -13.22° 3.55 .005 -23.59 -2.86
25 ve 25iizeri -10.35 4.79 276 -24.57 3.87
tizeri 0-5 Y1l -8.84 9.07 915 -41.38 23.71
6-10 Y1l -5.85 4.81 .827 -20.14 8.43
11-15 Y1l .81 4.39 1.00 -12.32 13.94
16-20 Y1l -2.87 421 983 -15.58 9.83
21-25 Y1l 10.35 4.79 276 -3.87 24.57

* Ortalama fark 0,05 diizeyinde anlamlidir.

Tablo 8 incelendiginde, 6-10 y1l mesleki deneyime sahip dgretmenlerin kaygi puani ortalamasinin 21-25 yil
mesleki deneyime sahip 6gretmenlerin kaygi puam ortalamasindan anlamli diizeyde (X = 16.20) daha yiiksek
oldugu; 16-20 yil mesleki deneyime sahip Ogretmenlerin kaygi puani ortalamasmin 21-25 yil mesleki
deneyime sahip dgretmenlerin kaygi puani ortalamasindan anlamli derecede (X = 13.22) daha yiiksek oldugu
goriilmiistiir.

Tiirkce Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarinin Gorev Yerlerine Gore Degisimi

Tablo 9

Tiirk¢e Ogretmenlerinin Gorev Yerlerine Gore Gezi Diizenlemeye Yonelik Kaygilarim Belirlemek Igin Yapilan
Tek Yonlii Varyans Analizi (ANOVA) Sonuglar

Kareler Toplam1  Serbestlik derecesi ~ Kareler Ort. F p
0DOO Gruplar Arast 2239.19 2 1119.60 2.86 .059
Kaygi Gruplar igi 107306.32 274 391.63
Toplam 109545.51 276

Tablo 9 incelendiginde, Tiirk¢e 6gretmenlerinin gdrev yerlerine gore gezi diizenlemeye yonelik kaygilarini
belirlemek i¢in yapilan tek yonlii varyans analizi sonucunda gruplar arasi serbestlik derecesi 2, grup igi
serbestlik derecesi 274 bulunmustur. Ayrica varyans orani (F) 2.86; anlamlilik diizeyi (p) ise .059 bulunmustur.
Buna gore Tiirkge dgretmenlerinin gorev yerlerine gore okul dis1 gezi diizenlemeye yonelik kaygi puanlar
arasinda anlamli bir fark bulunamamugtir.

Tablo 10

Tiirk¢e Ogretmenlerinin Gérev Yerlerine Gére Gezi Diizenlemeye Yonelik Kaygilar ile Ilgili Ortalama ve
Standart Sapma Degerleri

Gorev Yeri N Ort. S.S
0DOO il 207 79.49 18.43
Kaygt Ile 58 85.97 23.05

Koy-Belde 12 86.33 25.36

Toplam 277 81.14 19.92

Tablo 10 incelendiginde, en yiiksek kaygi ortalamasina sahip grubun (X = 86.33) kdy-beldede gorev yapan,
en diisiik kaygi ortalamasina sahip grubun (X = 79.49) il merkezinde gorev yapan d6gretmenler oldugu, ayrica
ortalama kaygi puanlarinin gérev yeri merkezden uzaklastik¢a yiikseldigi belirlenmistir.

Tablo 11

Tiirk¢e Ogretmenlerinin Gorev Yerlerine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek Icin Yapilan
Varyans Homojenlik Testi Sonuglar
Levene Statistic dfl df2 Sig.
ODOO Kayg1 247 2 274 086
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Tablo 11 incelendiginde Levene Testi’nde anlamlilik degerinin (Sig.) .086 oldugu goriilmiistiir. Buna gore
gruplarin homojen dagildigi belirlenmistir. Buna goére Tiirkge 6gretmenlerinin gérev yerlerine gore gezi
diizenlemeye yonelik kaygilarini belirlemek icin ANOVA testi giivenle uygulanabilir.

Tiirkce Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarimin Egitim Diizeylerine Giore Degisimi
Tablo 12

Tiirkce Ogretmenlerinin Egitim Diizeylerine Gore Gezi Diizenlemeye Yonelik Kaygilarimi Belirlemek Igin
Yapilan Tek Yonlii Varyans Analizi (ANOVA) Sonuglart

Kareler Toplami Serbestlik derecesi ~ Kareler Ort. F p
oDOO Gruplar Arasi 1050.72 2 525.36 1.33 267
Kaygi Gruplar i¢i 108494.79 274 395.97
Toplam 109545.51 276

Tablo 12 incelendiginde, Tiirkge Ogretmenlerinin egitim diizeylerine gore gezi diizenlemeye yonelik
kaygilarini belirlemek icin yapilan tek yonlii varyans analizi sonucunda gruplar arasi serbestlik derecesi 2,
grup ici serbestlik derecesi 274 bulunmustur. Ayrica varyans orani (F) 1.33; anlamlilik diizeyi (p) ise .267
bulunmustur. Buna gore Tiirk¢e dgretmenlerinin gorev yerlerine gore okul dis1 gezi diizenlemeye ydnelik
kaygi puanlar1 arasinda anlamli bir fark bulunamamugtir.

Tablo 13

Tiirkce Ogretmenlerinin Egitim Diizeylerine Gore Gezi Diizenlemeye Yonelik Kaygilart ile Ilgili Ortalama ve
Standart Sapma Degerleri

Egitim Diizeyi N Ort. S.S
ODOO Lisans 202 82.06 20.25
Kaygt Yiiksek Lisans 70 79.30 18.92

Doktora 5 69.80 18.62

Toplam 277 81.14 19.92

Tablo 13 incelendiginde, en yiiksek kaygi ortalamasina sahip grubun (X = 82.06) lisans mezunu olan, en diisiik
kaygi ortalamasina sahip grubun (X = 69.80) doktora mezunu olan égretmenlerin oldugu belirlenmistir. Buna
gore Tiirkce 6gretmenlerinin gezi diizenlemeye yonelik kaygi puanlarinin egitim diizeylerine gore farklilik
gosterdigi gorilmustiir.

Tablo 14

Tiirkce Ogretmenlerinin Egitim Diizeylerine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek I¢in
Yapilan Varyans Homojenlik Testi Sonuglar

0DOO Levene Statistic dfl df2 Sig.
Kaygi 0.01 2 274 .989

Tablo 14 incelendiginde Levene Testi’nde anlamlilik degerinin (Sig.) .989 oldugu goriilmiistiir. Buna gore
gruplarin homojen dagildig belirlenmistir. Buna gore Tiirkge 6gretmenlerinin egitim diizeylerine gore gezi
diizenlemeye yonelik kaygilarini belirlemek icin ANOVA testi giivenle uygulanabilir.

Tiirk¢e Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarinin Mezun Olduklart Béliime Gore
Degisimi
Tablo 15

Tiirk¢e Ogretmenlerinin Mezun Olduklar: Béliime Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek Icin
Yapilan Tek Yonlii Varyans Analizi (ANOVA) Sonuglart

Kareler Toplam1 Serbestlik derecesi Kareler Ort. F p
0DOO Gruplar Arast 4156.88 3 1385.63 3.59 .014
Kaygi Gruplar I¢i 105388.64 273 386.04
Toplam 109545.51 276

Tablo 15 incelendiginde, Tiirk¢e 6gretmenlerinin mezun olduklari béliimlere gore gezi diizenlemeye yonelik
kaygi puanlarini belirlemek amaciyla yapilan tek yonlii varyans analizi sonucunda gruplar arasi serbestlik
derecesi 3, grup ici serbestlik derecesi 273, F degeri 3.59 ve anlamlilik diizeyi .014 olarak bulunmustur. Buna
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gbre Ogretmenlerin mezun olduklar bolimlere gore okul disi gezi diizenlemeye yonelik kaygi puanlar
arasinda anlaml bir farklilik oldugu belirlenmistir.

Tablo 16

Tiirkge Ogretmenlerinin Mezun Olduklar: Béliime Gére Gezi Diizenlemeye Yonelik Kaygilarim Belirleme ile
1Igili Ortalama ve Standart Sapma Degerleri

Bolim N Ort. SS.
oDOO Tiirkge Ogretmenligi 239 82.51 19.19
Kayg1 Sinif Ogretmenligi 8 64.25 26.02
TDE Ogretmenligi 19 72.84 20.80
Tiirk Dili ve Edebiyati 11 77.91 22.84
Toplam 277 81.14 19.92

Tablo 16 incelendiginde, en yiiksek kaygi ortalamasina sahip grubun (X = 82.51) Tiirkce dgretmenligi
mezunlar1 oldugu, en diisiik kayg: ortalamasia sahip grubun ise (X = 64.25) smf 6gretmenligi mezunlari
oldugu belirlenmistir. Ayrica standart sapma puanlar1 degerlendirildiginde simif 6gretmenligi mezunlarinin
puanlarinin diger gruplara goére daha daginik oldugu goriilmiistiir.

Tablo 17

Tiirkce Ogretmenlerinin Mezun Olduklar: Béliime Gére Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek Igin
Yapilan Varyans Homojenlik Testi Sonug¢lar

Levene Statistic dfl df2 Sig.
0DOO Kayg1 .75 3 273 523

Tablo 17 incelendiginde Levene Testi’'nde anlamlilik degerinin (Sig.) .523 oldugu goriilmiistiir. Buna gore
gruplarin homojen dagildigi belirlenmistir. Buna gore Tiirk¢e 6gretmenlerinin mezun olunan boliime gore gezi
diizenlemeye yonelik kaygilarini belirlemek icin ANOVA testi giivenle uygulanabilir.

Tiirkce Ogretmenlerinin Gezi Diizenlemeye Yonelik Kaygilarimin Okul Tiirlerine Gore Degisimi

Tablo 18

Tiirkce Ogretmenlerinin Okul Tiiriine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirlemek I¢in Yapilan Tek
Yonlii Varyans Analizi (ANOVA) Sonuglart

Kareler Toplam1 Serbestlik derecesi ~ Kareler Ort.  F p
0oDOO Gruplar Arasi 3055.94 4 763.99 1.95 .102
Kaygi Gruplar igi 106489.57 272 391.51
Toplam 109545.51 276

Tablo 18 incelendiginde, Tiirkce 6gretmenlerinin ¢alistiklart okul tiirlerine gore gezi diizenlemeye yonelik
kaygilarin1 belirlemek i¢in yapilan tek yonlii varyans analizi sonucunda gruplar arasi serbestlik derecesi 4,
grup ic¢i serbestlik derecesi 272 bulunmustur. Ayrica varyans orani (F) 1.95; anlamlilik diizeyi (p) ise .102
bulunmustur. Buna gore Tiirkce 6gretmenlerinin ¢aligtiklar1 okul tiirlerine gére okul dis1 gezi diizenlemeye
yonelik kaygi puanlar1 arasinda anlamli bir fark bulunamamastir.

