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ABSTRACT

This study was designed as a survey model to examine school administrators' perceptions of managerial
narcissism and teachers' levels of organizational narcissism. The population of the study consisted of 92
school administrators and 3850 teachers working in public primary and secondary schools in the Buca district
of izmir during the 2022-2023 academic year. The sample was determined using stratified sampling, and it
included 75 school administrators and 385 teachers were included in the sample. The "Managerial Narcissism
Scale" and the "Organizational Narcissism Scale" were used to collect the data. The results of the study
revealed that school administrators exhibited a moderate level of managerial narcissism and that there was
no statistically significant difference in school administrators' perceptions based on variables such as gender,
school level, age, educational status, professional seniority, length of service as an administrator, and length
of service at the current school. The study also found that teachers exhibited a moderate level of
organizational narcissism, and that statistically significant differences were observed in teachers' perceptions
based on school level, age, educational level, and length of service with the current school administrator, while
no significant difference was found based on statistically significant differencegender, professional
experience, and length of service at the school.
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Okullarda yonetsel ve orgiitsel narsisizm

OZET

Arastirma, okul yoneticilerinin yonetsel narsisizm algilarinin ve 6gretmenlerin orgutsel narsisizm duizeylerinin
incelenmesini amagladigi igin tarama modelinde kurgulanmistir. 2022-2023 egitim ve 6gretim yilinda izmir ili
Buca ilgesinde resmi ilkogretim ve ortadgretim kurumlarinda gorevli 92 okul yoneticisi ve 3850 6gretmen
arasgtirmanin evrenini olusmaktadir. Arastirmanin érneklemi tabakali 6rnekleme yontemi ile belirlenmis, 75 okul
yoneticisi ve 385 6gretmen orneklem kapsamina dahil edilmistir. Arastirma veri toplamak igin “Yonetsel
Narsisizm Olgegi” ve “Orglitsel Narsisizm Olcegi” kullanilmistir. Arastirma sonucunda okul yoneticilerinin orta
duzeyde yonetsel narsisizm sergiledikleri ve okul yoneticilerinin algilarinda cinsiyet, okul kademesi, yas, egitim
durumu, mesleki kidem, yonetici olarak ¢alisma stiresi ve okuldaki gorev siresi degiskenlerine gore istatistiksel
duzeyde anlamli bir degisim saptanmadidi bulgusuna ulasiimistir. Arastirmada ayrica 6gretmenlerin orta
duzeyde orgutsel narsisizm sergiledikleri, 6gretmenlerin algilarinda okul kademesi, yas, egitim durumu ve
mevcut mudur ile galisma suresi degiskenlerine gore istatistiksel dizeyde anlamli bir degisim saptandigi ve
cinsiyet, mesleki deneyim ve okuldaki ¢alisma suresi degiskenlerine bagli olarak istatistiksel dizeyde anlamli
bir degisim saptanmadigi bulgusuna ulagiimistir.
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Introduction

Since the 2000s, the effects of positive psychology began to be felt intensely in the field of
organizational behavior. Positive psychology focuses on individuals' strengths, happiness, and
job satisfaction, emphasizing the ability of employees’ ability to realize their potential and
experience positive work environments (Seligman & Csikszentmihalyi, 2000). However, rapid
changes in the business world and transformations in organizational structures have shown
that organizations cannot be explained solely by positive personality traits. In particular, the
increase in unethical behaviors, rising feelings of insecurity, job dissatisfaction, and conflicts
among employees in recent years have heightened the importance of research on the dark side
of personality (Vize et al., 2018; Furnham et al., 2013). Thus, dark personality traits have become
more visible in organizational behavior research.

Narcissism, psychopathy, and Machiavellianism, defined as the Dark Triad, are among the most
frequently studied negative personality traits in organizations (Jonason et al,, 2012; Harms et
al,, 2011). Of these three traits, narcissism stands out in particular because of its repercussions
at both interpersonal and organizational levels. The concept of narcissism is defined by
individuals' excessive self-importance, disregard for others' needs, constant desire for
admiration, and lack of empathy (Paulhus & Williams, 2002; Campbell & Miller, 2011).
Narcissistic individuals in organizations often view their coworkers as a means to achieve their
own goals, take credit only for their own successes, and belittle the contributions of those
around them. These tendencies lead to job dissatisfaction, loss of trust, low motivation, and
high stress (Glad, 2002).

Leaders with narcissistic traits further exacerbate problems in organizations. Their most
prominent effects include increasing employee stress levels, creating unhealthy competitive
environments within the organization, and undermining trust. In the short term, they may attract
attention with their charismatic traits and direct their employees toward specific goals; however,
in the long term, their lack of empathy, arrogant attitudes, and tendency to devalue others cause
destructive consequences in the organizational culture (Lubit, 2002; Hogan et al., 2011). This
situation is an even more sensitive issue in educational organizations. Teachers' job
satisfaction, students' academic success, and the overall climate of the school are directly
related to the leadership style exhibited by managers. Okgu et al. (2023) state that teachers'
perceptions of school administrators' narcissistic leadership behaviors weaken organizational
trust among teachers and increase organizational cynicism. School administrators with high
narcissistic leadership tendencies are insufficient in contributing to teaching in their schools in
terms of implementing transformation (Sahin, 2004), facilitate organizational learning
(Higyllmaz & Sahin, 2024), and contribute to teaching in their schools as instructional leaders
(Sahin, 2011) because they struggle when it comes to using their emotional intelligence,
communicating, and empathizing (Durdu & Sahin, 2018). These findings show that narcissism
undermines trust relationships at both the individual and organizational levels in educational
institutions, preventing the formation of a healthy school climate.

The concept of narcissism has long been a topic of discussion in psychoanalytic literature.
Freud (1914) viewed narcissism as an important turning point in individuals' personality
development but emphasized that pathological levels of narcissism lead to destructive
consequences in relationships. Subsequent research has distinguished between normal and
pathological levels of narcissism. While normal levels of narcissism can support self-
confidence, creativity, and motivation, pathological narcissism, accompanied by arrogance, lack
of empathy, feelings of superiority, and a tendency to exploit others, leads to destructive
consequences in both individuals' personal and professional lives (Kernberg, 1979; Lubit, 2002).
When evaluated in an organizational context, moderate levels of narcissism can increase an
organization's competitive power and support innovative behavior; however, high levels of
narcissism weaken trust relationships within the organization, reduce the sense of belonging,
and threaten the organization's integrity in the long term (Duchon & Burn, 2008; Stein, 2003).
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While psychoanalytic theory explains narcissism at the individual level, contemporary
management research also addresses narcissism as an organizational phenomenon. This
approach demonstrates that narcissism is a multidimensional factor that affects not only
individuals' psychology but also organizational culture, ethical climate, performance, and
sustainability. Educational organizations are a critical example in this regard. This is because
the narcissistic tendencies of teachers and administrators directly reflect on students'
educational experiences, school climate, and social expectations (Morf & Rhodewalt, 2007; Kets
de Vries & Miller, 1985).

Narcissism can manifest itself in different ways not only at the individual level but also at the
organizational level. Healthy levels of organizational narcissism can contribute to preserving the
identity of institutions and increasing their competitive power. In this case, institutions can
exhibit a confident, innovative, and resilient structure. However, excessive narcissism can cause
institutions to see themselves as superior to their environment, lose flexibility in responding to
external threats, and resist change. In educational organizations, such tendencies can lead to
increased exam-focused pressure, teacher burnout, high stress levels among students, and
weakened relationships with parents (Duchon & Burns, 2008; Rousseau & Duchon, 2015).

Educational organizations place the human element at the forefront, and the effects of
narcissism can be felt more distinctly due to the intensity of interpersonal relationships. The
weakening of cooperation among teachers, managers' overly success-oriented attitudes, and
the evaluation of students solely based on academic results may be reflections of narcissistic
tendencies. Organizational narcissism can trigger organizational cynicism and reduce
organizational commitment and dedication (Yiksel & Sahin, 2017). This situation can create
pressure on teachers, create an unhealthy competitive environment within the organization, and
limit the holistic development of students (Peng & Huang, 2024; Okgu et al., 2023).

Studies in the field of education reveal that managerial and organizational narcissism have
various negative effects on teachers and students. Zhang and Song (2021) found that
narcissistic leadership weakens employees' innovative behaviors and psychological well-being;
Kahveci (2023) found that teachers' perceptions of organizational narcissism in their institutions
can negatively affect their organizational citizenship behaviors; Wu et al. (2024) found that
counselors' narcissistic tendencies have negative effects on graduate students' mental health,
while students' proactive personality traits can partially mitigate this effect. Similarly, Peng and
Huang (2024) show that teachers' authoritarian and narcissistic leadership behaviors negatively
affect students' well-being and that students' burnout levels play a mediating role in this
process. These findings clearly demonstrate that narcissistic tendencies harm the educational
process not only in academic terms but also in psychological dimensions, and that narcissism
is not merely an individual problem for educational organizations but also poses a threat at the
institutional level. While this topic is extensively researched in the international literature
(Westerman, 2016; McManus et al., 2022; Peng & Huang, 2024; Wu et al., 2024), research
conducted in Turkey on the phenomenon of narcissism in educational organizations, although
limited in number, reveals important findings related to organizational processes and leadership
variables. Hamedodlu's (2009) study, which examined the perceptions of organizational
narcissism among teachers and school administrators working in high schools, found that the
perception of organizational narcissism was higher in private high schools than in public high
schools; furthermore, it was determined that the perception of organizational narcissism was
higher in Anatolian and science high schools, which select their students and teachers through
exams, compared to general high schools. This finding indicates that the type of school may be
a determining factor in the level of organizational narcissism. Yurdakul and Bostanci (2016)
found a low positive correlation between middle school teachers' perceptions of organizational
narcissism and their perceptions of self-efficacy. Kahveci, Gilay, and Avci (2018) revealed a
significant positive moderaterelationship between primary school teachers' levels of
organizational narcissism and their perceptions of school climate, and that organizational
narcissism is a significant predictor of school climate. These studies indicate that
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organizational narcissism is related to the social and psychological structure of educational
institutions. Salihoglu and Camadan (2020) determined that there are positive and meaningful
relationships between school counselors' organizational narcissism tendencies and the
benevolent, authoritarian, and exploitative leadership behaviors they perceive in school
administrators; however, no meaningful relationship was found with ethical leadership behavior.
Okgu, Ay, Sevgi, and Burul (2023) revealed that school administrators' narcissistic leadership
behaviors, based on teacher perceptions, can undermine organizational trust and increase
organizational cynicism. The study by Dodan and Cuhadar (2023) also determined that there
are significant relationships between the narcissistic personality traits of school administrators
and teachers and their work motivation.

These studies show that narcissism in educational organizations is related to various
organizational variables; however, when reviewing existing studies, some important limitations
are noteworthy. First, it is seen that the vast majority of studies focus only on the organizational
narcissism dimension, while the concept of managerial narcissism is addressed in a very limited
way. It is understood that studies addressing managerial narcissism are mostly based on
teacher perceptions, and that studies directly assessing school administrators' own levels of
managerial narcissism are almost non-existent. Second, existing studies are generally limited
to a single school level, such as elementary, middle, or high school, comprehensive, multi-level
samples have rarely been used. However, it is considered that structural and cultural differences
between educational levels may affect levels of narcissism. Thirdly, there are no comprehensive
studies in the literature that address the variables of managerial narcissism and organizational
narcissism together. This situation prevents a comprehensive understanding of how narcissism
manifests itself in educational organizations at both the managerial and teacher levels. In this
context, directly examining school administrators' perceptions of their own managerial
narcissism and evaluating them alongside teachers' levels of organizational narcissism within
the same study has the potential to fill an important gap in the literature. Furthermore, the fact
that the research was conducted on a broad sample covering elementary, middle, and high
school levels provides a unique contribution by revealing the comparative manifestations of
narcissism at different levels of the education system.

Therefore, this study aims to examine school administrators' perceptions of managerial
narcissism and teachers' levels of organizational narcissism together and to determine whether
these variables differ according to demographic characteristics. The findings of this research
are expected to provide comprehensive empirical evidence on the multidimensional structure
of narcissism in educational organizations in the Turkish context and contribute to filling the
gap in the literature regarding integrated managerial and organizational research. Within this
scope, the research questions were formulated as follows:

1. Whatis the level of school administrators' perceptions of managerial narcissism and its
subscales?

2. Do school administrators' perceptions of managerial narcissism and its subscales show
a significant change depending on variables such as gender, school level, age,
educational status, professional seniority, length of service as an administrator, and
length of service at the school?

3. What is the level of teachers' perceptions of organizational narcissism and its
subscales?

4. Do teachers' perceptions of organizational narcissism and its subscales show a
significant change depending on variables such as gender, school level, age, educational
status, professional seniority, length of service with the current school administrator,
and length of service at the school?
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Method

Research design

This study aims to examine the perceptions of managerial narcissism among school
administrators working in public primary and secondary education institutions and the
perceptions of organizational narcissism among teachers. In line with this purpose, the study
was designed using a survey model. Karasar (2012) defines the survey model as a research
design that aims to present a situation that existed in the past or exists today as it is.

Research group

The population of the study consists of school administrators and teachers working in public
primary and secondary education institutions affiliated with the Ministry of National Education
in the Buca district of Izmir during the 2022-2023 academic year. According to information
obtained from the Buca District Directorate of National Education, of the 92 school
administrators working in the district, 32 (35%) are employed in elementary schools, 34 (37%) in
middle schools, and 26 (28%) in high schools. Of the 3,850 teachers, 1,092 (28%) work in
elementary schools, 1,538 (40%) in middle schools, and 1,220 (32%) in high schools.

The sample for the study was determined using stratified sampling, with school administrators
and teachers as the sampling units and school levels as strata. As a result of the calculations
performed to determine the sample size for the study, a total of 75 school administrators and
385 teachers were included in the sample. The number of school administrators and teachers
working in primary and secondary education institutions, which formed the sub-strata of the
study, were determined proportionally so as to represent the population. 14 (19%) of the school
administrators are female and 61 (81%) were male. 26 (35%) of the school administrators work
in elementary schools, 28 (37%) in middle schools, and 21 (28%) in high schools. 18 (24%) of
the school administrators are aged 34 and under, 31 (41%) are aged 35 to 44, and 26 (35%) are
over 45. 43 (57%) of school administrators have a bachelor's degree, 30 (40%) have a master's
degree, and 2 (3%) have a doctorate degree. 13 (17%) of school administrators have 9 years or
less of professional experience, 37 (49%) have 10 to 19 years, and 25 (33%) have 20 years or
more. 26 (35%) school administrators have been working as administrators for 4 years or less,
22 (29%) for 5to 9 years, and 27 (36%) for 10 years or more. 19 (25%) school administrators
have been working at the same school for 1 year or less, 36 (48%) for 2 to 4 years, and 20 (27%)
for 5 years or more. 264 (69%) teachers are female and 121 (31%) are male. 108 (28%) teachers
work in elementary schools, 154 (40%) in middle schools, and 123 (32%) in high schools. 119
(31%) teachers are aged 34 and under, 166 (41%) are between 35 and 44, and 100 (26%) are
over 45. 320 teachers (83%) have a bachelor's degree, 62 (16%) have a master's degree, and 3
(1%) have a doctorate. 127 teachers (33%) have 9 years or less of professional experience, 163
(42%) have between 10 and 19 years, and 95 (25%) have 20 years or more. 102 teachers (27%)
have worked with their current school administrators for 1 year or less, 147 (38%) for 2 to 3
years, and 154 (35%) for 4 years or more. 154 teachers (40%) have been working at the same
school for 3 years or less, 117 (30%) for 4 to 6 years, and 114 (30%) for 7 years or more.

Data collection tools

Within the scope of the research, a personal information form, the "Managerial Narcissism
Scale" developed by Ercetin, Hamedoglu, and Agikalin (2014), and the Organizational Narcissism
Scale developed by Hamedodlu and Potas (2012) were used to measure teachers’ levels of
organizational narcissism.

Within the scope of the research, data were obtained on school administrators' gender, school
level, age, educational status, professional seniority, length of service as an administrator, and
length of service at the school, as well as teachers' gender, school level, age, educational status,
professional seniority, length of service with the current school administrator, and length of
service at the school.
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The Managerial Narcissism Scale consists of 5 dimensions and 37 items: "grandiosity”,
"leadership & authority”, "self-admiration & vanity", "exhibitionism" and "anticipation of
recognition”. The scale items are rated on a 5-point Likert scale: "strongly disagree (1)", "disagree
(2)", "somewhat disagree (3)", "agree (4)", and "strongly agree (5)". The arithmetic mean ranges
and corresponding levels for each item are as follows: "1.00- 1.80 very low level of narcissism,"
"1.81-2.60 low level of narcissism," "2.61-3.40 medium level of narcissism," "3.41-4.20 high level
of narcissism," and "4.21-5.00 very high level of narcissism." The factor loadings of the scale
items ranged from .98 to .81 in the first dimension, from .89 to .79 in the second dimension,
from .89 to .80 in the third dimension, from .87 to .85 in the fourth dimension, and from .88 to
42 in the fifth dimension. The reliability coefficients of the scale are .84, .74, .68, .60, and .75,

respectively. The reliability coefficient for the entire scale is .91.

The Organizational Narcissism Scale consists of 5 dimensions and 36 items, namely
"grandiosity", "leadership & authority", "self-admiration & vanity", "exhibitionism" and "anticipation
of recognition". The scale items are rated on a 5-point Likert scale: "strongly disagree (1),
"disagree (2)", "neutral (3)", "agree (4)", and "strongly agree (5)". The arithmetic mean ranges and
corresponding levels for each item are as follows: "1.00- 1.80 very low level of narcissism," "1.81-
2.60 low level of narcissism," "2.61-3.40 medium level of narcissism," "3.41-4.20 high level of
narcissism," and "4.21-5.00 very high level of narcissism." The reliability coefficients of the scale

are .90, .80, .77, .86, and .86, respectively. The reliability coefficient for the entire scale is .96.
Data collection process

First, permission was obtained from the authors to use the scales in the study. School
administrators and teachers participating in the study were asked to sign an informed consent
form. The necessary ethical committee approval for the research was obtained at the meeting
of the Hacettepe University Social and Human Sciences Research Ethics Committee on
31.08.2023 and numbered E-51944218-300-00003044707 dated 31.08.2023, and the research
permit was obtained from the izmir Provincial Directorate of National Education with its decision
dated 04.12.2023 and numbered E-12018877-604.01.02-91206527.

Data analysis

The data obtained in the study were analyzed using SPSS Statistics 23.0 software. To determine
the tests to be used for the sub-problems of the study, normality tests such as skewness and
kurtosis values, histograms, and normal Q-Q plots, as well as homogeneity tests such as the
Levene F test, were performed. Since the groups showed a normal distribution, t-tests, ANOVA,
and Tukey tests were used. The skewness value of the Managerial Narcissism Scale was found
to be .077, the kurtosis value was 1.230, and the skewness value of the Organizational
Narcissism Scale was found to be -.207, and the kurtosis value was -.029. As stated by
Tabachnick and Fidell (2015), the fact that the skewness and kurtosis criteria fall within the +1.5
limits indicate that the data are approximately normally distributed. The histograms and Q-Q
plots for the scales also support this. The Levene F test for the scales showed that the variances
were homogeneous (p>.05).

Findings

In line with the purpose of the study, descriptive statistics such as mean and standard deviation
were calculated based on the data obtained from school administrators and teachers using the
scales. Table 1 presents the descriptive statistics for the subscales of the Managerial
Narcissism Scale and the subscales of the Organizational Narcissism Scale.

Table 1 Descriptive statistics for the subscales of the Managerial Narcissism Scale and the subscales
of the Organizational Narcissism Scale

Variable X o

Managerial Narcissism Scale 3.27 .50
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1. Grandiosity 3.57 .57
2. Leadership & Authority 3.51 .59
3. Self Admiration & Vanity 2.78 .69
4. Exhibitionism 3.02 .65
5. Anticipation of Recognition 3.33 71
Organizational Narcissism Scale 3.08 .78
1. Grandiosity 3.10 .85
2. Leadership & Authority 2,90 .89
3. Self Admiration & Vanity 3.33 .92
4. Exhibitionism 2.94 .84
5. Anticipation of Recognition 3.29 .80

According to the descriptive statistics in Table 1, school administrators exhibit moderate levels
of managerial narcissism overall (x=3.27) and in the subscales of self admiration & vanity
(x=2.78), exhibitiosism (x=3.02), and anticipation of recognition (x=3.33), high levels of
narcissism in the subscales of grandiosity (¥=3.57) and leadership & authority perception
(¥=3.51). According to Table 1, teachers exhibit moderate levels of organizational narcissism
(x=3.08) and its subscales (x=3.10, x=2.90, x=3.33, x=2.94, x=3.29). The study examined
whether there was a statistically significant difference in school administrators' perceptions of
the Managerial Narcissism Scale and its subscales based on the variables of gender, school
level, age, educational status, professional seniority, length of service as an administrator, and
length of service at the school. Table 2 presents the results of the independent samples t-test
conducted to determine whether there was a statistically significant difference between groups
based on the gender variable in school administrators' perceptions of the Managerial
Narcissism Scale and its subscales.

Table 2 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to the gender variable

Variable Gender n X o t p

Managerial Narcissism Scale \’\//l\/glr:en 16? ggé ig 421 675
1. Grandiosity jomen 18 3% T4 091 928
2. Leadership & Authority \’\//l\/glrgen ;j gf’é gg 1076 286
3. Self Admiration & Vanity \h’/lvgl’:e” ;ﬁ g;g :?8 063 950
4. Exhibitionism \'\//l\lglrgen gj gjgg :23 005  .996
5. Anticipation of Recognition }\//lv;)lrenen ;ﬁ' gg? gg 1.316 192

According to Table 2, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (t=.421, p>.05) and its
subscales (t=-.091, p>.05; t=1.076, p>.05; t=-.063, p>.05; t=-.005, p>.05; t=1.316, p>.05) according
to the gender variable. Table 3 presents the results of the one-way ANOVA test conducted to
determine whether there was a statistically significant difference between groups in school
administrators' perceptions of the Managerial Narcissism Scale and its subscales based on the
school level variable.

Table 3 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to the school level variables

Variable School Level n X o F p
Elementary School 26 327 .56
! o Middle School 28 330 .49
Managerial Narcissism Scale High School 01 3925 46 .060 942

TOTAL 75 327 .50



ODUSOBIAD 38

Elementary School 26 352 .67
. Middle School 28 3.64 .53

1. Grandiosity High School 21 355 50 .331 719
TOTAL 75 357 .57
Elementary School 26 348 .55
: : Middle School 28 356 .66

2. Leadership & Authority High School 01 347 55 71 .843
TOTAL 75 351 .59
Elementary School 26 278 76
— . Middle School 28 280 .64

3. Self Admiration & Vanity High School 1 976 70 021 979
TOTAL 75 278 .69
Elementary School 26 314 68
G Middle School 28 300 .55

4. Exhibitionism High School 21 201 73 755 474
TOTAL 75 3.02 .65
Elementary School 26 335 74
o . Middle School 28 325 71

5. Anticipation of Recognition High School 01 340 70 311 734
TOTAL 75 333 .71

According to Table 3, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (F=.060, p>.05) and all its
subscales (F=.331, p>.05; F=.171, p>.05; F=.021, p>.05; F=.755, p>.05; F=.311, p>.05) according
to the school level variable. Table 4 presents the results of the one-way ANOVA test conducted
to determine whether there was a statistically significant difference between groups in school
administrators' perceptions of the Managerial Narcissism Scale and its subscales based on the
age variable.

Table 4 Examination of school administrators' views on the Managerial Narcissism Scale and its
subscales according to the age variable

Variable Age n x o F p

34 and below 18 3.21 51
) . 35-44 31 336 .52

Managerial Narcissism Scale 45 and above 26 391 48 761 A71
TOTAL 75 3.27 .50
34 and below 18  3.60 55
o 35-44 31 3.62 66

1. Grandiosity 45 and above 26  3.50 48 .356 701
TOTAL 75 3.57 57
34 and below 18 3.49 63
. ) 35-44 31 3.66 54

2. Leadership & Authority 45 and above 26 335 59 1.992 144
TOTAL 75  3.51 .59
34 and below 18  2.66 62
o ) 35-44 31 2.88 70

3. Self Admiration & Vanity 25 and above o6 274 73 636 532
TOTAL 75 278 .69
34 and below 18 294 .58
o 35-44 31 3.07 74

4. Exhibitionism 45 and above 26 303 59 213 .808
TOTAL 75 3.02 .65
34 and below 18  3.12 77
L . 35-44 31 3.47 62

5. Anticipation of Recognition 45 and above 26 330 =7 1.448 242
TOTAL 75 3.33 71

According to Table 4, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (F=.761, p>05) and all its
subscales (F=.356, p>.05; F=1.992, p>.05; F=.636, p>.05 F=.213, p>.05 F=1.448, p>.05)
according to the age variable. Table 5 presents the results of the independent samples t-test
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conducted to determine whether there was a statistically significant difference between groups
in school administrators' perceptions of the Managerial Narcissism Scale and its subscales
based on the educational status variable.

Table 5 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to the educational status variable

Variable Educational Status n X o t p

Managerial Narcissism Scale g?;jdel;g{:duate gg gég 2573 -442 660
1. Grandiosity é?;;;giduate gg gg; 2i .561 577
2. Leadership & Authority é?:deggigduate gg ggg 5633 -225 .823
3. Self Admiration & Vanity g?;;:g;gd“ate gg g:;g g? 917 362
4. Exhibitionism g?ﬁ;&g{gd“ate gg g:gg ?? 003 926
5. Anticipation of Recognition é?ﬁj&g{gd”ate gg g;g Zé 2209 030

According to Table 5, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (t=.228, p>.05) and, in order,
the subscales of grandiosity, leadership & authority, self admiration & vanity and exhibitionism
(t=.652, p>.05; t=.079, p>.05; t=.515, p>.05; t=.014, p>.05; t=2.535, p>.05); only in the dimension
of anticipation of recognition was statistically significant differences found in perceptions of
managerial narcissism according to the education status variable. The analysis revealed that
the average perceptions of postgraduate degree holders (x=3.53) regarding managerial
narcissism were higher than those of bachelor's degree holders (x=3.17) in terms of the
anticipation of recognition subscale. Table 6 presents the results of the one-way ANOVA test
conducted to determine whether there was a statistically significant difference between groups
in school administrators' perceptions of the Managerial Narcissism Scale and its subscales
based on the professional seniority variable.

Table 6 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to professional seniority

Variable Professional Seniority n X o F p

9 and below 13 322 .61
) . 10-19 37 329 53

Managerial Narcissism Scale 20 and above o5 397 42 086 918
TOTAL 75 3.27 .50
9 and below 13 3.51 .84
. 10-19 37 360 .56

1. Grandiosity 20 and above o5 357 41 118 .889
TOTAL 75 3.57 .57
9 and below 13 353 .72
. . 10-19 37 355 57

2. Leadership & Authority 20 and above o5 344 56 285 753
TOTAL 75 3.51 .59
9 and below 13 270 77
o . 10-19 37 280 .68

3. Self Admiration & Vanity 20 and above 25 280 68 100 905
TOTAL 75 278 .69
9 and below 13 289 .51
o 10-19 37 306 .73

4. Exhibitionism 20 and above o5 304 58 346 709
TOTAL 75 3.02 .65

5. Anticipation of Recognition 9 and below 13338 75 109 897

10-19 37 329 71
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20 and above 25 360 .72
TOTAL 75 333 .71

According to Table 6, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (F=.086, p>.05) and all its
subscales (F=.118, p>.05; F=.285, p>.05; F=.100, p>.05; F=.346, p>.05; F=.109, p>.05) according
to the professional seniority variable. Table 7 presents the results of the one-way ANOVA test
conducted to determine whether there was a statistically significant difference between groups
in school administrators' perceptions of the Managerial Narcissism Scale and its subscales
based on the variable of length of service as a manager.

Table 7 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to length of service as a manager

Variable Length of Service as a Manager n  x o F p

4 and below 26 315 56
. . 5-9 22 323 .38

Managerial Narcissism Scale 10 and above 97 343 51 2176 121
TOTAL 75 3.27 .50
4 and below 26 345 71
. 5-9 22 3.51 .48

1. Grandiosity 10 and above 97 374 45 1.941 151
TOTAL 75 357 57
4 and below 26 342 65
. . 5-9 22 350 45

2. Leadership & Authority 10 and above 27 361 63 670 515
TOTAL 75 351 .59
4 and below 26 254 61
o . 5-9 22 290 57

3. Self Admiration & Vanity 10 and above 27 201 80 2.465 .092
TOTAL 75 278 .69
4 and below 26 295 54
o 5-9 22 294 50

4. Exhibitionism 10 and above 27 317 89 .986 378
TOTAL 75 3.02 .65
4 and below 26 328 72
L . 5-9 22 3.10 .58

5. Anticipation of Recognition 10 and above 27 355 77 2.528 .087
TOTAL 75 333 .71

According to Table 7, no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (F=2.176, p>.05) and all its
subscales (F=1.941, p>.05; F=.670, p>.05; F=2.465, p>.05; F=.986, p>.05 F=2.528, p>.05)
according to the length of service as a manager. Table 8 presents the results of the one-way
ANOVA test conducted to determine whether there was a statistically significant difference
between groups in school administrators' perceptions of the Managerial Narcissism Scale and
its subscales based on the length of service at the school.

Table 8 Examination of school administrators' perceptions of the Managerial Narcissism Scale and its
subscales according to length of service at the school

Variable Length of Service at the School n  x o F p

1 and below 19 321 .56
) o 2-4 36 329 .56

Managerial Narcissism Scale 5 and above 20 330 31 215 .807
TOTAL 75 327 .50
1 and below 19 353 .71

1. Grandiosity 2-4 36 359 60 g5 937
5 and above 20 359 34

TOTAL 75 3.57 .57
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1 and below 19 3.60 .71
. . 2-4 36 3.47 .61

2. Leadership & Authority 5 and above 20 350 40 315 731
TOTAL 75 3,51 .59
T and below 19 250 .72
o . 2-4 36 281 .72

3. Self Admiration & Vanity 5 and above 20 299 59 2.640 .078
TOTAL 75 278 .69
1 and below 19 290 .68
o 2-4 36 310 .61

4.  Exhibitionism 5 and above 20 301 .70 591 556
TOTAL 75 3.02 .65
1 and below 19 333 .73
L . 2-4 36 3.34 .79

5. Anticipation of Recognition 5 and above 20 330 57 025 975
TOTAL 75 333 .71

Table 8 shows that no statistically significant difference was found in school administrators'
perceptions of managerial narcissism in terms of its overall level (F=.215, p>05) and all its
subscales (F=.065, p>.05; F=.315, p>.05; F=2.640, p>.05; F=.591, p>.05; F=.025, p>.05) according
to the variable of length of service at the school. The study examined whether there was a
statistically significant difference in teachers' perceptions of the Organizational Narcissism
Scale and its subscales based on variables such as gender, school level, age, educational status,
professional seniority, length of service with the current school administrator, and length of
service at the school. Table 9 presents the results of the independent samples t-test conducted
to determine whether there was a statistically significant difference between groups based on
the gender variable in teachers' perceptions of the Organizational Narcissism Scale and its
subscales.

Table 9 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the gender variable

Variable Gender n X o t p

Organizational Narcissism Scale De;eale %g? g?g ?g -.895 371
1. Grandiosity EAearlréa'e fg;‘ %jgg :?g -958 339
2. Leadership & Authority ,l?/]ear}ﬁeale 32? ggg 32 -.909 .364
3. Self Admiration & Vanity EAearlréa'e fg;‘ gég :212 -974 331
4. Exhibitionism remale 208 311 B3 s 894
5. Anticipation of Recognition Dearlza'e fg;‘ 5812 g% 1.042 298

According to Table 9, no statistically significant difference was found in teachers' perceptions
of organizational narcissism in terms of its overall level (t=-,895, p>,05) and all its subscales (t=-
.958, p>.05; t=-.909, p>.05; t=-.974, p>.05; t=-.133, p>.05; t=1.042, p>.05) according to the gender
variable. Table 10 presents the results of the one-way ANOVA test conducted to determine
whether there was a statistically significant difference between groups based on the school
level variable in teachers' perceptions of the Organizational Narcissism Scale and its subscales.

Table 10 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the school level variable

) — Significant
Variable School Level n X o F Difference
A. Elementary School 108 326 .74
Organizational Narcissism B. Middle School 154 294 69

Scale C. High School 123 310 .87 5660 004 AB

TOTAL 385 308 78
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A. Elementary School 108 343 .85

. B. Middle School 154 316 .80
1. Grandiosity C. High School 193 334 100 3101 .046 A-B
TOTAL 385 329 .89
A. Elementary School 108 311 .77
: . B. Middle School 154 274 77
2. Leadership & Authority C. High School 193 292 03 6.413 .002 A-B
TOTAL 385 290 .84
A. Elementary School 108 325 .76
3. Self Admiration & B. Middle School 154 299 71
Vanity C. High School 123 311 93 8237040 AB
TOTAL 385 3.10 .80
A. Elementary School 108 3,12 .94
G B. Middle School 154 283 .84
4.  Exhibitionism C. High School 123 293 08 3.093 046 A-B
TOTAL 385 294 92
A. Elementary School 108 353 .79
5. Anticipation of B. Middle School 154 316 .82 )
Recognition C. High School 123 336 g 0132 002 AB
TOTAL 385 3.33 .85

According to Table 10, statistically significant differences were found in teachers' perceptions
of organizational narcissism in terms of its overall level (F=5.660, p<.05) based on the school
level variable and across all subscales (F=3.101, p<.05; F=6.413, p<.05; F=3.237, p<.05; F=3.093,
p<.05; F=6.132, p<.05). The Tukey post-hoc test was performed to examine which groups
accounted for the differences in mean values. The analysis revealed that the average
perceptions of organizational narcissism in terms of its overall level among elementary school
teachers (¥=3.26, x=3.43, x=3.11, x=3.25, x=3.12, x=3.53) were higher than those of middle
school teachers (x=2.94, x=3.16, x=2.74, x=2.99, x=2.83, x=3.16) across all subscales of
organizational narcissism. Table 11 presents the results of the one-way ANOVA test conducted
to determine whether there was a statistically significant difference between groups based on
the age variable in teachers' perceptions of the Organizational Narcissism Scale and its
subscales.

Table 11 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the age variable

: = Significant
Variable Age n X o F P Difference
A. 34 and 119 287 73
below
Organizational Narcissism Scale CB)igiid 166315 79 6.859 .001 22

) 100 322 76
above
TOTAL 385 3.08 .78
A. 34 and 119 3710 .89
below

1. Grandiosity giggid 166 333 89 4725 .009 22
i 100 346 84
above
TOTAL 385 329 .89
A. 34 and 119 263 73
below

2. Leadership & Authority 2‘ ig'gi q 166302 .79 952 000 ﬁ:g
) 1700 3.03 .76
above
TOTAL 385 2.90
A. 34 and 119 204 74
below

3. Seff Admiration & Vanity o g o 10081382y 00 15 4B
) 1700 3.25 .82
above

TOTAL 385 3.10 .80
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A. 34 and 119 278 .90
below
4. Exhibitionism g‘ig'gi q 166298 90 5157 044 ﬁ:g
' 100 3.08 .95
above
TOTAL 385 294 92
A. 34 and 119 315 .86
below
5. Anticipation of Recognition gjé:ﬁd 166339 .87 4115 017 A<C
' 100 344 .79
above
TOTAL 385 3.33 .85

According to Table 11, statistically significant differences were found in teachers' perceptions
of organizational narcissism in terms of its overall level (F=6.859, p<,05) and across all
subscales (F=4.725, p<.05; F=9.522, p<.05; F=4.228, p<.05; F=3.157, p<.05;, F=4.115, p<.05)
according to the age variable. The Tukey post-hoc test was performed to examine which groups
accounted for the differences in mean values. The analysis revealed that organizational
narcissism in terms of its overall level and in order, grandiosity, leadership & authority, self
admiration & vanity and exhibitionism subscales were higher among teachers aged 35-44
(x=3.15, x=3.33, x=3.02, x=3.13, x=2.98) and organizational narcissism and its all dimensions
in the 45 and above (x=3.22, x=3.46, x=3.03, x=3.25, x=3.08, x=3.44) were found to be higher
than those of teachers aged 34 and below (x=2.87, x=3.10, x=2.63, x=2.94, x=2.78, x=3.15).
Table 12 presents the results of the one-way ANOVA test conducted to determine whether there
was a statistically significant difference between groups in teachers' perceptions of the
Organizational Narcissism Scale and its subscales based on the educational status variable.