Tablo 19

Tiirkge Osretmenlerinin Calistiklar: Okul Tiiriine Gore Gezi Diizenlemeye Yonelik Kaygilarini Belirleme ile
llgili Ortalama ve Standart Sapma Degerleri

Okul Tiirii N Ort. S.S
0DOO Ortaokul 187 80.87 20.15
Kayg1 Imam Hatip Ortaokulu 71 80.46 19.48
Proje Okulu 9 84.33 16.18
Bilsem 6 75.50 16.17
Ozel Okul 4 107.25 18.68
Toplam 277 81.14 19.92

Tablo 19 incelendiginde, en yiiksek kaygi ortalamasma sahip grubun (X = 107.25) 6zel okul 6gretmenleri
oldugu, en diisiik kayg: ortalamasia sahip grubun (X = 75.50) Bilsem dgretmenleri oldugu belirlenmistir.
Ortaokul (X = 80.87), imam hatip ortaokulu (X = 80.46) ve proje okullarinda (X = 84.33) calisan 6gretmenlerin
birbirine yakin kaygi puanlarina sahip olduklar1 goriilmiistiir.
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Tablo 20
Tiirkce Ogretmenlerinin Calistiklar: Okul Tiiriine Gore Gezi Diizenlemeye Yonelik Kaygilarim Belirlemek Igin
Yapiulan Varyans Homojenlik Testi Sonuglart

Levene Statistic dfl df2 Sig.
0DOO Kaygi 28 4 272 .891

Tablo 20 incelendiginde Levene Testi’nde anlamlilik degerinin (Sig.) .891 oldugu goriilmiistiir. Buna gore
gruplarin homojen dagildigi belirlenmistir. Buna gore Tiirkge 6gretmenlerinin ¢aligtiklart okul tiiriine gore gezi
diizenlemeye yonelik kaygilarim belirlemek icin ANOVA testi giivenle uygulanabilir.

Arastirmanin Nitel Bulgular
Arastirmanin bu boliimiinde gériisme formunda yer verilen bes soruya yonelik bulgular siralanmustir.
Birinci Soruya Yonelik Bulgular

Arastirma siirecinde goriisme yapilan 6gretmenlere ilk olarak “Okul disi ortamlara gezi diizenliyor musunuz?
Gezi diizenliyorsaniz, diizenleme amacimiz genelde nedir? Aciklaymiz. Gezi diizenlemiyorsaniz liitfen
nedenini yaziniz.” sorusu sorulmustur. Bu soruya yonelik elde edilen bulgulara Tablo 21’de yer verilmistir.

Tablo 21

Birinci Soruya Yonelik Ogretmen Goriisleri

Temalar Kodlar f % Ornek Ciimleler
Evet, gezi  Farkli 6grenme alanlar1t 9 22 «...0grencilerimizin farkl1 ortamlar gérmesi...” (019)
diizenliyor  Tanitim amagh 5 12.20  “...Ogrencilere ¢esitli kurumlar1 tanitmak amagli...” (014)
um. Yerinde 6grenme 3 730 “_..Yerinde 6grenmenin faydali olacagi...” (010)
Motivasyonu artirma 1 240 «_..Ogrencilerin motivasyonunu artirmak amaciyla.” (013)
Gelisimi saglama 1 240 “_..Cocuklarin gelisimine katki saglamak.” (O16)
Adap kurallarini 1 240 “Ogrencilere sosyal ortamlarda nasil davranilmasi gerektigini
O0gretme dgretmek...” (0O8)
Hayrr, gezi  Giivenlik 9 22 «...Giivenlik konusunda risklerin oldugunu diisiiniiyorum.” (027)
diizenlemi  Maliyet 5 1220 “...Ekonomik nedenlerden dolayz...” (O3)
yorum. Yasal prosediir 5 1220 “Diizenlemiyorum. Yasal prosediirler engel oluyor...” (O15)
«...1zin islemleri zorluyor...” (O18)
Sinif meveudu 2 490 “Siniflarin mevcudunun kalabalik olmasi...” (O5)
Toplam 41 100

Tablo 21 incelendiginde, okul dis1 ortamlara gezi diizenleyen 0gretmenlerin geziyi farkli 6grenme alanlar
olusturma (f = 9), tarihi ve dogal giizellikleri veya bir kurumu tanitma (f = 5); Ogrencilerin yerinde
ogrenmelerini saglama (f = 3), okula ve derse yonelik 6grencilerin motivasyonunu artirma (f = 1), 6grencilerin
gelisimini saglama (f = 1), 6grencilere adap kurallarin1 6gretme (f = 1) amach yaptiklarimi belirttikleri
gorilmistir. Gezi diizenlemeyen Ogretmenlerin ise giivenlik konusunda sorunlar yasanmasi (f = 9),
maliyetlerin kargilanamamasi (f = 5), yasal islemlerin zor olmasi (f = 5), sinif mevcutlarinin kalabalik olmasi
(f=2) gibi durumlar1 gerekce gosterdikleri tespit edilmistir.

Ikinci Soruya Yinelik Bulgular

Aragtirma siirecinde goriigme yapilan 6gretmenlere ikinci olarak “Okul dis1 ortamlara gezi diizenlerken endise
duydugunuz konular var mi1? A¢iklayiniz.” sorusu sorulmustur. Bu soruya yonelik elde edilen bulgulara Tablo
22’de yer verilmistir.
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Tablo 22

Ikinci Soruya Yonelik Ogretmen Gériisleri

Temalar Kodlar f % Ornek Ciimleler
Dis etkenler Plansiz Olaylar 11 24.40 “...Cocuklarin bagina planlamayan olaylar gelebilir...” (O1)
...Herhangi bir olumsuz durumun yasanmas1.” (023)
Ogrenci Saghig 7 15.60 “Ogrenci saghg endiselendiriyor...” (O18)
...Ogrencilerin ... saglik problemleri yasamalari...” (025)
Sorumluluk 4 890 “Ogrencilerin sorumlulugunu almak...” (024)
Kaybolma 3 6.70  “...Kaybolmalarindan endise duyuyorum.” (025)
Veli 2 440  “.. Velilerle yasanabilecek problemler...” (026)
Ogretmen 1 220  “...Gorev paylagimi yapabilecek, ... ve sorumluluk alacak
meslek arkadaslarma sahip olamamak.” (026)
Yemek 1 220 “Yemekten zehirlenebilirler...” (027)
Ulagim Kaza 5 11.10 “Kaza ihtimali beni korkutuyor...” (016)
Uzaklik 3 6.70  “Calistigim kurum il merkezine 100 km uzaklikta oldugu
igin...” (02)
Soforler 1 220  “Servis soforlerine giivenim yok. Egitimsiz ve prensip sahibi
degiller.” (O8)
Smif meveudu  Kalabalik 3 6.70  “Kalabalik bir sinifi kontrol etmekte zorlanabilecegimi
diisiiniiyorum. ..” (O5)
Ekonomi Maddi sorunlar 4 890  “Oncelikle mali nedenler...” (015)
“...Organizasyon iicretlerini tamamlamanin zorlugu...” (026)
Toplam 45 100

Tablo 22 incelendiginde, goriisme yapilan 6gretmenlerin dis etkenler temasinda plansiz olaylarin (f = 11),
ogrenci saglhigin etkileyecek durumlarin (f = 7), 6grencilerin sorumlulugunu almanin (f = 4), 6grencilerin
kaybolma ihtimallerinin (f = 3); ulagim temasinda kaza olma ihtimalinin (f = 5), uzakligin (f = 3), simf
mevcudu temasinda kalabalik sinif mevcutlarimin (f = 3), ekonomi temasinda ise maddi sorunlarin (f = 4)
kendilerini endigelendirdigi yoniinde goriislerini belirttikleri tespit edilmistir.

Uciincii Soruya Yonelik Bulgular

Arastirma siirecinde goriisme yapilan 6gretmenlere iigiincii olarak “Okul dig1 ortamlara gezi diizenlerken
endiseleriniz varsa endiselerinizle bas etmek i¢in neler yapiyorsunuz? Agiklayiniz.” sorusu sorulmustur. Bu
soruya yonelik elde edilen bulgulara Tablo 23’te yer verilmistir.

Tablo 23

Uciincii Soruya Yonelik Ogretmen Goriisleri

Temalar Kodlar f % Ornek Ciimleler
Ogrenciye  Disiplinli davranma 6 15 “Disiplinli davranmaya calistyorum...” (O13)
yonelik Say1y1 azaltma 1 2.50  “...Ogrenci sayisinda kisitlamaya gidiyorum.” (O11)
Onlem Ogrenciyi segme 1 2.50  “Dahauyumlu ve kurallara uyan 6grencileri tercih ediyorum.” (014)
Gruplara ayirma 1 2.50  “Ogrencileri gruplara ayirip siirecin kontrollii bir sekilde...” (03)
Soruna Daha dikkatli olma 9 2250 “Dikkatli olmaya galistyorum...” (09)
yonelik Tedbir alma 4 10 “Gerekli tedbirler aliniyor...” (O4)
Onlem Resmi igler 3 7.50  “Sigorta, veli izin belgeleri gibi resmi isleri hallediyoruz...” (025)
Kisa mesafe 2 5 «...kisa mesafede ulasabilecegimiz ortamlar...” (O11)
Plan yapma 1 2.50  “Gezinin her detayin1 adim adim planlamak...” (026)
Veliye Yardim alma 4 10 “Gerekirse birkag veliden yardim almak...” (O10)
yonelik ikna etme 2 5 «...velilere ... katkisini ifade ederek ikna etmeye galisirim.” (02)
onlem
Fikrim yok  Gezi diizenlemiyorum 4 10 “Gezi yapmiyorum...” (020) )
“Gezi diizenlememeyi tercih ediyorum.” (027)
Higbir sey yapmiyorum 2 5 “Farkl1 hi¢bir sey yapmiyorum...” (O15)
Toplam 40 100

Tablo 23’e gore d6gretmenler 6grenciye yonelik olarak disiplinli davranma (f = 6), 6grenci sayisini azaltma (f
= 1), 6grenci segme (f = 1) ve gruplandirma (f = 1); soruna yonelik olarak dikkatli ve tedbirli olma (f=9; f=
4), resmi igleri aksatmama (f = 3), kisa mesafeli geziler diizenleme (f = 2) ve planli hareket etme (f = 1); veliye
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yonelik olarak ise velilerden yardim alma (f = 4) ve velileri ikna etme (f = 2) yoniinde goriis belirtmistir. Bazi
ogretmenler ise gezi diizenlemediklerini (f = 4) veya herhangi bir 6nlem almadiklarini (f = 2) ifade etmistir.

Dordiincii Soruya Yonelik Bulgular

Arastirma siirecinde dordiincii olarak “Tiirk¢e dersinde okul dis1 ortamlara gezi diizenlemenin gerekliligi ile
ilgili diislincelerinizi agiklayimiz.” sorusu sorulmustur. Bulgular Tablo 24’te verilmistir.

Tablo 24

Dérdiincii Soruya Yonelik Ogretmen Goriisleri

Temalar Kodlar f % Ornek Ciimleler
Gerekli ve Kiilttirel aktarim 9 18 “Geziler, kiiltiirel anlamda énemlidir...” (013)
kesinlikle Yaparak yasayarak 6grenme 8 16 “...yaparak yasayarak 6grenmeleri...”(019)
yapilmali Egitim-6gretim siirecine katk1 6 12 “...Cok faydali olacagina inaniyorum...” (021)
Gozlem yapma 5 10 “...Gozlem yeteneklerini gelistirmek...” (09)
Sosyal gelisim 3 6 «...sosyal gelisimde énemli rol oynadigmi...” (022)
Milli bilinci uyandirmak 3 6 «...milli biling agisindan ileriye gotiirmek...” (026)
Gorgii kurallar 2 4 “...okul diginda nasil davranacaklarni...” (09)
Okuma kiiltiirti 2 4 “Okuma kiiltiiriiniin kazandirilmast igin...” (012)
Daha eglenceli ve etkili 6grenme 2 4 “...dersi eglenceli ve etkili bir hale getlrebllir.” (015)
Ogrenci-6gretmen iliskisi 1 2 «_..0grenci-6gretmen iliskisini gelistirmek...” (026)
Cok gerekli  Okullarin donanimi artirilmal 3 6 «...okullar gerekli tiim donanima sahip olmali...” (O7)
degil, Tarihi ve kiiltiirel yerler 2 4 “...Tarihi ve kiilttirel yerlerin goriilmesi...” (04)
ihtiyag Riskleri var 2 4 “Okul dis1 geziler riskler barindirdigindan...” (O5)
halinde Aile ile gezi 1 2 ...ebeveynlerle yapilan geziler daha etkili...” (o5}
yapilabilir Sorumluluk 1 2 “...6gretmene bu sorumluluk yiikklenmemeli...” (023)
Toplam 50 100

Tablo 24’e gore 0gretmenler, kiiltiirel aktarimi saglamasi (f = 9), 6grencilere yaparak yasayarak 6grenme (f =
8) ve gozlem yapma firsati sunmasi (f = 5), egitim-6gretim siirecine katki saglamasi (f = 6) ve sosyal gelisimi
desteklemesi (f = 3) nedeniyle gezilerin gerekli oldugunu ve yapilmasi gerektigini belirtmistir. Buna kargilik
baz1 Ogretmenler, gezilerin yalnizca ihtiyag halinde yapilabilecegini; okul donaniminin gelistirilmesi
durumunda geziye gerek kalmayacagini (f = 3), tarihi ve kiiltiirel yerlere yonelik geziler diizenlenebilecegini
(f=2) ve gezilerin risk tasidigin1 (f = 2) ifade etmistir.