Table 12 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the educational status variable

Variable Educational Status n X o t p

Organizational Narcissism Scale g::(je:g;gduate 220 g;g ;2 2193  .029
1. Grandiosity é::deggduate 220 g:gj :2; 2546 011
2. Leadership & Authority é:;ideggigduate 220 ;32 gé 1.717  .087
3. Self Admiration & Vanity é:;;:g{iduate 2? g:;g :g? 1588 113
4. Exhibitionism g?;fggizduate géo 322 :3; 2496 013
5. Anticipation of Recognition é?ﬁ;&gid“am 220 g?g :gg 2184 030

According to Table 12, statistically significant differences were found in teachers' perceptions
of organizational narcissism in terms of its overall level (t =2.193, p<.05) and, in order, the
dimensions of grandiosity, exhibitionism and, anticipation of recognition (t =2.546, p<.05; t
=2.496, p<.05; t =2.184, p<.05); no statistically significant difference was found in their
perceptions of organizational narcissism in terms of the dimensions of leadership & authority
and self admiration & vanity (t =1.717, p>.05; t =1.588, p>.05) according to the education status
variable. The analysis revealed that the average perceptions of organizational narcissism
among teachers with bachelor's degrees (x=3.12, x=3.35, x=3.00, x=3.37) were higher than
those of teachers with graduate degrees (x=2.89, x=3.04, x=2.68, x=3.12) in terms of the overall
level of organizational narcissism and, in order, the dimensions of grandiosity, exhibitionism and,
anticipation of recognition. Table 13 presents the results of the one-way ANOVA test conducted
to determine whether there was a statistically significant difference between groups in teachers'
perceptions of the Organizational Narcissism Scale and its subscales based on the professional
seniority variable.
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Table 13 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the professional seniority variable

Variable Professional Seniority n X o p

9 and below 127 297 81
o . 10-19 163  3.15 .77

Organizational Narcissism Scale 20 and above 05 312 73 2020 134
TOTAL 385 3.08 .78
9 and below 127 315 95
o 10-19 163 338 .85

1. Grandiosity 20 and above 95 330 84 2.459 087
TOTAL 385 329 .89
9 and below 127 276 .87
. . 10-19 163 299 85

2. Leadership & Authority 20 and above 05 205 76 2.846  .059
TOTAL 385 290 84
9 and below 127 3.04 82
o . 10-19 163 3.14 .80

3. Self Admiration & Vanity 20 and above 95 311 78 540 .583
TOTAL 385 3.10 .80
9 and below 127 2.88 97
o 10-19 163 299 86

4. Exhibitionism 20 and above 95 005 06 551 577
TOTAL 385 294 92
9 and below 127 322 92
L . 10-19 163 337 84

5. Anticipation of Recognition 20 and above 95 340 77 1.596 .204
TOTAL 385 333 .85

According to Table 13, no statistically significant difference was found in teachers' perceptions
of organizational narcissism in terms of its overall level (F=2.020, p>.05) and its all subscales
(F=2.459, p>.05; F=2.846, p>.05; F=.540, p>.05; F=.551, p>.05; F=1.596, p>.05) according to the
professional seniority variable. Table 14 presents the results of the one-way ANOVA test
conducted to determine whether there was a statistically significant difference between groups
in teachers' perceptions of the Organizational Narcissism Scale and its subscales based on the
variable of length of service with the current school administrator.

Table 14 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the variable of length of service with the current school administrator

Length of Time Working

Significant

Variable with the Current School n X o F p .
. Difference
Administrator
1 and below 102 291 .80
Organizational Narcissism 2-3 147 317 72 A-B
Scale 4 and above 136 3.12 .80 8790 023 A-C
TOTAL 385 3.08 .78
1 and below 102 3.15 .89
o 2-3 147 341 .85
1. Grandiosity 4 and above 136 397 92 2.599 076
TOTAL 385 329 .89
1 and below 102 269 84
2. Leadership & 2-3 147 297 .80 4551 011 A-B
Authority 4 and above 136 299 86 ’ A-C
TOTAL 385 290 .84
1 and below 102 2.89 .80
3. Self Admiration & 2-3 147 324 72 A-B
Vanity 4 and above 136 312 .80 5941 003 A-C
TOTAL 385 3.10 .80
L 1 and below 102 2.81 .93
4. Exhibitionism 03 147 2909 92 1.464 233



15 ODUSOBIAD

4 and above 136 299 91

TOTAL 385 294 92

1 and below 102 323 .89

5. Anticipation of 2-3 147  3.42 81
Recognition 4 and above 136 331 .88 1.582 217

TOTAL 385 3.33 .85

According to Table 14, statistically significant differences were found in their perceptions of
organizational narcissism in terms of its overall level (F=3.790, p<,05) and, in order, in the
dimensions of leadership & authority and self admiration & vanity (F=4.551, p<,05; F=5.941,
p<,05) however, no statistically significant difference was found in teachers' perceptions of
organizational narcissism in the dimensions of grandiosity, exhibitionism and anticipation of
recognition (F=2.599, p>.05; F=1.464, p>.05; F=1.532, p>.05) according to the length of time
working with the school administrator variable. The Tukey post-hoc test was performed to
examine which groups accounted for the differences in mean values. The analysis revealed that
the average perceptions of organizational narcissism among teachers who had worked with the
current school administrator for 2-3 years and 4 years or more were higher than those of
teachers who had worked for 1 year or less, in terms of the overall level of organizational
narcissism and, respectively, the dimensions of leadership & authority and self admiration &
vanity. Table 15 presents the results of the one-way ANOVA test conducted to determine
whether there was a statistically significant difference between groups in teachers' perceptions
of the Organizational Narcissism Scale and its subscales based on the variable of length of
service at the school.

Table 15 Examination of teachers' perceptions of the Organizational Narcissism Scale and its subscales
according to the length of service at the school variable

Variable Length of Service at School n X o F p

3 and below 154 3.04 .78
o . 4-6 117 314 .82

Organizational Narcissism Scale = and above 114 308 71 531 .589
TOTAL 385 3.08 .78
3 and below 154 328 .88
. 4-6 117 3.26 .96

1. Grandiosity 7 and above 114 335 892 355 702
TOTAL 385 3.29 .89
3 and below 154 2.83 .84
. . 4-6 117 299 91

2. Leadership & Authority 7 and above 114 291 77 1.275 .281
TOTAL 385 290 .84
3 and below 154 3.06 .79
o ) 4-6 117 320 .84

3. Self Admiration & Vanity 7 and above 114 306 78 1.167 312
TOTAL 385 310 .80
3 and below 154 2.89 94
. 4-6 117 3.07 .95

4. Exhibitionism 7 and above 114 288 85 1.699 184
TOTAL 385 294 92
3 and below 154 3.33 .89
L o 4-6 117 3.33 .87

5. Anticipation of Recognition 7 and above 114 332 80 .005 995
TOTAL 385 333 .85

According to Table 15, no statistically significant difference was found in teachers' perceptions
of organizational narcissism in terms of its overall level (F=.531, p>.05) and its all subscales
(F=.355, p>.05; F=1.275, p>.05; F=1.167, p>.05; F=1.699, p>.05; F=.005, p>.05) according to the
variable of length of service at the school.
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Conclusions and recommendations

According to the research results, school administrators exhibit moderate levels of managerial
narcissism overall and in the subscales of self admiration & vanity, exhibitionism, and
anticipation of recognition, high levels of narcissism in the subscales of grandiosity and
leadership & authority perception. In this regard, it can be stated that school administrators'
leadership styles may be more authoritarian, dominant, and self-centered. Dogan and Guhadar
(2023) found that school administrators' levels of narcissism were at a moderate level, and
Coban and irmis (2018) found that administrators reflected a moderate level of narcissism,
which supports the findings of the present study.

Leadership has a strong connection with the attitudes and behaviors expected to shape the
identity, culture, and personality of organizations. Narcissistic leaders, whether productive or
not, have a significant impact on organizations. The literature indicates that narcissistic
managers may put their own interests ahead of those of the organization, exhibit less
participation in decision-making processes, and view their subordinates as a means of
exploitation (Duchon & Burns, 2008; Stein, 2003). However, it is also noted that managers with
healthy levels of narcissism can contribute to organizational success (Ronningstam, 2005;
Godkin & Allcorn, 2009). Managers can reduce the authoritarian structure that narcissistic
tendencies can lead to by involving their teachers more in decision-making processes.
Therefore, it is important to encourage a participatory leadership approach.

The research results indicate that there is no statistically significant difference in school
administrators' perceptions of managerial narcissism based on variables such as gender,
school level, age, professional seniority, length of service as a manager, and length of service at
the school. In other words, narcissism appears narcissism can be observed without being
related to these demographic variables. The finding in Dogan and Cuhadar's (2023) findings that
professional seniority and school type variables do not have a significant effect on school
administrators' perceptions of narcissism support the findings of this study. However, the
finding that a statistically significant difference was detected according to the gender variable
and that male school administrators' perceptions of narcissism were higher than those of
female school administrators can be considered different from this finding. Coban and irmis
(2018) found no significant relationship between any dimension of narcissism and demographic
variables such as gender, marital status, and length of service as an administrator. Atay's (2009)
study, which found no significant relationship between narcissism and demographic
characteristics such as gender and age, supports the findings of the present study.

The research results indicate that, no statistically significant difference was found in school
administrators' perceptions of managerial narcissism in terms of its overall level and, in order,
the subscales of grandiosity, leadership & authority, self admiration & vanity and exhibitionism;
only in the dimension of anticipation of recognition was statistically significant differences
found in perceptions of managerial narcissism according to the education status variable. The
analysis revealed that the average perceptions of postgraduate degree holders regarding
managerial narcissism were higher than those of bachelor's degree holders in terms of the
anticipation of recognition subscale. The study found no significant difference in the overall level
of managerial narcissism or in the dimensions of grandiosity, leadership & authority, self
admiration & vanity and exhibitionism based on the educational status of school administrators.
This indicates that narcissistic tendencies are largely personality-based traits. This finding
suggests that increasing educational level does not directly lead to administrators perceiving
themselves as more powerful, more authoritarian, or more privileged; in other words, these
dimensions of managerial narcissism are shaped by individual personality structures and
managerial experiences. However, the fact that postgraduate degree holders perception levels
are significantly higher than those of bachelor's degree holders only in the dimension of
managerial narcissism related to the desire for anticipation of recognition reflects items in this
dimension of the managerial narcissism scale, such as managers' expectations of being
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appreciated, respected, and receiving positive feedback from others. It can be argued that the
graduate education process strengthens individuals' perceptions of academic competence,
expertise, and intellectual capacity, thereby increasing their expectations of greater recognition
and approval within the organization. This situation can be linked to graduate school-educated
school administrators defining themselves not only through their managerial roles but also
through their academic identities. Furthermore, the high expectations of postgraduate-educated
administrators regarding their professional competence may have made these administrators'
need for recognition more visible. In this context, the findings indicate that postgraduate
education does not generally increase narcissistic tendencies; rather, it can strengthen the
importance individuals place on feedback from their environment and their need for approval.
Coban and irmis (2018) found that there was only a significant difference between educational
status and narcissism in the exhibitionism sub-dimension of narcissism, but no significant
relationship between the superiority, authority, exploitation, entitlement, and self-efficacy sub-
dimensions of narcissism and the educational status variable. Atay's (2009) study, which found
no significant relationship between educational status and narcissism, and Dogan and
Cuhadar's (2023) study, which found no statistically significant difference in school
administrators' perceptions of narcissism based on the educational status variable, support the
findings of the present study. Karaaziz and Erdem Atak (2013) and Guven (2019) found that
narcissistic personality structure did not show statistically significant differences according to
the educational status variable.

According to the research findings, teachers exhibit moderate levels of organizational
narcissism overall and its subscales. This result indicates that narcissism has not reached a
pathological level, but is felt to a certain extent in the school environment. Moderate levels of
narcissism can contribute to organizational functioning by supporting self-esteem, motivation,
and commitment; it does not create negative effects as long as it does not become excessive
(Brown, 1997; Duchon & Burns, 2008). This narcissism perceived by teachers can be evaluated
within healthy limits that can support the success of organizations. The findings of studies by
Hamedoglu (2009), Yurdakul and Bostanci (2016), Kahveci, Gllay, and Avci (2018), and Salihoglu
(2020) that teachers exhibit moderate levels of organizational narcissism support the findings
of this study. The research by ince (2017) and Soytirk (2020) found that participants exhibited
high levels of organizational narcissism. The fact that teachers' perceptions of organizational
narcissism are at a moderate level indicates that they have developed commitment to their
organizations. To increase this commitment, teachers' participation in organizational decision-
making processes should be supported, and their opinions and suggestions should be taken
into consideration. The research results show that no statistically significant difference was
found in teachers' perceptions of organizational narcissism in terms of its overall level and all
its subscales according to the gender variable. In other words, this result shows that the gender
variable in question has no effect on increasing or decreasing organizational narcissism
tendencies. Yurdakul and Bostanci (2016), Onay (2018), Kahveci, Giilay, and Avci (2018), and
Soytirk (2020) found no statistically significant difference in participants' perceptions of
narcissism based on the gender variable, which supports the findings of the present study. Ince
(2017) found that healthcare workers' perceptions of organizational narcissism differed at a
statistically significant level based on the gender variable and that women's perceptions of
organizational narcissism were higher than men's. The studies by Hamedoglu (2009) and Giines
(2020) found that there was a statistically significant difference in teachers' perceptions of
organizational narcissism based on the gender variable and that male teachers' perceptions of
organizational narcissism were higher than those of female teachers. Salihoglu (2020) found
that psychological counselors' perceptions of organizational narcissism differed at a
statistically significant level based on the gender variable, and that male psychological
counselors' perceptions of organizational narcissism were higher than those of female
psychological counselors.

The research results show that statistically significant differences were found in teachers'
perceptions of organizational narcissism in terms of its overall level based on the school level
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variable and across all subscales. The analysis revealed that the average perceptions of
organizational narcissism in terms of its overall level among elementary school teachers were
higher than those of middle school teachers across all subscales of organizational narcissism.
In contrast to this finding, Kahveci, Gllay, and Avci (2018) and Salihoglu (2020) concluded that
there was no statistically significant difference in participants' perceptions of organizational
narcissism based on the school level variable. According to Kuzgun (2019), since individuals in
different school levels have different interests and needs, there are also significant differences
in educational and teaching services in terms of both affective and cognitive and academic
aspects. Since school evaluations and rankings today are mostly based on students' academic
achievement, it is expected that teachers whose schools are considered successful will have
higher levels of organizational narcissism than teachers whose schools are considered
unsuccessful.

The research results show that statistically significant differences were found in teachers'
perceptions of organizational narcissism in terms of its overall level and across all subscales
according to the age variable. The analysis revealed that organizational narcissism in terms of
its overall level and in order, grandiosity, leadership & authority, self admiration & vanity and
exhibitionism subscales were higher among teachers aged 35-44 and organizational narcissism
and its all dimensions in the 45 and above were found to be higher than those of teachers aged
34 and below. Hamedoglu's (2009) study found statistically significant differences in
participants' perceptions of narcissism based on age in the subscales of “leadership & authority”
and “self admiration & vanity”. This finding supports the current study's result, and similarly, it is
stated that narcissistic perceptions in these dimensions increase with age. In contrast to this
finding, Kahveci, Gllay, and Avci (2018) and Soytlrk (2020) concluded that there was no
statistically significant difference in participants’ perceptions of organizational narcissism
based on the age variable. This result can be interpreted as organizational experiences reflecting
more on individuals' perceptions of the organization as they age. Therefore, mentoring and
support programs for teachers in their early years of the profession can be implemented to
strengthen their organizational commitment.

The research results show that statistically significant differences were found in teachers'
perceptions of organizational narcissism in terms of its overall and, in order, the dimensions of
grandiosity, exhibitionism and, anticipation of recognition; no statistically significant difference
was found in their perceptions of organizational narcissism in terms of the dimensions of
leadership & authority and self admiration & vanity according to the education status variable.
The analysis revealed that the average perceptions of organizational narcissism among
teachers with bachelor's degrees were higher than those of teachers with graduate degrees in
terms of the overall level of organizational narcissism and, in order, the dimensions of
grandiosity, exhibitionism and, anticipation of recognition. The research results suggest that the
significant variation in teachers' perceptions of organizational narcissism by educational status
variable may indicate that organizational narcissism is closely related to the type of relationship
established with the organization and the level of organizational commitment rather than
individual characteristics. When examining the items included in these dimensions of the
Organizational Narcissism Scale, it is observed that items such as the school being the “center
of attention” and “seen as unrivaled,” “displaying achievements,” and “expecting recognition from
the external environment.” This may indicate that teachers with a bachelor's degree who
embrace these statements to a higher degree have established a stronger emotional and
symbolic bond with the organizational identity. In contrast, it can be said that the graduate
education process strengthens not only individuals' professional competencies but also their
ability to question organizational discourses and critically evaluate institutional success
narratives. In this case, the relatively more developed academic background and critical thinking
skills of graduate teachers may have led them to adopt a more detached and realistic attitude
in their assessments of their organizations. This situation may explain why graduate teachers
tend to be less inclined to excessively glorify their schools, exaggerate their achievements, or
internalize perceptions of organizational superiority. In this context, the findings indicate that
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organizational narcissism may weaken as the level of education increases and that the nature
of the relationship individuals establish with organizational identity changes. Furthermore, it
may be thought that the academic titles conferred on individuals by postgraduate education
may sometimes foster narcissistic traits such as arrogance or a perception of omnipotence;
however, according to the research results, it has been observed that postgraduate education
does not foster these traits. This situation is thought to be related to the limited concrete
rewards of postgraduate education in the teaching profession. Indeed, regulations such as the
payment of a 7% increase in additional lesson fees to teachers employed by institutions
affiliated with the Ministry of National Education who have completed a master's degree and a
20% increase to teachers who have completed a doctorate (Public Servants in General, 2021)
and the promotion in rank and grade stipulated in the ninth paragraph of Article 36 of the Civil
Servants Law No. 657 (Civil Servants Law, 1965) are among the main benefits of postgraduate
education for teachers. However, beyond these gains, it cannot be said that postgraduate
education directly provides organizational privilege or prestige in professional practice.
Therefore, it is seen that postgraduate education is not an element that feeds organizational
narcissistic tendencies in the teaching profession and does not make a decisive contribution to
professional motivation or organizational commitment at the organizational level. In contrast to
this finding, Hamedoglu (2009), Ozdemir (2015), Salihoglu (2020), and Soytiirk (2020) concluded
that there was no statistically significant difference in participants' perceptions of narcissism
based on the educational status variable.

The research results show that no statistically significant difference was found in teachers'
perceptions of organizational narcissism in terms of its overall level and its all subscales
according to the professional seniority variable. The findings of ince (2017), Onay (2018), Sen
and Dirgen (2018), and Soytirk (2020), which show no statistically significant differences in
participants' perceptions of narcissism based on professional seniority, support the findings of
the present study. Similarly, Hamedoglu (2009) concluded that teachers' perceptions of
organizational narcissism did not differ at a statistically significant level based on the
professional seniority variable in terms of the sub-dimensions of perceived power, perceiving
oneself as special and arrogance, and the desire for approval and acceptance, did not differ at
a statistically significant level based on the professional seniority variable. However, unlike this
finding, the study concluded that teachers' perceptions of organizational narcissism differed at
a statistically significant level based on the professional seniority variable in the subscales of
leadership and authority perception and exhibitionistic behavior and that organizational
narcissism levels increased as professional seniority progressed. Yurdakul and Bostanci (2016),
in contrast to this finding, concluded that there was a statistically significant difference in
teachers' perceptions of organizational narcissism depending on the professional seniority
variable and that the level of organizational narcissism also increased as professional seniority
progressed. Kahveci, Gllay, and Avci (2018) similarly concluded that teachers' perceptions of
organizational narcissism did not differ at a statistically significant level based on the
professional seniority variable in terms of the sub-dimensions of perceived power, leadership
and authority perceptions, perceptions of leadership and authority, perceptions of self-
importance and arrogance, and perceptions of approval and acceptance. However, in contrast
to this finding, they concluded that teachers' perceptions of organizational narcissism differed
significantly at a statistically significant level in the exhibitionist behavior sub-dimension based
on the professional seniority variable, and that as professional seniority increased, the level of
organizational narcissism also increased the level of organizational narcissism also increases.
Gines (2020), in contrast to this finding, determined that there was a statistically significant
difference in teachers' perceptions of organizational narcissism in the sub- dimensions of
leadership, desire for recognition, boasting, and self-admiration based on the professional
seniority variable and concluded that organizational narcissism levels also increased as
professional seniority progressed. In contrast to this finding, Salihoglu (2020) found that there
was a statistically significant difference in psychological counselors' perceptions of
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organizational narcissism based on the professional seniority variable, and that as professional
seniority increased, the level of organizational narcissism also increased.

The research results show that statistically significant differences were found in their
perceptions of organizational narcissism in terms of its overall level and, in order, in the
dimensions of leadership & authority and self admiration & vanity however, no statistically
significant difference was found in teachers' perceptions of organizational narcissism in the
dimensions of grandiosity, exhibitionism and anticipation of recognition according to the length
of time working with the school administrator variable. The analysis revealed that the average
perceptions of organizational narcissism and, in order, perceptions of leadership and authority,
and the dimensions of self-importance and grandiosity were higher among teachers who had
worked with the current school administrator for 2-3 years and 4 years or more than among
teachers who had worked with the current school administrator for 1 year or less. This suggests
teachers observe narcissistic traits more clearly over time. The research results show that no
statistically significant difference was found in teachers' perceptions of organizational
narcissism in terms of its overall level and its all subscales according to the variable of length
of service at the school. Hamedoglu's (2009) study, which found no statistically significant
difference in teachers' perceptions of organizational narcissism based on the length of service
at the school variable, supports the findings of the present study. In contrast to this finding,
Yurdakul and Bostanci (2016) concluded that teachers' perceptions of organizational
narcissism differed statistically significantly according to the length of service at school only in
the display sub- dimension.

In conclusion, this study reveals that managerial and organizational narcissism are observed at
moderate levels in educational organizations and that they can have both positive and negative
implications for the functioning of educational organizations. The findings show that narcissism
at a certain level can increase motivation, self-esteem, and commitment (Crevani & Hallin, 2017,
Rousseau & Duchon, 2015). Therefore, school administrators need to strike a balance in their
leadership practices and develop policies that will increase teachers' motivation while also
upholding ethical principles. However, it has also been observed that when narcissism reaches
high levels, it leads to organizational failure, ethical problems, and disruptions in decision-
making processes (Stein, 2003; Ketola, 2006). In this context, it is critically important to support
healthy levels of narcissism in educational organizations, strengthen teachers' organizational
commitment, and implement regulations that prevent pathological narcissism. Therefore,
nationwide research revealing the effects of organizational narcissism on teacher performance,
school climate, and student achievement should be supported, and the data obtained should be
used in the development of educational policies.
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TURKGE SURUM

Girig

2000l yillardan sonra orgutsel davranis alaninda pozitif psikolojinin etkileri yogun bicimde
hissedilmeye baslanmistir. Pozitif psikoloji, bireylerin gucll yonlerine, mutluluklarina ve is
doyumlarina odaklanmis; calisanlarin potansiyellerini ortaya koyabilmelerine ve olumlu is
deneyimlerine vurgu yapmistir (Seligman ve Csikszentmihalyi, 2000). Bununla birlikte, is
dunyasinda yasanan hizli degisimler ve orgut yapilarinda ortaya ¢ikan donustumler, orgutlerin
yalnizca olumlu kisilik dzellikleri tzerinden aciklanamayacagini gostermistir. Ozellikle son
yillarda etik disi davranislarin artmasi, givensizlik duygusunun yukselmesi, is doyumsuzlugu ve
calisanlar arasinda yasanan catismalar, kisiligin karanlik yonlerine dair arastirmalarin dnemini
artirmistir (Vize vd., 2018; Furnham vd., 2013). Boylece orgitsel davranis arastirmalarinda
karanlik kisilik ozellikleri daha gorunur hale gelmistir.

Karanlik Ugli olarak tanimlanan narsisizm, psikopati ve Makyavelizm, orgitlerde en sik
incelenen olumsuz kisilik ozellikleri arasinda yer almaktadir (Jonason vd., 2012; Harms vd.,
2011). Bu g 0Ozellikten ozellikle narsisizm, hem bireysel iliskilerde hem de orgitsel dizeyde
yarattigi sonuglar bakimindan on plana gikmaktadir. Narsisizm kavrami bireylerin kendilerini asiri
onemsemeleri, baskalarinin ihtiyaclarini gormezden gelmeleri, surekli takdir edilme arzusu
tagimalari ve empati yoksunlugu gostermeleri ile tanimlanmaktadir (Paulhus ve Williams, 2002;
Campbell ve Miller, 2011). Narsisistik bireyler orgitlerde ¢ogu zaman is arkadaslarini kendi
amaglarina ulasmak igin bir arag olarak gordr, basarilan yalnizca kendilerine mal eder ve
cevresindekilerin katkilarini kigumser. Bu egilimler is doyumsuzlugu, given kaybi, dusuk
motivasyon ve yiksek stres gibi sonuglara yol agar (Glad, 2002).

Narsisistik ozelliklere sahip liderler, orgutlerde sorunlari daha da derinlestirmektedir. Calisanlarin
stres duzeyini artirmalari, orgut iginde sadliksiz rekabet ortamlari yaratmalari ve guven
duygusunu zedelemeleri bu liderlerin en belirgin etkilerindendir. Kisa vadede karizmatik
ozellikleriyle dikkat gekebilir, calisanlarini belirli hedeflere yonlendirebilirler; ancak uzun vadede
empati eksiklikleri, kibirli tutumlari ve baskalarini degersizlestirme egilimleri nedeniyle orgut
kilttrinde yikict sonuglar dogururlar (Lubit, 2002; Hogan vd., 2011). Egitim 6rgutlerinde bu
durum daha da hassas bir konudur. Ogretmenlerin mesleki doyumu, 6grencilerin akademik
basarisi ve okulun genel iklimi dogrudan yoneticilerin sergiledigi liderlik tarziyla iliskilidir. Okgu
vd. (2023) okul mudurlerinin narsisistik liderlik davranislarina iliskin 6gretmen algilarinin,
ogretmenlerde orgutsel guveni zayiflattigini ve orgutsel sinizmi artirdidini belirtmektedir.
Narsisistik liderlik egilimi ylksek okul mudurleri okullarinda dontsimi gergeklestirmek (Sahin,
2004), orgutsel 6grenmeyi saglamak (Higyllmaz ve Sahin, 2024) ve ogretimsel lider olarak
(Sahin, 2011) okullarinda 6gretime katki sunmak hususlarinda yetersiz kalabilmektedirler glinkd
duygusal zekalarini kullanmak, iletisim ve empati kurmak soz konusu oldugu zaman gugluk
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cekmektedirler (Durdu ve Sahin, 2018). Bu bulgular, narsisizmin egitim kurumlarinda hem
bireysel hem de orgutsel duzeyde guven iliskilerini zedeleyerek saglikli bir okul ikliminin
olusumunu engelledigini gostermektedir.

Narsisizm kavrami psikanalitik literatlrde uzun stredir tartigilan bir konudur. Freud (1914)
narsisizmi bireylerin kisilik gelisiminde onemli bir donim noktasi olarak gormus, fakat patolojik
dizeyde narsisizmin iliskilerde yikici sonuclar dogurdugunu vurgulamistir. Daha sonraki
arastirmalarda narsisizm normal ve patolojik dizeyler olarak ayristinlmistir. Normal dizeyde
narsisizm 6zguveni, yaraticiligi ve motivasyonu destekleyebilirken; patolojik narsisizm Kkibir,
empati eksikligi, istunlik duygusu ve baskalarini somtrme egilimi ile birlikte bireylerin hem ozel
hem de is yasaminda yikici sonuglar dogurmaktadir (Kernberg, 1979; Lubit, 2002). Orgitsel
baglamda degerlendirildiginde, orta dlzeyde narsisizm kurumlarin rekabet gucund artirabilir,
yenilikci davranislari destekleyebilir; ancak yuksek diuzeyde narsisizm kurum icinde guven
iliskilerini zayiflatmakta, aidiyet duygusunu azaltmakta ve uzun vadede orgutin bdtinltgunu
tehdit etmektedir (Duchon ve Burn, 2008; Stein, 2003).

Psikanalitik kuram narsisizmi bireysel dizeyde agciklarken, ginimtzde yonetim bilimleri
narsisizmi orgutsel bir olgu olarak da ele almaktadir. Bu yaklasim narsisizmin yalnizca bireylerin
psikolojisini degil, ayni zamanda orgut kultirdnd, etik yapiyi, performansi ve surdurdlebilirligi de
etkileyen cok boyutlu bir unsur oldugunu gostermektedir. Egitim orgutleri bu acidan kritik bir
ornek teskil etmektedir ¢cunkd ogretmenlerin ve yoneticilerin narsisistik egilimleri, dogrudan
ogrencilerin egitim deneyimlerine, okul iklimine ve toplumsal beklentilere yansimaktadir (Morf
ve Rhodewalt, 2001; Kets de Vries ve Miller, 1985).

Narsisizm vyalnizca bireysel dlzeyde degil, orgutsel dizeyde de farkli sekillerde ortaya
clkabilmektedir. Saglikl duzeydeki orgutsel narsisizm kurumlarin kimligini korumasina ve
rekabet gucunu artirmasina katki saglayabilir. Bu durumda kurumlar 6zguvenli, yenilikgi ve
dayanikli bir yapi sergileyebilir. Ancak asiri narsisizm kurumlarin kendilerini gevrelerinden dstun
gormesine, digsal tehditlere karsi esnekliklerini kaybetmesine ve degisime direng gostermelerine
neden olabilir. Egitim orgutlerinde bu tdr egilimler, sinav odakli baskinin artmasina,
ogretmenlerin tukenmiglik yasamasina, ogrencilerin yuksek stres altinda kalmasina ve velilerle
iliskilerin zayiflamasina yol agabilmektedir (Duchon ve Burns, 2008; Rousseau ve Duchon, 2015).

Egitim orgutleri insan unsurunun on planda oldugu kurumlardir ve bireyler arasi iliskilerin
yogunlugu nedeniyle narsisizmin etkileri daha belirgin bigimde hissedilebilmektedir.
Ogretmenler arasindaki is birliginin zayiflamasi, yoneticilerin asiri basari odakli tutumlari ve
ogrencilerin yalnizca akademik sonugclar udzerinden degerlendiriimesi narsisistik egilimlerin
yansimalari arasinda yer alabilir. Orgutsel narsisizm, orgitsel sinizmi tetikleyebilir ve érgitsel
badlilik ve adanmayi azaltabilir (Yiksel ve Sahin, 2017). Bu durum 6gretmenler Uizerinde baski
yaratabilmekte, orgut icinde sagliksiz bir rekabet ortami olusturabilmekte ve ogrencilerin
bltinsel gelisimini sinirlandirabilmektedir (Peng ve Huang, 2024; Okgu vd., 2023).

Egitim alaninda yapilan galismalar, yonetsel ve orgutsel narsisizmin ogretmenler ve ogrenciler
Uzerinde gesitli olumsuz etkiler yarattigini ortaya koymaktadir. Zhang ve Song (2021), narsisistik
liderligin calisanlarin yenilikgi davranislarini ve psikolojik iyi oluslarini zayiflattigini; Kahveci
(2023), 6gretmenlerin calistiklari kurumlarda orgltsel narsisizm algilarinin, 6rgitsel vatandaglik
davraniglarini olumsuz etkileyebildigini; Wu vd. (2024), danismanlarin narsisistik egilimlerinin
lisansustud ogrencilerin ruh saghgr Uzerinde olumsuz etkiler dogurdugunu, 6grencilerin proaktif
kisilik ozelliklerinin ise bu etkiyi kismen hafifletebildigini ortaya koymustur. Peng ve Huang
(2024) benzer sekilde, Ogretmenlerin otoriter ve narsisistik ozellikler tasiyan liderlik
davraniglarinin ogrencilerin iyi olusunu olumsuz etkiledigini ve bu surecte ogrencilerin
tukenmiglik duzeylerinin araci bir rol oynadigini gostermektedir. Bu bulgular, narsisistik
egilimlerin egitim surecine yalnizca akademik degil, ayni zamanda psikolojik boyutlarda da zarar
verdigini ve narsisizmin egitim orgutleri agisindan yalnizca bireysel bir sorun olmadigini, ayni
zamanda kurumsal duzeyde tehdit olusturdugunu acikca ortaya koymaktadir. Uluslararasi
literatirde bu konu yogun olarak arastirilirken (Westerman, 2016; McManus vd., 2022; Peng ve
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Huang, 2024; Wu vd., 2024), Turkiye'de egitim orgutlerinde narsisizm olgusuna yonelik
gerceklestirilen arastirmalar, sayica sinirli olmakla birlikte orgutsel surecler ve liderlik
degiskenleriile iliskili Gnemli bulgular ortaya koymaktadir. Hamedoglu'nun (2009) liselerde gorev
yapan ogretmen ve okul yoneticilerinin orgutsel narsisizm algilarini inceledigi arastirmada, ozel
liselerde orgutsel narsisizm algisinin devlet liselerine gore daha yuksek oldugu; ayrica 6grenci
ve ogretmenlerini sinavla secen Anadolu ve fen liselerinde orgutsel narsisizm algisinin genel
liselere kiyasla daha yuksek duzeyde oldugu belirlenmistir. Bu bulgu, okul ttrdntn orgutsel
narsisizm duzeyi Uzerinde belirleyici olabilece@ine isaret etmektedir. Yurdakul ve Bostanci
(2016), ortaokul 6gretmenlerinin 6rgltsel narsisizm dizeyine iliskin algilari ile 6z yeterlilik algilari
arasinda dlslk dizeyde pozitif bir iliski saptamis; Kahveci, Gilay ve Avci (2018) ilkdgretim
ogretmenlerinin orgutsel narsisizm duzeyleri ile okul iklimi algilar arasinda orta dizeyde pozitif
ve anlamli bir iliski bulundugunu ve orgutsel narsisizmin okul ikliminin anlamli bir yordayicisi
oldugunu ortaya koymustur. Bu ¢aligsmalar, orgutsel narsisizmin egitim kurumlarinin sosyal ve
psikolojik yapisiyla iliskili oldugunu gostermektedir. Salihoglu ve Camadan (2020), okul psikolojik
danismanlarinin orgutsel narsisizm egilimleri ile okul yoneticilerinde algiladiklar yardimsever,
otoriter ve gikarci liderlik davraniglan arasinda pozitif yonde anlamli iliskiler bulundugunu; ancak
ahlaki liderlik davranisi ile anlamli bir iliski saptanmadigini belirlemistir. Okgu, Ay, Sevgi ve Burul
(2023) 6gretmen algilarina dayali olarak okul mudurlerinin narsisistik liderlik davraniglarinin
orgutsel guveni zedeleyebildigini ve orgutsel sinizmi artirabildigini ortaya koymustur. Dogan ve
Cuhadar (2023) tarafindan yapilan galismada da okul yoneticileri ve 6gretmenlerin narsisistik
kisilik 6zellikleri ile is motivasyonlari arasinda anlamliiliskiler bulundugu belirlenmistir.

Bu arastirmalar, egitim orgutlerinde narsisizmin farkl orgutsel degiskenlerle iliskili oldugunu
gostermektedir ancak mevcut calismalar incelendiginde bazi onemli sinirliliklar dikkat
cekmektedir. ilk olarak, arastirmalarin blyik cogunlugunun yalnizca orgiitsel narsisizm
boyutuna odaklandigi, yonetsel narsisizm kavraminin oldukga sinirli bigimde ele alindig
gorulmektedir. Yonetsel narsisizmi ele alan calismalarin ¢ogunlukla ogretmen algilarina
dayandigl, okul yoneticilerinin kendi yonetsel narsisizmn duzeylerini dogrudan degerlendiren
arastirmalarin neredeyse yok denecek kadar az oldugu anlasiimaktadir. ikinci olarak, mevcut
calismalarin genellikle ilkokul, ortackul veya lise gibi tek bir okul kademesi ile sinirli kaldigi; farkli
egitim kademelerini birlikte kapsayan butuncul orneklemlerin tercih edilmedigi gortilmektedir.
Halbuki, egitim kademeleri arasindaki yapisal ve kultdrel farkliliklarin narsisizm duzeyleri
tzerinde etkili olabilecegi degerlendiriimektedir. Uglincl olarak, yonetsel narsisizm ve orgtsel
narsisizm  degiskenlerinin  birlikte ele alindigi  butincul arastirmalara literatirde
rastlanmamaktadir. Bu durum, egitim orgutlerinde narsisizmin hem yonetici hem de ogretmen
boyutunda nasil sergilediginin buttunsel olarak ortaya konulamamasina neden olmaktadir. Bu
baglamda, okul yoneticilerinin kendi yonetsel narsisizm algilarinin dogrudan incelenmesi ve ayni
arastirma kapsaminda ogretmenlerin orgutsel narsisizm dUzeyleri ile birlikte degerlendirilmesi,
literatlrdeki onemli bir boslugu doldurma potansiyeline sahiptir. Ayrica arastirmanin ilkokul,
ortaokul ve lise kademelerini kapsayan genis bir orneklem Uzerinde yUruttlmesi, narsisizmin
egitim sisteminin farkli duzeylerindeki gorinimunud karsilastirmall olarak ortaya koymasi
acisindan 6zgun bir katki sunmaktadir.