Besinci Soruya Yonelik Bulgular

Aragtirma siirecinde gorlisme yapilan 6gretmenlere besinci olarak “Tiirk¢e dersinde okul dis1 ortamlara gezi
diizenlemeye yonelik tavsiyeleriniz nelerdir?”” sorusu sorulmustur. Bulgular, Tablo 25°te verilmistir.

Tablo 25

Besinci Soruya Yonelik Ogretmen Gériisleri

Temalar Kodlar f % Ornek Ciimleler

Tavsiyem  Kiiltiirel geziler 12 24 “Miize, oren yeri vb. yerlere gezi yapilip...” (015)

var Resmi isler 5 10 “Resmi islerin ¢dziim odakl1 olarak kolaylastiriimasi...” (O11)
Belli araliklarla gezi 4 8 “...Y1lda en az iki gezi diizenlenebilir...” (O14)
Ogrencilerin goriisii 3 6 «...Gezi ile ilgili dgrenci goriislerinin alinmasz...” (04)
Yazma ¢aligmasi 3 6 “...metin yazim dgrencilerin becerisine olumlu yansiyor.” (04)
Degerlere yonelik 3 6 ... Turk kiiltiirtine ait 6rf, adet ve gelenekler gibi degerleri

olmali tanitmak ve bazi ahlaki davranislar1 benimsetmek...” (027)

Ekonomik imkanlar 3 6 «...gerekli kaynak, vasita vb. unsurlar saglanmal1.” (O18)
Amaca yonelik gezi 2 4 “...Mutlaka amaca yonelik geziler yapiimali.” (017)
Degerlendirme 2 4 «...okul dis1 etkinlikten sonra degerlendirme yapilmasi...” (O4)
Konusma caligmasi 2 4 “...Gordiiklerini anlatmak da ... gerekli...” (09)
MEB gezi plan 2 4 “MEB’in her ile gére gezi programi yapmasini...” (O8)
Planlama dnceden 2 4 “Planlama gok dncesinden yapilmali...” (017)
Veliler bilgilendirilmeli 2 4 “...Veliler bilgilendirilmeli...” (O17)
Giivenlik onlemleri 2 4 “Giivenlik isine ¢6ziim bulunursa...” (021)
Risk alimmamali 1 2 “Bu konuda risk alinmamas: taraftarryim...” (023)
Tavsiyem  Fikrim yok 2 4 “Herhangi yeni bir fikrim yok.” (06)
yok Toplam 50 100

1708



O. Yakisan Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

Tablo 25 incelendiginde 6gretmenlerin kiiltiirel gezilerin yapilmasi (f = 12), resmi islerin kolaylastirilmasi (f
= 5), diizenli araliklarla gezi yapilmasi (f = 4), dgrencilerin goriislerinin alinmas1 (f = 3), yazma (f = 3) ve
konugma (f = 2) ¢aligmalarina yer verilmesi, degerler egitimine yonelik geziler diizenlenmesi (f = 3), ekonomik
imkanlarin saglanmasi (f = 3), gezilerin dersin amacina uygun planlanmas: (f = 2) ve gezi sonrasi
degerlendirme yapilmasi (f = 2) yoniinde 6neriler sunduklar1 goriilmiistiir. iki 6gretmen ise konuya iliskin
herhangi bir 6nerilerinin olmadigini belirtmistir.

Sonug¢ ve Tartisma

Tiirkce 6gretmenlerinin okul dis1 gezi diizenlemeye yonelik kaygilarinin incelendigi arastirmada dncelikle
nicel verilerden elde edilen bulgular sunulmustur. Kaygi puanlart cinsiyete gore incelendiginde kadin
ogretmenlerin ortalamasmin (X = 82,32) erkek dgretmenlerden (X = 79,60) daha yiiksek oldugu, ancak bu
farkin istatistiksel olarak anlamli olmadig1 belirlenmistir. Buna gore 6gretmenlerin gezi diizenlemeye yonelik
kaygilarinin cinsiyete gore anlamli bicimde farklilasmadigi sonucuna ulasilmistir. Alan yazindaki ¢alismalarin
sonuglarinin ise farklilagtigi goriilmektedir. Ugurlu ve Sever (2024) ile Arik (2022), 6gretmenlerin kaygi
diizeylerinin cinsiyete gore farklilastigini belirlerken; Pekin ve Bozdogan (2021) ile Utku ve Ugak (2023)
anlamli bir farklilik bulunmadigini ortaya koymustur. Bu dogrultuda arastirmanin bulgusu, cinsiyete gore
farklilasma olmadigini bildiren calismalarla ortiismektedir. Kadin dgretmenlerin ortalama puanlarinin daha
yiikksek olmasina ragmen farkin anlamli bulunmamasi, gruplar icindeki bireysel farkliliklarin ve puan
dagilimlarinin genisliginin bu farki sinirlamis olabilecegini diisiindiirmektedir. Dolayisiyla bulgu, cinsiyetin
Ogretmenlerin okul dis1t gezi diizenlemeye yonelik kaygilarinda tek basina belirleyici bir degisken
olmayabilecegine isaret etmektedir.

Tiirkge 6gretmenlerinin gezi diizenlemeye yonelik kaygilart mesleki kidemlerine gore incelendiginde, 6-10 ve
16-20 y1l deneyime sahip 6gretmenlerin kaygi puanlarinin 21-25 yi1l deneyime sahip 6gretmenlerden anlaml
diizeyde yiiksek oldugu belirlenmistir. Genel olarak O6gretmenlerin mesleki deneyimleri arttikca kaygi
puanlarinin azaldig1 goriilmiistiir. Bu dogrultuda, gezi diizenlemeye yonelik kaygilarin mesleki kideme gore
anlamli bicimde farklilagtig1 sonucuna ulagilmistir. Alan yazinda Pekin ve Bozdogan (2021), 6gretmenlerin
okul dis1 ortamlara gezi diizenlemeye yonelik 6z yeterliklerinin mesleki kideme gore farklilasmadigini
belirlerken; Ark (2022), kaygi diizeyleri ile mesleki kidem arasinda anlamli bir iligki oldugunu ortaya
koymustur. Bu nedenle arastirmanin bulgusu Arik’in (2022) sonuglartyla ortiistirken, Pekin ve Bozdogan’in
(2021) sonuglarindan farklilagmaktadir. Kaygi puanlarinin kidem arttik¢a azalmasi; deneyimle gelisen sinif
yOnetimi, riskleri ongdrme, siire¢lere hakimiyet ve kurumsal isleyise iliskin deneyimle iligkili olabilir. Daha
deneyimli G&gretmenlerin benzer siireclerle daha oOnce karsilagsmis olmalari, gezi etkinliklerini daha
Ongoriilebilir ve yonetilebilir algilamalarin1 saglayabilir. Buna karsilik, diisiik kideme sahip 6gretmenlerin
planlama, 6grenci giivenligi ve olasi sorunlara miidahale gibi konularda daha fazla belirsizlik yagsamasi kaygi
diizeylerini artirabilir. Bu sonug, 6zellikle mesleginin ilk yillarindaki 6gretmenlerin okul dist 6grenme
etkinliklerini planlama ve yiiriitme siire¢lerinde daha fazla destege ihtiya¢ duyabilecegine isaret etmektedir.

Tiirkce 6gretmenlerinin gezi diizenlemeye yonelik kaygilar egitim diizeylerine gore incelendiginde, en yiiksek
kaygi ortalamasinin lisans mezunlarinda (X = 82,06), en diisiik ortalamanin ise doktora mezunlarinda (X =
69,80) oldugu; ancak gruplar arasindaki farkin istatistiksel olarak anlamli olmadig1 belirlenmistir. Buna gore
Ogretmenlerin gezi diizenlemeye yonelik kaygilar1 egitim diizeylerine goére anlamli bigimde
farklilagmamaktadir. Pekin ve Bozdogan (2021) da d6gretmenlerin egitim diizeylerine gore okul dis1 gezi
diizenlemeye yonelik 6z yeterliklerinde anlamli bir farklilik olmadigini belirlemistir. Bununla birlikte séz
konusu calisma 6z yeterligi, mevcut arastirma ise kaygiy1 ele almasi bakimindan farklilagmaktadir. Egitim
diizeyi arttikca kaygi ortalamalarinin azalmasina ragmen farkin anlamli bulunmamasi, gruplar arasindaki
farkin sinirli olmasi ve 6zellikle lisansiistii egitim almis 6gretmenlerin drneklemdeki sayisinin diisiik olmasiyla
iligkili olabilir. Doktora mezunlarmin daha disiik kaygi ortalamasina sahip olmasi, ileri diizey egitimin
planlama, problem ¢6zme ve siire¢ yonetimi becerilerini desteklemesiyle iligkili olabilecegi gibi; kayginin
egitim diizeyinden ¢ok uygulama deneyimi, siire¢ bilgisi ve karsilagilan durumlarla bas etme becerileriyle
iligkili olmasi da bu sonucu agiklayabilir. Dolayisiyla egitim diizeyine iligkin gozlenen farklilik, istatistiksel
olarak anlamli bir farkliliga doniismemistir.

Tiirk¢e dgretmenlerinin gezi diizenlemeye yonelik kaygilart mezun olduklari béliimlere gore incelendiginde,
en yiiksek kaygi ortalamasinin Tiirkge gretmenligi mezunlarinda (X =82,51), en diisiik ortalamanin ise sinif
Ogretmenligi mezunlarinda (X = 64,25) oldugu ve gruplar arasindaki farkin anlamli oldugu belirlenmistir.
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Buna gore 6gretmenlerin gezi diizenlemeye yonelik kaygilar mezuniyet alanlarina goére anlamli bigimde
farklilasmaktadir. Alan yazinda bu degiskeni dogrudan ele alan bir calismaya rastlanmamistir. Tiirkge
Ogretmenligi mezunlarinin daha yiiksek kayg1 diizeyine sahip olmasi, 6gretmen yetistirme programlarinda okul
dis1 6grenme uygulamalarma yonelik pratik deneyimlerin sinirl olmasiyla iliskili olabilir. Stif 6gretmenligi
mezunlarmin daha diisik kaygi diizeyleri ise farkli 6grenme ortamlarinda etkinlik yiiriitmeye yonelik
deneyimlerinin ve bu siireglere iliskin uygulama becerilerinin daha fazla olmasiyla agiklanabilir. Bununla
birlikte, gruplar arasindaki anlamli farkin mezuniyet alanimmin 6gretmenlerin uygulamaya doniik yeterlik
algilart ve deneyimleriyle iliskili olabilecegine isaret ettigi sOylenebilir. Bu sonug, 6gretmen yetistirme
programlarinin igerik ve uygulama boyutlarinin okul disi 6grenme etkinliklerine yonelik kaygiyla iligkili
olabilecegini gostermektedir.