Dolayisiyla bu arastirmada, okul yoneticilerinin yonetsel narsisizm algilari ile 6gretmenlerin
orgutsel narsisizm duzeylerinin birlikte incelenmesi ve s6z konusu degiskenlerin demografik
ozelliklere gore farklilasip farklilasmadiginin belirlenmesi amaglanmistir. Arastirmadan elde
edilecek bulgularin, Turkiye baglaminda egitim orgutlerinde narsisizmin ¢ok boyutlu yapisina
iliskin kapsamli ampirik veri sunmasi ve literattrdeki yonetsel ve orgutsel butunlesik inceleme
eksikliginin giderilmesine katki saglamasi beklenmektedir. Bu kapsamda arastirma sorular su
sekilde olusturulmustur:

1. Okul yoneticilerinin yonetsel narsisizme ve alt boyutlarina iliskin algilari ne dizeydedir?

2. Okul yoneticilerinin yonetsel narsisizme ve alt boyutlarina iliskin algilari cinsiyet, okul
kademesi, yas, egitim durumu, mesleki kidem, yonetici olarak ¢alisma suresi ve okuldaki
gorev suresi degiskenlerine bagli olarak anlamli bir degisim gostermekte midir?
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Ogretmenlerin orgitsel narsisizme ve alt boyutlarina iliskin algilar ne diizeydedir?

Ogretmenlerin orgiitsel narsisizme ve alt boyutlarina iliskin algilarn cinsiyet, okul
kademesi, yas, egitim durumu, mesleki kidem, mevcut mudur ile calisma suresi ve
okuldaki gorev suresi degiskenlerine bagli olarak anlamli bir degisim gostermekte midir?

> w

Yontem

Arastirmanin deseni

Bu arastirmada resmi ilkogretim ve ortadgretim kurumlarinda gorev yapmakta olan okul
yoneticilerinin yonetsel narsisizm algilarinin ve ogretmenlerin orgutsel narsisizm algilarinin
incelenmesi amaglanmistir.  Arastirma, bu amag¢ dogrultusunda tarama modelinde
kurgulanmistir. Karasar (2012) tarama modelini, gegmiste veya giinimuzde var olan bir durumu
oldugu sekli ile ortaya koymayi amaclayan bir arastirma modeli olarak tanimlamaktadir.

Aragtirma grubu

Arastirmanin evreni 2022-2023 egitim ve 6gretim yilinda izmir ili Buca ilgesinde Milli Egitim
Bakanlgi'na bagl resmi ilkogretim ve ortadgretim kurumlarinda gorev yapmakta olan okul
yoneticilerinden ve dgretmenlerden olusmaktadir. Buca ilce Milli Egitim Mudurliginden elde
edilen bilgilere gore ilge genelindeki toplam 92 okul yoneticisinin 32'si (%35) ilkokullarda, 34U
(%37) ortaokullarda ve 26'sI (%28) de liselerde ve 3850 6dretmenin 1092'si (%28) ilkokullarda,
1538'si (%40) ortaokullarda ve 1220'si (%32) de liselerde gorev yapmaktadir.

Arastirmanin  orneklemi tabakali ornekleme yontemi ile belirlenmis, okul yoneticileri ve
ogretmenler orneklem birimi ve okul kademeleri de birer tabaka olarak alinmistir. Arastirmada
orneklem buyukluginu hesaplamak icin gerceklestirilen islem sonucunda, toplam 75 okul
yoneticisi ve 385 ogretmen orneklem kapsamina dahil edilmistir. Arastirmanin alt tabakalarini
olusturan ilkogretim ve ortadgretim kurumlarinda gorevli okul yoneticisi ve 6gretmen sayilari,
evreni temsil edecek sekilde orantili olarak belirlenmistir. Okul yoneticilerinin 14'G (%19) kadin ve
61'i (%81) erkektir. Okul yoneticilerinin 26'si (%35) ilkokullarda, 28'i (%37) ortaokullarda ve 27
(%28) de liselerde gorev yapmaktadir. Okul yoneticilerinin 18'i (%24) 34 yas ve alti, 31'i (%41) 35
ile 44 yas arasl ve 26'sl (%35) 45 yas ustudur. Okul yoneticilerinin 43'U (%57) lisans, 30'u (%40)
ylksek lisans ve 2'si (%3) doktora mezunudur. Okul yoneticilerinin 13'U (%17) 9 yil ve alti, 37'si
(%49) 10 ile 19 yil arasi ve 25'i (%33) 20 yil ve Usti mesleki kideme sahiptir. Okul yoneticilerinin
26's1 (%35) 4 yil ve altl, 22'si (%29) 5 ile 9 yil arasi ve 27'si (%36) 10 yil ve Usti slredir yonetici
olarak galismaktadir. Okul yoneticilerinin 19'u (%25) 1 yil ve alti, 36'sI (%48) 2 ile 4 yil aras| ve
20'si (%27) 5 yil ve Usti siiredir ayni okulda gérev yapmaktadir. Ogretmenlerin 264'l (%69) kadin
ve 121'1 (%31) erkektir. Ogretmenlerin 108'i (%28) ilkokullarda, 154U (%40) ortaokullarda ve 123'(
(%32) de liselerde gorev yapmaktadir. Ogretmenlerin 119'u (%31) 34 yas ve alt;, 166's1 (%41) 35
ile 44 yas arasi ve 100'U (%26) 45 yas Ustidir. Ogretmenlerin 320'si (%83) lisans, 62'si (%16)
ylksek lisans ve 3'U (%1) doktora mezunudur. Ogretmenlerin 127'si (%33) 9 yil ve alti, 163'(
(%42) 10 ile 19 yil arasi ve 95'i (%25) 20 yil ve Ustl mesleki kideme sahiptir. Ogretmenlerin 102'si
(%27) 1 yil ve alt, 147'si (%38) 2 ile 3 yil arasi ve 154’0 (%35) 4 yil ve UstU siredir mevcut
muddrleri ile calismaktadir. Ogretmenlerin 154'U (%40) 3 yil ve alti, 117'si (%30) 4 ile 6 yil arasi
ve114'U (%30) 7 yil ve Ustl suredir ayni okulda gorev yapmaktadir.

Veri toplama araglari

Arastirma kapsaminda kisisel bilgi formu, okul yoneticilerinin yonetsel narsisizm algilari igin
Ercetin, Hamedoglu ve Acikalin'in (2014) gelistirmis oldugu “Yonetsel Narsisizm Olgegi” ve
ogretmenlerin orgitsel narsisizm dizeyleri icin Hamedoglu ve Potas'in (2012) gelistirmis oldugu
“Orgltsel Narsisizm Olgegi” kullanilmistir.

Arastirma kapsaminda okul yoneticilerinin cinsiyet, okul kademesi, yas, egitim durumu, mesleki
kidem, yonetici olarak ¢alisma suresi ve okuldaki gorev suresi ile 6gretmenlerin cinsiyet, okul
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kademesi, yas, egitim durumu, mesleki kidem, mevcut mudur ile ¢alisma suresi ve okuldaki
gorev suresi bilgileri elde edilmistir.

Yonetsel Narsisizm Olgegi sirasi ile “tim guclulik algist”, “liderlik ve otorite algisi”, “kendini dzel
gorme ve kibirlilik”, “teshirci davranis” ve “onaylanma ve kabul gorme istegi” olmak Uzere 5 boyut
ve 37 maddeden olusmaktadir. Olgek maddeleri 5'li Likert tipinde “hig katilmiyorum (1)”, “gok az
katiliyorum (2)", "kismen katiliyorum (3)”, "katiliyorum (4)" ve “kesinlikle katiliyorum (5)" olarak
derecelendirilmistir. Olgegin her bir maddesi icin elde edilen aritmetik ortalama ve katilim diizeyi
“1.00-1.80 ¢ok dusuk duzey narsisizm”, “1.81-2.60 dusUk duzey narsisizm”, “2.61-3.40 orta duzey
narsisizm’, “3.41-4.20 yUksek duzey narsisizm” ve “4.21-5.00 ¢ok yuksek dizey narsisizm”
seklindedir. Olgegin madde faktor yik degerlerinin dlgegin birinci boyutunda .98 ile .81, ikinci
boyutunda .89 ile .79, Gd¢cuncu boyutunda .89 ile .80, dorduncu boyutunda .87 ile .85 ve besinci
boyutunda .88 ve .42 arasinda degistigi tespit edilmistir. Olcegin guivenirlik katsayisi boyutlarina
gore sirasl ile .84, .74, .68, .60 ve .75 degerindedir. Olgegin tamamina iliskin glvenirlik katsayisi
.97 olarak gerceklesmistir.

Orgutsel Narsisizm Olgegi sirasi ile “tim gucllik algist”, “liderlik ve otorite algisi”, “kendini 6zel
gorme ve kibirlilik”, “teshirci davranis” ve “onaylanma ve kabul gorme istegi” olmak Uzere 5 boyut
ve 36 maddeden olusmaktadir. Olgek maddeleri 5'li Likert tipinde “hig katilmiyorum (1)”, “gok az
katiliyorum (2)", “orta dizeyde katiyorum (3)”, "biylk Olglde katiliyorum (4)” ve “kesinlikle
katiliyorum (5)" olarak derecelendirilmistir. Olgegin her bir maddesi igin elde edilen aritmetik
ortalama ve katihm duzeyi “1.00-1.80 ¢ok dusuk duzey narsisizm”, “1.81-2.60 dusuk duzey
narsisizm’, “2.61-3.40 orta duzey narsisizm”, “3.41-4.20 ytksek duzey narsisizm” ve “4.21-5.00
cok yuksek dizey narsisizm” seklindedir. Olgegin guvenirlik katsayisi boyutlarina gore sirasi ile
.86, .80, .90, .86 ve .77 degerindedir. Olgegdin tamamina iliskin glvenirlik katsayisi .96 olarak
gerceklesmistir.

Veri toplama siireci

Arastirmada ilk olarak dlgeklerin kullanimi igin yazarlardan izin alinmistir. Arastirmaya katilan
okul yoneticileri ve 6gretmenlere bilgilendiriimis gonulld onam formu imzalatilmistir. Arastirma
igin gerekli olan etik kurul izni Hacettepe Universitesi Sosyal ve Beseri Bilimler Arastirma Etik
Kurulu'nun 31.08.2023 tarih ve E-51944218-300-00003044707 sayili toplantisinda ve arastirma
izni de izmir Il Milli Egitimn MUdUrltgi’'niin 04.12.2023 tarih ve E-12018877-604.01.02-91206527
sayili karari ile alinmistir.

Veri analizi

Arastirmada elde edilen verilerin ¢ozumlemesi SPSS Statistics 23.0 yazilimi araciligi ile
yapiimistir. Arastirmanin alt problemleri icin kullanilacak testlerin belirlenmesi amaci ile basiklik
ve carpiklik olgutleri, histogram ve normal Q-Q ¢izelgeleri gibi normallik ve Levene F testi gibi
homojenlik testi yapilmis ve gruplar normal dagiim o6zelligi gosterdigi igin t-test, ANOVA ve
Tukey testleri kullaniimistir. Yonetsel Narsisizm Olgeginin carpiklik degeri .077, basiklik degeri
1.230 ve Orgtsel Narsisizm Olgeginin garpiklik degeri -.207, basiklik degeri -.029 bulunmustur.
Tabachnick ve Fidell'in (2015) belirttigi zere, basiklik ve garpiklik dlgitlerinin +1,5 sinirlariiginde
yer almasi verilerin normal dagildigini gostermektedir. Olgeklere iliskin histogram ile Q-Q
cizelgeleri de bunu desteklemektedir. Olgeklere iliskin Levene F testi sonucunda varyanslarin
homojen oldugu gortlmustur (p>.05).

Bulgular

Arastirmanin amacina uygun olarak okul yoneticilerinden ve 6gretmenlerden olgekler ile elde
edilen veriler Uzerinden ortalama ve standart sapma gibi betimsel istatistikler ile
degerlendirmeler yapilmistir. Tablo 1'de Yonetsel Narsisizm Olcedi ile alt boyutlarina ve Orgutsel
Narsisizm Olgegi ile alt boyutlarina ait betimsel istatistikler sunulmustur.
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Tablo 1 Yonetsel Narsisizm Olgegi ile alt boyutlarina ve Orglitsel Narsisizm Olgegi ile alt boyutlarina ait
betimsel istatistikler

Degisken X o

Yonetsel Narsisizm Olcegi 3.27 50
1. Tum Guglilik Algisi 3.57 57
2. Liderlik ve Otorite Algisi 3.51 .59
3. Kendini Ozel Gérme ve Kibirlilik 2.78 .69
4. Teshirci Davranis 3.02 .65
5. Onaylanma ve Kabul Gérme istegi 3.33 71

Orgiitsel Narsisizm Olcegi 3.08 78
1. Tudm Gugluluk Algisi 3.10 .85
2. Liderlik ve Otorite Algisi 2,90 .89
3. Kendini Ozel Gorme ve Kibirlilik 3.33 92
4. Teshirci Davranis 2.94 .84
5. Onaylanma ve Kabul Gorme istegi 3.29 .80

Tablo 1'deki betimsel istatistiklere gore okul yoneticilerinin yonetsel narsisizmin genel diizeyinde
(x=3.27) ile kendini 6zel gorme ve kibirlilik (x=2.78), teshirci davranis (x=3.02) ve onaylanma ve
kabul gorme istedi (x=3.33) alt boyutlarinda orta diizeyde, tim guclilik algisi (x=3.57) ve liderlik
ve otorite algisi (¥=3.51) alt boyutlarinda yiiksek diizeyde yonetsel narsisizm sergiledikleri
gortlmektedir. Tablo 1'e gore 6gretmenlerin orgitsel narsisizmin genel diizeyinde (x=3.08) ve
sirasi ile tim alt boyutlarinda (x=3.10, x=2.90, x=3.33, x=2.94, x=3.29) orta diizeyde orgiitsel
narsisizm sergiledikleri gortlmektedir. Yonetsel Narsisizm Olcegine ve alt boyutlarina iliskin okul
yoneticilerinin algilarinda cinsiyet, okul kademesi, yas, egitim durumu, mesleki kidem, yonetici
olarak calisma suresi ve okuldaki gorev suresi degiskenlerine gore istatistiksel dizeyde anlamli
bir degisim saptanip saptanmadigi durumu incelenmistir. Tablo 2'de Yonetsel Narsisizm
Olcegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinda cinsiyet degiskenine bagl olarak
gruplar arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek
icin yapilan bagimsiz orneklemler icin t-testi sonuclari sunulmustur.

Tablo 2 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinin cinsiyet
degiskenine gore incelenmesi

Degisken Cinsiyet n X o t p

Yonetsel Narsisizm Olgegi E?felE ;ﬁ ggé ig 421 675
1. Tiim Guglilik Algisi Effe”k‘ I g:gg 5 001 o8
2. Liderlik ve Otorite Algisi Ef‘fe'ﬂ ;i‘ g:ig :gg 1.076 286
3. Kendini Gzel Gérme ve Kibirlilik Kadn WoaIr % o3 950
4. Teshirci Davranis Ef&'? 16? 383 23 -.005 996
5. Onaylanma ve Kabul Gérme istegi E?fé? 16? gg? ?2 1.316 192

Tablo 2 incelendiginde, cinsiyet degiskenine gore okul yoneticilerinin yonetsel narsisizmin genel
dizeyinde (t=.421, p>.05) ve sirasti ile tim alt boyutlarinda (t=-.091, p>.05; t=1.076, p>.05; t=-.063,
p>.05; t=-.005, p>.05; t=1.316, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel diizeyde
anlamli bir degisim saptanmamistir. Tablo 3'te Yonetsel Narsisizm Olgegdine ve alt boyutlarina
iliskin okul yoneticilerinin algilarinda okul kademesi degiskenine bagli olarak gruplar arasinda
istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek igin yapilan tek
yonlu ANOVA testi sonuglari sunulmustur.

Tablo 3 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinin okul
kademesi degiskenine gore incelenmesi

Degisken Okul Kademesi n X o F p
Yonetsel Narsisizm Olcegi ilkokul 26 327 56 060 .942
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Ortaokul 28 330 .49
Lise 21 325 46
TOTAL 75 3.27 .50
ilkokul 26 352 67
. U Ortaokul 28 364 53
1. TUm Guglilik Algisi Lise 21 355 50 331 719
TOTAL 75 357 .57
ilkokul 26 348 .55
) ) ) Ortaokul 28 356 .66
2. Liderlik ve Otorite Algisi Lise o1 347 55 71 843
TOTAL 75 3,51 .59
ilkokul 26 278 .76
o . . Ortaokul 28 280 .64
3. Kendini Ozel Gorme ve Kibirlilik Lise 1 276 70 021 979
TOTAL 75 278 .69
ilkokul 26 3.14 68
o Ortaokul 28 3.00 .55
4. Teshirci Davranis Lise 21 291 73 /55 474
TOTAL 75 3.02 .65
ilkokul 26 335 74
. R Ortaokul 28 325 71
5. Onaylanma ve Kabul Gorme Istegi Lise 51 340 70 311 734
TOTAL 75 333 .71

Tablo 3 incelendiginde, okul kademesi degiskenine gore okul yoneticilerinin yonetsel narsisizmin
genel dizeyinde (F=,060, p>.05) ve sirasl ile tim alt boyutlarinda (F=.331, p>.05; F=.171, p>.05;
F=.021, p>.05; F=.755, p>.05; F=.311, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel
diizeyde anlamli bir degisim saptanmamistir. Tablo 4'te Yonetsel Narsisizm Olgegine ve alt
boyutlarina iliskin okul yoneticilerinin algilarinda yas degiskenine bagli olarak gruplar arasinda
istatistiksel dizeyde anlamli bir degisim saptanip saptanmadigini belirlemek icin yapilan tek
yonlt ANOVA testi sonuglari sunulmustur.