Tiirkge dgretmenlerinin gezi diizenlemeye yonelik kaygilar calistiklar okul tiirlerine gore incelendiginde, en
yiiksek kaygi ortalamasinin 6zel okul &gretmenlerinde (X = 107,25), en diisiikk ortalamanin ise Bilsem
ogretmenlerinde (X = 75,50) oldugu; ancak gruplar arasindaki farkin istatistiksel olarak anlamli olmadig1
belirlenmistir. Buna gore 6gretmenlerin gezi diizenlemeye yonelik kaygilar1 okul tiiriine gore anlamli bigimde
farklilagmamaktadir. Alan yazinda Ugurlu ve Sever (2024), 6gretmenlerin kaygi diizeylerinin mezun olduklari
boliimlere gore farklilastigini belirlemis; bu sonu¢ mevcut arastirmanin bulgusuyla drtiismemistir. Bununla
birlikte s6z konusu ¢alismanin sinif dgretmenleriyle yiiriitiilmiis olmasi, bulgularin farklilagmasinda etkili
olabilir. Okul tiirleri arasinda ortalama farkliliklar bulunmasina ragmen bu farkin anlamli olmamasi,
gruplardaki puan dagilimlarinin genisligi ve baz1 okul tiirlerindeki katilimei sayisinin sinirlt olmasiyla iligkili
olabilir. Ozel okul dgretmenlerinin daha yiiksek kaygi ortalamasi, veli beklentileri ve sorumluluk algisiyla;
Bilsem 6gretmenlerinin daha diisiik ortalamasi ise 0grenci profili ve daha esnek 6gretim uygulamalariyla
iligkili olabilecegi diisiiniilebilir. Ancak bu olasi agiklamalarin dogrudan bu arastirmanin verileriyle
dogrulanmadig: belirtilmelidir. Sonug olarak okul tiirii, 6gretmenlerin gezi diizenlemeye yonelik kaygilarinda
istatistiksel olarak anlamli bir farklilik olugturmamustir.

Aragtirmanin nitel agamasinda 6gretmenlerin okul dis1 gezileri tarihi ve dogal giizellikleri tanitmak, farkli
O0grenme ortamlar1 olusturmak, yerinde 6grenmeyi saglamak ve 6grenci motivasyonunu artirmak amaciyla
diizenledikleri belirlenmistir. Gezi diizenlemeyen 6gretmenler ise giivenlik sorunlar1, maliyet, yasal islemler
ve kalabalik sinif mevcutlarin1 gerekce gostermistir. Kaza, yaralanma ve dgrenci sagligina iliskin risklerin de
endise olusturdugu; bu endiseleri azaltmak amaciyla disiplinli davranma, 6grenci sayisini sinirlama,
katilimcilart segme ve kisa mesafeli yerlere gezi diizenleme gibi Onlemlere basvuruldugu goriilmiistiir.
Dolayisiyla 6gretmenler gezilerin egitsel katkilarin1 dnemsemekle birlikte giivenlik ve diger sinirliliklar gezi
diizenleme siirecinde dikkate almaktadir. Alan yazindaki calismalar da bu bulgulart biiylik o6lgiide
desteklemektedir. Ogretmenlerin okul dis1 gezileri sinif ici 6grenmeleri gercek yasamla iliskilendirmek,
meraki artirmak ve kalici 6grenmeyi desteklemek amaciyla diizenledikleri belirlenmistir (Giingdr, 2022;
Tutkun vd., 2019). Maddi sorunlar, giivenlik ve saglik riskleri, izin siiregleri ve 6grenci kontrolii ise dnemli
endise kaynaklari1 olarak ortaya konmustur (Bayindir, 2024; Pekin ve Bozdogan, 2021; Tutkun vd., 2019;
Yildinim ve Efendioglu, 2023). Giivenli ve ulasimi kolay, dersin amacina uygun alanlarin tercih edilmesi,
gerekli izinlerin alinmasi ve Ogrenci kontroliiniin saglanmasina yodnelik disiplinli yaklasim da onceki
arastirmalarla ortiismektedir (Bayindir, 2024; Pekin ve Bozdogan, 2021; Tutkun vd., 2019). Bu dogrultuda
giivenlik, maliyet, izin siirecleri ve 6grenci yonetimi, okul dis1 gezilerin uygulanmasini etkileyen baslica
unsurlar olarak 6ne ¢ikmaktadir.

Goriisme yapilan Tirkce Ogretmenlerinin biiyiik ¢ogunlugunun (%82), kiiltlirel aktarimi desteklemesi,
Ogrencilerin yaparak yasayarak 6grenmelerine ve gézlem yapmalarina olanak saglamasi gibi gerekcelerle okul
dis1 gezileri gerekli gordiigii; bazi 6gretmenlerin ise tasidigi riskler nedeniyle gezileri gerekli bulmadigi
belirlenmistir. Ogretmenler ayrica resmi islemlerin kolaylastirilmasi, geziye yonelik yazma ve konusma
caligmalarinin yapilmasi ve ekonomik olanaklarin artirilmasi yoniinde onerilerde bulunmustur. Bu 6neriler,
biirokratik stireglerin  kolaylastirilmast ve ekonomik kosullarin iyilestirilmesinin Ogretmenlerin gezi
diizenlemeye yonelik endiselerini azaltabilecegine isaret etmektedir. Alan yazinda da kalabalik siniflar ve
ogrenci giivenligi gibi risklerin okul dis1 geziler agisindan sorun olusturdugu belirtilmektedir (Demir ve Oner
Armagan, 2018; Glingor, 2022; Ugurlu ve Sever, 2024). Ayrica iyi planlama yapilmasi, maddi olanaklarin
iyilestirilmesi ve yakin ¢evredeki alanlarin tercih edilmesi gibi 6nerilerin 6ne ¢iktig1 goriilmektedir (Demir ve
Oner Armagan, 2018; Dénel Akgiil ve Arabaci, 2020). Bu sonuglar, arastirmadaki 6gretmen goriisleriyle genel
olarak ortiismektedir. Bulgular birlikte degerlendirildiginde, 68retmenlerin okul dis1 gezileri egitsel ve kiiltiirel
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acidan onemli bir 6grenme firsati olarak gordiikleri; ancak giivenlik, maliyet ve biirokratik siiregler gibi
unsurlar nedeniyle temkinli yaklastiklar1 goriilmektedir. Ogretmenlerin 6grenci sayisini simirlama, disiplin
saglama ve kisa mesafeli geziler planlama gibi Onlemlere bagvurmalari, mevcut riskleri yOnetmeye
calistiklarim gostermektedir. Baz1 6gretmenlerin ise riskler nedeniyle gezi diizenlememeyi tercih etmesi, s6z
konusu unsurlarin gezi kararlarini sinirlayabildigini ortaya koymaktadir. Bu dogrultuda, okul dis1 gezilerin
uygulanabilirliginin yalnizca 6gretmenlerin olumlu tutumlarma degil, ayn1 zamanda giivenlik, ekonomik
olanaklar ve biirokratik siirecler gibi uygulama kosullarina da bagl oldugu sdylenebilir.

Arastirmanin nicel ve nitel bulgulan birlikte degerlendirildiginde, Tiirkge Ogretmenlerinin okul dis1 gezi
diizenlemeye yonelik kaygilarinin ¢ok boyutlu ve baglama duyarl bir yap1 sergiledigi goriilmektedir. Nicel
bulgular, cinsiyet, egitim diizeyi ve okul tiiriiniin kayg1 diizeylerinde anlamli bir farklilik olusturmadigini; buna
karsilik mesleki kidem ve mezun olunan boliimiin anlamli farklilagmalara yol actigini gostermektedir.
Ozellikle mesleki deneyim arttikca kaygmin azalmasi ve mezuniyet alanlarina gore farkliliklarin ortaya
cikmasi, kayginin deneyim ve uygulamaya doniik yeterliklerle iliskili olabilecegine isaret etmektedir. Nitel
bulgular da bu durumu desteklemekte; Ggretmenlerin gezileri egitsel acidan gerekli goérmelerine karsin
giivenlik, maliyet, biirokratik siiregler ve 6grenci kontrolii gibi unsurlar nedeniyle endise yasadiklarini ortaya
koymaktadir. Ogretmenlerin bu endiseleri azaltmak amaciyla cesitli dnlemler gelistirmeleri, kaygmin yalnizca
engelleyici degil, ayn1 zamanda diizenleyici bir islev de iistlenebildigini gostermektedir. Bununla birlikte bazi
ogretmenlerin riskler nedeniyle gezi diizenlemekten kaginmasi, kayginin davraniglari sinirlayabildigini ortaya
koymaktadir. Sonug olarak okul dis1 gezilere yonelik olumlu egitsel algi ile uygulamaya iliskin kaygilar bir
arada bulunmakta; kaygi diizeyleri ise 6zellikle deneyim, yetisme bigimi ve uygulama kosullariyla iliskili
goriinmektedir.

Aragtirmanin bulgularindan ve arastirma stirecindeki deneyimlerden yola ¢ikilarak arastirma konusuna yonelik
su Onerilerde bulunulmustur:

1. Tiirkge Ogretmenlerinin gezi diizenleme siirecinde biirokratik islemler konusunda zorlandiklari
belirlenmistir. Bu nedenle Milli Egitim Bakanligi tarafindan biirokratik islemlerin sadelestirilmesine
ve kolaylastirilmasina yonelik diizenlemeler yapilabilir.

2. Gezi diizenlemenin dniindeki dnemli engellerden biri maddi imkansizliklardir. Ogrencilerin sosyo-
ekonomik durumlar1 g6z Oniinde bulundurularak okul aile birligi biinyesinde gezi giderlerini
destekleyecek bir fon olusturulabilir.

3. Bazi 6gretmenlerin gezi siirecinde velilerden destek aldig1 goriilmiistiir. Bu dogrultuda velilerin gezi
stireclerine dahil edilmesi ve 6gretmenlere gerekli destegi saglamalar tesvik edilebilir.

4. Birden fazla 6gretmenin geziye katilmasi, 6grencilerin kontroliinii kolaylastirarak 6gretmenlerin
kaygilarini azaltabilir. Bu nedenle gezi planlamalarinin ziimre diizeyinde yapilmasi ve geziye katilacak
Ogretmenlerin 6nceden belirlenmesi Onerilebilir. Yazar Katkilari : Bu makale tek yazarli olup
yazar makaleyi tek bagina hazirlamistir.

Etik Kurul Bilgisi : Bu calisma, Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel
Aragtirmalar Etik Kurulu’nun 30/05/2025 tarihli ve 2025/497 sayil1 izni dogrultusunda gerceklestirilmistir.
Cikar Catismasi : Bu makalede ¢ikar ¢atigmasi teskil edecek herhangi bir durum veya iligki yoktur.
Veri Erisilebilirligi : Mevcut ¢aligma sirasinda kullanilan ve analiz edilen veriler, talep lizerine yazardan
edinilebilir.
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Introduction

In Tiirkiye, its native language should be taught in schools with the necessary care and attention so that the
language is taught correctly, beautifully, and effectively, and to ensure the development, dissemination, and
transmission of the language to future generations (Giines, 2014). For this purpose, Turkish language has
always been among the core subjects that is taught in schools, despite differing perspectives over the years.

The current educational philosophy implies that the Turkish language is not merely a subject aimed at
imparting knowledge. The Turkish language course is structured to provide a foundation for students to use
the language and generate ideas with its use (Kanatli and Cekici, 2021). The course requires students to develop
their comprehension and expression skills via activities conducted both within and outside of the classroom.
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Furthe,rmore, students’ active participation in practical activities within the class contributes to the
development of higher-level thinking skills, such as analysis, synthesis, and evaluation (Bonwell and Eison,
1991). Therefore, for students to improve their advanced thinking skills and achieve the necessary development
in their language skills, they must actively participate in classes and focus on evolving their skill areas. As
such, the perspective on practical learning in the Turkish language course becomes particularly important.