Tablo 4 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin gorislerinin yas
degiskenine gore incelenmesi

Degisken Yas n X o F p
34 ve alti 18 321 .51
Yonetsel Narsisizm Olgegi ig_\d/r:r[jst[j gg gg? Zg 761 471
TOTAL 75 327 .50
34 ve alti 18 360 .55
1. Tam Guglilik Algisi ig_\d/redr(jst(j g; g:gg 2612 356 701
TOTAL 75 357 57
34 ve alti 18 349 .63
2. Liderlik ve Otorite Algisi ig_\fﬁl‘jstu 22:, ggg gg 1.992 144
TOTAL 75 351 59
34 ve alti 18 266 .62
3. Kendini Ozel Gérme ve Kibirlilik igjﬁr(jstu g; ggi zg .636 .532
TOTAL 75 278 .69
34 ve alti 18 294 .58
4. Teshirci Davranis jg_jsl'jstu g; 282 gg 213 .808
TOTAL 75 302 .65
34 ve alti 18 312 77
5. Onaylanma ve Kabul Gorme istegi ig_\d/ﬁ(jstu g; ggg g% 1.448 242
TOTAL 75 333 71

Tablo 4 incelendiginde, yas degiskenine gore okul yoneticilerinin yonetsel narsisizmin genel
dizeyinde (F=.761, p>.05) ve sirasi ile tim alt boyutlarinda (F=.356, p>.05; F=1.992, p>.05;
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F=.636, p>.05; F=.213, p>.05; F=1.448, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel
diizeyde anlamli bir degisim saptanmamistir. Tablo 5'te Yonetsel Narsisizm Olgegine ve alt
boyutlarina iliskin okul yoneticilerinin algilarinda egitim durumu degiskenine bagli olarak gruplar
arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek igin
yapilan bagimsiz orneklemler icin t-testi sonuclari sunulmustur.

Tablo 5 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinin egitim
durumu degiskenine gore incelenmesi

Degisken Egitim Durumu  n  x ot p

vénetsel Narsisizm Olgegi s o o2 il aa2 660
1. Tum Giglulik Algisi t:z:gzustu gg gg; :2421 561 577
2. Liderlik ve Otorite Algisi t:z:giustu g‘g g:gg gg 925 823
3. Kendini Ozel Gorme ve Kibirlilik eans ol 80 o7 362
4. Teshirci Davranis s o Soe o> 093 926
5. Onaylanma ve Kabul Gorme istegi H:ggzumu gg g;; éé -2.209 .030

Tablo 5incelendiginde, egitim durumu degiskenine gore okul yoneticilerinin yonetsel narsisizmin
genel dizeyinde (t=-.442, p>.05) ve sirasi ile ttim gUclultk algisi, liderlik ve otorite algisi, kendini
ozel gorme ve kibirlilik ve teshirci davranis boyutlarinda (t=.561, p>.05; t=-.225, p>.05; t=-917,
p>.05; t=-.093, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel dizeyde anlamli bir
degisim saptanmamis; yalnizca onaylanma ve kabul gorme istegdi boyutunda (t=-2.209, p<.05)
yonetsel narsisizme iliskin algilarinda istatistiksel dizeyde anlamli bir degisim saptanmistir.
Analiz sonucunda, onaylanma ve kabul gorme istegdi boyutunda lisansistli mezunu (x=3.53)
okul yoneticilerinin yonetsel narsisizme iligkin algilarinin ortalamalarinin, lisans mezunu (x=3.17)
okul yoneticilerinin algilarina gore daha ytksek oldugu belirlenmistir. Tablo 6'da Yonetsel
Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinda mesleki kidem
degiskenine bagh olarak gruplar arasinda istatistiksel dizeyde anlamli bir degisim saptanip
saptanmadigini belirlemek icin yapilan tek yonlid ANOVA testi sonuclar sunulmustur.

Tablo 6 Yonetsel Narsisizm Olgegine ve alt boyutlarina iligkin okul yoneticilerinin algilarinin mesleki
kidemine gore incelenmesi

Degisken Mesleki Kidem n X o F p

9 ve alt 13 322 .61
. - S 10-19 37 329 53

Yonetsel Narsisizm Olgegi 20 ve (istii 05 397 49 086 918
TOTAL 75 327 .50
9 ve alt 13 351 84
N N 10-19 37 360 .56

1. TUm Guglilik Algisi 20 ve (istii 05 357 4 118 .889
TOTAL 75 357 .57
9 ve alti 13 353 72
o . 10-19 37 355 57

2. Liderlik ve Otorite Algisi 20 ve iistii o5 344 56 285 753
TOTAL 75 3,51 .59
9 ve altl 13 270 .77
L . . 10-19 37 280 .68

3. Kendini Ozel Gorme ve Kibirlilik 20 ve (istii 25 280 68 100 905
TOTAL 75 278 .69
9 ve alt 13 289 .51

4. Teshirci Davranis 10-19 37 306 73 346 709

20 ve Ustl 25 3.04 .58
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TOTAL 75 302 65
9 ve alti 13 338 75
. C 10-19 37 329 71
5. Onaylanma ve Kabul Gorme Istegi 20 ve (istil 25 360 72 109 897
TOTAL 75 333 71

Tablo 6 incelendiginde, mesleki kidem degiskenine gore okul yoneticilerinin yonetsel narsisizmin
genel dizeyinde (F=.086, p>.05) ve sirasi ile tiim alt boyutlarinda (F=.118, p>.05; F=.285, p>.05;
F=.100, p>.05; F=.346, p>.05; F=.109, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel
diizeyde anlamli bir degisim saptanmamistir. Tablo 7'de Yonetsel Narsisizm Olcedine ve alt
boyutlarina iliskin okul yoneticilerinin algilarinda yonetici olarak ¢alisma suresi degiskenine bagli
olarak gruplar arasinda istatistiksel dizeyde anlamli bir degisim saptanip saptanmadigini
belirlemek igin yapilan tek yonli ANOVA testi sonuglar sunulmustur.

Tablo 7 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinin yonetici
olarak calisma suresine gore incelenmesi

Yonetici Olarak Calisma

Degisken Siresi n x s F p

4 ve altl 26 315 56
. . S 5-9 22 323 .38

Yonetsel Narsisizm Olgegi 10 ve (st 97 343 51 2176 121
TOTAL 75 3.27 50
4 ve altl 26 345 71
. N 5-9 22 351 .48

1. TUm Guglilik Algisi 10 ve istii 97 374 45 1.941 151
TOTAL 75 357 57
4 ve alti 26 3.42 65
o ) 5-9 22 3.50 45

2. Liderlik ve Otorite Algisi 10 ve (st 27 361 63 670 515
TOTAL 75 3,51 .59
4 ve alti 26 254 61
o . N 5-9 22 290 57

3. Kendini Ozel Gorme ve Kibirlilik 10 ve (stii 27 291 80 2.465 .092
TOTAL 75 278 .69
4 ve alti 26 295 54
o 5-9 22 294 50

4. Teshirci Davranis 10 ve tistii 27 317 82 .986 378
TOTAL 75 3.02 .65
4 ve altl 26 328 72
. ... 59 22 310 .58

5. Onaylanma ve Kabul Gorme Istegi 10 ve distii 97 355 77 2.528 .087
TOTAL 75 333 .71

Tablo 7 incelendiginde, egitim durumu degiskenine gore okul yoneticilerinin yonetsel narsisizmin
genel dizeyinde (F=2.176, p>.05) ve sirasl ile tim alt boyutlarinda (F=1.941, p>.05; F=.670, p>.05;
F=2.465, p>.05; F=.986, p>.05; F=2.528, p>.05) yonetsel narsisizme iliskin algilarinda istatistiksel
diizeyde anlamli bir degisim saptanmamistir. Tablo 8'de Yonetsel Narsisizm Olcedine ve alt
boyutlarina iliskin okul yoneticilerinin algilarinda okuldaki gorev suresi dediskenine bagli olarak
gruplar arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek
icin yapilan tek yonli ANOVA testi sonuglari sunulmustur.

Tablo 8 Yonetsel Narsisizm Olgegine ve alt boyutlarina iliskin okul yoneticilerinin algilarinin okuldaki
gorev sliresine gore incelenmesi

Degisken Okuldaki Gorev Suresi nox o F p
Tvealti 19 321 .56
. e 2-4 36 329 .56
Yonetsel Narsisizm Olgegi 5 ve iistii 20 330 31 215 .807

TOTAL 75 3.27 .50
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1 ve alti 19 353 71

1. Tum Gigliltk Algisi 24 36 359 .60 g5 937
5 ve Usti 20 359 .34
TOTAL 75 357 57
1 ve alti 19 360 .71
o ) 2-4 36 347 .61

2. Liderlik ve Otorite Algisi 5 ve (istii 20 350 40 315 731
TOTAL 75 351 .59
1 ve alti 19 250 .72
L . o 2-4 36 281 .72

3. Kendini Ozel Gorme ve Kibirlilik 5 ve iistii 20 229 52 2.640 .078
TOTAL 75 278 .69
1 ve alti 19 290 .68
. 2-4 36 3.10 .61

4. Teshirci Davranis 5 ve iistii 20 301 70 591 556
TOTAL 75 3.02 .65
1 ve alti 19 333 .73
N C 2-4 36 334 .79

5. Onaylanma ve Kabul Gorme Istegi 5 ve iistii 20 330 57 .025 975
TOTAL 75 3.33 .71

Tablo 8 incelendiginde, okuldaki gorev suresi degiskenine gore okul yoneticilerinin yonetsel
narsisizmin genel diizeyinde (F=.215, p>.05) ve sirasi ile tim alt boyutlarinda (F=.065, p>.05;
F=.315, p>.05, F=2.640, p>.05, F=.591, p>.05, F=.025, p>.05) yonetsel narsisizme iligkin
algilarinda istatistiksel dizeyde anlamli bir degisim saptanmamistir. Orgutsel Narsisizm
Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinda cinsiyet, okul kademesi, yas, egitim
durumu, mesleki kidem, mevcut mdudur ile calisma suresi ve okuldaki gorev suresi
degiskenlerine bagl olarak istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigi
durumu incelenmistir. Tablo 9'da Orgltsel Narsisizm Olgegine ve alt boyutlarina iliskin
ogretmenlerin algilarinda cinsiyet degiskenine bagli olarak gruplar arasinda istatistiksel dliizeyde
anlamli bir degisim saptanip saptanmadigini belirlemek igin yapilan bagimsiz orneklemler igin t-
testi sonuglari sunulmustur.

Tablo 9 Orgutsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin cinsiyet
degiskenine gore incelenmesi

Degisken Cinsiyet n X o t p

Orglitsel Narsisizm Olcegi ESKCQE 122? g?g gg -895 371
1. Tiim Giglilik Algis: Efg{(‘ aor 287 80 oss 339
2. Liderlik ve Otorite Algisi Efk‘]gli‘ 122;1 ggg i?g 2909 364
3. Kendini Ozel Gorme ve Kibirlilik Erak(glrg 122? ggg g? -974 1331
4. Teshirci Davranis Efkdellr(] 122? glg) 32 133 .894
5. Onaylanma ve Kabul Gérme istegi Erak(glrg 122? %812 gg -1.042 .298

Tablo 9 incelendiginde, cinsiyet degiskenine gore ogretmenlerin orgutsel narsisizmin genel
dizeyinde (t=-.895, p>.05) ve sirast ile tim alt boyutlarinda (t=-.958, p>.05; t=-.909, p>.05; t=-.974,
p>.05; t=-133, p>.05; t=1.042, p>.05) orgitsel narsisizme iligkin algilarinda istatistiksel diizeyde
anlamli bir degisim saptanmamistir. Tablo 10'da Orgtsel Narsisizm Olgegine ve alt boyutlarina
iliskin ogretmenlerin algilarinda cinsiyet degiskenine bagl olarak gruplar arasinda istatistiksel
duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek icin yapilan tek yonli ANOVA
testi sonuglari sunulmustur.
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Tablo 10 Orgitsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin okul kademesi
degiskenine gore incelenmesi

.. Okul - Anlamli
Degisken Kademesi X 7 F P Fark
A. lkokul 108 326 74
- . S B. Ortaokul 154 294 69
Orgtsel Narsisizm Olgedi C Lise 193 310 87 5,660 .004 A-B
TOTAL 385 3.08 .78
A. llkokul 108 343 .85
. I B. Ortaokul 154 316 .80
1. Tum Guglulik Algisi C. Lise 123 334 100 3.101 .046 A-B
TOTAL 385 329 .89
A. llkokul 108 311 .77
o ) B. Ortaokul 154 274 77
2. Liderlik ve Otorite Algisi C. Lise 123 292 93 6.413 .002 A-B
TOTAL 385 290 .84
A. llkokul 108 325 .76
o . L B. Ortaokul 154 299 71
3. Kendini Ozel Gorme ve Kibirlilik C. Lise 123 311 .93 3.237 040 A-B
TOTAL 385 3.10 .80
A. ilkokul 108 3,12 94
o B. Ortaokul 154 283 84
4. Teshirci Davranis C Lise 123 293 .98 3.093 046 A-B
TOTAL 385 294 92
A. llkokul 108 353 .79
5. Onaylanma ve Kabul Gorme B. Ortaokul 154 316 .82 )
istedi C. Lise 123 336 o2 0132 002 AB
TOTAL 385 333 .85

Tablo 10'a gore orgutsel narsisizme iliskin 6gretmen algilarinda okul kademesi deg@iskenine gore
orgutsel narsisizmin genel diizeyinde (F=5.660, p<.05) ve sirasi ile tim alt boyutlarinda (F=3.101,
p<.05; F=6.413, p<.05; F=3.237, p<.05; F=3.093, p<.05; F=6.132, p<.05) istatistiksel dizeyde
anlamli bir degisim saptanmistir. Ortalama degerler arasindaki farklarin hangi gruplardan
kaynaklandigini incelemek igin post-hoc testlerinden Tukey testi yapilmistir. Analiz sonucunda,
orgutsel narsisizmin genel dizeyinde ve sirasi ile tim boyutlarinda ilkokul kademesindeki
ogretmenlerin orgltsel narsisizme iliskin algilarinin ortalamalarinin (x=3.26, x=3.43, x=3.11,
x=3.25, x=3.12, x=3.53) ortaokul kademesinde (x=2.94, x=3.16, x=2.74, x=2.99, x=2.83, x=3.16)
bulunan dgretmenlerin algilarina gore daha yiiksek oldugu belirlenmistir. Tablo 11'de Orglitsel
Narsisizm Olcegine ve alt boyutlarina iliskin 6gretmenlerin algilarinda yas degiskenine bagl
olarak gruplar arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigin
belirlemek igin yapilan tek yonli ANOVA testi sonuglart sunulmustur.

Tablo 11 Orgutsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin yas degiskenine
gore incelenmesi

Degisken Yas n X c F égiim“
A.34vealtt 119 287 73
) ) B.35-44 166 315 .79 AB
Orgtsel Narsisizm Olgegi 83*15 ve 100 322 76 6.859 .001 A-C
TOTAL 385 308 .78
A.34vealtt 119 310 .89
B.35-44 166 333 .89 A-B
1. TUm Guglilik Algisi SSJ[ALS ve 100 346 84 4725 .009 A-C
TOTAL 385 329 .89
A.34vealtt 119 263 .73
B. 35-44 166 3.02 .79 AB
2. Liderlik ve Otorite Algisi SsttS ve 100 303 76 9.522  .000 A-C

TOTAL 385 290
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A 34vealtt 119 294 74
B.35-44 166 3.13 .82

o . o A-B

3. Kendini Ozel Gorme ve Kibirlilik 83*15 ve 100 3925 82 4228 015 A-C
TOTAL 385 3.10 .80
A.34vealtt 119 278 90

B. 35-44 166 298 .90 A-B

4. Teshirci Davranis SStALS ve 100 308 95 3.157 044 AC
TOTAL 385 294 92
A.34vealtt 119 315 .86
_ B.35-44 166 3.39 .87

5. Onaylanma ve Kabul Gorme Istegi szf ve 100 344 79 4115 017 A-C
TOTAL 385 3.33 .85

Tablo 11'e gore orgutsel narsisizme iliskin 6gretmen algilar yas degiskenine gore orgutsel
narsisizmin genel diizeyinde (F=6.859, p<,05) ve sirasi ile tlim alt boyutlarinda (F=4.725, p<.05;
F=9.522, p<.05; F=4.228, p<.05; F=3.157, p<.05; F=4.115, p<.05) istatistiksel diizeyde anlamli bir
degisim saptanmistir. Ortalama degerler arasindaki farklarin hangi gruplardan kaynaklandigini
incelemek icin post-hoc testlerinden Tukey testi yapilmistir. Analiz sonucunda, orgutsel
narsisizmin genel dlzeyinde ve sirasi ile tum guglultk algisi, liderlik ve otorite algisi, kendini 6zel
gorme ve kibirlilik ve teshirci davranis boyutlarinda 35-44 yas araliginda bulunan (x=3.15, x=3.33,
x=3.02, x=3.13, x=2.98), orgltsel narsisizmin genel diizeyinde ve sirasi ile tim boyutlarinda 45
yas ve Uzeri (x=3.22, x=3.46, x=3.03, x=3.25, x=3.08, x=3.44) 6gretmenlerin orgutsel narsisizme
iliskin algilarinin ortalamalarinin, 34 yas ve alti (x=2.87, x=3.10, x=2.63, x=2.94, x=2.78, x=3.15)
ogretmenlerin algilarina gore daha yiiksek oldugu belirlenmistir. Tablo 12'de Orgtitsel Narsisizm
Olcegine ve alt boyutlarina iliskin 6gretmenlerin algilarinda egitim durumu degiskenine bagl
olarak gruplar arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigin
belirlemek igin yapilan bagimsiz orneklemler igin t-testi sonuglari sunulmustur.

Tablo 12 Orgtsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin egitim durumu
degiskenine gore incelenmesi

Degisken Egitim Durumu n X o t p

Orglitsel Narsisizm Olcegi t:z:gzusm 230 2:;5 :;i 2193 029
1. Tum Gigliltk Algisi t:z::zustu 2§O gigi :g; 2546 011
2. Liderlik ve Otorite Algis| t:zggiustu 2§O ggi :gé 1717 087
3. Kendini Ozel Gorme ve Kibirlilik e 20 S0 R s 13
4. Teshirci Davranis ::::Eiusw 252_)0 ggg 216 2496 013
5. Onaylanma ve Kabul Gérme Istegi szgimu CESEO g?; gg 2184  .030

Tablo 12'ye gore, orgutsel narsisizme iligskin 6gretmen algilar egitim durumu degiskenine gore
orgutsel narsisizmin genel dizeyinde (t=2.193, p<.05) ve sirasi ile tim gigldlik algisi, teshirci
davranis ve onaylanma ve kabul gorme istedi boyutlarinda (t=2.546, p<.05; t=2.496, p<.05;
t=2.184, p<.05) istatistiksel dlizeyde anlaml bir degisim saptanmis; sirasi ile liderlik ve otorite
algisi ve kendini 6zel gorme ve kibirlilik boyutlarinda (t=1.717, p>.05; t=1.588, p>.05) istatistiksel
duzeyde anlamli bir degisim saptanmamistir. Analiz sonucunda, orgutsel narsisizmin genel
duzeyinde ve sirasi ile tum gucluluk algisi, teshirci davranis ve onaylanma ve kabul gorme istegi
boyutlarinda lisans mezunu (x=3.12, x=3.35, x=3.00, x=3.37) 6gretmenlerin orgitsel narsisizme
iliskin algilarinin  ortalamalarinin, lisansisti mezunu (x=2.89, x=3.04, x=2.68, x=3.12)
ogretmenlerin algilarina gére daha yiiksek oldugu belirlenmistir. Tablo 13te Orgitsel Narsisizm
Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinda mesleki kidem degiskenine bagli
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olarak gruplar arasinda istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini
belirlemek igin yapilan tek yonli ANOVA testi sonuglari sunulmustur.