Appropriate teaching methods are required to ensure students’ active participation in class. Teaching of the
Turkish language requires a dynamic learning environment that can be achieved with various methods (Ozbay,
2006). By using different learning methods in classes, students’ motivation for the subject can be increased,
thereby ensuring their active participation. One such method to diversify instruction and ensure methodological
variety in classes is with field trips. A field trip is a purposeful and planned journey—supervised by a teacher
or guide—to observe a phenomenon or object in its natural setting, with the aim of complementing students’
classroom study, making that work more meaningful and fostering relationships among students and with their
teachers (Foulquie, 1994; Hofstein and Rosenfeld, 1996; Tal and Morag, 2009). Field trips are an important
out-of-school learning tool. With this characteristic, field trips invite students to engage in a learning process
outside of the classroom to question classroom acquired knowledge and to explore life (Funderburk, 2016;
Wita, 2017). As such, field trips should be an integral part of Turkish language classes because learning should
go beyond being merely a subject and provide a foundation for students to think in original, independent,
critical, and creative ways, particularly in real-life situations (Kanath and Cekici, 2021).

Field trips give meaning to education; they allow students to observe situations that cannot be replicated in the
classroom and can gain firsthand experience. As a result, students’ interest in and motivation for science
increase, they can connect their learning across different contexts, their observation and perception skills are
strengthened, and their social skills develop (Demirel, 2006; Kaya, 2006; Michie, 1998). Field trips organized
for Turkish language classes also enable students—due to the interdisciplinary nature of the subject—to
establish connections with different fields and integrate these fields with the learning outcomes of their
language classes. Indeed, studies emphasize that out-of-school activities in Turkish language learning are
crucial for students to achieve the course’s main objectives (Bayburtlu, 2020; Bolat and Kéroglu, 2022; Cildir,
2016, 2018; Kara, 2016; Maden, 2012; Ustabulut, 2021).

The fact that Turkish is a skills-based course further highlights the importance of field trips. With field trips,
students engage in various activities, such as communicating with different people, performing reading
activities related to the places they visit, writing various types of texts based on what they observe during the
trip, or describing what they saw to their friends, family, and so on. (Aslan and Kayhan, 2025). All these
activities are, in fact, designed to develop language skills.

For field trips to have the desired effect on students and to ensure that lasting knowledge is acquired, a well-
thought-out field trip plan should be prepared (Bozdogan, 2007). Proper planning is essential to ensure that
Turkish language classes achieve the desired outcomes from field trips. The Turkish language teacher
organizing the field trip should demonstrate strong planning skills and the ability to manage the process
effectively. The teacher should begin planning the field trip early and, as a first step, establish the time and
location of the trip before obtaining permission from parents. Regarding this matter, the Regulation on Social
Activities in Educational Institutions of the Ministry of National Education states: “The Parent Consent Form
for a field trip decided to be conducted by class or section guidance teachers, subject teachers, or advisory
teachers is obtained by the responsible teachers prior to the trip and placed in the field trip file (MEB, 2017,
Article 10, paragraph 2, subparagraph ¢).”

Regulations require teachers to follow official procedures for off-campus field trips and to plan this process as
effectively as possible. However, this situation can make off-campus field trips a source of anxiety for Turkish
language teachers. A review of the literature reveals the anxieties of classroom teachers (Ugurlu and Sever,
2024; Yildirim and Efendioglu, 2023) and teacher candidates (Sahin, 2022; Zengin and Y1ldiz, 2025) regarding
off-campus learning environments. Studies conducted in the context of out-of-school learning for Turkish
language classes focus on various dimensions. These studies cover various topics, including the role of out-of-
school learning environments in unit-based annual plans, the implementation of extracurricular activities based
on teachers’ perspectives, the impact of museum education on written expression skills, out-of-school learning
practices in Turkish language instruction for students of Turkish descent abroad, and the competencies of
teachers and pre-service teachers in this field (Akyiiz, 2021; Aslan and Kayhan, 2025; Bayburtlu, 2020; Bolat
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and Koéroglu, 2022; Cildir, 2016, 2018; Kara, 2016; Maden, 2012; Ustabulut, 2021). In this context, there are
currently no studies examining Turkish teachers’ concerns regarding field trips in the literature. Field trips
hold particular importance for achieving specific, general objectives outlined in the 2024 Turkish Language
Curriculum, such as developing students’ emotional, intellectual, and imaginative worlds; fostering an
appreciation for national, spiritual, moral, historical, cultural, and social values; and cultivating national
sentiments and ideas (MEB, 2024). Given the importance of field trips for Turkish language learning and given
that no study comprehensively examines the topic, the purpose of this study was to evaluate Turkish language
teachers’ anxiety levels regarding organizing field trips. The subobjectives of the study were to answer the
following:

1. Is there a significant difference in the levels of anxiety regarding organizing off-campus field trips
among Turkish language teachers based on their sex?

2. Is there a significant difference in the levels of anxiety regarding organizing off-campus field trips
among Turkish language teachers based on their years of experience in the profession?

3. Is there a significant difference in anxiety levels regarding organizing field trips among Turkish
language teachers based on their work locations?

4. Is there a significant difference in anxiety levels regarding organizing field trips among Turkish
language teachers based on their education levels?

5. s there a significant difference in Turkish teachers’ anxiety levels regarding the organization of field
trips based on their field of study?

6. Is there a significant difference in Turkish teachers’ anxiety levels regarding the organization of field
trips based on the type of school where they work?

7. What are Turkish teachers’ views on field trips?

Method

In this section of the study, the methodology used in the research is discussed, and the qualitative and
quantitative processes of the study are explained in detail. In addition, the groups from which the study’s
quantitative and qualitative data were collected are described, and the type of sample used to form these groups
is discussed. Finally, explanations are provided to demonstrate the validity and reliability of the study.

Research Design

This mixed-methods study combined qualitative and quantitative approaches to comprehensively examine the
research questions (Sahin, 2023; Yildirim and Simsek, 2021). The primary purpose of using this approach was
to gain deeper insights by integrating multiple types of data (Creswell and Zhou, 2016). To ensure coherence
between the qualitative and quantitative dimensions, quantitative data were first collected using a scale,
followed by qualitative data collection based on the quantitative findings. Accordingly, an explanatory design
was employed, in which quantitative data are collected and analyzed first, followed by qualitative data to
explain and deepen the quantitative findings (Yildirim and Simsek, 2021). Interviews were used to collect
qualitative data, as this technique can be effectively employed in both quantitative and qualitative research
(Sonmez and Alacapinar, 2019). Interviews were conducted with teachers to explore their thoughts, attitudes,
emotions, and the factors underlying their behaviors (Ekiz, 2020). For the quantitative dimension, a
correlational survey model was used to examine the existence and degree of variation between variables
(Karasar, 2019). This model was used to examine Turkish language teachers’ anxiety scores regarding
organizing field trips in relation to their sex, years of professional experience, work location, education level,
field of graduation, and school type (Giirbiiz and Sahin, 2018).

Population / Sample or Study Group

To determine the study sample, the stratified sampling approach—one of the mixed-methods designs—was
used. With this design, a random or non-random sampling approach is adopted for the quantitative component,
while the qualitative component follows a purposive sampling approach (Creswell, 2019). Two study groups
were formed for the purpose of completing the questionnaire and conducting interviews. The study group that
participated in the interviews was selected from among the teachers who completed the questionnaire and
agreed to be interviewed.
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Teachers Who Completed the Survey

In the quantitative phase of the study, random sampling was used. This method provides greater population
representativeness by ensuring that units have equal and independent probabilities of selection (Biiyiikoztiirk
etal., 2014). The scale was administered online via Google Forms to Turkish language teachers across Tiirkiye.
Of the 312 participants, 35 teachers from other subject areas were excluded, leaving 277 participants for
analysis. The literature suggests that the sample size should be at least five times the number of scale items
(Child, 2006; Tavsancil, 2019). Accordingly, the 277 participants were considered sufficient for the 28-item
scale.

It was determined that the majority of participants in the study (56.70%) were female teachers, and that the
largest group in terms of experience (32.90%) consisted of those with 11-15 years of experience. It was found
that a large proportion of the teachers (74.70%) worked in the provincial center; in terms of educational level,
the majority (72.90%) held a bachelor’s degree; in terms of field of study, a significant majority (86.30%) had
graduated with a degree in Turkish language education; and a large portion (67.50%) worked in middle
schools.

Interviewed Teachers

During the interview phase, the study group consisted of 27 Turkish language teachers working in Adiyaman,
Afyonkarahisar, Aksaray, Ankara, Bitlis, Karaman, Kars, Konya, Manisa, and Rize. Typical case sampling
was used to select participants, as this method identifies cases that best represent a given population (Yildirim
and Simsek, 2021). Accordingly, teachers who showed high consistency in their scale responses during the
quantitative phase and volunteered for interviews were selected.

Of the 27 teachers, 11 were women and 16 were men. Regarding professional experience, 12 had 16-20 years
of service, 9 had 11-15 years, 4 had 6-10 years, and 2 had 21-25 years. Thirteen worked in provincial centers,
10 in district centers, and 4 in villages or towns. Fifteen held bachelor’s, 9 master’s, and 3 doctoral degrees.
Twenty-five graduated from Turkish language teaching programs and 2 from Turkish language and literature
programs. Twenty worked at middle schools, 6 at Imam Hatip middle schools, and 1 at a project school. Eight
teachers worked in Afyonkarahisar, 6 in Konya, 4 in Adiyaman, 2 each in Kars and Manisa, and 1 each in
Ankara, Aksaray, Bitlis, Karaman, and Rize.

Two data collection forms were used. The anxiety scale developed by Arik and Bozdogan (2022) was
administered via Google Forms for 44 days. Interviews were subsequently conducted with the 27 teachers,
either face-to-face or online according to their preferences. With participants’ consent, some interviews were
audio-recorded, while others were documented directly on the interview form by the researcher. Each interview
lasted approximately 25 minutes.

Validity and Reliability

Table 1 presents the reliability analysis of the Teacher Anxiety Scale Regarding Organizing Field Trips to Out-
of-School Learning Environments, which was used in the quantitative component of the study.

Table 1
Reliability Analysis of the Scale

Subdimensions n Cronbach’s a
Bureaucracy anxiety 6 .86
Safety anxiety 4 97
Harm anxiety 4 92
Pedagogical anxiety 14 95
Total scale score 28 .93

As shown in Table 1, the scale had an overall reliability coefficient of 0.93, with coefficients of 0.87 for
bureaucratic anxiety, 0.97 for security anxiety, 0.92 for harm anxiety, and 0.95 for pedagogical anxiety,
indicating adequate reliability for the scale and its subscales. For the validity of the interview form, three field
experts reviewed the initial version, resulting in the removal of two questions and the merging of two items.
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The researcher and three experts then independently analyzed the interview responses and identified themes
and codes. Their agreement was assessed using Miles and Huberman’s (1994) formula, “Reliability =
agreement / (agreement + disagreement) % 100,” yielding a reliability coefficient of 0.82 and indicating high
consistency in the qualitative data. Using different methods to corroborate findings is a key feature of mixed-
methods research and enhances the credibility of findings (Yildirim and Simsek, 2021). Accordingly, the
corroboration of qualitative and quantitative data strengthened the reliability of the study.

Data Collection Tools

In the quantitative phase of the study, the “Teacher Anxiety Scale Regarding Organizing Field Trips to Out-
of-School Learning Environments,” developed by Arik and Bozdogan (2022), was used as the data collection
instrument. In the qualitative phase of the study, the “Interview Form” developed by the researcher was
utilized. This section of the study provides information about the data collection instruments used in the
research.