Tablo 13 Orgiitsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin mesleki kidem

degiskenine gore incelenmesi

Degisken Mesleki Kidem n X o F p

9 ve alti 127 297 81

Orgitsel Narsisizm Olcegi 128_\1/203‘[0 ;23 glg Z 2.020 .134
TOTAL 385 3.08 .78
9 ve altl 127 315 95
. e 10-19 163 338 .85

1. TUm Guglilik Algisi 20 ve (isti] 95 330 84 2.459 087
TOTAL 385 329 .89
9 ve alt 127 276 .87
o ) 10-19 163 299 85

2. Liderlik ve Otorite Algisi 20 ve (istii 95 095 76 2.846 .059
TOTAL 385 290 84
9 ve alti 127 3.04 82
L . . 10-19 163 314 .80

3. Kendini Ozel Gorme ve Kibirlilik 20 ve istii 05 311 78 540 583
TOTAL 385 3.10 .80
9 ve altl 127 2.88 .97
. 10-19 163 299 86

4. Teshirci Davranis 20 ve listii 05 005 06 551 577
TOTAL 385 294 92
9 ve altl 127 322 92
. C 10-19 163 337 84

5. Onaylanma ve Kabul Gorme Istegi 20 ve (istii 95 340 77 1.506 204
TOTAL 385 333 .85

Tablo 13 incelendiginde, mesleki kidem degiskenine gore ogretmenlerin orgutsel narsisizmin
genel diizeyinde (F=2.020, p>.05) ve sirasi ile tim alt boyutlarinda (F=2.459, p>.05; F=2.846,
p>.05; F=.540, p>.05; F=.551, p>.05; F=1.596, p>.05) orgltsel narsisizme iliskin algilarinda
istatistiksel dizeyde anlamli bir degdisim saptanmamistir. Tablo 14te Orgltsel Narsisizm
Olcegine ve alt boyutlarina iliskin d6gretmenlerin algilarinda mevcut mudirle calisma siresi
degiskenine bagli olarak gruplar arasinda istatistiksel dizeyde anlamli bir degisim saptanip
saptanmadigini belirlemek icin yapilan tek yonlid ANOVA testi sonuclar sunulmustur.

Tablo 14 Orgiitsel Narsisizm Olgegine ve alt boyutlarina iligkin 6gretmenlerin algilarinin meveut middrle
galisma suresi degiskenine gore incelenmesi

Dedisken Mevcut Midurle " — £ Anlamli
919 Calisma Siresi X 7 Fark
1 ve alti 102 291 .80
R - a 2-3 147 317 72 A-B
Orgutsel Narsisizm Olgegi 4 ve listii 136 312 80 3.790 .023 AC
TOTAL 385 3.08 .78
T vealti 102 3.15 .89
. NE— 2-3 147 341 85
1. TUm Guglulik Algisi 4 ve (istii 136 327 92 2599 076
TOTAL 385 329 .89
1 ve alti 102 269 84
o ) 2-3 147 297 .80 A-B
2. Liderlik ve Otorite Algisi 4 ve iistii 136 299 86 45517 011 A-C
TOTAL 385 290 84
1 ve alti 102 289 .80
3. Kendini Ozel Gérme ve 2-3 147 324 72 A-B
Kibirlilik 4 ve iistii 136 312 8o 241 003 4.
TOTAL 385 310 .80
4. Teshirci Davranis T ve alti 102 281 .93 1.464 233
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2-3 147 299 92

4 ve Ustu 136 299 .91

TOTAL 385 294 92

T ve alti 102 323 .89

5. Onaylanma ve Kabul 2-3 147 342 .81
Gorme Istegi 4 ve Ustu 136 3.31 .88 1.582 217

TOTAL 385 333 85

Tablo 14'e gore orgutsel narsisizme iliskin 6gretmen algilarinda mevcut muadurle ¢alisma suresi
degiskenine gore orgutsel narsisizmin genel dizeyinde (F=3.790, p<,05) ve sirasi ile liderlik ve
otorite algisi ve kendini 6zel gorme ve kibirlilik boyutlarinda (F=4.551, p<,05; F=5.941, p<,05)
istatistiksel duzeyde anlamli bir degisim saptanmis; sirasi ile tim gugluluk algisi, teshirci
davranig, onaylanma ve kabul gérme istegi (F=2.599, p>.05; F=1.464, p>.05; F=1.532, p>.05)
boyutlarinda orgutsel narsisizme iliskin algilarinda istatistiksel duzeyde anlamli bir degisim
saptanmamistir. Ortalama degerler arasindaki farklarin hangi gruplardan kaynaklandigini
incelemek igin post-hoc testlerinden Tukey testi yapiimistir. Analiz sonucunda, orgutsel
narsisizmin genel duzeyinde ve sirasi ile liderlik ve otorite algisi ve kendini 0zel gorme ve kibirlilik
boyutlarinda mevcut midurle ¢alisma suresi 2-3 yil (x=3.17, x=2.97, x=3.24) ile 4 yil ve Uzeri
(x=3.12, x=2.99, x=3.12) olan oOgretmenlerin orgitsel narsisizme iligkin algilarinin
ortalamalarinin, 1 yil ve alti (¥=2.91, x=2.69, x=2.89) 6gretmenlerin algilarina gore daha yiiksek
oldugu belirlenmistir. Tablo 15te Orgitsel Narsisizm Olgegine ve alt boyutlarina iliskin
ogretmenlerin algilarinda okuldaki gorev suresi degiskenine bagll olarak gruplar arasinda
istatistiksel duzeyde anlamli bir degisim saptanip saptanmadigini belirlemek icin yapilan tek
yonlt ANOVA testi sonuglari sunulmustur.

Tablo 15 Orgitsel Narsisizm Olgegine ve alt boyutlarina iliskin 6gretmenlerin algilarinin okuldaki gorev
slresi degiskenine gore incelenmesi

Degisken Okuldaki Gorev Suresi n X o F p

3ve alt 154 3.04 .78
R - a 4-6 117 3.14 .82

Orgutsel Narsisizm Olgegi 7 ve (istii 114 308 71 531 589
TOTAL 385 3.08 .78
3ve alt 154 328 .88
. g 4-6 117 326 .96

1. Tdm Gugluluk Algisi 7 ve (istii 114 335 82 .355 702
TOTAL 385 329 .89
3vealtl 154 283 .84
o ) 4-6 117 299 91

2. Liderlik ve Otorite Algisi 7 ve iistii 114 291 77 1.275 .281
TOTAL 385 290 .84
3vealtl 154 3.06 .79
L . . 4-6 117 320 .84

3. Kendini Ozel Gorme ve Kibirlilik 7 ve tistii 114 306 78 1.167 312
TOTAL 385 3.10 .80
3ve alt 154 289 94
. 4-6 117 3.07 .95

4. Teshirci Davranis 7 ve listii 114 288 85 1.699 184
TOTAL 385 294 92
3vealtl 154 3.33 .89
. C 4-6 117 333 .87

5. Onaylanma ve Kabul Gorme Istegi 7 ve listii 114 332 80 .005 995
TOTAL 385 3.33 .85

Tablo 15 incelendiginde, okuldaki gorev suresi degiskenine gore ogretmenlerin orgutsel
narsisizmin genel dizeyinde (F=.531, p>.05) ve sirasi ile tim alt boyutlarinda (F=.355, p>.05;
F=1.275, p>.05 F=1.167, p>.05 F=1.699, p>.05; F=.005, p>.05) orgltsel narsisizme iligkin
algilarinda istatistiksel duzeyde anlamli bir degisim saptanmamistir.
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Sonug ve oneriler

Arastirma sonuclarina gore, okul yoneticilerinin yonetsel narsisizmin genel diizeyinde ve kendini
ozel gorme ve kibirlilik, teshirci davranis ve onaylanma ve kabul gorme istegi alt boyutlarinda
orta duzeyde, tum gugluluk algisi ve liderlik ve otorite algisi alt boyutlarinda yuksek dizeyde
yonetsel narsisizm sergiledikleri gorudlmektedir. Bu dogrultuda, okul yoneticilerinin liderlik
tarzlarinin daha otoriter, baskin ve kendine odakli olabilecedi ifade edilebilir. Dogan ve Cuhadar
(2023) arastirmalarinda okul yoneticilerinin narsisizm dizeyinin disik ya da yiksek olarak
nitelendirilebilecek bir seviyede olmamasi ve orta noktada bir degerde olmasi ile Coban ve irmis
(2018) arastirmalarinda yoneticilerin orta dizeyde bir narsizizm egilimini yansitmasi mevcut
arastirmanin bu bulgusunu destekler niteliktedir. Liderlik, kurumlarin kimligini, kdltarind ve
kisiligini olusturmasi beklenen tutum ve davranislarin sergilenmesiyle gucli bir baga sahiptir.
Narsisist liderler, Uretken olsun ya da olmasin, kuruluslar tGzerinde buyutk etki yaratmaktadir.
Nitekim literatirde narsisistik yoneticilerin kendi ¢ikarlarini orgutin ¢ikarlarinin ontnde
tutabildikleri, karar alma sureclerinde daha az katilimci olduklari ve astlarini somurd araci olarak
gorebildikleri ifade edilmektedir (Duchon ve Burns, 2008; Stein, 2003). Bununla birlikte, saghkli
narsisizm duzeyine sahip yoneticilerin ise orgutsel basariya katki saglayabilecekleri
belirtiimektedir (Ronningstam, 2005; Godkin ve Allcorn, 2009). Yoneticiler, karar alma sireclerine
ogretmenleri daha fazla dahil ederek narsisistik egilimlerin yol acabilecegi otoriter yapiyi
azaltabilirler. Bu ytUzden, katihmci liderlik anlayisinin tesvik edilmesi onem arz etmektedir.

Arastirma sonuglari, cinsiyet, okul kademesi, yas, mesleki kidem, yonetici olarak ¢alisma suresi
ve okuldaki gorev suresi degiskenlerine gore okul yoneticilerinin yonetsel narsisizm olceginin
genel duzeyinde ve tUm alt boyutlarinda yonetsel narsisizme iliskin algilarinda istatistiksel
dizeyde anlamli bir degisim saptanmadigini gostermektedir. Bir diger ifade ile narsisizmin bu
demografik degiskenler ile iliskili olmaksizin gordlebildigi ifade edilmektedir. Dodan ve
Cuhadar'in (2023) mesleki kidem ve okul turl degiskenlerinin okul yoneticilerinin narsisizm
algilari Uzerinde anlamli bir etkisi olmadigi bulgusu mevcut arastirmanin bu bulgusunu
desteklemektedir ancak cinsiyet degiskenine gore istatistiksel duzeyde anlamli bir degisim
saptanmasl ve erkek okul yoneticilerinin narsisizme iliskin algilarinin kadin okul yoneticilerine
gore daha yuksek oldugu bulgusuna ulasmalari bu bulgudan farkli olarak nitelendirilebilir. Coban
ve irmis (2018) narsisizmin herhangi bir boyutu ile cinsiyet, medeni durum ve yonetici olarak
calisma suresi gibi demografik degiskenler arasinda anlamli bir iliskinin bulunmadigi bulgusuna
ulasmiglardir. Atay'in (2009) arastirmasinda cinsiyet ve yas gibi demografik ozellikler ile
narsisizm arasinda anlamli bir iliski bulamamasi mevcut arastirmanin bu bulgusunu destekler
niteliktedir.

Arastirma sonuglari, egitim durumu degiskenine gore okul yoneticilerinin yonetsel narsisizm
olceginin genel duzeyinde ve sirasi ile tum gugluluk algisi, liderlik ve otorite algisi, kendini 6zel
gorme ve kibirlilik ve teshirci davranis boyutlarinda yonetsel narsisizme iliskin algilarinda
istatistiksel duzeyde anlamli bir degisim saptanmadigini; yalnizca onaylanma ve kabul gorme
istegi boyutunda yonetsel narsisizme iliskin algilarinda istatistiksel diizeyde anlamli bir degisim
saptandigini gostermektedir. Analiz sonucunda, onaylanma ve kabul gorme istegdi boyutunda
lisansusti mezunu okul yoneticilerinin yonetsel narsisizme iliskin algilarinin ortalamalarinin,
lisans mezunu okul yoneticilerinin algilarina gore daha yiksek oldugu belirlenmistir. Arastirmada
okul yoneticilerinin egitim durumuna gore yonetsel narsisizmin genel duzeyinde ve tum gugluluk
algisi, liderlik ve otorite algisi, kendini 6zel gorme ve kibirlilik ile teshirci davranis boyutlarinda
anlamli bir farklilk saptanmamis olmasi, narsisistik egilimlerin buyuk olcude kisilik temelli
ozellikler tasidigina isaret etmektedir. Bu bulgu, egitim dizeyinin artmasinin yoneticilerin
kendilerini daha gugcll, daha otoriter ya da daha ayricalikli algilamalarina dogrudan yol
acmadigini; baska bir ifade ile yonetsel narsisizmin bu boyutlarinin bireysel kisilik yapilari ve
yonetsel deneyimlerle sekillendigini dustndurmektedir. Bununla birlikte, yonetsel narsisizmin
yalnizca onaylanma ve kabul gorme istegi boyutunda lisanststu mezunu okul yoneticilerinin alg
duzeylerinin lisans mezunlarina gore anlamli bigimde daha yuksek ¢ikmasi, yoneticilerin
baskalari tarafindan takdir edilme, saygl gorme ve olumlu geri bildirim alma beklentileri gibi
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yonetsel narsisizm oOlgeginin bu boyutunda yer alan maddelerini yansitmaktadir. Lisansustu
egitim surecinin bireylerde akademik vyeterlik, uzmanlik ve entelektlel donanim algisini
gugclendirmesi, buna bagl olarak orgut icinde daha fazla taninma ve onay beklentisini artirmis
olabilecegi soylenebilir. Bu durum, lisansustl mezunu okul yoneticilerin kendilerini yalnizca
yonetsel roller Uzerinden degil, ayni zamanda akademik kimlikleri Gzerinden de tanimlamalari ile
iliskilendirilebilir. Ayrica, lisansUstd egitim almis yoneticilerin mesleki yeterliklerine yonelik
beklentilerinin yuksek olmasi, bu yoneticilerin takdir edilme ihtiyacini daha gorinur hale getirmis
olabilir. Bu baglamda elde edilen bulgu, lisansustu egitimin narsisistik egilimleri genel olarak
artirmadigini; bireyin gevresinden aldigi geri bildirime verdigi 6nemi ve onaylanma ihtiyacini
glclendirebildigini gostermektedir. Coban ve irmis (2018) egitim durumu ile narsisizm arasinda
yalnizca narsisizmin teshircilik alt boyutunda anlamli bir farklilik oldugu ancak narsisizmin
dstunluk, otorite, somurtcdluk, hak talep etme ve 6z yeterlilik alt boyutlari ile egitim durumu
degiskeni arasinda anlamli bir iliskinin bulunmadigi bulgusuna ulasmislardir. Atay'in (2009)
arastirmasinda egitim durumu ile narsisizm arasinda anlamli bir iliski bulamamasi ve Dogan ve
Cuhadar'in (2023) arastirmalarinda egitim durumu degiskenine bagl olarak okul yoneticilerinin
narsisizme iligkin algilarinda istatistiksel duzeyde anlamli bir degisim saptanmamasi mevcut
arastirmanin bu bulgusunu destekler niteliktedir. Karaaziz ve Erdem Atak (2013) ile Given
(2019) arastirmalarinda narsisistik kisilik yapisinin egitim durumu degiskenine gore istatistiksel
olarak anlamli farklilik gostermedigini tespit etmislerdir.

Arastirma sonuglarina gore, o6gretmenlerin orgutsel narsisizmin genel dizeyinde ve tim alt
boyutlarinda orta dlzeyde orgltsel narsisizm sergiledikleri gordlmektedir.  Bu sonug,
narsisizmin patolojik bir boyuta ulasmadigini, ancak okul ortaminda belirli dlgide hissedildigini
ortaya koymaktadir. Orta dlzeyde narsisizm, 6zsaygl, motivasyon ve baglhgl destekleyerek
orgutsel isleyise katki saglayabilmekte; asiriya kacmadigi strece olumsuz etkiler
yaratmamaktadir (Brown, 1997; Duchon ve Burns, 2008). Ogretmenlerin algiladidi bu narsisizm,
orgutlerin basariya ulasmasina destek saglayabilecek saglikli sinirlar icinde deg@erlendirilebilir.
Hamedoglu (2009), Yurdakul ve Bostanci (2016), Kahveci, Gilay ve Avci (2018) ile Salihoglu'nun
(2020) arastirmalarinda 6gretmenlerin orta dlizeyde orgutsel narsisizm sergiledikleri bulgusu
mevcut arastirmanin bu bulgusunu destekler niteliktedir. ince (2017) ile Soytirk (2020)
arastirmasinda katilimecilarin yuksek dlzeyde orgutsel narsisizm sergiledikleri bulgusuna
ulasmistir. Ogretmenlerin rgltsel narsisizm algilarinin orta diizeyde olmasi, orgiitlerine baglilik
gelistirdiklerini gostermektedir. Bu baghhgin artinlmasi igin ogretmenlerin orgutsel karar
sUreclerine katiimi desteklenmeli, gorts ve onerileri dikkate alinmalidir.