Teacher Anxiety Scale For Organizing Field Trips

The anxiety scale developed by Arik and Bozdogan (2022) was used to assess Turkish language teachers’
anxiety regarding organizing field trips. The five-point Likert-type scale ranges from strongly disagree (1) to
strongly agree (5) and comprises four subscales: bureaucratic, safety, harm, and pedagogical anxiety. The
initial 56-item scale addressed anxiety before (18 items), during (28 items), and after (10 items) field trips. The
items were reviewed by experts in out-of-school learning, assessment and evaluation, and language, and those
unrelated to teachers’ anxiety were removed. The revised scale was evaluated by eight science teachers, and
items scoring above 0.80 were considered sufficiently valid; unclear items were revised. Data were collected
from 394 teachers working at different school levels across Tiirkiye. Item and test parameters were examined
using independent-samples t-tests, resulting in a final 28-item scale with high validity and reliability.

Interview Form

In this study, interviews were conducted with 27 teachers who completed the Teacher Anxiety Scale Regarding
Organizing Field Trips to Out-of-School Learning Environments. To ensure that the interviews remained
focused and addressed all dimensions and questions related to the research problem, the researcher developed
an interview form (Yildirnm and Simsek, 2021). The initial form consisted of eight questions. Following
consultation with three subject matter experts, two items were removed because they measured teachers’
motivation rather than anxiety. The experts also recommended combining two items.

Data Analysis

Content analysis was used to analyze the qualitative interview data by identifying concepts and meaningful
patterns through themes (Sahin and Ozgelik, 2024; Yildirnm and Simsek, 2021). The interviews were
independently evaluated by three subject experts and the researcher. Codes and themes were developed for
each question and revised through consensus. Participants were coded as O1, 02, O3, etc., to identify their
statements in the findings.

In the quantitative dimension, independent-samples t-tests and one-way ANOVA were conducted. The t-test
examined anxiety scores by sex, while one-way ANOVA examined years of experience, work location,
educational level, field of graduation, and school type (Biiyiikkoztirk, 2014; Biyiikoztirk et al., 2014).
Quantitative data were analyzed using SPSS 26.0, with frequencies, percentages, and means calculated.
Parametric tests were employed based on the assumption of normality (Giirbiliz and Sahin, 2018). Normality
was assessed using skewness and kurtosis, with values between —2 and +2 considered acceptable (Jondeau and
Rockinger, 2003). For the 277 Turkish language teachers, skewness (—0.03) and kurtosis (0.62) indicated a
symmetric distribution. The Kolmogorov—Smirnov test was also conducted because the sample exceeded 30
participants (n = 277) (Ers6z and Ers6z, 2019) (Table 2).

Table 2
Kolmogorov—Smirnov Normality Test

Scale Statistic df p-value
ODGDK .988 277 .091
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df=degrees of freedom. ODGDK=Teacher Anxiety Scale Regarding Organizing Field Trips to Out-of-School
Learning Environments. A p-value of <0.05 was considered statistically significant.

According to Table 2, the mean scores on the anxiety scale regarding organizing field trips outside of school
show a normal distribution (p = 0.091). For this reason, parametric tests were used in the analysis.

Findings

This section first presents the quantitative findings obtained from the anxiety scale, followed by the qualitative
findings derived from interviews with teachers.

Quantitative Findings Of The Study
Variations in Turkish Teachers’ Responses Regarding Organizing Field Trips By Sex

Table 3

Independent Samples T-Test Performed to Determine Turkish Teachers’ Anxiety Levels Regarding Organizing
Trips According to Sex

Levene’s T-test for equality of means 95%
test for confidence
equality of interval of
variances the difference
F Significance t df Significance = Mean Standard Lower
(2-tailed) Difference  error
difference
Out-of-School Equal var. 3.83 0.051 1.13 275 261 2.72 2.41
Learning assumed
Environment Equal var. 1.10 233.64 271 2.72 2.47
Anxiety not
assumed

df=degrees of freedom.

For the Levene test, a p-value greater than 0.05 indicates non-significance, whereas a value below 0.05
indicates significance (Biiyiikdztiirk, 2014). As shown in Table 3, the Levene test was not significant (F =
3.83, p=.051), indicating equal variances. Accordingly, there was no significant difference in teachers’ anxiety
regarding organizing field trips by sex (t=1.13, p=.261), suggesting similar anxiety levels among female and
male teachers.

Table 4

Mean And Standard Deviation Values of Turkish Teachers’ Anxiety Levels Regarding Organizing Trips
According to Sex

Sex n Mean Standard deviation
Out-of-school learning environment Female 157 82.32 18.50
anxiety Male 120 79.60 21.62

The mean anxiety score for female teachers regarding organizing field trips (X = 82.32) was slightly higher
than that of male teachers (X = 79.60; Table 4). However, according to the independent samples T-test, this
difference was not significant (p>0.05).

Changes in Turkish Teachers’ Concerns Regarding Organizing Field Trips According to Their Years of
Experience
Table 5

One-Way ANOVA Results Conducted to Determine Turkish Teachers’ Anxiety Levels Toward Organizing
Trips According to Professional Seniority

Sum of squares df Mean F p-value
square
Out-of-school learning environment Between groups 7323.39 5 1464.68 3.88
anxiety Within groups 102222.12 271 377.20
Total 109545.51 276
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df=degrees of freedom. F=variance ratio. A p-value of <0.05 was considered statistically significant.

As shown in Table 5, the one-way ANOVA results indicated a significant difference in Turkish language
teachers’ anxiety scores regarding organizing field trips according to professional experience (F(5,271) =3.88,
p =.002).

Table 6

Mean And Standard Deviation Values of Turkish Teachers’ Anxiety Levels Regarding Organizing Trips
According to Professional Seniority

Years of professional experience n Mean Standard deviation
Out-of-school learning 0-5 7 90.14 21.86
environment anxiety 6-10 38 87.16 18.60

11-15 91 80.49 21.71

16-20 73 84.18 16.40

21-25 45 70.96 20.04

25 and longer 23 81.30 17.98

Total 277 81.14 19.92

Teachers with 0—5 years of experience had the highest mean anxiety score (X = 90.14), whereas those with
21-25 years had the lowest (X = 70.96). The highest standard deviations were observed among teachers with
0-5 years (SD =21.86) and 11-15 years (SD = 21.71) of experience, while the lowest was found among those
with 1620 years (SD = 16.40) (Table 6). Overall, anxiety regarding organizing field trips tended to decrease
with professional experience, although some fluctuations were observed across experience groups.

Table 7

Homogeneity of Variance Test Results Conducted to Determine Turkish Teachers’ Anxiety Levels Regarding
Organizing Trips According to Professional Seniority

Levene statistic dfl df2 Significance
Out-of-school learning environment anxiety 3.64 5 47.34 .007
dfl=degrees of freedom 1. df2=degrees of freedom 2 A value of <0.05 was considered statistically significant.

The Levene’s test was significant (p = .007), indicating unequal variances across groups (Table 7). Therefore,
the Games—Howell post-hoc test was conducted to determine the source of the significant group differences
(Games and Howell, 1976) (Table 8).

Table 8

Games—Howell Test Results Conducted to Determine Turkish Teachers’ Anxiety Levels Regarding Organizing
Trips According to Professional Seniority

(D) Years of (II) Years of Mean Standard  Significance 95% confidence Upper
professional professional difference (I-  error interval lower bound
experience experience 1) bound
0-5 6-10 2.98 8.80 .999 -29.49 35.46
11-15 9.64 8.57 .857 -22.91 42.20
16-20 5.96 8.48 975 -26.66 38.59
21-25 19.19 8.79 341 -13.28 51.66
25 and longer 8.84 9.07 915 -23.71 41.38
6-10 0-5 -2.98 8.80 .999 -35.46 29.49
11-15 6.66 3.78 495 -4.37 17.70
16-20 2.98 3.58 .960 -7.51 13.47
21-25 16.20" 4.25 .003 3.81 28.60
25 and longer 5.85 4.81 .827 -8.43 20.14
11-15 0-5 -9.65 8.57 .857 -42.20 22.90
6-10 -6.67 3.78 495 -17.70 437
16-20 -3.68 2.98 818 -12.27 4.90
21-25 9.54 3.76 123 -1.38 20.46
25 and longer -81 4.39 1.00 -13.94 12.32
16-20 0-5 -5.96 8.48 975 -38.59 26.66
6-10 -2.98 3.58 .960 -13.47 7.51
11-15 3.68 2.98 818 -4.90 12.27
21-25 13.22 3.55 .005 2.86 23.59
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Table 8 (Continue)

(I) Years of (IT) Years of Mean Standard Significance 95% confidence Upper

professional professional difference (I-  error interval lower bound

experience experience 10) bound
25 and longer 2.87 4.21 983 -9.83 15.58

21-25 0-5 -19.19 8.79 341 -51.66 13.28
6-10 -16.20" 4.25 .003 -28.60 -3.81
11-15 -9.54 3.76 123 -20.46 1.38
16-20 -13.22" 3.55 .005 -23.59 -2.86
25 and longer -10.35 4.79 276 -24.57 3.87

25 and longer 0-5 -8.84 9.07 915 -41.38 23.71
6-10 -5.85 4.81 .827 -20.14 8.43
11-15 .81 4.39 1.00 -12.32 13.94
16-20 -2.87 4.21 983 -15.58 9.83
21-25 10.35 4.79 276 -3.87 24.57

A value of <0.05 was considered statistically significant.

The average anxiety score for teachers with 6-10 years of professional experience was significantly higher (X
= 16.20) than those with 21-25 years of professional experience, and the average anxiety score of teachers
with 16-20 years of professional experience was significantly higher (X = 13.22) than those with 21-25 years
of professional experience (Table 8).

Variation in Turkish Teachers’ Anxiety Regarding Organizing Field Trips According to Their Work
Locations

Table 9

One-Way ANOVA Results Conducted to Determine Turkish Teachers’ Anxiety Levels Regarding Organizing
Trips According to Place of Duty

Sum of squares  df Mean square  F p-value
Out-of-school learning environment anxiety ~Between groups 2239.19 2 1119.60  2.86

Within groups 107306.32 274 391.63

Total 109545.51 276

df=degrees of freedom. F=variance ratio. A p-value of <0.05 was considered statistically significant.

As shown in Table 9, the one-way ANOVA revealed no significant difference in Turkish language teachers’
anxiety scores regarding organizing field trips based on work location (F(2, 274) =2.86, p =.059).

Table 10

Mean And Standard Deviation Values of Turkish Teachers’ Anxiety Levels Regarding Organizing Trips
According to Place of Duty

Place of duty n Mean Standard deviation
Out-of-school learning environment anxiety Province 207 79.49 18.43

District 58 85.97 23.05

Village or town 12 86.33 25.36

Total 277 81.14 19.92

Table 10 shows that the group with the highest average anxiety score (X = 86.33) consists of teachers working
in rural towns, while the lowest average anxiety score (X = 79.49) was for teachers working in the provincial
capital. Furthermore, the average anxiety scores increased as the work location moved further away from the
provincial capital.

Table 11

Homogeneity of Variance Test Results Conducted to Determine Turkish Teachers’ Anxiety Levels Toward
Organizing Trips According to Place of Duty

Levene statistic dfl df2 Significance
Out-of-school learning environment anxiety 2.47 2 274 .086
dfl=degrees of freedom 1. df2=degrees of freedom 2.
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The significance value in Levene’s test was .086, therefore, the groups were homogeneous (Table 11).
Furthermore, the ANOVA test was reliably applied to determine Turkish language teachers’ anxiety regarding
organizing field trips based on their work locations.

Variations in Turkish Teachers’ Concerns Regarding Organizing Field Trips According to Their
Education Levels

Table 12

Results of One-Way ANOVA Conducted to Determine Turkish Language Teachers’ Concerns Regarding
Organizing Field Trips Based on Their Education Levels

Sum of Squares df Mean square F p-value
Out-of-school learning environment Between groups 1050.72 2 525.36 1.33
anxiety Within groups 108494.79 274 395.97

Total 109545.51 276

df=degrees of freedom. F=variance ratio. A p-value of <0.05 was considered statistically significant.

As shown in Table 12, the one-way ANOVA revealed no significant difference in Turkish language teachers’
anxiety scores regarding organizing field trips based on education level (F(2, 274) = 1.33, p =.267).

Table 13

Mean And Standard Deviation Values of Turkish Language Teachers’ Concerns Regarding Organizing Field
Trips by Education Level

Education level n Mean Standard deviation
Out-of-school learning environment anxiety Bachelor’s degree 202 82.06 20.25

Master’s degree 70 79.30 18.92

Doctorate 5 69.80 18.62

Total 277 81.14 19.92

The group with the highest average anxiety score (X = 82.06) consisted of teachers with a bachelor’s degree,
while the group with the lowest average anxiety score (X = 69.80) were teachers with a doctorate (Table 13).
Accordingly, Turkish language teachers’ anxiety scores regarding organizing field trips varied according to
their education level.

Table 14

Results of the Test for Homogeneity of Variances Conducted to Determine Turkish Language Teachers’
Concerns Regarding Organizing Field Trips Based on Their Educational Levels

Levene statistic dfl df2 Significance
Out-of-school learning environment anxiety 0.01 2 274 .989

dfl=degrees of freedom 1. df2=degrees of freedom 2.

The significance value in the Levene’s test was .989, therefore, the groups were homogeneous (Table 14).
Based on these results, the ANOVA test was reliably applied to determine the Turkish language teachers’
anxiety regarding organizing field trips based on their education levels.

Variations in Turkish Teachers’ Concerns Regarding Organizing Field Trips By Their Graduation
Department

Table 15

Results of the One-Way ANOVA Conducted to Determine Turkish Language Teachers’ Concerns Regarding
Organizing Field Trips by Their Field of Study

Sum of Squares  df Mean square F p-value
Out-of-school learning environment anxiety Between Groups 4156.88 3 1385.63 3.59

Within Groups 105388.64 273 386.04

Total 109545.51 276

df=degrees of freedom. F=variance ratio. A p-value of <0.05 was considered statistically significant.
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As shown in Table 15, the one-way ANOVA revealed a significant difference in Turkish language teachers’
anxiety scores regarding organizing field trips based on their field of graduation (F(3, 273) = 3.59, p = .014).
Table 16

Mean And Standard Deviation Values Regarding the Identification of Turkish Language Teachers’ Concerns
About Organizing Field Trips by Their Field of Study

Graduation department n Mean Standard

deviation
Out-of-school learning environment Turkish language teaching 239 82.51 19.19
anxiety Primary school teaching 8 64.25 26.02
Turkish language and literature Teaching 19 72.84 20.80
Turkish language and literature 11 77.91 22.84
Total 277 81.14 19.92

The group with the highest average anxiety score (X = 82.51) were Turkish language education graduates,
while those with the lowest average anxiety score (X = 64.25) were elementary education graduates (Table
16). Furthermore, the standard deviation scores revealed that the scores of elementary education graduates
were more scattered compared with those of the other groups.

Table 17

Results of the Test for Homogeneity of Variances Conducted to Determine Turkish Language Teachers’
Concerns Regarding Organizing Field Trips by Graduation Department

Levene statistic dfl df2 Significance
Out-of-school learning environment anxiety 15 3 273 .523

dfl=degrees of freedom 1. df2=degrees of freedom 2. A p-value of <0.05 was considered statistically
significant.

The significance value in the Levene’s test was 0.523, therefore, the groups were homogeneous (Table 17).
Furthermore, the ANOVA test was reliably applied to determine Turkish teachers’ anxiety and their
educational levels.

Variation in Turkish Teachers’ Anxiety Regarding Organizing Field Trips According to the Type of
School They Work at

Table 18

Results of the One-Way ANOVA to Determine Turkish Language Teachers’ Concerns Regarding Organizing
Field Trips by Type of School

Sum of squares df Mean square  F p-value
Out-of-school learning environment anxiety Between groups 3055.94 4 763.99 1.95

Within groups 106489.57 272 391.51

Total 109545.51 276

df=degrees of freedom. F=variance ratio. A p-value of <0.05 was considered statistically significant.

The one-way ANOVA results examining Turkish language teachers’ anxiety regarding organizing field trips
by school type showed 4 degrees of freedom between groups and 272 within groups (Table 18). The variance
ratio was 1.95, with a significance level of .102. No significant difference was found in teachers’ anxiety scores
based on school type.

Table 19

Mean and Standard Deviation Values Regarding the Identification of Turkish Language Teachers’ Concerns
About Organizing Field Trips by Type of School

Type of school n Mean  Standard deviation
Out-of-school learning environment Secondary school 187 80.87  20.15
anxiety Imam Hatip secondary school 71 80.46 19.48

Project school 9 84.33  16.18

Science and art center (BILSEM) 6 75.50  16.17

Private school 4 107.25 18.68

Total 277 81.14 1992
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The group with the highest average anxiety score (X = 107.25) was private school teachers, while the group
with the lowest score (X = 75.50) was BILSEM teachers (Table 19). Teachers working in middle schools (X
= 80.87), Imam Hatip middle schools (X = 80.46), and project schools (X = 84.33) had anxiety scores that
were similar.

Table 20

Results of the Test for Homogeneity of Variances Conducted to Determine Turkish Language Teachers’
Concerns Regarding Organizing Field Trips by Type of School

Levene statistic dfl df2 Significance
Out-of-school learning environment anxiety .28 4 272 .891

dfl=degrees of freedom 1. df2=degrees of freedom 2. A p-value of <0.05 was considered statistically
significant.

The significance value in Levene’s test was .891, therefore, the groups were homogeneous (Table 20).
Therefore, the ANOVA test can be reliably applied to determine Turkish language teachers’ anxiety regarding
organizing field trips based on their education levels.

Qualitative Findings of the Study
This section of the study presents the findings regarding the five questions included in the interview form.

Findings Regarding the First Question

During the study, the teachers interviewed were first asked: “Do you organize field trips to locations outside
the school? If so, what is your general purpose for organizing them? Please explain. If you do not organize
field trips, please state the reason” (Table 21).

Table 21

Teachers' Views on the First Question

Themes Codes n % Sample statements
Yes, I organize trips  Different learning 9 22 «...to expose our students to different settings....” (019)
environments
Promotional purposes 5 12.20  “...To introduce students to various institutions...”
(014)
Learning on-site 3 7.30  “..Ibelieve that learning on-site would be beneficial...”
(010)
Increasing motivation 1 240  “.Inorder to increase students’ motivation” (013)
Supporting development 1 240  “.To contribute to children's development” (016)
Teaching rules of 1 240  “..To teach students how to behave appropriately in
etiquette social settings...” (08)
No, I do not Safety concerns 9 22 «...I think there are risks regarding safety” (027)
organize trips
Cost 5 12.20 “...Due to economic reasons...” (03)
Legal procedures 5 12.20 “..Ido not organize them. Legal procedures are an
obstacle...” (015)
Class size 2 490  “.The large number of students in classes...” (O5)
Total 41 100

Teachers who organized off-campus field trips cited creating different learning environments (n = 9),
introducing historical, natural, or institutional sites (n = 5), enabling on-site learning (n = 3), and increasing
students’ motivation, supporting their development, and teaching behavioral rules (n = 1 each). Those who did
not organize trips cited safety concerns (n = 9), financial difficulties (n = 5), legal procedures (n = 5), and large
class sizes (n = 2).

Findings Regarding the Second Question

The teachers who were interviewed were asked the following question: “Are there any issues that concern you
when organizing field trips to off-campus locations? Please explain” (Table 22).
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Table 22
Teachers' Views on the Second Question
Themes Codes n % Sample statements
External factors Unplanned 11 2440 <..Unexpected incidents may happen to students...” (O1)
Events “...The occurrence of any adverse situation” (023)

Student health 7 15.60 “..Student health concerns me...” (O18) “...Students may
experience health problems...” (025)
Responsibility 4 890 .. Taking responsibility for the trip makes me anxious...” (O5)
«...Assuming responsibility for students...” (024)
Getting host 3 6.70  “..Iam concerned that they may get lost” (025)
Parents 2 440  “..Problems that may arise with parents...” (026)
Teachers 1 220 “..Nothaving colleagues who can share duties, be trusted, and
take responsibility” (026)
Food 1 220 *..They may suffer from food poisoning...” (027)
Transportation  Accidents 11.10 “...The possibility of an accident frightens me...” (016)
“...Potential accidents are concerning” (O18)
Distance 3  6.70  “..Because the institution where I work is 100 km away from the
city center...” (02)
Drivers 1 220 “..Ido not trust bus drivers. They are untrained and lack
professional principles” (O8)
Class size Overcrowding 3 6.70  “..Ithink I may have difficulty controlling a crowded class...”
(05)
Economic Financial 4 890  “..Primarily financial reasons...” (O15) “...The difficulty of
factors problems covering organizational costs...” (026)
Total 45 100

Among the interviewed teachers, concerns under the external factors theme included unplanned events (n =
11), situations affecting student health (n = 7), student responsibility (n = 4), and the possibility of students
getting lost (n = 3); under transportation, accident risk (n = 5) and distance (n = 3); under class size, large
classes (n = 3); and under economic factors, financial difficulties (n = 4).

Findings Regarding the Third Question

The third question posed to the interviewed teachers was: “If you have concerns when organizing field trips to
off-campus locations, what do you do to address those concerns? Please explain” (Table 23).

Table 23
Teachers’ Responses to the Third Question

Themes Codes n % Sample statements
Student-oriented Acting disciplined 6 15 «..Itry to act in a disciplined manner...” (013)
precautions Limiting the number 1~ 2.50  “..I limit the number of students participating” (O11)
of students
Selecting students 1 250  “..Iprefer students who are more cooperative and follow
the rules” (014)
Dividing into groups 1 2.50  “...I divide students into groups and try to ensure that the
process is carried out in a controlled manner...” (03)
Problem-oriented Being more careful 9 22.50 “..Itry to be careful...” (09)
precautions Taking precautions 4 10 «.. Necessary precautions are taken...” (04)
Official procedures 3 7.50  “...Complete insurance and consent procedures...” (025)
Short distance 2 5 “...I generally prefer places that can be reached over short
distances...” (O11)
Planning 1 250  «..Planning every detail of the trip step by step...” (026)
Parent-oriented Seeking assistance 4 10 “...Getting help from several parents when necessary...”

precautions (010)
Persuading parents 2 5 “...I try to persuade parents by explaining the purpose of
the trip and its benefits for students” (02)
No opinion I do not organize 4 10 «...I do not organize trips...” (020) “...I prefer not to
trips organize trips” (027)
I do nothing 2 5 «...I do not do anything different...” (015)
Total 40 100
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Under student-oriented measures, teachers reported maintaining discipline (n = 6), reducing class size,
selecting students, and grouping them (n = 1 each). Problem-oriented measures included being more careful
(n=9), taking precautions (n = 4), avoiding disruption of official duties (n = 3), choosing nearby locations (n
= 2), and planning carefully (n = 1). Regarding parents, teachers reported seeking their help (n = 4) and
convincing them (n = 2). Four teachers did not organize field trips, while two reported taking no precautions.

Findings Regarding the Fourth Question

Fourth, the teachers were asked: “Please explain your thoughts on the necessity of organizing field trips to
locations outside the school for Turkish language classes” (Table 24).