Arastirma sonuclari, cinsiyet degiskenine gore ogretmenlerin orgutsel narsisizmin genel
duzeyinde ve sirasl ile tum alt boyutlarinda orgutsel narsisizme iliskin algilarinda istatistiksel
dlizeyde anlamli bir degisim saptanmadigini gostermektedir. Bir diger ifade ile bu sonug, s6z
konusu cinsiyet degiskeninin orgutsel narsisizm egilimlerini artirici veya azaltici bir etkisinin
olmadigini ortaya koymaktadir. Yurdakul ve Bostanci (2016), Onay (2018), Kahveci, Giilay ve Avci
(2018) ile Soytlrk'n (2020) arastirmalarinda cinsiyet degiskenine bagli olarak katilimcilarin
narsisizme iliskin algilarinda istatistiksel duzeyde anlamli bir degisim saptanmamasi mevcut
arastirmanin  bu bulgusunu destekler niteliktedir. ince (2017) arastirmasinda cinsiyet
degiskenine gore saglik calisanlarinin orgutsel narsisizme iliskin algilarinin istatistiksel olarak
anlamli dizeyde farklilastigi ve kadinlarin orgutsel narsisizme iliskin algilarinin erkeklere gore
daha yiksek oldugu bulgusuna ulagmistir. Hamedoglu (2009) ile Glnes (2020) arastirmalarinda
cinsiyet degiskenine badgli olarak ogretmenlerin orgutsel narsisizme iliskin algilarinda
istatistiksel duzeyde anlamli bir degisim saptandigi ve erkek 6gretmenlerin orgutsel narsisizme
iliskin algilarinin kadin ogretmenlere gore daha yuksek oldugu bulgusuna ulasmislardir.
Salihoglu (2020) arastirmasinda cinsiyet degiskenine gore psikolojik danismanlarin orgtitsel
narsisizme iliskin algilarinin istatistiksel olarak anlamli diizeyde farklilastigi ve erkek psikolojik
danismanlarin orgutsel narsisizme iliskin algilarinin kadin psikolojik danismanlara gore daha
yUksek oldugu bulgusuna ulasmistir.
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Arastirma sonuglari, orgutsel narsisizme iliskin 6gretmen algilarinda okul kademesi degiskenine
gore orgutsel narsisizmin genel dizeyinde ve sirasi ile tim alt boyutlarinda istatistiksel dizeyde
anlamli bir degisim saptandigini gostermektedir. Analiz sonucunda, orgutsel narsisizmin genel
duzeyinde ve sirasi ile tum boyutlarinda ilkokul kademesindeki ogretmenlerin orgutsel
narsisizme iliskin algilarinin ortalamalarinin ortaokul kademesinde bulunan ogretmenlerin
algllarina gore daha ytksek oldugu belirlenmistir. Kahveci, Gilay ve Avci (2018) ile Salihoglu
(2020) bu bulgudan farkli olarak ¢rgutsel narsisizme iliskin katilimei algilarinda okul kademesi
degiskenine bagli olarak istatistiksel dizeyde anlamli bir degisim saptanmadigli sonucuna
ulagmislardir. Kuzgun'a (2019) gore farkli okul kademelerinde bulunan bireylerin ilgi ve ihtiyaclari
farklilik gosterdiginden, hem duyussal hem de biligsel ve akademik agidan egitim ve dgretim
hizmetleri arasinda da anlamli farkliliklar bulunmaktadir. Ginimuzde okul degerlendirmeleri ve
siralamalari daha ¢cok ogrencilerin akademik basarisina yonelik gerceklestirildiginden okullari
basarili olarak nitelendirilen ogretmenlerin orgutsel narsisizm dlzeylerinin, okullari basarisiz
olarak nitelendirilen 6gretmenlerin orgutsel narsisizmlerine gore daha yuksek dizeyde olmasi
beklenen bir durumdur.

Arastirma sonuglari, orgutsel narsisizme iliskin 6gretmen algilar yas deg@iskenine bagl olarak
orgutsel narsisizmin genel duzeyinde ve sirasi ile tum alt boyutlarinda istatistiksel diuzeyde
anlamli bir degisim saptandigini gostermektedir. Analiz sonucunda, orgutsel narsisizmin genel
duzeyi ve sirasi ile tum gugltltk algisi, liderlik ve otorite algisi, kendini 6zel gorme ve kibirlilik ve
teshirci davranis boyutlarinda 35-44 yas araliginda bulunan; orgutsel narsisizmin genel dizeyi
ve sirasi ile tim boyutlarinda 45 yas ve tzeri 6gretmenlerin orgutsel narsisizme iliskin algilarinin
ortalamalarinin, 34 yas ve alti 6gretmenlerin algilarina gore daha ytksek oldugu belirlenmistir.
Hamedodglu'nun (2009) arastirmasinda yas degiskenine bagli olarak katilimcilarin narsisizme
iliskin algilarinda liderlik ve otorite algisi ile kendini 6zel gorme ve kibirlilik alt boyutlarinda
istatistiksel duzeyde anlamli bir degisim saptanmasi mevcut arastirmanin bu bulgusunu
destekler niteliktedir ve benzer sekilde yas arttikga bu boyutlarda narsisistik algilarin da arttig
ifade edilmektedir. Kahveci, Gllay ve Avci (2018) ile Soytirk (2020) bu bulgudan farkl olarak
orgutsel narsisizme iliskin katimci algilarinda yas degiskenine bagli olarak istatistiksel dlzeyde
anlamli bir degisim saptanmadi§l sonucuna ulasmislardir. Bu sonug, yas ilerledikge orgutsel
deneyimlerin, bireylerin 6rgut algisina daha fazla yansidigi seklinde degerlendirilebilir. Bu nedenle
meslegin ilk yillarinda ogretmenlere yonelik mentorluk ve destek programlari uygulanarak
orgutsel aidiyetleri guclendirilebilir.

Arastirma sonuglari, orgutsel narsisizme iliskin 6gretmen algilari egitim durumu degiskenine
gore orgutsel narsisizmin genel duzeyinde ve sirasi ile tum gugluluk algisi, teshirci davranis ve
onaylanma ve kabul gorme istegi boyutlarinda istatistiksel duzeyde anlamli bir degisim
saptandigini; sirasi ile liderlik ve otorite algisi ve kendini 6zel gorme ve kibirlilik boyutlarinda
istatistiksel dlzeyde anlamli bir degisim saptanmadigini gostermektedir. Analiz sonucunda,
orgutsel narsisizmin genel dizeyinde ve sirasi ile tim guglultk algisi, teshirci davranis ve
onaylanma ve kabul gorme istedi boyutlarinda lisans mezunu 6gretmenlerin orgitsel narsisizme
iliskin algilarinin ortalamalarinin, lisanststd mezunu 6gretmenlerin algilarina gore daha yuksek
oldugu belirlenmistir. Arastirma sonuclarinda, ogretmenlerin orgutsel narsisizme iliskin
algilarinin egitim durumu degiskenine gore anlamli bigimde farklilagmasi, orgutsel narsisizmin
bireysel 6zellikler yerine orgutle kurulan iliski bicimi ve orgutsel baglilik duzeyi ile yakindan iliskili
olabilecegini distndirmektedir. Orglitsel Narsisizm Olgeginin bu boyutlarinda yer alan
maddeler incelendiginde, okulun “ilgi merkezi olmasi” ve ‘rakipsiz gorilmesi’, “basarilarin
sergilenmesi” ve “dis cevreden takdir beklenmesi” gibi soylemleri icerdigi icin lisans mezunu
ogretmenlerin bu soylemleri daha ytksek duzeyde benimsemeleri soz konusu ogretmenlerin
orgutsel kimlikle daha guclt bir duygusal ve sembolik bag kurduklarina isaret edebilir. Buna
karsilik, lisansUstu egitim surecinin bireylerde yalnizca mesleki yeterlikleri degil ayni zamanda
orgutsel soylemleri sorgulama ve kurumsal basari anlatilarini elestirel bir gozle degerlendirme
becerisini de guclendirdigi soylenebilir. Bu durumda, lisansustl mezunu ogretmenlerin
akademik donanimlari ve elestirel dusunme becerilerinin gorece daha gelismis olmasi,
orgutlerine iliskin de@erlendirmelerinde daha mesafeli ve gercekci bir tutum benimsemelerine



ODUSOBIAD 38

yol agmis olabilir. Bu durum, lisansistu mezunu ogretmenlerin okullarini asiri ytceltme,
basarilari abartma ya da orgutsel dstunlik algisini i¢sellestirme egilimlerinin daha dustk
duzeyde kalmasini aciklayabilir. Bu baglamda elde edilen bulgu, orgutsel narsisizmin egitim
duzeyi arttikga zayiflayabilecegini ve bireylerin orgutsel kimlikle kurduklari iligkinin niteliginin
degistigini gostermektedir. Ayrica, lisansustu egitim almis olmanin bireylere kazandirdigi
akademik unvanlarin, kimi zaman kendini 0zel gorme ve kibir gibi narsisistik ozellikleri
besleyebilecedi dusunulebilir ancak arastirma sonuglarina gore lisansustu egitim almis olmanin
bu ozellikleri beslemedigi gortimustdr. Bu durumun, 6gretmenlik mesleginde lisansustu egitim
almanin sinirll somut karsiliklar ile iliskili oldugu dusuntlmektedir. Nitekim, Milli Egitim
Bakanligi'na bagh kurumlarda gorevli ve yuksek lisansini yapmis ogretmenlere %7, doktorasini
yapmis ogretmenlere ise %20 artirmli ek ders Ucreti 6denmesi (Kamu Gorevlilerinin Geneline,
20217) ve 657 sayili Devlet Memurlari Kanunu'nun 36. maddesinin dokuzuncu bendinde yer alan
derece-kademe yukseltilmesi gibi diizenlemeler (Devlet Memurlari Kanunu,1965), 6gretmenler
acisindan lisansustu egitimin baslica getirileri arasinda yer almaktadir ancak bu kazanimlar
disinda, mesleki uygulamada lisansustu egitimin dogrudan orgutsel bir ayricalk veya itibar
sagladigi soylenemez. Dolayisiyla lisansustt egitimin ogretmenlik mesleginde, orgutsel
narsisistik egilimleri besleyen bir unsur olmadigi ve orgutsel dizeyde mesleki motivasyon ya da
orgute badlilik Uzerinde belirleyici bir katki sunmadi§l gorilmektedir. Hamedoglu (2009),
Ozdemir (2015), Salihoglu (2020) ile Soytirk (2020) bu bulgudan farkli olarak egitim durumu
degiskenine bagli olarak katilimcilarin narsisizme iliskin algilarinda istatistiksel dizeyde anlamli
bir degisim saptanmadigi sonucuna ulasmislardir.

Arastirma sonuglari, mesleki kidem degiskenine gore ogretmenlerin orgutsel narsisizmin genel
duzeyinde ve sirasl ile tum alt boyutlarinda orgutsel narsisizme iliskin algilarinda istatistiksel
diizeyde anlamli bir degisim saptanmadigini gostermektedir. ince (2017), Onay (2018), Sen ve
Dirgen (2018) ile Soytlrk'iin (2020) arastirmalarinda mesleki kidem degiskenine gore
katilimcilarin narsisizme iliskin algilarinda istatistiksel olarak anlamli farklilik gikmamasi mevcut
arastirmanin bu bulgusunu destekler niteliktedir. Hamedoglu (2009) benzer sekilde orgutsel
narsisizme iliskin 0gretmen algilarinin tim gugclultk algisi, kendini 6zel gorme ve kibirlilik ve
onaylanma ve kabul gorme istedi alt boyutlarinda mesleki kidem degiskenine bagli olarak
istatistiksel olarak anlamli dlizeyde farkllasmadi§i sonucuna ulasmistir ancak bu bulgudan
farkli olarak orgutsel narsisizme iliskin 6gretmen algilarinin liderlik ve otorite algisi ile teshirci
davranis alt boyutlarinda mesleki kidem degiskenine bagl olarak istatistiksel olarak anlamli
duzeyde farklilastigi ve mesleki kidem ilerledigi zaman orgutsel narsisizm duzeyinin de
ylkseldigi sonucuna ulagmistir. Yurdakul ve Bostanci (2016) farkl olarak orgitsel narsisizme
iliskin 6gretmen algilarinda mesleki kidem degiskenine bagli olarak istatistiksel duzeyde anlamli
bir degisim saptandi§l ve mesleki kidem ilerledigi zaman orgutsel narsisizm duzeyinin de
yikseldigi sonucuna ulasmistir. Kahveci, Gilay ve Avcl (2018) benzer sekilde orgitsel
narsisizme iliskin 6gretmen algilarinin tim gugclultk algisi, algilarinin liderlik ve otorite algis,
kendini 6zel gorme ve kibirlilik ve onaylanma ve kabul gorme istedi alt boyutlarinda mesleki
kidem degiskenine bagli olarak istatistiksel olarak anlamli dizeyde farklilagsmadigl sonucuna
ulagsmistir ancak bu bulgudan farkli olarak orgutsel narsisizme iliskin 6gretmen algilarinin
teshirci davranis alt boyutunda mesleki kidem degiskenine bagl olarak istatistiksel olarak
anlamli dlizeyde farklilastigi ve mesleki kidem ilerledigi zaman orgutsel narsisizm dlzeyinin de
yikseldigi sonucuna ulasmistir. Glnes (2020) bu bulgudan farkli olarak orgitsel narsisizme
iliskin ogretmenlerin algilarinda liderlik, taninma istegi, boburlenme ve kendine hayranlik alt
boyutlarinda mesleki kidem degiskenine bagl olarak istatistiksel dizeyde anlamli bir degisim
saptandigini ve mesleki kidem ilerledigi zaman orgutsel narsisizm duzeyinin de yukseldigi
sonucuna ulagsmistir. Salihoglu (2020) bu bulgudan farkli olarak 6rgitsel narsisizme iliskin
psikolojik danismanlarin algilarinda mesleki kidem degiskenine bagli olarak istatistiksel dizeyde
anlamli bir degisim saptandigini ve mesleki kidem ilerledigi zaman orgutsel narsisizm dizeyinin
de yukseldigi sonucuna ulasmistir.

Arastirma sonugclari, orgutsel narsisizme iligskin 6gretmen algilarinda mevcut mudurle galisma
suresi degiskenine bagli olarak orgutsel narsisizmin genel duzeyinde ve sirasi ile liderlik ve
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otorite algisi ve kendini 6zel gorme ve kibirlilik boyutlarinda istatistiksel dizeyde anlamli bir
degisim saptandigini; sirasi ile tim guglultk algisi, teshirci davranis, onaylanma ve kabul gorme
istegi boyutlarinda orgutsel narsisizme iliskin algilarinda istatistiksel dizeyde anlamli bir
degisim saptanmadigini gostermektedir. Analiz sonucunda, orgutsel narsisizm ve sirasi ile
liderlik ve otorite algisi ve kendini 6zel gorme ve kibirlilik boyutlarinda mevcut mudurle ¢calisma
suresi 2-3 yil ile 4 yil ve Uzeri olan ogretmenlerin orgutsel narsisizme iliskin algilarinin
ortalamalarinin, 1 yil ve alti 6gretmenlerin algilarina gore daha ytksek oldugu belirlenmistir. Bu
durum, 6gretmenlerin yoneticilerini daha yakindan tanima imkani buldukca narsisistik 6zellikleri
daha net gozlemleyebildikleri seklinde yorumlanabilir. Bu sonug, orgutsel narsisizmin zaman
icerisinde daha gorunur hale gelebilecegini ortaya koymaktadir.

Arastirma sonuglari, okuldaki gorev suresi degiskenine gore ogretmenlerin orgutsel narsisizmin
genel duzeyi ve sirasl ile tum alt boyutlarinda orgutsel narsisizme iliskin algilarinda istatistiksel
dizeyde anlaml bir degisim saptanmadigini gostermektedir. Hamedogdlu'nun (2009)
arastirmasinda okuldaki gorev suresi degiskenine badli olarak ogdretmenlerin  orgutsel
narsisizme iliskin algilarinda istatistiksel dizeyde anlamli bir degisim saptanmamasi mevcut
arastirmanin bu bulgusunu destekler niteliktedir. Yurdakul ve Bostanci (2016) bu bulgudan farkli
olarak orgutsel narsisizme iliskin 6gretmen algilarinin sadece sergileme alt boyutunda okuldaki
gorev suresi degiskenine gore istatistiksel olarak anlamli dlzeyde farklilasti§i sonucuna
ulasmistir.

Sonug olarak bu arastirma, egitim orgutlerinde yonetsel ve orgutsel narsisizmin orta dizeylerde
goruldugunt ve egitim orgutlerinin isleyisine hem olumlu hem de olumsuz yansimalari
olabilecegini ortaya koymustur. Bulgular, narsisizmin belirli bir dizeyde motivasyonu, 6zsayglyi
ve baglihg artirabilecegini gostermektedir (Crevani ve Hallin, 2017; Rousseau ve Duchon, 2015).
Bu nedenle okul yoneticilerinin, liderlik uygulamalarinda denge gozetmeleri ve 0gretmenlerin
motivasyonunu artiracak, ayni zamanda etk ilkeleri koruyacak politikalar gelistirmeleri
gerekmektedir. Ancak narsisizmin yuksek dizeye ulastiginda orgutsel basarisizlik, etik sorunlar
ve karar alma sureglerinde bozulmalara yol agtigi da gortimektedir (Stein, 2003; Ketola, 2006).
Bu baglamda, egitim orgutlerinde saglikli narsisizm boyutlarinin desteklenmesi, 6gretmenlerin
orgutsel baglliklarinin guclendirilmesi ve patolojik narsisizmin onune gegecek duzenlemelerin
yapilmasi kritik 6nem tasimaktadir. Oyleyse, orgltsel narsisizmin d6gretmen performansi, okul
iklimi ve ogrenci basarisi Uzerindeki etkilerini ortaya koyacak ulusal capli arastirmalar
desteklenmeli, elde edilen veriler egitim politikalarinin gelistirilmesinde kullaniimalidir.

Cikar catigsmasi beyani

Cikar ¢catigmasi

Yazar, bu ¢alismada sunulan arastirmay etkileyebilecek herhangi bir bilinen finansal cikar,
kurumsal baglanti ya da kisisel iligki bulunmadigini beyan eder.

Finansman

Bu arastirma icin dis finansman destegi alinmamistir.
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Yazar katkilari (CRediT)

Yazar 1 (Hasan Yel): Kavramsallagtirma; Yontem, Arastirma/inceleme; Veri diizenleme; Bigimsel
analiz; Ozgun taslak yazimi; Yazim—gozden gecirme ve duzenleme; Gorsellestirme; Kaynaklar.

Yazar makalenin yayimlanan son halini okumus ve onaylamistir.
Veri erigilebilirligi

Veriler, makul talep Gzerine sorumlu yazardan temin edilebilir.
Etik kurul onayi ve katilimei onami

Etik kurul onayr: Hacettepe Universitesi Sosyal ve Beseri Bilimler Arastirma Etik Kuruly,
31.08.2023, E-51944218-300-00003044707

Arastirma izni: izmir il Milli Egitim MUdarliga, 04.12.2023, E-12018877-604.01.02-91206527
Arastirmaya katilan okul yoneticileri ve ogretmenlere bilgilendirilmis gontlli onam formu
imzalatiimistir.

Yapay zeka (YZ) araglarinin kullanimi

Yazar, bu makalenin dil dizenleme slrecinde yapay zeka destekli araglari kullanmistir. Yapay
zeka araglari, ampirik verilerin Uretilmesi/degistiriimesi, analiz sonuglarinin olusturulmasi veya
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ve dogruluguna iliskin sorumluluk tamamen yazara aittir.
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