Table 24
Teachers’ Responses to the Fourth Question

Themes Codes n % Sample statements
Necessary  Cultural transmission 9 18 «...Trips are important in terms of culture...” (O13)
and Learning by doing and 8 16  “..Thus, students learn firsthand” (019)
definitely experiencing
should be  Contribution to the teaching— 6 12 “.Ibelieve it will be highly beneficial...” (021)
organized  learning process
Observation 5 10 «...To enhance observation skills...” (09)
Social development 3 6 «_..It supports social development...” (022)
Raising national awareness 3 6 «...To support national consciousness...” (026)
Rules of etiquette 2 4 «...Teaching appropriate behavior...” (09)
Reading culture 2 4 «...For fostering a reading culture...” (012)
More enjoyable and effective 2 4 “...It can make lessons more enjoyable and effective”
learning (015)
Student—teacher relationship 1 2 “...To improve the student—teacher relationship...”
(026)
Not very School facilities should be 3 6 ““...I think schools should possess all the necessary
necessary,  improved facilities. There should be no need for trips...” (07)
can be Historical and cultural sites 2 4 «...Trips should be organized when needed” (04)
organized  There are risks 2 4 ... Trips involve risks, so they are not essential...”
when (65)
needed Family-based trips 1 2 «...Parent-accompanied trips are more effective...” (05)
Responsibility 1 2 ... Teachers should not bear so much

responsibility...” (023)
Total 50 100
Teachers who considered field trips necessary emphasized their role in cultural transmission (n = 9), hands-on
learning (n = 8), supporting the teaching and learning process (n = 6), providing opportunities for observation
(n = 5), and fostering social development (n = 3). Those who considered field trips less necessary stated that
improved school facilities could reduce the need for them (n = 3), while historical and cultural sites could still
be visited when appropriate (n = 2), and field trips involve certain risks (n = 2).

Findings Regarding the Fifth Question

The fifth question posed to the interviewed teachers was: “What are your recommendations regarding
organizing field trips to off-campus environments in Turkish language classes?”” (Table 25).
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Table 25
Teachers' Responses to the Fifth Question
Themes Codes n % Sample statements
I have Organize cultural trips 12 24  “..The local library should be visited...” (O5)
recommendations  Simplify official 5 10  “..Official procedures should be simplified with a
procedures solution-oriented approach...” (011)
Organize trips regularly 4 8 «...At least two trips can be organized each year...” (014)
Consider students’ 3 6 “...Students’ opinions regarding the trip should be
opinions obtained...” (04)
Conduct writing 3 6 “...Writing texts about the trips has a positive impact on
activities students’ language skills” (O4)
Focus trips on values 3 6 “...Introducing values such as Turkish customs, traditions,
education and cultural practices, and helping students adopt certain

moral behaviors...” (027)

“...Resources and transportation” (O18)

...Trips should have a clear purpose” (017)
...Post-activity evaluation should be conducted...” (O4)
Speaking activities «...Students should describe their observations...” (09)
MOoNE should prepare ...The Ministry of National Education should prepare trip
trip plans programs tailored to each province...” (O8)

Financial support
Purpose-oriented trips
Evaluation

NSNS RN NS I (S OS]
LR S e

Advance planning 2 4 «...Planning should be done in advance...” (017)

Inform parents 2 4 «...Parents should be informed...” (017)

Safety precautions 2 4 «...Safety concerns should be addressed...” (021)

Risks should be 1 2 “..I'am in favor of avoiding risks in this matter. When

avoided any incident occurs, no one stands by the teacher...” (023)
I have no No opinion 2 4 «...I do not have any new ideas on this matter” (O6)
recommendations

Total 50 100

Teachers recommended organizing cultural field trips (n = 12), facilitating administrative procedures (n = 5),
scheduling trips regularly (n = 4), considering students’ opinions (n = 3), conducting writing (n = 3) and
speaking (n = 2) activities, organizing trips focused on values education (n = 3), providing financial support
(n=13), aligning trips with lesson objectives (n = 2), and conducting post-trip evaluations (n = 2). Two teachers
had no specific recommendations.

Results and Discussion

In this study examining Turkish language teachers’ anxiety regarding organizing out-of-school field trips,
quantitative findings were presented first. Female teachers had a higher mean anxiety score (X = 82.32) than
male teachers (X = 79.60), but the difference was not statistically significant. Thus, anxiety did not differ
significantly by sex. Previous findings are mixed. Ugurlu and Sever (2024), examining classroom teachers’
anxiety regarding out-of-school learning environments, and Arik (2022), investigating science teachers’
anxiety about organizing out-of-school field trips, reported significant differences by sex, whereas Pekin and
Bozdogan (2021) and Utku and Ugak (2023) found no significant differences, consistent with the present
findings. Although female teachers had a higher mean score, the lack of statistical significance may be related
to within-group variability and the relatively small effect size. Thus, sex alone may not be a decisive factor in
teachers’ anxiety, which may instead be shaped by individual and situational factors.

Teachers with 6-10 and 16-20 years of professional experience had significantly higher anxiety scores than
those with 21-25 years of experience, indicating that anxiety tended to decrease as professional experience
increased. Previous findings are mixed: Pekin and Bozdogan (2021) found no significant difference in
teachers’ self-efficacy by professional experience, whereas Arik (2022) reported a significant relationship
between professional experience and anxiety, supporting the present findings. The decrease in anxiety with
greater experience may be associated with improved classroom management, risk anticipation, and familiarity
with planning, safety, and administrative procedures. Less experienced teachers may experience greater
uncertainty in managing potential problems, whereas experienced teachers may perceive field trips as more
predictable and manageable. Accordingly, less experienced teachers may benefit from additional support in
planning and implementing out-of-school field trips.
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Regarding educational level, bachelor’s degree holders had the highest mean anxiety score (X = 82.06),
whereas doctoral degree holders had the lowest (X = 69.80); however, the difference was not statistically
significant. Pekin and Bozdogan (2021) similarly found no significant difference in teachers’ self-efficacy
regarding organizing out-of-school field trips by educational level, although their focus on self-efficacy limits
direct comparison with the present study. The decrease in anxiety with increasing educational level may be
related to the relatively small number of teachers with postgraduate degrees, which may have reduced the
likelihood of detecting a significant difference. The lower mean among doctoral degree holders may also
reflect the contribution of advanced academic experience to planning, problem-solving, and process
management. Nevertheless, anxiety may be more closely associated with practical experience, procedural
knowledge, and coping skills than with educational level itself.

Anxiety differed significantly by graduation department. Turkish language education graduates had the highest
mean anxiety score (X = 82.51), whereas elementary education graduates had the lowest (X = 64.25). No
previous studies directly examining this relationship were identified. The higher anxiety among Turkish
language education graduates may be related to limited practical experience with out-of-school learning
activities during teacher education, whereas the lower scores among elementary education graduates may
reflect broader instructional experiences and greater familiarity with different learning environments. Their
experience conducting activities with students in varied settings may also contribute to perceiving such
processes as more manageable. However, these explanations were not directly examined and should therefore
be interpreted cautiously. Overall, the findings suggest that the content and practical dimensions of teacher
education and experiences gained through professional practice may be relevant to teachers’ anxiety regarding
out-of-school learning activities.

Anxiety did not differ significantly by school type. Private school teachers had the highest mean anxiety score
(X = 107.25), whereas BILSEM teachers had the lowest (X = 75.50). Ugurlu and Sever (2024), the only
identified study examining this relationship, reported significant differences across school types, contrasting
with the present findings. The lack of statistical significance may be related to within-group variability and the
small number of participants in some school types. The higher mean among private school teachers may be
associated with parental expectations, institutional responsibilities, and perceived accountability, whereas the
lower mean among BILSEM teachers may relate to student characteristics and a relatively flexible, practice-
oriented instructional environment. These explanations were not directly examined and should therefore be
interpreted cautiously. Thus, school type alone may not determine teachers’ anxiety, which may also be shaped
by individual and contextual factors.

In the qualitative phase, Turkish language teachers reported organizing out-of-school field trips to introduce
historical and natural attractions, provide diverse learning environments, facilitate firsthand learning, and
enhance student motivation. Teachers who did not organize trips identified safety concerns, financial
constraints, legal procedures, and large class sizes as major barriers. They also expressed concerns about
accidents, injuries, and student health and reported risk-management measures such as maintaining discipline,
limiting participation, selecting students, and choosing nearby locations. Overall, teachers recognized the
educational value of field trips while facing safety, financial, administrative, and student-management
concerns. These findings are largely consistent with previous research showing that field trips connect
classroom learning with real-life experiences, stimulate curiosity, and support meaningful and lasting learning
(Giingor, 2022; Tutkun et al., 2019). Financial difficulties, safety and health risks, permission procedures, and
student management have likewise been identified as major concerns (Bayindir, 2024; Pekin & Bozdogan,
2021; Tutkun et al., 2019; Yildirnm & Efendioglu, 2023). The importance of safety and accessibility,
instructional suitability, required permissions, and student discipline has also been emphasized in field-trip
planning (Bayindir, 2024; Pekin & Bozdogan, 2021; Tutkun et al., 2019). Thus, although teachers view field
trips as valuable learning opportunities, safety, cost, administrative procedures, and student management
influence their decisions and risk-management strategies.

A large majority of interviewed teachers (82%) considered out-of-school field trips necessary because they
support cultural transmission and provide opportunities for experiential learning and observation, whereas
some considered them unnecessary because of perceived risks. Participants recommended simplifying official
procedures, integrating field-trip-related writing and speaking activities, and increasing financial support.
These recommendations indicate that reducing bureaucratic barriers and strengthening financial support may
help alleviate teachers’ concerns. Previous studies have similarly identified large class sizes and student safety
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as major risks and recommended effective planning, improved financial conditions, and trips to nearby
locations (Demir & Oner Armagan, 2018; Donel Akgiil & Arabaci, 2020; Gilingor, 2022; Ugurlu & Sever,
2024). Thus, teachers generally viewed field trips positively for their contributions to experiential learning,
motivation, and cultural transmission, while safety concerns, financial constraints, and bureaucratic procedures
may limit implementation. Strategies such as maintaining discipline, limiting participation, and organizing
shorter-distance trips reflect efforts to manage these challenges, whereas decisions not to organize trips indicate
that perceived risks may also constrain participation.

When quantitative and qualitative findings are considered together, teachers’ anxiety regarding organizing out-
of-school field trips appears multidimensional and context-dependent. Quantitatively, anxiety did not differ
significantly by sex, educational level, or school type, whereas professional experience and graduation
department were associated with significant differences. The decrease in anxiety with increasing professional
experience and differences across graduation departments suggest that anxiety may be related to practice-based
experiences and perceived competencies. Qualitative findings further support this interpretation: although
teachers generally viewed field trips as educationally valuable and necessary, they reported concerns about
safety, cost, bureaucratic procedures, and student management. Their use of risk-management strategies
indicates that anxiety may not always be inhibitory but can also encourage preventive action; however,
decisions to avoid field trips suggest that anxiety may constrain behavior under certain conditions. Overall,
positive perceptions of out-of-school learning coexist with implementation-related concerns shaped by
teacher-related factors, such as professional experience and educational background, and contextual conditions
surrounding field trips.

Based on the findings of the study and the experience gained during the research process, the following
recommendations have been made regarding the research topic:

1. Turkish language teachers experience difficulties with bureaucratic procedures. Therefore, the
Ministry of National Education could simplify and streamline the procedures for organizing out-of-
school field trips.

2. Financial constraints may limit students’ participation in field trips. Accordingly, school—parent
associations could establish a fund to support field trip expenses.

3. Parental support may help teachers manage field trip-related concerns. Therefore, parents could be
involved in the planning and implementation of field trips.

4. The participation of multiple teachers may facilitate student supervision. Thus, field trips could be
planned collaboratively at the department level, with participating teachers and dates determined in

advance.
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